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Ustiin Yetenekli Cocuklarin Okul Oncesi Dénemde Yasadiklar1 Egitsel
Problemlerin Anne Goriislerine Gore Incelenmesi

Fatma Betiil Senol"*'!

Oz
Giris: Ustiin yetenekli cocuklarm gelisimleri okul oncesi donemde Ogretmenleri tarafindan fark edilip
desteklendiginde egitim hayatinda yasadiklart problemlerin en aza inecegi diisiiniilmektedir. Calismanin amaci,
iistiin yetenekli ¢ocuklarin okul 6ncesi donemde yasadiklari problemlerin belirlenmesidir. Bu amagla okul dncesi
donemde Tistiin yetenekli ¢cocugu olan annelerinin ¢ocuklarimin gelisimleri hakkinda bilgilendirilme durumu,
¢ocuklarin okul 6ncesi egitim kurumlarinda yasadiklart egitsel problemler ve annelerin okul dncesi egitimden
beklentileri anne goriisleri dogrultusunda incelenmistir.

Yontem: Caligma nitel arastirma yontemlerinden fenomenolojik desende planlanmistir. Caligma grubunu, 6lgiit
ornekleme yontemi ile belirlenmig iistiin yetenekli cocugu olan 75 anne olusturmaktadir. Veriler yari-
yapilandirilmig goriismelerle toplanmis ve icerik analizi teknigi ile incelenmistir.

Bulgular: Arastirmanin sonucunda okul 6ncesi 6gretmenlerinin ailelere ¢ocuklarinin farkli gelisim 6zellikleri,
dgrenme becerileri, iistiin yetenekli olmalari, yaraticiliklar1 hakkinda bilgi verdikleri goriilmiistiir. Ustiin yetenekli
cocuklarin okul oncesi donemde yasadiklari egitsel problemler uygulanan etkinlik, kullanilan materyaller,
O0gretmen, akran etkilesimi ve okul temalar1 altinda toplanmistir. Annelerin okul dncesi egitimden beklentilerinin
ise etkinlik, 6gretmen, egitim ortami, sosyal duygusal gelisim ve erken tanilama temalar altinda toplanmustir.

Tartisma: Arastirmanin sonucunda tistiin yetenekli ¢ocuklarin ¢ogunun okul Oncesi donemde o&gretmenleri
tarafindan fark edildigi ancak 6gretmenler yeterli miidahalelerde bulunmadiklari i¢in egitsel problemlerin olustugu
goriilmiistiir. Ayrica ailelerin okul 6ncesi egitimden beklentilerinin egitsel problemleri giderme yoniinde oldugu
sonucuna ulasilmistir.

Sonug: Ustiin yetenekli ¢ocuklarin okul &ncesi dénemde fark edilmeleri potansiyellerini gelistirecek egitim
almalarinin baslangici niteligindedir. Dolaystyla bu ¢ocuklarin potansiyellerini en iist seviyeye ¢ikaracak ve
yasadiklar1 problemleri en aza indirecek egitsel dnlemlerin alinmasi gerekmektedir.

Anahtar sozciikler: Ustiin yetenekli cocuk, okul oncesi egitim, egitsel problemler, okul &ncesi egitimden
beklentiler, okul dncesi 6gretmeni, ebeveyn.
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Giris

Biitiin c¢ocuklar birbirinden farkli o6zelliklere sahiptir. Bu oOzellikler, bireysel &zellik olarak ifade
edilmektedir. Bazi ¢ocuklarm 6zellikleri kisiye 6zel yetenek olarak ortaya ¢ikabilmektedir (Stuart & Beste, 2011).
Kisiye 6zel yetenek cocuklarin bir yetenek alanindan akranlarindan daha iist diizeyde olmalari, o yetenek alaninda
yaratici olmalar1 ve entelektiiel bilgiye sahip olmalaridir (Gilmanshina vd., 2021; Tiruneh vd., 2017). Bu durumda
kisiye 6zel yetenek iistiin yetenek olarak ifade edilmekte ve bu 6zelliklere sahip ¢ocuklar {istiin yetenekli olarak
adlandirilmaktadir (Stuart & Beste, 2011). Ustiin yeteneklilik belirli bir faaliyette parlak, agik ve olagan {istii
basarilara sahip olmak olarak ifade edilmektedir (Paul & Elder, 2020). Ustiin yetenekli cocuklarin akranlarina gore

okul Oncesi donemden itibaren dil, biligsel, sosyal duygusal ve psikomotor gelisim alanlarinda farklilik
goriilmektedir (Saranli, 2017).

Okul dncesi egitim, ¢ocuklarin karsilastiklart ilk formal egitim ortamidir. Bu ortamda gelisim 6zellikleri
birbirinden farkli olan ¢ok sayida ¢ocuk bir arada egitim almaktadir. Bu donem dstiin yetenekli ¢ocuklarin
kesfedilmesi, yeteneklerinin erken dénemlerden itibaren gelistirilmesi agilarindan 6nem tasimaktadir (Kildan,
2011). Baz1 arastirmalarda erken cocukluk doneminde iistiin yetenekliligin ihmal edildigi belirtilmektedir
(Chamberlin vd., 2007; Jolly & Kettler 2008; Koshy & Robinson, 2006; Robinson, 2008). Bu durumun nedeni
okul dncesi donemde istiin yetenekli ¢ocuklarin tanilanamamasi olarak gdsterilmektedir (Robinson, 2008). Okul
Oncesinde iistiin yetenekli gocuklarin tanilanmasi ile ilgili bazi goriisler farkl alanlara vurgu yaptigindan ortak bir
tanilama yapisinin olmadig dikkat cekmektedir. Bu alanlar {istiin yetenekli okul 6ncesi donemdeki ¢ocuklarin
tanilanmasi, etiketlenmesi, uygun egitim stratejisinin se¢imi, ihtiyaglarinin karsilanmasi ve sosyallestirilmesi ile
ilgilidir. Bu alanlar kapsaminda istiin yetenekli ¢ocuklari okul o6ncesi dénemde tanilamanin gerekliligi,
yapilandirilmis testler kullanimindaki endiseler ve ebeveyn goriislerinin giivenirligi konusundaki ¢ekinceler
sebebiyle tanilamada sorun olusturdugu belirtilmektedir (Walsh vd., 2010). Ancak istiin yetenekli ¢ocuklarin
tanilamas1 ne kadar erkene cekilirse o kadar etkili olmaktadir. Ustiin yetenekli ¢ocuklara erken dénemlerde
potansiyeli dogrultusunda egitim alma imkaninin tanmmmast hem bireysel hem toplumsal yonde fayda
saglamaktadir (Ulusoy vd., 2014). Bu aciklamalar okul 6ncesi donemde iistiin yetenegin tanilanmasinda netlik
olmadigim1 gostermektedir. Pfeiffer’in (2003) calismasinda okul dncesi donemde iistiin yetenekli cocuklarin
tanilanmasinda sorunlar ortaya ¢ikabilecegi ve bu konuda ortak goriise varilmadig: belirtilmektedir. Amerika’da
yapilan bir ¢calismada akran ve 6gretmen aday gostermesinin yetersiz oldugu; dgretmenin aday gostermesinin ve
performans degerlendirmesinin etkili oldugu vurgulanmistir (Schroth & Helfer, 2008). Tiirkiye’de yapilan bir
aragtirmada ise 6gretmenlerin ve annelerin aday gostermedeki basar1 durumlari incelenmis, annelerin 6gretmenlere
gore daha basarili olduklar1 gériilmiistiir (Daglioglu & Suveren, 2013). Okul 6ncesi donemde istiin yetenekli
¢ocuklarin tanilanmasinda dgretmen ve aile aday gostermelerinin yani sira zeka testleri de uygulanabilmektedir.
Ancak zeka testlerinin yetersiz kalmasi nedeniyle Ustiin Yetenekli Cocuklar Derecelendirme Olgiimii-
Okuldncesi/Anasimifi Formu (Karadag vd., 2016), Ustin Zekali ve Yetenekli Ogrencilerin Davranissal
Ozelliklerinin Degerlendirilmesi Olgegi (Sahin, 2013), Ustiin Yetenekliligi Derecelendirme Olgekleri-
Okuléncesi/Anaokulu Formu (Alma, 2015), Okul Oncesi Dénem Ustiin Yetenekli Cocuklar icin Aday Bildirim
Olgegi (Bildiren & Bikmaz-Bilgen, 2019) gibi ulusal lgme araclar1 kullanilmaktadir.

Tiirkiye’de 6zel yetenekli ¢ocuklarin tanilanmasi ilkokul birinci sinifta Rehberlik Aragtirma Merkezi
tarafindan yapilmaktadir. {lkokul birinci sinifta iistiin yetenekli olarak tanilanan ¢ocuklar, ikinci siniftan itibaren
Bilim ve Sanat Merkezi’nde (BILSEM) egitim almaktadirlar. Ancak okul éncesi donemdeki ¢ocuklarin tanilamasi
yapilmamaktadir (Giir, 2017). Ustiin yeteneklilik, okul dncesi donemdeki ¢ocuklarda yiiksek potansiyel kavrami
ile agiklanmaktadir. Erken donemde g¢ocuklardaki bir yetenek alanina yonelik yogun ilginin, basarili olma
isteginin, bagarili olmak i¢in caba ve zaman harcama isteginin olmasi, mevcut yiiksek potansiyelin ilkokul
doneminde iistiin yetenekli olarak tanilanmasina zemin hazirlamaktadir (Erig, 2013). Okul 6ncesi donemdeki iistiin
yetenekli cocuklarin gelisimsel 6zellikleri incelendiginde, zengin sozciik dagarciklarmin oldugu, merakl
olduklari, soyut muhakeme ve problem ¢6zme yeteneklerinin bulundugu, tist bilissel beceriler sergiledikleri, erken
konustuklar, erken yiiriidiikleri, hafizalarinin giiclii oldugu, karmagsik ciimleler kullandiklari, baz1 konularda
derinlemesine bilgi sahibi olduklari, orijinal fikirlerinin oldugu, toplumsal sorunlara karsi duyarli olduklar
goriilmektedir (Harrison, 2004; Koshy, 2002; Porter, 2005; Silverman, 2003).

Ustiin yetenekli ¢ocuklarin gelisimsel ozellikleri incelendiginde, erken yaslardan itibaren pek gok
farkliliklarinin oldugu dikkat gekmektedir (Bildiren, 2013). Ustiin yetenekli ¢ocuklarda yiiksek potansiyel ve
yetenek verimli bir egitim yasantisinin gostergesi olmaktadir. Bu g¢ocuklarin egitim yasantilarinda pek c¢ok
avantajlar1 bulunmaktadir. Ornegin egitim yasantilarinda daha hizli, kolay, yaratici ¢alismalar yapabilmektedirler.
Belirledikleri amaglara ulagsma konusunda asir1 1srarct ve kararli olmalari, bilgiyi oldugu gibi kabul etmemeleri,

Senol 2023, 24(1)



USTUN YETENEKLI COCUKLARIN OKUL ONCESI DONEMDE YASADIKLARI EGITSEL PROBLEMLERIN 161
ANNE GORUSLERINE GORE INCELENMESI

akilc1 diistinme, gozlemci ve sorgulayici bir yapiya sahip olmalari egitim yasantilarinda avantaj saglamaktadir
(Levent, 2014; Stuart & Beste, 2011). Ayrica akranlariyla daha iyi gecinmekte ve kolay arkadas
edinebilmektedirler.

Ustiin yetenekli cocuklar egitimleri esnasinda pek ¢ok problem ve tehdit ile karsilasabilmektedir (Davis,
2013). Ustiin yetenekli cocuklarin karsilastiklar tehditler motive etmeyen, potansiyellerini gelistirme firsati
sunmayan ve gelisimlerini desteklemeyen egitim ortami olarak ifade edilmektedir (Majid & Alias, 2010). Ustiin
yetenekli cocuklar tehdit algilamadiklar bir egitim ortaminda kendilerini daha iyi ifade edebilmektedirler (Davis,
2013). Ustiin yetenekli ¢ocuklarin egitim ortaminda kendilerini tehdit altinda hissetmemeleri igin giilii yanlari
kesfedilmeli, kendilerini rahat hissettikleri bir atmosfer olusturulmals, fikirlerini 6zgiirce paylagabilmeli ve stresten
uzak durmahdirlar (Erdem & Baloglu, 2018; Maker & Nielson, 1996). Ustiin yetenekli gocuklarin egitim
ihtiyaglar1 akranlarindan farklidir. Bu dogrultuda egitimleri esnasinda sorunlarla karsilasabilmektedirler. Ustiin
yetenekli ¢ocuklarin yasadiklar1 sorunlarin en aza indirilmesi ve gelisimlerinin biitlinciil olarak desteklenmesi
gerekmektedir. Bunun i¢in iistiin yetenekli ¢cocuklarin egitimleri siradan olmayan ve genele hitap eden egitim
ortamlarmin disinda planlanmalidir (Bildiren, 2013; Camilli vd., 2010; Karakus, 2011). Ancak anasiniflarinda
iistiin yetenekli ¢ocuklarin diger ¢ocuklarla aynmi etkinliklere katildiklar1 goriilmektedir. Bazen iistiin yetenekli
cocuklar kendilerine sunulan etkinliklerde daha fazla detaya inerek, daha ¢ok odaklanarak, farkli ¢6ziim yollar1
arayarak zevk almaktadirlar (Foster, 1993). Bazen de {istiin yetenekli ¢ocuklarin etkinliklerden sikildiklari
goriilmektedir (Liu vd., 2005). Ustiin yetenekli cocuklar entelektiiel oyunlar1 tercih etmekte, ayni1 oyunu oynarken
farkli stratejileri kullanmakta ve onlara akranlarinin oynadigi oyunlar basit ve sikici gelebilmektedir (Klein, 2017;
Terman, 1926). Ustiin yetenekli ¢ocuklarm anasmiflarinda yasadigi gesitli problemler sinifa uyum saglamalarina
engel olmaktadir. Ustiin yetenekli cocuklar sosyal duygusal gelisimlerinin yiiksek olmasi nedeniyle sinifa uyum
saglamak i¢in kendi yeteneklerini gizleyebilmekte; etkinliklerde diger akranlari gibi davranabilmektedirler. Bu
durum onlarin yeteneklerinin belirlenmesini engellemektedir (Winner, 2000).

Ustiin yetenekli gocuklarin tanilanmasinda en énemli ilkeler arasinda erkenlik ilkesi yer almaktadir.
Erkenlik ilkesi, ¢ocugun yiiksek potansiyelinin belirdigi zaman tanilanmasi gerektigini ifade etmektedir. Erkenlik
ilkesi kapsaminda erken tanilanan ¢ocuklarin iist diizey doyuma ulastig1 ve gelisimlerinin daha iyi desteklendigi
belirtilmektedir (Celik-Sahin, 2014; Ozsoy, 1992). Bu dogrultuda iistiin yetenekli cocuklarm okul Oncesi
egitimden verim almalar1 ve bu donemde problem yagamamalar: i¢in erken tanilanmasi gerektigi {izerinde
durulmadir. Erken tanilama, g¢ocuklarin geligimlerinin erken doénemlerde desteklenmesi ve ilerlemesi i¢in bir
firsattir (Gilmanshina vd., 2021). Cocuklarin iistiin yeteneklerinin anasiniflarinda belirlenmesinin anahtar1 okul
oncesi Ogretmenleridir. Okul 6ncesi 6gretmenleri ¢ocuklarin gelisimleri hakkinda bilgi sahibi olduklari i¢in
gozlemlerine 6nem verilmektedir (Pfeiffer, 2015). Gozlemleri dogrultusunda 6gretmenlerin gérevi ¢ocuklarin
yeteneklerini ortaya ¢gikarmak ve gelistirmektedir (Mejia vd., 2019). Okul 6ncesi 6gretmenlerinin bilgi diizeyleri
¢ocuklarin gelisimlerindeki gii¢lii ve zayif yonleri fark edebilecegi diizeydedir (Pool & Hourcade, 2011; Reid vd.,
2014). Bu nedenle 6gretmen degerlendirmeleri, istiin yetenekli ¢ocuklarin belirlenmesinde kullanigh veri
saglayabilmektedir (Torrance & Caropresso, 1998; Wolfle, 1989). Yapilan arastirmalarda, &gretmenlerin
¢ocuklarin iistiin yeteneklerini dogru sekilde belirleyebildikleri goriilmektedir (Clark, 2013; Daglioglu & Suveren,
2013; Pfeiffer, 2015). Ogretmenlerin ¢ocuklardaki yiiksek potansiyelin farkina varip egitim planlarinda gerekli
diizenlemeler yapmaya gayret ettikleri belirtilmektedir (Cutts & Moseley, 2004; Gross, 2006). Ogretmenlerin,
cocuklar fark edip gerekli egitsel diizenlemeleri yapmalarimin yani sira aileleri bu konuda bilgilendirmeleri ve
yonlendirmeleri gerekmektedir. Aileler ¢cocuklarinin iistiin yetenekli olmasi ile ilgili bilgi sahibi olduklarinda,
cocuklarin erken yasta desteklenmesinde ilerleme kaydedilmektedir (Jeong, 2010). Annelerin iistiin yetenekli
¢ocuklarinin 6zelliklerine yonelik goriislerini inceleyen ¢aligmada, annelerin gocuklarinin kisisel, sosyal, zihinsel,
fiziksel, kisilik, ahlaki 6zellikleri ve gelisim donemleri ile ilgili okulun rehberlik servisinden beklentilerinin oldugu
hakkinda goriis bildirdikleri gériilmistiir (Sevgili-Kocak & Kan, 2019). Annelerle yapilan bagka bir ¢aligmada,
annelerin okul éncesi dsnemde ailelerin cocuklarmin iistiin yetenekli oldugunu fark etmedikleri gériilmiistiir (ipek,
2019; Kagar, 2016). Bu nedenle okul 6ncesi donemde ¢ocuklarini destekleyemedikleri ve ¢ocuklarinin okul
oncesinde uyum sorunlar1 yasadiklar1 belirtilmistir (Kagar, 2016). Ailelerin yan: sira dgretmenlerle yapilan
caligmalar incelendiginde, okul dncesi dgretmenlerinin iistiin yetenekli ¢ocuklar hakkinda kismen bilgi sahibi
olduklari, bu ¢ocuklarin tanilanmalarina katkida bulunduklarini ve okul dncesinde farkli egitimlerden gegmeleri
gerektigini (Kildan, 2011); erken tanilanmalari gerektigini (Cetinkaya & Inci, 2019); egitim ortaminin bu
¢ocuklara gore diizenlenmesi gerektigini, giiclikler yasadiklarini ve ogretmenlerin kendilerini yetersiz
hissettiklerini (Bildiren vd., 2020) belirtmislerdir. Bu calismalarda ailelerin ve 6gretmenlerin {istiin yetenekli
¢ocuklarin erken tanilamasina vurgu yaptiklar1 goriilmektedir. Bu dogrultuda {istiin yetenekli ¢ocuklarin okul
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oncesi donemde fark edilmesinin ve bu gocuklara yiiksek potansiyellerini destekleyici ¢aligmalar sunulmasinin,
cocuklarin erken donemlerden itibaren yeteneklerini gelistirecegi diisiiniilmektedir.

Milli Egitim Bakanlhigi (MEB) Okul Oncesi Egitim Programi ¢ocuklarin bireysel farkliliklarimi dikkate
almakta ve ¢cocuklarin gereksinimlerine gore etkinlikleri uyarlama imké&ni tanimaktadir (MEB, 2013). Okul 6ncesi
ogretmenleri ¢ocuklarin yeteneklerini tespit ettiklerinde, etkinlik planlarini iistiin yetenekli cocuklara gore
uyarlayabilmektedirler. Ayrica 6gretmenler aileleri de bu konuda bilgilendirerek cocuklarin yetenekleri konusunda
yonlendirebilmektedir. Okul 6ncesi donemde iistiin yetenekli ¢ocuklar fark edilmediginde veya egitim ortaminda
uyarlamalar yapilmadiginda, ¢ocuklar bazi problemlerle karsilasabilmektedir. Bu problemlerden bazilari okulda
yapilan ¢aligmalardan sikilma, okula gitmek istememe, hayal kirikligi, akranlari ile zor iliski kurma, depresyon
vb. olarak siralanabilir (Davis, 2013). Ustiin yetenekli ¢ocuklarin okul oncesi dgretmenleri tarafindan fark
edilmelerinin ve okul oncesinde yasadiklari problemlerinin belirlenmesinin bu ¢ocuklar icin yapilacak
miidahalelerde 6nemli bir yeri oldugu diisiiniilmektedir. Bu dogrultuda ¢alismada, iistiin yetenekli ¢ocugu olan
annelerin ¢ocuklarmnin gelisimleri hakkinda bilgilendirilmesinin, ¢ocuklarin okul dncesi egitim kurumlarinda
yasadiklar1 egitsel problemlerin ve annelerin okul dncesi egitimden beklentilerinin anne goriigleri dogrultusunda
incelenmesi amaglanmustir.

Calismanin amaci dogrultusunda asagidaki sorulara yanit aranmistir:

1. Ustiin yetenekli cocugu olan anneler c¢ocuklarinin gelisimleri hakkinda hangi konularda
bilgilendirilmislerdir?

2. Annelerin gorislerine gore {istiin yetenekli ¢ocuklarin okul 6ncesi egitimde yasadiklari problemler
nelerdir?

3. Annelerin istiin yetenekli ¢ocuklari i¢in okul 6ncesi egitimden beklentileri nelerdir?
Yontem

Bu boliimde arastirma deseni, ¢alisma grubu, veri toplama araglari, GES’in gergeklestirilmesi, verilerin
toplanmasi, analizi ve inandiriciliga iliskin bilgiler verilmektedir.

Arastirma Modeli

Calismada nitel arastirma yontemlerinden fenomenolojik yaklagim kullanilmigtir. Fenomenolojik
yaklagim, gercek bir durum ile ilgili deneyimlerin ortak ilkeler altinda toplanmasidir. Bu yaklasim bir olgunun
daha iyi ve derinlemesine anlagilmasina olanak saglamaktadir (Creswell, 2013; Yildinm & Simsek, 2011).
Fenomenolojik arastirmalarda bireylerin kendi goriis ve deneyimlerine dikkat ¢ekilmektedir. Fenomenolojik
aragtirma fenomene iliskin deneyimleri inceleyerek deneyimin temeline inmeye calismaktadir. Bu nedenle
fenomenolojik arastirmada deneyime ¢ok 6nem verilmektedir. Bu 6zelligi ile aragtirmaya katilacak bireylerin konu
ile ilgili deneyimlerinin olmast 6nemlidir. Fenomenolojik yaklagimlar betimleyici ve yorumlayici olmak iizere
ikiye ayrilmaktadir. Bu ¢aligmada betimleyici fenomenolojik yaklagim kullanilmistir. Betimleyici fenomenolojinin
esas amaci algilar1 ve deneyimleri betimlemektir (Ersoy, 2019). Bu ¢alisma, okul 6ncesi 6gretmenlerinin iistiin
yetenekli ¢ocuklarin annelerine ¢ocuklarinin geligimleri hakkinda verdikleri bilgileri, ¢ocuklarin okul 6ncesi
egitim kurumlarinda yasadiklar1 egitsel problemleri ve annelerin okul dncesi egitimden beklentilerini anne
goriisleri dogrultusunda detayli olarak betimlendigi i¢in betimleyici fenomenolojik yaklasimda tasarlanmistir.
Calismanin olgusunu okul dncesi egitimde yaganan problemler olugturmaktadir. Olguyu incelemek i¢in anneler ile
goriigmeler yapilmustir.

Calisma Grubu

Katilimeilar amacgh Ornekleme yontemlerinden Olglit Ornekleme ile secilmistir. Katilimcilarin
cocuklarmim Milli Egitim Bakanligi’na bagli anaokulu veya anasmiflarinda en az bir yil egitim almig olmalar
Olciit olarak belirlenmistir. Bu 0Olgiitii tasiyan ¢aligmaya katilmaya goniilli ebeveynlerin tamami annelerden
olustugu igin ¢aligma grubuna ¢ocugu BILSEM’e devam etmekte olan 75 anne dahil edilmistir. Calismaya 2, 3,
ve 4. sinif diizeylerinde 6grenim goren ¢ocugu olan anneler dahil edilmistir. Cocuklarin tanilamasi birinci sinifta
baslamakta ve ertesi y1l BILSEM’e kabul edilmektedir. Bu nedenle birinci simif diizeyinde cocugu olan anneler
calismaya dahil edilmemistir. BILSEM’ler iistiin yetenekli dgrencilerin performanslarmi gelistirmek ve egitim
ihtiyaglarini karsilamak amaciyla kurulmuslardir. Cocuklarin iistlin yetenekli olduklart ¢esitli taramalar ile tespit
edilmektedir. Oncelikle smif 6gretmenleri {istiin yetenekli oldugunu diisiindiikleri ¢ocuklar1 gézlem formunu
doldurarak aday gostermektedirler. Gozlem formlar1 degerlendirilerek grup degerlendirmesine aliacak 6grenciler
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belirlenmektedir. Bu 6grencilere grup tarama testi uygulanmaktadir. Grup tarama testinde yliksek performans
gosteren cocuklar bireysel degerlendirmeye alinmaktadir. Bireysel degerlendirme resim, miizik ve genel zihinsel
yetenek alaninda yapilmaktadir (MEB, 2019). Tiirkiye’de okul 6ncesi donemde tanilama yapilmamaktadir ve
BILSEM’lerde okul éncesi egitim verilmemektedir. Bu nedenle ¢aligmaya halihazirda okul dncesi egitim almakta
olan iistiin yetenekli ¢ocuklar eklenememistir. Bu dogrultuda katilimcilarin gegmis deneyimleri hakkindaki
goriiglerine bagvurulmustur.

Tablo 1
Calisma Grubundaki Annelerin ve Ustiin Yetenekli Cocuklarinin Demografik Ozellikleri
Demografik dzellikler N %

Cocuklarin demografik 6zellikleri
Kiz 37 50.2
Cinsiyet Erkek 38 49.8
Toplam 75 100
Ikinci siif 17 22.4
Sinif diizevi Ucgiincii smif 36 48.3
Y Dordiincti smif 22 29.3
Toplam 75 100
Yedi 7 8.8
Sekiz 25 33.2
Yas Dokuz 21 274
On 22 30.6
Toplam 75 100

Annelerin demografik 6zellikleri
Ortaokul 8 10.2
o Lise 13 16.8
Egitim durumu Universite 54 73.0
Toplam 75 100
Memur 39 51.9
Isci 9 114
Meslek Ev hanimi 27 36.7
Toplam 75 100
Iyi 33 43.8
. Orta 42 56.2

Gelir durumu Kéti 0 0
Toplam 75 100
Yas Ortalama = 36,8

Tablo 1°de, katilimcilarin ve gocuklarinin demografik 6zelliklerine yer verilmistir. Calisma grubundaki
istlin yetenekli ¢ocuklarin %50.2°si kiz, %49.8°1 erkektir. Cocuklarin %22.4’1 ikinci, %48.371 iglinci, %29.3’1
dordiinct sinifta 6grenim gormektedir. Cocuklarin yaslart incelendiginde %8.8’inin yedi, %33.2’sinin sekiz,
%27.4’tintin dokuz, %30.6’sin1in on yasinda oldugu goriilmektedir.

Annelerin yas ortalamasi 36.8°dir. Annelerin %10.2’si ortaokul, %16.8’1 lise ve %73.0’ii iiniversite
mezunudur. Annelerin %51.9’u memur, %11.4’{ is¢i ve %36.7’si ev hanimuidir. Ailelerin %43.8inin gelir durumu
iyi, %56.2’sinin orta diizeydedir.

Veri Toplama Araclar

Veri toplama araci olarak Kisisel Bilgi Formu ve Aile Gorligme Formu kullanilmistir. Caligmanin amact
dogrultusunda yar1 yapilandirilmis gériisme formu hazirlanmistir. Gorlismeler, bireylerin algilarini, diisiincelerini
ve tepkilerini anlamaya yardimeci olan veri toplama yontemidir (Yildirim & Simsek, 2011). Yar1 yapilandirilmig
goriismeler, goriisme sirasinda aragtirmaciya esneklik saglayan ve agik uclu sorulardan olusan bir goriigme tiirtidiir
(Tirniikld, 2000).

Veri toplama araci literatiir taramasi sonrasinda hazirlanmistir (Koshy, 2002; Mooij, 2013; Wellisch,
2019, 2021). Goriisme formu okul dncesi 6gretmeninin ¢cocugun gelisimi ile ilgili verdigi bilgiler, okul 6ncesi
egitimde yasadiklari problemler ve okul 6ncesi egitimden beklentileri olmak iizere ii¢ tema altinda hazirlanmistir.
Bu temalarla baglantili olacak sekilde “okul dncesi 6gretmeninin gocugun gelisimi ile ilgili verdigi bilgiler, okul
oncesi egitim esnasinda ¢ocugu yasadig1 egitsel problemler (etkinlikler, egitim ortami, materyaller gibi) ve
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annelerin okul 6ncesi egitimden beklentileri/cocuga veya anneye yonelik olmasini istedikleri uygulamalar” olmak
iizere li¢ agik-uclu soru (okul 6ncesi 6gretmenizin ¢ocugunuz okul dncesi egitimi almakta iken gocugun gelisimi
ile ilgili verdigi bilgiler nelerdir?, Okul 6ncesi egitim esnasinda ¢ocugunuzun yasadigi egitsel problemler nelerdir?,
Okul 6ncesi egitimden beklentileriniz nelerdir?) hazirlanarak goriisme formu olusturulmustur. Veri toplama araci
i¢c gecerligin saglanmasi igin ii¢ alan uzmani tarafindan incelenmistir. Uzmanlardan gelen dneriler dogrultusunda
diizenleme yapilmistir. Pilot uygulama icin goriigme formu, ¢aligma grubunda yer almayan iki anneye
uygulanmistir. Sonrasinda goriisme formuna son sekli verilmistir.

Veri Toplama ve Analizi

Veriler 2019-2020 egitim dgretim yili giiz doneminde Bilim Sanat Merkezine devam eden iistiin yetenekli
cocuklarin annelerinden toplanmistir. Arastirmanin yiiriitiilmesi igin 6ncelikle Afyon Kocatepe Universitesi
Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayin Etigi Kurulu’ndan etik kurul onay1 alinmistir (11.12.2019
tarihli 2019/137 nolu karar). Sonrasinda Afyonkarahisar il Milli Egitim Miidiirliigii’nden uygulama izni alinmigtir.
Uygulamanin yapilacagi kurumun miidiiriine ¢aligma hakkinda bilgi verilerek kurum miidiiriinden izin alinmstir.
Calismaya katilmaya goniillii annelerden s6zlii onam alinmigtir. Onam alinan anneler ile goriismeler yapilmstir.
Gorlismeyi yapan arastirmaci, ¢ocuk gelisimi ve egitimi alaninda doktora derecesine sahiptir. Arastirmaci,
aragtirmanin tasarlanmasi, verilerin toplanmasi, analizi, ¢aligmanin raporlastirilmasi gibi arastirmanin tim
stireclerinde rol almigtir. Goriismeler, arastirmaci tarafindan annelerin uygun oldugu zaman diliminde sessiz bir
ortamda tek tek ve yiiz yiize yapilmistir. Her goriismeden dnce annelere, tiim kayitlarin ve isimlerinin gizli kalacagi
belirtilmistir. Ayrica ¢alismanin amaci agiklandiktan sonra gériismeye baglanmigtir. Yapilan goriismeler yaklasik
30-35 dakika arasinda stirmiistiir.

Verilerin analizinde tlimevarimci igerik analizi teknigi kullanilmigtir. Bu teknikte toplanan goriisme
sonuglart ile ilgili kavramlar olusturulur, olusturulan kavramlardan birbirlerine benzeyenler bir araya getirilerek
diizenlenir ve temalar olusturulur (Yildinm & Simsek, 2011). Bu dogrultuda veriler arastirmaci tarafindan
okunarak kodlamalar yapilmistir. Veriler alan uzmani bagka bir arastirmaci tarafindan da degerlendirilerek
kodlanmistir. Ug farkli kodlama tespit edilmis ve farkli kodlamalar birlikte tekrar gériisiilerek degistirilmistir. “Iyi
gelisim” kodu “Hizli gelisim”, “Hep ayni materyallerin kullanilmas1” kodu “Farkli materyaller olmamasi” ve
“Etkinliklerde uzun zaman ge¢irmesine izin verilmemesi” kodu “Etkinlik siiresinin kisa olmasi” kodlar ile
degistirilmigtir. Ayrica alti1 kodlamanin ifade edilis bi¢iminde birlikte goriisiilerek degisiklik yapilmistir.
“Gelisimlerinin {ist diizeyde olmas1” kodu “Ust diizey gelisim”, “Gelisimlerinin farkli olmas1” kodu “Farkli
gelisim”, “Ogrenme hiz1” kodu “hizl1 6grenme”, “Anlama becerisinin yiiksek olmas1” kodu “Anlama becerisi
yiiksek”, “Ilgilerini gekmeyen materyal” kodu “Materyallerin ilgi gekici olmamas1” ve “Cocuga ilgi gosterme”
kodu “Cocukla ilgilenme” kodlar ile degistirilmistir. Olusturulan kodlar incelenerek temalar olusturulmus ve
kodlar temalar altinda toplanmistir. Kodlar ve temalar karsilastirilarak yeniden incelenmis, sonrasinda kodlara ve
temalara son sekli verilmistir (Creswell, 2013; Yildirim & Simsek, 2011). Kodlamalara iliskin frekans yiizde
tablolar1 olusturulmustur. Veriler sayisallastirilarak hesaplanan frekans ve yiizde degerleri tablolar halinde ve
metin icerisinde verilmistir. Caligmada anneler A1, A2, A3, A4 vb. olarak kodlanmis ve analizler bu kodlarla
sunulmustur.

Calismanin gegerligi ve gilivenirliginde bulgularin tekrarlanabilirligi tizerinde durulmustur (Yildinm &
Simsek, 2011). I¢ gecerligin saglanmasi i¢in uzman incelemesi, katilimei teyidi ve uzun siireli etkilesim yontemleri
kullanilmistir. Gériisme formu hazirlanmadan once literatiir taranmustir. Ug alan uzmanim goriisii alinmistir.
Calisma grubunda yer almayan iki anne ile 6n goriisme yapilmistir. Katilimcilarla goriigmeler yapildiktan sonra
goriigmeler desifre edilmis, katilimcilara sunulmus, eklemek ve cikarmak istedikleri ifadeler olup olmadigi
sorulmustur. Dig gegerlik i¢in arastirma siirecinde yapilanlar agiklanmistir. Ayrica dis gegerlik i¢in veriler yorum
katilmadan ve dogasi bozulmadan analiz edilmistir. Arastirmanin modeli, ¢alisma grubu, veri toplama aract,
verilerin toplanmasi ve verilerin analizi detayl olarak agiklanmistir. i¢ giivenirlik icin bulgularin tamami dogrudan
verilmis ve katilimcilarin goriislerinden elde edilen dogrudan alintilarla desteklenmistir. Ayrica kodlama
giivenirligi hesaplanmustir. Ustiin yetenekli ¢ocuklarim egitimi konusunda galismalar1 bulunan ve nitel arastirmalar
konusunda tecriibeli bir 6gretim {iiyesi, arastirmacidan bagimsiz olarak kodlamalar yapmis ve kodlamalar
karsilastirilarak kodlayicilar arasi giivenirlik yiizdesi hesaplanmistir. Kodlayicilar arasindaki giivenirlik Miles ve
Huberman’in (1994) goriis birligi-ayriligi formiili kullanilarak hesaplanmis ve giivenirlik 0,92 olarak
belirlenmistir. D1g giivenirlik igin ayrmtili bir betimleme yapilmistir. Bulgular, ayrintili olarak yazilmig, katilimer
kodlari, bulgular kismindaki verilerin tutarliligimi kontrol etmeye olanak verecek sekilde diizenlenmis ve
sunulmustur.
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Bulgular

Okul oncesi 6gretmenlerinin iistiin yetenekli ¢ocugu olan annelere ¢ocuklarmin gelisimleri hakkinda
verdikleri bilgilerin, cocuklarm okul 6ncesi egitim kurumlarinda yagadiklari egitsel problemlerin ve annelerin okul
oncesi egitimden beklentilerinin incelenmesi amaciyla yapilan calismadan elde edilen bulgular asagida
sunulmustur.

Tablo 2
Okul Oncesi Ogretmenlerinin Ailelere Cocuklarin Farkli Gelisimleri ile Iigili Bilgi Verdikleri Konular

Temalar Alt temalar Kodlar f %
Ust diizey gelisim (f = 12)
Gelisim ozellikleri Farkl gelisim (f = 5)

Hizl gelisim (f = 3)

Dikkat becerisi yiiksek (f = 3)

Etkinliklere ilgili (f = 2)

Diistinme becerisi (f = 2)
Bilisgsel Merakl (f = 2)

Giiglii hafiza (f = 2)

Entelektiiel bilgi (f = 1)

Kendisi kesfetme (f = 1)

Geligim 6zellikleri Uyumlu (f = 3) 45 455

Empati (f = 1)

Olumlu davranis (f = 1)
Kurallara uyma (f = 1)

Sosyal iligkileri iyi (f = 1)
Liderlik becerisi yiiksek (f = 1)

Ince motor gelisim (f =2)
Kaba motor gelisim (f =1)

Ifade edici dil (f = 1)

Sosyal duygusal gelisim

Motor gelisim

Dil geligimi Sozciik sayisi (f = 1)
Ogrenme becerileri Hizli 6grenme (f = 12)
Ogrenme Anlama becerisi yiiksek (f = 8) 26 263

Anlama becerileri Basarili (f = 6)

.. . Yetenekli Cok yetenekli (f = 3)

Ustiin yetenekli . ) 5 5.0
Gorsel sanat alaninda yetenekli  Sanat yetenegi yiiksek (f = 2)
Farkli diistinme Problemlere farkli ¢oziim bulma (f = 2)

Yaraticilik 3 3.0
Yaraticilik Yaratic1 (f=1)

Bilgi verilmedi 20 20.2

Toplam 99 100

Tablo 2 incelendiginde, okul 6ncesi dgretmenlerinin ailelere en yiiksek diizeyde “gelisim 6zellikleri
(%45.5)” ile ilgili bilgi verdigi goriilmektedir. Ogretmenlerin gocuklarin “6grenme becerileri (% 26.3)”, “iistiin
yetenekli olmalar1 (iistiin yetenekli g¢ocuklar okul Oncesi donemde tanilanmadiklari i¢in okul Oncesi
ogretmenlerinin gocuklarin istiin yeteneklerini fark etmeleri ve aileleri yonlendirmeleri 6nemlidir.) (%5)”,
“yaraticiliklart (%3)” ile bilgi verdikleri goriilmektedir. Annelerin %20.02°si okul &ncesi &gretmenlerinin

¢ocuklarinin gelisimleri ile ilgili bilgi vermediklerini belirtmislerdir.

Gelisim 6zellikleri temasinin alt temalar1 ve kategorileri incelendiginde, iist diizey, farkli ve hizli geligim
kategorileri iist diizey gelisim 6zelliklerini anlattig1 igin Gistiin gelisim 6zellikleri alt temasi; yiiksek dikkat becerisi,
etkinliklere yiiksek ilgi, yiiksek diisiinme becerisi, merakli olma, giiglii hafiza ve entelektiiel bilgi kategorileri
biligsel gelisime yonelik becerileri agikladigi i¢in biligsel gelisim alt temasi, uyumlu olma, empati kurma, olumlu
davranis gosterme, kurallara uyma, yiiksek sosyal iliski ve liderlik becerisi kategorileri, sosyal duygusal geligime
yonelik becerileri agikladigi i¢in sosyal duygusal gelisim alt temasi, ince ve kaba motor gelisim kategorileri motor
becerilere yonelik becerileri acikladigi i¢in motor gelisim alt temasi, ifade edici dil ve sozciik sayisi kategorileri
dil gelisimi ile ilgili oldugundan dil gelisimi alt temast ile iliski kurulmustur. Ustiin gelisim &zellikleri, biligsel
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gelisim, sosyal duygusal gelisim, motor gelisim ve dil geligimi alt temalar1 dogrudan geligim igerikli alt temalar
oldugundan gelisim 6zellikleri temas ile iligkilendirilmistir.

Hizli 6grenme, anlama becerisi yiliksek ve basarili olma kategorileri iistiin yetenekli cocuklarin 6grenme
ve anlama becerilerini yansittig1 icin 6grenme becerileri ve anlama becerileri alt temalar1 ile iliskilendirilmistir.
Ogrenme ve anlama becerileri genel olarak 6grenmenin belirleyicileri oldugu icin 6grenme alt temasi ile
iliskilendirilmistir. Cok yetenekli ve sanat yetenegi yliksek kategorileri, cocuklarin yetenekli olmalar1 ve gorsel
sanat alaninda yetenekli olmalar1 alt temalar1 ile iliskilendirilmistir. Gorsel sanat alaninda yetenek ve genel
anlamda yetenekli olma alt temalar iistiin yetenekli temasini agiklamaktadir. Problemlere farkli ¢6ziim yollar
bulma kategorisi farkli diisiinme alt temasi, yaratict ve kendini kesfetme kategorileri yaraticilik alt temas: ile
iligkilendirilmistir. Yaraticilik ve farkli diisiinme alt temalar1 yaraticilik temasini agiklamaktadir.

Annelerin okul dncesi dgretmenlerinin ¢ocuklarinin gelisimleri ile ilgili verdikleri bilgilere iliskin
goriigleri su sekildedir:

A2. “Qgretmen ¢ocugumun okuyabildigini fark etti ve bunun bir ayricalik oldugu konusunda bize bilgi
verdi. Ogretmen ¢ocugumun dgrendiklerinin ve bildiklerinin tiim ¢ocuklarin bilmedigini, diger ¢ocuklarin
benim gocugum gibi sorular sormadigini, merak etmedigini soylerdi.”

A20. “Ogretmen ¢ocugumun ileri durumda oldugunun farkindaydi. Cocugum her seyi cabuk dgrenir ve
arkadaglarindan 6nce yapardi.”

A17. “Ogretmen ¢ocugumun motor becerilerinin yasitlara gére {ist seviyede oldugunu sdyledi.”

A27. “Ogretmen ¢ocugumun daha dikkatli oldugunu, olaylara mantikli ve farkli baktigini, goz temasi
kurarak duygular1 fark edebildigini, ayrintilara dikkat ettigini 6zellikle s6yledi.”

A72. “Ogretmen ¢ocugumun sosyal iliskilerinin cok kuvvetli oldugunu smiftaki diger cocuklari

yonettigini sdylemisti.”

Calismanin ikinci arastirma sorusu iistiin yetenekli ¢ocuklarin okul dncesi donemde yasadiklar: egitsel
problemlerle iliskilidir. Annelerin iistiin yetenekli ¢ocuklarin okul Oncesi egitim sirasinda yasadiklart egitsel
problemlere yonelik verdikleri cevaplar kategori, alt tema ve temalar altinda toplanmistir. Elde edilen bulgular
Tablo 3’te sunulmustur.

Tablo 3 incelendiginde, okul 6ncesi donemde yasanan egitsel problemlerin uygulanan “etkinlik (%41.3)”,
“ogretmen (%20.2)”, “kullanilan materyaller (%15.4)”, “akran etkilesimi (%2.9)” ve “okul (%2.9)” temalari
altinda toplandig1 goriilmektedir. Annelerin %19.2’si ise gocuklarinin okul oncesi donemde egitsel problem
yasamadiklarini belirtmiglerdir.

Geligim diizeyinin altinda etkinlikler uygulanmasi kategorisi cocugun gelisimine uygun olmayan etkinlik
alt temasi, etkinliklerin igerigi ile ilgili kategoriler zengin igerikli etkinlik alt temasi, etkinliklerin kisa olmasi
kategorisi etkinlik siiresi alt temasi ile iliskilendirilmistir. Cocugun gelisimine uygun olmayan etkinlik, zengin
icerikli etkinlik olmamasi ve etkinlik siiresi alt temalar1 cocuklara uygulanan etkinliklerin 6zelliklerini agikladig:
icin etkinlik temas ile iliskilendirilmistir. Farkli ve ilgi ¢ekici materyal olmamasi kategorileri zengin materyaller
olmamasi alt temasi; materyallerin 6zgiirce, istedikleri gibi kullanamama kategorileri materyallerin 6zgiirce
kullanilamamasi alt temalar: ile iligkilendirilmistir. Zengin materyaller olmamasi ve materyallerin 6zgiirce
kullanilamamasi alt temalar1 dogrudan kullanilan materyalleri agikladigi igin materyal temas: ile
iliskilendirilmistir. Ogretmenin ¢ocugun iistii gelisimini fark etmesi, gocuga nasil yaklasacagim bilmesi ve cocugu
iyi gozlemlemesi kategorileri 6gretmenin ¢ocugun gelisimini fark etmesi alt temas: ile iliskilendirilmistir.
Ogretmen merkezli ¢alismalarin yapilmasi, 6gretmenin ¢cocugun gelisimini bastirmasi, ¢ocugun gelisimine gore
etkinlik yapmamasi ve ¢ocugun biligsel gelisimini desteklememesi kategorileri 6gretmenin ¢ocuklara yonelik
yaptiklart egitim uyarlamalart igerdigi i¢in Ogretmenin calismalari ¢ocuga uyarlamamasi alt temasi ile
iliskilendirilmistir. Ogretmenle yasanan iletisim ve anlasma sorunu, Ogretmenin sosyal duygusal acidan
desteklememesi sorunu Ogretmen ile iletisimi etkilediginden Ogretmenle iletisim sorunu alt temas: ile
iliskilendirilmistir. Ogretmenin cocugun gelisimini fark etmemesi, 6gretmenin ¢aligmalari ¢ocuga uyarlamamasi
ve dgretmenle iletisim sorunu alt temalar1 dogrudan 6gretmen ile ilgili ifadeler oldugu igin 6gretmen temasi ile
iligkilendirilmistir. Cocuklarin arkadaglart ile ortak yoniiniin olmamast ve arkadasinin olmamasi kategorileri
arkadaslik iliskilerini etkilediginden arkadaslik iliskileri alt temasi ile iliskilendirilmistir. Kuralci olmasi kategorisi
ise arkadaslari ile iliskilerde sorun yasamasina neden olacagi icin arkadaslar ile iliskilerde yasanan sorunlar alt
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temasinda toplanmigtir. Arkadasgi ile iletisim sorunu ve arkadaslik iligkileri ise akran etkilesiminde etkili oldugu
icin akran etkilesimi temasi ile iligkilendirilmistir.

Tablo 3
Okul Oncesi Egitim Sirasinda Yasanan Egitsel Problemler
Temalar Alt temalar Kodlar f %
- S Gelisim diizeyinin altinda etkinlikler uygulanmasi (f = 10)
Cocugun gelisimine Kinliklerin sik Imesi (f = 9
uygun olmayan etkinlik Et IULCICTIN SIKICL Seimest (f=9)
Etkinliklerin basit gelmesi (f = 2)
-~ Farkli ve zengin etkinlikler uygulanamamas: (f = 8)
Etkinlik Zengin icerikli Ayni etkinliklere yer verilmesi (f = 6) 43 413
etkinlikler olmamasi Etkinliklerin ilgi gekmemesi (f = 3)
Etkinlikleri istedigi sekilde yapmasina firsat verilmemesi (f = 1)
Etkinlik siiresi Etkinlik siiresi kisa olmasi (f = 4)
Zengin materyaller Farkli materyaller olmamas: (f = 8)
olmamasi Materyaller ilgi ¢ekici olmamasi (f = 4)
Materyal o Cocugun tiim materyalleri kullanamamas: (f = 2) 16 154
Materyallerin dzgiirce .
Materyalleri kullanim amaglari disinda kullanilmasina firsat
kullanilmamasi . Sl
verilmemesi (f = 2)
Ogretmenin Cocu{;un iistlin gellslm{nl fark etmem§s1 (_f =4)
. Cocuga nasil yaklasacagini bilmemesi (f = 2)
yetkinliginin az olmasi AR D e
Cocugu iyi gézlemlememesi (f = 1)
Ogretmen merkezli galismalar (f = 1)
Ogretmenin caligmalari  Cocugun gelisimini bastirma (f = 1)
Ogretmen ¢ocuga uyarlamamast Cocuga gelisimine gore etkinlik yapmamasi (f = 2) 21 202
Biligsel geligiminin desteklenmemesi (f = 1)
Ogretmenle anlasamama (f = 1)
Ogretmenle iletisim Iletisim kuramama (f = 1)
sorunu Ogretmenin duygusal agidan ¢ocugu anlamamas (f = 3)
Ogretmenin cocugun sosyal gelisimini desteklememesi (f = 2)
Akran Arkadaglariyla iletisim Arkadas1 olmamasi (f = 1)
etkilesimi sorunu Arkadaslari ile ortak yoniiniin olmamas (f = 1) 3 2.9
i Arkadaslik iligkileri Kuralci olmast (f = 1)
Okul Okula gitmeme Okula gitmeyi istememe (f = 3) 3 2.9
Sorun 20 192
yasanmadi
Toplam 104 100

Annelerin ¢ocuklarmin okul Oncesi donemde yasadiklari egitsel problemlere iligkin goriigleri su

sekildedir:

A48. “Ogretmenin gdzlemi ve egitsel yonlendirmesi problem. Ustiin yetenekli ¢ocugun gelisimine
yonelik tiim ara¢ gerecler siifta mevcut olmasina ragmen 6gretmenin desteklememesi biiyiik sorun.”

AS9. “Bazi etkinlikler ¢ok sikici geldi. Su an resim yapmak istemiyor. Hep kesme yapistirma gibi
etkinlikler yapildi. Bunun yerine mental agirlikli veya sosyal yonlerini gelistirici etkinlikler olabilirdi.”

AB5. “Hep bildigi seyleri tekrarladi. Gelisimini destekleyecek etkinlik yapilmadi. Sosyalligini azaltt1.”

A66. “Siirekli ve uzun siireli ayn1 konulara deginilmesi onu sikiyordu. Anasinifina gitmek istemedigini
sOyliiyordu.”

A68. “Yetersiz etkinlik yapilmasi, arag gerecin yetersiz olmasi, dgretmenin yeterli olmamasi biiyiik
problem oldu.”

Calismanin {glincli aragtirma sorusu istiin yetenekli ¢ocugu olan annelerin okul 6ncesi egitimden
beklentileri ile iligkilidir. Annelerin okul 6ncesi egitimden beklentileri kategori, alt tema ve temalarda toplanmistir.
Elde edilen bulgular Tablo 4’te sunulmustur.
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Tablo 4
Ustiin Yetenekli Cocuklarin Annelerinin Okul Oncesi Egitimden Beklentileri
Temalar Alt temalar Kodlar f %
Yetenegine yonelik etkinlik (f = 4)
Farklilagtirilmis etkinlik (f = 2)
. Zorlayici etkinlik (f = 1)
Etkinlik igerigi Kapsaml etkinlik (f = 1)
Zengin igerikli etkinlik (f = 1)
o Ust diizey etkinlik (f = 1)
Etkinlik Akil ve zeka oyunlart igeren etkinlik (f = 5) 21 257
. 1 Aragtirma etkinlikleri (f = 6)
Etkinlik cesidi Teknoloji icerikli etkinlik (f = 2)
Bilimsel ¢alisma etkinlikleri (f = 2)
Etkinliklerin ¢ocuga gore diizenlenmesi (f = 1)
Uyarlama Etkinliklerin uyarlanmasi (f = 1)
" e Kendini gelistirme (f = 3)
Ogretmen yeterligi Ustiin yetenekli ¢ocuklar konusunda bilgili olma (f = 3)
Ogretmenlerin Cocuklari fark etme (f = 4)
cocuklarin gelisimini ~ Cocuklarin yeteneklerini kesfetme (f = 2)
fark etmesi Cocuklari gozlemleme (f = 2)
Duyarli olma (f = 2)
o Ogretmenler duyarl Anlayish olma (f = 3)
Ogretmen olmast Sabirli olma (f = 3) 3% 333
Bireysel farkliliklar1 dikkate alma (f = 3)
Ogretmenlerin Coculfla ilgilenme (f.= 32
Cocugu desteklemesi (f = 1)
¢ocuklari e . . e
desteklemesi Egitimi eglenceli hale getirmesi (f = 1)
Etkinlikleri farklilagtirma (f = 1)
Ailelere bilgi verme Ogretmenler ¢ocuklarm durumu hakkinda bilgi vermeli (f = 7)
Yetenege gore egitim (f = 10)
o Doga ile i¢ ice egitim (f = 1)
Farkl1 egitim ortami informal egitim (f = 2)
Egitim ortami Farkli anaokullarinda egitim almali (f = 1) 19 181
Farkli materyal (f = 2)
Materyal Yaratict materyal (f = 1)
Yeteneklerine yonelik materyal (f = 2)
Sosyal davranis (f = 4)
Sosyal duygusal Sosyal gelisim Ozgiiven (f = 1)
.. S ll Vl f —_— 7 6-7
gelisim osyallesme saglanmasi (f = 1)
Duygusal gelisim Mutlu olmalari saglanmasi (f = 1)
Erken tanilama Okul dncesinde tanilama (f = 5)
Erken tanilama L . 7 6.7
Erken bilgilendirme Aileleri okul dncesinde bilgilendirme (f = 2)
Toplam 95 100

Tablo 4 incelendiginde, annelerin {istiin yetenekli ¢ocuklarina yonelik okul Oncesi egitimden

beklentilerinin “etkinlik (%25.7)”, “Ogretmen (%33.3)”, “egitim ortami (%18.1)”, “sosyal duygusal gelisim
(%6.7)” ve “erken tanilama (%6.7)” temalar1 altinda toplandigi goriilmektedir.

Yetenegine gore, farklilagtirilmis, zorlayici, kapsamli, zengin igerikli ve iist diizey etkinlik kategorileri
etkinlik iceriklerini agikladigi i¢in etkinlik igerikleri alt temast ile iligkilendirilmistir. Akil ve zeka oyunlart igeren,
arastirma, teknoloji ve bilimsel ¢aligma etkinlikleri kategoriler bilimsel aragtirmaya yonelik etkinlik igerigini
acikladig1 icin aragtirmaya dayali etkinlikler alt temasi ile iligkilendirilmistir. Etkinliklerin ¢ocuga gore
diizenlenmesi ve uyarlanmasi kategorileri etkinlik icerisindeki uyarlamalar1 agikladig1 i¢in uyarlama alt temast ile
iliskilendirilmistir. Etkinlik icerikleri, arastirmaya dayali etkinlikler ve uyarlama alt temalar1 dogrudan etkinlik
yapisi ile iligkili oldugundan etkinlik temast ile iliskilendirilmistir. Ogretmenlerin kendini gelistirmesi ve bilgi
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eksiklikleri egitim ile ilgili oldugu diisliniildiigii i¢in 6gretmen egitimi alt temasi ile iliskilendirilmistir. Cocuklar
fark etme, cocuklarin yeteneklerini kesfetme ve ¢ocuklar1 gézlemleme kategorileri 6gretmenlerin ¢ocuklarin {istiin
yetenekli oldugunu fark etmesi ile ilgili oldugu diisiiniildiigii icin gelisimini 6gretmenlerin ¢ocuklarin gelisimini
fark etmesi alt temasi ile iliskili oldugu diisiiniilmiistiir. Ogretmenlerin farkl1 gelisime anlayish, duyarl, sabirli ve
bireysel farkliliklar1 dikkate almasi kategorileri duyarlilig1 acikladigi i¢in 6gretmenlerin duyarli olmasi alt temasi
ile iliskilendirilmistir. Ogretmenlerin ilgilenmesi, cocugu desteklemesi, etkinlikleri farklilastirmasi, e@itimi
eglenceli hale getirmesi, ¢cocuklarn egitim ortaminda desteklenmesini acikladif1 i¢in 6gretmenlerin gocuklari
desteklemesi alt temasi ile iligkilendirilmistir. Cocuklarin durumu hakkinda bilgi verilmesi kategorisi ailelere bilgi
verme alt temasi ile iligkilendirilmistir. Tiim alt temalarin dgretmenlerin gorev ve sorumluluklarmi agiklamasi
nedeniyle alt temalar 6gretmen temasi ile iliskilendirilmistir.

Yetenege gore, doga ile i¢ ige, informal ve farkli anaokullarinda egitim kategorileri egitim ortamindaki
degisiklikleri agikladig: igin farkli egitim ortami alt temas: ile iliskilendirilmistir. Farkli, yaratici ve yetenegine
yonelik materyaller kategorileri egitim ortamindaki materyallerin igerigini a¢ikladig i¢in materyaller kategorisi
ile iligkilendirilmistir. Farkli egitim ortami1 ve egitim ortaminda bulunan materyaller alt temalar1 egitim ortaminin
ozelliklerini igerdigi i¢in egitim ortami temast ile iligkilendirilmistir. Cocuklarin sosyal gelisimlerini i¢eren sosyal
davranis, 6zgiiven ve sosyallesme kategorileri sosyal gelisim alt temast iligkilendirilmistir. Mutlu olmalarinin
saglanmasi kategorisi duygusal gelisim alt temas ile iligkilendirilmistir. Sosyal ve duygusal gelisim alt temalari
sosyal duygusal gelisim temast ile iliskilendirilmistir. Cocuklar1 okul dncesinde tanilama kategorisi erken tanilama
alt temasi, aileleri okul dncesinde bilgilendirme kategorisi erken bilgilendirme alt temasi ile iliskilendirilmistir.
Erken tanilama ve bilgilendirme alt temalari tanilamayi ve bilgilendirmeyi iceren tanilama temasi ile
iligkilendirilmistir.

Annelerin istiin yetenekli cocuklarina yonelik okul 6ncesi egitimden beklentileri su sekildedir:

AS5. “Ogretmenlerimiz kendilerini gelistirmeli, akil ve zeka oyunlarimi bilmeli ve farkli materyaller
kullanmal1.”

A12. “Bu tiir ¢ocuklarin daha 6nceden kesfedilip ayr1 egitim almalar1 gerektigini diisliniiyorum.”

A29. “Egitim Ogretim ortami ¢ocuga gore diizenlenebilir, farkli egitim materyalleri temin edilebilir.
Ogrencilerin sosyallesmesi saglayacak etkinlikler arttirilabilir.”

A36. “Cocuklarin yeteneklerini fark edip desteklemeliler. Cocuklarin gelismelerine yardime1 olunmali,
farkli etkinliklerle pekistirilmeli, potansiyellerinin farkina varmalari saglanmalidir. Velileri de durumdan
haber edip yonlendirmeliler.”

A38. “Hazir standart faaliyetlerden ¢ok cocuklarin ilgi ve yeteneklerini ortaya cikarici etkinlikler
yapilabilir. Bu konuda hep yeni seyler ortaya ¢ikaracak bilgi ve donanimlari olmali.”

Tartisma

Calisma, ilkokula devam eden iistiin yetenekli gocugu olan annelerin okul 6ncesi 6gretmenleri tarafindan
bilgilendirilmelerinin, okul &ncesi smiflarinda yasadiklar1 problemlerin ve okul 6ncesi egitimden beklentilerin
anne goriislerine gore incelenmesi amaciyla yapilmistir. Calismada 6ncelikle annelere okul dncesi dgretmeninin
¢ocuklarinin farkl gelisimini fark edip etmedikleri ve hangi konularda bilgi verdikleri sorulmustur. Anneler, okul
oncesi 0gretmenlerinin ¢cocuklarinin gelisim 6zellikleri, 6grenme diizeyleri, iistiin yetenekli ve yaratici olduklari
hakkinda bilgi verdiklerini belirtmislerdir. Tiirkiye’de okul dncesi dgretmenleri, 6gretmenlik egitimi esnasinda
ozel egitim, kaynastirma ve gelisim icerikli dersler almaktadir (Yiiksekdgretim Kurulu [YOK], 2018). Bu nedenle
okul oncesi O0gretmenleri 6zel egitim ve kaynastirma dersinde istiin yetenekli ¢ocuklarin genel 6zellikleri ve
kaynagtirilmasi kaynastirilmasi ile ilgili bilgi sahibi olmaktadirlar. Gelisim dersinde normal gelisim gosteren
cocuklarin geligim o&zelliklerini 6grenmektedirler. Bu dersler okul oOncesi 6gretmenlerinin {istiin yetenekli
¢ocuklarla ilgili bilgi sahibi olmalarina ve farkindaliklarinin olusmasina yardimci olabilmektedir. Bu dogrultuda
o0gretmenlerin ¢ogunun cocuklardaki farkli gelisimi fark etmelerinin hizmet oncesi aldiklar1 derslerle iliskili
oldugu soylenebilir.

Ustiin yetenekli ¢ocuklar egitim yasantilarinda ilk 6nce okul 6ncesi 6gretmenleri ile karsilasmaktadirlar.
Okul oncesi Ogretmenlerinin istiin yetenekli ¢ocuklar hakkindaki bilgi diizeylerinin yiiksek olmadig:
aragtirmalarda belirtilmektedir (Dastan, 2016; Giilkaya, 2016; Kildan, 2011; Sarar, 2018). Ayni zamanda bazi
arastirmalarda, iistiin yetenekli ¢ocuklar1 fark etmeye ve aday gostermeye yonelik egitim alan 6gretmenlerin
almayanlara gore fark etme ve aday gostermede daha basarili oldugu belirtilmistir (Kaplan-Say1, 2018; Sahin &
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Cetinkaya, 2015). Okul oncesi Ogretmenlerinin ve Ogretmen adaylarinin istiin yetenekli ¢ocuklari fark
edebilmeleri amaciyla uygulanan egitim programinin sonucunda 6gretmenlerin {istiin yetenekli ¢ocuklar1 fark etme
durumlarmda artis oldugu goriilmiistiir (Dereli, 2019). Yapilan arastirmalarda, 6gretmenlerin iistiin yeteneklilik
konusunda bilgilendirilmelerinin, mesleki yeterlikleri ve ¢ocuklari tanima becerileri tizerinde olumlu etkisi oldugu
belirtilmektedir (Johnsen, 2012; Schmitt & Goebel, 2015). Ayrica, okul dncesi 6gretmenlerinin ¢ocuklarin iistiin
yeteneklerini fark etmelerinin aldiklar1 egitim ile iligkili oldugu vurgulanmaktadir (\Vreys vd., 2018).

Okul oncesi egitimde 6grenme merkezleri, ilgi merkezleri olarak da adlandirilmakta ve cocuklar
merkezlere ilgi alanlar1 dogrultusunda yonelmektedir (Bredekamp & Copple, 1996). Uygulanan etkinliklerde ise
ogretmen ¢ocuklarin daha ilgili, yetenekli ve yiiksek katilimi oldugu durumlar1 gézlemleyebilmektedir. Bu
dogrultuda 6grenme merkezleri ve etkinlikler, 6gretmenlerin ¢ocuklarin yeteneklerini ve gelisimlerini fark
etmesine firsatlar sunmaktadir. Ornegin miizige yetenegi olan ¢ocuklar 6grenme merkezlerinde oyun oynarken
miizik merkezini tercih edebilir. Bu se¢imin siirekli olmasi ¢ocugun miizik etkinliklerine katilimi ve basarisi ile
birlikte degerlendirildiginde, ¢ocugun yetenegi hakkinda dgretmene ipucu verebilir. Yapilan bir ¢calismada okul
oncesi dgretmenleri ¢cocuklara okuduklar1 6ykii kitaplarinda sorduklari sorularin ¢ocuklarin iist diizey diisiinme
yetenekleri ile ilgili bilgi verdigi sonucuna ulagilmistir (Walsh vd., 2017). Okul 6ncesi 6gretmenlerinin
smiflarindaki iistiin yetenekli cocuklar1 fark etme konusundaki farkindaliklarimin yiiksek oldugu yapilan
aragtirmalarda goriilmiistir (Pfeiffer, 2002; Pfeiffer & Jarosewich, 2007). Okul 6ncesinde ustiin yetenekli
¢ocuklara etkili egitim verebilmenin yollarini inceleyen ¢alismada, yetenegi fark etmenin dogru ve verimli egitimi
vermek icin anahtar role sahip oldugu belirtilmistir (Pfeiffer & Jarosewich, 2007). Ustiin yetenekli ¢ocuklarin
kritik donem olan okul dncesi donemde fark edilmelerini arastiran ¢alismanin sonucunda, erken donemde fark
edilmenin ¢ocuklarin geligimlerini olumlu yonde etkiledigi sonucuna ulasilmigtir (Cukierkorn vd., 2007). Yapilan
aragtirmalarda, okul 6ncesi donemdeki ¢ocuklarin 6gretmenler tarafindan yiiksek potansiyellerinin fark edilmesi,
¢ocuklarin gelecekteki basarisini arttirdigt ve sosyal, duygusal, davranigsal problemlerini azalttigi sonuglarina
ulagilmigtir (Harrison, 2004; Sankar-Deleeuw, 1999). Ayrica ¢ocuklarin yiiksek potansiyellerini fark eden
ogretmenlerin diger ¢ocuklar i¢in hazirlanmis egitim programini iistiin yetenekli cocuklara gdre uyarlayabilme
yetenegine sahip oldugu belirtilmektedir (Hotulainen & Schofield, 2003; Pfeiffer & Petscher, 2008). Bu ¢aligmada
okul dncesi 6gretmenlerinin aileleri {istiin yetenekli cocuklart hakkinda bilgilendirmesinin ¢ocugun iistiin yetenekli
oldugunu fark ettigini gostermektedir. Bu dogrultuda yukarida verilen ¢aligmalardan elde edilen sonuglar, mevcut
calismadan elde edilen okul dncesi Ogretmenlerinin ¢ocuklarn {stiin yetenekli cocuklari fark etmesi ve
bilgilendirmesi sonucu ile benzer nitelikte oldugu soylenebilir.

Bu arasgtirmada istiin yetenekli ¢ocuklarin yasadiklari egitsel problemler ve okul 6ncesi egitimden
beklentiler anne goriisleri dogrultusunda incelenmistir. Ustiin yetenekli ¢ocuklarm okul 6ncesi siniflarinda
yasadiklari egitsel problemlerin uygulanan etkinliklerin igerigi, kullanilan materyaller, 6gretmen, sosyal duygusal
gelisim ve okul temalarinda toplandigi gériilmektedir. Okul 6ncesi egitimden beklentiler ise, yasanilan problemleri
destekler sekilde etkinlik, dgretmen, egitim ortami, sosyal duygusal gelisim ve erken tanilama temalarinda
toplanmaktadir. Ustiin yetenekli cocuklarin entelektiiel yetenekleri, giiclii hafizalari, kolay ve hizli grenme gibi
yetenekleri dogrultusunda farkli egitimsel ihtiyaglari olmaktadir. Bu ¢ocuklarin ihtiyaglarinin belirlenip uygun
egitim ortaminda karsilanmasi gerekmektedir (Leikin vd., 2014). Ustiin yetenekli cocuklarin egitsel ihtiyaglarinin
karsilanmas1 ve karsilanmadiginda ortaya ¢ikan problemlerin en aza indirilmesi gerekmektedir (Berman vd.,
2012). Okul 6ncesi donemde {istiin yetenekli ¢ocuklara uygulanan etkinliklerde yeteneklerini ortaya ¢ikaracak ve
gelistirecek yeterli firsatlar sunulmamaktadir (Rogers, 2007). Yapilan arastirmalarda okul dncesi donemdeki tistiin
yetenekli ¢ocuklar i¢in sinifta uygulanan etkinliklerin zenginlestirilmedigi, farklilagtirilmadigi, ¢ocuklarin 6zgiir
birakilmadigi, zengin ve farkli materyaller kullanilmadigi gériilmektedir (Koshy, 2002; Mooij, 2013). Ayrica okul
oncesi dgretmenlerinin agik uclu sorular sormadigy, ileri diizey sozciik dagarcigini, timdengelimle akil yiiriitme
ve vyaratici diisiinmeyi gelistirmedigi goriilmektedir (Hanninen, 1998). Ogretmenlerin egitim ortamim
zenginlestirip Ustiin yetenekli g¢ocuklara uygun hale getirmesi i¢in bunlari yapmasi gerekmektedir. Ciinkil
zenginlestirme uygulamalar1 yapilmadiginda iistiin yetenekli gocuklarin biligsel gelisimlerinde problemler
goriildiigl kanitlanmigtir (McClarty, 2015; Park vd., 2013). Yapilan aragtirmalarda okul dncesi siniflarindaki istiin
yetenekli cocuklara ydnelik miidahalede bulunulmadiginda ¢ocuklarin akademik, biligsel ve sosyal gelisimlerinde
problemler yasandig1 sonucuna ulagilmistir (Foreman & Gubbins, 2015; Kaya, 2013; Wellisch, 2019). Ayrica,
iistlin yetenekli ¢ocuklarin dzgiiven, dzsaygi, kisilik 6zellikleri, hayal kirikligi, dislanma, depresyon yasadiklari
belirlenmistir (Berkowitz & Hoppe, 2009). Ustiin yetenekli cocuklarin egitim ortaminda desteklenmediginde ve
bu yondeki problemleri giderilmediginde, etkinliklere katilmak istememe, okuldan sikilma ve soguma
problemlerinin eklendigi vurgulanmaktadir (Cross, 2014; Reis & McCoach, 2000). Wellisch (2021) okul 6ncesi
egitimde iistiin yetenekli cocuklarin yasadiklar1 problemleri ebeveynlerin goriisleri dogrultusunda inceledigi
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¢alismada, ¢ocuklarin sosyal, duygusal, entelektiiel ihtiyaclarinin karsilanmamasi ve yeteneklerinin hafife alinmast
konularinda problem yasadiklarini belirtmistir. Diger ¢caligmalarda, 6gretmenlerin istiin yetenekli ¢ocuklara yeterli
ilgiyi ve destegi gostermedikleri goriilmistiir (Grant, 2013; Walsh vd., 2010). Yukaridaki aragtirmalardan elde
edilen sonugclar, bu calismada ulasilan etkinliklerde, materyalde, gelisim alaninda ve egitim ortaminda yasanan
problemler ve bu konulardaki annelerin beklentileri sonuglari ile benzer niteliktedir.

Cocuklarin etkinlikler esnasinda yasadiklar1 problemin en aza indirilmesinin ve okul dncesi egitimden
beklentilerinin karsilanmasinin anahtari1 6gretmenlerdir. Ancak mevcut aragtirmanin sonucunda dgretmen ile ilgili
de yasanan problemlerin oldugu sonucuna ulasilmistir. Bir 6nceki aragtirma probleminin sonucunda okul 6ncesi
o0gretmenlerinin ¢ogunun cocuklarin yiiksek potansiyellerini fark ettikleri belirtilmistir. Bu sonug¢ okul dncesi
ogretmenlerinin teorik olarak {istiin yetenekli ¢ocuklarin gelisimleri hakkinda bilgi sahibi olmalarinin, ¢ocuklari
fark etmelerini kolaylastirmasina ragmen problemlerin 6nlenemedigini diisiindiirmektedir. Yapilan aragtirmalarda
bu durumun, dgretmenlerin iistiin yetenekli ¢ocuklar hakkinda yetersiz bilgi ve beceriye sahip olmalarindan
kaynaklandigi goriilmektedir (Berman vd., 2012; Kettler vd., 2017; Laine & Tirri, 2016). Yetersiz bilgi diizeyi
ogretmenlerin farkli egitimsel miidahale uygulama konusunda isteksiz olmalarina neden olmaktadir (Lassig,
2009). Ustiin yetenekli cocuklar hakkindaki bilgi diizeyi yiiksek olan dgretmenlerin iistiin yetenekli cocuklarm
ihtiyaglarim1 karsilama, yasadiklart problemleri en aza indirme konularinda 6zgiivenlerinin yiiksek oldugu
belirlenmistir (Vidergor & Eilam, 2011; Vreys vd., 2018). Bir vaka ¢alismasinda, 6gretmenlerin iistiin yetenekli
cocuklar hakkindaki yetersiz bilgilerinin, ¢cocuklarin dezavantajli duruma diismesine neden oldugu sonucuna
ulasilmigtir (Fraser-Seeto vd., 2013). Baska bir arastirmada da 6gretmenlerin Ustiin yetenekli ¢ocuklarin destege
ihtiyaglar1 olmadigimi diisiindiiklerini ve bu ¢ocuklar1 gormezden geldikleri belirtilmistir (Gallagher vd., 2011).
Ogretmenlerin {istiin yetenekli ¢ocuklarin yasadiklar1 sosyal uyum problemi nedeniyle bazen diismanca
davraniglarda bulunduklar1 sonuglarina ulasilmistir (Geake & Gross, 2008). Yapilan arastirmalardan elde edilen
sonuglar, bu galismadaki 6gretmenlerin egitim ortamini zenginlestirmesi, etkinlikleri tstiin yetenekli ¢ocuga
uyarlamasi, ¢ocugun gelisimini desteklemesi, duyarli olmasi, 6gretmenlerle iletisim sorununun yasanmasi,
o0gretmen egitimi konularinda ¢cocuklarin yasadiklari problemler ve annelerin beklentileri ile benzer niteliktedir.

Anneler, yasanan egitsel sorunlar ve okul oncesi egitimden beklentileri kapsaminda 6gretmenlerin
kendilerini bilgilendirdigi fakat cocuklarinin iistiin yeteneklerine yonelik yonlendirmenin yeterli yapilmadigi
iizerinde durmuslardir. Wellisch'in (2019) yaptigi ¢alismada, okul 6ncesi 6gretmenlerinin bilgi eksikliginden
dolay1 ailelere ¢cocuklariyla ilgili bilgi verilmedigi sonucuna ulagmistir. Ailelerin ¢ocuklarin yetenekleri hakkinda
bilgi edinmesi, ¢ocuklarini destekleyebilmeleri ve farkli egitim planlamalar1 yapmalari i¢in 6nemlidir (Wellisch,
2021). Bu sonug dogrultusunda iistiin yetenekli ¢ocuklarin okul 6ncesi donemde ev ortaminda desteklenmesi igin
oncelikle okul 6ncesi 6gretmenlerinin bilinglenmesi ve ailelere bilgi vermesi gerektigi diisiiniilmektedir.

Sonucg

Cocuklarm iistiin yeteneklerini gelistirecek egitim almalart hem toplumsal hem de bireysel gelisim i¢in
gerekli goriilmektedir (Sak, 2014). Calismada, istiin yetenekli ¢ocuklarin ¢ogunun okul Oncesi dénemde
ogretmenleri tarafindan fark edildigi ancak 6gretmenler yeterli miidahalelerde bulunmadiklar: i¢in ¢ocuklarin
uygulanan etkinlikler, kullanilan materyaller, akran etkilesimi ve okula gitmek istememe konularinda egitsel
problemler yasadiklari sonucuna ulasilmistir. Ayrica ailelerin okul 6ncesi egitimden beklentilerinin egitsel
problemleri giderme yoniinde oldugu sonucuna ulasilmistir. Ustiin yetenekli cocuklarmn okul éncesi donemde fark
edilmeleri gerektigi diisiiniilmektedir. Ciinkii dstiin yetenekli ¢ocuklarn fark edilmeleri potansiyellerini
gelistirecek egitim almalarinin baslangici niteligindedir (Ayas, 2018). Buna gore ¢ocuklarin potansiyellerini en iist
seviyeye cikaracak ve yasadiklari problemleri en aza indirecek egitsel dnlemlerin alinmasi gerektigi sdylenebilir.

Siirhiliklar ve Oneriler

1. Calisma BILSEM’e devam eden dgrencilerin annelerinden toplanan verilerle simrlidir. Ayrica ¢alisma
annelerin gegmis deneyimlerine yonelik goriislerin alinmig olmasi ile sinirlidir. Okul 6ncesi donemdeki
iistiin yetenekli ¢ocuklarin tanilanmamasi nedeniyle ge¢mise yonelik goriisler alimmigtir. Caligmanin
amact dogrultusunda benzer goriismeler cocuklarla ve gocuklarin okul dncesi 6gretmenleri ile yapilarak
elde edilen sonuglar ¢esitlendirilebilir.

2. Calismada ¢ocuklarin yasadiklart egitsel problemler sorulmustur. Ailelerin bu problemlerin {istesinden
gelmek i¢in yaptiklari uygulamalar arastirilabilir.
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Calisma grubundaki c¢ocuklarin okul Oncesi Ogretmenleri Ogrenilip {istiin yetenekli g¢ocuklarin
geligimlerinin desteklenmesi igin yaptiklari uygulamalar ve ¢ocuklarin yasadiklari egitsel problemlerin
nedeni arastirilabilir.

Ailelerin okul Oncesi egitimden beklentileri ve c¢ocuklarmn yasadiklari sorunlar konusunda politika
yapicilarin yeni 6nlemler almalar1 ve miidahalede bulunmalar1 gerektigi 6nerilebilir.

Milli Egitim Bakanlig1 okul dncesi 6gretmenleri ve aileler araciligi ile 5-6 yas araligindaki iistiin yetenekli
cocuklari belirleyebilir. Okul 6ncesinde okul dncesi dgretmenleri tarafindan tistiin yetenekli cocuklarin
performanslar1 desteklenerek egitsel problem yasamalari engellenebilir.

BILSEM’lerde 5-6 yas iistiin yetenekli cocuklar icin kendileri gibi iistiin yetenekli cocuklarla birlikte
olabilecekleri ve potansiyellerini gelistirebilecekleri siniflar olusturulabilir.

Yiiksek Ogretim Kurulu okul éncesi 6gretmeni yetistirme programlarma, okul éncesi donemde iistiin
yetenekli ¢ocuklarin aday gosterilmesi, dgretimin farklilagtirilmasi, sosyal ve duygusal uyumlar1 vb.
icerikli lisans dersi ekleyebilir.
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Abstract

Introduction: When the development of gifted children is noticed and supported by their teachers in the preschool
period, the problems they experience in education life become minimized. The aim of the study is to determine
the problems experienced by gifted children in the preschool period. For this purpose, the effects of informing
mothers about the development of their gifted children in the preschool period, the educational problems
experienced by the children in preschool education institutions, and the expectations of mothers from preschool
education were examined in line with the perceptions of the mothers.

Method: The study was planned in a phenomenological pattern, one of the qualitative research methods. The study
group consists of 75 mothers with gifted children determined through the criterion sampling method. Data were
collected through semi-structured interviews and were analyzed with the content analysis technique.

Findings: In the study, it was determined that preschool teachers gave information to families about their children’s
different developmental characteristics, learning skills, giftedness, and creativity. The educational problems
experienced by gifted children in the preschool period were grouped under the themes of the activity applied, the
materials used, the teacher, peer interaction, and the school. The expectations of mothers from preschool education
were gathered under the themes of activity, teacher, educational environment, social emotional development, and
early identification.

Discussion: Since most of the gifted children were noticed in the preschool period by their teachers who did not
make adequate interventions, educational problems arose. The expectation of families from preschool education
is that their educational problems are solved.

Conclusion: Recognition of gifted children in the preschool period is the beginning of their education process that
will improve their potential. Therefore, educational measures should be taken to maximize the potential of these
children and to minimize the problems they experience.

Keywords: Gifted child, preschool education, educational problems, expectations from preschool education,
preschool teacher, parent.
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Introduction

All children have different traits which are expressed as individual characteristics. Some children's
characteristics may emerge as a personal talent (Stuart & Composition, 2011). Personal talent is the ability of
children to be at a higher level than their peers in a skill area, to be creative in that skill area, and to have intellectual
knowledge (Gilmanshina et al., 2021; Tiruneh et al., 2017). In this case, personal talent is expressed as giftedness,
and children with these characteristics are called ‘gifted’ (Stuart & Composition, 2011). Giftedness is having
brilliant, clear, and outstanding achievements in a particular activity (Paul & Elder, 2020). There are differences
in language, cognitive, social-emotional, and psychomotor development areas starting from the preschool period
compared to the peers of gifted children (Saranli, 2017).

Preschool education is the first formal education environment that children encounter. In preschool
education, many children with different developmental characteristics receive education together. This period is
important in terms of the discovery of gifted children and the development of their talents from an early age
(Kildan, 2011). According to some studies, giftedness is neglected in early childhood (Chamberlin et al., 2007;
Jolly & Kettler 2008; Koshy & Robinson, 2006; Robinson, 2008). The reason for this situation is that gifted
children cannot be identified in the preschool period (Robinson, 2008). Since some views on the identification of
gifted children in preschool emphasize different areas, there is no common identification structure. These areas
are related to the identification and labeling of gifted preschool children, selection of the appropriate educational
strategy, meeting their needs, and socializing them. Within the scope of these areas, the necessity of the
identification of gifted children in the preschool period poses a problem due to concerns about the use of structured
tests and concerns about the reliability of parental views (Walsh et al., 2010). Nevertheless, it should be noted that
the earlier the identification of gifted children is made, the more effective it is. Giving gifted children the
opportunity to receive education in line with their potential in the early stages provides benefits both individually
and socially (Ulusoy et al., 2014). These explanations reveal that there is no clarity in the identification of
giftedness in the preschool period. According to Pfeiffer (2003), problems may arise in the identification of gifted
children in the preschool period, and a consensus cannot be reached on this issue. In a study conducted in the
United States, it was emphasized that peer and teacher nominations were insufficient, while teacher nomination
and performance evaluation were effective (Schroth & Helfer, 2008). In a study conducted in Turkey, the success
of teachers and mothers in nominating candidates was examined, and mothers were found to be more successful
than teachers (Daglioglu & Suveren, 2013). In addition to the nomination by teachers and families, intelligence
tests could also be applied in the identification of gifted children in the preschool period. However, due to
insufficient intelligence tests, Gifted Children Rating Scale-Preschool/Kindergarten Form (Karadag et al., 2016),
Assessment of Behavioral Characteristics of Gifted and Talented Students (Sahin, 2013), Giftedness Rating
Scales-Preschool/Kindergarten Form (Alma, 2015), and Preschool Term Gifted Children Candidate Notification
Scale (Bildiren & Bikmaz-Bilgen, 2019) are used.

In Turkey, the identification of gifted children is made by the Guidance Research Center in the first grade
of primary school. Children who are identified as gifted in the first grade of primary school receive education at
the Science and Art Center from the second grade. However, the identification of giftedness is not made for
preschool children (Giir, 2017). Giftedness is explained by the concept of high potential in preschool children.
Intense interest in a talent area, the desire to be successful, and the desire to spend time and effort to be successful
in the early period enable the current high potential to be identified as gifted in the primary school period (Eris,
2013). Gifted preschool children have a rich vocabulary, are curious, have abstract reasoning and problem-solving
abilities, display metacognitive skills, speak early, walk early, have a strong memory, use complex sentences, have
in-depth knowledge of certain subjects, have original ideas, and are sensitive to social problems (Harrison, 2004;
Koshy, 2002; Porter, 2005; Silverman, 2003).

Gifted children have many differences in terms of developmental characteristics from an early age
(Bildiren, 2013). High potential and talent in gifted children are an indicator of an efficient educational life. These
children have many advantages in their educational life. For example, they are faster, more creative, and learn
more easily in their educational life. Being extremely insistent and determined to reach the goals they set, not
accepting the information as it is, having rational thinking, observing, and questioning structures provide
advantages in their educational life (Levent, 2014; Stuart & Beste, 2011). They also get on better with their peers
and make friends easily.

Gifted children may encounter many problems and threats during their education (Davis, 2013). The
threats faced by gifted children are educational environments that do not motivate, do not offer the opportunity to
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develop their potential, and do not support their development (Majid & Alias, 2010). Gifted children may express
themselves better in an educational environment where they do not perceive threats (Davis, 2013). In order for
gifted children not to feel threatened in the educational environment, their strengths should be discovered, an
atmosphere where they feel comfortable should be created, and they should be able to freely share their ideas and
stay away from stress (Erdem & Baloglu, 2018; Maker & Nielson, 1996). The educational needs of gifted children
are different from their peers. In this respect, they may encounter problems during their education. The problems
experienced by gifted children should be minimized, and their development should be supported holistically. For
this reason, the education of gifted children should be planned beyond ordinary and general education
environments (Bildiren, 2013; Camilli et al., 2010; Karakus, 2011). However, in kindergartens, gifted children
participate in the same activities as other children. Sometimes gifted children take pleasure in the activities offered
to them by going into more detail, focusing more, and looking for different solutions (Foster, 1993). However,
sometimes gifted children also get bored with activities (Liu et al., 2005). Gifted children prefer intellectual games,
use different strategies while playing the same game, and the games played by their peers may seem simple and
boring to them (Klein, 2017; Terman, 1926). Various problems experienced by gifted children in kindergartens
prevent them from adapting to the classroom. Due to their high social and emotional development, gifted children
may hide their abilities to adapt to the classroom and act like their peers in activities. This situation prevents the
detection of their abilities (Winner, 2000).

The principle of earliness is among the most important principles in the identification of gifted children.
The principle of precocity is that the child's high potential is recognized when it emerges. Within the scope of the
principle of earliness, children who are identified early reach a high level of satisfaction, and their development is
better supported (Celik-Sahin, 2014; Ozsoy, 1992). In this direction, gifted children should be identified early in
order to obtain efficiency from preschool education and not have problems in this period. Early identification is
an opportunity to support and advance children's development in the early stages (Gilmanshina et al., 2021).
Preschool teachers are the key to determining the superior abilities of children in kindergartens. Since preschool
teachers have information about the development of children, their observations are given importance (Pfeiffer,
2015). In line with their observations, the task of teachers is to reveal and develop children's abilities (Mejia et al.,
2019). The knowledge level of preschool teachers is at such a level that they may recognize the strengths and
weaknesses of children's development (Pool & Hourcade, 2011; Reid et al., 2014). Therefore, teacher evaluations
can provide useful data in identifying gifted children (Torrance & Caropresso, 1998; Wolfle, 1989). In some
studies, teachers were able to correctly identify the gifted talents of children (Clark, 2013; Daglioglu & Suveren,
2013; Pfeiffer, 2015). Teachers realize the high potential of children and try to make necessary arrangements in
their education plans (Cutts & Moseley, 2004; Gross, 2006). Teachers should not only notice children and make
necessary educational arrangements, but also inform and guide families on this issue. Progress is made in
supporting children at an early age when parents are informed about their children's giftedness (Jeong, 2010). Ina
study which examined the perceptions of mothers on the characteristics of their gifted children, mothers had
expectations from the school’s guidance service regarding their children’s personal, social, mental, physical,
personality, and moral characteristics as well as the developmental periods (Sevgili-Kogak & Kan, 2019). In
another study with mothers, mothers did not realize that their children were gifted in the preschool period (ipek,
2019; Kacar, 2016). For this reason, mothers cannot support their children in the preschool period, and their
children experience adaptation problems in preschool (Kagar, 2016). When the studies with teachers as well as
parents are examined, it was stated that preschool teachers have partial knowledge about gifted children, contribute
to the identification of these children, and the children need different education in preschool (Kildan, 2011), they
need to be identified early (Cetinkaya & Inci, 2019), this should be arranged for children, they experience
difficulties, and teachers feel inadequate (Bildiren et al., 2020). In these studies, parents and teachers emphasize
the early identification of gifted children. In this respect, recognizing gifted children in the preschool period and
providing these children with studies that support their high potential improves children's abilities from early ages.

The Ministry of National Education Preschool Education Program takes into account the individual
differences of children and provides the opportunity to adapt the activities according to the needs of the children
(Ministry of National Education [MoNE], 2013). When preschool teachers identify children's abilities, they can
adapt their activity plans according to gifted children. In addition, teachers may inform families about this issue
and guide them about their children's abilities. When gifted children are not noticed or adaptations are not made
in the educational environment in the preschool period, children may encounter some problems. Some of these
problems include boredom from schoolwork, not wanting to go to school, disappointment, difficult relationships
with peers, depression, etc. (Davis, 2013). Recognition of gifted children by their preschool teachers and
determining the problems they experience in preschool have important places in the interventions for these
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children. In this respect, the aim of this study is to inform mothers of gifted children about the development of
their children, to examine the educational problems children experience in preschool education institutions, and to
identify the expectations of mothers from preschool education in relation to mother's perceptions.

In line with the purpose of the study, answers to the following questions were sought:
1.  On which subjects were mothers of gifted children informed about their children's development?
2. What are the problems experienced by gifted children in preschool education according to the mothers?
3.  What are the expectations of mothers from preschool education for their gifted children?
Method
Design of the Study

The phenomenological approach, one of the qualitative research methods, was used in the study. The
phenomenological approach is the collection of experiences related to a real situation under common principles.
This approach allows a better and in-depth understanding of a phenomenon (Creswell, 2013; Yildirim & Simsek,
2011). In phenomenological research, attention is drawn to the opinions and experiences of individuals.
Phenomenological research tries to get to the base of an experience by examining experiences related to
phenomena. For this reason, great importance is attached to experience in phenomenological research. With this
feature, it is important that the individuals who will participate in the research have experience on the subject.
Phenomenological approaches are divided into two as descriptive and interpretive. In this study, a descriptive
phenomenological approach was used. The main purpose of descriptive phenomenology is to describe perceptions
and experiences (Ersoy, 2019). This study was designed in a descriptive phenomenological approach as it describes
in detail the information that preschool teachers give to mothers of gifted children about their children's
development, the educational problems children experience in preschool education institutions, and mothers'
expectations from preschool education based on their perceptions. The case of the study consists of the problems
experienced in preschool education. Interviews were conducted with the mothers to examine the case.

Study Group

The participants were selected through criterion sampling, one of the purposive sampling methods. The
criterion for inclusion in the study group is that the children of the participants have attend at least one year of
education in a kindergarten affiliated to the Ministry of National Education. Since all parents who volunteered to
participate in the study with this criterion were mothers, 75 mothers whose children were attending the Science
and Art Center were included in the study group. Mothers with children studying at the second, third, and fourth
grade levels were included in the study. The identification of gifted children starts in the first grade, and these
children are accepted to Science and Art Center the following year. Therefore, mothers with first grade children
were not included in the study. Science and Art Centers were established to improve the performance of gifted
students and to meet their educational needs. Whether the children are gifted is determined through various
screenings. First of all, the classroom teachers nominate the children they think are gifted by filling out the
observation form. The students to be included in the group evaluation are determined by referring to the
observation forms. A group screening test is applied to these students. Children with high performance in the group
screening test are evaluated individually. Individual assessment is made in the field of painting, music, and general
mental ability (MoNE, 2019). However, identification of the gifted is not made in the preschool period in Turkey,
and preschool education is not provided in Science and Art Centers. For this reason, gifted children who are
currently attending preschool education could not be included in the study. Therefore, the opinions of the
participants about their past experiences were consulted.
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Table 1
Demographic Characteristics of Mothers and Gifted Children in the Study Group

Demographic characteristics N %

Demographic characteristics of children
Female 37 50.2
Gender Male 38 49.8
Total 75 100
Second grade 17 224
Grade level Third grade 36 48.3
Fourth grade 22 29.3
Total 75 100
Seven 7 8.8
Eight 25 332
Age Nine 21 274
Ten 22 30.6
Total 75 100

Demographic characteristics of mothers
Secondary school 8 10.2
Education level High SCh.OOI 13 16.8
University 54 73.0
Total 75 100
White-collar worker 39 51.9
Occupation Blue-collar \{vorker 9 114
Housewife 27 36.7
Total 75 100
High 33 43.8
Level of income Medium 42 56.2
Total 75 100

Age Mean = 36.8

Table 1 includes the demographic characteristics of the participants and their children. Of the gifted
children in the study group, 50.2% were female and 49.8% were male. Regarding the grade levels, 22.4% of the
children studied in the second grade, 48.3% in the third grade, and 29.3% were in the fourth grade. The ages of
the children varied between 7-10: 8.8% of the children were 7 years old, 33.2% were 8 years old, 27.4% were 9
years old, and 30.6% were 10 years old.

The average age of the mothers was 36.8. Of these mothers, 10.2% were secondary school graduates,
16.8% were high school graduates, and 73% were university graduates. Concerning their employment, 51.9% of
the mothers were civil servants, 11.4% were workers, and 36.7% were housewives. Less than half (43.8%) of the
families had a high level of income, and 56.2% had a medium level of income.

Data Collection Tools

The Personal Information Form and Parent Interview Form were used as data collection tools. In line with
the purpose of the study, a semi-structured interview form was prepared. Interviews are data collection methods
that help to understand the perceptions, thoughts, and reactions of individuals (Yildirim & Simsek, 2011). Semi-
structured interviews are a type of interview consisting of open-ended questions that provide flexibility to the
researcher during the interview (Tiirniikld, 2000).

The data collection tool was prepared after the literature review (Koshy, 2002; Mooij, 2013; Wellisch,
2019, 2021). The interview form was prepared under three themes: the information given by the preschool teacher
about the child's development, the problems children experienced in preschool education, and the mothers’
expectations from preschool education. In relation to these themes, three open-ended questions (What information
did the preschool teacher give about the development of the child while your child was receiving preschool
education?; What were the educational problems your child experienced during preschool education?; What were
your expectations from preschool education?) were prepared, and an interview form was created to include the
information given by the preschool teacher about the child's development, the educational problems the child
experienced during preschool education (such as activities, educational environment, materials), and the
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expectations of mothers from preschool education/applications that they wanted to be directed towards the child
or mother. The data collection tool was examined by three field experts to ensure internal validity. Adjustments
were made in line with the recommendations of the experts. The interview form for the pilot application was
applied to two mothers who were not included in the study group. Afterwards, the interview form was given its
final form.

Data Collection and Analysis

The data were collected from the mothers of gifted children attending the Science and Art Center in the
fall semester of the 2019-2020 academic year. In order to conduct the research, first, the ethics committee approval
was obtained from Afyon Kocatepe University Social and Human Sciences Scientific Research and Publication
Ethics Committee (Decision number: 2019/137, Issue date: 11.12.2019). Afterwards, an application permission
was obtained from Afyonkarahisar Provincial Directorate of National Education. The director of the institution
where the application would be made was informed about the study, and permission was obtained from the director
of the institution. Verbal consent was obtained from mothers who volunteered to participate in the study. The
interviews were conducted with the mothers whose consent was taken. The researcher conducting the interview
had a doctoral degree in child development and education. The researcher took part in all processes of the research,
such as designing the study, collecting and analyzing the data, and reporting the study. The interviews were
conducted by the researcher individually and face-to-face in a quiet environment when the mothers were available.
Before each interview, the mothers were informed that all records and their names would be kept confidential.
After the purpose of the study was explained, the interview started. The interviews lasted between 30 and 35
minutes.

Inductive content analysis technique was used in the analysis of the data. In this technique, concepts
related to the collected interview results are formed, similar concepts are brought together, and themes are
generated (Yildirmm & Simsek, 2011). In this framework, the data were read by the researcher and coded. The data
were evaluated and coded by another researcher who is an expert in the field. Three different codings were
identified, and the different codings were unified after negotiation. The “Good development” code has been
replaced with “Fast improvement,” the code “Always using the same materials” was replaced with “No different
materials,” and the code “Not allowed to spend a long time in activities” became “Event duration is short.” In
addition, changes were made in the way of expression of the six codings by discussing them together. “Their
development is at the highest level” code was changed as “High level of development,” “Their development is
different” was rephrased as “Different development,” “Learning speed” code became “Fast learning,” “High level
of comprehension” code was re-written as “High understanding,” “Not interested in material” code was replaced
with “Materials are not interesting,” and “Does not take interest in the child” code was replaced with “Taking care
of the child.” After the codes were examined and themes were created, the codes were grouped under themes. The
codes and themes were compared and re-examined, and then the codes and themes were finalized (Creswell, 2013;
Yildinm & Simsek, 2011). Frequency and percentage tables were created for the coding. Frequency and percentage
values calculated by digitizing the data are given in tables. In the study, mothers were given code names as M1,
M2, M3, M4, etc., and the analyses were presented with these codes.

Regarding the validity and reliability of the study, the reproducibility of the findings was emphasized
(Yildinm & Simsek, 2011). Expert review, participant confirmation, and long-term interaction methods were used
to ensure internal validity. Before the interview form was prepared, the literature was reviewed. In addition,
opinions of three field experts were taken. Preliminary interviews were conducted with two mothers who were not
included in the study group. After the interviews were made, they were transcribed and presented to the
participants, who were asked if there were any statements they wanted to add or remove. For external validity, the
steps in the research process were carefully explained. In addition, for external validity, the data were analyzed
without adding interpretation and without changing their nature. The research model, study group, data collection
tool, data collection procedure, and data analysis are explained in detail. For internal reliability, all findings were
presented directly and supported by direct quotations with the opinions of the participants. In addition, the coding
reliability was calculated. A faculty member who has studies on the education of gifted children and is experienced
in qualitative research coded the data independently of the researcher, and the percentage of reliability between
the coders was calculated by comparing the coding. The inter-coder reliability was calculated using Miles and
Huberman's (1994) consensus-disagreement formula, and the reliability was determined as .92. A detailed
description has been made to ensure external reliability. The results were written in detail, and the participant codes
were arranged and presented in a way that allows checking the consistency of the data in the findings section.
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Results

The results obtained from the study conducted to examine the information given by preschool teachers to
mothers with gifted children about the development of their children, the educational problems children experience
in preschool education institutions, and the expectations of mothers from preschool education are presented below.

Table 2
Information Provided to Families by Preschool Teachers About the Developments of Children

Themes Sub-themes Codes f %
Advanced development (f = 12)
Developmental characteristics  Differential development (f = 5)
Rapid development (f = 3)

High attention skills (f = 3)

Relating to activities (f = 2)

Thinking skill (f = 2)
Cognitive Curiosity (f=2)

Strong memory (f = 2)

Intellectual knowledge (f = 1)

Self-discovery (f = 1)
Developmental 45 455

characteristics Compatibility (f = 3)
Empathy (f = 1)

Positive behavior (f = 1)
Following the rules (f = 1)
High social relations (f = 1)
High leadership skills (f = 1)

Fine motor development (f =2)

Social emotional

Motor Gross motor development (f =1)
Expressive language (f = 1)
Language Word count (f=1)
Learning skills Fast learning (f = 12)
Learnin i i = 26 26.3
9 Comprehension skills ngh level of compr_ehensmn (f=8)
Being successful (f = 6)
Gifted Highly gifted (f=3
Gifted . _g yg_ . (f=3) 5 5.0
Talented in visual arts High artistic talent (f = 2)
. Thinking differently Finding alternative solutions to problems (f = 2)
Creativity o T 3 3.0
Creativity Creativity (f=1)
No |m_‘0rmat|0n 20 20.2
provided
Total 99 100

As seen in Table 2, the highest amount of information about the children given to families by preschool
teachers is about “developmental characteristics” (45.5%). Teachers learn about children's “learning skills”
(26.3%), “gifted ability” (since gifted children are not identified in the preschool period, it is important for
preschool teachers to realize the gifted abilities of children and guide their families) (5.0%), and “creativity”
(3.0%). According to 20.02% of the mothers, preschool teachers did not provide information about their children's
development.

When the sub-themes and categories of the developmental characteristics theme were examined, high-
level, different, and rapid development categories were associated with the superior developmental characteristics
sub-theme since they described the high-level development characteristics. High attention skills, high interest in
activities, high thinking skills, being curious, strong memory, and intellectual knowledge categories were
associated with the cognitive development sub-theme. The categories of adaptability, empathy, positive behavior,
obeying rules, high social relations, and leadership skills were grouped under the social emotional development
sub-theme, and the fine and gross motor development categories were associated to the motor development sub-
theme. Since the expressive language and word count categories are related to language development, a
relationship was established with the language development sub-theme. As the sub-themes of superior
developmental characteristics, cognitive development, social-emotional development, motor development, and
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language development were directly related to development, they were associated with the developmental
characteristics theme.

Since the categories of fast learning, high comprehension, and being successful reflect the learning and
comprehension skills of gifted children, they were associated with the sub-themes of learning skills and
comprehension skills. Learning and comprehension skills are the determinants of learning in general, so they were
categorized under the learning sub-theme. The categories of very talented and high artistic talent were associated
with the sub-themes of children being talented and being talented in visual arts. The sub-themes of talent in the
field of visual art and being talented in general explain the gifted theme. The category of finding different solutions
to problems was associated with the different thinking sub-theme, and the creative and self-discovery categories
were related to the creativity sub-theme. Creativity and different thinking sub-themes explain the creativity theme.

The expressions of the mothers about the information given by the preschool teachers about the
development of their children are as follows:

M2. “The teacher noticed that my child was able to read and informed us that it is a privilege. The teacher
used to say that not all children knew what my child had learned and knew, that the other children did not
ask questions like my child did, and that they did not wonder.”

M20. “The teacher was aware that my child was in an advanced condition. My child learns quickly and
does everything before his friends.”

M17. “The teacher said that my child's motor skills are at a higher level compared to his peers.”

M27. “The teacher specifically said that my child is more attentive, looks at things logically and
differently, can notice emotions by making eye contact, and pays attention to details.”

M72. “The teacher said that my child's social relations are very strong and that he manages the other
children in the class.”

The second research question of the study is related to the educational problems experienced by gifted
children in the preschool period. The answers given by the mothers about the educational problems experienced
by their gifted children during preschool education were grouped under categories, sub-themes, and themes. The
obtained results are presented in Table 3.

In Table 3, the educational problems experienced in the preschool period are related to “activity” (41.3%),
“teacher” (20.2%), “materials used” (15.4%), “peer interaction (2,9%),” and the “school (2.9%).” Twenty of the
children (19.2%) did not experience any educational problems in the preschool period.

The category of implementing activities below the developmental level was associated with the activity
sub-theme that is not suitable for the development of the child, the categories related to the content of the activities
were associated with the rich-content activity sub-theme, and the short activities category was associated with the
activity duration sub-theme. Activity not suitable for the development of the child, lack of rich content, and activity
duration sub-themes were associated with the activity theme as they explained the characteristics of the activities
applied to children. The categories of not having different and interesting materials, not having rich materials, not
being able to use the materials freely and as they want were associated with the sub-themes of not using the
materials freely. The sub-themes of the lack of rich materials and the inability to use the materials freely were
associated with the material theme as they directly explained the materials used. The teacher's awareness of the
child's development, knowing how to approach the child and observing the child well were associated with the
teacher's awareness of the child's development. The categories of teacher-centered studies, the teacher's
suppression of the child's development, not implementing activities according to the child's development, and not
supporting the child's cognitive development were associated with the sub-theme of the teacher not adapting the
studies to the child as they included the educational adaptations made by the teacher for the children. The problem
of communication and agreement with the teacher and the problem of lack of support by the teacher in terms of
social and emotional aspects affect the communication with the teacher, so they are associated with the sub-theme
of the problem of communication with the teacher. Since the teacher does not notice the child's development, the
teacher does not adapt the work to the child, and the sub-themes of communication problems with the teacher are
expressions directly related to the teacher, i.e., they are associated with the teacher theme. Since the categories of
children having nothing in common with their friends and having no friends affect their friendship relations, they
are associated with the sub-theme of friendship relations. The category of being normative is gathered under the
sub-theme of problems experienced in relations with friends since it would cause problems in relations with
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friends. Communication problem with friends and friendship relations are associated with the theme of peer
interaction since they are effective in peer interaction.

Table 3
Educational Problems During Preschool Education
Themes Sub-themes Codes f %
Activity not suitable Implementing activities below the developmental level (f = 10)
for the child's Boring activities (f = 9)
development Simple activities (f = 2)
Inability to implement diverse and rich activities (f = 8)
Activity Including the same activities (f = 6) 43 413

Lack of content rich Activities not attracting attention (f = 3)

activities Not giving the opportunity to do the activities the way they
want (f=1)
Activity duration Short duration of activity (f = 4)

No different materials (f = 8)

Lack of rich materials Uninteresting materials (f = 4)

Material Inability of the child to use all materials (f = 2) 16 154
Non-free use of - .
; Not allowing the materials to be used for purposes other than
materials - -~
their intended use (f = 2)
Not recognizing the child's superior development (f = 4)
Low competence of  Not knowing how to approach the child (f = 2)
Not observing the child well (f = 1)
Teacher-centered studies (f = 1)
Failure of the teacher ~ Suppressing the child's development (f = 1)
to adapt the workto ~ Not doing activities according to the child's development
Teacher the child (f=2) 21 20.2
Lack of support for cognitive development (f = 1)
Not getting along with the teacher (f = 1)
Communication Inability to communicate (f = 1)
problem with the Teacher does not understand the child emotionally (f = 3)
teacher Teacher's failure to support the child's social development
(f=2)
Communication No friends (f = 1)
Pienet:araction problem with friends  Lack of common interests/aspects with friends (f = 1) 3 29
Friendships Being prescriptive (f=1)
School Not going to school Reluctance to go to school (f=3) 3 2.9
No problem 20 19.2
encountered
Total 104 100

The statements of mothers on the educational problems their children experienced in the preschool period

are as follows:

Senol

M438. “The teacher's observation and educational guidance is a problem. It is a big problem that the teacher
does not support even though all the tools for the development of the gifted child are available in the
classroom.”

M59. “Some activities were very boring. He doesn't want to draw pictures right now. There were always
activities such as cutting and pasting. Instead, there could be activities that focus on mental or social
aspects.”

M65. “He always repeated what he knew. There were no activities to support his development. He has
reduced his sociability.”

M66. “The constant and long-term mention of the same issues bored him. She was saying she didn’t want
to go to kindergarten.”

M68. “Insufficient activities, insufficient equipment, and insufficient teachers were a big problem.”
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The third research question of the study is related to the expectations of mothers with gifted children from
preschool education. Expectations of mothers from preschool education were collected in categories, sub-themes,
and themes. The obtained results are presented in Table 4.

Table 4
Expectations of Mothers of Gifted Children from Preschool Education

Themes Sub-themes Codes f %
Activity for child’s talent (f = 4)

Differentiated activity (f = 2)

Coercive activity (f=1)

Comprehensive activity (f = 1)

Content-rich activity (f = 1)

Advanced activity (f = 1)

Activity with mind and intelligence games (f = 5)
Research activities (f = 6)

Technology-related activity (f = 2)

Scientific study activities (f = 2)

Activity content

Activity 27 257

Type of activity

Organizing the activities according to the child (f = 1)
Adapting activities (f = 1)

Self-development (f = 3)

Knowledge of gifted children (f = 3)

Noticing children (f = 4)
Discovering children’s talents (f = 2)
Observing children (f = 2)

Being sensitive (f = 2)
Being considerate (f = 3)
Being patient (f = 3) 35 333
Considering individual differences (f = 3)
Taking care of the child (f = 3)
Teacher’s supporting Supporting the child (f = 1)
children Making education fun (f = 1)
Differentiating activities (f = 1)

Adaptation

Teacher competency

Teachers’ awareness of
children’s development

Teacher’s sensitivit
Teacher vty

Teachers should provide information about children’s
development (f = 7)
Education by talent (f = 10)
Different educational Education in harmony with nature (f = 1)
environment Informal education (f = 2)
Education in different kindergartens (f = 1) 19 181

Different material (f = 2)

Material Creative material (f = 1)
Material for their talents (f = 2)
Social behavior (f = 4)

Informing families

Education
environment

Social emotional Social development Self-confidence (f = 1)
development Providing socialization (f = 1) 7 6.7
Emotional development Children’s happiness (f = 1)
Early Early identification Preschool identification (f = 5) ; 67
identification Early notification Informing parents before school (f = 2) '
Total 95 100

As shown in Table 4, the expectations of mothers from preschool education for their gifted children are
related to “activity” (25.7%), the “teacher” (33.3%), “education environment” (18.1%), “social emotional
development” (6.7%), and “early identification” (6.7%).

The activity content sub-theme was associated with the activity content as differentiated, compelling,
comprehensive, content-rich, and advanced activity categories as ability explained the activity contents. Research,
technology, and scientific study activity categories, which include mind and intelligence games, are associated
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with the research-based activities sub-theme as they explain the activity content for scientific research. The
categories of organizing and adapting the activities according to the child are associated with the adaptation sub-
theme as they explain the adaptations in the activity. Activity contents, research-based activities, and adaptation
sub-themes were associated with the activity theme as they were directly related to the activity structure. Since
teachers' self-development and lack of knowledge are thought to be related to education, they are associated with
the teacher education sub-theme. The categories of noticing children, discovering children's talents, and observing
children are thought to be related to teachers' realizing that children are gifted, and thus its development is thought
to be related to the sub-theme of teachers' awareness of children's development. As the categories of teachers'
understanding, sensitivity, being patient, and being attentive to individual differences in different development
explain sensitivity, it has been associated with the sub-theme of teachers' sensitivity. It is associated with the sub-
theme of teachers' support for children as it explains that teachers are interested, support the child, differentiate
activities, make education fun, and support children in the educational environment. The category of informing
parents about the situation of children was associated with the sub-theme of informing families. Since all sub-
themes explained the duties and responsibilities of teachers, the sub-themes were associated with the teacher
theme.

The sub-theme of different education environment includes ability, being intertwined with nature,
informal and different types of education in kindergartens as they explain the changes in the educational
environment. Since the categories of different, creative, and talent-oriented materials explain the content of the
materials in the educational environment, they are associated with the materials category. The sub-themes of the
different educational environment and materials involve the characteristics of the educational environment;
therefore, they are associated with the theme of the educational environment. Social behavior, self-confidence, and
socialization categories, which include the social development of children, were associated with the social
development sub-theme. The category of making them happy was related to the emotional development sub-theme.
Social and emotional development sub-themes were included in the social-emotional development theme. The
category of identifying children before school was associated with the sub-theme of early identification, and the
category of informing families before school was related to the sub-theme of early information. Early identification
and information sub-themes were associated with the identification theme, which includes identification and
informing.

The expectations of mothers from preschool education for their gifted children are as follows:

MS. “Our teachers should improve themselves, know mind and intelligence games, and use different
materials.”

M12. “I think that such children should be discovered and educated separately.”

M29. “Education and the educational environment can be arranged according to the child, and different
educational materials can be provided. Activities that will enable students to socialize can be increased.”

M36. “Children should be recognized, and their talents should be supported. Children should be helped
to develop, reinforced with different activities, and made to realize their potential. They should inform
the parents about the situation and direct them.”

M38. “There can be activities that reveal the interests and abilities of children rather than ready-made
standard activities. They should always have the knowledge and equipment to reveal new things in this
regard.”

Discussion

The study was carried out to examine the information provided to mothers with gifted children attending
primary school by their preschool teachers, the problems their children experience in preschool classes, and the
mothers’ expectations from preschool education. In the study, first, mothers were asked whether the preschool
teacher noticed the different development of their children and on what subjects they gave information. The
mothers were given information about the developmental characteristics of their children, their learning levels,
and their giftedness and creativity. Preschool teachers in Turkey take special education, inclusion, and
development courses during their teacher education (Council of Higher Education, 2018). For this reason,
preschool teachers have information about the general characteristics and inclusion of gifted children in special
education and inclusion courses. In the development course, they learn the developmental characteristics of
children during normal development. These lessons can help preschool teachers to have knowledge and awareness
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about gifted children. In this respect, the fact that most of the teachers noticed the different development in children
may be related to the pre-service lessons.

Gifted children first encounter their preschool teachers in their educational life. According to studies,
preschool teachers' knowledge levels about gifted children are not high (Dastan, 2016; Giilkaya, 2016; Kildan,
2011; Sarar, 2018). At the same time, in some studies, teachers who have education to recognize and nominate
gifted children are more successful in recognizing and nominating than those who do not (Kaplan-Number, 2018;
Sahin & Cetinkaya, 2015). As a result of the education program implemented to enable preschool teachers and
teacher candidates to recognize gifted children, there has been an increase in teachers' awareness of gifted children
(Dereli, 2019). According to studies, informing teachers about giftedness has a positive effect on their professional
competencies and their ability to recognize children (Johnsen, 2012; Schmitt & Goebel, 2015). In addition,
preschool teachers' awareness of children's superior talents is related to the education they receive (Vreys et al.,
2018).

Learning centers in preschool education are also called centers of interest, and children attend the centers
in line with their interests (Bredekamp & Copple, 1996). In the applied activities, the teacher can observe the
situations where the children are more interested, talented, and have higher participation. In this direction, learning
centers and activities offer opportunities for teachers to realize the talents and development of children. For
example, children with a talent for music may prefer the music center while playing in the learning centers. The
continuity of this choice, when evaluated together with the child's participation and success in musical activities,
may give a clue to the teacher about the child's talent. According to a study, preschool teachers gave information
about the high-level thinking skills of children with the questions they asked in the story books they read (Walsh
et al., 2017). Preschool teachers have a high level of awareness of noticing gifted children in their classrooms
(Pfeiffer, 2002; Pfeiffer & Jarosewich, 2007). In a study which examines the ways to provide effective education
to gifted children in preschool, recognizing talent has a key role in providing accurate and efficient education
(Pfeiffer & Jarosewich, 2007). According to the results of a study investigating the recognition of gifted children
in the preschool period, which is the critical period, being noticed in the early period has a positive effect on the
development of children (Cukierkorn et al., 2007). The realization of the high potential of preschool children by
teachers increase the future success of children and reduce their social, emotional, and behavioral problems
(Harrison, 2004; Sankar-DeLeeuw, 1999). In addition, teachers who realize the high potential of children have the
ability to adapt the education program prepared for other children according to the needs of gifted children
(Hotulainen & Schofield, 2003; Pfeiffer & Petscher, 2008). The present study denotes that when preschool teachers
inform families about their gifted children, they realize that the child is gifted. In this direction, the results obtained
from the above-mentioned studies are similar to the results of the present study as the preschool teachers noticed
and informed families about the gifted children.

In the current study, educational problems experienced by gifted children and expectations from preschool
education were examined from the mothers’ perspectives. The educational problems experienced by gifted
children in preschool classes were collected under the themes of the content of the applied activities, the materials
used, the teacher, social emotional development, and the school. Expectations from preschool education, on the
other hand, are gathered under the themes of activity, the teacher, educational environment, social emotional
development, and early diagnosis in a way that supports the problems experienced. Gifted children have different
educational needs in line with their intellectual abilities, strong memories, and easy and fast learning abilities. The
needs of these children should be determined and met in an appropriate educational environment (Leikin et al.,
2014). By meeting the educational needs of gifted children, the problems that arise when they are not met should
be minimized (Berman et al., 2012). In the activities applied to gifted children in the preschool period, sufficient
opportunities are not offered to reveal and develop their abilities (Rogers, 2007). According to studies, the activities
applied in the classroom for gifted children in the preschool period are not enriched or differentiated, children are
not freed, and rich and different materials are not used (Koshy, 2002; Mooij, 2013). In addition, preschool teachers
do not ask open-ended questions, do not develop advanced vocabulary, deductive reasoning, and creative thinking
(Hanninen, 1998). Teachers need to do these in order to enrich the educational environment and make it suitable
for gifted children. This is because when enrichment practices are not performed, problems occur in the cognitive
development of gifted children (McClarty, 2015; Park et al., 2013). Studies report that when no intervention is
made for gifted children in preschool classes, children experience problems in their academic, cognitive, and social
development (Foreman & Gubbins, 2015; Kaya, 2013; Wellisch, 2019). In addition, gifted children may have
problems in terms of self-confidence, self-esteem, personality traits, disappointment, exclusion, and depression
(Berkowitz & Hoppe, 2009). When gifted children are not supported in the educational environment and their
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problems are not resolved, they are faced with the problems of not wanting to participate in activities, being bored
at school, and being alienated (Cross, 2014; Reis & McCoach, 2000). According to the study by Wellisch (2021),
in which the problems experienced by gifted children in preschool education are examined in line with the views
of their parents, the social, emotional, and intellectual needs of children are not met, and their abilities are
underestimated. In other studies, it has been observed that teachers do not show sufficient interest and support to
gifted children (Grant, 2013; Walsh et al., 2010). The results obtained from the studies are similar to the results of
the current study regarding the problems experienced in the activities, materials, development areas, and
educational environment as well as the expectations of the mothers on these issues.

Teachers are the key to minimizing the problems children experience during activities and meeting their
expectations from preschool education. However, as a result of the current research, it has been concluded that
there are also problems with the teacher. Concerning the previous research problem, most preschool teachers were
able to realize the high potential of children. Although having theoretical knowledge about the development of
gifted children makes it easier for preschool teachers to recognize children, the problems cannot be prevented, as
determined in this study. According to the literature, this result is due to the fact that teachers have insufficient
knowledge and skills about gifted children (Berman et al., 2012; Kettler et al., 2017; Laine & Tirri, 2016).
Insufficient knowledge level causes teachers to be reluctant to implement different educational interventions
(Lassig, 2009). Teachers who have a high level of knowledge about gifted children have high self-confidence in
meeting the needs of gifted children and minimizing the problems they experience (Vidergor & Eilam, 2011; Vreys
et al.,, 2018). In a case study, teachers' insufficient knowledge of gifted children caused children to be
disadvantaged (Fraser-Seeto et al., 2013). In another study, it was determined that teachers think that gifted
children do not need support, and they ignore these children (Gallagher et al., 2011). Due to the social adaptation
problems experienced by gifted children, teachers sometimes behave in hostile ways (Geake & Gross, 2008). The
results obtained from the studies are similar to the findings of this research about the problems and expectations
of mothers involving teachers’ enrichment of the educational environment, adapting the activities to the gifted
child, supporting the child’s development, being sensitive, experiencing communication problems with teachers,
and problems experienced by children due to teacher education.

Mothers emphasized that teachers informed them about the educational problems, and they stated their
expectations from preschool education, but they added that the guidance for their children's superior abilities was
not sufficient. In Wellisch's (2019) study, parents are not informed about their children due to the lack of
knowledge of preschool teachers. It is necessary for families to learn about their children's abilities, to support
their children and to make different educational plans (Wellisch, 2021). In line with this result, in order to support
gifted children in the home environment in the preschool period, preschool teachers should be conscious and
inform families.

Conclusion

It is necessary for children to receive education that will develop their superior abilities for both social
and individual development (Sak, 2014). In the study, most of the gifted children were noticed by their teachers in
the pre-school period, but because the teachers did not make adequate interventions, the children experienced
educational problems in the activities applied, materials used, peer interaction and not wanting to go to school. In
addition, the expectations of families from pre-school education are in the direction of eliminating educational
problems. Gifted children should be recognized in the pre-school period. Because the recognition of gifted children
is the beginning of their education that will develop their potential (Ayas, 2018). Accordingly, educational
measures should be taken to maximize the potential of children and to minimize the problems they experience.

Limitations and Recommendations

1. The study is limited to the data collected from the mothers of the students attending Science and Art
Center. In addition, the study is limited to taking the opinions of the mothers about their past experiences.
Because gifted children in the pre-school period were not identified, retrospective opinions were obtained.
In line with the purpose of the study, the results obtained can be diversified by conducting similar
interviews with children and children's preschool teachers.

2. In the study, the educational problems experienced by the children were asked. The practices of families
to overcome these problems can be investigated.
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The preschool teachers of the children in the study group can be learned and the practices they do to
support the development of gifted children and the reason for the educational problems that the children
experience can be investigated.

Policy makers can take new measures and intervene regarding the expectations of families from preschool
education and the problems experienced by children.

The Ministry of National Education can identify gifted children between the ages of 5-6 through preschool
teachers and families. The performance of gifted children can be supported by pre-school teachers and
their educational problems can be prevented.

Classes can be created in Science and Art Centers for gifted children aged 5-6 years, where they can be
with gifted children like themselves and develop their potential.

Higher Education Council pre-school teacher training programs, nomination of gifted children in the pre-
school period, differentiation of education, social and emotional adaptation, etc. can add undergraduate
course content.
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