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In this study, it is aimed to evaluate the effectiveness of the Human Rights and
Democracy Education (HRDE) course designed for elementary teachers through
formative and summative evaluation. While preparing this course, theory and practice
were prioritized to ensure pedagogical knowledge and teaching HRDE. Action research
was conducted, and actions were taken for the problems encountered during the
course implementation. For formative evaluation, reflection notes were written by 19
teacher candidates who took the course as elective. Their products and researcher
field notes were evaluated. At the end of the period, in-depth interviews were
administered to six teacher candidates selected by the criterion sampling method. For
summative evaluation, teacher candidates' final reflection notes were also taken into
account together with interviews. It was revealed that this practice-based course
taught with active learning methods was influential in attaining pedagogical
knowledge and skills in HRDE, in learning effectively, and in developing attitudes,
awareness, and self-efficacy.
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Bu calismada sinif 8gretmeni adaylarina yénelik tasarlanan insan Haklari ve Demokrasi
Egitimi  (IHDE) dersinin uygulama sire¢ ve sonuglarinin  degerlendiriimesi
amagclanmistir. Bu ders, ihtiyaglar dikkate alinarak hem kuramsal hem de iHDE 6gretim
bilgi ve becerilerini igerecek sekilde uygulamali olarak tasarlanmistir. Calisma, eylem
arastirmasina dayall olarak yirutulmustiir. Tasarlanan programin uygulanmasinda
eylem arastirmasindan yararlaniimis, programda karsilagilan sorunlara yonelik eylem
kararlari alinmistir. Siire¢ degerlendirme igin, dersi se¢meli olarak alan 19 6gretmen
adayinin yansitma glinliikleri, Grlnleri ve arastirmaci gézlem notlaridegerlendirilmistir.
Uygulama sonucunda olgit 6rnekleme yontemiyle belirlenen alti 6gretmen adayiyla
derinlemesine gorusmeler yapilmistir. Sonug degerlendirme igin ayni zamanda
o6gretmen adaylarindan alinan son yansitma ginliikleri de dikkate alinmigtir. Aktif
Ogretim ile islenen ve Ogretim bilgi ve becerilerine yonelik uygulamali olarak
gergeklestirilen iHDE’nin, 6gretmen adaylarinin mesleki bilgi ve becerinin gelisimine,
insan haklari ve demokrasi kavramlarina iliskin bilgi ve farkindalik ve 6gretim 6z
yeterligi kazanmalarina katki sagladigi yoniinde gorusler ortaya gikmistir.

*This stduy was produced from first autor’s doctoral thesis and was presented as an “oral presentation” at the9th International
Congress on Curriculum and Instruction in Ege University, izmir, between November 04-06 ICCI-EPOK 2021.
" Bu makaleye yazarlar esit miktarda katkida bulunmustur.
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Introduction

The elementary education covers the period when children’s attitudes and values develop. In this
period, providing child rights education is essential in gaining essential citizenship
competencies(Ozdemir-Ulug, 2008). Human Rights, Citizenship and Democracy (HRCD) course has been
taught at the 4th grade level of elementary school since 2015-2016. The most critical problem regarding
this lesson is how classroom teachers will teach this lesson (Balbag, Bayir, & Ersoy, 2017). Studies in the
field reveal that teachers should be qualified in human rights and democracy education (HRDE). In this
respect, in-service training programs related to this issue such as human rights, democracy, and
children’s rights has been arranged by the Ministry of National Education(MEB) (Gémleksiz & Cetintas,
2011;Karaman-Kepenekgi, 2006; Ozen, 2012). However, these programs did not show continuity (MEB,
2019).

Considering that in-service training programs are not sufficient for teachers, it is crucial to acquire
professional knowledge and skills related to HRDE during preservice teacher education. In this way,
when teacher candidates start their teaching profession, they would be able to create democratic
classroom environments based on human rights (Carik¢i & Er, 2010; Elkatmis, 2007). While providing a
democratic classroom environment; The teacher should guide the students to be open to
communication, cooperative, and actively participate in the process (Elkatmis, 2014). Kesici, Pesen, and
Oral (2017), stated the necessity of providing relevant courses in education faculties regarding the
importance of democratic attitudes and behaviors of teacher candidates and providing prospective
teachers with opportunities for practice and observation.

Sentlrk, Simsek, Tikman, and Yildirm (2017), stated that the subjects of courses related to
citizenship in higher education are not related to daily life. They emphasizedthat since the courses given
only theoretically causes the teacher candidates to feel professionally inadequate ,the course contents
should include practice. For this reason, in pre-service education, the necessity of education programs
that will provide professional knowledge and skills and the conceptual knowledge of HRDE arises. Er,
Unal and Ozmen (2013), in their studies with teacher candidates and faculty members, indicate that
attitudes, skills, and awareness about citizenship and democracy, human rights, and citizenship could be
developed in learners only by practicing . Studies have emphasized that HRDE, which should be
associated with daily life skills, should be practically oriented and compulsory (Leung, Yuen & Chong,
2011; Yesil, 2004).

When the education of teacher candidates regarding human rights, democracy and citizenship in
Turkey before 2018 is examined, it is seen that the relevant courses are theory-based (Bilir Seyhan &
Arslan Cansever, 2017; Giiltekin Akduman & Tiirkoglu, 2013; Oztiirk, 2019). However, it is essential to
teacher candidatespedagogical knowledge and skills required to teach HRDE to children. In the updates
made in teacher training programs in 2018, the HRDE course includingpedagogical and teaching aspect
of this phenomenon, and it was included in the Elementary Education Program as an elective course
(YOK, 2018).However, since it is defined as a two-hour theory course, there is a risk that this course will
be limited to giving theoretical information on the education of human rights and democracy without
practice.

In light of this information, the HRDE course was designed and implemented so as to teach teacher
candidates pedagogical knowledge and skills by including practice. The study aims to evaluate
formatively and summatively the effectiveness of this program on prospective teachers' professional
knowledge, skills, and performances. Research questions guiding the study are given below:

1. How was the the course implemented, and what actions were taken regarding problems arising
during the implementation?

2. At the end of the course, what were the opinions of teacher candidates regarding the effectiveness
of the course?
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Method

Design of the Study

In this study, action research was used because in action research; researchers, instructors, and
participants critically evaluate the process, intervene in the implementation process to make it better,
and take precautions in situations requiring regulation. It is especially preferred in
curriculumdevelopment, classroom practices, and teacher training (Berg & Lune, 2012; Karasar, 2010).

In action research, instructors can be directly involved in the research. Since it enables solid
relationships and cooperation between the instructors, researchers, and participants, it can provide a
reasonable basis for improvement (Johnson, 2012). In this study, a spiral process including four basic
steps was followed during 14 weeks: determining problems regarding the implementation of the course,
obtaining data regarding the problems, analysing and interpreting data, and taking action for solving
problems. In this way, the problems were supposed to be solved on time to increase the course's
effectiveness.

Procedure
The procedure of the study was explained as follows:

e Design of the course: Before course design, a needs assessment (Leblebici & Yiicel-Toy, 2019)
was conducted through interviews with elementary school teachers, teacher educators, and
teacher candidates.Literature was reviewed and course contents related to HRDE in the teacher
education programs were analyzed. The objectives related to the comprehension and
application of pedagogical knowledge and skills related to HRDE were included. The content
given in Table 2 was determined by taking the balance between theory and practice into
consideration.

e Implementation of the course:The first author was the course instructor and taught the course
for 14 weeks. Data such as field notes, students' reflection notes and products were gathered
during this process. Based on data analysis, problems were determined, and actions to solve
these problems were taken to raise the course's effectiveness.

e Evaluation of the course:Examination of data obtained throughout the course implementation
formed the formative evaluation of the course. Additionally, for summative evaluation, in-
depth interviews with teacher candidates were held.

Participants

The HRDE course was applied in Elementary Teacher Education Program at the Faculty of Education
of a public university in Istanbul, Turkey. The study participants were 19 teacher candidates (three males
and 16 females) who enrolled to this course in the 2018-2019 academic year. The six teacher candidates
were selected for the interviews by the criterion sampling method. The criterion was determined as
three female and three male teacher candidates who attended the course for 14 weeks without
absenteeism, did all the activities in the course, and wrote all reflection notes entirely.

Instruments

Teacher candidates' reflection notes: Teacher candidates wrote five reflection notes, which werein
essay format. Gay, Mills, and Airasian (2009), state that reflection notes participants write in a process
allow them to share their experiences and see their progress. Thus, the teacher candidates were asked
to write their reflections on activities, the course and their progress, the parts they find difficult or easy
to learn, and feelings about the course. The last reflection note they wrote last week was about the
summative evaluation of the course.

Instructor field notes: Yin (2011), indicates that field notes can assist the researcher in analysing
data and understanding findings. The instructor kept field notes to reflect on the teaching-learning
process of the course, determine problems and solutions, and observe the impact of the solutions.
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These field notes were also used to consistently the data obtained from the students' reflection notes
and the interviews.

Teacher candidates'products: Teacher candidates developed six products: calendar, poster, two
drama activities, instructional materials, and lesson plan including a performance task. Each product was
evaluated using rubrics developed together with an expert from the field of measurement and
evaluation.

Interview: At the end of the HRDE course, interviews were administered to teacher candidates to get
theiropinions about the effectiveness of the course. A semi-structured interview form including 11
questions was prepared. These questions were related to the contribution of the course to the
professional knowledge, experience, and personal development of the teacher candidates.For the
content and face validity of the interview questions, expert opinions were taken from three lecturers
and two research assistants from the field of curriculum and instruction, and based on their comments,
the interview form was finalized.

Data analysis

The descriptive analysis method was used to analyse qualitative data obtained from the reflection
notes of the teacher candidates and field notes of the researcher. Reflection and field notes were read.
Their feelings and thoughts about the progress of the course were examined to take action. The findings
were summarized descriptively. In analysing the data obtained from the interviews, content analysis was
used. The content analysis aims to explain the general concepts, dimensions, themes, codes, and
relationships by analysing the data in-depth (Corbin & Strauss, 1990). The transcripts of the interviews
were transferred to the NVivoll analysis program. After scrutinizing the transcripts, codes were
determined. Then related or similar codes formed categories and themes. Sample content analysis is
given in Table 1.

Table 1.

An Example of Data Coding

Responses Code Category Theme

[I think that since so many - Variety Teaching Methods and  Contribution to
teaching methods and - Course Activities  Techniques Pedagogical
techniques were used Knowledge and
together, a student who could Skills

not learn in an activity was able
to learn by other activities] and
[this provided permanent
learning.] TC4

Trustworthiness

Data triangulation was tried to be provided using various data sources and checking the consistency
among them. Moreover, the interview results, extracted codes, and themes were read to the
participants to confirm. In the presentation of findings, direct quotations from the interviews were
given. In the content analysis of the data, firstly, researchers reached a consensus on codes and themes;
then, peer confirmation was obtained from two experts in the field. During the course implementation,
long-term interaction with the participants was established since one of the researchers was the course
instructor.

Findings
1. Problems Encountered During the Implementation of the HRDE Course and the Plan of Action

While implementing the HRDE course, one of the researchers, as the instructor, took notes and
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made observations each week. She made direct contact with teacher candidates. Thus, the program's
implementation problems were determined by analysing field notes, reflection notes, and teacher
candidates' products. These problems were discussed, and actions for solving problems were taken.
Table 2 presents weekly content, learning activities, problems encountered during implementation, and
actionplan.
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Table 2.
Problems Encountered the Implementation Process of the HRDE Course and Plan of Action
Content Learning Activities Problems Encountered During Implementation Plan of action
Introduction of the | The syllabus of the course was shared. General information about | Teacher candidates stated that they had a negative attitude | It was decided that activity groups should be
- Course the course was given. The questions of the teacher candidates towards this course in the first lesson. formed by changing group members in each
< were answered. As a result of the detailed explanation of the In the warm-up activities, it was observed that even though | activity in orderfor teacher candidates to
é’ syllabus, it was observed that teacher candidates had positive they were in the third grade, there were students who have | get to know each other and socialize.
thoughts about the course. not met before or even known their names.
Definition and HRDE concepts and historical periods are explained with Teacher candidates stated that they were quickly distracted | Activities have been reorganized to be
~ Historical questioning and drama methods and techniques. by the direct instruction technique. During the group work, manageable in terms of time. It was
< Development of The teacher candidates were asked to prepare a Human Rights the same persons wanted to work together. It was decided together with the class that in
é Human Rights and Calendar in groups. It was observed that this activity raised their observed that they could not use time efficiently in the cooperative learning activities, the
Democracy interest in the lesson. activity. groupswere determined by the instructor.
Democracy in The topics were taught by using discussion, questioning, and It was noticed that some teacher candidates were shy in It was decided to give more time to take
Family, School and | drama activities. The teacher candidates prepared a poster about the drama activity. It was noteworthy that teacher notes and arrange a time for activities
Q Social Tolerance and Respect for Differences According to Different candidates tried to take notes. However, it was noticed that | accordingly. It was decided to include more
e Environment Family Attitudes and Types. not enough time was given to take notes. It was observed examples in the following weeks.
s that giving examples of situations that they might
encounter in the classroom when they start to work as a
teacher was very helpful in attracting their attention.
Children's Rights Information on child rights was given, and the Convention on the No problems were encountered. It was observed that the It was decided to bring more examples of
Child's Rights was discussed. short films and animated movies as teaching materials material selections in teaching human rights
: Some examples from daily life are given, and main problems in attracted their attention and increased their interest. and democracy.
e child rights were discussed, and short films and animated movies
s have been watched. An activity was held to determine the most
important of children's rights. Then, they dramatize a Children's
Rights Television Program to discuss the children's rights.
Child Rights Teacher candidates were informed about peer bullying, insults, It was observed that the same person was always selected It was decided to explain the importance of
" Violations and and protection and sharing of personal data in real and virtual as a spokesperson in group work presentations. This having a good command of presentation
< Solutions in the environments. Cases as to how they can recognize the violations situation was considered a non-democratic distribution of skills and distributing tasks equally. It was
g Classroom of children's rights in the classroom were shared. They were asked | duties within the group. decided together that spokespersons would
to prepare a training program for students and their parents in be selected randomly in the following
groups in line with the information they learned in this lesson. lessons.
Democracy Information on the importance of democratic education and the No problems with the implementation were encountered. HRDE course implementation continued.
© Education and role and responsibilities of the teacher in child rights education
x Importance has been explained. At the end of the lesson, teacher candidates
%’ performed the "Every Vote Matters" drama. Thus, teacher
candidates experienced creating a democratic environment in the
classroom and practicing the election.
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Democracy and
Children's Rights in

The teacher candidates were asked to relate courses in the
elementary school curriculum with human rights and democracy.

No problems with the implementation were encountered.

HRDE course implementation continued.

% Elementary School | Elementary School 4th Grade HRCD textbook has been examined
é’ Curriculum regarding human rights and democracy. With this activity, teacher
candidates gained knowledge and skills about using instructional
materials more effectively.
Teaching HRDE How to teach human rights and democracy concepts, which It was noticed that some teacher candidates were not It was decided to give course notes about
and Children's instructional methods and activities should be used, and how to competent in teaching methods and techniques, which teaching methods and techniques to those
:: Rights: Teaching give elementary school students appropriate examples to slowed down the groups' progress in preparing lesson plans | teacher candidates and observe them to see
3 Methods and generalize the concepts were discussed. They planned a lesson and using time efficiently. whether they reached a sufficient level.
= Techniques hour by determining teaching methods and techniques
appropriate for the Elementary School 4th Grade HRCD course
objectives.
Teaching Human How to determine or design instructional materials in HRCD No problems with the implementation were encountered. HRDE course implementation continued.
Rights, Citizenship, | teaching was discussed. The materials that will be presented in
2 Democracy and "Human Rights and Democracy Education Course Material Fair"
3 Children's Rights: were determined. They were given 15 days for this fair. On the
= Material Design 19th of December 2018, they presented their materials
(newspaper about children's rights, school board, box game,
storybook, and public spot videos about child rights violations).
Teaching Human It was tried to determine the appropriate measurement and It was observed that some teacher candidates who are It was decided to give course notes about
Rights, Citizenship, | evaluation method for HRDE with teacher candidates. They incompetent in measurement and evaluation slowed down measurement and evaluation, to give more
=1 Democracy and prepared a performance task and its rubric using the cooperative the progress of the groups. It was also noticed that these detailed feedback on their performance task
E Children's Rights: learning method. teacher candidates had difficulty in developing rubrics. and rubric, and to observe them to see
= Measurement and whether they reached a sufficient level or
Evaluation not.
Methods
- Preparing a Unit The teacher candidates in groups developed a unit plan for the No problems with the implementation were encountered. HRDE course implementation continued.
L] Plan 4th-grade HRCD Course in elementary school. During this process,
a the instructor gave feedback frequently. Lesson plan examples
E were examined.
S
Student The groups presented their lesson plan to other groups in the Teacher candidates included the topics and objectives from the HRCD Course Curriculum, and they selected
Presentations classroom. teaching methods, activities, and materials that were appropriate for attaining the objectives of the topic.
S The measurement tools were related to the objectives. In terms of collaboration, they received help from
E the instructors and other teacher candidates when they needed it, encouraged their friends, and studied
= collaboratively. In terms of timing, all groups used the 20 minutes efficiently and adequately and completed

their presentations on time. They used fluent and plain language while explaining their lesson plans. They
responded to the questions and criticisms that came up while presenting their teaching plans.
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2. Teacher Candidates' Opinions About the Effectiveness of the HRDE Course

In this section, data obtained from the latest reflection notes and interviews were analysed together,
and the themes, categories, and codes that emerged from the analysis were presented in Figure 1.
Quotations were included in the findings related to each theme, and codes were used for the
confidentiality of identity information in the quotations (TC for Teacher Candidate).

Belief in the necessity

Contributions to the of the course
attitude towards the

course
Interest in the course

Being practice-based Variety

Teaching methads

Teacher and techniques Belik,
Candidates’ Contributions to the
Opinions About pedagogical Instructional material -
Effectivenass of knowledge and skills development Course activities
HRDE Course
Use of formative
assessment tools
Measurement and
evaluation
Reflection notes
Awareness
Contributions to the
personal Socialization
development
Self-efficacy

Figure 1. Themes and Codes for Interviews with Teacher Candidates After HRDE Course
Theme 1. Contributions to the Attitude Towards the Course

During the interviews, it was revealed that the teacher candidates believed in the necessity of the
HRDE course and started to be interested in the course over time. In this respect, teacher candidates
stated that this course is necessary to be conscious citizens, teach these concepts to 4th-grade
elementary school students, and create a democratic classroom environment.

“This course must be given to prospective teachers in education faculties. It is necessary to be a good
and conscious citizen and create a democratic class climate. | think we must see how the teaching of the
course should be.” (TC1)

“When | become a teacher, | can apply all the activities we do and the information we learn in my
class. Therefore, | think there is much more learning than | expected from a lesson.” (TC2)

The teacher candidates stated that the HRDE course did not attract their attention because they
thought it would be theory-based, but their negative attitudes have changed and
becomeinterestingsince the first lesson.

“The impressions about the lesson were not good until | entered the class because | thought if this
was the name of the lesson, who knows how bored we would be in all lessons. However, now |
understand how biased and hostile | have developed in this regard. My interest in this course is
increasing.” (TC3)



Hatice LEBLEBICi & Banu YUCEL TOY- Cukurova Universitesi Egitim Fakiiltesi Dergisi, 51(1), 2022, 659-687
“When | first selected this lesson, | thought it was boring. However, when | came to the lesson in the
first week, | said that this lesson could significantly contribute. | got fun and happy with every lesson.”
(TC5)

Theme 2. Contributions to the Pedagogical Knowledge and Skills

The teacher candidates stated that the course contributed to their pedagogical knowledge and skills
in various ways. They said that because of being practice-based, this coursecan be taken as a model for
developing pedagogical knowledge and skills. They stated that it was an excellent opportunity to learn
knowledge and skills by practically experiencing the HRDE lesson before starting teaching.

“In this course, we received a practice-oriented education, and it has contributed a lot to us
professionally.” (TC3)

“I did not know how to teach this to our students, do activities, and be involved. Whereas how
precious it was to practice in the lesson! | felt like a teacher.” (TC4)

The teacher candidates also mentioned the contributions of teaching methods and techniquesused
in the course. Although they thought the course would be boring and based on memorization, they
stated that variety in teaching methods and techniques enabled them to learn effectively.

“We all learned the subjects using so many teaching methods and techniques. So, | can say that |
learned a subject that | cannot understand while working in a group or project. Let us say another friend
was shy in the drama, but the educational game was able to show up and understand the subject.” (TC4)

“I think the teaching methods and techniques we used were highly effective and diverse. We both
experienced using them all, and an effective learning process took place.” (TC5)

They especially emphasized the drama method. They indicated that the drama method contributed
to their communication skills and learning. Therefore, it is one of the most valuable methods used in the
HRDE course. They also stated that they could ensure achievement in their classroom using these
activities when they start the profession.

“The activities we did with the drama technique impressed me so much that | think it will severely
impact when | start teaching and apply it.” (TC4)

“Every lesson that we used drama technique especially was in my mind. | support learning by doing
and living in terms of lessons like this.” (TC6)

They mentioned that the course activities had been prepared in compliance with the course
objectivesand would take these activities as a teaching model when they become teachers.

“One of the contributions of this lesson to us is that there are activities that we can not only teach the
lesson but also construct, think and adapt.” (TC1)

“There were events suitable for whatever goals we would win that week. We designed material or
made drama according to them.” (TC2)

“Activities for all of the goals stated in the curriculum of the lesson were determined. Thus, we
learned which event could be better prepared for the goals.” (TC4)

“We aimed at all the goals we wanted to gain during the semester. We learned both to understand
the subject and explain it when we become a teacher in the future.” (TC6)

Teacher candidates exhibited the teaching materials that they produced in their faculties. They
stated that instructional material development in this course made them learn topics effectively and feel
confident in preparing material.

“It was a good idea to produce material. We learned much more when preparing instructional
materials. When you move from theory to production, you come to a different stage.” (TC4)
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“Throughout this course, we have designed materials, and | understood the subject better.” (TC5)

Concerning the measurement and evaluation aspect of the course, teacher candidates stated that
the use of formative assessment tools in the HRDE course eliminated the exam stress and ensured the
evaluation of their products throughout the course. The teacher candidates also stated that they gained
professional experience by experiencing these formative assessment tools in HRDE.

“Our experience in the measurement and evaluation methods used in the course was the basis for
applying them to our students.” (TC3)

“The measurement and evaluation of concepts such as human rights, democracy, and children's
rights should be done differently from traditional forms, as | see in this curriculum. Because, besides
teaching children's rights, there is awareness and awareness here. For this reason, | can say that having
alternative measurements and evaluations in our course and experiencing the whole process together
contributed to us.” (TC6)

The teacher candidates' reflection notes were significantly consideredas a practical learning tool
despite being a self-evaluation tool. They mentioned that since they review the lesson mentally while
writing the reflection notes, these reflection notes facilitated the retention of knowledge and skills.

“The reflection note was effortless to write in a friendly style. | still remember what | wrote. So, | still
remember the topics and events.” (TC3)

“At the end of the lesson, writing what is on our minds made permanent learning. | absorbed the
subject, and while | was summarizing, the things that have been on my mind: What did we do? What
were we supposed to do? | thought about them, and it helped me a lot.” (TC6)

Theme 3. Contributions to the Personal Development

The teacher candidates stated that the HRDE course contributed to their personal development in
raising awareness, socialization, and self-efficacy. They stated that they are now paying attention to
many things in their daily lives, such as human rights, democracy, and children's rights, that they have
not been aware of before.

“Before taking the lesson, | did not know that rights were necessary as a teacher.” (TC1)

“After this lesson, we learned the concepts of justice, democracy, and equality. These concepts and
topics that have not drawn my attention are attracting my attention right now.” (TC3)

Cooperative learning and group work in the HRDE course enabled socialization among teacher
candidates. They indicated that studying together in these activities contributed positively to their
communication and friendship skills so their socialization.

“I was not very social in the classroom either. In this lesson's activities, | learned to be comfortable
with different people. | saw what it could bring to me to communicate with my friends. | can say that the
course has a unifying feature in our classroom climate.” (TC1)

“In group work, interactions such as collaborative learning or drama increased communication within
the classroom. | think it has made a change in our friendship relations among us.” (TC4)

According to interview results, it was implied that the HRDE course had a positive impact on their
teaching self-efficacy. They believed that they could teach HRCD to elementary school students and
create a democratic classroom atmosphere.

“I think this lesson contributed a lot to us in teaching practice. When | am a teacher, | can first
observe my class while teaching this lesson, then make my lesson plan and explain the lesson. | gained
awareness and increased my awareness of human rights, democracy, and children’s rights as a teacher
candidate.” (TC4)

“l can say that it has many contributions to the teaching profession. | developed myself in this
direction. My motivation increased. It made me feel competent for a lesson for the first time.” (TC6)
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Discussion & Conclusion

In order to create a culture of human rights and democracy, it is essential to provide education at
early ages and to improve the professional knowledge, skills, awareness, and attitudes of teachers and
teacher candidates who provide education for this purpose (Akyliz, 2018; Carter & Osler, 2000; Kop &
Tuncel, 2010). At this point, studies have revealed that pre-service HRDE is more effective on
professional knowledge, skills, awareness, and attitudes than the in-service training (Gen¢ & Guner,
2012; Karaman-Kepenekgi, 2006; Yesil, 2004). However, current in-service training is insufficient, and
pre-service training is theoretically weighted. In this study, a 14-week HRDE program supporting active
learning through practices was designed and implemented for classroom teacher candidates, and its
effectiveness was evaluated.

The teacher candidates indicated that the course did not attract their attention at the beginning of
the course, and they had negative opinions about the course. Nevertheless, then, the reflection notes
and interview results revealed that their negative feelings and thoughts have changed; they started to
be interested in the course thanks to the flow of the course and enjoyed the activities. In this vein,
Oztiirk (2019) states that the courses related to HRDE improve teacher candidates' understanding, skills,
and attitudes towards human rights and democracy, and they become highly interested in these
courses.

This study revealed that the HRDE course, which is practice-based and enriched with active teaching
and learning environment, contributed to the development of the teacher candidates’ cognitively,
affectively, pedagogically, and professionally in a variety of ways. The practice-oriented aspect of the
course was expressed as a main factor affecting the teacher candidates' professional knowledge and skill
development. The teacher candidates stated that the activities, methods, and techniques constituted a
teaching model. This is impossible for teachers who do not have any practical experience before starting
the profession because of the teacher education courses where the balance between practice and
theory cannot be achieved (Duruhan, 2004). From this point of view, it can be said that the intended
balance has been achieved in this course. The teacher candidates also stated that the practice-oriented
HRDE course promoted their teaching self-efficacy. Ozdemir (2008), states that increasing teacher
candidates' self-efficacy beliefs through practice-based courses in pre-service teacher education have
value-added effects on teachers' pedagogical knowledge and skills.

Concerning the teaching-learning process of the course, it was uttered that a variety of teaching
methods and techniques, and activities used in the course were effective in changing negative attitudes
of the teacher candidates towards the course due to the contributions of the course to their pedagogical
and professional development. Active teaching methods and techniques such as drama, cooperative
learning, and group works,which have been used in the HRDE course as well, are considered practical
tools, especially in attaining effective objectives, and therefore its widely use in courses is emphasized
(Moyles, 2002). This study also put forward the affirmative impact of these methods and techniques on
the teacher candidates' socialization and communication skills. Research points out that activities
encouraging collaboration, assistance, and group works for active participation of learners strengthen
communication between the groups (Karaman-Kepenekgi, 2006). In this vein, the teaching of HRDE
through cooperative learning will also affect learners' social life skills by stimulating learners to be
respectful and tolerant to each other's rights in schools (Uste, 2007).

Moreover, the teacher candidates stated that lesson activities contributed to effective and
permanent learning. Using different teaching methods, techniques, and activities and determining and
organizing them according to the objectives are emphasized as essential factors conducing permanent
learning and retention (Glines, 2007). In this vein, in their research, Cayir (2003) and Yesil (2004), have
found that the educational environments in which active participation of learners is ensured through
different activities significantly impact learning. From this point of view, it can be implied that the
activities in the HRDE course served their purposes. For this reason, it is emphasized that instructors
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who will teach any courses related to HRDE should primarily determine the activities according to the
course objectives (Aslantirk, 2018).

It is noteworthy that reviewing textbooks and developing materials contributed to the teacher
candidates preparing instructional material, selecting appropriate content, and gaining professional
confidence in HRDE. The suitability of the materials selected in HRDE in elementary and secondary
education is critical. For this reason, in HRDE, teachers should know and identify the textbooks and
course materials very well in terms of content, design, and objectives (Gayir, 2003; Gemalmaz, 2003).
Tibbitts (2014), mentioned that designing and determining appropriate materials while giving HRDE can
be provided mainly by qualified teachers. In this study, it is pleasing that the HRDE course was found to
be effective in gaining the necessary qualifications, as it includes activities for material selection and
material development for IHDE.

Concerning the use of formative assessment in the HRDE course, the teacher candidates stated that
this situation eliminated exam stress and they learned how to use by experiencing formative assessment
tools. Using different assessment tools rather than traditional ones is essential in human rights and
democracy education to do a formative assessment and summative. For this reason, it is necessary to
take advantage of alternative methods in order not only to measure the knowledge of the individual at
the cognitive level but also to measure their values, attitudes, and skills (Fitzpatrick, Sanders, &
Worthen, 2004; Yesil, 2004). The teacher candidates emphasized that, among the formative assessment
tools, especially reflection notes were effective in learning because they allowed the course to be
reviewed. For this reason, and being a self-evaluation tool, the reflection notes can be used as a good
learning tool (Cengiz, & Karatas, 2014).

Another remarkable finding of the study was that human rights and democracy issues that the
teacher candidates had not paid attention before began to attract their attention more. Therefore, this
course increased their awareness on these issues. It is emphasized that these courses should be
included in all pre-service teacher education programs because it is vital for teachers to gain awareness
and knowledge about human rights and democracy and to develop positive attitudes (Carik¢l, & Er,
2010; Dolanbay, 2011; Gemalmaz, 2003).

In conclusion, it was seen that the practice-based HRDE course was effective in terms of assimilating
knowledge about human rights and democracy and gaining the necessary pedagogical competence for
teaching these issues. For this reason, the courses related to HRDE should be taught within the scope of
compulsory courses not only in elementary teacher education but also in other pre-service teacher
education programs. In this vein, in-service training programs for teacher educators who teach these
courses can be developed. Accordingly, HRDE can be expanded by preparing guidebooks and materials
for faculty, teachers, school administrators, and civil society organizations. This study benefited from
action research in the implementation and evaluation of the course, and it was observed that due to the
use of action research, problems were solved promptly, and the course was implemented effectively.
Thus, it is expected that this study would guide program developers in this respect. However, this study
was limited to an elementary teacher education program in a faculty of education. Therefore, the
impact of the course on teacher candidates can be investigated in other faculties of education and
different programs. Another shortcoming of the study was that the long-term impact of the course
could not be examined so researchers can investigate the implementation of these teacher candidates
when appointed as teacher. Otherwise, teacher candidates’ micro teaching can be studied in order to
examine how they practice what they have learned in natural classroom settings. Additionally, further
studies can be expanded by developing lesson plans and instructional materials in natural classroom
settings.
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Turkge Strumii

Giris

ilkégretim dénemi bireysel tutumlarin ve degerlerin gelistigi bir dénemdir. Bu dénemde ¢ocuk haklar
egitiminin verilmesi; temel vatandashk yeterliklerinin kazandiriimasiagisindan énemlidir (Ozdemir-Ulug,
2008). 2015-2016 egitim 6gretim yilindan itibaren ilkokul 4. sinif diizeyinde insan Haklari Yurttashk ve
Demokrasi (IHYD) dersi verilmeye baslamistir. Bu dersle ilgili en énemli sorun, sinif 8gretmenlerinin bu
dersin 6gretimini nasil yapacaklaridir (Balbag, Bayir ve Ersoy, 2017). Alanda yapilan ¢alismalar, bireyle
birebir temasta bulunan ve toplumu dogrudan etkileyen 6gretmenlerin, insan haklari ve demokrasi
egitimi (IHDE) alaninda nitelikli olmasi gerektigini ortaya koymaktadir.Milli Egitim Bakanligi (MEB),
dizenledigi hizmetici egitimler ile 6gretmenlere bu niteligi saglayamaya galismaktadir (Gomleksiz ve
Cetintas, 2011;Karaman-Kepenekgi, 2006; Ozen, 2012). Fakat hizmetici egitimler incelendiginde; insan
haklari, demokrasi ve ¢ocuk haklari gibi 6zel alanlarda verilen egitimlerin sureklilik gostermedigi dikkat
cekmektedir (MEB, 2019).

Ogretmenlerin yeterli hizmetici egitimi alamadigi gdz oniinde bulunduruldugunda IHDE ile ilgili
mesleki bilgi ve becerileri egitim fakdiltelerinde edinmeleri 6nem kazanmaktadir. Cinki 6gretmen
adaylari, 6gretmenlik meslegine basladiklari zaman, insan haklari temelinde demokratik sinif ortamlari
saglayabilmelidir (Carikgi ve Er, 2010; Elkatmis, 2007). Demokratik sinif ortami saglanirken; 6gretmen,
ogrencilerini iletisime acik, isbirligi icerisinde ve slrece aktif katim gosterecekleri sekilde
yonlendirmelidir (Elkatmis, 2014). Kesici, Pesen ve Oral (2017), 6gretmen adaylarinin demokratik tutum
ve davranislarinin 6nemi ile ilgili egitim fakiltelerinde ilgili derslerin verilmesinin, bununla birlikte
o6gretmen adaylarina uygulamaya ve gozleme yonelik firsatlar sunulmasinin gerekliligini belirtmislerdir.

Sentlrk, Simsek, Tikman ve Yildirim (2017), yuksekogretimde yer alan vatandaslik ders konularinin
gunliik hayatla iliskilendirilmedigini ve dersin sadece bilgi diizeyinde verilmesinin 6gretmen adaylarinin
kendilerini mesleki anlamda yetersiz hissetmelerine sebep oldugunu belirtmis ve uygulamaya yoénelik
ders igeriklerine yer verilmesi gerektigini vurgulamislardir. Bu sebeple, hizmet 6ncesi egitimde, IHDE’ye
yonelik kavramsal bilginin yani sira, dersin 6gretme ve 6grenme siirecine yénelik mesleki bilgi ve beceriyi
kazandiracak 6gretim programlarinin gerekliligi ortaya ¢ikmaktadir.Er, Unal ve Ozmen (2013), 6gretmen
adaylari ve egitim fakiltesi 6gretim elemanlariyla yaptiklari ¢calismalarinda; vatandaslik, demokrasi, insan
haklari ve vyurttashk gibi konulari uygulama agirlikh 6grenenlerde tutum, beceri ve farkindalik
gelistirilebilecegini ifade etmislerdir. Yapilan g¢alismalar, giinlik yasam becerileriyle iliskilendirilmesi
gereken IHDE’nin uygulamaya yénelik ve zorunlu olmasi gerektigini vurgulamaktadir (Leung, Yuen ve
Chong, 2011; Yesil, 2004).

Tirkiye’de, &gretmen adaylarinin IHDE konusundaki egitimleri incelendiginde, ilgili derslerin
ogretiminin kuramsal agirlikli oldugu goérilmistir(Bilir Seyhan ve Arslan Cansever, 2017; Gultekin
Akduman ve Tirkoglu, 2013; Oztiirk, 2019).0gretmen adaylarina IHDE’nin kuramsal olarak
dgretilmesiyle birlikte 6grencilerine IHDE nin dgretimi icin gereken bilgi ve becerilerin uygulamali olarak
kazandirilmasi onemli hale gelmektedir. 2018'de 06gretmen yetistirme programlarinda yapilan
giincellemelerde, alan egitimine vurgu yapan IHDE dersi programlara eklenmis, Sinif Ogretmenligi
Programi’nda ise segmeli ve kuramsal bir ders olarak yer almistir (YOK, 2018).

Sonug olarak, IHDE konusunda hizmetici egitimlerin sirekli olmamasi, hizmet dncesi 6gretmen
egitiminin 6nemine isaret etmistir. Hizmet dncesinde bu dersin kuramsal agirlikli yer almasi ise bu dersin
istenen mesleki bilgi ve becerileri uygulamali olarak kazandirilmasina iliskin ihtiyaci ortaya koymustur. Bu
ihtiyactan hareketle arastirmada, 6gretmen adaylarina mesleki bilgi ve becerilerin uygulamali olarak
kazandirilmasini amaclayan IHDE dersi tasarlanip uygulanmistir. Arastirmanin amaci, bu programin
o6gretmen adaylarinin mesleki bilgi, beceri ve performanslari tzerindeki etkilerinin hem siire¢ hem de
sonug¢ degerlendiriimesini ortaya c¢ikarmaktir. Arastirmaya yon veren arastirma sorulari asagida
verilmistir.

1. [HDE dersi uygulama siirecinin etkililigi nedir ve karsilasilan sorunlara yonelik alinan ¢oziimler
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nelerdir?

2. IHDE dersi uygulama sonrasinda programin etkililigine iliskin &gretmen adaylarinin goriisleri
nelerdir?

Yontem
Arastirma Deseni

iIHDE dersinin uygulanmasi asamasinda eylem arastirmasindan yararlanilmistir. Eylem arastirmalari;
arastirmaci, uygulayici ve katilimcilarin siireci birlikte elestirel agidan degerlendirdikleri, daha iyi hale
getirmek i¢in uygulama slirecinde miidahale edilebilen ve diizenleme gerektiren durumlarda énlemlerin
alindigi arastirmalardir. Ozellikle program gelistirme, sinif ici uygulamalar ve 6gretmen egitimi
alanlarinda tercih edilmektedir (Berg ve Lune, 2012; Karasar, 2010).

Eylem arastirmalarinda teoriye yonelik degil, uygulamaya yonelik bir hedef s6z konusudur. Ayrica
uygulayici arastirmaya dogrudan dahil olarak, uygulama sirecinin takipgisi olabilmektedir. Uygulayici,
arastirmaci ve katihmcilar arasinda gli¢li baglarin olusmasina ve isbirligine imkan tanidigi icin pozitif
yonde gelismeler agisindan iyi bir zemin olusmasini saglayabilmektedir (Johnson, 2012). Arastirmada
eylem arastirmasi siirecine yonelik dort temel asama izlenmistir. Arastirma sorularinin belirlenmesi,
sorularin cevaplarina yonelik bilginin elde edilmesi, bu bilgilerin analizi, yorumlanmasi ve sonuglarin
katilmcilarla paylasilmasi seklinde sarmal bir siireg izlenerek 14 hafta boyunca eylem arastirmasi devam
ettirilmistir. Stre¢ degerlendirme icin ortaya ¢ikan sorunlar uygulamayi yapan arastirmaci gozlem ve
notlari ile 6gretmen adaylarinin yazdiklari yansitma ginlikleri ve trtinleri dikkate alinarak belirlenmistir.
Sorunlarin ¢6zimine yonelik eylem kararlari alinarak 6gretmen adaylariyla paylasiimistir. Boylece
programin igerisinde aksayan vyerlere aninda miuidahale edilerek programin etkililigi arttirlmaya
calisiimistir.

Siireg
Arastirmada asagidaki stireg takip edilmistir:

e Ders Programinin Tasarlanmasi: Ders tasarimindan o©nce ilkokul 6gretmenleri, 6gretim
elemanlari ve sinif 6gretmeni adaylariyla yapilan gorismelerin analizi; literatlir taramasi ve
egitim fakiiltelerinde IHDE’yle ilgili dersprogramlari ve ders icerikleri dokiiman analizi yoluyla
incelenmis ve ihtiyac analizi(Leblebici ve Yicel-Toy, 2019) yapilmistir. Program tasariminda
dgretmen adaylarinin iHDE’ye yénelik mesleki bilgi ve becerileriyle ilgili hedeflere ve
uygulamalara 6zellikle yer verilmistir. Tablo 2’de ilgili teori ve uygulamalara yer verilmistir.

e Programin Uygulanmasi: Birinci yazar bizzat programin uygulayicisi roliinde gérev almis ve 14
hafta boyunca uygulamayi gergeklestirmistir. Uygulama silreci boyunca, yansitma giinlikleri,
arastirmaci notlari ve Ogretmen adaylarinin vyaptiklari Grinleri degerlendirerek siireg
degerlendirmeyi saglamistir. Bu verilere dayali olarak programin uygulanmasinda karsilasilan
sorunlarin ¢éziimiine yoénelik eylem kararlari alinmistir.

e Programin Degerlendirilmesi:Programin degerlendirme asamasi hem sire¢ hem de sonug
degerlendirmeyi  icermektedir.Uygulama  boyutunda vyapilan degerlendirme  sireg
degerlendirmeyi saglamistir. Programa yonelik 6gretmen adaylariyla yapilan derinlemesine
gorlismeler ve 6gretmen adaylarindan alinan son yansitma glnlikleri de programin sonug
degerlendirilmesine iliskin yol gosterici nitelikte olmustur.

Katilimcilar

iHDE dersi, istanbul’da bir devlet {iniversitesinin egitim fakiltesi, Sinif Ogretmenligi Programi’nda
uygulanmistir. Uygulamaya 2018-2019 akademik yilinda kayith olan (3 erkek, 16 kadin) 19 6gretmen
adayr katilmistir. Uygulama sonrasinda o6l¢lit 6rnekleme yontemiyle segilen alti 6gretmen adayiyla
derinlemesine goriismeler yapilmistir. Olgiit, devamsizlik yapmadan 14 hafta boyunca IHDE dersine



Hatice LEBLEBICi & Banu YUCEL TOY — Cukurova Universitesi Egitim Fakdiltesi Dergisi, 51(1), 2022, 659-687
katilmig, dersteki bittin etkinlikleri yapmig ve yansitma guinliklerini eksiksiz olarak yazmis olan ¢ kadin
ve Ug¢ erkek 6gretmen adayi olarak belirlenmistir.

Veri Toplama Araglar

Ogretmen Adaylarinin Yansitma Giinliikleri: Ogretmen adaylari, uygulama siirecinde kompozisyon
formatinda toplamda bes adet yansitma glinlGgi yazmistir. Gay, Mills ve Airasian (2009), katilimcilarin
bir siireg icerisinde tuttuklari giinliklerin hem deneyimlerini paylasmalarina hem de kendilerinde olan
degisimi gormelerine imkan saglayabildigini belirtmislerdir. Bu sebeple, yansitma ginliklerinde,
O0gretmen adaylarindan dersin etkinlikleri, bu etkinlikleri uygularken zorlandiklari veya kolay bulduklari
kisimlari, grup ¢alismasindaki rolleri, dersle ilgili olumlu ya da olumsuz duygularini yazmalari istenmisgtir.
Ogretmen adaylarina herhangi bir sinirlama getirilmek istenmedigi igin yansitma giinliiklerinde
yapilandiriimis sorulara yer verilmemistir. En son hafta hazirlanan yansitma ginligi ise dersin genel
degerlendirilmesi amaciyla doldurulmustur.

Arastirmaci Notlari: Yin (2011), arastirmacinin gézlem yaptigi sirada tutmus oldugu notlarin, verilerin
analizi ve bulgularin anlasilmasinda yardimci olabilecegini belirtmistir. Egitmen, IHDE dersinin uygulama
slresince ortaya ¢likabilecek olumsuzluklara karsi aninda ¢6ziim Uretmek; olumlu giden kisimlardaysa
siireci bu dogrultuda ydnlendirmek igin alan notlari tutmustur. Uriinlerin degerlendirilmesinde, yansitma
ginliklerinin analizinde ve gorlismelerden ortaya c¢ikan verilerin tutarliigi konusunda arastirmaci
notlarindan yararlaniimistir.

Ogrenci Uriinleri: Arastirma siiresince 6grenciler alti temel Giriin gelistirmistir: Takvim, afis, iki drama
etkinligi, 6gretim materyalleri, ve performans gorevini iceren 6grenme plani. Her Grin rubriklerle
degerlendirilmistir.

Yari Yapilandinilmis Goriisme: IHDE dersi sonrasinda égretmen adaylariyla derinlemesine gériismeler
yapilarak uygulanan ders programinin etkililigiyle ilgili gorusleri alinmistir. Gorlismeler icin 11 sorudan
olusan yari yapilandiriimis goérisme formu hazirlanmistir. Gorlisme sorularinin kapsam ve gorlnis
gecerligi icin egitim programlari ve 6gretim programi alanindan Ug¢ 6gretim elamani ve iki arastirma
gorevlisinden uzman gorisi alinmis ve gorisme formu son haline getirilmistir. Ayrica gériismelerden
elde edilen sonuglar ayrintil bir sekilde betimlenerek bulgular dogrudan alintilarla desteklenmistir.
GoOrusme sorulariyla dersin 6gretmen adaylarinin mesleki bilgi, tecriibe ve kisisel gelisimlerine olan
katkilari belirlenmeye ¢aligiimistir.

Verilerin Analizi

Yansitma glnliikleri ve arastirmaci notlarindan elde edilen nitel verilerin analizlerinde betimsel analiz
yontemi kullaniimistir. Her yansitma gunligu tek tek okunmus ve 6gretmen adaylarinin hem dersin
hedeflerini ne kadar kazandigi incelenmis hem de mesleki becerileriyle ilgili yazmis olduklari duygu ve
disunceleri arastirmaci notlariyla karsilastirilmistir. Yansitma giinlGgl, Grin degerlendirmeleri ve
arastirmaci notlari dikkate alinarak eylem kararlari belirlenmistir.Gériismelerden elde edilen verilerin
analizinde ise icerik analizi kullanilmistir. icerik analizi, verileri derinlemesine analiz ederek genel
kavramlari, boyutlari, temalari, kodlari ve iliskileri agiklamayi amaglamaktadir (Corbin ve Strauss, 1990).
Gorusmelerin transkriptleri NVivoll analiz programina aktarilmistir. Transkriptler incelendikten sonra
kodlar, daha sonra ilgili veya benzer kodlar, kategoriler ve temalar olusturulmustur. Ornek icerik analizi
Tablo 1'de verilmistir.

Tablo 1.

Kodlama Ornedi

Transkript Kod Kategori Tema

[Bu kadar fazla 6gretim yéntem ve - Cesitlilik Ogretim Yontem Mesleki Bilgi
teknigini bir arada harmanlayip - Ders Etkinlikleri ve Teknikleri veBecerileriye
kullaninca, birimizin bir yerde Katkilar

o6grenemedigini, diger etkinlik zaten
mutlaka ogretti] ve [kalici 6grenmeyi
sagladi diye diisiiniiyorum]. OA4




Hatice LEBLEBICi & Banu YUCEL TOY- Cukurova Universitesi Egitim Fakiiltesi Dergisi, 51(1), 2022, 659-687
i¢ Gegerlik

Arastirma surecinde gesitli veri kaynaklari kullanilarak gegerlik ve guvenirlik saglanmaya gahsiimistir.
Gorisme sonuglarindan ortaya cikarilan kodlar ve temalar katilimcilara okutularak onay alinmistir.
Bulgular dogrudan alintilar yapilarak arastirma raporunda betimlenmeye calisilmistir. Verilerin icerik
analizinde 6nce arastirmacilar ortaya ¢ikan kodlar ve temalar Gzerinde fikir birligine varmis; daha sonra
alandaki iki uzmandan onay alinarak meslektas teyidi saglanmaya ¢alisilmistir. Uygulama sirasinda,
arastirmacilardan birinin kursun egitmeni olmasi nedeniyle katilimcilarla uzun sireli etkilesim
kurulmustur.

Bulgular
1. iHDE Dersi Uygulama Siireci Boyunca Karsilasilan Sorunlar ve Alinan Eylem Kararlari

iHDE dersi uygulanirken arastirmacilardan biri egitmen olarak her hafta not tutmus gézlem yapmis ve
o6gretmen adaylariyla dogrudan temas kurmustur. Boylelikle arastirmaci notlari, yansitma glinlikleri ve
o6gretmen adaylarinin Uriinleri analiz edilerek programin uygulama sorunlari belirlenmistir. Bu sorunlar
diger arastirmaciyla birlikte tartisilarak eylem kararlari alinmistir. Tablo 2 haftalik igerik, 6grenme
etkinlikleri, uygulama sirasinda karsilagilan  sorunlar ve eylem planini  gostermektedir.



Tablo 2.
IHDE Ders Programinin Uygulamasinda Karsilasilan Sorunlar ve Alinan Eylem Kararlari
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Konular Ogretme-Ogrenme Siireci Uygulamaya iligkin Degerlendirmeler ve Kargilagilan Sorunlar Alinan Eylem Kararlari
Dersin Tanitimi Dersin izlencesi sunus yoluyla 6gretmen adaylariyla paylagiimistir. Ogretmen adaylari ilk derste bu derse karsi ok istekli olmadiklari | Ogretmen adaylarinin birbirlerini
© Dersin geneli hakkinda bilgi verilmistir. Ogretmen adaylarinin ve 6n yargil olduklarini belirtmiglerdir. tanimamalari sebebiyle sosyallesmeleri igin
“E sorular yanitlanmigtir. izlencenin detayl agiklanmasi sonunda 3. sinifta olmalarina ragmen 6gretmen adaylarinin tamamina etkinlik gruplarinin her etkinlikte farkh
i O6gretmen adaylarinin derse yonelik olumlu dusiincelere sahip yakininin birbiriyle tanismadig hatta 1sinma etkinliklerinde olusturulmasi gerektigine karar verilmistir.
oldugu gozlemlenmistir. arkadaslarinin isimlerini bile bilmedikleri fark edilmistir.
insan Haklari ve Kavramlar ve tarihsel gelisim dénemleri soru-cevap ve yaratici Ogretmen adaylari diiz anlatim yoluyla dikkatlerinin ¢abuk Etkinlik stirelerinde hiz kazanmalari igin gok
o | Demokrasi’nin drama yontem ve teknikleriyle desteklenerek anlatilmistir. dagildigini belirtmislerdir. Grup galismasi sirasinda yine ayni detay igeren etkinlikler yeniden gézden
§ Tanimi ve Tarihsel Dersin sonunda insan Haklari Takvimi hazirlanmistir. Dersin kisiler birlikte calismak istediklerini belirtmislerdir. Ogretmen gecirilmistir. Sinif igi isbirlikli 6grenme
5 Gelisimi hedeflerine yonelik yapilan etkinlik 6gretmen adaylarinin derse adaylarinin etkinlik igin verilen stireyi verimli kullanamadig surecinde gruplari uygulayicinin
olan ilgilerinin artmasina sebep olmustur. gozlenmistir. belirlemesine oy birligi ile karar verilmistir.
Aile, Okul ve Aile, okul ve sosyal gevrede demokratik hayati tanimlama ve Ogretmen adaylarinin bu derste yapilan drama etkinliginde daha Ogretmen adaylarinin ders sirasinda not
Sosyal Cevrede aralarindaki iligkileri analiz edebilme tartisma yontemi ve soru- rahat olduklari fakat bazilarinin gekimser davrandigi tutmalari igin gerekli zamanin ayiriimasina
© Demokrasi cevap teknigi kullanilarak aktariimistir. Farkli Aile Tutumlarina ve farkedilmistir. Ogretmen adaylarinin not tutmaya ¢alismasi dikkat | ve etkinlik siirelerinin buna gére
% Tiplerine Gore Hosgoru ve Farkliliklara Saygi Etkinligi Afisi dersin ¢ekmistir. Etkinlik sirasinda ve diger etkinliklere gegislerde not diizenlenmesine karar verilmistir. Ozellikle
5 sonunda 6gretmen adaylarina hazirlatilmigtir. Béyle bir etkinlikle tutmak igin yeterli siire verilmedigi fark edilmistir. Ozellikle 6gretmenlik deneyimlerinin ve
O0gretmen adaylarinin derste yapabilecekleri sinif igi etkinlikler o6gretmenlik deneyimi ve sinif icinde karsilasabilecekleri 6grenci karsilasabilecekleri 6grenci durumlariyla ilgili
hakkinda deneyim kazanmalari saglanmustir. durumlarindan 6rnekler verilmesi 6gretmen adaylarinin paylasimlarin diger derslerde ¢ogaltiimasina
dagilandikkatlerini canli tutmak agisindan faydali olmustur. karar verilmistir.
Cocuk Haklari Temel gocuk haklari konusunda bilgi verilmis ve Cocuk Haklari Uygulamaya iliskin herhangi bir sorunla karsilagilmamistir. Derse Materyal segimleriyle ilgili bu derse yonelik
Sozlegmesi tartigiimigtir. yonelik materyal segiminde kisa film ve animasyon filmlerin daha fazla 6rnegin sinifa getirilmesine karar
© Cocuk haklarinda yasanan temel sorunlar tizerinde konugularak kullaniimasi 6gretmen adaylarinin derse olan ilgilerini artirmistir. verilmistir.
£ gunlik hayattan 6rnekler verilmistir. Cocuk haklari igerisinden en
i onemli olanlarin belirlenebilmesiyle ilgili etkinlik yapildiktan sonra
bu haklari tartisabildikleri “Cocuk Haklari Televizyon Programi
Etkinligi” yaratici drama ile 6gretmen adaylari tarafindan
belirlenen gruplarla canlandiriimistir.
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Sinifta Cocuk
Haklari ihlalleri ve
Coziim Onerileri

Ogretmen adaylarina bilgi ve medyaya erisim hakki kapsaminda
etik, glivenlik ve dijital vatandaslik konularinin 6nemi (akran
zorbaligi, hakaret, gergek ve sanal ortamda kisisel verilerin
korunmasi ve paylasiimasi) hakkinda bilgi verildi. Sinif igerisinde
gocuk haklarinin ihlal edildigi durumlari nasil fark edebileceklerine

Grup ¢alismalarinda etkinlik sunumlarinda sézcii olarak segilen
o0gretmen adayinin hep ayni kisilerden segildigi gozlemlenmistir.
Bu durum diger 6gretmen adaylarinin grup igerisindeki gérev
dagiliminin demokratik olmamasi agisindan bir sorun olarak
gorilmustar.

Grup galigmalarinda surekli ayni kisilerin
grup sozclsl olmamasi diger 6gretmen
adaylarinin da sunum becerilerine hakim
olmasi ve esit gérev dagilimi yapilmasinin
6nemi 6gretmen adaylarina agiklanmigtir.

hedeflere yonelik uygun 6gretim yontem ve tekniklerine gore bir
ders saati planlamislardir.

% iliskin (siddete ugrama, cinsel istismar, gog, engellilik) 6rnek
E durumlar paylasildi.Haklarin ihlal edildigi durumlarda gereken
onlemleri alabilme ve bu gibi durumlarda hangi mercilere
basvurulmasi gerektigiyle ilgili anlatim yapildi. Dersin sonunda
O6gretmen adaylarina bu derste 6grendikleri bilgiler dogrultusunda
ailelere ya da 6grencilere yonelik bir egitim hazirlama galismasi
grup ¢alismasi ile yaptiriimistir.
Demokrasi Egitimi Demokrasi egitiminin 6nemi vegocuk haklari Uygulamaya iliskin herhangi bir sorunla karsilagiimamistir. IHDE dersiuygulamasina devam edilmistir.
s | Ve Onemi egitimindedgretmenin rol ve sorumluluklari ile ilgilibilgi verildikten
ﬁ sonra 6gretmen adaylari “Her Oy Onemlidir” etkinligini yaratici
i drama ile sergilemislerdir. Ogretmen adaylari béylece sinif
icerisinde demokratik ortam saglama ve bir se¢im pratiginin nasil
yapildigini deneyimlemislerdir.
ilkokul Ogretmen adaylariyla ilkokul programinda yer alan dersleri insan Uygulamaya iliskin herhangi bir sorunla karsilagiimamistir. IHDE dersi uygulamasina devam edilmistir.
© Programlarin da haklari ve demokrasi ile iliskilendirme tzerine bir 6gretim yapilmis
-Fv Demokrasi ve ve Millf Egitim Bakanlig ilkokul 4. Sinif insan Haklar, Yurttaglik ve
I:E Cocuk Haklari Demokrasi ders kitabi insan haklari ve demokrasi agisindan
incelenmistir. Ogretmen adaylari bu etkinlikle ders materyallerini
daha etkili kullanmaya yonelik bilgi ve beceri kazanmiglardir.
insan Haklari, insan Haklari, Yurttaslhk ve Demokrasi Dersi 6gretiminde anlamli Bazi 6gretmen adaylarinin, 6gretim yontem ve teknikleri Ogretim yéntem ve teknikleri agisindan
Yurttashk, 6grenmeyi saglayici 6gretim yontemleri belirleme tizerine yapilan konusunda heniiz yeterlik kazanmamig olmasinin gruplar arasi gerekli yeterlige ulasmadig tespit edilen
Demokrasi ve derste 6gretmen adaylarinin ilkokul 6grencilerinin kavramlari isleyisi, ders plani hazirlama ve streyi verimli kullanmalari bazi 6gretmen adaylariyla okuma notlari
g (;_ocuk Hak_[arlnln genelleyebilmeleri igin dersin 6gretiminde uygun ornekler agisindan yavaslattigl gézlenmistir. paylasiimis ve yeterli diizeye ulasip
£ | Ogretimi: Ogretim verebilmeleri tartisma ve soru-cevap yontem ve teknikleri ile ulagmadiklar arastirmaci tarafindan takip
o | Yéntem ve anlatilmistir. Ogretmen adaylari ilkokul 4. sinif insan Haklari, edilmistir.
Teknikleri Yurttaslik ve Demokrasi Dersi Ogretim Programi’nda yer alan




Hatice LEBLEBICi & Banu YUCEL TOY — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 51(1), 2022, 659-687

insan Haklar,
Yurttashk,
Demokrasi ve
Cocuk Haklarinin
Ogretimi: Materyal

insan Haklari, Yurttashk ve Demokrasi Dersi 6gretiminde anlamli
o0grenmeyi saglayici 6gretim materyalleri belirleyebilme ya da
tasarlayabilme tizerine yapilan derste sinifa 6rnek olarak getirilen
Ogretim materyalleri Gzerinde konusulmustur. Gruplar halinde
hazirlanacak “insan Haklari ve Demokrasi Egitimi Dersi Materyal

Uygulamaya iliskin herhangi bir sorun ile karsilagilmamistir.

IHDE dersi uygulamasina devam edilmistir.

% Gelistirme Sergisi” Uzerinde beyin firtinasi yapilmis ve ne gibi materyaller
i hazirlanmasi gerektigi sonuglari sinif igerisinde paylasiimistir.
Ogretmen adaylarina bu sergi igin 15 gin slre verilmistir. Egitim
fakultesinde 19 Aralik 2018 tarihinde agilan sergide materyallerini
sergilemeleri saglanmistir. Ogretmen adaylari bu sergiye ¢ocuk
haklariile ilgili gazete, okul panosu, kutu oyunu, oyki kitabi ve
gocuk hak ihlalleri ile ilgili kamu spotu videolari ile katiimiglardir.
insan Haklari, Ogretmen adaylariyla iHDE ile ilgilikazanimlarin gerceklesme Bazi 6gretmen adaylarinin 6lgme ve degerlendirme konusunda Olgme ve degerlendirme agisindan gerekli
Yurttashk, durumunu saptamaya yonelik 6lgme ve degerlendirme yontemi heniiz yeterlik kazanmamis olmasinin gruplar arasi isleyisi yeterlige ulasmadig tespit edilen bazi
« | Demokrasive belirlemeyle ilgili 6gretim yapildiktan sonra iHYDD performans yavaslattigl gézlenmistir. Bu 6gretmen adaylarinin dereceli 6gretmen adaylarina bu konuda okumalari
% Cocuk Haklarinin gorevi ve buna uygun dereceli puanlama anahtari hazirlama puanlamaanahtari (Rubrik) gelistirme konusunda zorlandiklari da icin gerekli okuma notlari paylasiimis ve
g Ogretimi: Olgme tizerinde gruplar halinde ¢alismalar yapilmistir. Ogretmen adaylari | fark edilmistir. arastirmaci tarafindan geri bildirimlerle
| ve Degerlendirme isbirlikli 6grenme ve grup ¢alismalari yaparak ¢alismalarini devam o6gretmen adaylarina gerekli yeterlik
Yontemleri ettirmiglerdir. kazandirilmaya galisiimistir.
Unite Plani ilkokul 4. sinif insan Haklar, Yurttaglik ve Demokrasi Dersine Uygulamaya iliskin herhangi bir sorunla karsilagiimamistir. iHDE dersi uygulamasina devam edilmistir.
.:‘:: Hazirlamaya yonelik bir Gnite plani gelistirme lzerine gruplar halinde galisan
I | Yonelik O6gretmen adaylarina dersin uygulayicisi geri bildirimlerde
2. Uygulamalar bulunmustur. ilgili ders plani érnekleri tizerine incelemeler
3 gerceklestirilmistir.
Ogrenci Sunumlari Gruplarin galismalarini diger gruplara sunum yoluyla aktarmalari Ogretmen adaylari igerik boyutunda, kendilerine verilen (initelerde bulunan hedeflere yer vermis, segilen
saglanmistir. etkinlikleri, hedeflerin kazandiriimasina yonelik olarak belirlemislerdir. Etkinliklere uygun materyal segimi
yapilmis ve uygun dgretim yéntem ve teknikleri belirlenmistir. Olgme araci hedeflerin tamamina yénelik olarak
g hazirlanmistir. Tasarlama boyutunda ise 6gretmen adaylari hazirlanan 6gretim plani taslagi formunu, batin
£ basamaklari dikkate alarak planlamislardir.ishirligi boyutundaysa etkinlik siirecinde ihtiya¢ duyduklari yerlerde
hoA arastirmacidan ve diger 6gretmen adaylarindan yardim almis ve isbirligi yaparak arkadaslarini kendi etkinlikleri

konusunda tesvik etmislerdir. Zamanlama boyutundaysa etkinlik sunumu igin verilen 20 dakikayi dogru ve verimli
sekilde kullanan butin gruplar, sunumlarini tamamlamiglardir. Sunumlarin yapildigi sirada 6gretmen adaylari
Ogretim planlarini diger gruplara anlatirken akici, agik ve yalin bir dil kullanmislardir.




2. Ogretmen Adaylarinin iHDE Dersinin Etkililigine iliskin Goriisleri

Bu boéliimde son yansitma notlari ve gériismelerden elde edilen veriler birlikte analiz edilmis ve analiz
sonucunda ortaya ¢ikan temalar, kategoriler ve kodlar Sekil 1'de sunulmustur. Her bir temaya iliskin
bulgularda alintilara yer verilmis, alintilarda kimlik bilgilerinin gizliligi icin kodlar kullaniimistir.
Uygulamaya katilan her 6gretmen adayina OA (Ogretmen Aday1) kodu verilmistir.

Dersin gerekliligine

 Derse yonelik Inang
tutuma katkilar
Derse ilgi duyma
[ I:I“r:: rik Cegitlilik
Ofretim yontem
S B E‘! teknikleri Drama
Maﬂ:::r:r:H oF __ | Meslekibilgive
Etkililigine lliskin beceriye katkilan | ﬁ!r;t:;ﬂm;t:m" v etkinlilon
Gorlsleri
Tamamlayici dlgme
Blgme ve ve degerlendirme
d!llﬂanrjrm! Yansitma
ginlikleri
Farkindahk
Kisisel ve mesleki
gelisime katkilan Sosyallesme
Bz yeterlik

Sekil 1. [HDE Dersi Sonrasi Yapilan Gériismelerden Ortaya Cikan Temalar ve Kodlar

Tema 1. Derse Yonelik Tutuma Katkilari

Yapilan gériismelerde &gretmen adaylarinin iHDE dersinin gerekli olduguna inandiklar ve derse
zamanla ilgi duyduklari ortaya cikmistir. Dersin gerekliligine inang agisindan, 6gretmen adaylari bu dersin
bilingli yurttaslar olma ve yetistirme ile ilkokul 4. sinifa yonelik 6gretim yapilabilme konusunda
kendilerine katki sagladigi icin gerekli oldugunu belirtmislerdir.

“Bu dersin mutlaka editim fakiiltelerinde 6dretmen adaylarina verilmesi gerekiyor. lyi ve bilingli
yurttas olabilmek ve demokratik bir sinif iklimi olusturabilmek icin gerekli. Dersin égretiminin nasil olmasi
gerektigini gérebilmemiz icin 6nemli diye diisiiniiyorum.” (A1)

“Bence bu dersin zorunlu bir ders olmasi gerekiyor ¢iinkii meslek hayatiyla ilgili tecriibeleri elde
edebildigimiz tek ders bu bence!” (0A2)

Ogretmen adaylari [HDE dersinin teori agirhkli bir ders olacagini distndikleri icin ilgilerini
cekmedigini ancak ilk dersten itibaren olumsuz tutumlarinin degistigini ve derse ilgi duymaya
basladiklarini belirtmislerdir.
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“Dersle ilgili izlenimler, sinifa girene kadar iskenceydi ¢iinkii ben dersin adi buysa kim bilir biitiin
derslerde ne kadar sikiliriz diye diisiindiim. Ama su anda bu konuda ne kadar én yargili ve negatif bir
tutum gelistirdigimi anliyorum. Bu derse karsi ilgim giderek artiyor.”(OA3)

“Bu dersi ilk sectigimde sikici geger diye diisiinmiistiim. Ama ilk hafta derse geldigimde dedim ki bu
ders bize cok katki saglayabilir. Gercekten her dersten dolu dolu ve mutlu ¢iktim.”(OA5)

Tema 2. Mesleki Bilgi ve Becerilere Katkilari

Ogretmen adaylari dersin mesleki bilgi ve becerilerine gesitli yollarla katki sagladigini belirtmislerdir.
Uygulamaya yonelik bir ders olmasi nedeniyle, dersin 6rnek bir ders oldugunu; ayrica mesleki bilgi ve
beceriyi kazandirmasinin yani sira olaylara bakis agisi, problem ¢d6zme ve planlama becerilerini
gelistirdigini de belirtmislerdir.

“Dersin bana édgretmenlik meslegiyle ilgili bilgi ve becerileri kazandirdigini fark ediyorum. Hem
bilgimiz arttr hem de yaptigimiz etkinlikler ve kullandigimiz yéntem ve tekniklerle tecriibe
kazandik.”(OA3)

“Bu dersi dgrencilerime nasil égretecegimi, etkinlikleri nasil yapacagimi ve nasil siirece dahil
olacagimi bilmiyordum. Oysa derste pratik yapmak ne kadar dederli! Kendimi &gretmen gibi
hissettim.”(0A4)

Ogretmen adaylari iHDE dersi é§retim yéntem ve tekniklerinin katkilarindan bahsetmislerdir. Dersin
sikici ve ezbere dayall bir siireg icerisinde gegecegini diisinmelerine ragmen kullanilan 6gretim yéntem
ve tekniklerin gesitliliginin kendileri agisindan etkili 6grenmeye yardimci oldugunu belirtmislerdir.

“Bu kadar ¢ok égretim yéntem ve teknigini bir arada kullanarak, hepimiz konulari égrendik. Yani
soyle soyleyebilirim benim bireysel olarak anlayamayacagim bir sey varsa, ben onu grup ¢alismasinda
yaptim ya da projede yaptim. Bir baska arkadasim diyelim ki dramada ¢ekingen davrandi ama egitsel
oyunda kendini gésterip konuyu anlayabildi.”(0OA4)

“Bence kullandigimiz édretim ydntem ve teknikleri son derece etkili ve cesitliydi. Hem hepsini
kullanarak deneyimledik hem de bizim agcimizdan etkili bir 6§renme siireci gerceklesti.”(OA5)

Ogretmen adaylari drama teknigine vurgu yaparak, ydntemin iletisim becerilerine ve Kkalici
dgrenmelerine katki sagladigini belirtmislerdir. Drama ydnteminin IHDE icin en kullanish yéntemlerden
biri oldugunu belirten 6gretmen adaylari ayrica meslege basladiklarinda bu etkinlikleri kullanarak sinifta
basari saglayabileceklerini ifade etmislerdir.

“Drama teknigi ile yaptigimiz etkinlikler beni o kadar etkiledi ki 6gretmeye ve uygulamaya
basladigimda ciddi sekilde etkileyecedini diisiiniiyorum.”(0A4)

“Drama teknigini 6zellikle kullandigimiz her ders aklimda kaldi. Yaparak, yasayarak 6grenmeyi bunun
gibi dersler agisindan cok destekliyorum.”(0A6)

Ogretmen adaylari ders tasarimi siiresince belirlenen ders etkinliklerinin 6zellikle dersin hedeflerine
uygunlugu ve kendilerine sagladigi mesleki yararlardan bahsetmislerdir.

“Bu dersin bize bir katkisi da sadece dersi nasil anlatabilecegimiz degil lizerine kurgulayabilecegimiz,
diisiinebilecedimiz, uyarlayabilecedimiz etkinliklerin olmasiydi.”(OA1)

“O hafta hangi hedefleri kazanacaksak ona uygun etkinlikler vardi. Onlara gére materyal tasarladik
ya da drama yaptik.”(OA2)

“Dersin izlencesinde belirtilen hedeflerin hepsine ydnelik etkinlikler belirlenmisti. Béylece hedeflere
yénelik olarak hangi etkinligin daha iyi hazirlanabilecedini de 6§renmis olduk.”(GA4)



Hatice LEBLEBICi & Banu YUCEL TOY — Cukurova Universitesi Egitim Fakdiltesi Dergisi, 51(1), 2022, 659-687

“Dénem boyunca derste bize kazandirilmak istenen biitiin hedeflere yénelik etkinlikler mevcuttu. Hem
konuyu anlamamiz agisindan hem de ileride égretmen oldugumuzda nasil anlatabilecegimize dair
d6g§renmeler gerceklestirdik.”(OA6)

Ogretmen adaylari IHDE dersinde ortaya cikardiklari etkinlik Griinlerini ve proje materyallerini
fakiltelerinde sergilemislerdir. Uygulama sonrasi yapilan goriismelerde bu dersin, materyal tasarlama
ile ilgili olarak 6gretmen adaylarinda lretme ve mesleki 6zgiiveni ortaya gikardigi belirtilmistir.

“Materyal iretmemiz iyi bir fikirdi. Aslinda derste isledigimiz her seyin (¢ katini biz materyal
hazirlarken gérdiik. Dolayisiyla uygulamadan (liretmeye gegince daha farkli bir asamaya
geciyorsunuz.”(0A4)

“Bu dersin genelinde materyaller tasarladik ve ben konuyu daha iyi anladim. Béylece aslinda
dgrendigimiz seylerin hepsi kafamizda oturdu.”(OA5)

Ogretmen adaylari /HDE dersi élcme ve dederlendirmedetamamlayici élgme ve dederlendirme
yéntemleri kullanilmasinin sinav stresinin olmamasi ve derste hazirladiklari driinlerin degerlendirilmesi
agisindan kendilerine daha fazla katki sagladigini belirtmislerdir. Ogretmen adaylari ayrica tamamlayici
olgme ve degerlendirmeyi deneyimleyerek mesleki tecriibeyi de kazandiklarini ifade etmislerdir.

“Dersimizin siire¢ dedgerlendirmeye yénelik olmasi bizim kullanilan bu yéntemleri 6Grenmemizi ve
dgrencilerimize de bunlari uygulayabilmemize temel olusturdu diye diisiiniiyorum.”(OA3)

“Insan haklar, demokrasi ve cocuk haklan gibi kavramlarin élcme ve dederlendirilmesinin bu ders
programinda gérdiigiim kadariyla geleneksel bicimden daha farkli yapilmasi gerekiyor. Ciinki, burada
cocuk haklarinin gretilmesinin yaninda farkindalik ve bilinglendirme var. Bu sebeple, alternatif 6lcme ve
degerlendirmenin dersimizde olmasi ve biitiin siireci hep birlikte deneyimlememizin bize katkilari oldu,
diyebilirim.”(OA6)

Ogretmen adaylari tarafindan yansitma giinliikleri tutmanin dersin tekrari yapilarak &grenmeyi
sagladigi icin etkili 68renme slrecine yardimci oldugu belirtilmistir.

“Yansitma giinliigii o dersin bize ne kattigini, ne kazandirdigini, samimi bir islupla yazmak agisindan
cok kolay oldu. Ayrica bugiin bile hala neler yazdigimi hatirliyorum. Béylece konular ve etkinlikler daha
cok akhimda kald1.”(OA3)

“Dersin sonunda yaptigimiz her seyin ézetini ¢ikarmamiz, ne anladiysak yazmamiz bence kalici
o6grenmeyi gerceklestirdi. Hem konuyu 6ziimsedim hem de é6zet cikarirken aklimdan siirekli gecen seyler:
“Ne yapmistik? Ne yapmamiz gerekiyordu?” bunlari diisiindiim ve bu bana ¢ok yardimci oldu.”(OA6)

Tema 3. Kisisel ve Mesleki Gelisime Katkilari

Ogretmen adaylari iHDE dersinin kisisel ve mesleki gelisimlerine de katki sagladigini belirtmislerdir.
Ogretmen adaylari giinliik yasantilarinda insan haklari, demokrasi ve ¢ocuk haklari gibi konularda daha
once dikkat etmedikleri pek ¢ok seye artik dikkat ettiklerini ve bu dersin farkindalik kazanma konusunda
gelisimlerine katki sagladigini belirtmislerdir.

“Dersi almadan énce, bir 6G§retmen olarak haklarin gerekli oldugunu bilmiyordum.” (OA1)

“Bu dersten sonra adalet, demokrasi ve esitlik kavramlarini 6grendik. Daha 6nce ilgimi cekmeyen bu
kavramlar ve konular su anda ilgimi ¢ekiyor.” (OA3)

iHDE dersinde isbirlikli 8grenme ve grup calismalarina yénelik etkinliklere yer verilmesi, 6gretmen
adaylar arasinda sosyallesmenin arttigini da ortaya koymustur. Ders etkinliklerinde gruplar halinde
calisan 6gretmen adaylari kendilerini daha iyi ifade ettiklerini, birlikte Gretmenin mesleki ve kisisel
gelisimleri agisindan kendilerini olumlu yonde etkiledigini belirtmislerdir.

“Ben sinifta pek sosyal degildim. Bu dersin etkinliklerinde farkli insanlarla rahat olmayi égrendim.
Arkadaslarimla iletisim kurmanin bana neler getirebilecegini gérdiim. Ders, sinif ortamimizda birlestirici
bir ézellige sahip diyebilirim.” (OA1)
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“Grup ¢alismasinda, is birligine dayali 6grenme veya drama gibi etkilesimler sinif icindeki iletisimi
artirdi. Aramizdaki dostluk iliskilerimizde bir degisiklik yaptigini diisiiniiyorum.” (OA4)

iHDE dersi uygulandiktan sonra 6gretmen adaylari, bu dersin dgretimini yapabileceklerini ve sinif
icerisinde demokratik bir iklim olusturabilme dizeyinde édretim 6z yeterligi kazandiklarini da
belirtmiglerdir.

“Ogretmenlik uygulamasi anlaminda bu dersin bize ¢ok katkisinin oldugunu disiiniyorum. Ogretmen
oldugumda bu dersi verirken, 6nce sinifimi gézlemleyip ondan sonra ders planimi yapip dersi
anlatabilecedimi diisiiniiyorum. Hem bilin¢ kazandim hem de bir égretmen adayi olarak insan haklari,
demokrasi ve cocuk haklariyla ilgili farkindaligim artti.”(OA4)

“Ogretmenlik meslegine cok fazla katkisi oldugunu séyleyebilirim. Bu yénde kendimi gelistirdim,
motivasyonum artti. Kendimi ilk defa bir ders agisindan yeterli hissetmemi sagladi.”(OA6)

Tartisma ve Sonug

insan haklari ve demokrasi kiiltiiriiniin olusturulabilmesi icin kiigiik yaslarda egitim verilmesi ve bu
amagla egitimi veren Ogretmenlerin ve Ogretmen adaylarinin mesleki bilgi, beceri, farkindalk ve
tutumlarinin gelistirilmesi agisindan énemlidir (Akyliz, 2018; Carter ve Osler, 2000; Kop ve Tuncel, 2010).
Bu noktada, yapilan arastirmalar hizmet dncesi IHDE’nin mesleki bilgi, beceri, farkindalik ve tutumlarina
yapacagl olumlu etkinin meslege basladiklari zaman bu alanda alacaklari hizmetigi egitimlerden daha
etkili oldugunu ortaya koymustur (Geng ve Gliner, 2012; Karaman-Kepenekgi, 2005; Yesil, 2004). Ancak
mevcut hizmetici egitimler yetersiz ve hizmet 6ncesi egitimler de teorik agirlikhdir. Bu ¢alismada sinif
dgretmeni adaylari icin 14 haftalik IHDE programi tasarlanip uygulanmis ve etkililigi degerlendirilmistir.

Ogretmen adaylari ilk derste IHDE dersinin ilgilerini cekmedigini ve dersle ilgili olumsuz diisiincelere
sahip olduklarini belirtmislerdir. ilk haftadan itibaren 6gretmen adaylarindan toplanan yansitma
ginlikleri ve arastirmaci notlarindan ulasilan sonuglar degerlendirildiginde; 6gretmen adaylarinin ilk
dersten itibaren olumsuz duygu ve duslincelerinin degistigi ve programin igerigi sayesinde derse ilgi
duymaya basladiklari ortaya ¢ikmustir. Oztiirk (2019), haklarin egitimiyle ilgili derslerin &gretmen
adaylarinin anlayis, beceri ve tutumlarini olumlu yonde gelistirdigini ayrica bu derslere yonelik ilgilerinin
de yiiksek oldugunu belirtmistir.

Dersin uygulama agirlkli olmasi da 6gretmen adaylarinin mesleki bilgi ve becerilerinin gelisimi
tizerinde etkili olan bir diger etmen olarak dile getirilmistir. Ogretmen adaylari, derslerde kullanilan
o6gretim yontem ve teknikleri ile etkinliklerin kendilerine 6rnek teskil ettigini ve ileride 6gretimlerinde
kullanacaklarini ifade etmislerdir. Aslinda, 6gretmen yetistiren egitim fakulltelerinde,uygulama ve teori
arasindaki dengenin saglanamadigi dersler yiziinden meslege baslamadan 6nce uygulama deneyimi
yasamamis olan 6gretmenlerin sinif ortaminda uygulamali bir 6gretim yapmasi da pek mumkiin
goriilmemektedir (Duruhan, 2004). Bu agidan bakildiginda, bu derste istenen dengenin saglanmis oldugu
soylenebilir. Ogretmen adaylari IHDE dersinin uygulama agirlikli olmasinin 6gretim 6z yeterligi sagladigini
da ifade etmislerdir. Ozdemir (2008), 6gretmen adaylarinin dgretim siirecinde 6z yeterlik inanglarinin
uygulamaya yonelik derslerle artirilmasinin olumlu sonuglar ortaya c¢ikardigini belirtmistir.

Ogretmen adaylari, yapilan gériismelerde iHDE dersinde kullanilan 6gretim yéntem ve tekniklerinin
cesitliliginin ders hakkinda olusan olumsuz dislincelerini degistirmede etkili oldugunu belirtmislerdir.
iHDE dersinde kullanilan yaratici drama, isbirlikli 8grenme ve grup calismalari gibi farkhlastirilmis 6gretim
yontem ve tekniklerinin duyussal kazanimlarda etkili oldugu ve bu sebeple derslerde yararlaniimasi
gerektigi belirtiimektedir (Moyles, 2002). isbirlikli 6grenme ve grup calismalarinin sik kullanildigi bu
dersin &gretmen adaylari arasinda sinif ici iletisimi ve sosyallesmeyi arttirdigi da belirtilmistir. insan
haklari egitiminin etkililigi (zerine yapilan arastirmalarda 6grenenlerin aktif katilimini saglamaya yonelik
isbirligi, yardimlasma ve grup calismalarinin yer aldig iceriklerin gruplar arasindaki iletisimi sagladigi
belirlenmistir (Karaman-Kepenekgi, 2006). Bu dogrultuda, 6zellikle bir sosyallesme ortami olan okullarda
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insan haklarina saygili ve hosgériilii bireylerin IHDE’nin isbirligine dayali 6grenme ortamlarinda verilmesi,
glinliik yasam becerilerini de etkileyecektir (Uste, 2007).

Arastirma sonuglarina gore, dersin amaglarina uygun ders etkinliklerinin etkili ve kalici 6grenmeye
katki sagladig1 6gretmen adaylari tarafindan belirtilmistir. Farkli 6gretim yontem, teknik ve etkinliklerinin
kullanilmasi ve bunlarin hedeflere gore belirlenmesi ve organize edilmesi kalici 6grenmeyi ve kalicilig
saglayan temel faktérler olarak vurgulanmaktadir (Gines, 2007). Bu baglamda Cayir (2003) ve Yesil
(2004), yaptiklari arastirmada, farkh etkinlikler yoluyla 6grencilerin aktif katiliminin saglandigi egitim
ortamlarinin 8grenme (izerinde &nemli bir etkisi oldugunu bulmuslardir. Bu agidan, iIHDE kursundaki
faaliyetlerin amacina hizmet ettigi disiinilebilir. Bu nedenle IHDE ile ilgili herhangi bir dersi verecek
Ogretim elemanlarinin  6ncelikle dersin  amaglarina gore etkinlikleri belirlemesi gerektigi
vurgulanmaktadir (Aslantiirk, 2018).

Ders kitaplarini goézden gegirmenin ve materyal gelistirmenin 06gretmen adaylarinin 6gretim
materyali hazirlamasina, uygun igerigi segmesine ve IHDE'ye mesleki giiven kazanmasina katki saglamasi
dikkat cekicidir. IHDE'de segilen materyallerin ilk ve ortadgretimde uygunlugu kritiktir. Bu nedenle
iHDE'de 6gretmenler ders kitaplarini ve ders materyallerini icerik, tasarim ve hedefler agisindan gok iyi
bilmeli ve tanimlamalidir (Cayir,2003; Gemalmaz, 2003). Tibbitts (2014), iHDE verilirken uygun
materyallerin tasarlanabilmesi ve belirlenmesinin 6zellikle egitimi verecek nitelikli 6gretmenlerle
saglanabileceginden bahsetmistir. Bu arastirmada, O©zellikle uygun materyal secimi ve materyal
hazirlanmasina yénelik etkinliklerin yer almasi sebebi ile IHDE dersinin 6gretmen adaylarina gerekli
nitelikleri kazandirmada etkili oldugu soylenebilir.

Ogretmen adaylari IHDE dersinde geleneksel ydntemler yerine tamamlayici 6lgme ve degerlendirme
yontemleriyle degerlendirilmelerinin, sinav streslerini ortadan kaldirdigini belirtmislerdir. Bununla
birlikte tamamlayici Olgme ve degerlendirmeyontemlerini  deneyimleyerek mesleki tecriibe
kazandiklarini da ifade etmislerdir. insan haklari ve demokrasi egitimi geleneksel degerlendirme
yontemleri yaninda alternatif yontemlerin de kullanildigl; sonug degerlendirmeyle birlikte siireg
degerlendirmeyle de anlam kazanabilecek bir igerikle olusturulmalidir. Bu sebeple, bireyin sadece bilissel
diizeyde bilgisini 6lcen degil ayni zamanda deger, tutum ve davraniglarini da 6lgmeye yarayacak
alternatif yontemlerden de yararlaniimasi gerekir (Fitzpatrick, Sanders, ve Worthen, 2004; Yesil, 2004).
Dolayisiyla 6gretmen adaylari iizerinde IHDE dersi 6lgme ve degerlendirme ydntemlerinin istenen
nitelikte etki gésterdigi sdylenebilir. Bu nedenle yansitma notlari bir 6z degerlendirme araci olmanin yani
sira iyi bir 6grenme araci olarak da kullanilabilir (Cengiz ve Karatas, 2014).

Arastirmanin bir diger dikkat gekici bulgusu da, 6gretmen adaylarinin daha 6nce dikkat etmedikleri pek
¢ok konuya artik dikkat ettiklerini ve dersin kendilerine farkindalik kazandirdigini belirtmis olmalaridir.
Ogretmenlerin insan haklari ve demokrasi konularinda farkindalik ve bilgi kazanmis olmalari ve bu
alanda olumlu tutumlar gelistirmeleri son derece énemli olupbu amacla 6zellikle egitim fakiiltelerinde
bu derslere mutlaka yer verilmesi gerektigi vurgulanmaktadir (Carik¢i ve Er, 2010; Dolanbay, 2011,
Gemalmaz, 2003). Ogretmen adaylari da bilincli yurttaslar olmanin yaninda mesleki bilgi ve beceriye
katki sagladigi icin IHDE dersinin egitim fakiiltelerinde verilmesi gerektigini belirtmislerdir.

Arastirmanin sonuclari degerlendirildiginde uygulamali olarak IHDE verilmesinin, konularin
icsellesmesi ve bu konuda ilkégretimde iHDE igin gereken pedagojik alt yapiy saglamasi agisindan katki
saglayici oldugu goérilmiistir. Bu sebeple, IHDE’'ye yoénelik derslerin zorunlu ders kapsaminda ve
uygulama agirlikh olarak egitim fakiltelerinde verilmesi 6nemlidir. Sadece 6gretmen adaylarina degil,
egitim fakiltelerinde bu dersin 6gretimini yapacak 6gretim elemanlarina ve 6gretmenlere egitim vermek
Uizere benzer icerikte ama daha kisa siireli hizmetici programlari gelistirilebilir. Bu dogrultuda, 6gretim
elemanlarina, 6gretmenlere, okul yoneticilerine ve STK’lara yonelik kilavuz kitaplar ve materyaller
hazirlanarak IHDE yayginlastirilabilir.Bu ¢alismada, tasarlanan programin uygulanip degerlendirilmesinde
eylem arastirmasindan yararlanilmistir. Bu agidan program gelistirme uzmanlarina yol gosterici olacagi
disunulmektedir. Ancak bu ders bir egitim fakiltesinde ve sinif 6gretmenligi programinda yapilan
uygulama ile sinirhidir, diger egitim fakiltelerinde ve farkhh béliimlerde de uygulama yapilip dersin
dgretmen adaylari (izerindeki etkisi arastirilabilir. Ogretmen adaylari sadece ders siiresince uygulama
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yapmislardir, ancak hazirladiklari materyal ve planlarin gergek sinif ortamlarinda uygulanmasina ve
etkilerinin incelenmesine yonelik arastirmalar da yapilabilir.

Yayin Etigi: Bu arastirmada “YuUksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsamindaki tim kurallara uyulmustur. Yénergenin ikinci bolimu olan “Bilimsel Arastirma ve Yayin
Etigine Aykiri Eylemler” baslig altinda belirtilen eylemlerden higbiri gergeklestiriimemistir.
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