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Abstract: Considering the effect of the COVID-19
pandemic on education, the present study aimed to
investigate students’ practice in and reflections on the
design of an authentic task and assessment for an entirely
online course. A total of 65 sophomores taking a linguistics
course in a Turkish state university participated in the study
in May 2021. The study first designed the course task based
on the related literature. Data from all of the students’
written tasks indicated that students differed in practicing
and reflecting on the authentic task in terms of social,
emotional, environmental, and physical aspects. Follow-up
semi-structured interviews from 10 participants revealed
that the authentic task and rubric were useful because of
their suitability, online availability, functionality, and
emotional support. The findings also showed that learning
can be facilitated, centered, individualized, empowered,
and scaffolded thanks to the relevance of activities with real
issues. However, some students called for collaboration
with other students. Therefore, it is recommended that in
the design of a curriculum, authentic activities should be
constructed in such a way that each individual can easily
express their own voices as well as sharing their task with
peers not only in a time of crisis but also in the future
classrooms.
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Ozet: Bu ¢alisma, COVID-19 salgiminin egitim
tizerindeki etkisini dikkate alarak tamamen ¢evrimigi
bir ders igin 6zgiin bir gorev ve degerlendirme ortami
tasarlamis ve Ogrencilerin uygulamalarii  ve
sonuglarini incelemeyi amaglamigtir. Calismaya bir
Tiirk devlet iniversitesinde dilbilim dersi alan
toplam 65 ikinci smif 6grencisi Mayis 2021°de
katilmustir. Ik once, calisma ilgili literatiire dayali
olarak ders gorevini tasarlamistir. Tiim 6grencilerin
yazili gorevlerinden elde edilen verilere gore,
ogrenciler 6zgiin gorevlerinde uygulama ve yansitma
acisindan farklilik gostermistir. Bu  farkliliklar
sosyal, duygusal, ¢evresel ve fiziksel agilardan ele

alimmaktadir.10 katilimciyla yapilan yari
yapilandirilmis  takip goriismelerine gore,
katihimcilar 6zgiin gorev ve degerlendirme tablosunu
uygunluklari, gevrimigi erigilebilirlikleri,

islevsellikleri ve duygusal destekleri bakimindan
yararli bulmusglardir. Ayrica, bulgular, faaliyetlerin
gercek diinya problemleriyle uygunlugu sayesinde

O0grenmenin kolaylastirilabilecegini,
merkezlenebilecegini, bireysellestirilebilecegini,
giiclendirilebilecegini ve yardim edebilecegini
gostermistir.  Ancak  bazi  Ogrenciler  diger

ogrencilerle igbirligi yapabilecegi 6grenme ortamlari
istemiglerdir. Bu nedenle miifredat tasarlanirken
0zglin etkinliklerin her bireyin kendi sesini rahatlikla
ifade edebilecegi ve gorevlerini sadece kriz aninda
degil gelecekte sinif ortamlarinda da akranlariyla
paylasabilecegi sekilde tasarlanmasi dnerilmektedir.

Anahtar  sozciikler: Ozgiin ~ degerlendirme,
ogrenme, inanglar, yiiksekogretim

ozgiin

! Dr. Ogr. Uyesi, serpilmeri@gmail.com ORCID ID: 0000-0003-1132-568X

311


mailto:serpilmeri@gmail.com

Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi Dergisi €-1SSN:2146-5983  Yil: 2021 Sayi: 59 Sayfa:311-333

Introduction

The recent global trends in tertiary education have been shaped by some factors such as the
expansion of systems; the growth in the numbers of students; the rise in education providers and
internationalization; the diversity of institutions, courses, and students; the progressive
development and integration of recent technologies; and financial and marketing issues (Tremblay,
Lalancette & Rosevearer, 2012). Accordingly, these trends have reshaped traditional educational
models thanks to innovation and development in particular. By this, they have brought more
impetus to investigate the digitalization of higher education institutions (HEIs). Research on online
education in HEIs has indicated that HEIs are setting up and integrating more recent technologies
and platforms (Costa, Teixeira & Alvelos, 2018). At the same time, the research has shown that it
is aimed to make students more interactive and centered in learning by facilitating them to reflect
on tasks they encounter in the real world (Damsa & de Lange, 2019).

However, because of some extraordinary challenges, new learning and teaching approaches may
have to emerge, and existing ones may have to be revisited. In this context, the current era has
witnessed the COVID-19 pandemic, which first started in Wuhan, China, in early December 2019
and then spread all around the world. While upheld globally, students need special care for teaching
methods and learning assessment during times of disruption, which has not been clearly debated
yet and has, however, led to some implications for constructing and designing curriculum with
online learning resources (Daniel 2020; Reimers, Schleicher, Saavedra & Tuominen, 2020).
Furthermore, Egbert (2020) argues and questions this challenge, the pandemic, as ‘the new normal’
(p. 314) through a model of language task engagement. According to the model, task elements
cover course materials, topics, objectives, resources, tools, strategies, and assessment. Integrated
with the task elements, engagement facilitators are characterized by authenticity, social interaction
with peers and teachers, learning support through tools and resources, and learner autonomy.
Despite being the hardest challenge of online learning, an indicator for task engagement may be
behavioral, cognitive, emotional, agentive or social. This hardship inevitably results in difficulties
to predict learning success and attitudes, task performance, and metacognitive strategies. Although
this prediction is getting worse, especially in a time of crisis, authentic learning should be
centralized as a solution to this hardship (Terids, Suoranta, Terds & Curcher, 2020).

However, in spite of the emphasis on authentic learning in online environments, the issue of
learning assessment has still remained questioning. Therefore, the present study aims to expand the
understanding of rethinking individual differences in authentic learning and assessment. In order
to understand the effects of a designed authentic task and assessment on students’ performance and
learning, the study designed research based on Gulikers, Bastiaens and Kirsiehner’s (2004) five-
dimension framework and applied qualitative research instruments. It sought out to answer the
following research questions:

1 How do Turkish students differ in implementing a designed authentic task and
assessment?
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2 What do Turkish students think about a designed authentic task and assessment, and
their implementation?

Literature Review

Authentic learning is associated with a pedagogical approach that centers learning materials and
tasks on lifelong learning (Herrington, Reeves & Oliver, 2014). Over more than the last two
decades, the discussion on the authenticity of a task has been enriched. While Savery and Duffy
(1996) support that just real problem solving ensures authenticity, Barab, Squire and Dueber (2000)
argue that authenticity can be actualized through the dynamic interactions between a learner,
environment and task.

Based on these aforesaid studies as well as the related literature, Herrington and Herrington (2007)
list nine characteristics of authentic learning. First, an authentic context needs a physical
environment a realistic problem to reflect the knowledge into future use. Second, authentic
activities must be relevant, complex and well-defined by acting as a course itself rather than a
supplementary one to the course. Third, an apprenticeship model needs to be provided for learners
to see an example of a target task; for example, a similar project or problem-solving strategy might
assist them to observe a relevant task in a different periphery. Fourth, multiple roles and
perspectives approach rather than a discipline-based one facilitates students to investigate problems
from different perspectives, such as diverse stakeholders’. Fifth, collaboration among learners must
be encouraged through group work, for instance, constructed by each of their interests. Sixth,
reflection is not just a one-way but a two-way process occurring via interaction with another one.
Seventh, articulation of a project through a dialogic-based approach, for example, a presentation
has the potential to fundamentally or partly transform a pattern of ideas into a new one. Eighth,
coaching and scaffolding from a teacher (or peers in some circumstances) promote students to
complete a task that cannot be done in an opposite situation. Last, authentic assessment can be
implemented with the integration of activities into tasks. These characteristics of authentic learning
can provide a guiding way for course designers to pave the path for designing effective learning
settings.

Authentic Learning and Assessment in Online Learning

Previous research (Herrington, Reeves & Oliver, 2010; Lombardi, 2007) has shown that emerging
technologies enable learners and users to engage with activities in realistic, namely, authentic
contexts. This means that online tools, such as wikis, blogs, learning management systems and
simulation tools (i.e. virtual reality), can be designed and utilized to improve learning and cognitive
skills as well as learning curiosity (Herrington et al., 2010). In this sense, an authentic context
provides an impetus for learners to learn by doing to such an extent that they can have greater
independence for creativity and imagination, and implement their learning in real-life issues
(Herrington & Oliver, 2000; Shadiev, Hwang & Huang, 2017). Furthermore, Bozalek et al. (2013)
found out the relationship between degrees of authenticity and the purpose of online tools to
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succeed in authenticity. Related to the issue of the degrees of technologies’ authenticity, Shadiev,
Hwang and Liu (2018) designed activity by integrating smartwatches with a fitness tracking tool
into an English for a foreign language class. Although there was no correlation between learning
performance and features of smartphones, students’ positive views on the smartphones as well as
their positive emotions on this type of learning were seen as an indication to create authentic tasks
not just for learning but also for emotional and physical improvement.

Recent evidence has also suggested considering it as an authentic assessment part of authentic
learning. For instance, Mueller (2005) designed the Authentic Assessment Toolbox, which
describes the assessment including the methods. This toolbox prioritizes teachers’ role in forming
an authentic task, for example, with a well-designed rubric that can also work for peer feedback.
Likewise, Meyers and Duncan (2009) refer to authenticity as one of the five curriculum design
principles. On the one hand, in language studies, issues on authenticity have been mentioned,
especially in order to engage and assist learners in immersive environments embedded within
affordances (Ozverir, Herrington & Osam, 2016). On the other hand, they have been ignored in
language classrooms despite their practicality and efficiency in supporting autonomous learning
(Brown, 2019). For example, rubrics are a good means for a student to evaluate themselves.

Dimensions of Authentic Assessment

The principles of assessment have been discussed in classroom teaching in such a profound way
that its last level is, however, agreed to work as a facilitator to lifelong learning (Beck, Skinner &
Schwabrow, 2013; Corcoran, Dershimer & Tichenor, 2004). Stiggins and Chappuis (2012)
differentiate assessment for learning and assessment as learning. The former focuses on teachers’
role to evaluate their knowledge for feedback provision and instructional skills, whereas the latter
is linked with students’ role for self-evaluation that targets promoting learner independence and
autonomy and metacognition skills. Connected with Burke’s (2005) framework, however,
presenting a general one, Gulikers, Bastiaens and Kirschner (2004) offer a five-dimensional
framework as follows:

1. The authentic assessment task is created with the integration of students’ capacities,
skills and knowledge, which enabled the ownership of the students rather than teachers’.

2. The physical or virtual context reflects realistic contexts where students apply their
skills, as well as fidelity to the place where learning is actualized.

3. The social context refers to social processes where the task is conducted whether the
work is individual or collaborative.

4. The assessment result or form is based on creating a quality product and performance,

demonstrating competencies, indicating multiple layers of learning, and presenting the
task to others.

5. The authentic criteria and standards are relevant to the real-life ones, are decided and
announced explicitly and transparently beforehand, and involve improving professional
competencies for future real-life conditions.
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Gulikers, Bastiaens and Kirschner (2006) investigated educators’ and students’ views on all five
dimensions. It showed that students did not see the social context as a crucial asset. Gulikers,
Bastiaens, Kirschner and Kester (2008) added an issue on the subjectivity of the authenticity to the
related literature. As the difference may occur between teachers’ and students’ perceptions, student
control must be included in the design of authentic assessment and task. Based on Gulikers et al.’
(2004) framework, Reston and Arawiran (2018) found that a designed authentic assessment may
facilitate reflection and organization of teaching practice.

Method

Participants

A total of 65 sophomores (50 females and 15 males) who were studying at the Department of
Interpretation and Translation in a Turkish state university took part in the study. They come from
different parts of Turkey, namely, the western, eastern, northern or southern parts. Their ages were
varied from 20 to 32 and had an upper-intermediate level of English as a foreign language. All of
them were taking a Linguistics course obligatorily, which covers linguistics contents such as
linguistic parts, applied linguistics, sociolinguistics, historical linguistics and neurolinguistics.
Although they were enrolled in classroom courses, they had been moved to learn online since
March, when the pandemic spread to the country severely. They were chosen purposely because
of their online learning and the design of the course based on authentic learning as explained in the
following section.

Research Design and Instrumentations

The transition to online teaching during the pandemic led to seeking out ways to cope with its
drawbacks, such as assessing students’ knowledge. Figure 1 shows how this research was designed,
namely, aimed to sort out its cons. Before implementing the instrumentation, it identified the
problem, online assessment. Next, the researcher had a read on assessment types, especially during
the remote instruction. Then, it developed an assignment based on Gulikers et al.’s (2004)
framework in five stages: The assessment task about the pandemic was designed to be graded as
part of their obligatory course, Linguistics. In the physical and social contexts, the participants
conducted the task: They took a photo to illustrate the language in the current society during the
pandemic from their own perspectives. This was individual work, so they did not have to
collaborate with anyone. In the assessment result or form dimension, the researcher created a rubric
as a written authentic assessment scale, and they were asked to write their views and describe their
photo in their own words. In the assessment criteria dimension, two experts evaluated the design
of the authentic task, and the rubric (see Appendix). Ultimately, the data from written texts and
photos were analyzed thematically, and the results were reported.
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Figure 1.

Research design

Determining and understanding the problem (i.e. assessment during the pandemic)
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Reporting results

Research instrumentations were collected from 65 written texts and photos, that is, their answers
to the assignment (see Appendix) of the participants, which enabled the study to answer the first
research question. Following the assignment submission, interviewing was conducted by sending
emails back and forth between the participants and the researcher. 10 students replied back to take
part in interviews. Semi-structured interview questions included questions on their beliefs to
answer the second research question, as follows:

What do you think of the authentic assessment and task?
How was your experience in authentic learning?

How did you find rubrics?

What is the role of rubrics according to you?

o

316



Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi Dergisi €-1SSN:2146-5983  Yil: 2021 Sayi: 59 Sayfa:311-333

The interview method was designed by consulting two experts in online education and assessment.
Both suggested the method to include open-ended questions to gather data about the research
problem (Nelson-Gray, Haas, Romano, Herbert & Herbert, 1989). With an agreement, the
questions were reframed.

Data Analysis

Thematic analysis was applied as it allows the researcher to establish categories and “combine
analysis of the frequency of codes with analysis of their meaning in context, thus adding the
advantages of the subtlety and complexity of a truly qualitative analysis” (Joffe & Yardley, 2004,
p. 57). Data were coded using Microsoft Excel, by which thematic areas were assigned, and data
were labeled with different colors (Bree & Gallagher, 2016). Some codes were generated
deductively to answer the research questions and see how the participants followed the dimensions
of the authentic assessment (Gulikers et al., 2004), while others were created inductively to respond
to the second research question and understand their differences in this implementation. In
Microsoft Excel, the frequency and percentage of codes were calculated.

Ethical issues were also considered in this study. Data from the participants who consented that
their assignments would be used in the study anonymously were analyzed. Before collecting data,
the university ethics committee approved the conduction of this research. In order to increase the
reliability of the codes, the researcher asked them to give their views on the assignment questioning
“How did you find the assignment relevant to your social and learning life?”. Additionally, as the
research was the lecturer of the course as well, two experts assessed research design and codes for
the interrater reliability and agreed with them with 90% (Miles & Huberman, 1994).

Results
Participants’ Differences in Preparing and Implementing an Authentic Task

Differences in titling the task. Table 1 shows the categories of 65 participants’ assignment
titles based on the positive and negative aspects. When grouping the written titles, what they wrote
in the task was also considered, as the titles alone would not give any evidence of their feelings.

Table 1

Themes and Categories Generated from the Titles of the Tasks, and their Frequencies

Themes Categories Total (N=65)

Positive aspects (N=45) Precautions 25
Motivational paradigms 10
Collaboration 4
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Adaptation 3
Education 2
Moral values 1
Negative aspects (N=20) Lack of socializing 10

Lack of motivational 6
paradigms

3
Lack of education

1

Lack of precautions

In the positive aspect, the most written title was about precautions for which the participants used
evocative words such as ‘mask’, ‘Virus’s archenemy’, ‘secret armour of Turks’, ‘goodbye to virus’
and ‘fight’. In this sense, one participant created a word phrase named ‘Corona Virus Language
Precautions 2019°. The second most used one, motivational paradigms, was written as ‘mutual
values’, ‘hope’,” showing love’, ‘with a different way rather than hugging’, ‘rainbow’, ‘dreams’,
‘the healing power of affection’, ‘teaching to be good people’ and ‘lens’. The third most used title
was related to collaboration as their writings (i.e. ‘all together to freedom’, ‘freedom’, ‘family
isolation’ and ‘real heroes’) indicated. The fourth one was linked to adaptation as understood from
their use such as ‘new greetings’, ‘changing life’ and ‘breath’. The least used ones were about
education with the use of ‘distance education’ and ‘distance education’s benefits’, and moral valued
with use of ‘help elderly’.

As for the negative aspect, the most written one was linked to lack of socializing as analyzed from
the words such as ‘silence’, ‘social distancing’, ‘no pray’, ‘silence’, ‘nature with no people’ and
‘childless world’. The second most used one was about lack of motivational paradigms as words
such as ‘stress’, ‘challenge alone kid’, ‘fear’, ‘imprisoned’ and ‘cruel’ showed. The third most used
one was regarded as lack of education with the use of ‘no graduation’ and ‘laptop’, whereas the
least used one was about lack of precautions with use of ‘careless people’.

318



Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi Dergisi €-1SSN:2146-5983  Yil: 2021 Sayi: 59 Sayfa:311-333

Differences in the themes of the photos. Table 2 demonstrates the themes generated
according to the participants’ choices for the photos indicating their views on the effect of the
COVID-19 pandemic on language. Most of them took people-themed photos, most of which
represented lack of socialization in that just a street without any human was captured or a few
people talked distantly on the one hand, and some of which illustrated sad kids watching a street
behind window bars or keeping a distance from their grandparents, which also marked lack of
motivational paradigms, on the other. The second most captured theme was about cleaning
materials such as cologne, masks, gloves and bleacher, which highlighted the importance of
precautions as it happened in titling the tasks. The third most themed photos included written
warnings such as 14 rules (i.e. these rules were announced by the health minister and broadcast all
the time by the media), ‘keep your distance’, ‘stay home’ and a warning as spoken by a dialect in
Turkey. The least taken theme was the environment in that five participants captured trees, bush
with iron arms and legs, a cartooned graduation ceremony or a study room with a laptop.

Table 2

Themes Generated from the Photos of the Tasks, and their Frequencies

Themes Total (N=65)
People 36

Cleaning materials 15

Written warnings 9
Environment 5
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Differences in choosing words with hashtags. Figure 2 illustrates the frequency and
percentage of words with hashtags written by the participants to group their discussion on a specific
word. As the participants were allowed to add as many words with hashtags as they wished, some
words were entered more than once. They can be categorized into six themes including precautions,
the COVID-19 pandemic, motivational paradigms, collaboration, the change of settings, and
environment. The most used theme was precautions that were taken to stop the pandemic. These
precautions contained words with hashtags such as precaution, masks, gloves, curfew, stay home,
social distance, physical distance, quarantine, disinfect, obey the rules, take care of yourself,
cologne, lockdown, age limits, warning, 14 rules. The second most used one was the COVID-19
pandemic-related words such as coronavirus, COVID-19 and global outbreak. The third most used
one was motivational paradigms that were divided into positive and negative motivational
paradigms. The latter that included words such as silence; study, sleep, wake up and study; despair,
longing, demoralize, love and missing, hard times, disappointment and died outdid the former that
involved stay positive, no panic and hope. The fourth most preferred one was collaboration-related
activities, for example, tired heroes, safe hands, health worker, family at first, wave, corona fighter
and kill the corona. Moreover, these activities formed a cultural combination in which every nation
shared the same values as described by Participant 17. The fifth most noted one was the change of
learning settings (e.g. home school and remote learning), work settings (e. g. home office), social
settings (e. g. childless world) and religious settings (e. g. pray at home). The least used one was
the environment-related words such as nature, view and fresh air. Additionally, what was sought
out was freedom as inserted by Participant 47.

Figure 2

Frequency and Percentage of Words with Hashtags Used by the Participants
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Differences in participants’ written descriptions. Table 3 demonstrates the themes
generated from the participants’ written descriptions of the photos they had taken. Consistent with
the titles chosen for the task (see Table 1), precautions were mostly described by using words such
as ‘using disinfectant and cologne’ and ‘wearing masks and gloves’. As Participant 1 noted, ‘no
virus is stronger than the measures we will take cause’. Furthermore, Participant 40 described these
precautions as ‘putting a wall between people and us’.

Table 3

Themes Generated from Participants’ Written Descriptions, and their Frequencies

Themes Total (N=65)
Precautions 28

Effect on culture 8

Global context 8

Moral education 8

Richness in linguistics 4

Religious aspect 4

People’s concerns 2

Wrong use of words 2

Understanding the value of the environment 1

The second most narrated ones were about the effect of the pandemic on culture, the COVID-19
pandemic as a global context and moral education as understood from their writings. For the effect
on culture, they mentioned ‘no greetings or visiting’, ‘not getting too close’, ‘no friendship’, ‘lack
of communication’, ‘drinking coffee alone’, ‘being still able to talk, see and perceive things’ and
‘using dialects’. Participant 22 who took a photo of bush with iron arms and legs and named the
bush as ‘Rifki’ detailed that ‘If you have noticed, there is iron on Rifki’s arms and legs, we
understand from here that we see people who are caught between events and troubles’. Participant
41 regarded a lack of communication between people but the situation differed in nature as writes:
‘The wind no longer touches people. It touches the trees and empty shops, then goes. The sun no
longer touches our skin. It only warms trees and stones. People can no longer communicate.” As
he added, ‘this situation has taught us the value of communication’. Regarding the global context,
they used ‘rural areas’, ‘celebrities’ post through social media networking websites’, ‘sharing a
common language’, ‘use of social media’ and ‘home office’. Participant 2 pointed out that the
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difference in the language used in his region caused local people to understand pandemic issues
differently as follows:

Additionally, the official language is "Turkish™ in Turkey. That means they have only
chance to watch and read the news in Turkish language. This place is the rural side of the
city. In this area the widespread language is “Kurdish". In this photo probably bilingual
people whom you see or it can be sociolinguistic varieties between them. Although they try
to obey the coronavirus distancing rules, they learned in such a manner as shown in the
news even if their languages are different. However, there is only one word, coronavirus is
the only word in their minds.

Similarly, Participant 17 drew attention to the similarities despite different languages used all
around the world as writes:

When | saw this photo, it reminded me that all the people in the world actually lived on the
same continent, pangea. Even if we humans speak different languages, we give the same
reaction to many events. Basically we are all the same, but the languages of the words we
use are different. | heard a word about it somewhere, it was like, 'Whatever color of our
faces and eyes, our tears are the same color.' That is why the people who are intertwined in
this picture remind me that we have a lot in common, the meanings we place on some
objects are the same, but the language we speak is different.

As regards moral education, they mentioned ‘not being people but being good people’, ‘showing
love’, ‘social cooperation’, ‘social assistance’, ‘helping’ and ‘learning to call elders’, ‘learning to
be hopeful” and ‘looking from a good perspective’. Participant 27 explained its connection to love
by stating: ‘We do not always need words to show our love, sometimes we can reflect our love
with our emotions and glance. | drew this picture of heart because the most important thing in the
world is love.’

The third most stated ones were related to and richness in linguistics and religious aspect.
Concerning richness in linguistics, they addressed the use of words like ‘Covid-19°, ‘corona’,
‘pandemic’, ‘isolate’, ‘disinfect’, ‘curfew’, ‘intubate’ and ‘co-worldwide’ that was created by
Participant 4 meaning collaboration for co-. They also indicated the creation of ‘new games and
rhymes’ during the pandemic. Participant 44 described the creation of new words as follows:

Many innovations have come into our lives due to the virus: disinfectants, masks and many
more precautions. New objects that we do not know about and need to produce have entered
our lives. For example, a painter was painting masks. Illustrated masks may have a new
name that we give in the future. Just as the attack on September 11, which became a
historical event, entered children's games and created rhymes and songs, the corona virus
will affect the future of the current children and will be included in their rhymes. Games
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and rhymes will emerge in a way that children in the past will not understand. This will
change the language.

Concerning the religious aspect, they stressed more use of ‘Inshallah’ that means God willing” and
people’s call for more pray when they talked.

The fourth most ones were people’s concerns and the wrong use of words. Two participants
reported that parents were worried about their kids’ education. Participant 39 added ‘Now, there
are more anxiety, panic, fear in people and meanwhile in language.” Other two of the participants
suggested the right use of the word, ‘social distancing’, which should be ‘physical distancing’ as
warned by Participant 4 who gave her reason for this as ‘we are not socially distant but physically’.

The least used one was about understanding the value of the environment as Participant 5 indicated:
‘On the good side, thanks to Corona, air pollution and noise pollution and environment pollution
have been reduced. Nature was beginning to recover, and animals were able to move around
fearlessly without fear of humans’.

Participants’ Beliefs on Designing and Implementing Authentic Task and Assessment

Data from 10 students’ interviews show that the participants had positive views on preparing and
implementing the authentic task and found the rubric attached to the task very useful. Despite their
overall agreement on the effectiveness of the authentic task, they differed in highlighting its
features such as suitability, online availability, functionality and emotional support as well as
recommending the pedagogical aspects of authentic learning. First, Interviewees 1, 2 and 4 narrated
how important it was to consider the suitability of an authentic task and assessment. Interviewee 1
explained: ‘“We are currently experiencing the pandemic. This task has enabled us to express our
feelings not only in our writings but also through our photos.’ Interviewee 2 added: ‘After receiving
the course of Linguistics informing language in society, | can easily give my thoughts on the
language during the pandemic.” Consistent with both interviewees, Interviewee 4 expressed: ‘I
have my own voice on the pandemic and its effect on the language and can shape my task according
to this voice.” Second, Interviewees 3 and 5 mentioned that online availability of a task helped
them focus on their task anytime and anywhere. As they indicated, the pandemic changed their
learning behavior but having an online assignment with a flexible deadline was able to improve
their ‘concentration’ (Interviewee 3) and ‘preparation to the real life’ (Interviewee 5). Third,
Interviewees 6, 7 and 8 noted the functionality of the rubric as it specified criteria for them to
evaluate the task on their own. Last, Interviewees 9 and 10 referred to the instructions given in the
assignment as emotional support as they were able to prepare the task on their own and reflect on
their beliefs. Besides these aforesaid features, some of them gave some suggestions on the
assignment. Interviewees 2, 4, 5 and 7 thought that it could be more effective if they could have
shared their views with their peers before submitting their task.
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Discussion, Conclusion and Recommendations

Related literature has indicated that authentic assessment is a way to enable students to take
responsibility for their learning and demonstrate their competence, skills and knowledge, in which
students might differ, it can be a good alternative to traditional or online assessment (Beck et al.,
2013; Corcoran et al., 2004; Gulikers et al., 2004, 2006, 2008; Herrington & Herrington, 2007;
Herrington et al., 2014; Shadiev et al., 2017), especially in emergency remote teaching (Egbert,
2020; Terés et al., 2020). However, there is not enough study to look at online learning during the
COVID-19 pandemic, especially in terms of authentic learning. Therefore, this study has focused
on investigating students’ differences in and views on an authentic task and assessment.

Data from 65 participants’ written tasks informed that they had different views on the effects of
the pandemic on language in society as can be seen from their named titles, taken photos, entered
hashtags and written descriptions of the task. Mostly uttered themes ranged from taken precautions
to social, emotional, environmental and physical aspects of the living. In addition to this, data from
10 participants’ interviews indicated that the task fitted their learning situation as they were dealing
with the challenges of the pandemic. In this sense, the study is consistent with the study by Barab
etal. (2000) in that students can interact with a learning environment and task actively. Furthermore,
it goes beyond indicating the digital interaction to such an extent that the participants of the study
related the given task to their experience at that time, which is also suggested by previous studies
by Herrington and Oliver (2000), Herrington et al., (2010), Lombardi (2007) and Shadiev et al.
(2017). Meanwhile, it debates that an authentic task can be a means to give caring and affection
(e.g. Interviewees 9 and 10) as also found out by Shadiev et al. (2018); however, the current study
stresses that students can need affection and caring more in a time of crisis. Additionally, it can be
inferred from the study that designing online learning setting embodied with authentic tasks
promotes learning and meets learning needs in line with the most recent research (i.e. Daniel 2020;
Egbert, 2020; Reimers et al., 2020; Teris et al., 2020).

Based on the framework of Gulikers et al. (2004) and the list of Herrington and Herrington (2007)
for authentic learning, the present study discusses as follows:

. In online settings, an authentic task can act as a facilitator to embed a physical
environment in a virtual environment.

. Tasks should be centered into a course to deliver the content, particularly in global,
regional and domestic issues such as political or health crises.

. An individual task can improve critical thinking, problem-solving and reflective skills;

however, a collaborative task should not be excluded from the curriculum as said by
Interviewees 2, 4, 5 and 7 in the study.

. Although the study gave specific instructions to accomplish the assignment, the
participants’ answers were varied, which demonstrates that multiple and diverse voices
can be empowered through even one authentic task (e.g. Interviewee 4).
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. Teachers should prepare a rubric according to learning requirements and share it with
their students to understand assessment criteria. In this way, the rubric can work as a
scaffolder that enhances the students’ cognitive and emotional states.

In conclusion, the focus of the present study has lain on examining the design and implementation
of authentic tasks from the perspectives of students’ practice and beliefs during the COVID-19
pandemic. Data from students’ written tasks and opinions on their task completion has answered
two research questions. As a response to the first research question, the findings obtained from the
written tasks reported that 65 Turkish sophomores of a linguistics course differed in practicing the
task in terms of giving titles, choosing photos, using hashtags and writing descriptions. For example,
data from the entered words for each section of the task showed that the students looked at the
effect of the COVID-19 pandemic in social, emotional, environmental and physical aspects. As
regards the second research question, the findings received from interviews revealed that the
students found both the task preparation and implementation overall and the rubric in specific very
useful. Specifically, considering their suitability, online availability, functionality and emotional
support, an authentic task and assessment have an influence on the advancement of learning.

Therefore, the study has some pedagogical implications. Authentic learning should be considered
beyond a supplementary part of the curriculum in a time of crisis; however, it should be regarded
as necessary in both today’s affected education settings and future classrooms. Furthermore, in an
authentic learning environment, students should be assigned to diverse and group activities to
experience multiple roles (Herrington & Herrington, 2007). Moreover, teachers and designers
should rethink individual differences in authentic learning and assessment. In this way, further
research might consider framing the curriculum with the integration of authentic activities and
explore students’ practices. The present study is also limited in the number of participants and tasks.
A further study should include more participants and activities in which they can reflect on their
learning more.
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Appendix
ASSIGNMENT

As you know and realize, the world has been affected by the COVID-19 pandemic. Likewise, our
society and even language in our society have changed dramatically. Given this, the present
assignment, is to show your view on the change of language in society. Before starting the
assignment, look at Language in Society presentation and also recordings if possible.

Instructions to prepare the assignment:

1-Take a photo to show the change of the language in society. The photo needs to reflect your view
on the current language situation. The photo should be the one that has been taken by you, not
anyone else. (Do not take it from online and offline sources. Please bear in mind that you do not
have to go out to take the photo.:-) )

2- Name your photo. What will you call it? It depends on you.

3- Use hashtags (#) which summarize and tell about your photo. One word or two words are enough
for each hashtag.

4- Give a description about your photo. Explain it according to your photo. This is your photo, so
there is no right or wrong; however, you need to tell your readers, (me in this case), what you have
wanted to show in the photo.
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The template for Assignment 2

#
#

The description of the photo (Why have you taken exactly this photo? What have you wished to
reflect on the photo? What should | see in the photo, what should come into my mind when | see
the photo? Etc.) :

(It can be longer if you want.)
Rubric

This is how your work will be evaluated.

Criteria Beginning | Developing | Moderate | Qualified | Exemplary | Score

1 2 3 4 5

Photo relevance
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Name relevance

Number of
Hashtag

Accuracy with
description

Quality of
explanation in
description

Total Score

Consent form: [ am planning to conduct a study on students’ views on the pandemic. Do you accept
me to use your photo and views in my research anonymously (no share name and identity)?

Choose/Delete one: ' YES NO
Looking forward to seeing the current language in society from your own perspectives!
Genis Ozet

COVID-19 salgin1 diinya genelinde egitimde ve 6grenmede biiyiik etkilere neden olmustur. Cogu
egitim ve Ogretim kurumlar1 dersleri tamamen c¢evrimi¢i yontemlerle vermeye baslamistir. Bu
durum salgin doneminde verilen derslerin ne kadar elverisli, uygun ve faydali oldugu sorusunu
giindeme getirmis. Bu dogrultuda, aragtirmacilar Daniel 2020; Reimers et al., 2020), bu konuda
miifredatin yeniden tasarlanmasi ve olusturulmasi gerektigi goriisiine varmislardir. Hatta Egbert
(2020) yasanilan soruna verilen cevabin ya da ¢6ziimiin sadece salgin ad1 altinda degil de ‘normal
bir durum’ (s. 314) olarak degerlendirilmesi gerektigini 6ne siirmiistiir. En 6nemlisi de, 6zgiin
ogrenmenin bu zorluklara kars1 ¢oziim olarak merkezilestirilmesi goriisiilmiistiir (Terds et al.,
2020). Ozgiin 6grenme, dgrenme materyallerini ve gorevlerini hayat boyu dgrenme iizerine
merkeze alan pedagojik yaklasimdir (Herrington et al., 2014). Herrington ve Herrington (2007)
0zgilin 6grenmenin Ozelliklerini soyle listeler:

1. Ozgiin baglam, bilgiyi gelecekteki kullanima yansitmak icin fiziksel bir gevreye ve
gercekei bir soruna ihtiyag duyar.

2. Ozgiin faaliyetler, kursun tamamlayicis1 olmaktan ziyade dersin kendisi olarak hareket
ederek iyi tanimlanmis, konuyla ilgili ve ugrastirici olmalidir.

3. Ogrencilerin hedef gorevin bir Ornegini gérmeleri igin bir ¢iraklik modelinin
saglanmasi gerekir.
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4, Disipline dayali bir yaklasimdan ziyade coklu roller ve bakis agilar1 yaklagimi,
ogrencilerin sorunlar1 farkli paydaslar gibi farkli bakis agilarindan incelemelerini

kolaylastirir.

o. Ogrenciler arasindaki isbirligi, drnegin ilgi alanlarmnin her biri tarafindan insa edilen
grup calismasi yoluyla tesvik edilmelidir.

6. Yansitma yalnizca tek yonlii degil, bir baskasiyla etkilesim yoluyla gergeklesen iki
yonlii bir siirectir.

7. Bir projenin diyalog temelli bir yaklasimla ifade edilmesi, 6rnegin bir sunum, bir fikir

modelini temelden veya kismen yenisine doniistiirme potansiyeline sahiptir.

8. Bir 6gretmenden (veya bazi durumlarda akranlarindan) kogluk ve yardim, 6grencileri
zit bir durumda yapilamayacak bir gérevi tamamlamaya tesvik eder.

9. Ozgiin degerlendirme, faaliyetlerin gorevlere biitiinlesmesiyle ile uygulanabilir.

Ozgiin 6grenmenin bu 6zellikleri, kurs tasarimeilarina etkili 5grenme ortamlarini tasarlama yolunu
acmalar i¢in yol gosterici bir yol saglayabilir. Bu ylizden, bu ¢alisma, 6zgiin 6grenmenin parcast
olan 6zgiin gorev ve degerlendirmeyi goz Oniine alarak tamamen ¢evrimigi bir ders tasarlamis ve
bu derse katilan 6grencilerden elde edilen verilere gore asagidaki arastirma sorularina cevap
vermeyi amaclamistir:

1. Tiirk 6grenciler, tasarlanmis 6zgilin bir goérev ve degerlendirmeyi uygulamada nasil
farklilik gosteriyorlar?

2. Tiirk 6grenciler, tasarlanmis 6zgiin bir gorev ve degerlendirme ve bunlarin uygulanmast
hakkinda ne diistiniiyorlar?

Calismaya Tiirk devlet liniversitesinde, Miitercim Terclimanlik boliimiinde 6grenim géren 50°s1
kadin, 15’1 erkek olmak iizere toplamda 65 ikinci siif 6grencileri katilmistir. Bu 6grenciler
tamamen cevrimici verilen dilbilim dersi i¢in tasarlanan 6zgiin gorevi tamamlamislardir. Oncelikle,
0zglin gérev Gulikers et al. (2004)’un bes a¢idan ele aldig1 teorik gercevesine gore sekillenmistir:
Ozgiin degerlendirme gorevi, fiziksel veya sanal baglam, sosyal baglam, degerlendirme sonucu
veya formu, ve 6zglin degerlendirme kriterleri ve standartlari. Buna gore tasarlanan 6devi/gorevi
tamamlayan biitiin 65 Ogrenciden alinan yazili anlatimlar ve yar1 yapilandirilmis takip
goriismelerine katilan 10 6grenciden veriler toplanmistir. Yazili anlatimlardan toplanan veriler
nitel ve nicel olarak incelenmistir. Goriismelerden toplanan veriler ise nitel olarak
degerlendirilmistir. Nicel veri analizinde katilimcilarin frekanslar1 verilmistir. Nitel veri analizinde
ise, katilimeilarin verdikleri cevaplara gore veriler Microsoft Excel’de kategorilere ayrilmistir
(Bree & Gallagher, 2016). Giivenirligi artirmak i¢in uzman ve aragtirmaci arasinda gorlismeler
gerceklesmis ve giivenirlik katsayist %90 olarak belirlenmistir.

Elde edilen verilere gore 6grenciler, pandeminin toplumdaki dil iizerindeki etkileri konusunda
isimlendirdikleri  bagliklarindan, fotograflarindan, girdikleri hashtag'lerinden ve yazihi
aciklamalarindan da anlasilacagi tlizere farkli goriiglere sahiptir. Cogunlukla dile getirilen temalar,
alinan onlemlerden, yagamin sosyal, duygusal, ¢cevresel ve fiziksel yonlerine kadar degismektedir.
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Buna ek olarak, goriismelerinden elde edilen veriler, pandeminin zorluklariyla ugrasirken gérevin
o0grenme durumlarima uygun oldugunu gostermistir. Bu anlamda bu calisma, Barab ve dig.
(2000)’1n ¢aligmalariyla benzerlik gostermistir. Ayrica, Herrington ve Oliver (2000), Herrington
ve dig. (2010), Lombardi (2007) ve Shadiev ve dig. (2017) nin ¢alismalarinda da 6ne siirdiigii gibi,
dijital etkilesimin Gtesinde aragtirmaya katilanlarin verilen gorevi o donemdeki deneyimleriyle
iliskilendirebildigini gostermistir. Shadiev ve dig. (2018)’nin de ortaya ¢ikardigr gibi, bu calisma
0zgiin bir gorevin ilgi ve sefkat gdstermenin bir yolu olabilecegini tartismaktadir (6rnegin Miilakat
Yapilan 9 ve 10). Bununla birlikte, mevcut ¢alisma, 6grencilerin kriz zamaninda daha fazla sefkat
ve ilgiye ihtiya¢ duyabileceklerini vurgulamaktadir. Ek olarak, otantik gérevlerle somutlastirilmis
cevrimi¢i Ogrenme ortaminin tasarlanmasinin, 6grenmeyi tesvik ettigi ve en son arastirmalar
(6rnegin Daniel 2020; Egbert, 2020; Reimers ve dig., 2020; Terds ve dig., 2020) dogrultusunda
ogrenme ihtiyaclarini kargiladig1 sonucuna varilmstir.

Sonug olarak, bu ¢alisma su bilgilerle alana katki saglamaktadir:

. Cevrimigi ortamlarda, gercek bir gorev, fiziksel bir ortami sanal bir ortama yerlestirmek
icin kolaylastirici rol oynayabilir.

. Gorevler, ozellikle siyasi veya saglik krizi gibi kiiresel, bolgesel ve yerel konularda
icerigi sunmak i¢in bir derse merkez haline getirilmelidir.

. Bireysel bir gorev elestirel diisiinme, problem c¢6zme ve yansitma becerilerini
gelistirebilir. Ancak, igbirligine dayal1 bir gérev miifredattan ¢ikarilmamalidir.

. Calisma, 6devi tamamlamak icin belirli talimatlar vermesine ragmen, katilimcilarin

cevaplar1 ¢ok ¢esitli olustur. Bu da ¢oklu ve ¢esitli seslerin tek bir gercek gorevle bile
giiclendirilebilecegini gostermistir.

. Ogretmenler, 5grenme gereksinimlerine gore bir degerlendirme tablosu hazirlamali ve
degerlendirme kriterlerini anlamak i¢in bunu dgrencileriyle paylagsmalidir. Bu sekilde,
degerlendirme listesi 6grencilerin biligsel ve duygusal durumlarini gelistiren bir yardim
gorevi gorebilir.

Etik Beyan: “Designing an Authentic Task and Assessment during the COVID-19 Pandemic: An
Analysis of Turkish Sophomores’ Written Narratives and Beliefs on the Approach” baslikli
caligmanin yazim siirecinde bilimsel, etik ve alint1 kurallarina uyulmus; toplanan veriler iizerinde
herhangi bir tahrifat yapilmamis ve veriler toplanmadan énce Agri Ibrahim Cegen Universitesi
Bilimsel Arastirmalar Etik Kurulu’ndan 28.04.2021 tarih ve 116 sayili etik izin alinmistir.
Karsilasilacak tiim etik ihlallerde “Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi Dergisi Yayin
Kurulunun” higbir sorumlulugunun olmadigi, tiim sorumlulugun Sorumlu Yazara ait oldugu ve bu
calismanin herhangi baska bir akademik yayin ortamina degerlendirme icin gonderilmemis
oldugunu taahhiit ederim.
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