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Abstract

The most important aim of this course for the students is to help them acquire historical knowledge,
historical thinking skills, and basic values, which constitute the general objectives of the secondary
education history course curriculum. The main purpose of this research was to determine the
opinions of students and teachers, who are the elements that constitute part of the secondary
education history teaching system, on the acquisition of the general objectives of history courses
and the similar and different aspects between these opinions. In this study, an interview form with
semi-structured open-ended questions was used as the main qualitative research method and data
collection tool. In the collection of the qualitative data, interview forms for 42 students studying in
4 different high schools, and 23 history teachers working in the Yozgat Merkez, Yerkdy, and Sorgun
counties were used, and the obtained data were analyzed using the descriptive analysis method. In
light of the results obtained in the research, in the information dimension, Ottoman history under
the theme of Turkish history knowledge and recent world history subjects under the world history
theme emerged as the subjects that were thought to be acquired the most according to the opinions
of both the students and the teachers. Furthermore, the students and teachers were of the opinion
that there is a problem/failure in learning world history subjects when compared to Turkish history
subjects. In the skill dimension, being able to establish a cause-effect relationship was agreed upon
by both the students and the teachers; however, even though the students mostly thought that they
have acquired empathy and analysis and interpretation skills, the teachers argued that they did not
possess those skills. According to the results of the value dimension, the value of patriotism came
to the forefront as the fundamental value that was thought to be acquired the most according to
the opinions of both the students and the teachers. In addition, the teachers emphasized the
responsibility and self-control values the most under the unacquired values theme.

Keywords: historical knowledge, historical thinking skills, fundamental values, student, history
teacher
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Introduction

An education program can be briefly defined as a mechanism of learning and
experiences provided through planned activities at school and outside of school (Demirel,
2020, p. 4). When the objectives of education are applied to the education level or the school
system, they become the objectives of the education programs and when they are applied to
a course, they turn into the objectives of the curricula (Ayten & Haysever, 2019, p. 291). The
main purpose of learning activities that take place in a course is to enable students to fully
acquire the behaviors that are included in the curricula and covered in the specific objectives
of the course (Kutlu, 1998, p. 6). Among these courses, there are also history courses taught
in all branches of secondary education institutions (Board of Education [TTKB], 2018). History
education in Turkey has come to be what we know in the present day by going through a long
process that has taken approximately 150 years (Simsek, 2017). Theoretical studies that
started in the field of history education in Turkey in the 1990s were later supported and
enriched by field studies. Essentially, from the first years of the Republic until 2007, when one
of the last changes was made in the history course curriculum, no significant changes were
made in the general objectives of history courses, which were largely seen as a tool of
citizenship education (Turan, 2015, p. 149).

Since the beginning of the curriculum renewal process in Turkey in 2004, the curricula
of almost all courses at all levels of education, from pre-school education to teacher training
higher education institutions, have been renewed (Ozpolat, 2013, p. 11). High school history
curricula were also included in this process of change and renewal. The 9th-grade history
curriculum was renewed as of 2007 and in 2008 the 10th-grade history curriculum was
renewed, and the change for other grades continued in the following years (Perihan, 2013).
Within this framework, the general objectives of the history course were re-formed together
with the new curriculum. With the 2007 history curriculum, for the first time, historical
thinking skills, such as chronological thinking, historical comprehension, historical analysis,
and interpretation were included as concepts, in addition to knowledge, and these skills were
defined in detail with a revision made in 2011 (Oztiirk & Mutlu, 2017, p. 383). As Yazici (2017,
p. 371) emphasized, through this new teaching approach, it is aimed to develop various skills,
values, and the attitudes of students with a constructivist approach, instead of focusing only
on increasing their knowledge level. It is seen that the basic elements of skills, concepts,
values, and general objectives are included in the programs. At the same time, when some
skills, values, and concepts included in the curriculum were examined, it was seen that these
were on the subjects that were criticized as shortcomings related to the previous curriculum
(Aktekin, 2009, p. 35).

Oztiirk (2009) stated that with the new curriculum, a new understanding that is
student-centered, balancing knowledge and skills, and taking individual differences into
account is envisaged. In other words, the objectives of history teaching have changed to give
people the knowledge of the processes that have taken place in the world over time, as well
as to help them to acquire critical thinking skills (Lee, 1992). Din¢ (2011) stated that with the
new curriculum, in addition to increasing the historical knowledge of the students, it is aimed
to improve their learning of concepts, values, and skills by encouraging the students to think,
research, question, and interact with each other and their teachers.

Turkish History Education Journal, October 2021, 10(2), 21-42




TURGUT

The history course curriculum that was prepared for the first time according to the
constructivist approach began to be implemented in 2017. Studies on the renewal of the
history curriculum started in 2016, a draft curriculum was published in order to include
teachers, academicians, and non-governmental organizations in the curriculum development
process (Yildirim, 2018) and in 2017, the new history course curriculum was accepted and the
content and textbooks in line with this curriculum were prepared (Turan, 2019, p. 635). The
new curriculum, which was implemented as of 2018 is given below:

e Student-centered (activity-centered)
e A chronological and thematic approach
e An approach suitable for active learning method (Yildirim, 2018).

Moreover, with the new curriculum, an approach centered on the values of education
stands out. Moreover, 8 different competence areas have been determined and the number
of area-specific skills has also increased (MEB, 2018a).

Achieving the objectives set in secondary education history education depends on
various variables. Some of these variables are the student, who is the most important input
and output in the system and the teacher, who conducts the education. Kara (2020) stated
that the stakeholders that form the core of the education process in schools, which are the
building blocks of education systems, are the students, teachers, and parents, along with
school administrators. The student is the most important input and output in the education
system. All investments and regulations related to education are actually based on the most
important product of education, the student, and their processing. Secondary education is a
significant period for the students. Secondary school is a period in which many rapid
developments and changes occur and accordingly, problems such as adaptation to the new
school environment, gaining identity, self-development, career choice, entering the adult
world, etc., intensify (Ersanli, 1989).

The other significant part of this system is the teacher. As teachers directly affect the
learning processes of students (Stronge, 2007), and because it is the teacher who manages
the classroom and the curriculum (Balci, 2014, p. 178), the most important role in the
implementation of history courses curriculum falls to the teacher. As emphasized by Teyfur,
(1995), the curriculum, teaching tools and materials, the student community, and the general
atmosphere of the school combined are very important in terms of raising the youth; however,
it is a fact that the most effective element of the education process is the teacher.

All of the elements that make up secondary education history education come
together to realize the following general objectives determined in the curriculum: “Raising
students to become people who have completed high school as productive and active citizens
that have adopted national and moral values and transformed them into a lifestyle by
developing the competencies that they have acquired in primary and secondary school, as
well as ensuring that they are individuals who are ready for higher education and life in line
with their fields of interest, abilities and skills” (MEB, 2018a). In addition to this, as is the case
with every other course, the teaching of history courses also has certain objectives. The
guestions of what, why, and how we will teach students through history courses are the key
qguestions for history teachers and historians (Tuna, 2014). These questions can only be
answered based on the general objectives set in the history curriculum. At the same time, as
Tuncay (1998) stated, all stakeholders, whether they are textbook authors or the
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implementers of the curriculum, must always observe the general objectives of the Turkish
National Education and the main objectives of the history curriculum.

Demircioglu (2006) stated that there are two approaches regarding the objectives of
history teaching from the past to the present: “The first of these objectives is to train good
citizens who know their history, society, values and culture by teaching students the
knowledge of the past, whereas in the second, the goal is to provide students with scientific
perspective and superior thinking skills and qualifications” (p. 154). Dilek (2007) expressed the
first of these objectives as non-disciplinary objectives and the second as intra-disciplinary
objectives.

Teaching objectives, which can be summarized as both non-disciplinary and intra-
disciplinary objectives in new history curriculum, can be classified under the title of values that
establish the integrity between historical knowledge, historical thinking skills, and knowledge,
skills, and behaviors (MEB, 2018a, 2018b). Therefore, the general objectives of the curriculum
will be briefly examined under the headings of "historical knowledge", "historical thinking
skills", and "basic values".

Figure 1. General Objectives of the History Courses Curriculum: Historical Knowledge,
Historical Thinking Skills, and Basic Values.

Historical
Knowledge

General
Objectives of
the History
Courses
Curriculum

Historical
Thinking
Skills

Fundamental

Values

Historical Knowledge

According to the Turkish Language Association [TDK], 2019, knowledge is defined as
fact, information, and experience obtained through learning, research, or observation. Anik
(2006, p. 6) stated that the first feature of knowledge is its ability to process, reflect, and
convey social reality. In short, knowledge is a way of mental perception and interpretation for
people and societies, especially of themselves, and their environment (Aydin, 2008, p. 197).
Learning history means acquiring the knowledge of the events of the past. Knowing certain
historical events means recognizing different events and the important aspects that make
them different from others (Koéksal, 2010, p. 117). This is what we call historical knowledge.
Historical knowledge is the form in which events that happened in the past are transferred to
the present (Karabag, 2002, p. 212). Historical knowledge is significant in terms of the
individuals and organizations in society. In terms of understanding social events, the
consciousness of individuals is formed by historical knowledge (Akkog, 2008).
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Many important historical events, concepts, people, and world history topics,
especially Turkish history, form the basis of the programs for knowledge acquisition in
secondary education history courses (MEB, 2018a, 2018b). Moreover, it is known that Turkish
history subjects constitute the basic framework of the curriculum (Kaya, Kahyaoglu, Cetiner,
Oztiirk, & Eren, 2001). In the high school history curricula that started to be implemented in
2017, the content was prepared with a focus on Turkish history (MEB, 2018a, 2018b).

Historical Thinking Skills

The concept of skill, which is defined as the ability of a person to accomplish a job and
conclude a process in accordance with the purpose depending on their disposition and
education (TDK, 2019), occupies the agenda of educators more and more, especially as a result
of the socioeconomic, political, and technological developments experienced in the last fifty
years, and has an important place in curriculum achievements (Mutluer, 2013, p. 356). In the
educational environment, this concept means the predisposition of a student to be able to do
a job, which is to be acquired during the learning process, and then developed and put into
use throughout their lives (Ata, 2006). (Kece, 2015, p. 95) stated that the main objective of
history courses is to raise individuals with high historical sensitivity, historical awareness, and
historical consciousness by improving the students' historical thinking skills.

The new understanding of history teaching developed in the last quarter of the
twentieth century emphasizes historical thinking skills rather than knowledge, and is aimed at
providing students with skills such as evaluating evidence, critical thinking, and problem
solving (MEB, 2018a). The current history teaching curriculum implemented in Turkey is of the
same understanding. In the history curriculum, historical thinking skills are listed under the
title of “Field-Specific Competencies and Skills” (MEB, 2018a, 2018b), as follows:

e Chronological Thinking Skills

e Historical Comprehension Skills

e Establishing Cause-Effect Relationship Skills

e Perceiving Change and Continuity Skills

e Historical Inquiry-Based Research Skills

e Historical Analysis and Interpretation Skills

e Historical Problem Analysis and Decision-Making Skills

e The skill to evaluate the Past from the Perspective of People who lived in the Past or
Historical Empathy

In addition, it is seen that historical thinking skills are also included in some items
belonging to the general objectives of the curriculum (MEB, 2018a, 2018b).

Fundamental Values

One of the most important learning outcomes of all curricula is value acquisition. Value
is defined as the tendency to prefer a certain situation or thing over another. Values are the
understandings that are the source of behaviors and the means to judge them (Erdem, 2003:
56). Concurrently, value is defined as the whole of the material and spiritual elements that a
nation has (TDK, 2019). Children begin to learn values very early in their lives through their
families, peers, and other social communication channels (Healstead & Taylor, 2000, p. 169).
Values are essentially criteria that individuals use to distinguish right and wrong so that they
can lead their lives correctly (Harland & Pickering, 2011).
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Demircioglu & Tokdemir (2008) emphasized that history education is an important
field that can support citizenship and values education, and stated that this approach
highlighting social purposes, national, spiritual, and cultural values are emphasized more
frequently, and that democratic values and human rights are emphasized more frequently in
the approach that highlights interdisciplinary goals. As emphasized by (Erkan & Coban, 2018,
p. 775), history course curricula have a significant place in the process of helping individuals
to acquire values, because all values have a historical background. In line with this, 10 values
have been determined under the title of “base values” in secondary education curricula. These
are: “justice, friendship, honesty, self-control, patience, respect, love, responsibility,
patriotism, and benevolence” (MEB, 2018a, 2018b).

When the relevant literature was examined in Turkey, it was seen that there have been
studies based on the opinions of students and teachers about secondary education history
courses and curricula (Demircioglu, 2006; Safran, 2006; Tekeli, 2017; Turan, 2015). In these
studies, the most important benefits expected by students from history education emerged
as "learning from the past", "learning our past", and "having historical awareness"; whereas
the objectives that history teachers think students acquire the most after history education
are elements such as "acquiring historical knowledge" and "citizenship consciousness/national
identity". This situation revealed the result that non-disciplinary/traditional objectives are
acquired more, although there is an emphasis on intradisciplinary objectives by both the
students and the teachers.

The aim of this study was to reveal the views of students and teachers under the titles
of historical knowledge, historical thinking skills, and fundamental values, which constitute
the general objectives of the history course curriculum. Furthermore, revealing the
relationship and consistency between the views of these two elements of the secondary
education history education system is an effort to contribute to the literature on the
curriculum dimension of the field of education.

Method

Research Design

In this study, the opinions of senior-year high school students and history teachers
were obtained by adopting the basic qualitative research method. The findings obtained using
the semi-structured data collection tool were analyzed according to the previously
determined themes (knowledge, skills, values) through descriptive analysis, and the views of
the students and teachers on these themes were presented in a descriptive manner, often
with direct quotations (Yildirnm & Simsek, 2018).

Study Group

For the student dimension of the research, 4 different types of high schools in Yozgat
Merkez County were selected in the second semester of the 2019—-2020 academic year. Face-
to-face interviews were conducted with a total of 42 senior-year students from these schools,
through data collection forms consisting of semi-structured and open-ended questions. In
order to carry out this study, legal permission, numbered E.1043362 and dated 15.01.2020,
was obtained from the Yozgat Governorship Provincial Directorate of National Education.
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Table 1

Demographic Information of the Students

School Type Gender n %
Vocational High School Female 8 72.7
Male 3 27.2
Science High School Female 4 36.3
Male 7 63.6
Anatolian High School Female 5 50
Male 5 50
Religious Vocational High School Female 5 50
Male 5 50
Total Female 22 52.3
Male 20 47.6
42 100

A total of 42 students from 4 different types of high schools participated in the study.
Of these, 22 were female and 20 were male.

For the teacher dimension of the research, face-to-face interviews were conducted
with a total of 23 history teachers working in Yozgat Merkez County, Yozgat Yerkoy County,
and Yozgat Sorgun County in the first semester of the 2019-2020 academic year, using data
collection forms consisting of semi-structured and open-ended questions. In order to carry
out this study, legal permission, numbered E.19641274 and dated 10.10.2019, was obtained
from the Yozgat Governorship Provincial Directorate of National Education.

Table 2

Demographic Information of the Teachers

n %
Gender Female 4 17.3
Male 19 826
Years of Experience 6-10 3 13
11-15 3 13
16-20 7 30.4
21-25 4 17.3
25+ 6 26
Education Bachelor 16 69.5
Post-graduate 7 30.4
School Type Vocational High School 9 39.1
Science High School 1 4.3
Anatolian High School 9 39.1
Religious Vocational High 4 17.3
School
Total 23 100

When the demographic status of the teachers participating in the study was examined,
it was seen that the majority of the teachers had 16—20 years of experience. This showed that
the professional experience of the teachers was at a sufficient level. In addition, the teachers
predominately worked in Anatolian and Science High Schools. This can be explained by the
higher number of these types of schools.
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Data Collection Tool

In this study, a semi-structured data collection form was created to collect the data,
and the following questions were asked to the students and teachers in order to obtain their
opinions on the general objectives of the history courses, and analyze their answers.

Questions for the students:

e Which knowledge/historical knowledge do you think you acquired through the history
course you took during your 4 years in high school?

e Which skills/historical thinking skills do you think you acquired through the history
course you took during your 4 years in high school?

e Which values/fundamental values do you think you acquired through the history
course you took during your 4 years in high school?
Questions for the Teachers:

e Which knowledge/historical knowledge do you think your students acquired while
taking the history course in high school for 4 years?

e Which skills/historical skills do you think your students acquired while taking the
history course in high school for 4 years?

e Which values/fundamental values do you think your students acquired while taking
the history course in high school for 4 years?

Analysis of Data

In the study, the descriptive analysis method was used to analyze the data obtained
from the interview forms. According to this approach, the data obtained were summarized
and interpreted according to the previously determined themes (knowledge, skill, and value
themes) (Yildirnm and Simsek, 2018: 239). In the descriptive analysis, direct quotations were
frequently used in order to reflect the views of the individuals interviewed or those that were
observed in a striking way. The purpose of this type of analysis is to present the findings to the
reader in an organized and interpreted form (Yildirim and Simsek, 2018: 239). A series of
categories were created from the data obtained in the study, and then the cases falling into
each of these categories were counted and recorded (Silverman, 2018: 162).

First, the data obtained from the semi-structured forms were read separately by 2
history teachers, common points were found in the answers given, and then separate codes
were created, and these codes were compared. Then, themes were created based on the
codes. In the analysis process, instead of the names of the students, codes such as Student 1,
Student 2, Student 15 were used, and instead of the names of the teachers, codes such as
Teacher 1, Teacher 3, Teacher 11 were used.

Findings

Within the framework of the obtained data, the opinions of the senior-year high school
students and history teachers on the dimensions of knowledge, skills, and values were
combined under certain themes. These themes were “Turkish history knowledge” and “World
History” in the knowledge dimension, “Acquired skills” and “Unacquired skills” in the skill
dimension, and “Acquired values” and “Unacquired values” in the value dimension. The
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opinions of the students and teachers on acquiring knowledge, skills, and values will be
examined under separate headings.

Findings Regarding the Opinions of the Students and Teachers about the Knowledge
Dimension

The opinions of the senior-year high school students on the knowledge dimension
were separated into themes, as "Turkish history knowledge" and "World history". In Table 3,
the opinions that made up these themes were coded as "Positive and negative opinions".

Table 3

Opinions of the Senior-Year High School Students about Acquiring Knowledge in History
Courses

Theme Opinion Code f
Turkish History Positive Ottoman History
Knowledge Pre-Islamic Turkish History
History of the Republic
Turkish-Islamic History
Negative  Turkish History
Pre-Islamic Turkish History
Seljuk History
History of the Republic
Ottoman History
World History  Positive I. and Il. World War Subjects
Recent World History
European History
Ancient History
Interest in World History Subjects
Negative Lack of Knowledge on World History Subjects
Lack of Interest in World History Subjects 9

=N
=N
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When Table 3 is examined, it is seen that there are 4 different statements under the
heading of positive opinions expressed by the students about the "Turkish History Knowledge"
theme. When we look at the students' opinions on Ottoman history, it is seen that the
students liked Ottoman history subjects and were more interested in this subject (Student 3,
Student 4, Student 8, Student 14). There are also students who thought that they learned the
Ottoman period better (Student 20, Student 31). For example, one student said, “I think |
learned the Ottoman period better. Since we took Ottoman history for 2 years, | learned it
better because we dwelled on it more. | could not spare more time for the others” (Student
19). Under the Pre-Islamic Turkish history code, there were students (Student 5, Student 26)
who stated that they were interested in this period, and there were students who stated that
they knew this period better (Student 20, Student 33, Student 7). One of the students used
the following expression: "l am kind of familiar with the pre-Islamic period, Goktlirks, Uighurs,
and so on" (Student 20). In the student statements about the History of the Republic and the
Turkish-Islamic History codes, the students also stated that they were interested in these
periods and that they knew these periods better.

A total of 5 different expressions came up under the title of negative opinions. There
were statements about the subjects of Turkish history, pre-Islamic Turkish history, Seljuk
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history, Republican history, and Ottoman history that the students mostly did not have any
knowledge or had a lack sufficient knowledge about these subjects, or they had superficial
knowledge. For example, one student said, “l have superficial knowledge of Turkish history”
(Student 27).

It was seen that the senior-year students expressed positive opinions about and
showed interest in the subjects of World War | and World War Il, Recent world history,
European history, ancient history, and World history, which come to the forefront under the
theme of "World history" because these subjects were more interesting/favorable for them
and they knew these subjects better. There were statements from the students such as: "l like
World War | and World War Il subjects more" (Student 3), "I am more curious about recent
world history" (Student 29), "l am better at ancient civilizations" (Student 1).

The negative opinions of the senior-year high school students under the theme of
"World history" were seen under two titles: lack of knowledge about world history subjects
and lack of interest in world history subjects. Some of the student opinions on these subjects
were as follows:

Student 13: “l don't know anything about world history. | learned very superficial
information about world history, like what is the industrial revolution and its reasons."

Student 4: “l am not that interested in world history.”

The opinions of the history teachers on which knowledge/historical knowledge the
students acquired were thematized as "Turkish history knowledge" and "World history". In
Table 4, the opinions forming these themes were coded as "Positive and negative opinions".

Table 4

Opinions of the History Teachers about the Students' Acquisition of History Knowledge

-+

Theme Opinion Code
Turkish Positive Interest in Ottoman History
History Interest in History of the Republic
Knowledge Interest in Islamic History
Negative Lack of Knowledge on Pre-Ottoman Subjects
Having General Knowledge on Turkish History
The Complexity of Ottoman History Subjects
Prejudice Against Revolution History
World Positive Interest in Recent World History
History Interest in Wars
Interest in Middle Age European History Subjects
Interest in Regional History within World History
Negative Lack of Interest in World History Subjects
Desire to Learn the Subjects They Are Interested in
Having Superficial Knowledge on European History 3
Subjects

PR R NNNWN R oS

=
> o

When Table 4 is examined, it is seen that there were 3 different expressions under the
heading of positive opinions expressed by history teachers about the theme of "Turkish
History Knowledge". These were interest in Ottoman history, interest in the Republic period,
and interest in Islamic history. It is seen that television series and programs had an effect on
the situation regarding the teachers' expressions that the students were interested in/curios
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about these subjects. For example, some of the teachers' opinions under the heading of
interest in Ottoman history were as follows:

Teacher 6: “Emphasis on Ottoman history or programs related to them cause children
to be interested in this field, and in this respect, for example, children have a good knowledge
of the Foundation period for the time being.”

Teacher 22: "They like the Ottoman history most. | think this is more likely to be related
with television series."

Under the heading of negative opinions expressed by the teachers, there were 4
different expressions. According to the teachers' opinions on these statements, the lack of
knowledge/superficial knowledge about the subjects was emphasized more. For example, one
teacher said, “Pre-Ottoman Turkish history is told in a limited scope. The 9th-grade subjects
cannot be completed, so there is such a fact that no matter how hard you try, it does not end
on time. Ottoman history is satisfying, but pre-Ottoman Turkish history cannot be completed
on time either, so less time is spent on it, there is such a fact” (Teacher 2). A teacher who
expressed the prejudices of the students regarding Revolution history used the following
expression: “There is a prejudice against the Principles and Revolutions made in the Republic
period in this region. Especially, for example, the struggle against Yozgat during Atatlirk's
period, the Ethem the Circassian incident, his coming to Yozgat, etc., these were influential on
the people of Yozgat, you know, in that period, for example, though | can say that the attitude
towards Atatlirk during the Republic era is a bit negative here” (Teacher 1).

It was seen that the interest in Recent world history heading under the "World history"
heading was emphasized more in the positive opinions of history teachers. For example, one
teacher said, “There is also an interest in recent history, such as the Russian invasion of
Afghanistan. Like, what is Russia doing in Afghanistan? Since the Middle East is in a state of
war, the children ask why they are fighting. For example, the Arab-Israeli wars were not
included in the curriculum before, but they are now” (Teacher 18), while another teacher said,
“The recent period is better in terms of world history. | mean, students' interest in that period
increases especially after World War 1” (Teacher 3).

In the negative opinions of the history teachers that were uttered regarding the "World
history" heading, the heading of lack of interest in World history subjects was frequently
emphasized. Some of the teachers' opinions on this heading were as follows:

Teacher2: "World history does not stick in their minds, the problem is, since the
number of questions on the exams is low, they never come up. Of course, these subjects are
explained, but since the students focus on different things during that period, these subjects
sort of fall through the cracks."

Teacher 8: "If there are subjects related to world history that the students are
particularly interested in, they learn better. For example, there was a question about the
Soviet Union in the last essay, the child was interested in the subject, so he looked it up and
studied it."

Findings Regarding the Opinions of the Students and Teachers on the Skill Dimension

The opinions of the senior-year high school students on the skill dimension are
thematized in Table 5, as "Acquired skills" and "Unacquired skills".
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Table 5

Opinions of the Senior-Year High School Students about Acquiring Skill Dimension in History
Courses

Theme Code f
Acquired Skills Historical Empathy 17
Establishing Cause-Effect Relationship Skill 17
Analysis and Interpretation Skill 15
Chronological Thinking Skill 5
Comprehending Historical Events 3
Questioning 3
Unacquired Skills Chronological Thinking Skill 9
Historical Empathy 5
Analysis and Interpretation Skill 1

In Table 5, it is seen that the students expressed 6 skills that they thought that they
had acquired. Among these, students think that they have acquired the skills of historical
empathy and establishing cause-effect relationships more. For example, a student who stated
that he had acquired the skill of historical empathy used the following statement: “I think |
have historical empathy, like, | understand why the people of that period did that” (Student
16). Another student stated that she gained the establishing cause-effect relationship skill by
saying, “l think | have the ability to establish a cause-effect relationship because | like to get
to the bottom of something and conclude it” (Student 14). In addition, another student who
thought that he had acquired the analysis and interpretation skill gave the following
statement: “I can analyze and interpret. | listen to the speeches of history teachers, | love it.
After they talk, | can interpret by myself” (Student 8).

When the opinions of the students on 3 different skills that they thought that they had
not acquired were examined, it was seen that the most emphasized heading was the
chronological thinking skill. One of the students who thought that they had not acquired this
skill said, “I think my chronological thinking skills are poor, such as the dates that the events
took place" (Student 19). Apart from that, another student who thought that he did not have
the historical empathy skill said, "We need to know the historical events in detail so that we
can empathize with history, so | don't think | can do it much, we need to know all the
conditions of the events" (Student 22).

The opinions of the history teachers on which skills/historical thinking skills the
students have acquired are thematically presented in Table 6, as "Acquired skills" and
"Unacquired skills".

Table 6
Opinions of the History Teachers about the Students' Acquisition of Historical Thinking Skills
Theme Code f
Acquired Skills Establishing Cause-Effect Relationship Skill 8
Historical Empathy 4
Chronological Thinking Skill 4
Analysis and Interpretation Skill 3
Unacquired Skills Analysis and Interpretation Skill 17
Historical Empathy 10
Chronological Thinking Skill 7
Establishing Cause-Effect Relationship Skill 5
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In Table 6, it is seen that the history teachers expressed 4 skills that they thought that
the students had acquired. The most emphasized among these skills was the establishing
cause-effect relationships skill. Some of the teacher's opinions on these skills that were
thought to be acquired were as follows:

Teacher 4: “I consider the chronological thinking and establishing cause-effect
relationships among historical thinking skills to be pretty much acquired by the students at
the school level, since the significance of these skills in terms of history teaching is constantly
emphasized, especially in the 9th grade.”

Teacher 16: “The ability to look into the past from the perspective of people in the past
is a little more dominant. When we approach the subject like, 'how would you do it if it were
you?', it outweighs the others of course.”

Teacher 19: “Chronological thinking skills are also a bit good because the course of
events goes in a certain order.”

When Table 6 is examined, it is seen that the analysis and interpretation and empathy
skills were the most emphasized headings among the skills that the history teachers thought
that the students had not acquired. For example, a teacher who thought that the students did
not acquire the skills of analysis and interpretation said, "The problem is analysis and
interpretation, that is, when we ask students to analyze the subjects they have learned they
cannot do it or cannot interpret them and have trouble evaluating them with today's
conditions" (Teacher 2) .Another teacher said, “But the problem is that they are still not able
to look at the past through the perspective of people in the past. The child immediately objects
and says, “why did it happen like this, | think it's ridiculous.” The child thinks with today's
circumstances” (Teacher 13) regarding the historical empathy skill. Another teacher said that
the chronological thinking skill could not be fully acquired with the following statement: “For
example, we do not ask about it unless it is crucial, the chronology | mean, we do not ask for
chronology so that children do not drown in history, we already see that they cannot think
chronologically through the test questions about chronology that we give them. They can do
it if there are very specific events, but they cannot show the same success when you go into
details” (Teacher 5).

Findings Regarding the Opinions of the Students and Teachers on the Value Dimension

The views of the senior-year high school students on the value dimension are
thematized in Table 7, as "Acquired Values". It is seen that the students did not express
negative opinions about the value dimension.

Table 7

Opinions of the Senior-Year High School Students about Acquiring the Value Dimension in
History Courses

Theme Code f
Acquired Values Patriotism 26
Justice 16
Responsibility 11
Respect 10
Learning from the Past 7
National Values 7
Benevolence 6
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In Table 7, it is seen that the students expressed 13 values that they thought that they
had acquired. Among these, the value of patriotism stands out as the value dimension that is
thought to be acquired the most, followed by the values of justice, responsibility, and respect.
Some of the opinions of students on the first 5 values were as follows:

Student 20: “Especially patriotism, teacher. | really understood what kind of history our
country has. Many nations are not like us, like we have Atatlirk to be proud of for example,
what do the Germans have to pride themselves on in their past?”

Student 22: “I think the value of responsibility is more dominant, because the value of
responsibility can be acquired by looking at what people did in history. We can see when we
can make sacrifices and in which conditions. The same goes for patriotism. Responsibility and
patriotism come to the fore. After that, maybe Justice.”

Student 34: “Patriotism and respect outweighs the others. | have a strong feeling of
national identity and belonging and learning from the past.”

The opinions of the history teachers about which values/fundamental values the
students have/have not acquired are thematically presented in Table 8, as "Acquired values"
and "Unearned values".

Table 8

Opinions of the History Teachers about the Students' Acquisition of (Fundamental) Values

Theme Code f

Acquired Values Patriotism
Respect
Love
Benevolence
Justice
Friendship
Responsibility
Honesty
Self-control

Unacquired Values Responsibility
Self-control
Respect
Friendship
Honesty
Love
Patriotism
Justice
Tolerance

=
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In Table 8, it is seen that the history teachers expressed 9 different values that they
thought that the students had acquired. It is seen that the value of patriotism was the value
dimension that was thought to be acquired the most, as was the case with the students'
opinions. This was followed by the respect, love, and benevolence values. A teacher who
thought that the value of patriotism was related to the geography we live in said: “When we
look at our students in general terms, we have the patriotism value most in Yozgat geography.
This is very clear because most of our students currently want to be soldiers in the military;
for example, many police officers and soldiers who became martyrs were from Yozgat"
(Teacher 1). Another teacher, emphasizing the values of respect and love, expressed this
situation as follows: “We can see the respect and love in their relations with their school, with
us and with their friends but we see that they acquire these values more after they graduate
because they do not see things fully while they are students. But after they graduate, they are
more relaxed, and we can see if they have acquired these values or not. So, when they see us
in the bazaar, they button up their jacket and try to reach for our hands, that is when we
understand that we taught some values to them” (Teacher 5). Another teacher, who said that
students acquire many values, had the following opinion: “We can say that friendship relations
are good, and respect, love, patriotism and benevolence come after that” (Teacher 11).

When the opinions of the history teachers about the values that they thought the
students could not acquire were examined, it was seen that the values of responsibility, self-
control, and respect stood out. A teacher who thought that the value of responsibility was not
acquired by the students said, “The children do not fulfill their responsibilities. We give
homework to the children. There is no consideration or sense of responsibility about doing
the homework. They just think 'let's just pass the class and it's all right, | can pass this class
without learning anything, | can cheat if necessary.' This causes failure to acquire values”
(Teacher 8). Another teacher, who thought that parental behaviors were the reason for the
lack of this value said, “There is no sense of responsibility, there are many reasons for this,
mainly due to the parents and the family. The students are spoiled. The mother makes the
bed, the mother makes the breakfast, and puts the food in their mouth” (Teacher 17). A
teacher, who thought that the value acquisitions varied depending on the age of the students,
gave the following statement: “I think there is a lack of honesty, friendship, truthfulness,
respect, and love. | attribute this to their age, because when we look at the 9th grade, we see
that these values are acquired more and more as the students grow older. The children in the
9th grade are less sensitive about these issues; for example, | see that they are very impatient
and careless about issues such as honesty, self-control, patience, and respect. But when they
graduate from the 12th grade, we can see that they have acquired somewhat more. | think
that these values are more settled as the children grow older, but they are still not at the level
| want” (Teacher 1).

Results

In this study, questions were asked to the students and teachers about acquiring
knowledge, skills, and values, and according to the results obtained, the opinions of the
students and teachers created common themes. These were "Turkish History" and "World
History" in the knowledge dimension, "Acquired Skills" and "Unacquired Skills" in the skill
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dimension, and "Acquired Values" in the value dimension. In addition to these, there was the
theme of "Unacquired Values" in the teacher opinions belonging to the value dimension.

It was seen that the students expressed a positive opinion in general, especially about
Ottoman history, under the theme of "Turkish history knowledge" in the knowledge
dimension. The point that the teachers emphasized the most under this theme was positive
interest in Ottoman history. From this point of view, it can be concluded that Ottoman history
subjects were learned better according to the opinions of both the students and the teachers.
When the negative opinions regarding Turkish history were examined, it was seen that the
students and teachers thought that pre-Ottoman Turkish history subjects were less
comprehended.

Students learn about their own past with history courses/subjects and get to know the
state they are citizens of and the nation they belong to (Topgu, 2010). From this point of view,
"Turkish history knowledge" forms the basis of the history curriculum, because the subjects in
the curriculum are prepared in a way that focuses on Turkish, Islamic, and Anatolian histories,
and world history is discussed in the content through selected events that are centered around
Turkish history (MEB, 2018a). In Turgut's (2020) study, it was seen that the parents of the
students wanted their children to learn Turkish history the most in history courses. On the
other hand, while it is a positive situation to think that Ottoman history subjects were learned
better among the Turkish history subjects according to the opinions of both the students and
the teachers, it can be seen as a negative situation as well, since pre-Ottoman Turkish history
subjects were learned less.

Under the theme of "World history", the World Wars | and I, and recent world history
stood out as positive elements in the students' opinions, while interest in recent world history
was the most emphasized element in the teachers' opinions. It can be said that the opinions
of the students and teachers were alike in this matter. When the negative opinions under the
theme of "World history" were examined, it was seen that the lack of knowledge on world
history was the most emphasized heading in the students' opinions. The lack of interest in
world history subjects in the teachers' opinions stood out as the most emphasized negative
element. In general, the students and teachers were of the opinion that there is a
problem/failure in learning world history subjects when compared to Turkish history subjects.

In the skills dimension, while the students thought that they had acquired the skills of
empathy, establishing cause-effect relationships, and analysis and interpretation more, the
teachers stated that the students mostly acquired the establishing cause-effect relationships
skill. The common skill that was thought to be acquired according to the students and the
teachers was the establishing cause-effect relationships skill. It is important so that the
students can explore the relationships between events and phenomena in the past and look
at the past by considering these relationships, in order to evaluate historical knowledge in its
own context (MEB, 2018a). In this respect, it is a positive phenomenon that being able to
establish a cause-effect relationship was stated as a skill that was thought to be acquired
according to the opinions of both the students and the teachers.

Concerning the skills that were not acquired, the skill that was thought to be acquired
the least by the students was the chronological thinking skill. The chronological thinking skill
is an important skill included in the content of history courses from the 9th to 12th grade
(Altun & Kaymakgei, 2016, p. 174). It is possible for students to examine the relationships
between events or explain the cause-effect relationships in history only with chronological
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thinking skills (MEB, 2018a). In Turan's (2016) study, it was seen that the history teachers see
chronological thinking as the historical thinking skill that students acquire at the highest level.
However, in some other studies, it was concluded that chronological thinking skills could not
be developed sufficiently in history courses at the secondary school level (Yildirnm, 2015;
Oymak, 2007; Akbaba, 2020). Again, in some studies on primary school students, it was
concluded that students have problems with dates and chronology (Demircioglu, 2005;
Simsek, 2006).

The history teachers, on the other hand, emphasized analysis and interpretation and
empathy skills the most among the skills that could not be acquired. Studies have shown that
empathy has an effective and important place in teaching social studies and history (Seker,
2010, p. 104). When the relevant literature was examined, it showed that empathy skills could
be acquired by students at different education levels through different activities (Demir, 2019;
Yilmaz, 2016). While Karabag (2003, p. 282) stated that the acquisition of historical empathy
was only possible through the teacher, Yilmaz & Koca (2012) concluded in their study that
history teachers have shortcomings in both the concept of empathy and the related practices
in the classroom. An important point that came up in the skill dimension was that while the
students mostly stated that they had acquired the analysis and interpretation and historical
empathy skills, the teachers thought the opposite. This indicated that there was a problem in
the comprehension and teaching of these skills.

Finally, when the value dimension was looked at, the students thought that they had
acquired the value of patriotism the most. This was followed by the justice, responsibility, and
respect values. However, the history teachers stated that the students acquired the values of
patriotism and respect the most. In the study of Topal (2019), the teachers stated that the
values of patriotism, love, respect, friendship, benevolence, and justice were taught to the
students at a sufficient level, and that the other values could not be internalized at a sufficient
level. According to the research conducted by Sezer (2020), it is found that “National values
and patriotism were conveyed to the students at a higher level within the General Objectives
of National Education” (p. 2286). In another study, the teachers emphasized that patriotism
was one of the values that a good citizen should have (Giiven, Tertemiz, & Bulut, 2009). In the
research conducted by Bakioglu & Kurt (2009, p. 34), the teachers emphasized that the value
of patriotism cannot be the subject of only one course and that the school should act together
with the environment and family elements in the development of patriotism.

The students did not state any negative opinions about the values. The fact that the
students did not express negative opinions about the values can be interpreted as the fact
that they did not want to evaluate themselves negatively with regard to this subject. The
history teachers stated that the students acquired the responsibility and self-control values
the least. The Responsibility value, which was the value that the teachers thought WAs the
least acquired, is an important value to be acquired that takes place AT all education levels
and is a core value (MEB, 2018a, 2018b). Responsibility can also be divided into different types,
as personal responsibility, social responsibility, civic responsibility, and joint responsibility
(Sezer, Coban, & Aksit, 2017). It is thought that the students' school responsibility plays an
important role in the targeted success within the scope of education (Calp & Aydin, 2019, p.
64). In some previous studies, it was seen that the value that the teachers wanted students to
acquire the most was responsibility (Aslan, 2007; Sezer, 2008). However, the value that the
teachers thought that the students had acquired the least was also responsibility (Aslan, 2007;
Sezer, 2008; Sezer & Coban, 2016). In this regard, this result was in line with the results
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obtained in this study. According to the research conducted by Sezer, Coban, & Aksit (2017),
the teachers thought that curricula do not have the capacity to convey the responsibility value.

In conclusion, in the information dimension, Ottoman history under the theme of
Turkish history knowledge and recent world history subjects under the world history theme
were thought to be acquired the most according to the opinions of both the students and the
teachers. In the skills dimension, being able to establish a cause-effect relationship was agreed
upon by both the students and teachers, while the students mostly thought that they had
acquired empathy and analysis and interpretation skills, the teachers were of the opposite
opinion. According to the results of the values dimension, the patriotism value stood out as
the fundamental value that was thought to be acquired the most according to the opinions of
both the students and the teachers. In addition, the teachers emphasized the responsibility
and self-control values the most under the unacquired values theme.

In light of the results of the study, the following suggestions can be presented:

e Inthe knowledge dimension, different activities can be designed and implemented by
history teachers, both inside and outside of the classroom, in order to eliminate the
problems in learning both pre-Ottoman Turkish history subjects and world history
subjects.

e Taking into consideration the differences between the opinions of the students and
the teachers regarding the skills dimension, in-service training activities related to skill
teaching can be organized for history teachers in order to eliminate the shortcomings
in this field.

e Collaboration with family, friends, school management, and other elements that make
up the education system can be facilitated in order to ensure the acquisition of values
such as responsibility and self-control, which were expressed by history teachers in the
values dimension as the values that were not acquired by the students.
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Oz

Ogrenciler agisindan ortadgretim tarih dersleri 6gretim programi genel amaglarini olusturan tarihsel
bilgi, tarihsel diisinme becerileri ve temel degerlerin kazandirilmasi bu dersin en 6nemli amacini
olusturmaktadir. Bu arastirmanin temel amaci ortadgretim tarih egitim sistemini olusturan
unsurlardan 6grenci ve Ogretmenlerin tarih derslerinin genel amaglarinin kazanilmasina iliskin
gorisleri ve bu gorisler arasindaki benzer ve farkli yonlerin belirlenmesidir. Bu ¢calismada temel nitel
arastirma yontemi ve veri toplama araci olarak yari yapilandiriimis acgik uglu sorularin yer aldig
gorisme formu kullaniimistir. Nitel verilerin toplanmasinda 4 farkli lise tiiriinde okuyan 42 6grenci
ile Yozgat Merkez, Yerkdy ve Sorgun ilgelerinde gérev yapan toplam 23 tarih 6gretmenine yonelik
gorisme formu kullaniimis ve elde edilen veriler betimsel analiz yontemi ile ¢dziimlenmistir.
Arastirmada elde edilen sonuglar 1s1ginda bilgi boyutunda Tiirk tarih bilgisi temasi altinda Osmanli
tarihi; diinya tarihi temasi altinda ise yakin dénem diinya tarihi konulari hem 6grenci hem de
O0gretmen gorislerinde en fazla kazanildigi distinilen konu basliklari olarak ortaya ¢ikmaktadir.
Ayrica 6grenci ve 6gretmenler Tirk tarihi konularina gore diinya tarihi konularinin 6grenilmesinde
sorun/eksiklik oldugu gérisiindedirler. Beceri boyutunda neden-sonug iliskisi kurabilme kazanildig
diisinilen beceriler igerisinde 6grenci ve 6gretmen gorislerinde ortak iken; empati ile analiz ve
yorum becerilerinin kazanilmasinda 6grenciler ¢ogunlukla bu becerileri kazandiklarini diistintirken
O0gretmenler ise tam tersi goriis belirtmislerdir. Deger boyutuna ait elde edilen sonuglara gore ise
vatanseverlik degeri hem 0Ogrenci hem de 6gretmen gorislerinde en fazla kazanildigi distinilen
temel deger olarak ortaya ¢ikmaktadir. Ayrica 6gretmenler kazanilamamis degerler temasi altinda
en fazla sorumluluk ve 6zdenetim degerlerini vurgulamislardir.

Anahtar Kelimeler: tarihsel bilgi, tarihsel disiinme becerileri, temel degerler, 6grenci, tarih
ogretmeni

Giris

Egitim programi, kisaca okulda ve okul disinda planlanmis etkinlikler yoluyla saglanan
o0grenme ve yasantilar dizenegi olarak tanimlanabilir (Demirel, 2020, s. 4). Egitimin amaclari,
egitim kademesine ya da okul sistemine uygulandiginda egitim programlarinin; bir derse
uygulandiginda da 6gretim programlarinin amaclarina donismektedir (Ayten & Hayirsever,
2019, s. 291). Bir derste gerceklesen 6grenme etkinliklerinin temel amaci 6grencilerin 6gretim
programlarinda yer alan ve dersin 06zel hedeflerinde kapsanan davranislari tam olarak
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kazanmalarini saglamaktir (Kutlu, 1998, s. 6). Bu dersler igerisinde ortadgretim kurumlarinin
tiim subelerinde okutulmakta olan tarih dersleri de bulunmaktadir (Talim ve Terbiye Kurulu
Baskanligi [TTKB], 2018). Tirkiye’de tarih egitimi yaklasik 150 yillik uzun bir siireg igerisinden
gecerek glnimize gelmistir (Simsek, 2017). Tirkiye’de tarih egitimi alaninda 1990’larda
baglayan teorik ¢alismalar daha sonra saha ¢alismalari ile desteklenmis ve zenginlestirilmistir.
Esasen Cumhuriyetin ilk yillarindan tarih dersi 6gretim programlarinda son degisikliklerden
birinin gergeklestirildigi 2007 yilina kadar tarih derslerinin genel amaglarinda ¢ok 6nemli
degisiklikler yapilmamig ve tarih dersleri bliylik 6l¢lide vatandaglik egitiminin bir araci olarak
gorilmastir (Turan, 2015, s. 149).

Turkiye’de 2004 yilinda 6gretim programlarinin yenilenmesi slirecinin baslatiimasindan
beri okul Oncesi egitimden 6gretmen yetistiren yiksek 6gretim kurumlarina kadar bitiin
egitim kademelerinin neredeyse biitiin derslerinin 6gretim programlari yenilenmistir (Ozpolat,
2013, s. 11). Bu degisim ve yenilenme siirecine lise tarih 6gretim programlari da dahildir. 2007
yilindan itibaren 9. Sinif, 2008 yilinda ise 10. sinif tarih programi yenilenmis daha sonraki
yilllarda ise diger sinif dizeylerine yonelik degisim devam etmistir (Perihan, 2013). Bu
cercevede yeni 6gretim programlari ile birlikte tarih derslerinin genel amaclari da yeniden
olusturulmustur. 2007 tarih 6gretim programiile ilk defa bilginin yaninda kronolojik diisiinme,
tarihsel kavrama, tarihsel analiz ve yorum gibi tarihsel diistiinme becerilerine kavram olarak
yer verilmis, 2011 yilinda yapilan bir revizyon ile de bu beceriler ayrintili olarak tanimlanmistir
(Oztiirk ve Mutlu, 2017, s. 383). Yazic’'nin (2017, s. 371) da vurguladigi gibi yeni 6gretim
anlayisi ile 6grencilerin sadece bilgi seviyelerini arttirmaya odaklanmak yerine onlarin gesitli
beceri, deger ve tutumlarini da yapilandirmaci bir anlayisla gelistirmek amaclanmaktadir.
Programlarda beceriler, kavramlar, degerler ve genel amaclar temel 6gelerine yer verildigi
gorilmektedir. Ayni zamanda programda ele alinan bazi beceri, deger ve kavramlara
bakildiginda bunlarin daha 6nceki programlarla ilgili eksiklik olarak elestirilen konularda
oldugu gorilmektedir (Aktekin, 2009, s. 35).

Oztiirk (2009) yeni programla birlikte 6grenci merkezli, bilgi ve beceriyi dengeleyen ve
bireysel farkliliklari dikkate alan yeni bir anlayis 6ngoérilmekte oldugunu ifade etmektedir.
Diger bir ifadeyle tarih 6gretiminin amaglari, insanlara zaman igerisinde diinyada gerceklesmis
olan sirecglerin bilgisini vermek ayni zamanda slipheci ve elestirel disiinme becerilerini
kazandirmak (Lee, 1992) seklinde degisime ugramistir. Ding (2011) yeni 6gretim programi ile
birlikte 6grencilerin tarihsel bilgilerini artirmanin yani sira, onlari disiinmeye, arastirmaya,
soru sorma ve sorgulamaile birbirleri ve 6gretmenleriyle etkilesimde bulunmaya tesvik ederek
kavram, deger ve beceri 6grenimini gelistirmenin amacglanmakta oldugunu belirtmektedir.

Yapilandirmaci anlayisa gore ilk kez hazirlanan tarih dersi 6gretim programlari 2017
yihina kadar uygulanmistir. Tarih 6gretim programlarinin yenilenmesi konusundaki calismalar
2016 yilinda 6gretmen, akademisyen ya da sivil toplum kuruluslarinin da program gelistirme
siirecine dahil edilmesi amaciyla taslak 6gretim programi yayinlanmis (Yildirnm, 2018), 2017
yilinda yeni tarih dersi 6gretim programi kabul edilerek bu programa uygun icerik ve ders
kitaplari hazirlanmistir (Turan, 2019, s. 635). 2018 yilindan itibaren uygulanmaya baslayan yeni
Ogretim programi;

e Ogrenci merkezli (etkinlik merkezli)
e Kronolojik ve tematik yaklasima sahip
e Aktif 6grenme metoduna uygun bir yaklasima sahiptir (Yildirim, 2018).
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Bunun yaninda yeni 6gretim programi ile degerler egitimini merkeze alan bir yaklasim
goze carpmaktadir. 8 farkh yeterlilik alani belirlenmis ve alana 6zgl becerilerin sayisi da
artmistir (MEB, 2018a).

Ortaogretim tarih egitiminde belirlenen amaglara ulagilmasi ¢ok gesitli degiskenlerin
etkisi altindadir. Bu degiskenlerden bazilari sistemin en 6nemli girdi ve giktisi olan 6grenci ve
egitimin yUritlctsi o6gretmendir. Kara (2020) egitim sistemlerinin temel yapi tasi olan
okullarda gergeklestirilen egitim sirecinin gekirdegini olusturan paydaslarin okul yoneticileri
ile birlikte 6grenci, 6gretmen ve veli oldugunu belirtmektedir. Ogrenci egitim sisteminin en
onemli girdi ve giktisidir. Egitim ile ilgili yapilan tim yatirimlar, diizenlemeler aslinda egitimin
en dnemli Uriinii olan 6grenci ve onun islenmesi tizerine kuruludur. Ogrenciler agisindan
ortadgretim 6nemli bir donemdir. Ortadgretim ¢agi birgok hizli gelisim ve degisimlerin yer
aldigi ve buna bagli olarak yeni okul ortaminda uyum, kimlik kazanimi, benlik gelisimi, meslek
sec¢imi, yetiskinler diinyasina girme vb. problemlerin yogunlastigi bir devredir (Ersanli, 1989).

Bu sistemin diger énemli unsuru ise dgretmendir. Ogretmenler, dogrudan égrencilerin
o0grenme sireglerini etkiledigi igcin (Stronge, 2007) ayni zamanda sinifi ve programi yéneten
o6gretmen oldugu icin (Balci, 2014, s. 178) tim derslerde oldugu gibi tarih dersleri 6gretim
programlarinin uygulanmasinda en onemli rol 6gretmene diismektedir. (Teyfur, 1995)'un
vurguladigi gibi ders programlari, 6gretim araglari ve geregleri, 6grenci toplulugu ve okulun
genel havasi, bunlarin timu genclerin yetismesi bakimindan ¢ok 6nemli olmakla birlikte egitim
slrecinin en etkili unsurunun 6gretmen oldugu bir gergektir.

Ortadgretim tarih egitimini olusturan tim unsurlar 6gretim programlarinda belirlenmis
olan su genel amacglari gercgeklestirmek icin bir araya gelmektedir: “Liseyi tamamlayan
ogrencilerin, ilkokulda ve ortaokulda kazandiklari yetkinlikleri gelistirmek suretiyle, milli ve
manevi degerleri benimseyip hayat tarzina donistirmis, Giretken ve aktif vatandaslar olarak
yetistirilmesi bunun yaninda ilgi ve yetenekleri dogrultusunda yiksekégretime ve hayata hazir
bireyler olmalarini saglamak amaglanmaktadir” (MEB, 2018a). Bunun yaninda her dersin
oldugu gibi tarih derslerinin 6gretiminin de belli amaglari bulunmaktadir. Tarih dersleriyle
ogrencilere neyi, nicin ve nasil 6gretecegiz sorulari tarih egitimcileri ve tarihgiler icin anahtar
sorulardir (Tuna, 2014). Bu sorulara ancak tarih 6gretim programlarinda belirlenmis olan genel
amagclar esas alinarak cevap verilebilir. Ayni zamanda Tuncay’in (1998) da ifade ettigi gibi ister
ders kitabi yazarlari isterse programin uygulayicilari olsun tim paydaslarin Ttrk Milli Egitiminin
genel amaclan ile tarih 6gretim programinin temel amaclarini her zaman gozetmek
zorundadirlar.

Demircioglu (2006), gecmisten giiniimiize tarih 6gretiminin amaclarinda iki yaklasimin
bulundugunu belirtmektedir: “Bu amaclarin ilkinde 6grencilere gecmisin bilgisi 6gretilerek
tarihini, toplumunu, degerlerini, kiltiriinG taniyan iyi vatandaslarin vyetistiriimesi
amaclanirken; ikincisinde 6grencilere bilimsel bakis agisi ve Ust diizey diisiinme beceri ve
niteliklerinin kazandirilmasi amacglanmaktadir” (s. 154). Dilek (2007), bu amacglarin birincisini
disiplin disi amaglar, ikincisini disiplin ici amaclar seklinde ifade etmektedir. Tarih 6gretim
programlarinda hem disiplin disi amaclar ve hem de disiplin i¢ci amaclar seklinde
Ozetlenebilecek 6gretim amaclari tarihsel bilgi, tarihsel diisinme becerileri ile birlikte bilgi,
beceri ve davranislarin arasindaki butinligu kuran degerler bashigi altinda siniflandirilabilir
(MEB, 2018a, 2018b).

Yeni tarih 6gretim programlarinda hem disiplin disi amaglar ve hem de disiplin ici
amaglar seklinde 6zetlenebilecek 6gretim amaclari tarihsel bilgi, tarihsel diisinme becerileri
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ile birlikte bilgi, beceri ve davranislarin arasindaki biitlinligl kuran degerler basligl altinda
siniflandiriimaktadir (MEB, 2018a, 2018b). Bu nedenle alt basliklarda programin genel

amaclar “tarihsel bilgi”, “tarihsel disinme becerileri” ve “temel degerler” bashgl altinda
kisaca incelenecektir.

Sekil 1. Tarih Dersleri Ogretim Programi Genel Amaglari: Tarihsel Bilgi, Tarihsel Disiinme
Becerileri ve Temel Degerler
Tarihsel

Bilgi

Tarih Dersleri

Ogretim
Programi
Genel
Amaglari

Tarihsel
Diisinme
Becerileri

Temel

Degerler

Tarihsel Bilgi

Turk Dil Kurumu [TDK], 2019’ a gore bilgi, 6grenme, arastirma veya gozlem yolu ile elde
edilen gercek, malumat, vukuf olarak tanimlamaktadir. Anik (2006, s. 6), bilginin birinci
ozelliginin toplumsal gercegi isleme, yansitma ve tasima 6zelligi oldugunu belirtmektedir. Bilgi,
kisaca, insanlarin ve toplumlarin, basta kendisi olmak Uzere, gevresini bir zihni algilayis ve
yorumlayis bigimidir (Aydin, 2008, s. 197). Tarih 6grenme gegmisin olaylarinin bilgisini
o0grenmektir. Belli bash tarih olaylarini bilmek, farkl olaylari onlari digerlerinden farkli kilan
onemli yonleri ile tanimaktir (Kéksal, 2010, s. 117). Bu da tarihsel bilgi dedigimiz kisimdir.
Tarihsel bilgi gecmiste yasanmis olaylarin giinlimize aktarilmis seklidir (Karabag, 2002, s. 212).
Tarihsel bilgi, toplumu olusturan bireyler ve toplum o6rgitlenmesi acisindan onem arz
etmektedir. Toplumsal olaylarin anlasiimasi noktasinda bireylerin sahip oldugu biling tarih
bilgisiyle olusmaktadir (Akkog, 2008).

Ortadgretim tarih derslerinde bilgi kazanimina yonelik olarak basta Tirk tarihi olmak
Uzere pek cok dnemli tarihi olay, kavram, kisi ve dlinya tarihi konulari programlarin temelini
olusturmaktadir (MEB, 2018a, 2018b). Ayrica 6gretim programlarinda Tirk tarihi konularinin
programin temel cercevesini olusturdugu bilinmektedir (Kaya, Kahyaoglu, Cetiner, Oztiirk, ve
Eren, 2001). 2017 yilinda uygulanmaya baslanan lise tarih 6gretim programlarinda da
programin icerigi Turk tarihi agirhkli olarak hazirlanmistir (MEB, 2018a, 2018b).

Tarihsel Diisiinme Becerileri

Kisinin yatkinlik ve 6grenime bagl olarak bir isi basarma ve bir islemi amaca uygun
olarak sonuclandirma yetenegi olarak tanimlanan beceri kavrami (TDK, 2019), 6zellikle son elli
yildir yasanan sosyo-ekonomik, politik ve teknolojik gelismeler neticesinde, egitimcilerin
glindemini daha fazla mesgul etmekte ve giiniimiiz 6gretim programi kazanimlarinda 6nemli
bir yer tutmaktadir (Mutluer, 2013, s. 356). Egitim ortami icerisinde bu kavram, 6grencilerde
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o0grenme sireci icerisinde kazanilmasi, gelistirilmesi ve yasama aktarilmasi tasarlanan, bir is
yapabilmek i¢in gereken yatkinlik anlamina gelmektedir (Ata, 2006). (Kege, 2015, s. 95) tarih
derslerinin temel amacinin, 6grencilerin tarihsel disliinme becerilerini gelistirerek tarihsel
duyarlihgi, tarihsel farkindaligi ve tarih bilinci ylksek bireyler yetistirmek oldugunu
belirtmektedir.

Yirminci ylzyilin son geyreginde gelisen yeni tarih 6gretimi anlayisi bilgiden ziyade
tarihsel diisinme becerilerini 6n plana cikarmakta ve 6grencilere kanitlari degerlendirme,
elestirel distinebilme ve problem ¢cdézme gibi becerilerin kazandiriimasi hedeflenmektedir
(MEB, 2018a). Ulkemizde uygulanan giincel tarih égretim programlarinda da ayni durum
gecerlidir. Tarih 6gretim programlarinda “Alana Ozgi Yeterlilik ve Beceriler” (MEB, 20183,
2018b) bashg altinda tarihsel diisinme becerileri séyle siralanmaktadir:

e Kronolojik Diisinme Becerisi

e Tarihsel Kavrama Becerisi

e Neden-Sonug iliskisi Kurabilme Becerisi

o Degisim ve Surekliligi Algilama Becerisi

e Tarihsel Sorgulamaya Dayali Arastirma Becerisi

e Tarihsel Analiz ve Yorum Becerisi

e Tarihsel Sorun Analizi ve Karar Verme Becerisi

e Gegmise Gegmisteki insanlarin Bakis Agisiyla Bakabilme Becerisi veya Tarihsel Empati

Ayrica 6gretim programlari genel amaglarina ait bazi maddelerde de tarihsel diisiinme
becerilerinin ayrica yer aldig1 gértilmektedir (MEB, 2018a, 2018b).

Temel Degerler

Tim o6gretim programlarinin en o6nemli kazanim unsurlarindan biri de deger
kazanimlaridir. Deger belirli bir durumu bir digerine tercih etme egilimi olarak
tanimlanmaktadir. Degerler, davranislara kaynaklik eden ve onlari yargilamaya yarayan
anlayislardir (Erdem, 2003: 56). Aynizamanda deger, bir ulusun sahip oldugu maddi ve manevi
unsurlarin bitlini olarak tanimlanmaktadir (TDK, 2019). Cocuklar yasamlarinin ¢ok erken
yaslarinda aileleri, akranlari ve diger sosyal iletisim kanallari yoluyla degerleri 6grenmeye
baslamaktadirlar (Healstead ve Taylor, 2000, s. 169). Degerler, esasinda bireylerin yasamlarini
dogru bir sekilde surdirebilmeleri igin dogruyu ve yanhsi ayirt etmek igin kullandiklar
Olgutlerdir (Harland ve Pickering, 2011).

Demircioglu ve Tokdemir (2008) tarih egitiminin, vatandaslhk ve deger egitimini
destekleyebilecek 6nemli bir alan oldugunu wvurgulayarak sosyal amaclari 6ne cikaran
yaklasimda milli, manevi, kiiltiirel degerlerin; disiplin ici amaclari vurgulayan yaklasimda ise
demokratik degerler ve insan haklarinin daha ¢ok vurgulandigini belirtmektedir. Erkan ve
Coban’in (2018, s. 775) da vurguladigi gibi tarih dersi 6gretim programlari, bireylere degerlerin
kazandirilmasi slirecinde 6nemli bir yere sahip bulunmaktadir. Clinkl tim degerler, tarihsel
bir gecmise sahiptir. Ortadgretim programlarinda “kék degerler” basligi altinda 10 adet deger
belirlenmistir. Bunlar; “adalet, dostluk, diristliik, 6z denetim, sabir, saygi, sevgi, sorumluluk,
vatanseverlik, yardimseverliktir” (MEB, 2018a, 2018b).

Ulkemizde ilgili alanyazin incelendiginde ortadgretim tarih dersleri ve 6gretim
programlari ile ilgili 6grenci ve 6gretmen gorislerine dayal arastirmalar bulunmaktadir
(Demircioglu, 2006; Safran, 2006; Tekeli, 2017; Turan, 2015). Bu c¢alismalarda 6grencilerin

” “"

tarih egitiminden bekledikleri en 6nemli faydalar “ge¢misten ders ¢ikarma”, “ge¢misimizi
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ogrenme” ve “tarih bilincine sahip olma” seklinde ortaya cikarken; tarih 6gretmenlerinin
ogrencilerin tarih egitimi sonrasinda en fazla kazandiklarini dislindiikleri amacglar “tarihsel
bilgi edinme”, “vatandaslk bilinci/milli kimlik kazanma” gibi unsurlardir. Bu durum hem
O0grenci ve hem de 6gretmen goziinde disiplin igi amag vurgusu olmakla birlikte disiplin
disi/geleneksel amaglarin daha ¢ok kazandirilmasi/kazandirildigi sonucunu ortaya
¢ikarmaktadir.

Bu arastirmanin amaci tarih dersleri 6gretim programi genel amaglarini olusturan
tarihsel bilgi, tarihsel diisinme becerileri ve temel degerler bashgi altinda 6grenci ve 6gretmen
goruslerini ortaya gikarmaktir. Ayrica ortadgretim tarih egitim sisteminin bu iki unsurunun
gorusleri arasindaki iliski ve tutarliligin ortaya konulmasi alan egitiminin program boyutuna
iliskin literatiire katkida bulunma cabasidir.

Yontem

Arastirmanin Deseni

Bu galismada temel nitel arastirma yontemi benimsenerek lise son sinif 6grencileri ve
tarih 6gretmenlerinin gorusleri alinmistir. Yari yapilandiriimis veri toplama araci kullanilarak
elde edilen bulgular betimsel analiz yoluyla daha 6nceden belirlenmis olan temalara gore
(bilgi, beceri, deger) incelenmis ve bu temalara ait 6grenci ve 6gretmen gorisleri betimsel bir
anlatimla sunularak sik sik dogrudan alintilara yer verilmistir (Yildirirm ve Simsek, 2018).

Calisma Grubu

Arastirmanin 6grenci boyutu icin 2019-2020 egitim-6gretim yilinin ikinci yariyilinda
Yozgat Merkez ilcede bulunan 4 farkl lise tiir(i belirlenmistir. Bu okullarin son siniflarinda
okuyan toplam 42 6grenci ile yari yapilandirilmis ve agik uglu sorulardan olusan veri toplama
formlar yoluyla yiz ylize gortismeler gergeklestirilmistir. Bu calismayi yapmak icin Yozgat
Valiligi il Milli Egitim Midirligiinden 15.01.2020 ve E.1043362 sayili yasal izin alinmistir.

Tablo 1

Ogrencilere Ait Demografik Bilgiler

Okul Tarii Cinsiyet n %
Meslek Lisesi Kiz 8 72,7
Erkek 3 27,2
Fen Lisesi Kiz 4 36,3
Erkek 7 63,6

Anadolu Lisesi Kiz 5 50
Erkek 5 50

imam Hatip Kiz 5 50
Erkek 5 50
Toplam Kiz 22 52,3
Erkek 20 47,6
42 100

Gahsmaya 4 farkl lise tirinden toplam 42 6grenci katilmis bu 6grencilerin 22’si kiz ve
20’si ise erkek 6grenciden olugsmaktadir.
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Arastirmanin 6gretmen boyutu igin 2019-2020 egitim-6gretim yilinin birinci yariyilinda
Yozgat Merkez ilce, Yozgat Yerkdy ilcesi ile Yozgat Sorgun ilgesinde gérev yapan toplam 23
tarih 6gretmeni ile yari yapilandiriimis ve acik uclu sorulardan olusan veri toplama formlari ile
ylz yiize gériismeler gerceklestirilmistir. Bu calismayi yapmak icin Yozgat Valiligi il Milli Egitim
Mudurliginden 10.10.2019 ve E.19641274 sayili yasal izin alinmistir.

Tablo 2

Ogretmenlere Ait Demografik Bilgiler

n %
Cinsiyet Kadin 4 17,3
Erkek 19 82,6
Kidem 6-10 3 13
11-15 3 13
16-20 7 30,4
21-25 4 17,3
25+ 6 26
6§renim Durumu Lisans 16 69,5
Lisansustu 7 30,4
Okul Turii Meslek Lisesi 9 39,1
Fen Lisesi 1 4,3
Anadolu Lisesi 9 39,1
imam-Hatip Lisesi 4 1773
Toplam 23 100

Calismaya katilan 6gretmenlerin demografik durumlari incelendiginde 6gretmenlerin
¢ogunlugunun 16-20 yil arasi kideme sahip oldugu goriilmektedir. Bu durum genel olarak
ogretmenlerin mesleki tecriibelerinin yeterli dizeyde oldugunu gostermektedir. Ayrica
Anadolu ve Fen Liselerinde gbrev yapan 6gretmenler agirliktadir. Bu durum ise bu okul
turlerinin sayica daha fazla olmasiyla agiklanabilir.

Veri Toplama Araci

Bu calismada verilerin toplanmasi igin yari yapilandiriimis veri toplama formu
olusturulmus ve tarih dersleri genel amaclari ile ilgili gorislerine basvurmak ve cevaplarini
analiz etmek amaciyla 6grenci ve 6gretmenlere asagidaki sorular yoneltilmistir.

Ogrencilere Yénelik Sorular:

e Lisede 4 yil siuresince aldiginiz tarih dersi yoluyla hangi bilgileri/tarihsel bilgileri
kazandiginizi diistindyorsunuz?

e Lisede 4 yil stresince aldiginiz tarih dersi yoluyla hangi becerileri/tarihsel dusinme
becerilerini kazandiginizi diistinliyorsunuz?

e Lisede 4 yil stresince aldiginiz tarih dersi yoluyla hangi degerleri/temel degerleri
kazandiginizi distindyorsunuz?

Ogretmenlere Yonelik Sorular :

e Lisede 4 yil tarih dersi alan 6grencilerinizin hangi bilgileri/tarihsel bilgileri kazandigini
dislinlyorsunuz?

e Lisede 4 vyl tarih dersi alan Ogrencilerinizin hangi becerileri/tarihsel disinme
becerilerini kazandigini diigtinliyorsunuz?
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e Lisede 4 yil tarih dersi alan 6grencilerinizin hangi degerleri/temel degerleri kazandigini
dislintyorsunuz?

Verilerin Analizi

Arastirmada, goriisme formlarindan elde edilen verilerin ¢éziimlenmesinde betimsel
analiz yontemi kullanilmistir. Bu yaklasima gore, elde edilen veriler, daha énceden belirlenen
temalara (bilgi, beceri ve deger temalari) gore 6zetlenir ve yorumlanir (Yildirrm ve Simsek,
2018: 239). Betimsel analizde, gorisilen ya da gozlenen bireylerin goruslerini carpici bir
bicimde yansitmak amaciyla dogrudan alintilara sik sik yer verilir. Bu tlr analizde amag, elde
edilen bulgulari diizenlenmis ve yorumlanmis bir bicimde okuyucuya sunmaktir (Yildirrm ve
Simsek, 2018: 239). Arastirmada elde edilen verilerden bir dizi kategori olusturulup, sonra da
bu kategorilerin her birine giren durumlar sayilarak kaydedilmistir (Silverman, 2018: 162).

Oncelikle, yari yapilandirilmis formlardan elde edilen veriler, 2 tarih 6gretmeni
tarafindan ayri ayri okunmus, verilen cevaplarda ortak noktalar bulunmus ve ayri ayri kodlar
olusturularak bu kodlar karsilastirilmistir. Daha sonra kodlardan yola cikilarak temalar
olusturulmustur. Analiz siirecinde dgrencilerin isimleri yerine Ogrencil, Ogrenci2, Ogrencil5;
dgretmenlerin isimleri yerine ise Ogretmenl, Ogretmen3, Ogretmenll gibi kodlar
kullanilmistir.

Bulgular

Calisma sonrasi elde edilen veriler cercevesinde lise son sinif 6grencileri ve tarih
ogretmenlerinin bilgi, beceri ve deger boyutlarina yonelik gorusleri belirli temalar altinda
birlestirilmistir. Bu temalar bilgi boyutunda “Turk tarih bilgisi” ve “Dinya Tarihi”; beceri
boyutunda “Kazanilmis beceriler” ve “Kazanilamamis beceriler”; deger boyutunda ise
“Kazanilmis degerler” ve “Kazanilamamis degerler” seklindedir. Ogrenci ve dgretmenlerin
bilgi, beceri ve deger kazanimlarina yonelik gorisleri ayri basliklar halinde incelenecektir.

Ogrenci ve Ogretmenlerin Bilgi Boyutuna Yénelik Goriislerine Ait Bulgular

Lise son sinif 6grencilerinin bilgi boyutuna yonelik gorisleri “Tlrk tarih bilgisi” ve
“Dlinya tarihi” seklinde temalandirilmistir. Tablo 3’te bu temalari olusturan gorisler “Olumlu
ve olumsuz gorisler” seklinde kodlanmistir.

Tablo 3

Lise Son Sinif Ogrencilerinin Tarih Derslerinde Bilgi Boyutunun Kazanilmasina Yonelik Gorisleri

Tema Goris Kod f
Tirk Tarih Olumlu  Osmanli Tarihi 22
Bilgisi islamiyet Oncesi Tiirk Tarihi 11

Cumbhuriyet Tarihi 6
Tirk-islam Tarihi 2
Olumsuz Tirk Tarihi 4
islamiyet Oncesi Tirk Tarihi 3
Selcuklu Tarihi 3
Cumbhuriyet Tarihi 2
Osmanli Tarihi 1
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Dinya Tarihi  Olumlu 1. ve 2. Dlinya Savasi Konulari
Yakin Donem Dinya Tarihi
Avrupa Tarihi
ilkgag Tarihi
Diinya Tarihi Konularina Olan ilgi
Olumsuz Diinya Tarihi Konularindaki Bilgi Eksikligi 10
Diinya Tarihi Konularina Olan ilgisizlik 9

N WS O

Tablo 3 incelendiginde “Tlirk Tarih Bilgisi” temasina yonelik 6grenciler tarafindan ifade
edilmis olan olumlu gorisler bashgi altinda 4 farkh ifade bulundugu goriilmektedir. Bunlardan
birisi olan Osmanl tarihi baglkli kodlamaya yonelik 6grenci géruslerinde 6grencilerin Osmanli
tarihini sevdikleri ve bu konuya daha fazla ilgi duyduklari gériilmektedir (Ogrenci3, Ogrenci4,
Ogrenci8, Ogrenci 14). Ayrica Osmanli dénemini daha iyi 8grendiklerini diisiinen égrenciler de
bulunmaktadir (Ogrenci 20, Ogrenci 31). Ornegin bir 6grenci, “Osmanli dénemini daha iyi
ogrendigimi distnliyorum. Osmanl tarihini de 2 yil boyunca goérdiigiimiz icin daha ¢ok
Uzerinde durdugumuz icin daha iyi 06greniyorum. Digerlerine daha ¢ok zaman
ayiramadim.”(Ogrenci19) seklinde goriis belirtmistir. islamiyet éncesi Tiirk tarihi kodlamasi
altinda ise bu déneme ilgi duydugunu séyleyen 6grenciler (Ogrenci5, Ogrenci26) oldugu gibi
bu dénemi daha iyi bildigini belirten grencilerde vardir (Ogrenci 20, Ogrenci33, Ogrenci7).
Ogrencilerden biri su ifadeyi kullanmistir: “islamiyet’ten éncesi déneme biraz hakimim,
Goktiirkler, Uygurlar falan” (Ogrenci20). Cumhuriyet tarihi ve Tiirk-islam tarihi kodlamalarina
yonelik 6grenci ifadelerinde yine 6grenciler bu déneme ilgi duyduklarini ve bu dénemleri daha
iyi bildiklerini ifade etmislerdir.

Olumsuz gérisler bashigi altinda 5 farkli ifade ortaya cikmistir. Ogrencilerin Tiirk tarihi,
islamiyet &ncesi Tiirk tarihi, Selcuklu tarihi, Cumhuriyet tarihi ve Osmanli tarihi basliklarina
yonelik ¢ogunlukla bu konular ile ilgili yeterli bilgilerinin olmadigi/eksikliklerinin oldugu,
yizeysel bilgilerinin oldugu seklinde ifadelere rastlanmaktadir. Ornegin bir 6grenci “Tirk tarihi
ile ilgili yiizeysel bilgilerim var.” (Ogrenci27) seklinde bir ifade kullanmustir:

Lise son sinif 6grencilerinin “Diinya tarihi” temasi bashgi altinda ortaya ¢ikan olumlu
goruslerinde ortaya cikan 1. ve 2. Diinya savasi konulari, Yakin dénem diinya tarihi, Avrupa
tarihi, ilkcag tarihi, Diinya tarihi konularina olan ilgi baslklarina yonelik olarak daha ¢ok
konularin ilgilerini gekmesi/konulari sevmeleri ve bu konulari daha iyi bildikleri seklinde goris
belirttikleri goriilmektedir. Ornegin “1. ve 2. Diinya Savasi konularini daha cok
seviyorum.”(Ogrenci3), “Yakin dénem diinya tarihine daha merakliyim.”(Ogrenci29), “ilk¢ag
medeniyetlerinde daha iyiyim.”( Ogrencil) seklinde ifadelere rastlanmaktadir.

Lise son sinif 6grencilerinin “Diinya tarihi” temasi baslgi altinda ortaya ¢ikan olumsuz
gorusleri Diinya tarihi konularindaki bilgi eksikligi ve Dinya tarihi konularina olan ilgisizlik
seklinde iki baslik olarak ortaya cikmistir. Bu basliklara yonelik 6grenci gorislerinden bazilar
soyledir:

Ogrencil3: “Diinya tarihi ile ilgili hicbir sey bilmiyorum, diinya tarihi ile ilgili genel cok
ylzeysel bilgiler 6grendim sanayi devrimi nedir sebepleri ne gibi.”

Ogrenci4: “Diinya tarihine pek ilgili degilim.”

Tarih 6gretmenlerinin 6grencilerin hangi bilgileri/tarihsel bilgileri kazandiklarina
yonelik gorisleri “Turk tarih bilgisi” ve “Diinya tarihi” seklinde temalandirilmigtir. Tablo 4’te
bu temalari olusturan gorisler “Olumlu ve olumsuz gorisler” seklinde kodlanmistir.
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Tablo 4

Tarih Ogretmenlerinin Ogrencilerin Tarih Bilgisini Kazanmalarina Yonelik Gérisleri

Tema Goris Kod f
Tirk Tarih  Olumlu Osmanli Tarihine Olan ilgi 16
Bilgisi Cumhuriyet Dénemine Olan ilgi 8
islam Tarihine Olan ilgi 1

Olumsuz  Osmanli Oncesi Konularin Az Bilinmesi 7

Tirk Tarihi ile ilgili Genel Bilgilere Sahip Olma 3

Osmanli Tarihi Konularinin Karmasikligi 2

inkilap Tarihine Olan Onyargi 2

Diinya Olumlu Yakin Dénem Diinya Tarihine Olan ilgi 7
Tarihi Savaslarin ilgi Cekmesi 1
Orta Cag Avrupa Tarihi Konularina Duyulan ilgi 1

Diinya Tarihinde Yakin Bolgelerin Tarihinin ilgi Cekmesi 1

Olumsuz  Diinya Tarihi Konularina Olan ilgisizlik 10

llgi Duyduklari Konulari Ogrenmek istemeleri 4

Avrupa Tarihi Konularinda Yiizeysel Bilgilere Sahip Olmalari 3

Tablo 4 incelendiginde “Tirk Tarih Bilgisi” temasina yonelik tarih 6gretmenleri
tarafindan ifade edilmis olan olumlu gorisler bashgl altinda 3 farkh ifade bulundugu
goriilmektedir. Bunlar Osmanli tarihine olan ilgi, Cumhuriyet dénemine olan ilgi ve islam
tarihine olan ilgidir. Bu basliklarla ilgili 6gretmenlerin 6grencilerin konulara ilgi duymasi/merak
etmesi seklinde goris belirttikleri bu durumun yasanmasinda televizyon dizileri ve
programlarin etkili oldugu gériilmektedir. Ornegin Osmanli tarihine olan ilgi bashgi altinda
O0gretmen gorislerinden bazilari séyledir:

Ogretmen6: “Osmanli tarihine agirhk verilmesi ya da bunlarla ilgili programlar
¢ocuklarin bu alanla ilgilenmelerine neden oluyor ve bu bakimdan mesela su an igin Kurulus
donemi ile ilgili cocuklar bayagi bir bilgi sahibi durumdalar.”

Ogretmen22: “En ¢ok en fazla Osmanli tarihini seviyorlar. Bunun sebebinin de daha ¢ok
televizyonlar dizileri yoluyla oldugunu dusiiniyorum.”

Ogretmenler tarafindan ifade edilmis olan olumsuz gérisler baghigi altinda ise 4 farkh
ifade bulunmaktadir. Bu ifadelere yonelik o6gretmen gorislerinde konularla ilgili bilgi
eksikligi/yizeysel bilgi daha cok vurgulanmistir. Ornegin bir 6gretmen “Osmanli éncesi Tiirk
tarihi daha dar kapsamli anlatiliyor. 9. Sinif konulari yetismiyor yani boyle bir gercek de var
yani ne kadar ugrasirsaniz ugrasin yani yetismiyor. Osmanl tarihi doyurucu ama Osmanlh
oncesi Turk tarihi de yetismiyor yani daha az zaman ayriliyor daha az sire ayriliyor boyle bir
gercek var.”( Ogretmen?2) seklinde bir ifade kullanmustir. inkilap tarihi konularina égrencilerin
duydugu onyargly1 ifade eden bir 6gretmen ise su ifadeyi kullanmistir: “Bu boélgede
Cumbhuriyet déneminde yapilan ilkelere ve inkilaplara karsi hani bir ényargi da var. Ozellikle
mesela iste Atatlirk doneminde Yozgat'a karsi olan miicadele Cerkez Ethem olayi, Yozgat'a
gelmesi falan bunlar mesela Yozgat halki lizerinde etkili hani o dénemde mesela gergi
Cumhuriyet doneminde Atatlirk'e karsi bakis burada birazcik da negatif diyebilirim”
(Ogretmen1).

Tarih 6gretmenlerinin “Dlnya tarihi” temasi baghgl altinda ortaya ¢ikan olumlu
goruslerinde Yakin dénem diinya tarihine olan ilgi bashginin daha ¢ok vurgulandig
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gorilmektedir. Ornegin bir 6gretmen “Yakin tarihe de bir ilgi var mesela Rusya'nin Afganistan'i
isgali gibi. Rusya'nin Afganistan'da ne isi var gibi. Ortadogu bir savas halinde oldugu icin ya
bunlar niye savasiyor diye cocuk soruyor. Arap israil savaslari mesela daha énce bunlar
mifredatta yoktu ama simdi var.”(Ogretmen18) ifadelerini kullanirken bir baska 6gretmen
“Dlnya tarihi olarak yakin dénem daha iyi. Yani ozellikle 1. Diinya Savasi'ndan sonra
dgrencilerin ilgisi artiyor o déneme.”(Ogretmen3) seklinde gériis belirtmistir.

Tarih 6gretmenlerinin “Dilinya tarihi” temasi bashg altinda ortaya c¢ikan olumsuz
goruslerinde ise Diinya tarihi konularina olan ilgisizlik bashgi yogun olarak vurgulanmistir. Bu
basliga yonelik 6gretmen gorislerinden bazilari soyledir:

Ogretmen2: “Diinya tarihi biraz glime gidiyor isin acigi bir de sinavlarda soru sayisi az
oldugundan dolay! hi¢ cikmiyor yani dogal olarak anlatiliyor bunlar ama yani o dénem yani
gocugun ogrencilerin odaklandigi seyler farkli oldugundan dolayi glime gidiyor isin agig1.”

Ogretmen8: “Diinya tarihi ile ilgili 6zellikle cocugun ilgi duydugu konular varsa daha iyi
Ogreniyor 6rnegin gecen denemede Sovyetler Birligi ile ilgili bir soru vardi gocuk ilgiliymis agmis
arastirmisg.”

Ogrenci ve Ogretmenlerin Beceri Boyutuna Yonelik Goriislerine Ait Bulgular

Lise son sinif 6grencilerinin beceri boyutuna yonelik gorisleri Tablo 5’te “Kazanilmis
beceriler” ve “Kazanilamamis beceriler” seklinde temalandiriimistir.

Tablo 5

Lise Son Sinif Ogrencilerinin Tarih Derslerinde Beceri Boyutunun Kazanilmasina Yénelik
Gorugsleri

Tema Kod f
Kazanilmis Beceriler Tarihsel Empati 17
Neden-Sonug iliskisi Kurabilme 17
Analiz ve Yorum Yapabilme 15

Tarihsel Empati
Analiz ve Yorum Yapabilme

Kronolojik Diisinme Becerisi 5

Tarihsel Olaylari Kavrama 3

Sorgulama 3

Kazanilamamis Beceriler Kronolojik Diislinme Becerisi 9
5

1

Tablo 5’te o6grencilerin kazandiklarini dlsindikleri 6 beceri ifade ettikleri
gorulmektedir. Bunlar icerisinde tarihsel empati ve neden-sonuc iliskisi kurabilme becerilerini
ogrenciler daha cok kazandiklarini diisinmektedirler. Ornegin tarihsel empati becerisini
kazandigini belirten bir 6grenci “Tarihsel empati yapabildigimi distndyorum o dénemin
insanlari niye dyle yapiyordu gibisinden.”(Ogrencil6) seklinde bir ifade kullanirken bir baska
ogrenci ise neden-sonug iliskisi kurabilme becerisi kazandigini “Neden-sonug iliskisi kurabilme
becerim bence var clnki bir seylerin kokine inmeyi ve onu sonuglandirmayi
seviyorum.”(Ogrencil4) seklinde ifade etmistir. Ayrica analiz ve yorum becerisine sahip
oldugunu distinen bir baska 6grenci ise su ifadeyi kullanmistir: “Analiz ve yorum yapabilirim.
Tarihgilerin konusmalarini dinlerim, seviyorum. Onlar anlattiktan sonra kendi kendime
yorumlayabilirim”(Ogrenci8).
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Ogrencilerin  kazanmadiklarini  diistindiikleri 3 farklh beceriye ait gorisleri
incelendiginde en fazla wvurgulanan bashgin kronolojik diisinme becerisi oldugu
gorulmektedir. Bu beceriyi kazanmadigini diistinen 6grencilerden birisi su ifadeyi kullanmigtir:
“Kronoloji becerimin zayif oldugunu distniyorum. Olaylarin tarihi, ne zaman
oldugu.”(Ogrenci19). Bunun disinda tarihsel empati becerisine sahip olmadigini diisiinen bir
bagka 6grencinin ifadesi ise su sekildedir: “Tarihi olaylari tamamen ayrintilariyla iyi bilmemiz
gerekiyor ki tarihsel empati yapabilelim bence o ylzden bunu ¢ok yapabildigimi
diisinmiyorum tiim sartlar ile olaylari bilmemiz lazim”(Ogrenci22).

Tarih 6gretmenlerinin 6grencilerin hangi becerileri/tarihsel diusinme becerilerini
kazandiklarina yonelik gorisleri tablo 6’da “Kazanilmis beceriler” ve “Kazanilamamis
beceriler” seklinde temalandiriimigtir.

Tablo 6

Tarih Ogretmenlerinin Ogrencilerin Tarihsel Diisiinme Becerilerini Kazanmalarina Yénelik
Gorusleri

Tema Kod f
Kazanilmis Beceriler Neden-Sonug iliskisi Kurabilme 8
Empati Becerisi 4
Kronolojik Diisinme Becerisi 4
Analiz ve Yorum Becerisi 3
Kazanilamamis Beceriler Analiz ve Yorum Becerisi 17
Empati Becerisi 10
Kronolojik Diisinme Becerisi 7
Neden-Sonug iliskisi Kurabilme 5

Tablo 6’da tarih 6gretmenlerinin 6grencilerin kazandiklarini distindikleri 4 beceri ifade
ettikleri gorilmektedir. Bu beceriler icerisinde en fazla vurgulanan neden-sonug iliskisi
kurabilme becerisidir. Kazanildigi distintlen bu becerilere ait 6gretmen gorislerinden bazilar
sunlardir:

Ogretmen4: “Tarihsel diisinme becerilerinden kronolojik diisinme ve neden sonug
iliskisinin 6grencilerimiz tarafindan kazanilmasinda 6zellikle 9. sinifta bu bilgileri Tarih 6gretimi
acgisindan bu becerilerin 6nemine surekli vurgu yapildigi icin okul diizeyinde hemen hemen
kazanilan beceriler olarak distiniyorum.”

Ogretmen16: “Ge¢cmise gecmisteki insanlarin bakis acisi ile bakabilme becerisi biraz
daha baskin cikiyor. Siz olsaydiniz nasil yapardiniz? Seklinde yaklastigimiz zaman tabii daha
agir basiyor.”

Ogretmen19: “Kronolojik diisiinme becerisin de biraz iyiler ¢ciinkii olaylarin akisi da belli
bir siraya gore gidiyor.”

Tablo 6 incelendiginde tarih o0Ogretmenlerinin 0Ogrencilerin kazanamadiklarini
distndukleri beceriler igerisinde analiz ve yorum ve empati becerileri en fazla vurgulan
basliklardir. Ornegin analiz ve yorum becerisini 6grencilerinin kazanmadigini diisiinen bir
6gretmen “Sikinti su analiz ve yorum yani bu kavramlardan 6grendiklerinden analiz yapmasini
istedigimiz zaman Ogrencilerde sikinti yasiyoruz yapamiyorlar yorum yapamiyorlar veya da
tarihsel olaylari giinimizde giincelleme noktasinda sikintiya disiyorlar”(Ogretmen?2)
seklinde goris belirtirken tarihsel empati becerisinin kazanilamadigini ise bir baska 6gretmen
“Ama su hala sikinti gegmise gegmisteki insanlarin bakis agisi ile bakabilme. Hemen gocuk itiraz
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ediyor neden boyle olmus ki bence ¢ok sagma gibi. Glnimize goére dulsinlyor
cocuk.”(Ogretmen13) seklinde ifade etmistir. Yine bir baska 6gretmen kronoloji becerisinin
tam olarak kazanilamadigini soyle belirtmistir: “Cocuklarin tarihe bogulmamalari igin mesela
cok belirgin olmadigi middetce sey sormuyoruz kronoloji sormuyoruz zaten yaptigimiz
kronoloji ile ilgili test sorularinda da kronoloji yapamadiklarini gériiyoruz. Cok belirgin olaylar
olursa yapabiliyorlar ama ayrintiya girdigin zaman ayni basariyi gésteremiyorlar”( Ogretmen5).

Ogrenci ve Ogretmenlerin Deger Boyutuna Yonelik Goriislerine Ait Bulgular

Lise son sinif 6grencilerinin deger boyutuna yonelik gorusleri Tablo 7'de “Kazanilmis
degerler” seklinde temalandirilmistir. Ogrencilerin deger boyutuna yénelik olumsuz goériis
belirtmedigi goriilmektedir.

Tablo 7

Lise Son Sinif Ogrencilerinin Tarih Derslerinde Deger Boyutunun Kazanilmasina Yénelik
Gorusleri

Tema Kod f
Kazanilmis Degerler  Vatanseverlik 26
Adalet 16
Sorumluluk 11
Saygl 10
Geg¢misten Ders Cikarma
Milli Degerler
Yardimseverlik
Sevgi
Hosgori/Farkh Goruslere Saygi
Darastlik
Dostluk
Sabir
Ozdenetim

R R Wh oo NN

Tablo 7’de 0&grencilerin  kazandiklarini disiundikleri 13 deger ifade ettikleri
gorlilmektedir. Bunlar igerisinde vatanseverlik degeri en fazla kazanildigi disinilen deger
boyutu olarak ortaya ¢ikarken bunu adalet, sorumluluk ve saygi degerleri izlemektedir. ilk 5
degere ait 6grenci gorislerinden bazilari sunlardir:

Ogrenci20: “Ozellikle de vatanseverlik hocam. Nasil bir tarihe sahip oldugumu
gercekten anladim. Bircok millet bizim gibi degil bizim oviinebilecegimiz cok sayida Atatiirk
gibi mesela bir Almanlarin neyi var ge¢miste oviinebilecegi.”

Ogrenci22: “Bence 6nde sorumluluk degeri daha baskin ciinkii tarihte kisilerin
yaptiklarina bakarak sorumluluk degeri kazanilabilir. Hangi durumlarda nasil fedakarlik
yapabilecegimizi gorebiliyoruz. Ayni sekilde vatanseverlik de bence dyle. On plana cikan
sorumluluk ve vatanseverlik. Ondan sonra da Adalet takip edebilir onlari.”

Ogrenci34: “Vatanseverlik ve saygi cok baskin. Milli kimlik ve aidiyet duygusu ve
gecmisten ders ¢ikarma baskin bende.”

Tarih 6gretmenlerinin 6grencilerin hangi degerleri/temel degerleri kazandiklarina
yonelik gorlsleri Tablo 8'de “Kazanilmis degerler” ve “Kazanilamamis degerler” seklinde
temalandirilmistir.

Turkish History Education Journal, October 2021, 10(2), 21-42




Tarih dersleri 6gretim programi genel amaglarinin kazandirilma diizeylerine iliskin

Tablo 8
Tarih Ogretmenlerinin Ogrencilerin (Temel) Degerleri Kazanmalarina Yénelik Goriisleri

Tema Kod f

Kazanilmig Degerler Vatanseverlik 19
Saygl
Sevgi
Yardimseverlik
Adalet
Dostluk
Sorumluluk
Dirastlak
Ozdenetim

Kazanilamamis Degerler Sorumluluk
Ozdenetim
Saygl
Dostluk
Durustlik
Sevgi
Vatanseverlik
Adalet
Hosgoru

=
o
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Tablo 8'de tarih 6gretmenlerinin 6grencilerin kazandiklarini distndukleri 9 farkli deger
ifade ettikleri goriilmektedir. Vatanseverlik degerinin 6grenci gorislerinde oldugu gibi en fazla
kazanildigi diistinlilen deger boyutu oldugu goriilmektedir. Bunu saygl, sevgi ve yardimseverlik
degerleri izlemektedir. Vatanseverlik degerinin yasanilan cografya ile ilgili oldugunu distinen
bir égretmen su ifadeleri kullanmistir: “Ogrencilerimiz bunlar icerisinde genel manada
bakildiginda bizde en ¢ok vatanseverlik yani Yozgat cografyasinda vatanseverlik degeri ile
¢ikiyor bu ¢ok net ¢linki bizim 6grencilerimiz su anda bir¢ogu asker olmak istiyorlar askerde
polis genelde baktigimizda mesela Yozgat'ta da ¢ok sehit verildi”(Ogretmen1). Saygi ve sevgi
degerlerine vurgu yapan bir baska 6gretmen ise bu durumu soyle ifade etmistir: “Saygi ve sevgi
bize karsi okuluna karsi arkadaslarina karsi olan iligskilerinde gorebiliyoruz mezun ettikten
sonra ogrencilerimizi daha ¢ok sahiplendiklerini yani 6grenciyken bazi seyleri géremiyorlar.
Ama mezun olduktan sonra daha rahat olduklari icin 6grencilerin bu degerleri kazanip
kazanmadigini gorebiliyorsun. iste carsida sizi gérdigli zaman o6nini iliklemesi, elinize
varmaya calismasi ona demek ki bazi degerleri kattiginiz gdsteriyor” (Ogretmen5). Ogrenciler
tarafindan ¢ok sayida degerin kazanildig ifade edilen diger bir 6gretmen ise su goristedir:
“Bizde dostluk iliskilerinin ondan sonra saygi, sevgi, vatanseverlik ve yardimseverlik
konularinda iyi olduklarini sdyleyebiliriz” (Ogretmeni1).

Tarih 6gretmenlerinin 6grencilerin kazanamadiklarini dislindikleri degerlere ait
gorusleri incelendigi zaman sorumluluk, 6zdenetim ve saygi degerlerinin 6n plana ¢iktig
gortlmektedir. Sorumluluk degerinin 6grenciler tarafindan kazanilmadigini diisiinen bir
ogretmen su ifadeleri kullanmistir: “Cocuk sorumluluk anlaminda Uzerine diisen sorumlulugu
yapmiyor. Cocuga 6dev veriyoruz dédevi yapma konusunda bir kaygl sorumluluk duygusu yok.
Olay sinif gegme boyutunda hani sinifi gegelim hallolur. Yani ben bir sey 6grenmeden de bu
sinifi gegerim kopya ¢ekerim gerekirse gibi bir diisiince de olabiliyor. Bu da degerler konusunda
bizi eksik hale getirebiliyor” (Ogretmen8). Bu degerin eksikligi konusunda anne baba
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davranislarinin etkili oldugunu dislinen bir baska 6gretmen ise “Sorumluluk duygusu yok
bunun bircok sebebi var anne babadan kaynaklanan aileden kaynaklarin. El bebek gl bebek
blyitlyorlar. Yatagini anne vyaptiriyor kahvaltisini anne yaptiriyor yemegini agzina
veriyor.”(Ogretmen17) seklinde goriis belirtmistir. Deger kazanimlarinin égrencilerin yas
seviyelerine bagh olarak degistigini distiinen bir baska 6gretmen su ifadeleri kullanmistir:
“Bence iste dogruluk, dostluk, dirustlik, saygi, sevginin biraz eksik kaldigini ben
distindyorum. Bunu birazda yaslarina bagliyorum hani ¢linkii 9'dan itibaren baktigimizda
giderek yas arttikca bu degerlerin daha ¢ok kazanildigini goriiyoruz. 9. sinifta gelen bir cocuk
hani bu konularda daha az hassas oluyor mesela dirustlik, 6zdenetim, sabir saygi gibi
konularda cok sabirsiz ve distk oldugunu gériiyorum. Ama 12'den mezun oldugunda bunlari
da kismen daha cok kazandigini gérebiliyoruz. Yas ilerledikce cocuk da bu degerlerin daha ¢ok
oturdugunu ben diisiiniiyorum ama yine de benim istedigim seviyede degil”(Ogretmen1).

Sonug

Bu calismada 6grenci ve 6gretmenlere bilgi, beceri ve deger kazanimlarina yonelik
sorular sorulmus ve elde edilen sonuglara goére 6grenci ve o6gretmen gorislerinde bilgi
boyutunda “Tiirk Tarih Bilgisi” ve “Dilinya Tarihi”, beceri boyutunda “Kazanilmis Beceriler” ve
Kazanilamamis Beceriler” deger boyutunda ise “Kazanilmis Degerler” ortak temalar olarak
ortaya ¢cikmistir. Ayrica 6gretmen gorislerinde deger boyutuna ait “Kazanilamamis Degerler”
temasi bulunmaktadir.

Ogrencilerin bilgi boyutunda “Tiirk tarih bilgisi” temasi altinda basta Osmanli tarihi
olmak Uizere genel olarak olumlu gériis belirttikleri gériilmektedir. Ogretmenlerin bu tema
altinda en fazla vurguladiklari husus ise olumlu anlamda Osmanli tarihine duyulan ilgidir. Bu
acidan hem 6grenci hem de 6gretmen gorislerinde Osmanli tarihi konularinin daha iyi
ogrenildigi sonucuna ulasilabilir. Turk tarihine yonelik olumsuz gorisler incelendiginde 6grenci
ve 6gretmenler Osmanli 6ncesi Turk tarih konularinin daha az 6grenildigini distinmektedirler.

Ogrenciler, tarih dersleriyle/konulariyla kendi gecmislerini 6grenmekte, vatandasi
olduklari devleti ve ait olduklari milleti tanimaktadirlar (Topgu, 2010). Bu ac¢idan bakildiginda
“Tark tarih bilgisi” tarih 6gretim programlarinin temelini olusturmaktadir. Cunki
programlarda konular Tirk, islam ve Anadolu tarihlerine agirlik verilecek sekilde
hazirlanmakta ayrica iceriklerde dinya tarihi de Tirk ve Tirkiye tarihinden secilen olaylar
merkezinde ele alinmaktadir (MEB, 2018a). Turgut (2020)'un yaptigl calismada da 6grenci
velileri cocuklarinin tarih derslerinde en fazla Tirk tarihini 6grenmesini istemektedirler.
Bununla birlikte Tiirk tarihi konulari icerisinde hem 6grenci hem de 6gretmen goriislerinde
Osmanli tarihi konularinin daha iyi 6grenildiginin diisiintilmesi olumlu bir durumken Osmanlh
oncesi Turk tarih konularinin daha az 6grenildiginin distindlmesi olumsuz bir durum olarak
goriulebilir.

“Dlinya tarihi” temasi altinda ise 6grenci gorislerinde 1. ve 2. Dlinya savaslari ve yakin
donem diinya tarihi olumlu unsurlar olarak 6n plana ¢ikarken 6gretmen gorislerinde ise yakin
donem diinya tarihine olan ilgi en fazla vurgulanan unsurdur. Bu noktada da 6grenci ve
ogretmen gorislerinin ortak oldugu soylenebilir. “Dinya tarihi” temasi altinda olumsuz
gorusler incelendiginde 6grenci gorislerinde diinya tarihi konusunda bilgi eksikligi olumsuz
anlamda en fazla vurgulanan basliktir. Ogretmen gorislerinde diinya tarihi konularina olan
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ilgisizlik en fazla vurgulanan olumsuz unsur olarak ortaya c¢ikmaktadir. Genel olarak
bakildiginda ise 6grenci ve 6gretmenler Tirk tarihi konularina gore diinya tarihi konularinin
ogrenilmesinde sorun/eksiklik oldugu goristindedirler.

Beceri boyutunda 6grenciler empati, neden-sonug iliskisi kurabilme ile analiz ve yorum
yapabilme becerilerini daha ¢ok kazandiklarini diigsinmekte iken 6gretmenler neden-sonug
iliskisi kurabilme becerisini 6grencilerin cogunlukla kazandiklarini belirtmislerdir. Ogrenci ve
ogretmen gorislerinde kazanildigi dislintlen ortak beceri neden-sonug iliskisi kurabilme
becerisidir. Ogrencilerin gegcmisteki olay ve olgular arasindaki iliskileri kesfedip bu iliskileri goz
oninde bulundurarak gecmise bakmalari tarihi bilgiyi kendi 06zgliin baglaminda
degerlendirebilmeleri agisindan 6nem arz etmektedir (MEB, 2018a). Bu agidan neden-sonug
iliskisi kurabilmenin hem 6grenci hem de 6gretmen gorislerinde kazanildigi distinilen beceri
olarak belirtilmesi olumlu bir durumdur.

Kazanilamayan beceriler agisindan bakildiginda 6grenciler agisindan en az kazanildigi
distnilen beceri kronoloji becerisidir. Kronolojik disiinme becerisi 9. siniftan 12. sinifa kadar
devam eden tarih dersleri iceriginde yer alan 6nemli bir beceridir (Altun ve Kaymakgi, 2016, s.
174). Ogrencilerin olaylar arasindaki iliskileri incelemesi veya tarihteki sebep-sonug iliskilerini
actklamasi ancak kronolojik diisinme becerisi ile mimkin olabilmektedir (MEB, 2018a).
Turan’in (2016) yaptigl calismada tarih 6gretmenleri 6grencilerin en ylksek dizeyde
kazandiklari tarihsel diisinme becerisi olarak “kronolojik diislinme becerisi”ni gormektedirler.
Ancak yapilan diger bazi arastirmalarda ortadgretim diizeyindeki tarih derslerinde kronolojik
disiinme becerisinin yeterince gelistirilemedigi sonucuna ulasiimistir (Akbaba, 2020; Oymak,
2007; Yildinm, 2015). Yine ilkdgretim dizeyi 6grencilerine yonelik bazi calismalarda da
ogrencilerde zaman ve kronoloji 06gretimiyle ilgili problemler yasandigi sonucuna
ulasiimaktadir (Demircioglu, 2005; Simsek, 2006).

Tarih 6gretmenleri ise analiz ve yorum ile empati becerilerini kazanilamayan beceriler
icerisinde en ¢ok vurgulamislardir. Yapilan calismalar sosyal bilgiler ve tarih 6gretiminde
empatinin etkili ve 6nemli bir konuma sahip oldugunu gostermektedir (Seker, 2010, s. 104).
ilgili literatiir incelendiginde empati becerisinin farkli etkinlikler yoluyla farkli egitim
kademelerindeki 6grenciler tarafindan kazanilabildigini gostermektedir (Demir, 2019; Yilmaz,
2016). Karabag (2003, s. 282) ise tarihsel empatinin kazanilmasinin ancak 6gretmen sayesinde
mimkin oldugunu belirtirken, Yilmaz ve Koca, (2012) vyaptiklari galismada tarih
O0gretmenlerinin hem empati kavrami hem de sinif igi bu beceriye yonelik uygulamalarinda
eksiklikler oldugu sonucuna ulasmislardir. Beceri boyutunda ortaya cikan dnemli bir nokta
analiz ve yorum yapabilme becerisi ile tarihsel empati becerilerini 6grencilerin ¢ogunlukla
kazandiklarini belirtirken 6gretmenlerin ise tam tersini distindyor olmasidir. Bu durum bu
becerilerin anlasilmasi ve 6gretiminde bir sorun olduguna isaret etmektedir.

Son olarak deger boyutuna baktigimizda 6grenciler en ¢ok vatanseverlik degerini
kazandiklarini distinmektedirler. Bunu adalet, sorumluluk ve saygi degerleri izlemektedir.
Tarih 6gretmenleri ise 6grencilerin en fazla vatanseverlik ve saygi degerlerini kazandiklarini
belirtmislerdir. Topal’in (2019) yaptigi calismada 6gretmenler; “vatanseverlik”, “sevgi”,
“saygl”, “dostluk”, “yardimseverlik” ve “adalet” degerlerinin O6grencilere yeterli seviyede
ogretildigi, diger degerlerin 6gretilmesinde yeterli diizeye ulasilamadigl dogrultusunda goriis
belirtmislerdir. Sezer (2020)’in yaptigl arastirmaya gore ise “Milli Egitim Genel Amacglari
icerisinde milli degerler ve vatanseverlik olgusunun Ogrencilere daha yiiksek dizeyde
kazandirildigl sonucuna” (s. 2286) ulasilmaktadir. Yapilan bir baska calismada 6gretmenler
vatanseverlik degerinin iyi bir vatandasin sahip olmasi gereken degerlerden oldugunu
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vurgulamaktadirlar (Glven, Tertemiz ve Bulut, 2009). Bakioglu ve Kurt (2009, s. 34)'un yaptigi
arastirmada 6gretmenler vatanseverlik degerinin yalnizca bir dersin konusu olamayacagini ve
vatanseverlik anlayisinin gelisiminde okulun gevre ve aile unsurlari ile ortak hareket etmesi
gerektigini vurgulamiglardir.

Degerler konusunda 6grenciler olumsuz goriis belirtmemistir. Ogrencilerin degerler
konusunda olumsuz goris belirtmemis olmasi bu alanla ilgili kendilerini olumsuz
degerlendirmek istemedikleri seklinde yorumlanabilir. Tarih 6gretmenleri 6grencilerin en az
sorumluluk ve 6zdenetim degerlerini kazandiklarini belirtmislerdir. Ogretmenlerin en az
kazanildigini disindigi sorumluluk degeri, tim egitim kademelerinde yer alan ve kok
degerler icerisinde de (MEB, 2018a, 2018b) bulunan 6nemli bir deger kazanimidir. Sorumluluk,
“kisisel sorumluluk”, “sosyal sorumluluk”, “vatandashk sorumlulugu” ve “ortak sorumluluk”
seklinde farkl tiirlere de ayrilabilmektedir (Sezer, Coban ve Aksit, 2017). Ogrencilerin okul
sorumlulugunun egitim-6gretim kapsaminda hedeflenen basarida 6nemli rol oynadig
distnilmektedir (Calp ve Aydin, 2019, s. 64). Daha o6nce yapilan bazi calismalarda
ogretmenlerin 6grencilerin en fazla kazanmalariniistedikleri degerin sorumluluk degeri oldugu
gorilmektedir (Aslan, 2007; Sezer, 2008). Ancak yine Ogretmenlerin 6grencilerin en az
kazandirdiklarini distindiikleri deger de sorumluluk degeridir (Aslan, 2007; Sezer, 2008; Sezer
ve Coban, 2016). Bu agidan bu sonug bu arastirmada elde edilen sonuglarla 6rtiismektedir.
Sezer, Coban ve Aksit, (2017)’in yaptigi arastirmaya gore 6gretmenler 6gretim programlarinin
sorumluluk degerini kazandirabilecek yeterlige sahip olmadigini disiinmektedirler.

Sonug olarak bilgi boyutunda Turk tarih bilgisi temasi altinda Osmanli tarihi diinya tarihi
temasi altinda ise yakin doénem dinya tarihi konulari hem 6grenci hem de 6gretmen
goruslerinde en fazla kazanildigl distinilen konu basliklari olarak ortaya ¢ikmaktadir. Beceri
boyutunda kazanildigi diistintilen beceriler icerisinde neden-sonug iliskisi kurabilme 6grenci ve
o6gretmen gorislerinde ortak iken; empati ve analiz ve yorum becerilerinin kazanilmasinda
ogrenciler cogunlukla bu becerileri kazandiklarini distnilirken 6gretmenler ise tam tersi goris
belirtmislerdir. Deger boyutuna ait ede edilen sonuglara gore ise vatanseverlik degeri hem
o6grenci hem de 6gretmen gorislerinde en fazla kazanildigl disliniilen temel deger olarak
ortaya cikmaktadir. Ayrica 6gretmenler kazanilamamis degerler temasi altinda en fazla
sorumluluk ve 6zdenetim degerlerini vurgulamislardir.

Gahsmadan g¢ikan sonuglar i1siginda su oneriler getirilebilir;

e Bilgi boyutunda hem Osmanli dncesi Tirk tarihi konulari hem de diinya tarihi
konularinin 6grenilmesinde belirtilmis olan eksikliklerin giderilmesi icin hem
sinif ici hem de sinif disinda tarih 6gretmenleri tarafindan farkli etkinlikler
tasarlanip uygulanabilir.

e Beceri boyutunda 6grenci ve O6gretmen gorislerinde ortaya cikan goris
farkliliklari da dikkate alinarak bu alanla ilgili eksikliklerin giderilmesi igin tarih
O0gretmenlerine beceri Ogretimi ile ilgili hizmetici egitim faaliyetleri
diizenlenebilir.

e Deger boyutunda tarih 6gretmenleri tarafindan ifade edilen ve Ogrenciler
tarafindan kazanilmadigi disinilen sorumluluk, 6z denetim gibi degerlerin
verilmesi icin egitim sistemini olusturan aile, arkadas cevresi, okul yonetimi ve
diger unsurlarla isbirligi yaratilebilir.

Cikar Catismasi Beyani: Yazar cikar catismasi olmadigini beyan eder.
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