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The proposal of this article is to reveal the possible effects of effective learning
environments in education and all other dynamics that meet on common grounds of
education and music education by examining the activity —oriented music education
approach and understanding of active participation that supports this approach in
terms of discovering and developing the creativity of students. In the 15 years, in
which the traditional education models were tried to be replaced by contructivist
education approaches, it is observed that the approaches and methods which put the
learner in the center without ignoring the biological, psychological, sociological
characteristics of him and build up hic cognitive, affective, and psychological
development with creativity cannot be improved as intented; the innovations and
modifications cannot be reflected in the process of learning to the desired extent. It is
predicted that, thanks to activity-oriented music education model, students will use
their potential capacity in all learning environments and reflect on their daily lives
where they are actively and collaboratively learning by doing and experiencing,
socialize while learning, improve their creativity and improvisation skills in the field of
music.
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Bu makalenin 6nermesi, miizik egitiminde etkinlik odakl miizik egitimi yaklasimmin ve bu
anlayist destekleyen etkin katiim anlayisinin, 6grencilerin yaraticiliklarini ortaya ¢ikarma,
gelistirme bakimindan incelenerek; egitimde etkili 6grenme ortamlarinin ve bunlarm
paydasi olan diger tiim dinamiklerin egitim ve miizik egitimi {izerindeki olas1 etkilerini
ortaya koymaktir. Klasik egitim yaklasimlarindan yapilandirmaci egitim yaklasimlarina
gecilmeye calisilan son 15 yil icinde, 6greneni merkeze alan ancak merkezde bulunan
6grencinin biyolojik, psikolojik, sosyolojik 6zelliklerini géz ardi etmeden onlarin bilissel,
duyussal ve devinissel gelisimlerini yaratictik mayasiyla gelistiren yaklagim ve
yontemlerin; hedeflendigi oOlgiide gelistirilemedigi, yapilan yenilik ve degisikliklerin,
O0grenme  ortamlarindaki uygulama siireglerine istenilen Olgiide  yansimadig:
gozlemlenmektedir. Etkinlik odakli miizik egitiminde ise 6grencinin etkin oldugu, yaparak,
yasayarak, is birligi i¢inde 6grendigi, 6grenirken sosyallestigi, yaratici potansiyelini ve
miizik alaninda dogaglama becerisini gelistirdigi bu gelisme sayesinde ogrencilerin
potansiyellerini tiim Ogrenme ortamlarinda da kullanacaglr ve giinlitk hayatlarina da
yansitacag: 6n goriilmektedir.

Sorumlu Yazar: Ozkan Apaydmn, Dr. Ogretmen, MEB Yasemin Karakaya Bilim ve Sanat Merkezi, Cankaya / ANKARA,
ozkanapaydin06@gmail.com, ORCID ID: 0000-0002-5596-0493

Atif igin: Apaydin, O. (2022). Dogaglama ve yaraticiligin gelismesinde etkinlik odakli miizik egitimi. Kirgehir Egitim Fakiiltesi

Dergisi, 23(2), 2105-2134.


mailto:ozkanapaydin06@gmail.com,

Apaydmn, O.
Giris
Miizik kelimesi duyuldugu andan itibaren kavramsal anlamlarimin zihinde yarattig: etkilerin
otesinde duyussal anlamda bir takim hislerin insanlar {izerinde canlanmasimi saglamaktadir. Ciinkii
miizik, 6zii itibariyle insanlar iizerinde bir hareketlilik, bir canlilik, bir dikkat cekme algis1 yaratan bir
sanat ve bilim dalidir. Miizigin sayisiz tanimlar1 olsa da tanimlarin ortak olarak birlestikleri noktalar
dikkate alindiginda miizik; insanlarin kendilerini, duygularini bir takim seslerle ifade etmesi olarak

tanimlanabilir. Bu ses bazen insanin kendi sesidir, bazen iki tane odundan yapilmis cubuk

parcalariin birbirlerine veya baska cisimlere vurduklarinda ¢ikan sestir.

Miizigi tanimlayan bu ifade aslinda miizigin ne zamandir var oldugu ile ilgili de 6nemli
ipuclarmi ortaya koymaktadir. Tki cisim birbirine degdiginde (siirtiinme, carpma titresme) ses
meydana gelmekte ve sesler belirli bir diizene (tempoya) ve Sl¢iiye gore duyuruldugunda ise miizik
ortaya cikmaktadir. Ayni sekilde insanin kendi sesini kullanarak bir takim sozleri belli melodik
yapilarda seslendirmesi de miizik olarak kabul edilebilecegine gore miizigin ge¢misi ile insanligmn
gecmisinde paralel bir benzerlik (iliski) oldugunu soyleyebiliriz. Bugiin ilkel olarak adlandirilan ilk
insanin diinyaya gelmesi, sesini ve bir takim cisimleri kullanmas: siireci ile birlikte ilkel insanin

miizigi ya da bagka bir ifade ile ilkel miizik de baslamis diye diisiinebiliriz.
Yontem

Calismada kaynak tarama yontemi kullamilarak veriler toplanmistir. Var olan kayit
belgelerinin incelenmesi ile veri toplamak, belgesel tarama olarak adlandirilir (Karasar, 2009). Bu
kapsamda etkinlik odakli miizik egitimiyle iliskili olarak, oOgrenci merkezli egitim Ogretim
yaklasimlari, yaraticilik, dogaclama gibi becerilerin gelistirilmesine olanak saglayan calismalar,
konuyla ilgili yapilmis lisansiistii ¢alismalar, yaymlanmis makaleler c¢alismanin verilerini
olusturmaktadir. Talim Terbiye Kurulu'nun (TTK) yapilandirmaci egitim hedefleri, miizik egitiminde
yaparak, yasayarak ve isbirligi icinde etkinlik odakli egitim anlayisinin 6grencilerin dogaclama
becerilerini ve yaraticiliklarini gelistirmedeki onemi ve olast faydalar ilgili kaynak ve verilerin

1s181inda ortaya koyulmustur.

Bu calismada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi” kapsaminda
uyulmasi gereken biitiin kurallara uyulmustur. Yonergede belirtilen “Bilimsel Arastirma ve Yayin

Etigine Aykir1 Eylemler” baslig altinda belirtilen eylemlerden higbiri gerceklestirilmemistir.
insan ve Miizik

Insan, diinyaya gelmeden 6nce daha ana rahminde kalbinin atmaya baslamasi ile (yaklasik 6
haftalik) seslerle ve miizigin yap1 tasi olan ritimle tanugir. 60 saniye iginde diizenli bir bicimde ve
tempoda ritmik hareketini yapan kalp atislari, insanoglunun miizigin yapi tasi olan ritme, edilgen

manada ilk adimi olarak diisiiniilebilir. Insamin miizikle olan iliskisi, yetistigi ortam ile paralel olarak
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miizigi kesfetmesi, cevresi ve okul egitimi ile dinleme safhasindan dgrenme safhasina ge¢mesi olarak

siralanabilir.

Insanin kendini ve diinyay1 kesfetmesi, gelistirmesi ile birlikte bilim ve sanat alaninda yapilan
calismalar da giinden giine geliserek giizel sanatlar alaninda, bir kism1 dogustan olaganiistii yetenekli
bir kismi1 ise mevcut yeteneklerini zaman iginde egitimle ve kendi ¢alismalar1 gelistiren sanatcilarin
olmasmna olanak sagladi. Bu sanatcilar arasinda miizik alaninda kendini yetistirmis olanlar,
kullandiklar calgilarin (materyal) icrasinda, hem yapimi ve gelismesinde, hem de yeni sanatgilarin
yetismesinde bir sekilde bir takim roller iistlendiler. Bu yetisme siireci bir noktada egitimin; sanat ve
miizik {izerinde ortaya ¢ikmasi olarak degerlendirilebilir. Elbette sanatc¢iligin 6ziinde o alana kars:
belli becerilere sahip olmak gerekmektedir ozellikle miizik alaninda bu durum daha net olarak

goriilmektedir.
Miizik Yetenegi

Radocy ve Boyle (1989), miizik egitimi almadan genetik getiri ve olgunlasma ile gelisen miizik
yetenegini miizik yetenegi olarak tanimlamistir. Coklu zeka kuraminin onciisti olan Gardner, miizik
yeteneginin dogustan mu geldigi yoksa sonradan mu gelistirildigi ile ilgili arastirma icin Nijerya’da
bulunan Ananag kabilesini ele almistir. Burada bir haftalik bile olmamis bebeklere anneleri tarafindan
miizik ve dans 6gretilmeye calisilir, babalar1 da ¢ocuklarin fiziksel yapilarina uygun kiigiik davullar
yaparlar. Bu ¢ocuklarin iki yasina geldiklerinde sarki sdyleme, dans etme ve calg1 ¢calma konusunda
onemli Olgiide ilerledikleri gozlenir. Bu g¢ocuklarin 5 yaslarina geldiklerinde ise yiizlerce sarkiys,
birgok vurmali ¢algiyr ve karmakarisik dans tiirlerini yapabilecek becerilere sahip olduklar:
gortlmiistiir (Campell, 2002, aktaran Karsal, 2004). Miizik yetenegi, tek bir bashk gibi goziikse de
miizigin engin ve zengin alam iginde diisliniildiigii zaman bu genis alan icinde yetenekli olmak bu
alana dair belli becerilere sahip olmak; bunlarin biiyiik bir kisminin temeli olan miizik kulagina
dogustan sahip olmay1 gerektirir. Miizik kulag1 dedigimiz bu tanimlamanin ise merkezinde sesleri
dogru (frekanslartyla) duyma ve dogru bir sekilde seslendirme becerisidir ancak bu sadece miizik
kulag1 olarak ifade edilen becerinin ilk ve olmazsa olmaz adimidir. Bu beceriyi Gardner miizik zekas:
olarak tanimlamustir. Gardner’a gore (1983) ritme, sesin yiiksekligine ve melodiye karsi duyarli olma

miiziksel zekada bir belirti olarak tanimlanmistir.

Bazi arastirmacilar yetenegin dogumdan Once, beynin bazi boliimlerinde meydana gelen
degisikliklerle olustugunu savunmaktadirlar. Ornegin mitkemmel kulaga (perfect pitch) sahip
miizisyenlerin beynin sol yarim-kiiresinde bulunan dinleme bolgelerinin diger insanlara gore daha
biiyiik oldugu tespit edilmistir (Karsal, 2004). Miizik kulaginin gelismesinde, ¢ocuk yastan itibaren

baslanilmasi tavsiye edilen miizik egitimi 6nemli bir rol oynamaktadir.



Apaydmn, O.

Miizik Egitimi

Miizik egitimi son yillarda iilkemizde daha c¢ok dile getirilen, 6nemi ve etkisi bilimsel
aragtirmalarda daha fazla yer alan konular arasinda gelmektedir. Tiirkiye’de 2004 yilindan itibaren
yapilandirmaci bir egitim anlayisina gegilmek ic¢in ¢alismalarin baslatildigit g6z Oniinde
bulunduruldugunda yapilandirmaci egitim anlayisinin miizik egitimi alaninda da bazi degisimleri
beraberinde getirmeyi hedefledigi gozlemlenmektedir. Ogretmenin bilgiyi grenenlere (8grencilere)
dogrudan vermek yerine 6grenenlerin bilgiye ulasmasina rehberlik ettigi, dolayisiyla sonuctan ziyade
siirece odaklanmaya calisan bir anlayisla ders islemesi; yapilandirmaci egitim yaklasimimin ana
felsefesini olusturmaktadir. Miizik egitiminde yapilandirmaci egitimi daha iist boyutlara tasiyan
bircok yaklasim ve yontemden bahsetmek miimkiindiir. Bu yaklagimlar: yenilik¢i yaklagimlar olarak
tanumlayabiliriz. Yenilik¢i yaklasimlarin oOzellikle miizik alanindaki yenilik¢i diye adlandirilan

yaklagimlarin merkezinde dogaclamanin 6nemli bir yer tuttugu goriilmektedir.
Dogaclama

Dogaclama (emprovizasyon); iginden geldigi gibi, irticalen, o anda ortaya ¢ikan anlamina
gelmektedir. Hangi alanda olursa olsun anlamh bir dogaglamanin ortaya ¢ikabilmesi icin o alanda
belli bir bilgi, beceri ve tecriibe gerekir ancak dogaglama yapilmasi icin kisinin zihinsel, psikolojik,
sosyolojik anlamda bun hazir olmasi, icinde bulundugu 6grenme ortaminin buna gore yapilandirilmis

olmasi gerekmektedir.

Potansiyeli ¢ok yiiksek olan bir ¢ocuk ya da yetiskin kendini rahat ifade edemeyecegi bir
ortamda dogaclama becerisini ortaya koyamayabilir. Miizik alaninda bu durum daha belirgindir.
Stresli, asir1 baskici, fazla otoriter bir 6grenme ortaminda 6grenci; sesini, bedenini, ¢algisin1 rahat bir
sekilde kullanamayabilir hatta bdyle bir ortamda kendini ifade etmekten iirkeklik duyabilir,
utanabilir. Ciinkii miizik alaninda genelde icraya/eyleme yonelik bir hareketlilik vardir, sesimizi,
bedenimizi kullanma, dans, sarki séyleme vb. tiim eylemlerde rahat olmak gerekir. Yaraticiligin,
yaratici potansiyelin ortaya ¢ikmasi ve gelismesi siirecinde de egitim ortamlart 6nemli bir rol

oynamaktadir.
Yaraticalik

Yaraticilik her bireyde farklilik gostermekle birlikte var olan, insan yagaminin her dénemimde
ortaya ¢ikabilen bir yetenek giinliik yasamdan bilimsel ¢alismalara kadar uzanabilen siiregler biitiinii
ve bu siire¢ i¢indeki tutum ve davranis seklinde tanimlanabilir (Arol, Akyol ve Sigirtmag, 2006).
Yaraticilik, karsimiza cikan sorunlara, var olan bilgimizi de kullanarak yeni ¢oziimler bulma
kapasitemizdir (Bora ve Alper, 2005). San’a gore yaraticilik (1985), daha 6nceden kurulmamus iliskiler
tizerinde yeni iliskiler kurabilmek, bu diisiince ekseni etrafinda yeni yasanti, deneyim, yeni fikirler
(tirtinler) ortaya koyabilmektir. Arslan (2001) ise yaraticilig1 yeni, 6zgiin ve beceriye dayali olarak

ortaya ¢ikmis heniiz iiriine doniismemis, kendine 6zgii bir problem ¢6zmeyi ortaya koyan, kisinin
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zekdsini ortaya koyarak oOzgiin ve yeni {irlinler ortaya koydugu bilissel bir yetenek olarak

tanimlamistir.

Yaraticilikla ilgili literatiire ge¢mis, sayisiz tanim olmakla birlikte bu tanimlarin ortak noktasi;
yaraticiligl, ortaya yeni ve 6zgiin bir davrams/ iiriin koyma, yaraticilik anlaminda bir farkindalik
ortaya koyma olarak tanimlamistir. Yaraticilik, insanoglunun bir noktada kendini 6zgiir ve 6zgiin bir
sekilde ortaya koyma miicadelesi olarak da tanumlanabilir. Bilginin ¢ok hizli gelistigi hatta degistigi
¢agimizda toplumlarin da kendilerini bu degisime ve gelisime adapte edebilmeleri igin etkin (aktif),
diisiinen, yaratan, sorun ¢ozebilen, kendini siirekli olarak gelistirebilen bireylere ihtiya¢ duymaktadir.
Gelismis bir toplumun olusmasinda, gelismis bir egitim ve Ogretim onemli bir ol oynamaktadir.
Gelismenin siirekli olarak saglanabilmesi i¢in toplumu var eden bireylerin yaratici potansiyellerinin

de stirekli olarak gelistirilmesi gerekmektedir.
Miiziksel Yaraticilik

Miiziksel anlamda yaraticilik; miiziksel oriintiilerin bilingli /bilingsiz olarak bilinmeyen ya da
yeni bir sekilde diizenlenmesi, ortaya koyulmas: stirecidir (Miner, 2007). Yeniligi, yeni bir {iretimi
miiziksel olarak ifade etmek de denilebilir (Kandemir, 2009). Piji (2003) bu durumu “miizikle ilgili

yeni, orijinal diisiince ve {irtinleri {iretebilme kapasitesi olarak tanimlamaktadur.

Etkinlik odakli miizikte, 6grenenler siirekli olarak zihnen ve bedenen etkin konumdadir. Bir
sonraki asamay1 tahmin etme, baz1 asamalarda dogaclamalarin olmasi, 6grenenlerin ders siiresince

yaraticiliklarini ortaya gikarma ve gelistirme anlaminda destekleyici nitelikte etkilere sahiptir.

Etkinlik odakli miizigin merkezinde Ogrenen (6grenci) oldugu igin Ogrencinin yaratic
potansiyelini harekete gecirecek bir egitim anlayisindan bahsetmek miimkiindiir. Tiim etkinlikler yar1
yapilandirilmis sekilde planlanir yani etkinligin bir¢ok bdliimiinde 6grencilerin kendilerini 6zgtir ve
ozgiin bir sekilde ifade edebilecekleri boliimler olur. Bu béliimler 6grencilerin ezberden uzak,
Ogrenme sirasinda etkin bir bigimde kendilerini ortaya koyduklar1 dogaclama boliimlerdir. Bu
dogaclamalar, 6grencilerin kendi varliklari 6ziimsedikleri, 6grenme ortamindaki sosyal grubun bir
parcast olarak kabul gormenin hazzimmi yasadiklari, birey olmanin, 0zgiir ve 06zgiin olmanin
diisiinerek, yaparak ve yasayarak tecriibe edildigi boliimlerdir. Yaratic1 diisiinmenin gerceklesmesi
icin gerekli 0grenme ortamlarinin olusmasini saglamak, etkinlik odakli miizik egitiminin ana
felsefesidir. Tiim etkinlikler ayni zamanda bir oyun gibi de diisiiniilebilir ¢linkii oyunla 6grenme,
ogrencilerin (6grenenlerin) en ¢ok tercih ettikleri 6grenme modellerinin basinda gelmektedir. Oyunda
hem zihnen hem bedenen bir hareketlilik vardir ayrica oyun siireci duyussal anlamda da 6grencilerin

gelisimlerini desteklemektedir.

Bilissel, duyussal ve devinissel gelismenin bir arada gergeklesmesini saglayan etkinlik odakl
miizik egitiminde Ogrenme ortamlariin, Ogrencilerin yaraticiliklarini  gelistirecek sekilde

yapilandirilmasinda en biiyiik rol 6gretmene diismektedir. Ogrencilerin bu siireg icerisinde etkin
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olmalarini saglamak icin Ogretmenin, bu egitim yaklasimimi iyi Oziimsemesi gerekmektedir.
Ogrencilerdeki yaratici potansiyelin ortaya gikarilmasinda, yaratici bireylerin yetistirilmesinde,
yaraticl diisiinme becerisinin gelistiriimesinde 6gretmenin becerisine ihtiya¢ duyulmaktadir (Giirgen,

2006).
Egitimde Yenilik¢i Yaklasimlar

Egitimde yaklasim ve yontem son yillarda daha sik duyulmaya baslanilan kavramlar arasinda
gelmektedir. Egitim ortaminda egitim ve 6gretimin nasil ve hangi yontemlerle yapilacagini belirleme
durumu olarak da tanimlayabilecegimiz bu ifade egitimin mayasini olusturan ana unsurlarin basmnda
gelmektedir. Egitim yaklasimi, egitimle ilgili tiim paydaslar etkileyen ve buna paralel olarak tiim

paydaslar1 da yaklasimin felsefesine gore sekillendiren bir anlayistir.

Diinyanin birgok yerinde &zellikle ekonomik ve kiiltiirel anlamda az gelismis ve gelismeye
calisan iilkelerin biiyiik c¢ogunlugunda klasik bir egitim anlayisinin  egemen oldugu
gozlemlenmektedir. Egitimle ilgili bircok konunun 6zellikle sorunlarin ekonomik kalkinma giicii ile
ilgili oldugu gorilmektedir (Tezcan, 1979). Klasik egitim anlayisinin ortaya ¢ikardigi modelde
Ogretmen; bilginin ana kaynagi, egitim ortaminin tek otoritesi ve en etkin (aktif) iiyesi olarak
karsimiza ¢ikmaktadir. Klasik egitim anlayisinda 6grenciler (6grenenler) genel olarak pasif (edilgen)
bir sekilde 6gretmeni dinler, not alir ve soz verilirse kendini ifade ederler, 6gretmen merkezli bir

yaklasimdan s6z etmek miimkiindyir.

Ekonomik gelisme ile birlikte bir¢ok alanda yapilan reformlar; egitimle ilgili bir¢ok paydasin
degismesine neden oldu. Bu degisim hareketleri okul ve simif ortamlarimni da degistirmeye basladi.
Ogretmen merkezli egitim yaklagimlar yerini, 8grenci merkezli yaklagimlara birakmaya basladi.
Ogrenci merkezli yaklagimlar 6gretmenin sinif ortamindaki roliinii degistirmis, 6gretmeni; 6grenmeye
giden siirecte bilginin kaynag1 olmaktan cikararak ogretmene, bilgiye giden yolda rehberlik etme

roliinii getirmistir. Bu yaklagimlari yenilik¢i yaklasimlar olarak adlandirabiliriz.

Bilginin, bilgiye ulasmanin, 6grenmenin hizla degistigi bir diinyada egitimin ihtiyaglar1 da
buna paralel sekilde degismektedir. Her seyin neredeyse her yil yenilendigi giiniimiiz diinyasinda
teknoloji, bilim, sanat alanindaki, ekonomi, egitim vb. bircok alanda yapilan yenilikler ve degisimler
insanlar {izerinde, 0grenme bigimleri tizerinde de etkiler yaratmaktadir. Bu etkiler neticesinde
gereksinimler de degisken bir sekilde farklilasmakta ve artmaktadir. 2000'1i yillarin bir kismi ve daha
oncesinde goriilen klasik, otoriter ve 6gretmenin ¢ok fazlasiyla etkin oldugu egitim anlayisi; bugiiniin
Ogrencilerine ve 0grenme ortamlarina gerektigi dlgiide verimli olamamaktadir. Nitekim Milli Egitim
Bakanhigi'min 2000’li yillarda mevcut egitim Ogretim yaklasimlarinda koklii bir degisiklige gitmesi,
yapilandirmac egitim anlayigim1 benimseyecek sekilde reformlar1 hayata gegirmek icin uygulams

oldugu egitim politikalar1 bu durumu 6zetler niteliktedir.
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Kog (2000) tarafindan yapilan bir arastirmada Ogretmenlerin genel olarak bilgiyi aktardigi,
Ogrencilerin ise dinledigi, not aldig1, 6grenme biciminde ezberci olduklar1 ortaya konmustur. Bu
durum da 6grenme ortamlarinda yeni yaklagim ve yontemlere olan ihtiyaci kaginilmaz kilmustir. Oysa
egitimin odak noktas1 bilgi ya da bilgiyi ezberleme degil, 6grenendir (Fosnot 1992, Olssen, 1996).
Egitim yaklasimlarinin, programlarinin merkezinde Ogrenenlerin olmasi, hedef ve kazanimlarin

bilgiden ziyade 6grenmeye yonelik belirlenmesi gerekmektedir.

Ozellikle miizik alaninda Almanya, Japonya, Macaristan gibi iilkelerde ortaya ¢ikan Orff
Schulwerk, Kodaly, Suzuki gibi yaklasim ve yontemlerin bu ihtiyaci goz oniinde bulunduran,
Ogrencilerin yaparak, yasayarak, siirecte etkin rol alarak, sosyalleserek Ogrenmelerini saglayan

yontemler oldugunu goérmekteyiz (Kabatas, 2017).

Yapilan bir¢ok arastirmanin da (Bilgin ve Toksoy 2007) ortaya koydugu tizere Ogrenciler
(0grenenler) artik yaparak, yasayarak, sorarak, sorgulayarak 6grenme konusunda daha istekli, daha
basarili olmaktadir ve bu sekilde yapilan egitimler de hem daha eglenceli hem de daha kalic1 6gretim
yontemleri olarak kabul edilmektedir. Nitekim 6gretmenin etkin oldugu egitim anlayisi; bir noktada,
bilginin sadece ezberlenerek Ogrenilmesine yol acti1 igin ezberci bir egitim anlayisiin da ortaya
cikmasina neden olmaktadir. Ogrencinin, §grenmenin merkezinde oldugu, dgrenmenin bir parcast
oldugu, etkin olarak 6grenme ortaminda var oldugu bir egitim yaklasimi ayni zamanda 6grencilerin
sosyallesmelerine de olanak sunmaktadir. Ayrica miizik alaninda ritim, dans, sarki sdyleme, eslik
etme vb. kazanimlar diisiiniildiigiinde 6grencilerin derse etkin katiliminin gerek akademik basari
gerekse sosyallesme anlaminda onemli bir gereklilik oldugu ortadadir. Etkinlik odakli miizik
egitiminde Ogrencilerin etkin olmasi, 6grenme ortamlarina aktif bir sekilde katki sunmasi ayrica
Ogrenme ortaminin sosyallesme siireglerini de desteklemesi Ogrencilerin derse etkin katilimini

saglamasi bu yaklasimi 6nemli kilmaktadir.
Etkinlik Odakli Miizik Egitimi ve Etkin Katilim

Etkin katilim, 6grencinin (6grenenin) 6grenme siirecine bilginin ilk aktarilmasindan itibaren
katilimini saglar. Konularin anlatimi degil, tartisilmasim gerekli kilar ve konularla ilgili daha fazla
bilgi edinme hevesinin uyanmasina olanak saglar (Serter, 1997). Arastirmacilarin 1980’lerden itibaren
John Dewey’in &grenci merkezli egitim diisiincesini referans alarak “Etkin Ogrenme Yaklagim1”
tizerinde yogunlastiklar1 goriilmektedir (Sahangil, 2003). Etkin &grenmenin merkezinde Ogrenci
(6grenen) vardir, 0grenmenin ana Oznesi O0grenci ve dgrenmedir. Etkin 6grenmenin olugsmasinda
etkinlik odakl: bir egitim anlayis1 kendini gostermektedir. Etkinlik odakl: egitim anlayis: etkin bir smnif
ortaminin olusmasima olanak saglamaktadir. Miizik dersinde etkin katilimin saglanmasinda

etkinliklerin rolii biiytiktiir.

Etkinlik odakli miizik egitimi, yaraticiliga doniik olarak planlanmis ¢ok sayida etkinligin tiim

kademelerde uygulanmasi esasina dayanmaktadir. Yapilacak etkinliklerin 6nceden planlanmis olmasi
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egitim siirecinin hedeflendigi sekilde gitmesi i¢in Onemli bir gerekliliktir. Yapilmas: diisiiniilen
etkinlikler, okulun fiziki imkanlari, ders materyalleri, 6grencilerin yasi, seviyesi, ilgi ve ihtiyaglar1 goz

oniinde bulundurularak planlanmas: esaslarina dayanmaktadir.

Etkinlik odakli miizik egitimi anlayisinda Ogretmenin etkinlik yapabilme, etkinlikler arasi
gecis, etkinliklerin 6grenci yaraticiligina doniik hazirlanabilmesi gibi beceriler konusunda yetkin
olmas1 gerekmektedir. Etkinliklerin merkezinde oyun ve 0grenenlerin yaraticiligini destekleyici bir
felsefe olmalidir. Ogrenenlerin yast ka¢ olursa olsun merkezinde oyun olan etkinliklere katilmak

Ogrencilerin, 6grenme ortamini ve ilgili dersi daha ¢ok sevmelerine olanak vermektedir.

Ogrenciye bilgi aktarimi ve Ogrenmenin denetlenmesinden ibaret olan genel egitim
yaklasimlarmin 6grenmeyi tesvik etmesi zordur . Bu tip geleneksel yaklasimlarinda 6grencinin etkin
olmasi, etkin katilim saglamasindan ziyade Ogretmeni dinlemesi esastir. Bu sekilde bilgi ancak
ezberleme ile olur, ezberleme ile alman bilginin 6grenmeye doniismesi miimkiin goriinmemektedir
dolayisiyla Ogrencinin pasif alict konumundan cikarilarak etkin katihmci konumuna getirilmesi

gerekmektedir (Sahangil, 2003).

Miizik egitiminde etkin katilim, egitim siireci i¢cinde yapilan tiim etkinliklerde, 6grenenlerin
siirece etkin olarak dahil olmasi olarak ifade edilebilir. Etkin katilimli miizik egitiminin ana felsefesi
sonugtan ziyade siirece odakli olmasidir. Siire¢ i¢cinde 6grenen her bireyin etkin olmasi, siireg i¢inde

rol almasi biiyiik 6nem tasimaktadir.

Etkinlik odakli miizik egitimi anlayisi sadece miizik dersi i¢in degil tiim dersler i¢in 6rnek
almabilecek bir yaklasim ve yontem olarak degerlendirilebilir. Burada onemli olan nokta; etkin
katiimin ana felsefesini, amacini dogru analiz edebilmektir. Bu anlayisin temel felsefesi
kavrandiginda Orneklemeler yapildiginda, buna gore etkinlikler ve kazanimlar revize edildiginde
disiplinler arasi bir yaklasim referans alinarak tiim derslerde etkin katilim yaklasiminin
uygulanabilecek olmasidir. Egitim 6gretim ortamlarinda istenilmeyen ancak zaman zaman hatta son
yillarda sik karsilasilan; smif ortaminda siralarda uyuyan, isteksiz bir sekilde derse gelip ders
dinleyen, derse sadece derse girmis olmak igin katilan 6grenciler yerine; tiim derslerde ve 6grenme

ortamlarinda;

i) hareket eden

ii) kendini ifade etmede isteklilik duyan
iii) konusan

iv) etkin dinleyen

v) severek sarki soyleyen

vi) 6z giiveni yiiksek
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vii) muhakeme becerisi gelismis
viii) tahammiil becerisi gelismis
ix) becerilerini tereddiitsiiz ortaya koyabilen
xi) hata yapmaktan korkmayan
xii) yaraticiklarini ortaya koyabilen
ogrencilerin olmasi milli egitimin temel hedefleriyle de birebir ortiismektedir.

Egitim-6gretim ortami icinde hedeflenen tiim kazanimlara ulasmada da etkin katiliml1 egitim
anlayisinin 6nemli bir rolii vardir. Etkinlik odakh (miizik) egitim anlayisi, yaparak-yasayarak
6grenme modelinin ders siiresince siirekli olarak uygulandig: bir anlayistir. Dolayisiyla etkin katilhim
anlayisiyla yapilandirilmis derslerin, 6grencilerin kendilerini ifade etmelerine olanak saglamasi,
yaraticiliklarini desteklemesi, sosyal bir ortamun etkin bir parcas: olmalarimi saglamasi bakimindan
tiim egitim sistemi icinde yer almas1 da yine MEB’in baslica hedefleri arasinda karsimiza ¢ikmaktadir.
Etkin katilim hedeflenerek yapilan egitimde ve miizik egitiminde dersler her G6grencinin derse
katiliminin saglanmasina yonelik planlamalarla; bireysellikten ¢ok gruba yonelik bir egitim — 6gretim
anlayisiyla yapilir. Etkinlik odakli miizik egitiminde yapilan derslerde 6grenciler hem zihinsel hem de
bedensel anlamda hareket halindedirler. Etkinlik odakli ve etkin katiim anlayisina sahip miizik
egitim anlayisiyla yapilan ders modelleri, kiigiik yaslardaki gruplardan baslayarak her yas grubu ile
planlanabilir. Ozellikle kiigiik yas grubu gocuklarm hareket etmeye, dans etmeye, sarki sdylemeye,
ritmik etkinlikler iginde yer almaya daha ¢ok ihtiya¢ duyduklar ve istekli olduklar1 bilinmektedir.
Insan, dogasi geregi kendini ve etrafini kesfetmeye isteklidir. Bu kesfetme siireclerinin en cok

gerceklestigi ortamlarin basinda egitim-6gretim ortamlar: gelmektedir.

Etkinlik odakli planlanmis egitim ortamlarinda ogrenciler dogas1 geregi ogrenmeye daha
isteklidirler ve etkin olarak katilirlar. Ogrencilerin etkinlikler aracihigiyla miiziksel anlamda
dogaglama becerilerini ve yaraticiliklarini gelistirmeye odaklanan etkinlik odakli miizik egitim
anlayisinda dogaclama ve yaraticilik siirekli olarak varligini gostermektedir. Toplumlarda yasanan
degisimlere uyum saglayacak insan kaynagimn yetistirilmesi hususunda egitim kurumlarina énemli
sorumluluklar diismektedir (Celik, 2006). Egitimde bu sorumlulugun merkezinde O6gretmenler
bulunmaktadir. Egitimin temel giicii olarak goriilen 6gretmenlerin tiim egitim yaklasimlarinda rolleri
onemlidir ancak gerek yapilandirmaci egitim anlayisinda gerekse yapilandirmaci egitim anlayisina
doniik yenilik¢i olarak adlandirilan diger yaklasimlarda ogretmen yeterligi egitim Ogretim

ortamlarinin sekillenmesinde en 6nemli etkenlerden biri olarak goriilmektedir.

Ogretmen Yeterlikleri
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Egitim 6gretim yaklagim ve yontemlerinde 6gretmenin yaklagimin felsefesine gore tistlendigi
roller vardir. Bu roller, 6gretmeni; egitim ortaminda Ogretme eyleminde bigimlendirir. Egitimin
lokomotif giicii 6gretmendir. C)gretmenlerin ezbere dayali, hazir bilgiyi (yapilandirilmamis) bellege
yerlestirerek Ogrencilerin yaraticilik potansiyellerini yok eden geleneksel ogretim yontemleri
kullanmalar1 yerine, 6grenciyi (0greneni) merkeze alan diistinerek anlamli buldugu bilgiyi giinliik
yasamina kolayca aktarabildigi ve hem 6gretmenin hem de 6grencinin keyif alacag: etkinliklerin yer

aldig1 ders ortamlar1 ancak etkin 6grenme ile gerceklestirilebilir (Sahinel, 2003).

Miizik alaninda bu husus daha da belirgin olarak goriilmektedir ¢linkii miizik egitimcisinin
her seyden Once iyi bir miizik ve ritim kulagia sahip olmas: gerekmektedir. Nota okuma (bona ,
solfej ), yazma, eser seslendirme, calma, eserlere eslik etme becerisi olmadan dogru bir miizik egitimi
verilemez. Ogrencilere; bu yetkinliklere sahip olmadan verilen miizik egitimlerinde, eserler (sarkilar)
genel olarak kulaktan ezberletme yoluyla Ogretilir ancak bu sekilde verilen bir egitimle miizik

dersinin hedeflerine tam anlamiyla ulasilmasi miimkiin degildir.

Etkinlik odakli miizik egitiminde de 6gretmenin dersle ilgili etkinlikleri planlama-hazirlama,
baslatma, siirdiirme, doniit alma, degerlendirme, yeniden bicimlendirme vb. konularda yetkin olmasi
gerekmektedir. Oncelikle &gretmenin; miizik alaninda gerek ses, gerek calgi, gerekse Ogretme
becerileri agisindan kendini ¢ok iyi yetistirmis olmasi, ders siirecinde sinifin hem merkezinde hem de
kenarinda olabilme konusunda gerekli olan yetkinligi kazanmis olmas1 gerekmektedir. Etkin katilimh
miizik 6gretiminde 6grenenlerin siire¢ iginde etkin olmalar1 ana amagsa olsa da bu amacin dogru ve
saglikli bir sekilde gerceklestirilebilmesi bakimindan 6gretmenin rehber (kaptan) konumunda oldugu

g0z ard1 edilmemelidir.

Ogretmenlerin etkinlik odakli miizik egitimi konusunda yetkin olmalari, ders esnasinda etkin
katilim1 saglayabilmesi icin belli araliklarla bu alanda yapilan uygulamalar: takip etmeleri, makale,
tezleri vb. bilimsel yaymnlar1 okumalari, {icretli-iicretsiz ulusal ve uluslararas1 platformlarda agilan
kurslara katilmalar1 6nemli bir gerekliliktir. Bu kurslara katilip 6rnek uygulamalar konusunda tecriibe
edinmeleri, alanda yazilan bilimsel yaymnlar1 arastirma, inceleme yapmalari, bu yontemlerin ¢ikis
noktalarini, ana felsefelerini anlamak ve kendi halk kiiltiiriiyle iliskilendirerek 6grenilen uygulamalar:

gelistirmeleri, halk sarkilarmin, kiiltiiriiniin gelismesi bakimindan da biiytiik bir neme sahiptir.
Etkinlik Odakl1 Ders Planlamasi ve Grupla Uygulama Asamalar1
Etkinlik odakli ders planlamasi ve grupla uygulama asamalar: asagida Tablo 1’de verilmistir.

Tablo 1. Etkinlik Odakly Ders Planlamas:

Baslik Uygulama Acgiklama
Hedef Kazanim Kazanimla  ilgili temanin Belirlenen tema ile ilgili gorseller,
belirlenmesi materyaller, hikdye, drama vb. yol

ile tema yapilandirilir.
Melodik Yap1 Melodik yapinin séz ve ezgi Sarkinin melodik yapisi notalari ile
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Ritmik Yap1

Body
Perkiisyonu /Ritmi)

Percussion  (Beden

Dans Asamasi

ile seslendirilmesi
Melodik  yapinun
sekilde seslendirilmesi
Melodik ve ritmik yapinin
body percussion esiginde
sOylenmesi

ritmik

Tim smifin; temasi, melodik
ve ritmik yapis1 anlasilmis
olan sarki formunu dans ile
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veya kulaktan 6gretilir.

Sarkinin formu ritmik yapilara gore
(metronomlu) 6gretilir.

Ogrencilere alkis, parmak saklatma,
ayak vurma vb. olabildigince kolay
ve basit eslik hareketleri ile sarki
formunun motifsel bir sekilde
seslendirilmesi

Tim O&grenciler 6nce belirlenmis
basit dans hareketleri ile temaya
uygun bir sekilde sarki formunu

canlandirmasi dans hareketleri ile ifade etmesi
Grupla Uygulama Siuf ikili-dortlii vb. sayillar Her grup sarkiy1 kendi
(Dogaclama /Yaraticilik) seklinde gruplara ayrilir belirledikleri 6zgiin drama, dans,
ritim ve beden perkiisyonu

uygulamalari ile sunarlar

Ornek Bir Uygulama

Oncelikle sunu belirtmekte fayda vardir ki; etkinlik odakli miizik egitimi 6rgiin egitimde tiim
kademelerde uygulanabilir. Tiim kazanimlar igin etkinlik odakli bir egitim yaklasimi ile dersler,
konular, tiniteler yapilandirilabilir. Etkinlik odakli bir miizik egitiminde materyal kullanimi
ogrencilerin derse olan merakini ve derse kars1 tutumlarii olumlu yonde artirmaktadir. Bu nedenle
dersin miimkiin oldugu kadar calgi ve materyal yoniinden zenginlestirilmesi onerilmektedir zira
igbirligi icinde, yaparak ve yasayarak O0grenmenin oldugu yerde Ogrencilerin mutlaka 6grenme
eylemini yasamalari, tecriibe etmeleri gerekmektedir. Ders planlamasinda derste 6grenilecek konu
veya dersle ilgili kazamim, miimkiin oldugu kadar bir tema iizerine insa edilmelidir. Ornegin o giin
hayvanlarla ilgili bir konu oldugunu varsayarak, hayvan haklari, hayvanlara kars: sevgi dolu olma,
onlara yardim etmenin 6nemi gibi bir kazanim hedefimiz varsa o giinkii temamiz bir veya birkag

hayvan tiirii tizerinde kurgulanabilir.

Oncelikle ders planlamasi yaparken her dersin baginda olmasi gerektigi gibi dikkat gekme ve
merak uyandirma ile derse baslanmasi 6grencilerin derse karsi dikkatlerini istenen bir noktada
toplama bakimindan yararli olacaktir. Derse elimizde kumastan veya benzer bir malzemeden
yapilmus bir karinca, tirtil vb. bir hayvanla girerek simuftaki 6grencilere karsi o hayvanin sesini taklit

etmek yoluyla onlarin dikkatlerini ¢ekecek bir ifade ile iletisim kurulur.

Ornegin, renkleri ve desenleri ile tirtila benzeyen bir oyuncag elimize takip aym zamanda
ogrencilere karsi hareket ettirerek “Bugiin ¢ok iizgiiniim arkadaglar ne oldugunu sdylesem eminim
bana yardim etmek isterdiniz, ama ben sizlerin tahmin etmesini istiyorum, bilin bakalim neden
lizglinlim?” diyerek 6gretmen simufa girerek ilk asama olan dikkat ¢ekme ve merak uyandirma
asamasina geger. Daha sonra &grencilerin tahminlerini dinler ve bu tahminler {izerinden konuyu

hayvanlarin da birer canli oldugu, onlarin da ilgiye, sevgiye ihtiya¢c duyduklari anlatilarak
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Ogrencilerde hayvan haklar1 konusunda bir 6n farkindalik olusturulur. Daha sonra 6gretmen, tirtilin
nasil bir hayvan oldugu, ne ile beslendigi vb. konulara kisaca deginerek tiim siniftan elinde tuttugu
bir tirtil gibi dizilmelerini ister. Boylece biitiin simif, tirtiin bir parcasi olarak derse karsi zihinsel

etkinlikten devinigsel etkinlik kismina da ilk adimi atmig olurlar.

Ogretmen ders 6ncesinde veya o esnada sinifta grencilerin de katkilar ile birlikte tirtilla ilgili
hazirlamis oldugu kisa bir sarkiy1 6nce sozleri ile daha sonra miizigi ile tiim sinifla birlikte sdyler, bu
esnada beden perkiisyonu vb. yontemlerle sarkinin ritmini ve yapisini 6grencilerine hissettirir. Daha
sonra Ogretme, marakas, balik sirti, iiggen zil, kastanyet vb. ritim aletlerini 6grencilere dagitir ve
sarkinin bazi boliimlerinde (suslar, senkoplar, giris, bitis vb.) bu calgilarin ¢alinmasini, sarkiya bu

sekilde eslik edilmesini belirtir.

Tim sif sarkiy1 sozleri, melodisi ve ritmiyle belli bir seviyede 6grendikten sonra simifin
sayisina gore tiim siufi gruplara ayirir ve her gruptan kendi olusturacaklari bir tirtil dansimi
yapmalarini, tirtilla ilgili bir sarki bestelemelerini, ellerindeki calgilar ile bu sarkiya eslik etmelerini,
ister. Hatta bu sarkinin 6ncesinde tirtilla ilgili, 6grencilerin gruplar halinde, kendilerinin yazacag: bir
hikayeyi canlandirmalarmni, drama ile miizigi birlestirerek tirtilin gitinliik hayatta hangi zorluklarla
karsilastigini, bu zorluklarin asilmasi i¢in insanlarin nelere dikkat etmeleri gerektigi gibi ¢ok yonlii ve
kazanimli bir grup calismasmi zenginlestirerek yaraticiliga doniik bir ders ortamini olusturmas:

hedeflenir.

Bu calismada her grup kendi hikayesini olusturur, canlandirir, s6z ve miizigini hazirlar,
calismalarmi dansla veya kendi istedikleri bicimde diger gruptaki arkadaslarina sunar. Her grup
kendi dansini, bestesini, hikayesini olusturur. Boylece etkinlik temelli bir miizik dersi gerceklesir ve
kazanimlar, &grenmenin yaraticiik basamagina tasinmis olur. Ogrencilerin tamaminin derse
katilmasi, derste etkin olmasi, yaraticiliklarini 6zgiir ve 6zgiin bir bicimde ortaya koymalari, bir
grubun pargasi olarak yapilan ise katki sunmalar1 gergeklesir bu sayede hem bireysel hem de grupla
birlikte her 6grencinin sosyallesme becerileri ve 6z giivenlerinin gelismesi de saglanmis olur. Ayrica
miizik derslerinin iskeleti ve omurgasi olan sarki, tiirkii gibi miizikal formlarin belirlenmesinde gerek
bilinen ezgilerden faydalanilmasinin yaratacag1 hazir bulunusluk gerekse milli ve manevi hissiyatin
olusmasi i¢in miizik derslerinde halk ezgilerine agirlik verilmesinde fayda goriilmektedir. Ogrenciler
kendi yoreleri, kiiltiirleri ve ¢ocukluktan itibaren kulaklarina kazinmis halk ezgilerine karst daha

duyarhdirlar.
Halk Ezgilerinin Onemi

Bir ulusun, ulusal miizik sanatmin gelismesi ve dolayisiyla sanat ve miizik egitimindeki
hedefleri tutturabilmesi miiziginin halk miizigine dayali olmasmi gerektirir. Melodilerin temeli halk
ezgilerine dayanirsa ilk adim atilmig sayilir (Ergiin, 1990). Etkinlik odakli miizik egitiminde yapilan

derslerde de kullanilacak olan sarkilarin halk ezgilerine dayanmasi kullanilan yontemi ve yaklasimi
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daha basarili kilacaktir. Bu ¢alismalarda olabildigince yerel ezgilere, kiiltiirel degerlere yer verilmesi,
Ogrencilerin daha hizli O6grenmeleri ve milli bilin¢ konusunda farkindalik kazanabilmelerini

saglayacaktir.

Macar miizik insan1 Zoltan Kodaly'nin miizik egitim yonteminin ¢ikis noktas1 milli egitim ve
miizigin milli unsurlarini anlamak agisindan 6nemli bir 6rnektir. Kodaly, miizik egitiminde yapmis
oldugu reformlar sayesinde Macaristan'in egitim sistemini koklii bir sekilde etkilemis ve hayata
gecirdigi uygulamalar ve reformlar araciligiyla Macar egitim sisteminde milliligin degerini ortaya
¢ikarmis ve miizik egitimi basta olmak iizere Macar egitim sisteminin milli bir anlayis kazanmasina

onciiliik etmistir (Kabatas, 2017).

Kodaly, kendi {iilkesinde Ogretilen sarkilarin kendi {ilkelerinin halk ezgileri ve kiiltiirtiyle
uyumlu olmadigini gérmiis ve ondan sonra kendi yonteminde Macar halk ezgilerine biiyiik énem ve
yer vermistir. Ciinkii Kodaly, kendi {ilkesindeki miizik egitiminin dogru bir sekilde gelismesinin,
kiiclik yaglardan itibaren verilecek miizik egitimiyle ve bu miizik egitiminin iceriginde kendi halk
ezgilerinin bulunmasi gerektigini referans alarak basarili olabilecegini 6n gormiistiir. Aym sekilde bu
uygulamalar1 kendi iilkesinde yapacak Ogretmenlerin, Ogrendikleri yontemlerde kullanilan
etkinlikleri, sarki ve ezgileri birebir kopyalamak yerine kendi kiiltiirlerine uygun hale
getirebildiklerinde wuygulamalarin ulusal kiltiir ve milli biling baglaminda farkindaliklar
olusturmasmi saglayacaktir. Bu noktada miizik egitiminde yenilik¢i yaklasimlar diye
nitelendirdigimiz miizik egitim anlayislarinin egitim ortamlarinda Ogretmenler tarafindan
kullanilmasi, milli kiiltiirtim{iiziin gelismesine katki sunacaktir. Miimkiin oldugunca yontemin 6ziinii
teknik anlamda gelistirip, uygulama ve etki sahasi1 kendi halk ezgilerimize, ritimlerimize,
manilerimize, tekerlemelerimize, kisaca geleneksel kiiltiiriimiize uygun hale getirmek, yontemin
gelistirilebilirligi, yayginlastirabilirligi ve siirdiiriilebilirligi agisindan onemlidir. Aksi takdirde kisa
vadede basarii uygulamalar yapilabilecekse de, bir siire sonra bu yontemlerin gelisimi

duraganlasarak yok olmaya baslayacaktir.

Nitekim miizik egitiminde ulusal bir egitim sarkilar1 repertuarimiz son yillarda gelisme
gostermeye baglamistir. 1989 yilinda Ankara’da Tiirk Egitim Derneginin organizasyonunda yapilan
miizik egitimcileri sempozyumuna diinyanin birgok iilkesinden gelen yabanci milletlerin miizik
egitimcileri sempozyum disinda kalan zamanlarda hep birlikte kendi {ilkelerine ait ¢ocuk sarkilarini
sOyleyince, lilkemizdeki bir¢cok miizik egitimcisi biraz da mahcup bir ifade ile birbirlerine bakarak
“bizim ulusal egitim miizigi repertuarimizi gbzden gecirmemizde fayda var” dedikleri anlatilagelir.
Kendi halk ezgilerimiz, kendi 6z kiiltiiriimiizden, sazimizdan, soziimiizden, halk ezgilerimizden
tiiretilmis egitim ve ¢ocuk sarkilarinin ulusal manada yayginlastirilmasi i¢in okullarda verilen miizik

egitimlerinin, kullanlan kitaplarin 6nemi yadsinamaz.
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Sonug

Egitim, insanin var olmasi ile birlikte var olmus ve insanin varlig1 oldugu siirece varligini
devam ettirecek bir doktrin olarak degerlendirilmektedir. Insanlik tarihi boyunca var olan egitim;
insan1 ve toplumu etkileyen her seyden etkilenmis ve paydas: oldugu her seyi dogrudan veya dolayh
olarak etkilemistir. Diinyada bir¢ok alanda yapilan icatlar, kesifler, yenilik¢i calismalar, teknoloji,
yazihm vb. bircok alanda nasil ¢igir agmissa, egitim ortamlarinda da diinden bugiine basta
yaklagimlar olmak iizere egitim-0gretimle ilgili bir¢cok paydasin da kokten degismesine neden
olmustur. Ciinkii bilgiye ulasma bicimi ve hizi degismis ve bu degisimin de durmadan devam edecegi
tahmin edilmektedir.. Siinbiil'e (2014) gore klasik 0gretim yaklasimlarinin yetersiz kalmasi egitim
bilimcileri yeni yaklasimlar1 arastirmaya stiriiklemistir. Bunun sebebi bilginin hizli degisimi ve bu
degisimin toplumu da ayni sekilde degistirmesi olarak degerlendirilmektedir. Vural (2004), etkin
O0grenmenin Ogrencilerde ezberciligi onleyecegini, yasam boyu 6grenmeyi destekleyecegini, elestirel

diislinme becerilerini ve yaraticilig: gelistirecegini ifade etmistir.

Cagimizda bilginin dogruluk degeri ve siiresi degismektedir ve bunun icindir ki, yaratici
diisiinen beyinlerin yetistirilmesi gerekmektedir (Agikgoz, 2108). “Degisemeyen tek sey degisimin
kendisidir” soziinde vurgulandig: lizere egitimde de, basta 6grenen ve 6greten olmak {izere bircok
sey degismektedir. Bu calismada oOzellikle 6grenen diye bahsettigimiz oOgrencilerin 6grenme
ortamlarinda etkin olmasi, Ogrenmeye etkin olarak katilmasi ve katki sunmasi, &grenmenin
merkezinde yer almasinin énemi ortaya konulmus ve bu 6grenme ortamlarinin bicimlendirilmesinde

O0gretmenin roliinden bahsedilmistir.

Ogretmenin roliinii bagarili bir sekilde ortaya koyabilmesi icin egitime, dgrenciye bakis
agistmiin yani yaklasgim ve ydntemlerin 6énemli oldugundan bahsedilmistir. Ozellikle ilkokula
baslanilan ilk yillar; belli bir yaraticiik potansiyeline sahip olarak okula gelen 6grencilerin bu
potansiyellerini gelistirebilmeleri ve kullanabilmeleri i¢in uygun bir doénemdir (Besis Jaqui, 1973).
[lkokul dénemi gocuklarina yonelik yaraticilikla ilgili test galismalarinin yapildigi bir aragtirma
(Kandemir, 2009) sonucunda ¢ocuklarin merak uyandiran, oyun merkezli ve yaraticiliga doniik
egitimlere daha fazla ilgi gosterdikleri gozlemlenmistir. Erdogdu’ya gore (2006) bu ddénemde
cocuklarin igten gelen bir giidiiyle yaratict potansiyellerini artirmaya ¢alismakta ve bundan keyif

almaktadirlar.

Etkinlik odakli miizik egitimi yaklasimi; egitim-0gretimde d6grenciyi harekete gegiren, bilissel
(zihinsel), duyussal, devinigsel gelisimini tetikleyen ayrica onu sosyallestiren 0greneni (6grencileri)
merkeze alan bir yaklasim oldugu icin yaparak ve yasayarak 6grenme ortaminin olusmasina katki
saglamaktadir. Etkinlik odakli bir miizik egitiminde 6grenci derste yaparak, yasayarak, 6grenme ve

egitim ortamina etkin bigimde katilarak, dersin etkin bir parcasi, bir paydas: olarak dgrenir ve tecriibe
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eder. Etkinlik odaklh miizik egitiminde O6grencilerin bireysel ve grupsal calismalar yapabilmeleri
neticesinde 6grenciler arasinda isbirlik¢i bir 6grenme ortami olusmasina olanaklar saglar. Isbirlikci
O0grenme, Ogrenciler arasinda sosyallesme siireclerinin saglkli bir sekilde gerceklesmis olmasini

saglamaktadir (Johnson, 1996).

Etkinlik odakli miizik egitimi, etkin olmaya odakl bir yaklasim oldugu icin 6grencileri
bilissel, duyussal ve devnisisel anlamda etkin hale getirerek onlarin yaratici potansiyellerini ortaya
¢itkarma hedefiyle tiim smifi dinamik hale getiren bir anlayisi desteklemektedir. Kendini 6zgiir ve
Ozgiin bir sekilde ifade edebilen, 6grenme ortamina etkin sekilde hem bireysel hem de grupla katki
sunan ve bundan mutluluk duyan 6grencilerin yetismesine olanak saglayan etkinlik odakhh miizik
egitimi, 6grencileri hem akademik hem de sanatsal olarak gelistirdigi icin disiplinler arasi etkilesime
olanak saglamaktadir. Yaratici potansiyel ortaya ¢ikarildigi ve gelismeye basladigi andan itibaren

zaman icinde gelisme gostererek genel bir yaratilicigin birgok alanda ortaya ¢tkmasina destek olur.

Ogrenciler bilginin pasif alicilar1 degildir, 6grenme etkinliklerine aktif olarak katilirlar ve
cesitli zihinsel islem slirecleriyle bilgiyi /0grenmeyi kendileri olustururlar (Wheatley, 1991).
Ogrencilerin etkin olmadig1 6gretim ortamlarinda kalici 6grenmenin gerceklesmesi oldukga zordur.
Ogrencilerin 6grenme ortamina etkin olarak katildiklar1 6grenme ortamlarinda ise 6grenmenin kalict
oldugundan bununla birlikte 6grencinin etkin oldugu ortamlarda yaraticaligin daha ¢ok
gelistirildiginden s6z edilebilir. Miizigin yaraticilig gelistirdigine dair sayisiz ¢alisma olmakla birlikte,
Ogrenme esnasinda etkin olmanin, yaparak, yasayarak, tecriibe ederek dgrenmenin daha kalici bir
ogrenme oldugu ve miizik egitimi bu anlamda etkili bir yere sahiptir (Weinberger, 1998). Etkinlik
odakli miizik egitiminde 6grencilerin aktif bir sekilde 6grenme ortamlarinda etkin olmasi 6grenmenin
daha keyifli ve kalic1 olmasmi saglamaktadir. Etkinlik odakli miizik egitimi 6grencileri ve 6gretmeni
siirekli etkin olmaya gotiirmekte ve bu sayede Ogrenme ortamlarina biiyiik bir dinamizm
katmaktadir. Egitim ogretimde ogrenme ortamlarmin ogrenen (6grenci) merkezinde gelistirilmesi

Milli Egitimin temel hedefleriyle birebir 6rtiismektedir.

Egitimin ana amaclarindan birisi toplumda her bireyin kendini dogru bir sekilde yetistirmesi,
ifade edebilmesi, potansiyelinin farkina vararak, ilgi ve yetenekleri dogrultusunda yonlendirilmesidir.
Bu noktadan hareketle etkinlik odakli 6grenme modellerinin gelistirilmesi ve disiplinler arasi bir
yaklagimla yayginlastirilmas: egitim ortamlarinda zengin 0grenme ortamlarinin olusmasia katki
saglayacaktir. Bu katki neticesinde egitimin temel hedeflerine ulasmada farkl yollar ortaya ¢ikacak ve
bu farkliligin meydana getirecegi zenginlik; egitim Ogretim yaklasimlarina, miifredatlara, ogretim
programlarina, egitim Ogretim ortamlarinin ana mekanlar1 olan okullara, smiflara ve dolayisiyla

ogrencilere katki saglayarak egitimle ilgili tiim paydaslari harekete gegirecegi sonucuna ulasilmigtir.
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Introduction

When the word music is heard, beyond its capacity to affect the mind conceptually, it also
evokes some emotional responses in those who hear it because, at its core, music is an art form and a
science that creates a sense of movement, vitality, and attention. There are several definitions of music,
but if one considers the common points of all those definitions, it can be defined as the way of people
expressing their feelings or themselves with a variety of sounds. Sometimes this sound is the voice of

the individual or the sound produced when two wooden sticks hit each other or other objects.

The common definition of music reveals important clues about how long music has been
existed in the world. A sound is created by the interaction of two objects through friction, beat, or
vibration; music is created by the arrangement of these sounds in a certain rhythmic order (tempo)
and within a certain measure. In this sense, it can be alleged that there is a relation between the past of
music and the past of humanity since the vocalization of words in certain melodic structures can also
be considered as music. As such, we can say that music has evolved since the first human beings

emerged when they began to create sounds by using vocals and objects.
Method

The information used in the study was collected by the literature review method. It can be
called as a scanning method by examining existing records (Karasar, 2009). In this context, student-
centred educational approaches, studies that allow the development of skills such as creativity and
improvisation, postgraduate studies on the subject and published on activity-oriented music
education constitute the data of the study. Using relevant sources and data about the importance and
potential benefits of activity-oriented approaches which aim to develop students” improvisation skills
and creativity in music education, the constructive education goals of Head Council of Education and

Morality are outlined.

In this study, all the rules within the scope of "Higher Education Institutions Scientific

Research and Publication Ethics Directive" were complied with. None of the actions specified under
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the title of “Actions Contrary to Scientific Research and Publication Ethics” in the Directive were

carried out..
Human and Music

As his heart begins to beat in the womb of his mother (about six weeks old), the human
encounters sounds and rhythms, which are the foundations of music, before he is born. Heartbeats,
which make a rhythmic movement at a regular tempo in 60 seconds, can be considered as the first
passive step of human beings to rhythm, which is one of the basic components of music. Man’s
relationship with music can be defined by the way he discovered music, the environment he grew up

in, and the transition from the listening to learning phase at school.

Science and fine arts studies along with the discovery and development of humankind and
the world in recent years have provided with opportunities for the artists who have exceptional talent
or have refined their existing talents over time through their education and hard work to become
professionals in these fields. Those who have trained themselves in the field of music played a number
of roles in the performance, production and development of the instruments they used, as well as in
the training of new artists. This process can be considered as the emergence of art and music
education at some point. The essence of being an artist precisely requires certain competences,

especially in the field of music, where this situation becomes more evident.
Musical Talent

Radocy and Boyle (1989) defined musical capability as the talent which is built up with
genetics and skill development without having a music education. Gardner, the pioneer of the
multiple intelligence theory, investigated Annang tribe in Nigeria to understand whether musical
talent is innate or acquired. Here, mothers try to teach music and dance to their babies who are not
even a week old, and fathers make small drums for their children. When these children reach the age
of two, it is observed that they progress significantly in singing, dancing and playing instruments.
When they reach the age of 5, it has been observed that they have the skills to perform hundreds of
songs, many percussion instruments and complex dance types (Campell, 2002, as cited in Karsal,
2004). Musical talent, even though it seems like one single title, requires having certain skills,
particularly an innate possession of the musical ear, when considered the rich and broad scope of
music. In other words, “having an ear for music”, is essentially the first ability to hear sounds
correctly (with their frequencies) and to vocalize them correctly in order to have musical talent.
According to Gardner (1983), who defined this skill as musical intelligence, being sensitive to rhythm,

loudness and melody was characterised as a symptom of musical talent.

Some researchers argue that talent is formed before birth by the changes that occur in some
parts of the brain. For example, it has been determined that musicians with perfect pitch have a larger

auditory cortex in the left temporal lobe of his brain than other people (Karsal, 2004). Music education,
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which is recommended to start from childhood, plays an important role in the development of

musical ear.
Music Education

Music education is one of the subjects that have been mentioned more frequently in our
country in recent years, and whose importance and effect take more place in scientific researches.
Considering those studies have been conducted as part of Turkey’s move to a constructivist approach
in education since 2004, it is evident that they are intended to bring about some changes in the field of
music education. Teaching with an understanding that the teacher guides the learners to reach the
information instead of giving the information directly to the learners (students), thus trying to focus
on the process rather than the result constitutes the main philosophy of this approach. There are
various methods that carry constructivist education to a next level in music education, which can be
defined as innovative approaches. It has been ascertained that improvisation, which is one of the

innovative approach methods especially in the field of music, has an important place.
Improvisation

Improvisation means the ability to perform or create something spontaneously at the time
when it is needed without preparation. In any field, knowledge, skill and experience at a certain level
is required to improvise meaningfully, but for this, the person must be mentally, psychologically and

sociologically ready for it, and the learning environment must be structured accordingly.

A child or adult with a very high potential may not be able to demonstrate their improvisation
skills in an environment where they cannot express themselves comfortably. This is more evident in
the field of music. In a stressful, overly oppressive and authoritarian learning environment, the
student may not be able to use his voice, body and instrument comfortably, and may even feel timid
and embarrassed to express himself in such an environment. Because in the field of music, there is
generally a movement towards performance/action, using our voice, body, dancing, singing, etc. It is
necessary to be comfortable in all actions. In this sense, educational environments play an important

role in the emergence and development of creativity and creative potential.
Creativity

Creativity, although it may differ for each individual, is a skill that can be developed at any
point in one’s life and encompasses a variety of processes ranging from daily activities to scientific
studies, as well as the attitudes and behaviours associated with them (Arol, Akyol and Sigirtmac,
2006). Creativity is our capacity to find new solutions to the problems we encounter by using our
existing knowledge (Bora & Alper, 2005). According to San (1985), creativity is being able to establish
new correlations between concepts, and to present new experiences and ideas (products) around this

axis of thought. Arslan (2001) defined creativity as a new, original and skill-based cognitive ability
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that has not yet turned into a product, but reveals a unique problem solving, original and new

products by using one's intelligence.

Creativity can be generally defined as putting forward a new and original behaviour/product,
and raising awareness in the sense of creativity, or the struggle of human beings to reveal themselves
in a free and original way at some point. In our age, where information is developing and changing
very rapidly, societies need individuals who are proactive, thinking, creative, problem-solving, and
constantly improving themselves in order to adapt to this change and development. A well-developed
education & training system makes a major contribution to the society. Therefore, creative potential of
the individuals who create the society must be continuously improved by innovative approaches in

these practices in order to confirm a sustainable development.
Musical Creativity

Musical creativity is the process of consciously or unconsciously arranging and revealing
musical patterns in an unknown or new way (Miner, 2007). Additionally, it can be said to represent an
innovation or a new product in a musical way. (Kandemir, 2009). Piji (2003) defines this situation as

“the capacity to produce new, original thoughts and products related to music”.

The learners in activity-oriented music are always mentally and physically active; making
predictions about the next stage and improvising at times helps revealing and developing their

creativity during the lesson.

Since the learner (student) is at the centre of activity-oriented music, it is possible to talk about
an educational approach that will activate the creative potential of the student. All activities are
planned in a semi-structured way, that is, in many parts of the activity there are sections where
students can express themselves freely and authentically. These sections are where students actively
demonstrate themselves and learn away from memorization, and they are the parts where they
internalize their own existence, feel accepted as part of a community in the learning environment, and
becoming an individual, being free and original through thinking, doing and experiencing. Providing
the proper learning environment for the realization of creative thinking is the main philosophy of
activity-oriented music education. Students (learners) prefer to learn with games because they are
both mentally and physically active while playing, and the game process also supports their

emotional development.

When it comes to the activity-oriented music education, which focuses on the development of
cognitive, affective and psychomotor skills simultaneously, the teacher is responsible for structuring
the learning environment in a way that will facilitate creativity of students. It should also be remarked
that he needs to integrate this approach into his teaching carefully so that all students effectively
participate to the activities. His higher skills are needed in revealing the creative potential in students,

raising creative individuals, and developing creative thinking skills (Giirgen, 2006).
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Innovative Approaches in Education

Approaches and methods in education are among the concepts that have become very
popular in recent years. That is also to say that they are the ways of determining how and by which
methods education and training will be carried out as one of the key elements that form the basis of
education. Education approach affects all the stakeholders engaged in education by influencing and

shaping them in accordance with its philosophy.

A classical understanding of education is dominant in most of countries that are considered as
underdeveloped in terms of their economics and culture, where, in many cases, the issues related to a
weak education system are the result of a poor economy (Tezcan, 1979). The classical education model
emphasizes teacher as the main source of information and sole authority, which makes him the most
active member of the class. Consequently, students (learners) are largely passive listeners who take

notes and express themselves only when they are promised in a teacher-centred environment.

Developments in many areas, especially in the economy, led to a positive shift in education
from a teacher-centred approach to a student-centred approach. Student-centred approaches, which
are innovative approaches, have changed the role of the teacher in the classroom and brought him the

role of a guiding teacher rather than a source of knowledge in the process of learning.

As information, our access to information and learning paths change rapidly, the needs of
education change simultaneously. Short term innovations and changes made in many areas from
technology, science, art, economy to education, etc. have serious impacts on people and their learning
methods. As a result of these effects, the requirements of educational systems also vary and adapt to
the changing stakeholders. In 2000’s, it has been discovered that the classical model of education in
which the teacher was very active and authoritative, could not be effective as expected for today's
students. The policies formulated by the Ministry of National Education to implement and adapt

constructivism to our education system in those years can summarise this situation.

In a study conducted by Kog¢ (2000), it was revealed that teachers generally convey
information, while students listen, take notes, and unfortunately memorise to learn whatever is
taught. This situation has made the need for new approaches and methods in learning environments
inevitable since the focus of education is not acquiring knowledge by memorization but learning what
is meant to be told. (Fosnot 1992, Olssen, 1996). Throughout educational approaches and programs,
the learners must always be at the centre, and the objectives and achievements should be designed to

promote learning rather than merely acquiring knowledge.

Educational approaches such as Orff Schulwerk, Kodaly, and Suzuki, which emerged in

countries such as Germany, Japan and Hungary, especially in the field of music, are the methods that
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take this need into account and enable students to learn by doing, experiencing, taking an active role

in the process, and socializing with others. (Kabatas, 2017).

As many studies (Bilgin and Toksoy 2007) confirm that students (learners) have become more
willing to learn -and therefore more successful- by doing, experiencing, asking and questioning,
which demonstrates that such methods are considered both funnier and more effective in their way.
Active teaching leads to rote learning, in which the student memorizes the information they supposed
to learn. However, active learners effectively participate in the class where they have an opportunity
to socialize. Regarding that there are many achievements to consider such as rhythm, dance, singing,
accompaniment etc, it is clear that active participation of the students in the lesson is essentially
required in terms of both academic success and socialization. In this sense, activity-oriented music
education can help students become active learners and supports socialization process in the learning

environment.
Activity-Oriented Music Education and Active Participation

Active participation ensures an effective participation of the student (learner) in the learning
process from the moment the information is first transferred, which occurs when the topic is discussed
rather than narrated, which increases the student’s enthusiasm to increase to learn more (Serter, 1997).
The concept of “Active Learning Approach” has been studied closely since the 1980’s, taking John
Dewey’s student-centred education method into account ($Sahangil, 2003). An activity-oriented
education approach shows itself in the formation of active learning. The concept of activity-oriented
education allows the formation of an effective classroom environment. Activities play an important

role in ensuring effective participation in music lessons.

Activity-oriented music education is based on the implementation of many activities planned
for creativity at all levels. It is important for the activities to be planned in advance for the education
process to go as intended. The planned activities should be organized by considering the physical

facilities of the school, course materials, the age, level, interests and needs of the students.

It is difficult for conventional educational approaches, which focuses on merely transferring
knowledge to the student and supervising his achievements, to encourage learning. In such traditional
approaches, it is essential that the student listens to the teacher rather than be active or actively
participate. Information obtained in this way is only recorded by memorization, but it does not seem
possible to transform the information obtained by memorization into learning. Therefore, the student

should be moved from the passive receiver position to the active participant position (Sahangil, 2003).

Activity-oriented education approach can be considered as a method that can be applied not
only in music lessons but also for all subjects. The important point here is to analyse the main
philosophy and purpose of active participation correctly. An interdisciplinary approach can be taken

as a reference and an active participation approach can be applied to all courses once the basics of this
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approach understood, examples are given, and activities and achievements are revised accordingly.
The presence of students sleeping on desks in classes, coming to classes reluctantly and attending
classes only to have been attended is an undesirable situation in the learning environments, but it has
become even more common in recent years. To avoid such undesirable circumstances, having

students who:

i are willing to express themselves

ii. can speak

iii. can listen effectively

iv. can sing fondly

V. have high self-confidence

Vi. have developed reasoning skills

vii. have developed tolerance skills

vili.  can demonstrate their skills without hesitation
ix. are not afraid of making mistakes,

X. can express their creativity

is fully coincided with the basic objectives of the Ministry of National Education.

Active participation in class has an important role in reaching all the achievement goals in the
learning process. The activity-oriented education approach is a concept in which the learning-by-
doing model is applied continuously throughout the course. As a result, the Ministry of National
Education is also committed to integrating lessons structured with an understanding of active
participation into the entire education system in order to encourage students to express themselves,
support their creativity, and enable them to be an active part of a social environment. In all fields of
education and training including music where active participation is a priority, classes are planned
and designed with a group-oriented approach rather than focusing on individuals, in advance to
ensure that each student participates in the lesson. In the activity-oriented music education classes,
which can be planned for all age groups starting from the younger ones, students spend active time
both mentally and physically. It is known that especially young children need and are more inclined
to move, dance, sing and take part in rhythmic activities. By nature, human explore themselves and

their surroundings, and learning environments are the most conducive to this discovery process.

Students are more willing to learn and actively participate in the activity-oriented classes.
Improvisation and creativity are constantly present in this method, which focuses on improving
students' musical skills through activities. Educational institutions have important responsibilities in
raising people who will adapt to the changes in societies. (Steel, 2006). Instructor proficiency is one of
the most important aspects in shaping learning environments, both in the constructivist education

approach and in other innovative approaches.
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Instructor Proficiency

Teaching approaches and methods in education are shaped and directed by the certain roles
according to the philosophy of the approach that the instructor adopts. Teachers should not use
traditional teaching methods that destroy students' creativity potential by merely transferring
knowledge. Instead, they may use the active learning methods, in which learners will study the
information through activities that give them pleasure, and will easily apply it to their daily lives.
(Sahinel, 2003). This issue is even more important in the field of music because the music instructor
must have a good ear for music and rhythm. It is not possible to teach music completely without an
instructor who is proficient in reading notes (bona, solfege), composing, vocalising, playing and
accompanying musical pieces. When the instructor does not possess all or most of these competencies
above, musical pieces are usually taught by ear, however, this method does not fully achieve the goals

of the music lesson.

A fully qualified music instructor should have trained himself very well in terms of sound,
instrument and teaching skills, and he should have gained the necessary competence to dominate the
class during the course process. Besides, he must be competent in planning the activities related to the
lesson, executing and maintaining these plans, receiving feedback, evaluation, and restructuring.
Although it is the main purpose for the learners to be active in the process of activity-oriented music
education, it cannot not be ignored that the teacher is in the position of a leader guiding the class in

order to achieve this goal in a healthy way.

It is important to highlight that teachers should follow the innovations in this field by reading
scientific publications such as articles and theses, attending online or physical courses in order to
successfully implement activity-oriented music education approach and ensure effective participation
during the lesson. Participating in the courses and gaining experience on exemplary practices,
researching and examining scientific publications in the field, understanding the main philosophies of
these methods and developing the practices by adapting them to their own culture are also of great

importance in terms of the development of folk songs and culture.

Activity-Oriented Lesson Planning and Implementation Stages
Activity-oriented lesson planning and implementation stages are given in Table 1 below.

Table 1. Activity-oriented lesson planning

Title/Headline Method Explanation
Achievement Goal Determination of the theme The theme is structured by means
related to the outcome of visuals, materials, stories and
dramas related to the theme
Melodic Structure Performing the piece of song The melodic structure of the song is

with the lyrics and melody taught by notes or by ear.
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Rhythmic Structure

Body Percussion

Dancing Stage

Rhythmic performance of the
melodic structure

Singing the melodic and
rhythmic structure
accompanied by body
percussion

The whole class performs the
song, whose theme, melodic

The song is taught according to
rhythmic structures (by using
metronome).

Students accompany the song with
simple movements as possible,
such as clapping, finger snapping,
foot tapping.

All  students sing the song

combining it with simple dance

and rhythmic structure is
understood, accompanied by

moves.

dance
Implementation/Practice Students in the «class are Each group presents the song with
(Improvisation /Creativity) divided into groups of two or their own unique drama, dance,
four rhythm and body percussion

practices.

A Sample Practice

First of all it is worth noting that activity oriented music education can be practised at all
levels in formal education. With an activity oriented education approach for all achievements lessons,
subjects, units can be configured. In an activity oriented music education, material using increases
the students” curiosity to lessons and their attitude towards lessons. For that reason it is suggested
that to enrich the lesson in terms of material and instrument because where there is learning by doing
and experiencing, students should experience the act of learning. In lesson planning, the subject that
will be taught in the class or the achievement about the lesson should be built on a theme as possible.
For example assuming there is a subject about animals on that day and if we have an acquisition such

as animal rights, being loving towards animals or importance of helping them, our theme on that day

can be built on one or more species of animals.

Firstly while doing lesson planning, starting the lesson by drawing attention and arousing
curiosity, as it should be at the begging of each lesson, will be beneficial in terms of gathering the
attention of students at one point. By entering the lesson with an animal such as ant, caterpillar etc.
which is made of fabric or similar material and by imitating that animal towards the students in the

class a communication way will be built which will draw their attention.

For example entering the class by attaching a toy to our hands that looks like caterpillar with
its colours and patterns and at the same time moving it towards the students and saying :” Today I am
very sad, friends I am sure you would like to help me if I told you what it is but I want you to guess it.
Guess why am I sad?” And get to the first stage which is drawing attention and arousing curiosity.
Later students” assumptions are taken and through their assumptions it is explained that animals are
also living things and that they need attention and love, and a preliminary awareness of animal rights

is created in the students. Afterwards by explaining shortly what kind of animal caterpillar is and
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what does it eat etc. The teacher wants class to line up just like the caterpillar in his hands. In this way

the whole class ,as a part of a caterpillar, took their first step into kinetic activity from mental activity.

The teacher sings a short song about caterpillar with the class he prepared before or at the
time with the contribution of the students firstly by reading the lyrics then singing the song with the
whole class, at that time he makes his students feel the structure and rhythm of the song by methods
such as body percussion. Later on the teacher distribute the rhythm instruments to students; maracas,
herringbone, triangular bell, castanets etc. And at some parts of the song(sus, syncopes, introduction,

ending etc.) indicates that he wishes them to sing along the song that way.

After all of the students in this class learned the song with its lyrics, melody and rhythm at a
certain level, teacher equally splits the class into groups and asks each group to do a caterpillar dance
which they will create. Students must compose a song about the caterpillar and sing the song along
with the rhythm instruments given by the teacher. Even before this step, it can be asked from the
students to act out a story about the caterpillar that they will write in groups, thus it is aimed to create
a sophisticated learning environment that brings out their creativity by combining drama and music.
In this study each group creates their own story, performs it, writes its lyrics and composes its music
then performs their study by dancing or in other way they prefer. Each group creates their own dance,
story and music. In that way an activity oriented music lesson happens and acquisitions are moved to
the creativity level of learning. Students” participation to class, their activeness in the class, putting
forth their creativity in a unique and independent way only happens with their contribution to work
being done as a group member in this way both individually and with the group, every student’s
socialisation skills and development of their self-esteem would have been provided. Students are
more susceptible towards their own region, culture, and the songs that they are familiar with since

their early childhood.
Significance Of Folk Music

The development of a nation's national music and the achievement of its goals in art and
music education depend on the fact that its music is based on folk music.. If the basis of a melody
depends on folk music it means that the first step is taken in the way to the success (Ergiin,1990). The
songs to be used in the lessons in activity-oriented music education should be based on folk melodies
this way the methods that will be used and approaches would be more successful. Using folk songs,
cultural values would enable children to learn faster and and will enable them to gain awareness

about national consciousness.

Hungarian musician Zoltan Kodaly’s music education method’s starting point is an important
example to understand the national education and national components of music. Kodaly has affected
Hungary’s education system radically thanks to his reforms in music education and through these

reforms and practices he demonstrated the value of nationality Hungarian education system and he
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pioneered the Hungarian education system to gain a national understanding especially in music

education.(Kabatas, 2017).

Kodaly had seen that the songs which was taught in his country was not compatible with their
own culture and folk songs and then in his own methods he mentioned and cared a lot about
Hungarian folks songs. Because Kodaly predicted that the correct development of music education in
his own country can be successful with music education to be given from an early age and taking as
reference the content of this music education should include his own folk melodies. Likewise, when
teachers who will make these practices in their own country can adapt the activities, songs and
melodies used in the methods they learn to their own culture instead of copying them exactly, it will
ensure that the practices create awareness in the context of national culture and national
consciousness. At this point, the use of musical education approaches, which we describe as
innovative approaches in music education, by teachers in educational environments will contribute to
the development of our national culture. It is important for the development, dissemination and
sustainability of the method to develop the essence of the method in a technical sense as much as
possible and to make the application and effect area suitable for our own folk melodies, rhythms,
mani, rhymes, in short, our traditional culture. Otherwise, although successful applications can be
made in the short term, the development of these methods will start to stagnate and disappear after a

while.

As a matter of fact, our national repertoire of educational songs in music education has started
to develop in recent years. When the music educators of foreign nations from many countries of the
world sang children's songs from their own countries at the music educators symposium held in
Ankara in 1989 under the organization of the Turkish Education Association, many music educators
in our country looked at each other with a slightly embarrassed expression and said, "Our national
education is our national education. It is useful to review our music repertoire”. The importance of the
music education given in schools and the books used for the national dissemination of education and
children's songs derived from our own folk tunes, our own culture, our instrument, our words, our

folk tunes cannot be denied.
Conclusion

Throughout the history of humanity, education has been affected by every event that affects
people and society, and has directly or indirectly affected everything that it is a part of. In this context,
one can claim that discoveries, innovative studies and technologies that contribute to the development
of the world have caused a radical changes especially in the educational approaches and methods, and
other stakeholders that are related to education and training. The reason for this is that the rapid

change of information have simultaneous impacts on societies. Vural (2004) stated that active learning
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will prevent students’ rote learning habits, support lifelong learning, and develop their critical

thinking skills and creativity.

In our age, the accuracy and duration of information is constantly changing, so it is necessary
to train creative thinking brains. (Acitkgoz, 2108). As it is emphasized in the saying " The only thing
that never changes is that everything changes", many things change in education, especially the
learners and the teachers. In this study, it has been revealed that it is important to be active in learning
environment for students, and that it is crucial to build healthy learning environments by using

innovative approaches and methods in a healthy way for teachers.

Especially the primary school years are a suitable period for students with creative potential
to develop and use this potential. (Besis Jaqui, 1973). As a result of a study (Kandemir, 2009) in which
creativity test studies were conducted for primary school children, it was observed that children
showed more interest in teaching models that are game-centered and creativity-oriented. According to
Erdogdu (2006), in this period, children try to increase their creative potential with a sincere motive

and they enjoy it.

Activity-oriented approach in music education motivates the student by triggering his
cognitive, affective and psychomotor skill development and allows him to socialise. The student
learns and experiences by doing, experiencing, and actively participating in the learning environment.
This approach provides opportunities to build a collaborative learning environment among students
thanks to group works. Collaborative learning ensures a healthy socialisation process among students.

(Johnson, 1996).

Activity-oriented approach in music helps building a class dynamic where students reveal
their creative potential by activating their cognitive, affective and psychologic senses. They can
express themselves freely and can contribute to the learning environment both individually and in
groups. By the means of interdisciplinary interaction, this approach allows them to develop creativity

in many areas like arts and academics.

Students are not passive recievers of information, they actively participate in learning
activities and create knowledge/learning themselves through various mental processes (Wheatley,
1991). It is very difficult to achieve permanent learning when students do not participate actively in
the class. In learning environments where students are active participants, their creativity is
developed. In activity-oriented music education, the active involvement of students in learning
environments makes learning more enjoyable and permanent. (Weinberger, 1998). It keeps students
and teachers active all the time, thus adding a great dynamism to learning environments. Such
developments of the learning environments in the student centred education fully coincide with the

main objectives of the National Education.
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One of the main purposes of education is to educate each individual in the society to express
himself, to realize his potential and to guide him in line with his interests and abilities. From this point
of view, the development of activity-oriented learning models and spreading of an interdisciplinary
approach will contribute to the creation of a productive learning environments in education. As a

result of this contribution, different ways will emerge in achieving the basic goals of education.
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