Is185a¢) WY

Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisi
Ankara University Faculty of Educational Sciences Journal of Special Education
2023, 24(2), 275-289

ARASTIRMA | RESEARCH

Gonderim Tarihi | Recieved Date: 10.06.21
Kabul Tarihi | Accepted Date: 21.03.23
Erken Goriiniim | Online First: 18.02.23

Siif Ogretmenlerinin Ustiin Yetenekli Ogrencileri Belirleme, Bilim ve
Sanat Merkezlerine Aday Gosterme Siirecine Iliskin Deneyimleri

Tirkce okumak i¢in tiklayiniz

Primary School Teachers' Experiences in the Identification of Gifted
Students and Nominating Them to Science and Art Centers

Click here to read in English

Mustafa Erol Osman Gedik Berat Demirtas


https://orcid.org/0000-0002-1675-7070
https://orcid.org/0000-0002-6362-7607
https://orcid.org/0000-0001-9875-3147

Ankara Universitesi Egitim Bilimleri ARASTIRMA

: Fakiiltesi Ozel Egitim Dergisi Génderim Tarihi: 10.06.21
Kabul Tarihi: 21.03.23
2023, 24(2), 275-289 Erken Goriiniim: 18.02.23

Smif Ogretmenlerinin Ustiin Yetenekli Ogrencileri Belirleme, Bilim ve
Sanat Merkezlerine Aday Gosterme Siirecine Iliskin Deneyimleri

Mustafa Erol“*'! Osman Gedik"=2 Berat Demirtas'~ 3

Oz
Giris: Bu ¢alismada, sinif 6gretmenlerinin iistiin yetenekli 6grencilerin belirlenmesi, bilim ve sanat merkezlerine
aday gosterilmesi konusundaki deneyimlerinin incelenmesini amaglamaktadir.

Yontem: Bu arastirma, nitel arastirma desenlerinden biri olan fenomenoloji deseni kapsaminda yiiriitilmiistiir.
Arastirmanin ¢alisma grubu, amagli Ornekleme yoOntemlerinden biri olan o6lgiit 6rnekleme yontemi ile
belirlenmistir. Arastirmanin ¢alisma grubunu Istanbul ilinde gdrev yapan 15 smif 6gretmeni olusturmaktadir.
Arastirma verileri, arastirmacilar tarafindan gelistirilen yart yapilandirilmig goriisme formlari yoluyla elde
edilmistir. Elde edilen veriler igerik analizi ile analiz edilmistir. Verilerin analizinde arastirmaci ¢esitlemesinden
yararlanilmistir. Veri kaybini en aza indirmek igin veriler ses kayit cihazi ile kaydedilmistir.

Bulgular: Arastirmanin bulgularina gore, simif 6gretmenlerinin 6grencileri istiin yetenekli olarak tanimlarken
onlarin biligsel, duyussal ve sosyal Ozelliklerini dikkate aldiklar1 ve siirece baghi goézlemler yaptiklar
belirlenmistir.

Tartisma: {lgili literatiir incelendiginde iistiin zekali 5grencileri belirlemeye yonelik bircok 6zellik kullanilsa da
biligsel dzelliklerin listiin zekali 6grencileri belirlemede siklikla kullanildig tespit edilmistir.

Anahtar sozciikler: Ustiin yetenekli 6grenciler, sinif 6gretmenleri, bilim ve sanat merkezleri, deneyim.
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Giris

Ustiin yetenegi tanilamada kullanilabilecek kesin bir l¢iitiin var olmayis1 nedeniyle birden fazla dlgiitiin
kullanilmas ile bircok tanimin ortaya ¢iktigi goriilmektedir (Trost, 2000). Ilgili literatiirde iistiin yetenekli
ogrencilere iligkin yapilan tanimlar incelendiginde iistiin yetenekli 6grencinin normal zekanin iistinde olma
durumu, zeka testlerinden yiiksek diizeyde puan alma durumu, yiiksek diizeyde merak ve dgrenme istegi, gorsel
sanatlarda belirgin yetenek, matematikte gelismis analitik yetenekler, genis kelime hazinesi, belirgin bir alana 6zgii
yiiksek kabiliyet, liderlik yetenegi, tiretici diisiinme yetenegi, 6zel ve genel akademik yetenek ve akranlarina gore
daha iyi performans sergileme durumu olarak tanimlandig1 gorillmektedir (Matthews & Foster, 2005; Nevo &
Rachmel, 2009; Plucker & Esping, 2014; Renzulli, 2012; Sternberg & Zhang, 1995; Van Tassel-Baska, 2005;
Tucker & Hafenstein, 1997). Ayrica {istiin yetenekli bireyler, sosyal-duygusal, psiko-motor ve zihinsel alanlarin
en az birinde veya yaraticilikta akranlarindan daha iyi olan ve gevresel faktorlerle bu yeteneklerini gelistirilip iist
diizey basar1 sergileyen bireylerdir (Gagne, 2005; Moon, 2007). Ustiin yetenekli &grencilerin en belirgin
ozelliklerini Davis (2006) ise “Ogrenmeye iliskin yiliksek motivasyonlariin olmasi, akranlarina kryasla daha hizli
ve derinlemesine 6grenme yeteneklerinin olmasi, aragtirmay1 sevmeleri, merakli ve yaratici olmalar1” olarak ifade
etmigtir. Bu tanimlar incelediginde {istiin yetenekli dgrencilerin bir¢cok alanda veya belirli bir alanda belirgin
ozellikler gdsterdigi sdylemek miimkiindiir.

Ustiin  yetenekli &grencilerin ~ dzellikleri onlarin  belirlenme ve yonlendirilme —siireglerini
kolaylagtirmaktadir. Belirleme siirecinde 6grencileri sinif i¢inde ve sosyal gevrelerinde c¢ok iyi takip etmek,
giindelik konusmalarindaki farkliliklar1 anlamaya ¢aligmak gerekmektedir (Smutny vd., 1997). Bu noktada simif
ogretmenleri iistiin yetenekli 6grencileri belirleme ve yonlendirme siirecinde dnemli bir role sahiptir (Clark, 2002;
Sanders & Rivers, 1996; Sanders vd., 1997; Siegle, 2001). Ciinkii simf 6gretmenleri iistiin yetenekli 6grencilerin
belirlenme siirecinde 6grencilerle etkilesime giren en etkin role sahip 6gretmendir.

Sinif dgretmenleri iistiin yetenekli 6grencileri belirleme siirecinde iistiine diisen bircok gorev oldugunu
soylemek miimkiindiir. Ozellikle yeterli uyaricinin oldugu iyi bir ¢cevre yaratma ve iist diizey diisiinme ortamlar
saglama (Feiring vd., 1997) smif dgretmenlerinin dncelikli gorevlerindendir. Ustiin yetenek, kalitim ve gevrenin
etkisiyle, diisiinme ve performansta etkili olan, nitelik ve nicelik olarak fark yaratan dinamik, uyarici ve etkilesime
dayali siireclerin sonucunda meydana geldiginden (Clark, 2013) smif dgretmenleri biitiin bu siiregleri dikkate
almalidir. Ustiin yetenekli 6grencilerin duygusal ve zihinsel algilar1 anlamdirabilme ve aktarabilme duyarlihigi da
yiiksektir (Roeper, 2008). Bu agidan iistiin yetenekli 6grencilerin duygusal-sosyal diinyasini anlamak da sinif
dgretmeninin iistiine diisen gérevlerdendir (Han vd., 2012). Tlkokul dénemlerinde kiiltiirel ve dil agisindan farkl
olan, sosyal iligkilerinde yetersiz olan, dezavantajli olan ya da yeteneklerini tam anlamiyla yansitamayan bazi
tistlin yetenekli 6grenciler bulunmaktadir (Johnsen, 2009). Bu durumda gerek d6gretmenleri gerekse anne-babalari
tarafindan istiin yetenekli Ogrencilerin belirlenme ve yonlendirilmesini zorlastirmaktadir. Bu agidan sinif
O0gretmenlerinin tistiin yetenekli 6grencilerin biligsel, duyussal, psiko-motor ve sosyal 6zelliklerini kesfetmesi,
ogrencilerin yeteneklerini desteklemesi, bu dgrencilere 6zgiir bir sinif ortami sunmasi, egitimi monotonluktan
¢ikarmasi ve 6grencilerin yaraticilik becerilerini desteklemesi olduk¢a dnemlidir (Maker & Nielson, 1996).

[lkokul 6grencileri iistiin yetenekli olarak tanilanmak, yetenek gelisimine 6zgii destekleri edinebilme ve
ilgili programlara kabul edilebilme seceneklerini de beraberinde getirmektedir. Ustiin yetenekli &grenciler
gelecegin en 6nemli iggiicli oldugundan (Watters & Diezmann, 2003) iilkeler iistiin yetenekli dgrencileri nasil
yetistirebileceklerine iliskin arastirmalar yapmaktadirlar (Jolly, 2009). Ulkeler bu 6grencilere yonelik kurumlar ve
farkli 6gretim programlart ile 6grencileri desteklemeyi amaglanmaktadir. Ciinkii iistiin yetenekli 6grencilerin
farklilagtirtlmis egitim programlari ile egitim hayatlarina devam etmesi gerekmektedir (Renzulli, 1999). Siegle
(2008)’da tistiin yetenekli 6grencilerin farkli egitim programlarina ihtiyag duyduklarini ifade etmistir. Bu agidan
slitiin yetenekli 6grencilerin egitimine iliskin farkli kurumlarin ise kosulmasi gerekmektedir. Diinyada iistiin
yetenekli dgrencilere yonelik gesitli zel okullarin agildig1 goriilmektedir. Ingiltere, Amerika, Almanya, Avusturya
gibi tilkeler bu 6grencilerin egitimlerine yonelik ciddi yatirimlar yapmis ve bu dgrencilerin egitimlerini igin ¢esitli
kurumlar agmuslardir. Ornegin Almanya Hiikiimeti iistiin yetenekli bireylerin egitimi alanindaki arastirmalara
maddi destek saglamakta (Monks & Pfliiger, 2005) ve bu 6grencilere ¢ok gesitli 6zel olanaklari sunmaktadir
(Persson, 2009). Tiirkiye’de ise Milli Egitim Bakanlig1 Ozel Egitim ve Rehberlik Hizmetleri Genel Miidiirliigii’ne
bagli olarak faaliyet gdsteren Bilim Sanat Merkezleri (BILSEM) bu 6grencilerin egitim ihtiyaglarina cevap verme
ve gelisimlerini destekleme adina 6n plana gikmaktadir. BILSEM’ler iistiin yetenekli dgrencilerin birlikte
etkinlikler yiiriittiigli ve kendi yeteneklerine gore egitim gordiikleri 6nemli kurumlardir (Kunt & Tortop, 2013).
BILSEM’lere &grenci alim1 ve kabul siirecleri gretmenlerin veya ailelerin aday gostermesi sonucu baslamaktadar.
Aday gosterme, 0znel temellere dayali olarak yapilan bir degerlendirme islemidir ve 6gretmen, akran, ebeveyn
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aday gostermesi ile kendi kendini aday gosterme tiirlerini kapsamaktadir (Merrick & Target, 2004). Tiirkiye’deki
BILSEM’lerde gerceklestirilmekte olan tanilama siireclerinde kabiliyet ve zeka testleri gibi farkli Slgiitlerin bir
arada kullanilmakta oldugu goriilmektedir. Sinif Ogretmenleri Ogrencileri ii¢ yetenek alanlarinda aday
gosterilmektedir. Bu yetenekler; genel zihinsel yetenek, gorsel sanatlar ve miizik alanlarindaki yeteneklerdir.
2019-2020 egitim-6gretim yili itibariyle Tiirkiye’de toplam 181 BILSEM bulunmaktadir. Bu say1 dikkate
alindiginda Tiirkiye’nin iistlin yetenekli 6grencilerin egitimine yonelik ciddi adimlar attigin1 gostermektedir.

flgili literatiir incelendiginde iistiin yetenekli &grencilere yonelik yillara gére yaym sayilari arttigi
goriilmektedir. Ancak sinif dgretmenlerin istiin yetenekli dgrencileri belirleme ve yonlendirme deneycilerine
iliskin arastirmalarin smirl oldugu goriilmektedir. Sinifinda iistlin yetenekli 6grenci bulunan ve yonlendirdigi
Ogrencinin istlin yetenekli tanis1 almig 6gretmenlerin deneyimlerinin arastirilmasi iistiin yetenekli 6grencilerin
belirleme siirecinde dgretmenlere, ailelere ve ilgili paydaslara yol gosterecegi agiktir. Bu noktada arastirmanin
amac1 “sinif 6gretmenlerinin iistiin yetenekli dgrencileri belirleme ve yonlendirme deneyimlerinin incelenmesidir”
seklinde belirlenmistir.

Yontem
Arastirma Modeli

Aragtirma nitel aragtirma desenlerinden fenomenoloji deseni kapsaminda yiiriitiilmiistiir. Fenomenoloji
insanlarin ¢evreleri ile olan etkilesimleri sonucu yasamis olduklari deneyimleri nasil anlamlandirdiklarini arastiran
nitel bir arastirma yaklasimidir (Sart, 2015). Arastirmanin fenomenoloji arastirmast kapsaminda yiiriitiilmesinin
nedeni sinif 6gretmenlerinin Gistiin yetenekli 6grencileri belirleme ve yonlendirme siirecine iliskin deneyimlerinin
amaglanmig olmasidir.

Cahisma Grubu

Bu calismanin katilimcilarini Istanbul’da bir ilkokula devam eden ve 6l¢iit rneklem yoluyla segilen 15
sinif dgretmeni olusturmaktir. Olgiit drneklemede 6rneklemin problemle ilgili olarak belirlenen niteliklere sahip
kisiler, olaylar, nesneler ya da durumlardan olusturulmasi s6z konusudur (Merriam, 2009). Calisma grubu
belirlenirken kullanilan 6l¢iit “sinif 6gretmeni aday1 olmak™, “Yonlendirdigi bir 6grencinin iistiin yetenekli tanist
almig olmasi1” seklinde belirlenmistir. Asagida Tablo 1’de aragtirmanin katilimcilarina iligkin demografik bilgiler
verilmistir.

Tablo 1

Arastirmamn Katihmcilarina ve Yonlendirdigi Ustiin Yetenekli Ogrencilerine Yénelik Bilgiler

Katilimci T . Mesleki Yoénlendirdigi  Ustiin yetenekli tanist
kodu Yag! Cinsiyeti Egitim durumu kidem Ogrenci Sayisi alan 6grenci Sayisi
g Yy g Yy
K-1 35 Kadin Lisans 10 6 1
K-2 33 Kadmn Lisans 8 5 1
K-3 30 Kadin Lisans 7 6 1
K-4 34 Kadin Lisans 8 7 1
K-5 31 Erkek Lisans 6 8 2
K-6 29 Erkek Lisans 5 10 2
K-7 32 Erkek Lisans 8 8 1
K-8 34 Erkek Yiiksek lisans 9 11 3
K-9 36 Erkek Yiiksek lisans 13 12 4
K-10 33 Erkek Yiiksek lisans 11 10 5
K-11 35 Kadin Yiksek lisans 12 6 6
K-12 36 Erkek Yiiksek lisans 10 7 6
K-13 39 Kadin Yiiksek lisans 12 8 6
K-14 41 Erkek Doktora 17 8 7
K-15 40 Kadin Doktora 15 9 5

Tablo 1 incelendiginde, arastirmanin katilimecilarin1 7 kadin ve 8 erkek sinif dgretmeninin olusturdugu
goriilmektedir. Katilimcilarin 2 doktora, 6 yiiksek lisans ve 7°si lisans mezunudur. Ayrica katilimcilarin mesleki
deneyimleri 5 ile 17 yi1l arasinda degistigi goriilmektedir.

Veri Toplama Araclan

Yar1 yapilandirilmis goriisme formu; aragtirmada simif 6gretmenlerinin goriislerini almak adina yar1
yapilandirilmis goriisme formundan yararlanilmistir. Yari yapilandirilmig gériigmeler agik uglu sorular yardimiyla
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katilimemin algiladigr diinyayr kendi diisiinceleriyle anlatmasina olanak tanir (Merriam, 2009). Yan
yapilandirilmig formda katilimcilari tanimaya iliskin demografik sorularin yani sira temelde 5 soru yer almis ve
Ogretmenlerin  goriisleri belirlenmeye calisilmistir. Goriisme sorularinda veri zenginligini artirmak ve
katilimcilarin goriislerini derinlestirmek i¢in arastirmanin akisina uygun olarak bazi sonda olarak nitelendirilen
sorular sorulmustur. Sondalar detaylar hakkinda daha ¢ok soru sormak, agiklama yapmalarii istemek veya
ornekler almak iizere diizenlenebilir (Merriam, 2009). Buna ek olarak goriismenin bazi asamalarinda deneyimi
tam olarak yansitabilmek amaciyla neden, ni¢in gibi sorularla aragtirmanin veri kalitesi saglanmaya ¢alisilmistir.
Goriismeler katilimeilarin uygun gordiigli ortamlarda birebir gergeklestirilmistir. Birebir goriisme yoluyla elde
edilen veriler, veri kaybini en aza indirmek adina ses kayit cihazi yardimiyla kaydedilmistir.

Veri Toplama Siireci

Arastirmanin verileri sinifinda iistiin yetenekli 6grenci bulunan gretmenlerle yiiriitiilmiistiir. Ozellikle
smif 6gretmenlerin belirledigi ve yonlendirdikleri 6grencilerin iistiin yetenekli tani almis olmasi ¢aligmanin temel
noktasini olusturmaktadir. Sinif 6gretmenleri ile yapilan goriigmeler ortalama 26 dakika stirmiistiir. Arastirmanin
verileri arastirmacilar tarafindan toplanmus, elde edilen veriler farkl kisilerle paylasilmamistir. Arastirmanin etik
kurul izni alindiktan sonra aragtirmanin verileri toplanmistir. Veriler tamamen etik kurallara uygun toplanmis
katilimcilarin kimlikleri ve arastirma disi1 sOylemleri ¢calismaya yansitilmamistir. Ayrica veri toplama siireci
pandemi kurallara uygun olarak maske, mesafe ve temizlik kurallari dikkate alinarak yiiriitiilmiistiir. Goriigme
oncesinde aragtirmacilar tarafindan maske, dezenfektan ve sosyal mesafe bantlar1 temin edilmistir. Arastirmanin
etik kurul belgesi “Yildiz Teknik Universitesi Sosyal ve Beseri Bilimler Kurulu” tarafindan 09.01.2021 tarih ve
E-73613421-604.01.02-2101090038 numarasi ile verilmistir.

Veri Analizi

Bu arastirmada arastirmanin amaci dogrultusunda; yar1 yapilandirilmis goriisme ile elde edilen verilerin
analizi icerik analizi yontemiyle analiz edilmistir. Icerik analizi; Nitel metnin tekrar eden kelimeler ve temalar
dogrultusunda taranmasi ve hacimli olan nitel materyali alarak temel tutarliliklarini ve anlamlarini belirlemeye
yonelik herhangi bir nitel veriyi indirgeme ve anlamlandirmada bir boyut olarak ifade edilmektedir (Patton, 2015).
Nitel veri analizi esasta birbirini takip eden {i¢ asamadan olusur. Bu asamalar verilerin azaltilmasi, verilerin
gdsterimi ve son olarak sonuglarmn oraya konulmasi ve dogrulanmasidir (Miles & Huberman, 1994). icerik analizi
dogrultusunda ilk olarak kodlama yapilmis ve bu kodlamalar aracilifiyla temalara ulagilmistir. Kodlamalar;
aragtirmada elde edilen verilerden ¢alismaya yonelik kesitler elde etmek icin, verilerin ¢esitli agilarina sembolik
kisaltmalar yapmak olarak tanimlanabilir (Merriam, 2009).

Gecerlilik, Giivenilirlik ve Arastirmacinin Rolii

Nitel aragtirmalar genellikle katilimcilarla yogun bir deneyime dayanir ve yorumlamaya dayalidir
(Creswell, 2017). Nitel arastirmalarda arastirama sonuglarinin inandiriciligt bilimsel arastirmalarin en 6nemli
konusudur. Bu agidan arasgtirmalarin gegerli ve glivenilir olmasi en 6énemli iki husustur. Bu ¢alismada aragtirmaci
veri toplama siirecinde ve verilerin analizinde dogrudan yer almis ve bir ara¢ gorevi iistlenmistir. Veri toplama
stirecinde ve veri analizinde aragtirmact miimkiin oldugunca nesnel olamaya 6zen goéstermistir. Arastirmada
gecerlilik ve giivenilirligi saglamak icin; “arastirmaya katilan 6grencilerde ve velilerde goniilliilik aranmig”,
“aragtirma verileri farkli bir aragtirmaci tarafindan da kontrol edilmis ve benzer temalar ve kategorilere ulasiimig”
ve “goriisme formundaki sorular ile veri toplama igleminden dnce pilot uygulama” gibi islemler yapilmstir.

Bulgular

Bu calismanin siif 6gretmenleri ile yiiriitiilmesinin temel nedeni sinif 6gretmenlerin ¢ocuklar: tanilama
adina birinci derecede etkili kisi oldugu diistincesidir. Ciinkii sinif 6gretmenleri 6grencilerle gogu derste i¢ ice ve
Ogrencilerin biitin 6zelliklerini gozlemlemektedirler. K-3’tin “Tiim giin ¢ocuklarla bir arada olmak onlari
gozlemlemek ve iglerindeki cevheri kesfetmek igin ¢ok biiyiik bir avantaj” ifadeleri smif dgretmenlerin iistiin
yetenekli 6grencileri ayrintili gézlemleme firsati bulduklarini gostermektedir. Ayrica anaokulunun zorunlu
olmamasi, ortaokulda brans 6gretmenlerinin olmasi ve ilerleyen yaslarda ¢ocuklarin yeteneklerinin kaybolacagi
diistincesi siif ogretmenlerini ve ilkokul donemini iistiin yetenekli ¢ocuklar1 belirleme adina kritik bir asama
konumuna getirmistir. K-7 sinif 6gretmenlerinin siiregteki 6nemini agagidaki gibi ifade etmistir.

K-7 “Biz simif 6gretmenleri bircok ¢ocuk iginde bu dgrencileri uzun siire gézlemleme imkanina sahibiz.
Her derste, her alanda g6zlemleyebiliyoruz. Siif 6gretmeni bu tiir 6grencileri digerlerinden ayirt etmede
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daha avantajli bence. Ve ¢ocuklar da sinif 6gretmeninin yaninda daha 6zgiirler, daha rahatlar. Yani tam
kendilerini yansitabiliyorlar”.

Smf Sgretmenlerinin istiin yetenekli 6grencileri belirleme ve yonlendirme siiregleri incelediginde
ogrencilerin biligsel, duyussal ve sosyal ozelliklerini dikkate aldiklari ve aile, okul rehberlik servis gibi
paydaslardan goriis aldiklar1 belirlenmistir. Bu stireclere iliskin bulgular iki tema cercevesinde agiklanmistir.
Birinci tema “Ustiin Yetenekli Ogrencilerin Ozellikleri” biligsel 6zellikler, duyussal 6zellikler ve sosyal dzellikler
olmak iizere ii¢ alt tema cercevesinde aciklanmustir. Tkinci tema ise “Ustiin Yetenekli Ogrencileri Belirleme ve
Yonlendirme Siiregleri” seklinde ifade edilmistir. Belirlenen tema ve alt temalar sinif 6gretmenlerinin goriisleri ile
desteklenerek asagida agiklanmustir.

Tema-1: Ustiin Yetenekli Ogrencilerin Ozellikleri

Sinif 6gretmenleri iistiin yetenekli dgrencileri belirleme siireglerine yonelik goriisleri incelendiginde
biligsel, duyussal ve sosyal alanlarda akranlarma gore farklilik gosteren 6grencileri gézlemledikleri ve iistiin
yetenekli olup olmadiklarini belirleme adina ¢esitli yontemler kullandiklar belirlenmistir. Bu noktada arastirmada
simif §gretmenlerinin iistiin yetenekli dgrencilerin belirleme siirecinde &grencileri 6n plana ¢ikaran o6zellikleri
(biligsel, duyussal ve sosyal) dikkate aldiklar1 belirlenmistir. Bu tema ¢er¢evesinde {i¢ alt tema belirlenmistir. Bu
alt temalar sinif 6gretmenlerinin goriislerinden bire bir alintilarla desteklenerek agagida sunulmustur.

Bilissel Ozellikler

Smif 6gretmenlerinin iistiin yetenekli dgrencilerin biligsel dzelliklerini ifade etmek icin kullandiklart
kodlar asagidaki Tablo 2'de sunulmustur.

Tablo 2
Ustiin Yetenekli Ogrencilerin Bilissel Ozellikleri

Bilissel 6zellikler "
Kodlar Ogretmenler Siklik
Diger 6grencilerin gérmedigini goriir K-3, K-10, K-5, K-11, K-12, K-2, K-7, K-1, K-6 9
Farkli bir bakis ag1s1 var K-11, K-4, K-1, K-6, K-14, K-15, K-8, K-2 8
Yasina gore farkl ilgi ve meraklar1 vardir K-3, K-1, K-4, K-6, K-2, K-14, K-10 7
Daha yaratici K-12, K-13, K-4, K-5, K-9, K-11, K-3 7
Ust diizey diisiinme yetenegine sahip K-14, K-15, K-2, K-9, K-7, K-8, K-4 7
Yasam becerilerinde gelismistir K-2, K-15, K-3, K-5, K-6, K-9 6
Sorunlari farkli agilardan ele alir K-1, K-15, K-2, K-1, K-9, K-11 6
Gizli giigleri vardir K-9, K-11, K-3, K-8, K-15 5
Bilingli sorular sorar K-4, K-6, K-2, K-12, K-9 5
Erken okuma ve yazma becerileri kazanir K-9, K-4, K-1, K-6, K-14 5
Yaslarina gore genis bir kelime dagarcigina sahip K-8, K-7, K-10, K-13, K-4 5
Cok hizl diisiiniir K-5, K-6, K-9, K-1 4
Kesfetme ve icat etme yetenegine sahip K-12, K-9, K-10, K-3 4
Ogrendiklerini igsellestirebilir K-14, K-1, K-11 3

Tablo 2 incelendiginde ilkokul &gretmenlerinin istiin yetenekli 6grencileri tanimlarken kullandiklart
biligsel ozelliklerin kodlarini goriilmektedir. Asagida bu kodlara iligkin ayrintili bilgiler sinif 6gretmenlerinin
ifadelerinden alintilarla desteklenerek sunulmustur.

Smif 6gretmenleri iistiin yetenekli 6grencilerin 6zeliklerini ifade ederken en gok kullandig: alt temanin
biligsel ozellikler oldugu goriilmektedir. Smif O6gretmenlerinin goriisleri incelendiginde {istiin yetenekli
dgrencilerin biligsel 6zelliklerini, diger 6grencilerin gérmedigini goren (K-3 Ustiin yetenekli olan 6grenci diger
o0grencinin goremedigini goriir, K-10 Bence yeteneklerinin yaninda baska kimsenin dikkat etmedigi, farkli
acilardan bakarak gorebilmeleridir), farkli bir bakis agisina sahip (K-11 Bu 6grencilerin akranlarindan farkli bakis
acilarinin olduguna ve farkl diisiinme becerilerine sahip olduklarina inaniyorum, K-4, Bir konuya farkli bir agidan
bakabilen &grenciler {istiin yeteneklidir), biligsel olarak akranlarindan farkli gelisim gosteren (K-3 Ustiin
yetenekliler farkli tiirden insanlar degil, baz1 6zelliklerinin dagilimi, sikligi, zamanlamas: ve kompozisyonu
acisindan farklilik gosteren kisiler olarak ifade edilebilir), yasina gore farkl ilgileri ve meraki olan (K-3 Kendi yas
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seviyesine gore ilgisi, yetenegi, merak seviyesi farkli olan), daha yaratici olan (K-12 Yasitlarindan daha orijinal
fikirler iiretebiliyor), iist diizey diisiinebilen (K-14 Ust diizey diisiinme becerilerine sahipler), 21. yiizyil
becerilerini 6ziimseyen (K-15 21. Yiizyil becerilerini ¢abuk kavrayabiliyorlar), yasam becerilerinde ileri olan (K-
2 Yasam becerilerinde de akranlarindan ilerideler), problemleri farkli agilardan ele alan (K-1 Giinliik hayat
problemlerine getirdikleri ¢oziim dnerileri de farkli), gizli giigleri olan (K-9 Bence bu ¢ocuklarin bilislerinde gizli
giicleri var), bilingli soru soran (K-4 Sorduklari sorular, ilgilendikleri alanlar yasitlarindan farklidir ve kolay
Ogrenirler), erken okuma ve yazma becerisi kazanan (K-9 Okuma ve yazmay1 erken 6grenir), yasina gore kelime
dagarcig1 genis olan (K-8 Yaslarina gore kelime dagarciklar1 daha genis), ¢ok hizli diisiinen (K-5 Ogrenciler
akranlarina gore daha hizli diigiinme becerisine sahip daha hizli problem ¢6zme ve yaratict diisiinme becerilerine
sahiptir), kesif ve icat yapabilme yetenegi (K-12 Ustiin yetenekli 6grenciler farkli seyler icat edebilir),
ogrendiklerini i¢sellestirebilme (K-14 Bu &grenciler 6grendiklerini kendilerine gore kodlayabilir, pratiklestirebilir
hatta kendi yontemlerini kolayca olusturabilir. Ogrenmeleri sonucu kendilerine gére olusturduklar1 yontemleri de
farkli alanlara uyarlayabilir) seklinde ifade ettikleri goriilmektedir. Ayrica bazi 6gretmenler {istiin yetenekli
ogrencilerin biligsel agidan ileri oldugu ancak bu durumu akademik basarilarinda gosteremediklerini ifade
etmislerdir. Ornegin; K-10’un “Bilissel &zelliklerine bakilirsa akranlarindan birkag y1l 6nce gelisme gostermekte
ve bu bazen akademik bagarisini olumlu da olumsuz da etkilemektedir” ifadesi bu durumu destekler niteliktedir.
K-7 ise tstiin yetenekli 6grenciyi agagidaki gibi tanimlamistir. K-7 ise {istiin yetenekli 6grenciyi “Bence listiin
yetenekli 6grenci yasitlarindan farkli diisiinen, merakli, arastirmaci, soru soran ve sordugu sorularin yasitlarindan
farkli diizeyde olan, analitik diisiinme yetenegine sahip, en az bir yonii yasitlarindan baskin olan 6grencidir”
seklinde tanimlamustir.

Sosyal-Duygusal Ozellikler

Sinif 6gretmenlerinin iistlin yetenekli 6grencilerin sosyal-duygusal 6zelliklerini ifade ederken
kullandiklar1 kodlar asagidaki Tablo 3'te sunulmaktadir.

Tablo 3
Ustiin Yetenekli Ogrencilerin Sosyal-Duygusal Ozellikleri

Sosyal-duygusal 6zellikler

Kodlar Ogretmenler Siklik
Motivasyonu yiiksek K-11, K-4, K-12, K-9, K-10 5
Saglikli ve yiiksek benlik algisina sahip K-9, K-1, K-3, K-11, 4
Yiiksek akademik 6z kimlige sahip K-15, K-8, K-7, K-13 4
Bagar1 duygusuna sahip K-14, K-5, K-14 3
Olumlu tutumlar geligtiren K-3, K-6, K-7 3
Destekleyici rol modelleri ile etkilesime gecen K-1, K-15 2
Kararl K-13, K-11 2
Bagimsiz K-2, K-10 2

[lkokul gretmenlerinin iistiin zekali 6grencileri tanimlarken kullandiklar1 sosyal-duygusal dzelliklere
iligkin kodlar Tablo 3'te gosterilmektedir. Asagida bu kodlara iliskin ayrintili bilgiler sinif 6gretmenlerinin
ifadelerinden alintilarla desteklenerek sunulmustur.

Smif Ogretmenlerinin  goriisler incelendiginde {istiin yetenekli 6grencilerin duyussal ozellikleri
bakimindan da bazi farkliliklar gosterdigi belirlenmistir. Snif 6gretmenlerine gore duyussal olarak {istiin yetenekli
dgrenciler; motivasyonlar1 yiiksek olan (K-11 Ustiin yetenekli dgrenciler kendi kendilerini giidiileyebilirler),
saglikli ve yiiksek benlik algilarina sahip (K-9 Kendilerini farkli goriip kendilerine farkli degerler
yiikleyebilmektedirler), akademik 6z benligi yiiksek (K-15 Ileri diisiinceleri olan ve zekasim etkin kullanabilen
bireylerdir), basarma duygusuna sahip (K-14 Bu ¢ocuklar basaracagina inanir ve o yolda toplum ne derse desin
giderler), olumlu tutumlar gelistiren (K-3 Farkli alanlara ve konulara yonelik olumlu tutum gelistirebilirler),
destekleyici rol modellerle etkilesimde bulunan (K-1 Bu ¢ocuklar yetigkinlerle ¢ok rahat etkilesime girebilirler),
kararlilik gosteren (K-13 Bir isi sonuna kadar siirdiireler ve kolay kolay vazge¢mezler) ve bagimsiz olan (K-2 Bir
isi destek almadan bagimsiz bir sekilde yiiriitebilirler) 6grencilerdir. K-6"nin ifadesi de {istiin yetenekli 6grencilerin
duyussal 6zellikler bakimindan diger 6grencilerden ayrildigini vurgulamaktadir.

K-6 “Ustiin yetenekli 6grencileri ilgi, tutum ve &z giiven olarak ileri olan 6grenciler olarak ifade etmek
miimkiindiir. Bu 6grenciler belli konulara yatkinlik duyarlar ve biitiin ilgilerini o alana yonlendirebilirler.
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Bu alanlarda zekalarini etkili kullanip farkli yorum yapma becerilerine sahiptirler. Ayrica kendi 6grenme
motivasyonlarini da en iist diizeyde saglayabilirler”.
Sosyal Ozellikler

Siif d6gretmenlerinin {istiin yetenekli 6grencilerin sosyal 6zelliklerini ifade ederken kullandiklar1 kodlar
asagidaki Tablo 4'te sunulmaktadir.

Tablo 4
Ustiin Yetenekli Ogrencilerin Sosyal Ozellikleri

Sosyal ozellikler

Kodlar Ogretmenler Siklik
Uyumsuzlar K-9, K-10, K-7, K-6, K-2, K-1 6
Bagkalarinin fikirlerine saygi duymazlar K-15, K-2, K-9, K-12, K-13 5
Sosyal becerilerde zayiflik gosterirler. K-2, K-8, K-4, K-10, K-15 5
Akranlariyla iletisimde zayiflik gosterirler. K-5, K-8, K-4, K-6, K-11 5
Yalmzdirlar K-3, K-5, K-13, K-14 4
Sosyal becerilerde daha basarili K-14, K-8, K-10, K-13 4
Yetiskinlerle rahatlikla sohbet edebilirler. K-1, K-2, K-9 3
Liderligi alabilirler K-13, K-3, K-7 3
Meraklidirlar K-11, K-9 2

Tablo 4'te ilkokul 6gretmenlerinin iistiin yetenekli 6grencileri tanimlarken kullandiklari sosyal 6zelliklere
iliskin kodlar goriilmektedir. Asagida bu kodlara iliskin ayrintili bilgiler simif 6gretmenlerinin ifadelerinden
alitilarla desteklenerek sunulmustur.

Smif dgretmenlerine gore iistiin yetenekli 6grenciler sosyal beceriler olarak da akranlarindan farklilik
gostermektedirler. Sosyal beceri anlaminda iistiin yetenekli 6grencilerin ya ¢ok becerikli ya da tamamen igine
kapanik ozellikler gosterdiklerini belirtmiglerdir. Siif 6gretmenlerinin goriislerine gdre sosyal olarak iistiin
yetenekli Ogrencilerin olumsuz yonlerini; uyumsuzluk gosteren (K-9 Asirt uyumsuz arkadaslarina adapte
olamryor), bagkalarinin gériislerine saygi duymayan (K-15 Ogrencim arkadaslarinin goriisleri ile dalga gegiyor
onlari rencide edici kelimeler kullanabiliyor), sosyal becerilerde zayiflik (K-2 Sosyal yonden asir1 zayif arkadas
edinmekte zorlaniyor), akranlarla iletisimde zayiflik (K-5 Ogrencimin akranlarla kurdugu iletisimde zayif
oldugunu goézlemledim), yalnizlik (K-3 Arkadaslari ile zaman gegirmekten hoslanmiyor) seklinde ifade ederken
olumlu yonlerini; sosyal becerilerde daha basarili (K-14 Sosyal iligkilerde olduk¢a basarili olabiliyorlar),
yetiskinlerle rahatlikla sohbet edebilen (K-1 Ustiin yetenekli 6grencim benle sanki arkadasiz gibi sohbet
edebiliyordu), liderlik yapabilen (K-13 Birlikte yapilmasi gereken islerde belirgin bir sekilde ortaya ¢ikarlar, K-4
Liderlik yonleri ¢ok giicliidiir ve ¢evresindekileri yonlendirme konusunda maharetliler), sorgulayict (K-11
Kurallar1 direkt kabul etmeyip neden diye sorgularlar) dgrenciler oldugunu ifade etmislerdir. K-12’nin “Ustiin
yetenekli 6grenci sosyal yonden kisilik 6zelligi ve yasadig1 sartlara gore farklilik gosterebilir” ifadesi bu durumu
aciklamaktadir. Asagidaki sinif 6gretmeni goriisleri de {istiin yetenekli dgrencilerin sosyal 6zellikleri agisindan
farkliliklar bulundugu goriisiinii destekler niteliktedir.

K-5 “Ogrencilerin sosyal yonden kendini ifade edebilen biligsel problem ¢dzme siiregleri ile yiizeysel
hayata dair problemleri ¢bzerken duygusal olarak diger Ogrencilerden daha ¢ok yardima destege
ihtiyaclart oldugunu diisiiniiyorum akranlari igin ¢ok basit bir duygusal problem onlarin hayatlarindaki
bir doniim noktasi olabilir”.

K-8 “Davranis olarak digerlerinden uyum-uyumsuzluk konusunda sivrilir. Yetenegi fark edilirse kurallara
uyan bir portre ¢izerken fark edilmediginde uyumsuz olabilir. Yetenegine gore egitim almazsa topluma
faydasindan ¢ok zarar1 dokunur”.

Sinif 6gretmenlerinin istiin yetenekli 6grencilere yonelik ifadeleri incelendiginde bilissel, duyussal ve
sosyal alanlarda diger &grencilere gore farklilik gosteren bireyler olarak ifade etikleri belirlenmigtir. Sinif
ogretmenlerine gore, 0grenciler biligsel, duyussal ve sosyal alanlarin her birinde de etkin 6zellik gosterirler.
Asagidaki 6gretmen goriisleri Uistiin yetenekli 6grencilerin biligsel, duyussal ve sosyal alanlarda etkin 6zellik
gosterdigi goriisiinii destekler niteliktedir.
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K-6 “Ustiin yetenekli 6grenci genellikle son derece kuralc1 yapisi, gelismis sozel dili ile karsima ¢iktr.
Higbir kurali atlamayan ve bir yetigkin edasiyla ciimleler kuran ¢ocuklardi. Matematik zekas1 son derece
gelismisti. Ayn1 zamanda resim, miizik ve/veya beden egitimine de meraklar1 vardir™.

K-11 “Ustiin yetenekli 6grenci demek bana gore, bilissel, duygusal ve sosyal olarak akranlarindan bir
adim 6nde olan 6grenciler demektir. Tabi ki burada kastettigim sey; bu 6grencilerin akranlarina gore daha
zeki olduklar1 ya da daha akilli olduklar1 degil; bu Ogrencilerin daha kolay anlam saglamalari,
algilamalari, kendilerince yontem gelistirip, pratik diisiinme becerilerine sahip olmalaridir”.

Ayrica smif 6gretmenleri bu ozelliklerin hepsi bir 6grencide goriilmeyebilecegini, bazi1 6grencilerde
birkag1 bazilarinda ise sadece birinin goriilebilecegini ifade etmislerdir. Ornegin; K-4’iin “Ustiin yetenekli
ogrencilerin bir ya da daha fazla iistiin oldugu 6zellikleri olabilir. Biitiin Gistiin yetenekli 6grenciler bir degil onlarda
da bireysel farkliliklar var” ifadeleri bu durumu desteklemektedir. Asagidaki 6gretmen ifadeleri de {istiin yetenekli
ogrenciler arasinda da bireysel farkliliklar oldugu goriisiinii destekler niteliktedir.

K-2 “Ustiin yetenekli 6grenciyi tam bir tanimlama icerisine sigdiramazsiniz. Zira tam bir tanim1 ya da
benzerlik- farklilik durumu yoktur. Bazi {istiin yetenekli 6grenci son derece dikkatli, sorumlu, uyumlu,
sabirlt bir portre ¢izerken bazisi bunun tam tersi olabiliyor. Ama {istiin yetenekli 6grenci yonlendirilmesi
gereken 0grencidir. Yonlendirme dogru yapildiginda uyum problemleri son bulmaktadir”.

K-14 “Akranlarindan farkli davranis sergileyen ve farkl diisiince gelistiren kisidir. Kimsenin gérmedigi
veya fark etmedigi noktalara dikkat ¢eker. Ozellik olarak net bir sey sdylemek zor. Ciinkii iistiin yetenekli
olan 6grencilerimin hepsi birbirlerinden ayr1 alanlarda istiin oldugunu diisiiniiyorum ve bu sebeple
birbirlerinden farkli davranislar sergiler”.

Tema-2: Ustiin Yetenekli Ogrencileri Belirleme Siirecleri

Ustiin Yetenekli Ogrencileri Belirleme Siiregleri temasi 6gretmenlerin rolii ve paydaslarm rolii olmak
tizere iki alt tema ¢ergevesinde agiklanmistir. Bu tema altinda siif 6gretmenlerinin istiin yetenekli 6grencileri
belirleme siireglerine iliskin bulgular yer almaktadir. Bu temay1 destekleyen alt temalara iliskin veriler sinif
O0gretmeni goriisleri dogrultusunda bire bir alintilarla desteklenerek agagida sunulmustur.

Ogretmenlerin Rolii

Smif 6gretmenleri iistiin yetenekli dgrencileri belirleme siirecinde sinif dgretmenlerinin iistiine birgok
sorumluluk diistiigiinii belirtmisleridir. Ogretmenler iistiin yetenekli 6grencileri belirleme siirecinde birinci temada
belirlenen 6zellikleri dikkate aldig1 (6grencilerin biligsel, sosyal ve duyussal 6zellikleri siireg igerisinde izledikleri)
ve smif igerisinde Ogrencileri gozlemledigi belirlenmistir. Siif &gretmenleri {stiin yetenekli 6grencileri
belirlerken, 6grencinin smif igerisindeki durumuna baktiklari (K-1 Okula basladiklarinda siire¢ igerisinde
kendilerini belli ediyor), dgrenciyi siireg igerisinde gdzlemledikleri (K-4 Ogrencileri gdzlemliyoruz zaman
icerisinde istiin 6grenciler akranlarindan sivriliyor), 6grencilere zeka sorulari sorduklarmi (K-9 Cesitli zeka
sorular1 sorarak bu 6grencileri belirlemeye ¢alisiyorum), 6grencilerin biligsel ve sosyal 6zelliklerini izledikleri (K-
3 Ogrenciler biligsel veya sosyal bir sekilde kendini belli ediyor), dgrencilerin akranlari ile olan farklarini
izledikleri (K-7 Y asitlarindan farkli sormus oldugu sorular, problemlere getirdigi ¢6ziim onerileri, farkli alanlara
olan ilgileri ve onlar1 6grenmek igin harcadigi ¢aba ayirt edilmelerini saglamaktadir) gibi 6zellikleri dikkate
aldiklar1 belirlenmistir. K-7 ise iistiin yetenekli 6grenciyi belirleme siirecine iliskin “Bu &grencilerin toplum
icerisinde sosyal ortamlarda kendilerini bir gsekilde hissettirler” seklinde goriis belirtmistir. K-8’in ifadeleri de sinif
ogretmenlerin {istiin yetenekli 6grencileri belirleme siirecinde sinif i¢indeki durumuna iliskin gézlem, siniftaki
akranlarina gore olan durumu ve &grencinin problemlere getirdigi farkli bakis acilar1 gibi 6zellikleri dikkate
alindig1 goriistinii destekler niteliktedir.

K-8 “Smiftaki 6grencileri tanimaya basladiktan sonra tiim 6grencilerin sergilemesi gerektiren standart
davranis normalleri zihnimizde yer eder. Zamanla bazi 6grencileri bu normallerin altinda kaldigini veya
istiinde oldugunu gorebiliyoruz. Aylar oncesinden sinif tahtasina ¢izdigim bir resmi ayrintilariyla
gilinlimiizde resim defterine yapmasi, daha birinci siniftayken ii¢ boyutlu resim veya portre ¢izebilmesi,
sayilar1 ¢ok iyi taniyip islemleri rahatca yapabilmesi, drnek olay lizerinde ¢ok alisilmisin disinda ifade
etme ¢ozilim iretmesi... Farkli diisiince yapisina sahip bu 6grencileri yakaladiktan sonra gozlem altinda
tutuyorum ve yakindan taniyabilmek igin yasadigi ortami ve ailesini de tantyorum. Bazilariin erken
konustugunu-yiiriidiigiinii, bazilarinin ge¢ konugtugunu buna bagl olarak davranis problemlerinin ortaya
¢iktigini gérdiim”.
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K-7 “Bu tiir dgrenciler, smiflarimizda genel olarak kendilerini bir siire sonra otomatik olarak
gosterebilmekte, diger 6grencilerden farkli olduklarimi 6gretmenlerine hissettirmektedir. Bunlara 6rnek
verecek olursak derslerde sorulan sorulara sira dis1 cevaplar vermekte, ya da kendileri sira dis1 sorular
sorarak yeri geldiginde dgretmenlerini bile cevaplamasi zor durumlarda birakabilmektedir. Zaten beceri
derslerinde iistiin yetenekli 6grenciler bu derslerde kendilerine has bakis acilar1 ile ¢ok giizel iirtinler
ortaya koyabilmektedir”.

Ayrica siif dgretmenleri, Uistiin yetenekli dgrencileri belirleme siirecinde sinif 6gretmenlerinin iistiin
yetenekli 6grenci ile bagarili 6grencileri siklikla birbirine karistirdigy, ikisi arasindaki ayrimi yapamadiklarini ifade
etmiglerdir. K-15"nin ifadeleri de iistiin yetenekli 6grenciler ile basarili 6grenciler arasinda farklar oldugu goriisiinii
desteklemektedir.

K-15 “Basarili 6grenci ile iistiin 6grenciler birbirine karistirilmamalidir. Her soruyu cevaplayan, dersi
ilgiyle dinleyen, kolay dgrenen, bilgiyi oldugu gibi alan, ddevini yapan 6grenciler basarili 6grenci olarak
degerlendirilebilir. Ancak soru soran, duygusal tepkiler veren, 6grenmekten ziyade bilen, bilgiyi oldugu
gibi almayip kendine gdre degistiren ve yorumlayan, proje tasarlayan &grenciler ise iistiin yetenekli
ogrencilerdir”.

Paydaslarin Rolii

Smif 6gretmenleri goriisleri incelendiginde iistiin yetenekli ogrencileri belirleme ve degerlendirme
stirecini bir ig birligi slireci oldugunu ifade etmislerdir. Bu noktada iistlin yetenekli 6grencilerin belirlenmesi ve
yonlendirilmesi siirecinde sinif 6gretmenleri kadar, aile, okul rehberlik servisi ve okul yonetimi gibi paydaslarinda
siirece dahil olmas1 gerektigi belirlenmistir. Ustiin yetenekli 6grencileri belirleme siirecinde simif dgretmenleri,
aile ile iletisime gecerek ¢ocuk hakkinda daha fazla bilgi edindiklerini (K-7 Baktim ¢ocukta potansiyel var
ebeveynleri ile iletisime gecip ¢ocuk hakkinda bilgi aliyorum) ve aile destegi ile daha saglikli ¢ikarimda
bulunduklarini ifade etmislerdir. K-14 “Tabi aileden 6grenci hakkinda bilgi almak isimizi kolaylastiriyor” ifadesi
ve K-9’un “Bu konudaki en biiyiik eksik egitimdir. Hem aile hem okul yonetimi ve rehberlik servisi bu alanda
kendini egitmelidir” ifadeleri de iistiin yetenekli dgrencileri belirleme siirecinde paydaslarin 6nemli oldugu
goriigiinii destekler niteliktedir. Asagidaki Sgretmen goriisleri de istiin yetenekli dgrencileri belirleme ve
yonlendirmede is birliginin olmasi gerektigi ve paydaslarin 6nemli oldugu goriisiinii desteklemektedir.

K-13 “ilk olarak dgretmen ve aile bu taniy1 koymakta basroldeler. Daha fazla veri toplamak icin okul
rehberlik servisinden de goriis alinir. Ancak okul rehberlik servislerinin su anki is tanimlarim
genisletmeli, siniflarda iistiin yetenekli olup ancak gerek aile gerek 6gretmen tarafindan fark edilmemesi
bu 6grencilerin kaybolmasina sebebiyet veriyor”.

K-11 “Benim 6grencileri tanilamamda en biiyiik destegi ailelerinden aldim ve RAM 'a yonlendirdigim 6
6grencinin hepsinin de lstiin yetenekli oldugunu gordiik”. Tabi okul rehberlik servisi de yonlendirme
stirecinde ¢ok yardime1 oldu. Okul yonetiminde destegi ile de gocugu yonlendirebildik”.

Sinif 6gretmenlerine gore Gistiin yetenekli 6grencilerin belirlenme siirecinde aileden ve diger paydaslardan
gerekli destegi alamadiklarinda bu ¢ocuklarin belirlenmesi ve yonlendirilmesi giiclesmektedir. Ozellikle {istiin
yetenekli ¢ocuklarla ilgili, ailelerin olumsuz tutumlari, yanlis bilgiler, ¢ocuklarin diisiincelerinden rahatsizlik,
smnav uygulayicilarin olumsuz tutum ve ilgileri gibi nedenler bu ¢ocuklarin sinif 6gretmenleri tarafindan
belirlenmesini ve yonlendirilmesini gii¢lestirmektedir. K-7’nin ifadeleri bu durumu destekler niteliktedir.

K-7 “Bir diger neden de velilerin bu konudaki yanlis fikir ve tutumlari. Baz1 velilere gére ¢cocugu zeki
diye fazla sisirirken ki bu tam tersi bile olabiliyor, baz1 veliler de bu tiir iistiin yetenekli cocugunu fark
edemiyor onun aykirt diisiincelerinden rahatsiz oluyor. Velilerin yeterince bilingli olmamas: da
yonlendirmemizde engel olabiliyor”.

Tartisma

Bu aragtirma, sinif Ogretmenlerinin istiin yetenekli 6grencilerin belirlenmesindeki deneyimlerini
incelemeyi amaglamistir. Yar1 yapilandirilmig goriisme formlar1 hazirlanmis, goriigmelerden elde edilen veriler
icerik analizi ile ¢dziimlenmis; “Ustiin Yetenekli Ogrencilerin Ozellikleri” ve “Ustiin Yetenekli Ogrencileri
Belirleme ve Aday Gosterme Siirecleri” olmak iizere iki tema belirlenmistir. “Ustiin Yetenekli Ogrencilerin
Ozellikleri” temas1 bilissel 6zellikler, duyussal 6zellikler ve sosyal zellikler olmak iizere 3 alt temadan olusurken,
“Ustiin Yetenekli Ogrencilerin Belirlenmesi ve Aday Gosterilmesi” temast iki alt tema gergevesinde agiklanmistir:
ogretmenlerin rolii ve paydaslarin roli.
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Arastirmamizin bulgularindan biri olan “Ustiin Yetenekli Ogrencilerin Ozellikleri” ana temas: altinda
biligsel, duyussal ve sosyal 6zellikler olmak {izere 3 alt tema belirlenmistir. Alanyazin incelendiginde stiin
yetenekli 6grencilerin 6zelliklerini benzer basliklar altinda agiklayan ¢ok sayida ¢calismanin oldugu tespit edilmistir
(Copenhaver & Mclntyre, 1992; Goodman, 2020; Hansen & Feldhusen, 1994; Klimecka, 2020). Alt temalar
incelendiginde iistiin yetenekli 6grenciler belirleme siirecinde en fazla biligsel 6zelliklerin dikkate alindig:
belirlenmistir. Ustiin biligsel beceriler, iistiin yetenekliligin en yaygmn kavramsallastirmalarindan biridir
(Nacaroglu & Kizkapan, 2021; Worrel vd., 2019). flkokul diizeyinde yapilan arastirmalar incelendiginde sinif
ogretmenlerinin iistlin zekalilik kavraminin 6ziiniin biligsel alanda yattigin1 distindiikleri goriilmektedir
(Endepohls-Ulpe & Rulf, 2006). Bilissel 6zellikleri agiklayan kodlar incelendiginde iistiin yetenekli 6grencilerle
ilgili yaratici diisinme (Hunsaker, 1994; Runco, 1993), iist diizey diisiinme (Feldhusen, 2005), farkli bakis
acilarmna sahip olma (Runco, 1993), sorunlari farkli agilardan ele alabilme (Maker vd., 1994; Sriraman, 2003) ve
literatiir bu kodlar1 desteklemektedir. Ayrica iistiin yetenekli 6grencilerin biligsel dzellikleri alt temasinin ilgili
literatiirle desteklendigini aciklayan “biligsel olarak akranlarimdan farkli gelisir” (Bildiren vd., 2020) kodunun
kullanildig1 goriilmektedir. Baz1 6gretmenler iistiin yetenekli 6grencilerin biligsel olarak ileri diizeyde olduklarini
ancak bu durumu akademik basarilarinda gosteremediklerini belirtmigler ve P-10'un ifadeleri su sekildedir;
"Biligsel ozellikleri géz oniine alindiginda akranlarindan birkag yil 6nce gelisir ve bu bazen akademik basarty1
olumlu ve olumsuz etkiler." Ustiin yetenekliler arasinda diisiik akademik basar1 ¢ok yaygindir. Diisiik akademik
basar1 bireysel oldugu kadar ¢evresel faktorlere de (aile, arkadas cevresi, okul vb.) baglidir (Freeman, 2011;
Matthews & McBee, 2007; Ritchotte vd., 2014; Snyder & Linnenbrink, 2013; Speirs vd., 2009; Wu, 2008;
Zabloski & Malacci, 2012). Ustiin yetenekli kisilerde goriilen diisiik basar1 sorununu anlamak igin bircok ¢alisma
yapilmistir. Ancak bu konuda yapilan arastirmalara ragmen giiniimiizde bu soruna etkili bir ¢dziimiin olmadigt
goriilmektedir (Figg vd., 2012). Brody ve Stanley (2005) dstiin zekali 6grencileri biligsel profilleri ile
degerlendirmek yerine giicli ve zayif yonlerinin belirlenerek bu alanlarda degerlendirilmesi gerektigini
belirtmislerdir. Ustiin yetenekli grencilerin her konuda iistiin olmadiklar1 ancak bazen tek bir konuda iistiin
olduklari sdylenebilir. Baz1 6grenciler sayisal derslerde yiiksek performans gosterirken, ayni anda sozel derslerde
diisiik performans gosterebilirler.

“Ustiin Yetenekli Ogrencilerin Ozellikleri” ana temasi altinda yer alan diger bir alt temanin ise etkili
ozellikler oldugu belirlenmistir. Son yillarda duyussal faktorlerin basari iizerindeki etkilerine odaklanilmigtir (Rinn
vd., 2010; Onal & Onal, 2021). Saglikly, etkili gelisim, egitim ortamlarinda hedeflenen bir hedeftir ve 6grenmeyi
kritik olarak etkiledigi diisiniilmektedir (Delcourt vd., 2007). Clark'a (2013) gore, lstiin zekalilar igin egitim
ortamlar tasarlanirken, duyussal ve giidiisel faktorler dikkate alinmasi gereken 6nemli faktorlerdir. Duyussal
ozellikleri agiklayan kodlar incelendiginde benlik kavraminin birkag farkli kodda (akademik benlik, saglikli ve
yiikksek benlik algisi) yer aldigi goriilmektedir. Alanyazin incelendiginde duyussal oOzellikleri agiklayan
arastirmacilar tarafindan benlik kavramina biiyiik 6nem verildigi goriilmektedir (Rinn vd., 2010). Diger kodlara
bakildiginda motivasyon ve basarma duygusunun on plana ¢iktigi goriilmektedir. Basart duygusu igin
motivasyonun rolii, listiin zekalilig1 agiklayan bir¢cok model, kavram ve tanim tarafindan kabul edilmistir
(Clinkenbeard, 2012; Dai vd., 1998; Housand & Housand, 2012; Kaplan-Say1 & Yurtseven, 2021; Phillips &
Lindsay, 2006). Hong ve Aqui (2004), iistiin zekal1 6grencilerin iistiin zekali olmayanlara gore bilissel olarak daha
yetkin olduklarini ve daha fazla i¢sel motivasyona sahip olduklarini belirtmislerdir.

“Ustiin Yetenekli Ogrencilerin Ozellikleri” ana temasi altinda agiklanan alt temalardan biri de sosyal
ozelliklerdir. Literatiir incelendiginde iistiin yetenekli dgrencilerin sosyal 6zellikleri ile ilgili ¢esitli tartismalar
bulunmaktadir. Bazi aragtirmacilar {istiin yetenekli Ogrencilerin sosyal gelisimlerinde ¢esitli sorunlar
yasayabileceklerini belirtmiglerdir. Robinson'a (2008) gore istiin yetenekli Ogrenciler, farkli ozellikler
gosterdikleri igin akranlarina gére sosyal gelisimde daha sik sorun yasayabilmektedirler. Reis ve Renzuli'ye (2004)
gore dezavantajli gruplarda (diisiik sosyo-ekonomik diizey, 6grenme giigliigii geken 6grenciler vb.) yer alan {istiin
yetenekli dgrenciler sosyal ve duygusal sorunlar yasayabilmektedir. Ayrica Robinson (2008) iistiin yetenekli
ogrencilerin de en az digerleri kadar uyumlu olduklarini ancak benzer durum ve olaylarin diger dgrencilerden
farkli olarak sosyal ve duygusal gelisimlerini riske atabilecegini belirtmigtir. Bu goriiglerin aksine, Franca-Freitas
ve digerleri (2014), alan yazinda genel kabul goren istiin yetenekli 6grencilerin sosyal becerilerde giigliiklerle
karsilagtiklar1 iddiasini reddetmis ve arastirmalarinda bunun tam tersi bir sonug ortaya koymustur.

Benzer sekilde Endepohl-Ulpe ve Rulf (2006) sosyal becerilerin iistiin zekal1 6grenciler iizerinde olumlu
ya da olumsuz anlamda belirleyici olamayacagini belirtmislerdir. Calismamizin bulgularina baktigimizda
literatiirde de benzer bir tartismanin oldugunu sdyleyebiliriz. Arastirmaya katilan simif Ogretmenleri iistiin
yetenekli 6grencilerin sosyal becerilerde akranlarindan farklilagtigini belirtmislerdir. Ayrica simif 6gretmenleri
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baz1 6grencilerin sosyal becerilerinin ileri diizeyde oldugunu, bazilarinin ise tamamen ige doniik oldugunu
belirtmislerdir. Ustiin yetenekli 6grencilerin sosyal Ozelliklerini agiklayan kodlar incelendiginde akranlarla
iletisimde zayiflik ve yalnizlik kodlarinin oldugu goriilmektedir. Freeman (1983), {istiin yetenekli bir cocugun
miilkemmeliyet¢iligi nedeniyle elestiriye asir1 duyarli olacagini ve bu elestirilere tepkisinin sosyal izolasyona yol
acabileceg@ini belirtmistir. Diger bir bulgu ise iistiin yetenekli 6grencilerin liderlik becerileridir. Ustiin yetenekli
ogrencilerin ayirt edilmesinde liderlik davraniglar1 6nemli bir 6zelliktir (Baldwin, 1987; Bisland, 2004; Hébert,
2019; Matthews, 2004).

Caligmanmizin bulgularindan bir digeri olan “Ustiin Yetenekli Ogrencilerin Belirlenmesi ve Aday
Gosterilmesi” ana temasi, dgretmenlerin rolii ve paydaglarin rolii olmak {izere iki alt tema cergevesinde
agiklanmistir. Ustiin yetenekli dgrencilerin belirlenmesi ve aday gosterilmesi siireci, tek bir sihirli yanitla
¢oziilebilecek bir sorundan ziyade karmasik bir konu olarak ele alinmalidir (Callahan, 2005). Egitimciler standart
testlerin, &grenci portfdy dosyalarinin ve O0gretmen tavsiyelerinin gegerli tani araglart olduguna inanirken,
ebeveynler bunu kabul etmemektedir (Schroth & Helfer, 2008). Ogretmenler, dgrencilerle daha sik etkilesime
girdikleri ve gozlemleme firsati bulduklart icin iistiin yetenekli 6grencilerin belirlenmesinde biiyiik dnem
tasimaktadir (Bracken & Brown, 2006). Ustiin yetenekli &grencilerin egitiminde 6gretmenlerin roliine iliskin
literatiirde bircok yaym bulunmaktadir. Bu ¢esitli ¢alisma ve caligmalarin yazarlari, iistiin zekali 6grencilerin
akademik, biligsel ve duyussal gelisimlerini kolaylastirmak i¢in bazi bilgi ve becerilere ihtiya¢ duyduklarini iddia
etmektedirler (Ford & Trotman, 2001). Bunun disinda Copenhaver ve Mclntyre (1992) iistiin yetenekli
Ogrencilerin egitiminde &gretmenlerin deneyimlerinin daha da onemli oldugunu belirtmislerdir. Hansen ve
Feldhusen (1994), iistiin yetenekli 6grencilerin egitimi i¢in egitim alan ve almayan 6gretmenleri kargilagtirmistir.
Bu ¢alismanin sonuglarina gore, iiniversite doneminde iistiin yeteneklilerin egitimi ile ilgili kurslar alan
O0gretmenlerin, Ustiin yeteneklilerin egitiminde uzmanlarin kullanmasi gereken becerilere daha asina olduklari
belirlenmistir. Bu ¢aligmada, iistiin yetenekli 6grencilerin belirlenmesi ve aday gosterilmesi siirecine, bu isle bizzat
ilgilenen 6gretmenlerin bakis agisiyla bakilmistir. Bu agidan arastirma sonuglariin yeni 6gretmenlere iistiin
yetenekli 6grencilerin belirlenmesi ve aday gosterilmesinde yol gdsterici olmast beklenmektedir.

Bu c¢alismada bazi simirliliklar ve varsayimlar bulunmaktadir. Aragtirmanin sinirliliklar: ve varsayimlari
asagida maddeler halinde sunulmustur.

1. 15 ilkokul 6gretmeni ile sinirhdir.

2. Istanbul'da gorev yapan ilkokul 6gretmenleri ile sinirlidir.

w

Goriisme sorularina verilen cevaplarla sinirhidir.

4. Goriisme sorularinin ilgili alt hedefleri 6l¢tiigii varsayilmaktadir.

5. Sinif 6gretmenlerinin goriigme sorularini ictenlikle cevapladiklar: varsayilmistir.
Yazarlarin Katki Diizeyleri

Veri toplama araci hazirlama ve veri toplama siirecinde biitiin arastirmacilar esit gérev almistir. Ancak
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Abstract

Introduction: This study aims to examine the experiences of primary school teachers in the identification of gifted
students and nominating them to science and art centers.

Method: This research was carried out within the scope of phenomenology design, one of the qualitative research
designs. The research study group was determined by the criterion sampling method, one of the purposeful
sampling methods. The research study group consisted of 15 primary school teachers working in Istanbul. The
study data were obtained through semi-structured interview forms developed by the researchers and personal
interviews conducted with the study group. The data were analyzed by content analysis. Researcher triangulation
was used in the analysis of the data. To minimize data loss, the data were recorded with a voice recorder.

Findings: According to the study's findings, it was determined that the classroom teachers took into account the
students’ cognitive, affective, and social characteristics while identification them with giftedness and made
observations depending on the process.

Discussion: Although many features are used to identify gifted students when the relevant literature is examined,
it has been determined that cognitive features are frequently used in the identification of gifted students.
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Introduction

Due to the lack of specific characteristics and behaviors that can identify giftedness, many definitions
have emerged in the literature throughout the historical process (Trost, 2000). When the characteristics of gifted
students in the relevant literature are examined, it can be seen that they have several characteristics as follows:
these students have higher scores on intelligence tests than students having normal intelligence, they have much
curiosity and desire to learn, and they have significantly more talent in visual arts than their peers, they can use
advanced analytical skills in mathematics at the highest level, they have a wide vocabulary, they have the ability
in one or more areas, they can put forward leadership ability, they can actively use creative thinking skills at the
highest level, they can present their special and general academic abilities and skills better than their peers
(Matthews & Foster, 2005; Nevo & Rachmel, 2009; Plucker & Esping, 2014; Renzulli, 2012; Sternberg & Zhang,
1995; Tucker & Hafenstein, 1997; Van Tassel-Baska, 2005). According to Davis (2006), the most prominent
characteristics of gifted students are their high motivation for learning, their ability to learn faster and deeper than
their peers, their love to do research, and their curiosity and creativity.

The fact that gifted students show characteristics that can make a difference (in cognitive characteristics)
compared to their peers facilitates these students' referral and identification processes. In the identification process,
it is necessary to observe these students very well in the classroom and social environments and understand the
differences in their daily speech by analyzing them (Smutny et al., 1997). At this point, primary school teachers
have a very important role in nominating gifted students (Clark, 2013; Sanders & Rivers, 1996; Sanders et al.,
1997).

It is possible to say that primary school teachers have many duties and responsibilities when it comes to
the identification and nominating gifted students. Primary school teachers' main responsibilities include providing
high-level thinking environments and creating a positive environment with adequate stimulation (Feiring et al.,
1997). Because giftedness is the result of dynamic, stimulating, and interactive processes that make a noticeable
difference in terms of quality and quantity in the performance and thinking ability of individuals as a result of
inheritance and the environment in which they are born (Clark, 2013), primary school teachers should make
observations and make evaluations taking all of these factors into account.

Identification of students who are considered gifted among primary school students brings along options
for these students to obtain support for developing their ability and being admitted to relevant programs. Since
gifted students are the most important workforce of the future (Watters & Diezmann, 2003), countries conduct
many studies on training gifted students (Jolly, 2009). It is seen that various private schools are open for gifted
students in the world. Countries such as England, America, Germany, and Austria have made serious investments
in the education of gifted students and opened various institutions for the education of these students. For example,
the German Government provides financial support to research in the field of the education of gifted individuals
and offers these students a wide range of special opportunities (Monks & Pfliiger, 2005; Persson, 2009). In Turkey,
Science and Arts Centers, which operate under the Ministry of National Education General Directorate of Special
Education and Guidance Services, are institutions that stand out in responding to these students' educational needs
and supporting their development. SACs (Science and Art Centers) are important institutions where gifted students
carry out activities collectively and receive education according to their abilities (Kunt & Tortop, 2013). Student
recruitment and admission processes to SAC start with nominating students thought of as gifted by teachers or
parents.

In Turkey, identification processes of the students thought to be gifted are carried out in the Guidance and
Research Centers, and it is seen that different criteria such as ability and intelligence are tested together in the
identification process. As a result, primary school teachers can nominate their students in three talent areas at the
point of giftedness. These capabilities are general intellectual abilities and abilities in the field of visual arts and
music. As of the 2019-2020 academic year, there are 181 "science and art centers" in total in Turkey. This number
shows that Turkey takes serious steps toward the education of gifted students.

When the related literature is examined, it is observed that the number of publications about gifted
students has increased over the years. An investigation of the experiences of teachers who have gifted students in
their class and whose students are identified as gifted thanks to his or her direction will guide primary school
teachers who do not have experience in the process of identification of gifted students, parents who do not know
how to evaluate and guide their children about giftedness, and relevant stakeholders. At this point, the aim of the
study was determined to be "to examine the experiences of primary school teachers in the identification and
nominating of gifted students”.
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Method
Research Model

The research was conducted within the scope of phenomenology design, one of the qualitative research
methods. Phenomenology is a qualitative research approach that investigates how people make sense of their
experiences due to their interactions with their environment (Patton, 2015). The reason for conducting the study
within the scope of phenomenology research is to reveal the experiences of primary school teachers regarding the
process of identification and nomination of gifted students.

Study Group

The research participants are 15 primary school teachers who work in a primary school in Istanbul
(province) and are selected by criterion sampling. In criterion sampling, the sample is composed of people, events,
objects, or situations that have the qualities determined about the problem (Merriam, 2009). The criteria used to
determine this research's study group were "being a primary school teacher" and "having a student's identification
as gifted through his/her nomination." After the necessary examinations, the teachers who met the criteria were
included in the study. Demographic information about the research participants is given in Table 1 below.

Table 1
Information about Research Participants and the Gifted Students whom They Directed

- . Number of students Number of student’s
Participant Age Gender Status of education Profe; S|pnal whom he or she identification of as
code seniority . :
nominates gifted

P-1 35 Female Undergraduate 10 6 1
p-2 33  Female Undergraduate 8 5 1
P-3 30 Female Undergraduate 7 6 1
P-4 34  Female Undergraduate 8 7 1
P-5 31 Male Undergraduate 6 8 2
P-6 29 Male Undergraduate 5 10 2
P-7 32 Male Undergraduate 8 8 1
P-8 34 Male Graduate 9 11 3
P-9 36 Male Graduate 13 12 4
P-10 33 Male Graduate 11 10 5
P-11 35 Female Graduate 12 6 6
P-12 45 Male Doctorate 17 9 6
P-13 39 Female Graduate 12 8 6
P-14 41 Male Doctorate 17 8 7
P-15 40  Female Doctorate 15 9 5

When Table 1 is examined, it is seen that the participants of the study consist of 7 female and 8 male
primary school teachers. 2 of the participants graduated with a doctorate, 6 of them graduated with a master's
degree, and 7 of them graduated with a bachelor's degree. It is also seen that the participants' professional
experiences vary between 5 and 17 years.

Data Collection Tools

Semi-structured interview form: In the study, data were collected using a semi-structured interview form
created by the researchers by reviewing the literature to get the experiences and opinions of the primary school
teachers in the identification and nominating of gifted students. The data were obtained through face-to-face
interviews with the teachers. In addition, the prepared interview questions were presented for expert opinion, and
the interview form was given its final form in line with the feedback from the experts. Opinions of 8 experts were
taken for the content validity of the interview form. Semi-structured interviews allow participants to explain the
world they perceive with their thoughts with the help of open-ended questions (Merriam, 2009). In the semi-
structured form, besides the demographic questions for identifying participants, there were five questions through
which the opinions of the teachers were to be determined. In the interview, some questions described as probing
questions were asked to participants according to the flow of the research to increase the richness of the data and
deepen the participants' opinions. Probes can be arranged to ask more questions about the details, request them to
make explanations, or get examples (Merriam, 2009). E.g., “Can you talk a little more about this?", "Did anyone
help you in this process?"
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Data Collection Process

The interviews for the research were conducted with teachers who had gifted students in their classrooms.
Interviews with primary school teachers lasted 26 minutes on average. The research data were obtained through
individual face-to-face interviews. The researchers collected the study data, and the obtained data were not shared
with different people. The research data were collected after the approval of the ethics committee for the study.
The data were collected according to ethical rules, and the identities and out-of-research discourses of the
participants were not reflected in the study. In addition, the data collection process was carried out following the
pandemic rules by taking the mask, distance, and cleaning rules into account. Before the interview, the researchers
provided masks, disinfectants, and social distance bands. The ethics committee certificate of the research was
given by the "Yildiz Technical University Social and Human Sciences Board" on 09.01.2021 with the number E-
73613421-604.01.02-2101090038.

Data Analysis

In this study, the data obtained through semi-structured interviews in line with the purpose of the research
were analyzed by the content analysis method. Content analysis is expressed as a dimension in reducing and
making sense of any qualitative data to determine the basic consistencies and meanings by scanning the qualitative
text in line with the repetitive words and themes and taking the voluminous qualitative material (Patton, 2015).
Qualitative data analysis consists of three successive stages. These stages are reducing data, displaying data, and
finally, presenting and verifying the results (Miles & Huberman, 1994). Within the scope of content analysis,
coding was first made, and the themes were reached through this coding. Coding can be defined as making
symbolic abbreviations for various data angles to obtain sections for the study from the data obtained in the
research (Merriam, 2009). Denzin (1978) proposed four different types of triangulation. The triangulation method
requiring the participation of researchers was used in this study. Each researcher conducted the data analysis
individually.

Validity, Reliability, and Role of the Researcher

Quialitative research is generally based on extensive experience with participants and interpretation
(Creswell, 2009). In qualitative research, the credibility of the results is the most important issue of scientific
research (Yildirim & Simsek, 2016). From this point, the validity and reliability of research are important issues.
The researcher was directly involved in the data collection process and analysis and served as a tool in this study.
In the data collection process and data analysis, the researcher is attentive to being as objective as possible. To
ensure validity and reliability of the research procedures such as "volunteering was sought in the primary school
teachers participating in the study, "research data were also checked by a different researcher, and similar themes
and categories were reached,” and "pilot application was made before data collection with questions in the
interview form" were performed. In this way, processes such as consensus and credibility were tried to be achieved.
The consensus was calculated as 92% for this research. Miles and Huberman (1994) stated that the consensus
should be at least 80%. In addition, the research findings were supported with examples and presented within the
framework of detailed and rich descriptions.

Findings

When the identification and nomination processes of gifted students in primary schools were examined,
it was determined that teachers took the students' cognitive, affective, and social characteristics into consideration
and received opinions from stakeholders such as family and school guidance services. Findings regarding these
processes are explained within the framework of two themes. The first theme, "Characteristics of Gifted Students,"
was explained within three sub-themes: cognitive, affective, and social. The second theme was expressed as
"Processes for ldentification and Nomination of Gifted Students." The themes and sub-themes determined are
explained below, supported by the opinions of the primary school teachers.

Theme-1: Characteristics of Gifted Students

When the views of primary school teachers about the processes of identification of gifted students are
examined, it is determined that they observed students who differed from their peers in cognitive, affective, and
social fields, and they used various methods to determine whether they were gifted or not. From this point, it was
determined in the study that the cognitive, affective, and social characteristics that bring these students forward
were taken into account in the process of identification of gifted students by primary school teachers. Three sub-
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themes have been determined within the framework of this theme. These sub-themes have been presented below,
supported by one-to-one quotations from primary school teachers' views.
Cognitive Characteristics

The codes used by primary school teachers to express the cognitive characteristics of gifted students are
presented in Table 2 below.

Table 2
Cogpnitive Characteristics of Gifted Students

Cognitive characteristics

Codes Teachers Frequency
Gifted student sees what other students do not see P-3, P-10, P-5, P-11, P-12, P-2, P-7, P-1, P-6 9
Has a different point of view p-11, P-4, P-1, P-6, P-14, P-15, P-8, P-2 8
Has different interests and curiosity by his/her age P-3, P-1, P-4, P-6, P-2, P-14, P-10 7
Is more creative P-12, P-13, P-4, P-5, P-9, P-11, P-3 7
Has the ability of high-level thinking P-14, P-15, P-2, P-9, P-7, P-8, P-4 7
Is advanced in life skills P-2, P-15, P-3, P-5, P-6, P-9 6
Deals with problems from different perspectives P-1, P-15, P-2, P-1, P-9, P-11 6
Has hidden powers P-9, P-11, P-3, P-8, P-15 5
Asks questions consciously P-4, P-6, P-2, P-12, P-9 5
Gains reading and writing skills early P-9, P-4, P-1, P-6, P-14 5
Has a broad vocabulary by their age P-8, P-7, P-10, P-13, P-4 5
Thinks very fast P-5, P-6, P-9, P-1 4
Has the ability to discover and invent pP-12, P-9, P-10, P-3 4
Can internalize what he/she learned P-14, P-1, P-11 3

Table 2 shows the codes for the cognitive characteristics that primary school teachers use when describing
gifted students. Detailed information about these codes is presented below, supported by quotations from the
statements of primary school teachers.

It is seen that the sub-theme most used by primary school teachers while expressing the characteristics of
gifted students is cognitive characteristics. When the views of the primary school teachers are examined, it was
seen that they expressed cognitive characteristics of gifted students as follows: gifted student sees what other
students do not see (P-3 The gifted student sees what the other student cannot see, P-10 | think that besides their
abilities, they can see the thing which no one else pays attention, from different angles), has a different point of
view (P-11 | believe that these students have different perspectives from his/her peers and different thinking skills,
P-4, Students who can look at a subject from a different perspective are gifted), makes different progress from
their peers cognitively (P-3 Gifted persons are not different kinds of people; they can be expressed as individuals
who differ in terms of distribution, frequency, timing and composition of some of their characteristics), has
different interests and curiosity by his/her age (P-3 They have different interests, abilities, and curiosity levels
according to their age), is more creative (P-12 they can produce more original ideas than their peers), has the ability
of high-level thinking (P-14 They have high-level thinking skills), assimilates 21st century skills (P-15 They can
quickly grasp 21st century skills), is advanced in life skills (P-2 They are also ahead of their peers in life skills),
deals with problems from different perspectives (P-1 Their solution suggestions for daily life problems are also
different), has hidden powers (P-9 | think these children have hidden powers in their cognition), asks questions
consciously (P-4 The questions they ask, the areas they are interested in are different from their peers and they
learn easily), gains reading and writing skills early (P-9 They learn to read and write early ), has a broad vocabulary
by their age (P-8 Their vocabulary is wider according to the age), thinks very fast (P-5 They can think fast and
they are faster in problem-solving and creative thinking skills than their peers), has the ability to discover and
invent (P-12 Gifted students can invent different things), can internalize what he/she learned (P-14 These students
can code or make practical what they have learned according to themselves, they can even create their own methods
easily. They can also adapt the methods they have created according to their learning in different fields). In
addition, some teachers stated that gifted students are cognitively advanced but could not show this in their
academic success. For example, P-10 supports this situation by stating that "Considering its cognitive features, it
develops a few years before its peers, and this sometimes affects its academic success positively and negatively."

Erol et al. 2023, 24(2)



PRIMARY SCHOOL TEACHERS' EXPERIENCES IN THE IDENTIFICATION OF GIFTED STUDENTS AND NOMINATING 280
THEM TO SCIENCE AND ART CENTERS

P-7 defined the gifted student as follows. P-7 defined the gifted student as “"I think a gifted student is a student
who thinks differently from his peers, is curious, researcher, who asks questions, these questions are at a different
level than his peers, has analytical thinking skills”.

Social-Emotional Characteristics

The codes used by primary school teachers when expressing the social-emotional characteristics of gifted
students are presented in Table 3 below.

Table 3
Social-Emotional Characteristics of Gifted Students
Social-emotion characteristics

Codes Teachers Frequency
The ones who are highly motivated P-11, P-4, P-12, P-9, P-10 5
Have healthy and high self-perceptions P-9, P-1, P-3, P-11 4
Have high academic self-identity P-15, P-8, P-7, P-13 4
Have a sense of achievement P-14, P-5, P-14 3
Develop positive attitudes P-3, P-6, P-7 3
Interact with supportive role models P-1, P-15 2
Determined P-13, P-11 2
Independent P-2, P-10 2

Table 3 shows the codes related to social-emotional characteristics primary school teachers use when
describing gifted students. Detailed information about these codes is presented below, supported by quotations
from the statements of primary school teachers.

When the opinions of primary school teachers were examined, it was determined that gifted students also
showed some differences in social and emotional characteristics. According to primary school teachers, students
gifted in terms of affective characteristics are the ones who are highly motivated (P-11 Gifted students can motivate
themselves), have healthy and high self-perceptions (P-9 They can see themselves as different and impose different
values on themselves), have high academic self-identity (P-15 They are individuals who have advanced thoughts
and can use their intelligence effectively), have a sense of achievement (P-14 These children believe that they will
succeed and go along that way whatever the society says), develop positive attitudes (P-3 They can develop
positive attitudes towards different areas and issues), interact with supportive role models (P-1 These children can
interact with adults very comfortably), are determined (P-13 They continue a job until the end and do not give up
easily) and are independent (P-2 They can carry out a job independently without support). The statement of P-6
also emphasizes that gifted students differ from other students in terms of affective characteristics.

P-6 "It is possible to identify gifted students as advanced students in terms of interest, attitude, and self-
confidence. These students tend to certain subjects and can direct all their interests to that area. In these
areas, they get different interpretations by using their intelligence effectively. They can also provide their
learning motivation at the highest level".

Social Characteristics

The codes used by primary school teachers when expressing the social characteristics of gifted students
are presented in Table 4 below. Table 4 shows the codes related to the social characteristics that primary school
teachers use when describing gifted students. Detailed information about these codes is presented below, supported
by quotations from the statements of primary school teachers.
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Table 4
Social Characteristics of Gifted Students

Social characteristics

Codes Teachers Frequency
They are incompatible P-9, P-10, P-7, P-6, P-2, P-1 6
They do not respect the opinions of others P-15, P-2, P-9, P-12, P-13 5
They show weakness in social skills pP-2, P-8, P-4, P-10, P-15 5
They show weakness in communication with peers P-5, P-8, P-4, P-6, P-11 5
They are lonely P-3, P-5, P-13, P-14 4
More successful in social skills p-14, P-8, P-10, P-13 4
They can chat with adults easily P-1, P-2, P-9 3
They can take the lead pP-13, P-3, P-7 3
They are inquisitive P-11, P-9 2

According to primary school teachers, gifted students also differ from their peers in social skills. Primary
school teachers stated that gifted students were either very skilled or completely withdrawn in terms of social
skills. According to the views of primary school teachers, negative aspects of gifted students in terms of social
characteristics are as follows; they are incompatible (P-9 He/she is extremely incompatible and cannot adapt to
his/her friends), they do not respect the opinions of others (P-15 My student makes fun of his/her friends' opinions
and can use offensive words), they show weakness in social skills (P-2 He/she is socially weak and having
difficulty in making friends), they show weakness in communication with peers (P-5 I observed that my student
was incompetent in communication with peers), they are lonely (P-3 He/she does not like to spend time with
friends). On the other hand, primary school teachers explained their positive aspects in terms of social
characteristics by stating that they are more successful in social skills (P-14 They can be quite successful in social
relations), they can chat with adults easily (P-1 My gifted student could chat with me as if we were friends), they
can take the lead (P-13 They show up prominently in the work that needs to be done together, P-4 Their leadership
aspects are very strong and they are skilled in referral those around them), they are inquisitive (P-11 They do not
accept the rules directly, they ask the reason). The statement of P-12, "The gifted student may differ socially
depending on the personality trait and the conditions he/she lives in," explains this situation. The views of primary
school teachers below also support the view that there are differences in social characteristics of gifted students.

P-5 "I think that students need more emotional support than other students while solving problems related
to superficial life with socially expressive cognitive problem-solving processes. A very simple emotional
problem for his peers could be a turning point in their lives".

P-8 "He excels from others in terms of conformity-unconformity in behavior. If his talent is noticed, he
may be drawing a portrait that he follows the rules, but he can be incompatible when he is not noticed. If
he does not receive education according to his abilities, he will do more harm than good to the society".

When the expressions of primary school teachers about gifted students were examined, it was determined
that they expressed them as individuals who differ from other students in cognitive, affective, and social areas.
The following teacher views support the idea that gifted students have effective cognitive, affective, and social
characteristics.

P-6 "I generally confront the gifted student who is strict about rules and has a well-developed verbal
language. They were children who skipped no rules and spoke sentences like an adult. His mathematical
intelligence was highly developed. He was also interested in painting, music, and/or physical education”.

P-11 "Gifted student means different student for me. Of course, | do not mean that these students are
smarter or more intelligent than their peers. This is because these students understand and perceive more
easily, develop their own method, and have practical thinking skills".

In addition, primary school teachers stated that not all of these features could be seen in a student, some
features can be seen in some of them, and some features can be seen in only one of them. For example, the statement
of P-4 supports this situation: "There may be one or more features that make students gifted. Not all gifted students
are the same, but there are individual differences between them". The following teacher statements also support
the view that there are individual differences between gifted students.
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P-2 "™You cannot fit the gifted student into a complete definition. Because there is no exact definition or
similarity-difference situation, while some gifted students can be extremely careful, responsible,
compliant, patient, others can be the opposite".

P-14 "A person who exhibits behaves differently and develops different thoughts than his peers. Points
that no one sees or notices attract his/her attention".

Students

The theme of " Identification and Nomination Processes of Gifted Students" is explained within two sub-
themes: teachers' role and stakeholders' role. There are findings related to the processes of identification of gifted
students by primary school teachers under this theme. Data about sub-themes supporting this theme are presented
below, supported by one-to-one quotations from primary school teachers' views.

The Role of Teachers

Primary school teachers stated that primary school teachers have many responsibilities in the
identification of gifted students. In the identification of gifted students, it was found that the teachers took into
account the characteristics determined in the first theme (students showed cognitive, social, and affective
characteristics in the process) and observed students in the classroom. While the primary school teachers We do
not identification the students. While the primary school teachers identify the gifted students, they follow such
steps as evaluating the situation of the student in the class (P-1 They show themselves in the process when they
start school), observing the student in the process (P-4 We observe students, gifted students stand out from their
peers over time), asking students intelligence questions (P-9 I try to identify these students by asking various
intelligence questions), following the cognitive and social characteristics of these students (P-3 Students stand out
cognitively or socially), and observing their differences from their peers (P-7 The questions they ask differently,
their solutions to problems, their interests in different areas, and their effort to learn about these areas make them
distinguished). Regarding the process of identifying the gifted student, P-7 stated that “these students make
themselves felt in social environments in society." The statements of P-8 also support the view that primary school
teachers took into account such features in the process of identifying gifted students as observation of the students’
situation in the classroom, their situation compared to their peers in the classroom, and the different perspectives
that the student brings to the problems.

P-8 "After | grasp these students with different mentalities, | keep them under observation, and | get to
know the environment he/she lives in and her/his family to recognize them closely. | saw that some of
them talked or walked early, some talked late, and this causes behavioral problems".

P-7 "These kinds of students can show themselves automatically after a while in our classrooms and make
their teachers feel that they are different from other students. If we give an example to these, they give
extraordinary answers to the questions asked in the lessons, or they may ask extraordinary questions and
sometimes leave even their teachers in difficult situations about answering. In manipulative skill lessons,
gifted students can already produce beautiful products with their unique perspectives".

In addition, primary school teachers stated that in the identification of gifted students, primary school
teachers often confused gifted students with successful students and could not distinguish one from another. The
statements of P-15 also support the view that there are differences between gifted students and successful students.

P-15 "Successful students and gifted students should not be confused with each other. Students who
answer every question, listen to the lesson with interest, learn easily, take the information as it is, and do
their homework can be considered successful students. However, the students who ask questions, give
emotional reactions, know rather than learn, do not take information as it is and change and interpret it
according to themselves, and design projects are gifted students".

The Role of Stakeholders

When the opinions of primary school teachers were examined, it was seen that they stated that the process
of identification and nomination of gifted students was a collaborative process. At this point, it was determined
that stakeholders such as parents, school guidance services, and school management should be involved in the
process of identification and nomination of gifted students and primary school teachers. In the process of
identification and nomination gifted students, primary school teachers stated that they got more information about
the child by communicating with the parents (P-7 If | realize the potential of the student, I get in touch with the
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parents and get information about the child), and | see that they made better inferences with the support of the
parents. The statement of P-14 "Of course, getting information about the student from the family makes it easier
for us," and the statement of P-9 "The biggest deficiency in this subject is education”. “Both the family and the
school administration and the counseling service should educate themselves in this field" supports the view that
stakeholders are important in the process of identification gifted students. Teachers' views below also support the
view that collaboration is necessary for the identification and nomination of gifted students and that stakeholders
are important.

P-13 "First of all, the teacher and the family are the main roles in making this identification. The school
guidance service is also consulted to collect more data. However, the current job descriptions of school
guidance services should be expanded. Not being noticed by both the family and the teacher causes gifted
students in classrooms to disappear”.

P-11 "I received the greatest support from their families in identification my students, and we found that
all 6 students I directed to RAM were gifted. Of course, the school guidance service was very helpful in
the orientation process. We were able to direct the child with also the support of the school
administration™.

According to primary school teachers, when they cannot receive the necessary support from gifted
students’ families and other stakeholders while nominating them, it becomes difficult to identification and
nominate them. The reasons, such as negative attitudes of families, misinformation, discomfort with children’s
thoughts, and negative attitudes and interests of examiners, especially regarding gifted children, make it difficult
to identification and nominate these children by primary school teachers. The expressions of P-7 support this
situation.

P-7 "Another reason is the wrong opinions and attitudes of the parents on this issue. While some parents
exaggerate their child excessively because he is clever, which may even be the opposite, some parents do
not notice such a gifted child and are disturbed by his contrary thoughts. Unconsciousness of parents can
also prevent us from referral”.

Discussion

This study aimed to examine the experiences of primary school teachers in the identification of gifted
students. Semi-structured interview forms were prepared, and the data obtained through the interviews were
analyzed with content analysis; two themes were determined, "Characteristics of Gifted Students" and "Processes
of Identification and Nomination of Gifted Students". While the theme of "Characteristics of Gifted Students"
consists of 3 sub-themes: cognitive characteristics, affective characteristics, and social characteristics, the theme
of "ldentification and Nomination of Gifted Students" was explained within the framework of two sub-themes: the
role of teachers and the role of stakeholders.

Under the main theme of "Characteristics of Gifted Students,” which is one of the findings of our study,
3 sub-themes were determined as cognitive, affective, and social characteristics. When the literature is examined,
it has been determined that there are many studies explaining the characteristics of gifted students under similar
titles (Copenhaver & Mclntyre, 1992; Goodman, 2020; Hansen & Feldhusen, 1994; Klimecka, 2020). When the
sub-themes were examined, it was determined that the cognitive characteristics of gifted students were the most
expressed by primary school teachers. Higher cognitive skills are one of the most common conceptualizations of
giftedness (Nacaroglu & Kizkapan, 2021; Worrel et al., 2019). When studies conducted at the primary school level
are examined, it is seen that classroom teachers think that the essence of the concept of giftedness lies in the
cognitive field (Endepohls-Ulpe & Rulf, 2006). When the codes describing the cognitive features are examined, it
was seen that such codes are formed about gifted students as creative thinking (Hunsaker, 1994; Runco, 1993),
high-level thinking (Feldhusen, 2005), having different perspectives (Runco, 1993), being able to handle problems
from different angles (Maker et al., 1994; Sriraman, 2003) and the literature supports these codes. In addition, it
is seen that the code "cognitively develops differently from their peers” (Bildiren et al., 2020), explaining that the
sub-theme of gifted students' cognitive characteristics is supported by the relevant literature. Some teachers stated
that gifted students are cognitively advanced, but they could not show this situation in their academic success, and
P-10's statements are as follows; "Considering cognitive characteristics, it develops a few years before its peers,
and this sometimes affects academic success positively and negatively." Low academic achievement among the
gifted it is very common. Low academic achievement depends on environmental factors (family, circle of friends,
school, etc.) as well as individual (Freeman, 2011; Matthews & McBee, 2007; Ritchotte et al., 2014; Snyder &
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Linnenbrink, 2013; Speirs et al., 2009; Wu, 2008; Zabloski & Malacci, 2012). Many studies have been conducted
to understand the problem of low achievement seen in gifted people. However, despite the research on this subject,
it is seen that there is no effective solution to this problem today (Figg et al., 2012). Brody and Stanley (2005)
stated that instead of evaluating gifted students with their cognitive profiles, it is necessary to determine their
strengths and weaknesses and evaluate them in these areas. It can be said that gifted students are not superior in
every subject, but sometimes they are superior in a single subject. While some students show high performance in
numerical lessons, they may simultaneously show low performance in verbal lessons.

Another sub-theme under the main theme, "Characteristics of Gifted Students," was determined to be
effective characteristics. In recent years have focused on the effects of affective factors on achievement (Onal &
Onal, 2021; Rinn et al., 2010). Healthy, effective development is a targeted goal in educational environments and is
thought to critically affect learning (Delcourt et al., 2007). According to Clark (2013), affective and motivational factors
are important factors that should be considered when designing the educational environments for gifted students. When
the codes describing affective characteristics are examined, it is seen that the self-concept is included in several different
codes (academic self-ego, healthy and high self-perception). When the literature is examined, it is seen that the self-
concept is given great importance by researchers who explain affective characteristics (Rinn et al., 2010). When looking
at other codes, it is seen that motivation and the sense of achievement come to the fore. The role of motivation for a
sense of achievement has been recognized by many models, concepts, and definitions that explain giftedness
(Clinkenbeard, 2012; Dai et al., 1998; Housand & Housand, 2012; Kaplan-Say1 & Yurtseven, 2021; Phillips & Lindsay,
2006). Hong and Aqui (2004) stated that gifted students are more cognitively competent and have more intrinsic
motivation than those who are not gifted.

One of the sub-themes explained under the main theme "Characteristics of Gifted Students” is social
characteristics. When the literature is examined, there are various discussions about the social characteristics of gifted
students. Some researchers stated that gifted students might experience various problems in social development.
According to Robinson (2008), gifted students may have more frequent problems in social development than their peers
because they show different characteristics. According to Reis and Renzuli (2004), gifted students in disadvantaged
groups (low socio-economic level, students with learning difficulties, etc.) may experience social and emotional
problems. In addition, Robinson (2008) stated that gifted students are at least as compatible as others, but similar
situations and events may risk their social and emotional development differently from other students. Unlike these
views, Franga-Freitas et al. (2014) refused the argument that gifted students face difficulties in social skills, which is
generally accepted in the literature, and presented a completely opposite result in their research.

Similarly, Endepohl-Ulpe & Rulf (2006) stated that social skills could not be the determinant of gifted students
in a positive or negative sense. When we look at the findings of our study, we can say that there is a similar discussion
in the literature. The primary school teachers who participated in the study stated that gifted students differ from their
peers in social skills. In addition, primary school teachers stated that some students' social skills were at an advanced
level, while others were completely introverted. When the codes that explain the social characteristics of gifted students
are examined, it is seen that codes of weakness in communication with peers and loneliness exist. Freeman (1983) stated
that a gifted child would be overly sensitive to criticism due to his perfectionism, and his reaction to these criticisms
could lead to social isolation. Another finding is the leadership skills of gifted students. Leadership behaviors are an
important feature in distinguishing gifted students (Baldwin, 1987; Bisland, 2004; Hébert, 2019; Matthews, 2004).

Another one of the findings of our study, the main theme of "Identification and Nomination of Gifted Students,"
is explained within the framework of two sub-themes: the role of teachers and the role of stakeholders. The process of
identification and nomination of gifted students should be handled as a complex issue rather than a problem that can be
solved with a single magical answer (Callahan, 2005). While educators believe that standardized tests, student portfolio
files, and teacher referrals are valid diagnostic tools, parents do not accept this (Schroth & Helfer, 2008). Teachers are
of great importance in the identification of gifted students, as they interact more frequently with students and have the
opportunity to observe (Bracken & Brown, 2006). There are many publications in the literature on the role of teachers
in the education of gifted students. Authors of these various works and studies claim that gifted students need some
knowledge and skills to facilitate their academic, cognitive, and affective development (Ford & Trotman, 2001). Apart
from this, Copenhaver and Mclntyre (1992) stated that teachers' experiences have further significance for the education
of gifted students. Hansen and Feldhusen (1994) compared teachers who received education for the education of gifted
students and those who did not. According to the results of this study, it was determined that the teachers who took
courses on the education of gifted students during the university period were more familiar with the skills that experts
should use in the education of gifted students. In this study, the process of identification and nomination of gifted students
was looked at from the perspective of teachers who are personally involved in this work. In this respect, the results of
the research are expected to guide new teachers in the identification and nomination of gifted students.
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There are some limitations and assumptions in this study. The limitations of the research are presented below

in the form of items.

1.
2.
3.
4.,
5.

Limited to 15 primary school teachers.

It is limited to primary school teachers working in Istanbul (province).

It is limited to the answers given to the interview questions.

It is assumed that the interview questions measure the related sub-objectives.

It was assumed that primary school teachers answered the interview questions sincerely.

Authors’ Contributions

All researchers took an equal role in the preparation of the data collection tool and in the data collection

process. However, Problem Determination and Findings, Mustafa Erol, Introduction and Method, Osman Gedik,
Discussion Conclusion, prepared by Berat Demirtas.
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