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Erciyes Üniversitesi Tıp Fakültesi Birinci Sınıf Öğrencilerinin          
Devamsızlığa İlişkin Tutumları

Zeynep BAYKAN, Mehmet KILINÇ, Melis NAÇAR

ABSTRACT

The aim of this study was to determine the opinions and attitudes of the freshman students in Erciyes University Faculty of Medicine 
towards absenteeism. It was a descriptive and cross sectional study, which was conducted in May 2015. 81% of  310 students were 
accessed. A questionnaire including an absenteeism attitude scale was applied to the students. For the analysis of data, Chi square and 
Mann Whitney U tests were used. 7.2% of students said that they always attended the theoretical lessons whereas 71.1% of them reported 
that they sometimes did not attend these lessons.  21.7%, on the other hand, stated that they mostly did not attend these lessons. 81.1% of 
the students indicated that they always attended the practical lessons. Another finding was that foreign students attended the theoretical 
lessons more than Turkish students. The most common suggestion made by the students for preventing absenteeism was linking the basic 
courses with clinical information to be used later. The mean score obtained from the absenteeism attitude scale was 54.6 ± 15.0. The mean 
scores obtained from necessity, responsibility and obligation subscales were 19.6 ± 5.5, 21.4 ± 6.7, and 13.6 ± 6.1, respectively. 73.5% of 
the students indicated that attendance should not be controlled in the Faculty of Medicine. At the end of the study it was revealed that 
medical students had negative attitudes towards attendance and there was a need to organize activities that would increase their motivation 
and prevent absenteeism. 
Keywords: Absenteeism, Faculty of medicine, Student, Attitude

Öz

Bu çalışmanın amacı Erciyes Üniversitesi Tıp Fakültesi birinci sınıf öğrencilerinin devamsızlığa ilişkin görüşlerini ve tutumlarını 
belirlemektir. Çalışma 2015 Mayıs ayında yapılmış tanımlayıcı, kesitsel bir araştırmadır. 310 öğrencinin %81’ine ulaşılmıştır. Araştırmada 
öğrencilere devamsızlık tutum ölçeğini içeren bir anket uygulanmıştır. Verilerin analizinde Ki kare ve Mann Whitney U testleri 
kullanılmıştır. Öğrencilerin %7.2’si teorik derslere her zaman devam ettiğini söylerken, %71.1’i bazen, %21.7’si çoğunlukla/her zaman 
devamsızlık yaptığını söylemektedir. %81.1’i pratik derslere her zaman devam etmektedir. Yabancı uyruklu öğrencilerin teorik derslere 
daha çok devam ettikleri saptanmıştır. Öğrencilerin devamsızlığı önlemek için en çok belirttikleri öneri, temel derslerin ileride kullanılacak 
klinik bilgiler ile bağdaştırılması olmuştur. Öğrencilerin devamsızlık tutum ölçeğinden aldıkları puan ortalaması 54.6 ± 15.0; gereklilik, 
sorumluluk ve zorunluluk alt ölçek puan ortalamaları sırasıyla 19.6 ± 5.5, 21.4 ± 6.7 ve 13.6 ± 6.1’dir. Öğrencilerin %73.5‘i tıp fakültesinde 
devam durumunun kontrol edilmemesi gerektiğini söylemiştir. Araştırma sonucunda tıp öğrencilerinin devama ilişkin tutumlarının 
olumsuz olduğu, öğrencilerin motivasyonlarını arttırıcı ve devamsızlığı önleyici uygulamalar planlanması gerektiği sonucuna varılmıştır. 
Anahtar Sözcükler: Devamsızlık, Tıp fakültesi, Öğrenci, Tutum 
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INTRODUCTION
Education is the process through which one makes changes in 
his/her behavior in a desired form as a result of his/her experi-
ences of interacting with the environment. It can be done in a 
planned, programmed, organizational and controlled way (as 
in formal education) as well as haphazardly in any environment 
in which an individual lives (as in informal education) (Koçak, 
2011; Eskicumalı, 2011). While informal education equips 
the learner with the social skills necessary for  adjusting to 
the social life, formal education leads to desired behavioral 
changes in individual and gains the individual his/her  social, 
political and economic role in the future. (Eskicumalı, 2011). 
Formal education is carried out by experts in formal education 
institutions. One of the most important requirements for for-
mal education activities conducted at schools to be fulfilled is 
that students’ access and continuation to school is ensured. 

Absenteeism is defined as not going to school, not following 
the classes regularly and is an undesired student behavior 
(Usta, Şimşek, & Uğurlu, 2014). In earlier studies, it was found 
that school attendance increased learning, affected achieve-
ment positively, taught students how to take responsibility 
and improved their social skills (Kirby & McElroy, 2003; Stanca, 
2006; Credé, Roch, & Kieszczynka, 2010). In our country, it is a 
legal obligation for students to attend the classes at universities 
which are formal educational institutions1. Although there are 
different practices regarding attendance at different universi-
ties, attendance is generally viewed as an important behavior 
at universities, is included in faculty directives and students’ 
attendance at theoretical and practical lessons, and laboratory 
sessions is tracked.2,3,4 There are similar practices across the 
globe; however, despite the strict rules, absenteeism still arises 
as a serious problem and an increasing phenomenon in existing 
publications (Desalegn, Berhan, & Berhan, 2014; Wadesango & 
Machingambi, 2011; Kottasz, 2005).

There can be different reasons affecting students’ attendance 
or absenteeism. These reasons are generally similar all over the 
world; however, the level and magnitude of these reasons can 
differ from one country to another. The reasons pertaining to 
absenteeism are seen to have six dimensions, which are those 
related to administrators, teachers, family, environment, aca-
demic worries or individual reasons (Altınkurt, 2008). Among 
these reasons, students’ attitudes towards absenteeism are 
also found to affect their absenteeism behavior (Usta et al., 
2014). 

Absenteeism studies are of great significance for developing 
plans against absenteeism. In our country, there are very few 
studies conducted at university level about student absentee-
ism and student opinions regarding this issue. Besides, this 

topic is found not to be studied with students of the Faculty 
of Medicine. 

This study aims at examining the opinions and attitudes of 
freshmen students in Erciyes University Faculty of Medicine 
towards absenteeism.

METHODOLOGY 

The study was planned as descriptive and cross-sectional. It 
was aimed to access 310 students by subtracting 6 students 
having absenteeism since the beginning of the semester from 
316 students who were freshmen students in Erciyes Univer-
sity Faculty of Medicine in 2014-2015 academic semesters. 251 
of these students (81%) were accessed but 2 of them were not 
included into the analysis since they left the majority of the 
questions unanswered. The study was conducted in May, 2015. 
The aim of the study was explicitly stated to the students, and 
they were given a questionnaire subsequent to their verbal 
approval of participation into the study. The questionnaire form 
used in the study consisted of two sections. In the first section, 
there were 13 questions which aimed to determine students’ 
socio-demographic characteristics, their opinions and sugges-
tions about attendance and the extent of their attendance. 
Some of the questions were multiple choices while some were 
open-ended. In the second section, there was attitude towards 
absenteeism scale.

Attitude towards absenteeism scale (AAS) was developed by 
Usta et al. (2014) in order to determine the attitudes of college 
students towards absenteeism. The scale was composed of 
three subdimensions and 19 statements. It was prepared as a 5 
point Likert scale and scored as “Strongly Agree=5”, “Agree=4”, 
“Undecided=3”, “Disagree=2”, “Strongly Disagree=1 Negative 
statements were reverse-coded (statements 5, 14, 16-19). 
The first to sixth statements of the scale showed the necessity 
component while the seventh to thirteenth statements were 
concerned with responsibility component and the fourteenth 
to nineteenth statements were about obligation component. 
After reverse-coding was done, total points were obtained. 
From the sum of all statements, students’ attitudes toward 
absenteeism were determined. The total point to be obtained 
was 19-95 while necessity point was 6-30, responsibility point 
was 7-35 and obligation point was 6-30.  High points dem-
onstrated positive attitude towards attendance whereas low 
points showed negative attitude. 

The Cronbach alpha values were calculated as 0.91 for the 
overall scale, as 0.81 for necessity subdimension, as 0.84 for 
obligation subdimension and as 0.81 for responsibility subdi-
mension.  

The data obtained from the study were entered into the 
computer and given in numbers and percentages. In order to 

1Higher Education Law dated 4.11. 1981 and numbered 2547  (Date of publication in official gazette: 6.11.1981 Number: 17506)
2The directive regarding the change for Trakya University Undergraduate Academic Studies and Exam Directives. Retrieved from http://kbesyo.trakya.edu.tr/news/
ogrencilerin-derslere-devam-zorunlulugu-ile-mazaret-sinavlari-hakkinda-trakya-universitesi-lisans-egitim-ogretim-ve-sinav-yonetmeliginde-degisiklik (31 Temmuz 
2014 sayı: 29074 Resmi gazete)
3Near East University Undergraduate Academic Studies and Exam Directives. Retrieved from http://www.neu.edu.tr/node/1295
4Erciyes University Faculty of Medicine Academic Studies and Exam Directives. Retrieved from http://bilgiedinme.erciyes.edu.tr/tip_sinav_yonergesi.doc
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check for the normality of the distribution in the analysis, Kol-
mogorov-Smirnov test was used. For the analysis of categorical 
variables between groups, Chi square was used whereas the 
comparison of scale points were done with Mann Whitney U 
test since they did not have normal distribution.

FINDINGS 

249 students participating in the study had an average age 
of 19.1± 1.1 (min: 17- max: 24). The distribution of students’ 
socio-demographic characteristics is shown in Table 1 below.

When the students were asked the question of “What percent 
of the lessons can be allowed for absenteeism according to the 
Academic Studies and Exam Directives of Erciyes University 
Faculty of Medicine?”, 16.9% stated that they did not know. 
79.2% (164 students) of those who reported to know said that 
this percentage was 20% at most. With regard to absentee-
ism in theoretical lessons, 15.7% of the students indicated 
that they did not know the percentage. 71.4% of the students 
who said they knew the percentage, on the other hand, knew 
it as 25% at most. 67.1% of the Turkish students and 46.7% 
of the foreign students had a right estimate regarding their 
attendance rates in practical lessons. Having a right estimate 
of attendance rates in theoretical lessons was 61.5% among 

Turkish students while it was 40.0% among foreign students. 
No statistical difference was found between students’ nation-
ality and the accuracy of their estimates of attendance rates in 
theoretical and practical lessons. (Fisher Chi Square p=0.157; 
Fisher Chi Square p=0.110). 

71.1% of the students reported to have absenteeism in theo-
retical lessons sometimes whereas 21.7% stated that they had 
absenteeism in these lessons usually or always. 7.2% of the 
students indicated that they always attended the theoretical 
lessons.  Besides, 81.1% always attended the practical lessons 
while 18.9% had some absenteeism. The distribution of absen-
teeism rates in theoretical and practical lessons according to 
students’ sociodemographic characteristics is shown in Table 2.

When the students’ attendance rates in theoretical and practi-
cal lessons were examined according to their sociodemographic 
characteristics, a statistical difference was found only between 
nationality and students’ attendance rates in theoretical les-
sons. Foreign students attended the theoretical lessons more 
than the Turkish students.

No difference was found between students’ attendance 
rates and their knowledge of the faculty directives regarding 
attendance in theoretical and practical lessons (Pearson Chi 

Table 1: Distribution of Students’ Socio-Demographic Characteristics

Socio-Demographic Characteristics Frequency %

Gender

Male 124 49.8

Female 125 50.2

Nationality

Turkish Citizen 234 94.0

Other 15 6.0

Type of Alma Mater (For Turkish Citizens)

Science High School 84 35.9

Anatolian High School 118 50.4

Other 32 13.7

Year of Enrollment in Faculty of Medicine after the High School

First Year 169 67.9

After the First Year 80 32.1

Place of Residence

Family House 120 48.2

Dormitory 97 39.0

Other (Student House, Relative’s House, Own House) 32 12.9

Chronic Disease

Absent 244 98.0

Present 5 2.0
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The most common suggestion made by the students was that 
basic courses are linked with the clinical information to be used 
later. 

The point average obtained from the scale, which aimed to 
examine the students’ attitudes towards absenteeism was 54.6 
± 15.0; the point average for the subscales of necessity, respon-

Square=0.231, p= 0.891; Chi Square =1.024, p= 0.599). 59.3% 
of the students who never or usually did not attend the theo-
retical lessons had a right estimate of their attendance rates. 

The distribution of suggestions made by the students for pre-
venting the absenteeism rates in Erciyes University Faculty of 
Medicine is shown in Table 3 below.

Table 2: Student Absenteeism Rates in Theoretical and Practical Lessons according to Students’ Socio-Demographic Characteristics

Absenteeism Rates in Theoretical Lessons 

Socio-Demographic Characteristics No, Never Yes, Sometimes Yes, Usually/Always

Number % Number % Number %

Gender
Male 10 8.1 85 68.5 29 23.4

Female 8 6.4 92 73.6 25 20.0

Chi Square= 0.791 p=0.673

Nationality
Turkish Citizen 12 5.2 169 72.5 52 2.3

Other 6 40.0 8 53.3 1 6.7

Chi Square= 26.0.81 p<0.0001

Place of 
Residence

Family House 7 5.8 86 71.7 27 22.5

Dormitory 8 8.2 71 73.2 20 18.6

Other 3 9.4 20 62.5 9 28.1

Chi Square= 2.151 p=0.708

Chronic Disease
Absent 18 7.4 175 71.7 51 20.9

Present - - 2 40.0 3 60.0

Chi Square= 4.516 p=0.105

Absenteeism Rates in Practical Lessons 

Socio-Demographic Characteristics No, Never Yes, Sometimes Yes, Usually/Always

Number % Number % Number %

Gender
Male 104 83.9 20 16.1 - -.-

Female 98 78.4 27 21.6 -

Fisher Chi Square p=0.331

Nationality
Turkish Citizen 187 80.3 46 19.7 - -

Other 14 93.3 1 6.7 - -

Fisher Chi Square p=0.316

Place of 
Residence

Family House 104 86.7 16 13.3 - -

Dormitory 74 76.3 23 23.7 - -

Other 24 75.0 8 25.0 - -

Chi Square=4.672 p=0.097

Chronic Disease
Absent 198 81.1 46 18.9 - -

Present 4 80.0 1 20.0

Fisher Chi Square p=1.000
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absenteeism in the following semester (Wadesango & Machin-
gambi, 2011). In Ogunkola and Fayombo’s (2012) study which 
was conducted in 2 faculties, it was realized that all of the stu-
dents did not attend the lessons at least once in the following 
semester. In another study done with students studying at the 
Faculty of Medicine, despite the harsh precautions taken for 
preventing absenteeism done without any excuse, most of the 
students occasionally had absenteeism for different reasons 
(Merghani, Haroun, & Elmubarak, 2013). In BinSaeed et al.’s 
(BinSaeed, al-Otaibi, al-Ziyadi, Babsail, & Shaik, 2009) study, 
junior students of Medical School had absenteeism rates of 
88% in the preceding year. In another study conducted with 
students of Medical School and Health Sciences, it was found 
that 75% of the students had absenteeism at least once in 
the preceding year (Desalegn et al., 2014). Absenteeism is a 
situation which disrupts the dynamics of teaching-learning 
environment and affects the welfare of the class negatively. 
Additionally, many studies show that those students attending 
the lessons are more successful than those having absentee-
ism (Credé et al., 2010; Bin Saeed et al., 2009; Bowen, 2005; 
Özkanal & Arıkan, 2011; Hamdi, 2006; Deane & Murphy, 2013; 
AbuRuz, 2015; Chilwant & Hundekari, 2013). Therefore, lectur-
ers should plan and conduct the lessons in ways that will foster 
high rates of attendance. The most efficient way for doing this 
in the learning process is that students are made active and 
responsible for their own learning (Saban, 2002). Likewise, this 
study also showed that the students had less absenteeism in 
practical lessons in which they participated actively.

When the effect of such sociodemographic characteristics of 
the students as gender, nationality, place of residence and 
chronic disease on the absenteeism rates in theoretical and 
practical lessons were examined, it was only seen that foreign 
students had less absenteeism in theoretical lessons compared 
to Turkish students. This was considered to be due to the fact 
that since the lessons were held in Turkish and foreign stu-
dents did not have a high command of Turkish, they thought 
that they could not be successful in the lessons just by reading 
the notes. In Wadesango and Machingambi’s (2011) study, 
however, the opposite of these findings was found. Those 
students who reported to have more absenteeism were those 

sibility and obligation was  19.6 ± 5.5, 21.4 ± 6.7 and 13.6 ± 6.1, 
respectively. The distribution of students’ points according to 
their sociodemographic characteristics is shown in Table 4. 

73.5’% of the students stated that attendance should not be 
controlled at the Faculty of Medicine. 

DISCUSSION
Since students’ attending the lessons and having high rates 
of attendance lead to meaningful learning, attendance is 
also accepted to be an important part of college education. 
(Stanca, 2006; Saban, 2002).  However, absenteeism at higher 
education is a widespread problem that is faced by educators 
all over the world. Similarly, it is a source of worry in medical 
education (Dashputra, Kulkarni, Chari, & Date, 2015). In this 
study, it was revealed that one fifth of the students did not 
usually attend the theoretical lessons or never attended these 
lessons. Another important finding was that 59% of those 
students were informed about the absenteeism limit for theo-
retical lessons according to the Faculty of Medicine directives, 
which leads us to think that they did not care about this limit 
and had absenteeism.  Taken into account that the study was 
conducted in May in spring semester, it was considered to  be 
an important result to find that students did not know what 
percent absenteeism they were allowed to have for practical 
and theoretical lessons (%16.9 and %15.7) or those who said to 
know these knew them wrong (%20.8 and %28.6). Additionally, 
no difference was found between Turkish and foreigner stu-
dents. Normally, when students started their undergraduate 
education at the Faculty of Medicine, they were given informa-
tion about regulations and directives in the first lesson meeting 
titled “introduction to the program”, also they were provided 
access to all of the related documents in the webpage of the 
Faculty; however it turned out that these practices were not 
enough. Hence, it is important that precautions are taken for 
those absent students and they are informed about the issue.

While only 7.2% of the students stated to attend the theoreti-
cal lessons all the time, this percentage was 81.1% for practical 
lessons.  When absenteeism rates were scrutinized in a study, 
which was conducted in three chosen higher education institu-
tions in South Africa, it was seen that all of the students had 

Table 3: Suggestions for Preventing the Absenteeism Rates in Erciyes University Faculty of Medicine

Suggestions Number %

Basic courses should be linked with clinical information to be used later 100 40.2

Attending lessons should gain the students more than earning grades 65 26.1

The feedback of students about the lecturer should be taken into consideration 28 11.2

The coordinators should be more careful about the planning of the start time and place of the 
lessons 20 8.0

The physical infrastructure of the Faculty of Medicine should be improved (entrance doors being in 
the back of the classes, the chairs being ergonomic, etc.) 17 6.8

The electronic devices used in the lecture hall should be improved (projector, etc.) 2 0.8

Other 16 6.4
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Table 4: Distribution of Absenteeism Attitude Scale and Subscale Points According to Students’ Socio-Demographic Characteristics

Gender Mean Rank Total Rank U p

AAS (General)
Male (n=124) 116.86 14491.00

6741.000 0.076
Female (n=125) 133.07 16634.00

Necessity
Male (n=124) 118.27 14665.00

6915.000 0.141
Female (n=125) 131.68 16460.00

Responsibility
Male (n=124) 115.46 14317.00

6567.000 0.037
Female (n=125) 134.46 16808.00

Obligation
Male (n=124) 121.13 15019.50

7269.500 0.369
Female (n=125) 128.64 16105.50

Nationality Mean Rank Total Rank U p

AAS (General)
Turkish (n=234) 126.09 29504.00

1501.000 0.347
Other (n=15) 108.07 1621.00

Necessity
Turkish (n=234) 126.38 29573.00

1432.000 0.231
Other (n=15) 103.47 1552.00

Responsibility
Turkish (n=234) 126.91 29696.00

1309.000 0.099
Other (n=15) 95.27 1429.00

Obligation
Turkish (n=234) 123.76 29504.00

1464.000 0.280
Other (n=15) 144.40 2166.00

Chronic Disease Mean Rank Total Rank U p

AAS (General)
Present (n=5) 75.20 376.00

361.000 0.142
Absent (n=244) 126.02 30749.00

Necessity
Present (n=5) 78.30 391.500

376.500 0.626
Absent (n=244) 125.96 30733.50

Responsibility
Present (n=5) 109.50 545.50

332.500 0.058
Absent (n=244) 125.32 30577.50

Obligation 
Present (n=5) 64.70 323.50

308500 0.118
Absent (n=244) 126.24 30801.50

Place of Residence Mean Rank Total Rank U p

AAS (General)
Family House (n=120) 121.00 14519.50

7259.500 0.397
Separate from Family (n=129) 128.72 16605.50

Necessity
Family House (n=120) 125.17 15020.00

7720.000 0.972
Separate from Family (n=129) 124.84 16105.00

Responsibility
Family House (n=120) 120.76 14491.00

7231.000 0.370
Separate from Family (n=129) 128.95 16634.00

Obligation
Family House (n=120) 119.85 14382.00

7122.000 0.275
Separate from Family (n=129) 129.79 16743.00
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Kottasz R. (2005). Reasons for student non-attendance at lectures 
and tutorials: an analysis. Investigations in University Teaching 
and Learning, 2(2), 5–16.

being foreigner, male, having low economic status and having 
divorced parents. In BinSaeed et al.’s (2009) study, which  was 
conducted with junior students of Medical School, male stu-
dents were found to have higher amount of absenteeism at all 
times of the academic year.  

Attitude is one of the important factors which shape human 
behavior. In this study, which aimed to examine the attitudes 
of the students studying at the Faculty of Medicine towards 
attendance through the use of Attitude towards absenteeism 
scale, it was seen that they had a positive attitude towards 
attendance. While the highest possible point that could be 
gained from the total scale was 95, the point average obtained 
from the study was only medium (54.6 ± 15.0). The points 
obtained in the subdimensions were also medium and not high 
enough to demonstrate positive attitude. Moreover, most of 
the students (73.5%) believed that attendance should not be 
controlled. Personal attitude and motivation for learning are 
key factors for student absenteeism (Wadesango & Machin-
gambi, 2011; Kottasz, 2005; Gump, 2006). College educators, 
therefore, should encourage the importance of having positive 
attitudes toward attendance and should organize activities 
that will increase their motivation (Gump, 2006). In also earlier 
studies, it was stated that educators should develop methods 
that would increase the students’ motivation to attend the 
lessons. (Moore, Armstrong, & Pearson, 2008; Fjortoft, 2005; 
Westrick, Helms, McDonough, & Breland, 2009). When the 
suggestions of the students for the prevention of absenteeism 
were examined, the most common suggestion was found to 
be the linking of preclinical lessons with the information to 
be used later. The second most common suggestion was that 
attending the lessons gained the students more different ben-
efits than earning grades. Both of the suggestions showed that 
students desired motivation boosting activities.

CONCLUSION
The freshmen students studying at the Faculty of Medicine at 
Erciyes University had problems related to attending classes 
and the attitudes of most of the students were negative. The 
feedback of the students regarding attendance should be taken 
into consideration and activities should be planned to increase 
their motivation.  
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