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Abstract

Sex education is a concept that is effective in the process of healthy development from the
beginning of life. The human body and its development, protection from violence and safety,
as well as reproduction, are all part of sex education. In this research, 11 illustrated children's
books that can answer children's questions about reproduction and determined through
purposeful sampling were examined within the framework of the themes created. To reveal the
content of the messages in the books in detail, this research was conducted through document
analysis. According to the results, the books included themes such as giving information about
reproduction, biological sex, genitals and their characteristics, sexual intercourse, fertilization,
pregnancy and birth processes, pictures related to reproduction and sexuality, having children
and suggestions for parents in various ways. The contents and details of the books differ. The
findings were discussed by considering the appropriateness of sex education for age and
developmental level, the standards and content of sex education. Suggestions were given on the
focus of books on reproduction in sex education.
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While sex refers to the biological characteristics of men or women, sexuality is
a wide-ranging concept that includes elements such as how an individual feels,
perceives, behaves and expresses himself/herself towards others, which is a part of
personality beyond biological characteristics (Artan, 2017). Sexuality has an ethical
dimension that includes values and moral thoughts; a cultural dimension that includes
contexts such as traditions and customs, society, family, peers; a psychological
dimension that includes emotions, self-confidence, learning and experience; and a
biological dimension that includes reproduction, physical characteristics, sexual
reactions and development (Bruess & Greenberg, 2004). The scope of these
dimensions also differentiates during the developmental process (Ogretir Ozgelik,
2021).

From an early stage, children dream, wonder, and think (Guidry et al., 2005),
become aware of their bodies and genitals, ask questions, and may want to see and
examine the genitals of others (Artan, 2017). According to Freud (2014), children are
more knowledgeable about sexual acts than adults assume. They notice the changes
brought about by pregnancy in their mothers and their interpretations of them are
correct. The stories of storks create a new doubt in them that they cannot explain.
Freud stated that by satisfying the child's curiosity about sexuality through unreal
concepts other than what they perceive, the child will be left alone in their sexuality-
related research, will lose trust in their environment and their desire to learn about
sexuality will be damaged (Freud, 2014). Jung (2018), in support of Freud's
interpretation, explained the issue through a case in his book in which a child with the
code name "Anna" questions the question of where children come from. Anna’s
mother is pregnant and Anna is not given clear and accurate information about this
process. Anna developed thoughts such as babies come from heaven, storks bring
babies, and when someone dies, they will be reborn first as an angel and then as a
child. In the process, it was stated that Anna experienced internal conflicts and had
communication problems with her mother, father and newborn sibling. Based on this
phenomenon, it can be said that Anna's inability to get the answers to the questions
she was curious about and wanted to know in a correct way negatively affected both
Anna herself and her interaction with the other.

In early childhood, children's questions about sexuality are a developmental
process. Children are interested in reproduction and the birth of a baby: How did my
brother enter the womb? How do people get pregnant? How did | come into the world?
How does a baby come out of its mother's womb? Do you get a baby from the
hospital? (Glider & Alabay, 2018). Frankham (2006) reported that children mostly
ask questions about birth, genitals, how babies are and prenatal development. In the
literature, there are studies that conclude that parents do not have accurate and
sufficient information about answering the questions asked by their six-year-old
children about sexuality (Elikii¢iik & S6nmez, 2011) and sexual development and
education (Kakavoulis, 2001; Nadeem et al., 2021; Rouhparvar et al., 2022). In
addition, in a study conducted by Walker (2001), it was concluded that parents who
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know sex education also experience confusion about the roles to convey the necessary
information to the child and in some cases feel embarrassed.

Sex education starts from the first years of life and plays an important role in the
development of a healthy identity. Sex education includes providing accurate, factual
and research-based learning experiences on a wide range of topics including ethics,
interpersonal relationships, sexual development and many more (Bayhan & Artan,
2011; Robinson et al., 2017). A healthy sex education is much more comprehensive
than teaching biological sex characteristics or reproductive physiology. Healthy
sexual development includes concepts such as consent, formation of beliefs and
values, sexual identity and sexual orientation, and developing attitudes about
relationships. In addition, healthy sexual development includes important issues such
as developing and maintaining interpersonal relationships, valuing one's one’s own
body and others’ bodies and health, interacting respectfully and appropriately with
others regardless of gender, and developing values based on love in line with one's
own abilities and desires (Breuner & Mattson, 2016).

Sex education has a curriculum that focuses on interpersonal relationships,
values, differences, stereotypes, human rights and gender equality. This approach
emphasizes the need to provide children with age- and developmentally appropriate
information about sexuality. For example, a child aged 4-6 can learn about
friendships, emotions and different parts of the body under the sexuality spectrum
(European Expert Group on Sexuality, 2016). While answering children's questions
such as how did | become me, where did | come from, and what do babies look like,
parents need to provide children with accurate information about sex, reproduction,
and birth using sexual concepts (American Sexual Health Association [ASHA],
2021). The quality and quantity of information that can be given increases with
increasing age. For example, it is important to give real, simple and accurate
information about the names of body parts, gender and biological differences between
the ages of 0-3, the functions of body organs and how the baby enters the mother's
womb between the ages of 4-5, and reproduction between the ages of 6-8 (Dowshen,
2014; Huberman, 2008). While sharing all this information, it is also possible to talk
about the fact that not all adults can have a baby or choose to do so, and about issues
such as adoption and foster parenting (Planned Parenthood, 2021). From an early age,
children need support in making sense of their emotions and relationships and learning
about biological characteristics (United Nations Educational, Scientific and Cultural
Organization [UNESCOY], 2009). The sources of this needed information vary. These
sources include media, family, sexual behaviors observed in the environment, school
(Buston & Wight, 2002), books, films, brochures and structured sex education
programs (Duff, 2020). Children's books are seen as an important tool for meeting
children's information needs about sexuality, answering their questions and guiding
parents in the process of meeting these needs.

Children's books support children's cognitive, linguistic, social, emotional,
personality-related and social development areas, reinforce the sense of knowing
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(Oztiirk, 2016), and encourage critical and creative thinking. Children's books help
children develop sensitivity towards people and nature, introduce life to children,
enable children to learn while having fun, help them develop new concepts and ideas,
and contribute to the child's personality development (Oztiirk Samur, 2018). Books
are effective stimuli starting from childhood in the process of individuals perceiving
and making sense of the world with their senses and minds (Sever, 2008). "Sex
education picture books are one type of pedagogic discourse which both facilitates
and mediates discussion of sexuality and processes of procreation with young children
by providing a resource with which to answer children’s enquiries." (Yameng Liang
& Bowcher, 2019, p. 332). Considering all these functions, children's books can be
used as a facilitating tool for parents who feel embarrassed or uncomfortable about
sexuality to provide children with age- and developmentally appropriate and accurate
information on these issues (Ladell, 2019).

In the literature, there are studies in the field of sexual development in children’s
books, such as protection from abuse and sex education (Giizelyurt, 2020), nonsexual
of the characters of the book (Cer, 2017), gender in books (Deniz & Goziitok, 2017,
Filipovi¢, 2018) and sexual identity (Crisp et al., 2018). However, there is no study in
the literature that analyzes books that can directly answer children's questions about
reproductive processes such as how | became, how people get pregnant, how | come
into the world. The messages in the books, who conveys the information (the
characters in the book), the terminology used about reproduction, the way
reproduction and sexual intercourse are presented, and the potential of the books to
answer children's questions about where/how | came from are important in sex
education. This study aims to fill this gap in the literature by analyzing the messages
and content of illustrated children's books, which are seen as a resource in the sex
education process, and whose theme deals with genitals, their functions, reproduction,
the formation of the baby and its development during pregnancy and birth processes.
Early childhood is the period that includes the first eight years of life (UNICEF, 2022).
As mentioned, it is seen in the literature that questions about sexuality are
concentrated between the ages of 3-8 in parallel with children's development,
readiness and maturation levels. This study was conducted with children's picture
books that appeal to children between the ages of 3-8 and deal with reproduction. In
this direction, it aims to reveal the content and messages of the books and to discuss
the suitability of children's books about reproduction for children in accordance with
the age and developmental level of the child.
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Method

In this part of the study, the research model, the study group, data collection and
analysis processes were included.

Research Design

The model of this research, which is realized within the framework of qualitative
research, is document analysis. Document analysis is one of the qualitative research
methods and refers to the analysis of documents in the intended situations (Yildirim
& Simsek, 2013). In this study, the stages of accessing the document, document
selection and examination, limiting the document, checking the originality of the
document, trying to understand the document, detailed and in-depth reading, creating
categories/themes for content analysis and placing units of analysis, reporting, and
interpreting the data were followed for the document analysis process (Kiral, 2020).
Turkish and Turkish-translated illustrated children's books about reproduction were
analyzed in light of the themes identified below. The themes were determined by
reviewing the literature within the framework of the information conveyed to children
in early childhood, especially between the ages of 3-8, during the sex education
process. After the themes were created, the children's books were examined by the
researchers and the messages, expressions and concepts in the books were associated
with the relevant themes.

Sample

In qualitative research, it is aimed to examine a determined situation in depth
and thus to reach the density of information in the determined situation. For this
purpose, purposive sampling was used in this study (Christensen et al., 2014). Within
the scope of the research, books were identified by reviewing the literature,
researching the websites of publishing houses, examining the websites and social
media accounts of educators working in the field, and taking the opinions of experts
in the field of child development. A total of 16 books on "reproduction™ were found.
Three of these books could not be accessed because they were out of print. The
remaining 13 books were analyzed by the researchers. However, books that directly
describe the development in the womb and do not give information about reproduction
were not included in this study. Eleven books that were suitable for the study was
identified. The contents/texts 11 books were transferred to electronic media. The 11
books were labeled books published by 11 different publishing houses in Turkey. The
books analyzed within the scope of the research are given in Table 1. The books are
given codes and the books are indicated with these codes in the text.
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Table 1
The Books Analyzed within the Scope of the Research
Book Title Turkish Author's Area
Code (Translated into Author Publication Publisher of
English) Year Specialization
[Sex Education
for Children - Usur Child
K1 Mommy, Ali Cankith 2008 B%“ . Psychology
Where Did | oces and Behavior
Come From?]
[Where Did | .
Animator/
?
kg~ ComeFrom?/ oo i Camara, 2009 Altin Author/
World of the Kitaplar Hlustrator
Little Ones]
Katerina
K3 [How Did I Janouch, 2010 Dinozor Author/
Become Me?] Mervi Cocuk Sexology
Lindman
[Where Do Anna
K4 Babies Come ; 2013 TUBITAK  Author
Milbourne
From?]
[Where Did | Advertiser/
K5 Come From?] Peter Mayle 2015 Aura Writer
[Sex Education ~ Yasam .
i 5 Clinical
K6 Stories for Yanardag 2017 Net psvcholo
Children] Celik ychology
[Teo's Where Yagmur Ei}ébr\:'[tgroer:
K7 Did I Come Artukmag , 2018 Bilgi .
; R 2. Author:
From? Book] Ipek Gokozan
Psychology
Matthieu de
Laubier; Marie In order:
[How .d'd we Aubinais; Timas Awrtist, Writer,
K8 come into the Gwenaelle 2019 .
. Cocuk Publisher and
world?] Boulet;
; Ilustrator
Catherine
Proteaux
kg  [Wheredid Nicholas Allan 2019 Kuraldg ~ Author/
Veli go...] Illustrator
K10  [I'mWelcome] Rayka Kumru 2019 Hep Kitap Sexology
[My mother
K11  gave birth to Can Goknil 2019 Can Cocuk  Fine Arts

me]
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Table 1 shows that the books analyzed belong to 11 different publishing houses
and the authors of these books are from different disciplines such as psychology,
illustration, sexology, and fine arts.

Data Collection and Analysis

A form with themes and sub-themes was created by the researchers through a
detailed examination of children's picture books. This form was prepared by
reviewing the literature and examining scientific publications on sex education
standards (Sexuality Information and Education Council of the United States
[SIECUS], 2018; World Health Organization [WHO] & Bundeszentre fiir
gesundheitliche Aufklarung [BZgA], 2010), how to explain information about
reproduction to children in the sex education process for a healthy sexual
development, and how and in what direction to answer children's questions (ASHA,
2021; Cacciatore et al., 2019; National Sexual Violence Resource Center [NSVRC],
2013; UNESCO, 2018; Planned Parenthood, 2021).

The form includes basic sex education topics such as who/which character gives
information about reproduction in children's picture books, how sexual terminology
is used when talking about reproduction, and how processes such as birth and
fertilization are expressed. The children's books examined by the researchers were
presented within the scope of the themes determined and new expressions that
emerged during the examination of the books were added to the evaluation form by
creating themes and sub-themes. The themes and sub-themes in the form are as
follows:

e Characters that give information about reproduction (mother, father, child
or, an indeterminate character)

e  Questioning of information about reproduction by the child (the child
character's questions such as "where did | come from")

e Analogies about reproduction (storks bringing a new baby, unwrapping a
gift, etc.)

o Biological sex differences (information on physical differences between
male and female biological sexes)

e Sexual terminology (information on how genitals and reproductive cells
are expressed)

e  Sexual intercourse and fertilization (information on sexual intercourse and
the joining of reproductive cells)

e  Pregnancy and birth process (information about mother, father and child
during pregnancy and birth)

o Alternative methods for having a baby (adoption, IVF, not wanting to have
a baby, etc.)

e  Suggestions for reader parents (information on how and in what ways sex
education can be provided to children)

e Pictures (pictures in books about reproduction).
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First, the books were examined separately, handled in the light of the determined
themes and sub-themes, and the expressions in the book were written opposite each
theme/sub-theme. As a result, 11 books were analyzed, headings were created from
the themes and 11 books, and the expressions in these books were collected under the
headings; the expressions were checked again by the researchers to ensure that no
expression was omitted in this process. The analyzed expressions were the
expressions directly mentioned in the books; these expressions were taken directly
from the books independently of the comments/thoughts of the researchers and
examples of expressions are given in quotation marks in the findings section. The
theme and sub-theme table including a total of 11 books was presented in Appendix
A.

Validity and Reliability of Research

Validity in qualitative research refers to the impartiality of the research (Yildirim
& Simsek 2013) and the accuracy and robustness of the research results and the
inferences made based on the results (Christensen et al., 2014). In this study, strategies
such as researcher diversification (Miles & Huberman 1994), using direct quotations
about the data, comprehensive fieldwork, and data diversification were used to
support validity (Christensen et al., 2014). These strategies are described below.

e The form developed by the researchers for the evaluation of children's picture
books was based on a comprehensive literature review and sex education
standards.

e An attempt was made to reach all published books for early childhood with
the subject of reproduction.

e  While presenting the findings, the statements in the books are directly quoted
and given in quotation marks.

e  Apart from the authors of the study, a child development specialist evaluated
the children's picture books using the form developed.

To calculate the reliability of this study, apart from the researchers, a Child
Development Specialist examined 11 books by using the form in Appendix A and
evaluating whether the statements in the themes and sub-themes were present in the
book. At the end of the examinations, Miles, and Huberman's (1994) intercoder
reliability formula (Reliability = agreement / agreement + disagreement) was used to
calculate the reliability level of 86.7%. It can be said that the reliability is at the desired
level.

Ethics Committee Decision

The materials of the research consist of the contents of published books. The
data were obtained with the evaluation tool prepared by the researchers. The
copyrights of the books examined were observed and sample messages in the books
were included in the research. Therefore, this research does not require an ethics
committee decision.
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Results

In this section, the contents of children's picture books were associated with the
themes mentioned above. The findings were given below under subheadings by
grouping the themes.

Giving Information About Reproduction

In most of the books analyzed in this study, information about reproduction was
relayed through the mother or an unspecified (third) person. In a small number of
books, this information was relayed by the child (n=2, 18.18%), while the father figure
was not present as the narrator at all in the books. In one of the books analyzed, a boy
asks his grandfather "did I also hatch from an egg?". His grandfather directs the child
to his grandmother by saying "Go ask your grandmother, | have a lot of work", and
the grandmother explains the answer to the child's question "where did I come from?"
(K11).

In the analyzed children's books, unknowns about sexuality and reproduction
were questioned by the protagonist of the book (a penguin in the book coded K4) with
questions such as "how did | become, where did I come from" (n=10, 90.9%). This
questioning took place mostly at the beginning of the book, when the child
encountered new information that did not overlap with the information the child had
previously mastered, or when the child asked questions throughout the book.

"1 could not believe these stories; | researched a little more." (K10)

"Since kisses don't make children and storks don't bring them, where did babies
come from?" (K1, p. 21)

"(...) but he wanted to know the answer to the question: 'where do babies come
from?" (K4)

The content of alternative answers to children's questions such as "Where did |
come from?" such as "Storks brought you," "You are a gift for us," etc. were analyzed.
It was observed that most of the books (n=9, 81.8%) contained these alternative
answers.

"(...) the storks brought it, (...) they found it at the door in a huge gift package
(...) the tourists left it (...) you came out of the cabbage your mother bought to make
stuffed cabbage." (K7)

"Babies were not taken from the hospital or the market." (K6)

"Storks brought me by special cargo, my father took me from the tavern, | was
a Christmas gift from the fairies, my mother found me in the hospital, she left me with
the cat one night." (K5)

"Did I also hatch from an egg?" (K11)
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In addition, in about half of the books (n=5, 45.4%) the reason for the child's
birth was explained. This explanation seemed to focus on the parents' desires to have
children and bring a child into the world.

"You were born because your mother and father loved each other very much and
wanted to give their love to you (...) you are a part of your mother and father, and we
wanted to have you among us" (K2)

"The parents fall in love, love each other and want children.” (K3)
" (...) your family had a reason to do this. It was all for you." (K5)
"There is a very special reason why parents have babies: it is you." (K6)

"Your father and I decided to have a child and we made you your mother and
father. Babies come into the world because of their parents.” (K7)
Biological Sex Characteristics

differences. Differences were mostly given through genitals.

"(...) when girls grow up, their breasts grow slowly, but boys' breasts do not.

Women have a vulva; men have a penis. (...) Women's vulva and men's penis have a
small hole at the end for urinating (...) as boys grow up, their penises also grow." (K7)

"Girls don't have penises, instead they have vaginas because when they grow up
they will be mothers. Boys have penises because when they grow up they will be
fathers.” (K1)

It was analyzed how the books included information such as the acquisition of
reproductive functions and the maturation of genitals to have children (n=4; 36.3%).
This topic was mostly addressed in the books through the statements that to have a
baby, one needs to grow up and get married.

"A man and a woman who grow up, get married, live in the same house as
husband and wife and sleep in the same bed pray to have a child." (K1)

"They can have a baby when they grow up." (K2)
"You need to grow up to be a parent." (K6)
"To have a baby, you first need to grow up and develop your bodies." (K7)

Reproductive Organs and Features

It was investigated how reproductive organs were discussed in the books and
how sexual terminology was used when talking about organs. Figure 1 was created to
show the reproductive organs and reproductive cells mentioned in the books.
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Figure 1
Reproductive Organs and Cells
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According to Figure 1, K2, K4, K8 and K11 did not include reproductive organs
and reproductive cells at all, while K5 includes reproductive organs and cells the most.
In all books that include reproductive cells and genitals, ovum, and sperm, which were
female and male reproductive cells, were mentioned, but only in K3 the term seed was
used instead of sperm. In the books, the vulva, the external female genitals, was mostly
referred to as the vagina, and only one book used the term vulva. Some sample
statements were given below.

"A seed from my father's testicles.” (K3)

"(The navel cord) is a very strong kind of straw (...) the baby gets the necessary
nutrients through this straw.” (K3)

"(Babies) swim down from the mother's belly and come out between her legs.
So not from the mother's ass!" (K3)

"(...) the fluid that the baby is in is oily, slippery, protective against germs that
cause disease and nourishes the skin. This special fluid is called amniotic fluid and
the sac that carries it is called the amniotic sac." (K1, p. 61)

"The midwife or doctor who delivers the baby ties and cuts the navel cord near
the abdomen and separates it from the baby along with the placenta” (K1, p. 77)

"(The penis) is something that hangs between the man's legs, which women don't
have. All boys have it. (...) the sticky liquid is called semen and semen contains
sperms.” (K5)
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"(Breasts) In women, it grows until it is mature enough to feed the baby." (K6)

"The reason why the area we call the buttocks is wide in women is to fit a baby
inside." (K5)

"Veli was a sperm and he lived inside Mr. Alper along with 300 million other
sperm. (...) At the end of the race there was only one prize; a beautiful egg. The egg
was inside Ms. Nihal." (K9)

Sexual Intercourse

The books analyzed were questioned about how the sexual relationship between
parents was given, and Figure 2 was created accordingly.

Figure 2
Content of Sexual Intercourse
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Figure 2 shows that sexual intercourse was handled in different ways in the
books. Some of these statements were given below:

"The best way of intimacy is when the man climbs on top of the woman and the
penis enters into the woman, into the vagina (...) at that very moment, a very dark,
sticky liquid gushes out from the tip of the man's penis and flows into the woman's
vagina." (K5)

"When the father and mother are together, a lot of seeds flow from the father's
penis into the mother's belly." (K3)



Sexual Development: Reproduction in Children's Books 663

"That evening Mr. Alper and Ms. Nihal came together.” (K9)

"When they hug each other (...) when they are alone.” (K2)

"(...) they have a private night in their own rooms, hugging each other with love."”
(K6)

"(...) they undressed, cuddled up in bed, slept together." (K11)

Fertilization Process
In most of the books (n=8, 72.7%), the process of sperm and ovum merging was
mentioned.

" (...) the ovum was very beautiful and soft, Veli went inside the ovum until he
disappeared.” (K9)

"A single sperm and a single ovum met and merged with each other." (K10)

"If the father releases the baby seeds, i.e., sperm, from his penis into the mother's
ovum, the sperm and ovum will unite, thus taking the first step towards the formation
of a baby." (K7)

Pregnancy Process

The pregnancy process was structured through the characters of "mother, father
and the baby in the womb" in the book. The pregnancy process was mostly handled
through the baby in the womb (n=10, 90.9%) and the mother (n=8, 72.7%), and the
father figure was given very few places in the book (n=3, 25%).

"Ms. Nihal's belly started to grow (...) something inside started to grow." (K9)
"I've grown up... | only grew up for 9 months." (K10)
"During this period, the father takes good care of the mother." (K2)

"The father should make the mother as comfortable as possible; and after the
baby is born, he takes care of the baby with the mother; even though it is not in her
womb, it is his baby too." (K3)

"Then my mother's belly swelled up because | was inside her." (K11)

Birth Process

Most of the books covered the birth process (n=9, 81.8%). The expiration of the
time in the womb and the time for the baby to come out, labor pains, doctors helping
the birth and some expressions about the mother were mentioned in the books.

"When it was time to come out, I slowly came out of the pouch." (K10)

"(...) will be pulled out. When the mother and baby are ready, the baby comes
with a special abdominal pain. What the mother must do is to push the baby out
through the slit between her legs. When you think how big the baby is and how small
the slit between the legs is, you can imagine how difficult the mother's job is." (K5)
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"The baby is born with the help of doctors." (K7)
"The doctor uncle helped me to go out." (K11)

Pictures Related to Reproduction and Sexuality

The pictures related to reproduction and sexuality in children's picture books
were analyzed and Figure 3 was created. The books mostly included a pregnant
woman figure, fertilization by the union of ovum and sperm, body drawings and
drawings expressing the sexual intercourse of mother and father.

Figure 3
Contents of Pictures in Books
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Figure 3 shows that only K4 did not include pictures of fertilization, body,
reproductive cells, or genitals. The reason for this was that K4 answered the questions
"how did I become/where did | come from™ through animals. In K8, on the other hand,
the illustrations were handled through baby, female and male figures, and the figure
of a pregnant woman was indicated with the drawing of a baby inside the woman. In
the other books, it is observed that the themes analyzed were mostly included

Suggestion for Parents

It was investigated whether the content of the books included suggestions for
parents to explain children's questions about reproduction. The contents of the
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suggestions were generally related to giving age- and developmentally appropriate
information about reproduction, carefully choosing the words used (K1, K8, K2, K6,
K7), determining the right time to talk, using the right concepts, including possible
questions of children and sample answers to these questions (K2, K6, K7).

Having a Child

Regarding the issue of having children in sex education, this situation was
investigated through books on topics such as not preferring to have children, adoption,
and in vitro fertilization. According to the results, it was observed that very few books
addressed this issue (n=3, 25%).

"No matter how much parents want to have a baby, they may not be able to have
a baby due to health problems (...) they can adopt a child; in other words, it is not
necessary to give birth to a child to become a mother." (K7)

"Not everyone has to have children." (K10)

"If the father's seed is tired and the mother's ovum is defective, there will be no
baby (...) they mix the father's seed and the mother's ovum in a test tube and place it
in the mother's belly (...) also become a parent by adopting someone.™ (K3)

Finally, it was observed that only in two of the books (K2 and K8) the
recommended age group for the children addressed by the book was specified

Discussion, Conclusion and Suggestions

In this study, illustrated children's books on reproduction were analyzed within
the scope of the themes identified. These books are important sources that provide
answers to children's questions about sexuality during the developmental process and
especially in sex education and provide children with information. Therefore, the
information these books contain about reproduction, the expression of this
information and the detailed examination of the messages in the books make this
research valuable. One of the important findings of this study was that the information
about reproduction in the books was mostly given by the mother and that the father or
a male figure was not able to provide information. With this result, female/mother and
male/father roles in reproduction could be addressed. It is known that roles are defined
differently between parents. For example, adjectives such as caring, affectionate,
sincere, and compassionate are used more for mothers than for fathers (Pakaluk &
Price, 2020; Rhoads & Rhoads, 2012; Yaffe, 2020). In fact, the mother is
characterized as more loving, sincere, and accepting can be seen as a reason why the
mother is preferred over the father as a source of information about sexuality. Thus,
Thomas et al. (2020) found that although fathers found early sex education valuable,
they participated less in the sex education process. Mothers are more active in the sex
education process (Flores & Barroso, 2017; Wilson & Koo, 2010). Factors such as
culture, gender norms, and the domestic division of labor are among the reasons why
fathers lag mothers in the sex education process (Bennett et al., 2018). It is
recommended that early sex education should be provided by mothers and fathers,
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who are the closest and most reliable individuals to children (Alkan Ersoy, 2016). In
addition, studies showing that an ‘ideal/good mother' was defined as an individual who
cares for and interacts with her child were included in the literature (Arendell, 2000;
Karaman & Dogan, 2018; Odenweller et al., 2020). Therefore, the fact that the
responsibility of providing information about reproduction in the books examined in
this study is mostly attributed to the mother is seen as a reflection of society's
expectation of the 'mothering role'.

Indeed, the father figure is actively involved in the books in an informative
position can be seen as an opportunity to prevent the definition of the father as
coercive or harsh and to position the father as a subject in the process together with
the mother. Considering that the father's active participation in the child's
development process, being in a supportive position and having a playful sensitivity
support positive father-child interaction (Goodsell & Meldrum, 2010), it is likely that
providing sex education together with the mother and father will strengthen the
interaction between family members. When this situation is considered from the
child's focus, the father's participation in sex education can serve to openly discuss
questions and thoughts about sexuality and prevent children from feeling shy for
certain reasons (Collins et al., 2008).

Further, it was seen that the position of the father in the process of the formation
and life of a baby in children’s picture books was mentioned in a very limited way.
For example, the father was mentioned in only three books (two translations and one
Turkish edition) during the mother’s pregnancy. In most books, the father was usually
portrayed as the individual who provides the mother with the reproductive cells
necessary for fertilization. This situation was seen as a reflection of gender stereotypes
in parental roles (Kocatepe & Bilgi, 2018), the position of parents in the family
(Mercan & Tezel Sahin, 2017), or cultural and gender norms as mentioned above in
children's books. At this point, it is thought that the inclusion of topics such as the
father's preparation for the birth process and his support for the mother during
pregnancy and birth in books structured with a focus on reproductive and sex
education will be supportive in the child's development process.

In most of the books analyzed, it was observed that the child, who is the subject
of the book, was looking for answers to questions such as where | came from/how |
became alternative answers to these questions, such as storks brought you, were also
included in the books. It was observed that the books conveyed the message that these
answers were not correct and that the reproductive process was addressed with
accurate information. It is recommended for healthy sexual development to answer
children's questions about the sex education process as much as they are curious/ask
(ASHA, 2021), to provide accurate information appropriate to their developmental
level (for example, it is not necessary to give a detailed explanation about sexual
intercourse to a five-year-old child) (Planned Parenthood, 2021). Therefore, it can be
said that books that address the child's questioning process and contain accurate
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information about reproduction can be used as a tool in the sex education process,
taking into account the age and developmental level of children.

It was observed that the process of sexual intercourse was handled in different
ways in the books analyzed (Figure 2). For example, some of the books did not include
any information about sexual intercourse, while others covered this process in great
detail. Similarly, it was observed that most of the books addressed the process of
fusion of reproductive cells. It was reported that giving information to children can
often be perceived as annoying or intimidating for parents, and that parents did not
know how or how to respond to such questions (Yameng Liang et al., 2016). Sex
education should take place in accordance with children's maturation, development,
readiness levels (Artan, 2017) and cultural background (SIECUS, 2018; WHO &
BZgA, 2010). In this direction, it is recommended that the issues that children are
curious about and ask during reproduction and sexual intercourse should be answered
in a simple language (Ozkizikli & Okutan, 2016). For example, it was reported that
children aged 2-7 years have knowledge about body parts and gender differences;
children aged 6-9 years have knowledge about pregnancy, birth, reproduction and
sexual intercourse to have a child; and children aged 10-12 years have knowledge that
sexual intercourse is not only for reproduction (Cacciatore et al., 2019). In addition to
this information, it was observed that age groups and children's readiness levels were
reported in different ways in the literature. For example, SIECUS (2018) divided sex
education content into six concepts including human development, sexual behavior,
sexual health, and four levels according to age groups. The first level covers children
between the ages of five and eight. Other sources (Cacciatore et al., 2019; NSVRC,
2013; Planned Parenthood, 2021; UNESCO, 2018) show that sex education content
can be addressed between 0-2 years, 2-5 years and 5-9 years depending on the child's
development. Accordingly, a child between the ages of 0 and 4 can be informed at a
basic level about topics such as pregnancy, reproduction and fertility (WHO and
BZgA, 2010). "The Guidelines for Comprehensive Sexuality Education" booklet
prepared by SIECUS (2018) can be used as a guide when providing information to
children. In this guide, there are explanations that can be shared with children
according to age groups, such as "Vaginal intercourse — when a penis is placed inside
a vagina — is the most common way for a sperm and egg to join." (SIECUS, 2018 p.
26). Only two of the books analyzed in this study specified the age group addressed
by the book (Appendix A). Similarly, in Giizelyurt's (2020) study on children's books
on sexual development, it was reported that more than half of the books examined did
not include an age recommendation. Considering all the information, it can be said
that the books used to answer children's questions should first be examined by the
parents; books that include the questions of the child and answer the issues that the
child is curious about should be preferred. In addition, especially in children's books
on sexual development and education, it is important to specify the content of the book
and the age group that the book addresses in terms of healthy sex education.

According to the findings of the study, it was observed that some books included
detailed information about reproductive cells, genitals, and their development in
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accordance with scientific terms, while some books did not (Figure 1). Similar to this
finding, a study conducted in China reported that six children's books on human
reproduction included biological differences and expressions such as penis, sperm,
testicle, vagina, egg, and seed (Yameng Liang & Bowcher, 2019). Deniz and Goziitok
(2017) also reported that some of the children's books on sexual development and
education use genitals other than their scientific names. In sex education, it is
recommended to provide children with accurate information using sexual concepts
(Dowshen, 2014). It is thought that the use of concepts and providing the correct
information in sex education should not be limited to reproduction. It is considered
important to use sexual concepts appropriate for the child's development instead of
using vague or ambiguous concepts on issues under the sexual development process
such as recognizing, loving and protecting the child's own body, being happy with
his/her body, and developing a positive personality. In this way, it can be said that
correct sexual concepts can become widespread in society. Therefore, it is thought
that the language used in the selection of children's books that can help in sex
education and in the content of the education given should be developmentally
appropriate, clear and transparent.

Another subject analyzed in the books was illustrations. Except for one book on
reproduction through animals, all other books had human figures, and about half of
the books depicted processes such as reproductive cells, genitals, fertilization, birth,
biological differences and pregnancy (Figure 3). Yameng Liang et al. (2016) stated
that these pictures play a facilitating role for parents while providing information
about sexuality, and that representing bodies with pictures can be effective for
children. The sex education process includes topics such as the human body and its
development, the names and functions of the genitals, sexual health, the differences
between male and female biological sex, the development of positive body perception,
and respect for one's own and others' bodies (UNESCO, 2018). Therefore, it is
thought that the pictures of people in the analyzed books can contribute to the
development of healthy knowledge, skills and attitudes in sex education. Another
noteworthy result of this study is that the sexual intercourse of the parents is usually
depicted in bed and with a quilt/cover over them. In "The Guidelines for
Comprehensive Sexuality Education" guide (SIECUS, 2018), under the topic of
reproduction, sexual anatomy and physiology, it is mentioned that the knowledge that
sperm and egg must unite through sexual intercourse for reproduction can be
conveyed to children aged 5-8 years. For children aged 2-5 years, it is recommended
to answer children's questions (if any) as much as they are curious, and to avoid
including detailed information that the child is not curious and not ready for
(Cacciatore et al., 2019; NSVRC, 2013; Planned Parenthood, 2021; UNESCO, 2018).
With this information, it is thought that not explicitly depicting sex intercourse in the
books examined may be appropriate in terms of sex education. Namely, children may
not be ready to learn the details of explicitly depicted sexual intercourse. It can be said
that not explicitly depicting sexual intercourse in children's books allows children to
access information about reproduction that they are most curious about, and is
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effective in preventing children from acquiring detailed information that they do not
think of or do not question at the time.

Another important factor in reproduction is the process and decision to have
children. It can be said that the desire of parents to have a child or to have a child is
romanticized in the books examined. The statement "Mother and father fall in love,
love each other and want a child" in the book coded K2 can be given as an example
of this situation. Reproduction can have many reasons other than the desire and
consent of the parents to bring a child into the world (such as single parenthood,
accidental conception and having to give birth to the baby). Topics such as romantic
relationships, dating, marriage and child-rearing are part of sex education (WHO and
BZgA 2010), but sex education also includes information that personal reasons or
cultural beliefs can have an impact on reproduction (SIECUS, 2018). As a result, it is
thought that reproduction is not always due to a romantic motive and information
about reproduction can be provided using objective/neutral language. In addition,
children can be made to feel that individuals who have children are responsible for
loving and caring for the child. However, it is important to inform children about
issues such as whether people prefer to have a baby or not or whether it is
physiologically possible. For example, statements such as "some people have babies,
some people don't, it's a personal choice™ or a conversation about the process of
deciding to become a parent can convey that there are many ways for people to be
happy (Planned Parenthood, 2021). Only three of the books analyzed addressed this
topic (Appendix A). In the sex education process, topics such as in vitro fertilization
(Robinson et al., 2017), foster parenting and adoption can be included in accordance
with the developmental level of children (WHO and BZgA 2010). According to
SIECUS, (2018) under the topic of reproduction, it is recommended to share with
children that people have the right to choose whether to reproduce or not, and that
individuals may not always have children. It is considered that children's books,
which are seen as a tool to answer children's questions about reproduction, can include
topics such as different ways of having a baby or not choosing to have a baby. In this
way, it is thought that children can experience that having a baby is within the freedom
of choice of individuals and that there are different perspectives in decisions about
individuals' bodies or choices.

Parents may have difficulties accessing information about sex education, having
insufficient information (Ballal et al., 2020) and sharing information with children
(Connel & Elliott, 2009; Ketting et al., 2015). In addition, parents may ignore
children's curiosity about sexuality due to misleading their children, giving them
inaccurate information, or similar concerns (Zastrow & Krist-Ashman, 2016). To help
their children in healthy sexual development processes, parents need to be competent
in sexuality-related issues (Ganji et al., 2017) and use this competence to
communicate comfortably, effectively and accurately with their children (Kyman,
1995). It is thought that parents should be empowered to develop knowledge, skills
and attitudes about sexuality. Five of the children's books analyzed in this study
included suggestions for parents (Appendix A). Similar to this finding, Glizelyurt
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(2020) found that more than half of the children's books on sex education and
protection from abuse did not include information suggestions for parents.
Accordingly, it is thought that more information about reproduction and sexuality
should be included in books to guide parents and suggestions on how to share this
information should be widespread.

The analysis of books on reproduction and sexuality in light of the themes
identified yielded different results. The messages of the books generally include
processes such as genitals, sexual intercourse, fertilization and birth. However, there
was no uniformity or consistency in the information conveyed or the concepts used
(for example, the naming of the genitals varied across the books). Another important
result is the detailing of the information contained in the books (For example, while
K5 covers the sexual intercourse between mother and father in great detail, K1
describes this process as "the coming together of the prayers of mother and father™).
Considering the issue of providing information appropriate to the age and
developmental level of children in sex education, it can be said that books containing
the topics that children question should be brought together with children within the
framework of certain consistencies regarding the concepts used by paying attention to
the use of different language in the books.

There are standards adopted in some countries in the process of responding to
the questions children ask about sexuality and supporting children's sexual
development. These standards include topics such as sexual health, prevention of
sexual violence, sexuality in adolescence, relationships, and protection. For example,
the Sexuality Education Standards in Europe (WHO and BZgA 2010) include
recommendations and skills in biological, physical, social and emotional areas for
different age groups under the headings of knowledge, skills and attitudes. Similarly,
countries such as the United States (SIECUS, 2018), Australia (Australian
Curriculum, Assessment and Reporting Authority [ACARA], 2022; Robinson et al.,
2017), Sweden, Norway and Estonia have some criteria that can be used in sex
education (Ketting et al., 2015). In Turkey, on the other hand, sex education programs
are generally provided within the Health Science course (Ogretir Ozgelik, 2021). It is
thought that the criteria that can be developed for children, adolescents and parents at
the national level in Turkey can be supportive, and books, applications or other
materials written within the framework of these criteria can serve healthy sex
education. These criteria can be developed in the light of scientific knowledge by
bringing together experts in the fields of health, social and educational sciences such
as sociology, psychology and child development.

In this study, books on reproduction were searched and a total of 11 books
written in Turkish or translated into Turkish were found. In this direction, it is
suggested that picture books that can be used in sex education should become
widespread. Other issues that should be taken into consideration are that these books
should be written by authors who are experts in their fields, receive support from
experts in the writing process, include information/guidelines for parents, and specify
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the age group that the books address. In addition, it is thought that it may be useful to
develop some criteria for sex education in Turkey, as in other countries, and to share
these criteria with content that children, parents and educators can benefit from. In
future studies on this subject, parents' views on sex education, their level of
use/utilization of children's picture books in sex education and their expectations can
be examined.
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Cinsiyet kadin veya erkek biyolojik 6zelliklerini belirtirken cinsellik, biyolojik
ozelliklerin otesinde kisiligin bir parcasi, bireyin kendisini nasil hissettigi, algiladigy,
bagkalarina karst davranmiglar1 ve ifadeleri gibi 6geleri iceren genis yelpazeli bir
kavramdir (Artan, 2017). Cinselligin degerler ve ahlaki diisiinceleri kapsayan etik
boyutu; gelenekler-gorenekler, toplum, aile, yasitlar gibi baglamlari iginde barindiran
kiiltirel boyutu; duygular, 6zgiiven, 0grenme ve yasantinin i¢inde yer aldigi
psikolojik boyutu ile tireme, fiziksel 6zellikler, cinsel tepkiler ve gelismeyi kapsayan
biyolojik boyutu bulunmaktadir (Bruess ve Greenberg, 2004). Gelisim siireci iginde
bu boyutlarin kapsam da farklilasmaktadir (Ogretir Ozgelik, 2021).

Cocuklar erken donemden itibaren hayal eder, merak eder ve diisiiniirler (Guidry
ve dig., 2005), bedenlerinin, cinsel organlarinin farkinda olurlar ve sorular sorarlar
(Artan, 2017). Bunun yaninda ¢ocuklar bagkalarinin cinsel organlarini gérmek ve
incelemek de isteyebilirler. Freud’a (2014) gore c¢ocuklar cinsel eylemlerde
yetiskinlerin tahmin ettiginden daha fazla bilgidirler. Annelerinde gebeligin getirdigi
degisiklikleri fark ederler ve bunlar iizerine yaptiklari yorumlar dogrudur. Anlatilan
leylek Oykiileri onlarda, agiklayamadiklari yeni bir kusku yaratmaktadir. Freud,
cocugun cinsellikle ilgili merakinin, kendi algiladiklart disinda gercek olmayan
kavramlar iizerinden giderilmesiyle cocugun cinsellikle ilgili arastirmalarinda yalniz
kalacagini, ¢evresine olan giivenini yitirecegini ve cinsellikle ilgili 6grenme isteginin
zarar gorecegini belirtmistir (Freud, 2014). Jung (2018) da Freud’un bu yorumunu
destekler nitelikte, kitabinda “Anna” kod isimli bir gocugun ¢ocuklar nereden geliyor
sorusunu sorguladigi bir olgu {izerinden konuyu agiklamistir. Anna’nin annesi
hamiledir ve Anna’ya bu siiregle ilgili agik ve dogru bilgiler verilmemistir. Anna,
bebeklerin cennetten geldigi, bebekleri leyleklerin getirdigi, biri 6ldiigiinde 6nce
melek sonra da bir gocuk olarak tekrar diinyaya gelecegi gibi diigiinceler gelistirmistir.
Siire¢ icinde Anna’nin i¢ ¢atigmalar yasadigi, anne, baba ve yeni dogan kardesle
iletisim sorunlarinin ortaya ¢iktig1 belirtilmistir. Bu olgu {izerinden Anna’nin merak
ettigi, bilmek istedigi sorularmn yanitlarint dogru bir sekilde alamamasinin gerek
Anna’nin  kendisini gerekse digeriyle olan etkilesimini olumsuz etkiledigi
sOylenebilir.

Erken ¢ocukluk doneminde gocuklarin cinsellikle ilgili sorulari gelisimsel siireg
i¢cinde ortaya ¢ikan bir durumdur. Cocuklar {ireme ve bir bebegin diinyaya gelisiyle
ilgili olarak kardesim karnina nasil girdi? Insanlar nasil hamile kalir? Ben diinyaya
nasil geldim? Bebek annesinin karnindan nasil ¢ikiyor? Hastaneden bebek aliyor
musunuz? gibi sorular sorabilirler (Glider ve Alabay, 2018). Frankham (2006)
cocuklarin ¢ogunlukla dogum, cinsel organlar, bebeklerin nasil oldugu ve dogum
oncesi gelisimle ilgili soru sorduklarint bildirmistir. Alanyazinda ebeveynlerin alti
yasindaki ¢ocuklarinin cinsellikle ilgili sorduklart sorulari yanitlama (Elikiigiik ve
Sonmez, 2011) ile cinsel gelisim ve egitimle ilgili (Kakavoulis, 2001; Nadeem ve dig.,
2021; Rouhparvar ve dig., 2022) dogru ve yeterli bilgiye sahip olmadiklar
sonuclarina ulasan calismalar bulunmaktadir. Ayrica Walker’in (2001)
gergeklestirdigi bir arastirmada cinsel egitimle ilgili bilgi sahibi olan ebeveynlerin de
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gerekli bilgileri ¢ocuga aktaracak rollerin karmasasini yasadiklari ve bazi durumlarda
utan¢ duyduklari sonucuna ulagilmustir.

Cinsel egitim yasamun ilk yillarindan itibaren baglamakta ve saglikli bir kimlik
geligimi i¢in 6nemli bir rol oynamaktadir. Cinsel egitim etik, bireyler arasi iliskiler,
cinsel gelisim ve daha pek ¢ok konuyu igeren genis bir yelpazede dogru, olgusal ve
arastirmaya dayali 6grenme deneyimlerinin saglanmasini igermektedir (Bayhan ve
Artan, 2011; Robinson ve dig., 2017). Saglikli bir cinsel egitim, biyolojik cinsiyet
ozelliklerinin ya da ireme fizyolojisinin ogretilmesinden ¢ok daha kapsamlidir.
Saglikli cinsel gelisim riza, inanglar ve degerlerin olugmasi, cinsel kimlik ve cinsel
yonelim, iliskiler hakkinda tutum gelistirme gibi kavramlar i¢ine almaktadir. Ayrica
saglikli cinsel gelisim kisiler arasi iliskileri gelistirme ve koruma, kisinin kendisinin
ve digerlerinin bedenine, sagligina deger verme, cinsiyet fark etmeksizin digerleriyle
saygili ve uygun etkilesim kurma ve kisinin kendi yetenek ve istekleri dogrultusunda
sevgiye dayali degerler gelistirme gibi dnemli konular1 icermektedir (Breuner ve
Mattson, 2016).

Cinsel egitim bireyler arasi iliskiler, degerler, farkliliklar, kalip yargilar, insan
haklari, cinsiyet esitligi gibi konularin odaginda gelistirilen bir miifredata sahiptir. Bu
yaklagim, c¢ocuklara cinsellikle ilgili yas ve gelisim diizeylerine uygun bilgiler
verilmesi gerektigine vurgu yapar. Ornegin 4-6 yas aras1 bir ¢ocuk, arkadasliklar,
duygular ve viicudun farkli boliimleri gibi konular1 cinsellik yelpazesi altinda
6grenebilir (European Expert Group on Sexuality, 2016). Cocuklarin ben nasil oldum,
ben nereden geldim, bebekler nasil olur gibi sorulari yanitlanirken ebeveynlerin cinsel
kavramlar1 kullanarak seks, iireme ve dogumla ilgili dogru bilgileri ¢ocuklara
vermeleri gerekmektedir (American Sexual Health Association [ASHA], 2021). Yas
biiyiidiikge verilebilecek olan bilgilerin niteligi ve niceligi de artmaktadir. Ornegin 0-
3 yas arasinda viicut boliimlerinin isimleri, cinsiyet ve biyolojik farkliliklar, 4-5
yaslar1 arasinda viicut organlarinin iglevleri, bebegin anne rahmine nasil girdigi, 6-8
yaglar1 arasinda da iireme hakkinda gercek, basit ve dogru bilgilerin verilmesi
onemlidir (Dowshen, 2014; Huberman, 2008). Biitiin bu bilgiler paylasilirken her
yetiskinin bebek sahibi olamayabilecegi ya da bunu tercih etmeyebilecegi, evlat
edinme, koruyucu ebeveynlik gibi konular hakkinda da konusulabilir (Planned
Parenthood, 2021). Erken donemden itibaren g¢ocuklar duygularini, iliskilerini
anlamlandirmak, biyolojik 6zellikler hakkinda bilgi sahibi olmak gibi konularda
destege gereksinim duymaktadirlar (United Nations Educational, Scientific and
Cultural Organization [UNESCO], 2009). Gereksinim duyulan bu bilgilerin
kaynaklart degisiklik gostermektedir. Bu kaynaklara medya, aile, cevrede
gozlemlenen cinsel davranislar, okul (Buston ve Wight, 2002), kitaplar, filmler,
brosiirler ve yapilandirilmis cinsel egitim programlart (Duff, 2020) 6rnek verilebilir.
Cocuklarin cinsellikle ilgili bilgi gereksinimlerinin karsilanmasi, sorularinin
yanitlanmasi ve ebeveynlere bu gereksinimlerin karsilanmasi siirecinde rehberlik
edebilmesi i¢in ¢ocuk kitaplar1 6nemli bir ara¢ olarak goriilmektedir.
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Cocuk kitaplari, ¢ocuklarin biligsel, dilsel, sosyal, duygusal, kisilikle ilgili ve
toplumsal pek cok gelisim alanini desteklemekte, bilseme duygusunu pekistirmekte
(Oztiirk, 2016), elestirel ve yaratic1 diisiinmeyi 6zendirmektedir. Cocuk kitaplari
cocugun insan ve dogaya karsi duyarlik gelistirmesine destek olur, cocuga yasami
tanitir, ¢ocugun eglenirken Ogrenmesini saglar, yeni kavram ve diisiinceler
gelistirmede yardimer olur, ¢ocugun kisilik gelisimine katki saglar (Oztiirk Samur,
2018). Kitaplar, bireylerin duyular1 ve zihinleriyle diinyay1 algilamasi ve
anlamlandirmast siirecinde ¢ocukluk doneminden itibaren etkili uyaranlardir (Sever,
2008). “Cinsel egitim i¢in resimli kitaplar, ¢ocuklarin sorularmni yanitlamak i¢in bir
kaynak niteligindedir. Kitaplar, kii¢iik ¢ocuklarla cinsellik ve iireme siireglerinin
tartigtlmasint kolaylastiran ve buna aracilik eden bir tiir pedagojik sdylemlerdir.”
(Yameng Liang ve Bowcher, 2019, s. 332). Cocuk kitaplarinin tiim bu islevleri
diistintildiigiinde, cinsellikle ilgili utang veya rahatsizlik hisseden ebeveynlerin
cocuklara bu konularda yas ve gelisim diizeyine uygun, dogru bilgiler vermeleri
acisindan ¢ocuk kitaplari kolaylastirict bir ara¢ olarak kullanilabilmektedir (Ladell,
2019).

Alanyazinda ¢ocuk kitaplarinda cinsel gelisim alaninda; istismardan korunma ve
cinsel egitim (Giizelyurt, 2020), kitabin karakterlerinin cinsiyetsizligi (Cer, 2017),
kitaplarda toplumsal cinsiyet (Deniz ve Goziitok, 2017; Filipovié, 2018) ve cinsel
kimlik (Crisp ve dig., 2018) gibi ¢dziimlemeleri igeren arastirmalar bulunmaktadir.
Ancak alanyazinda gocuklarin ben nasil oldum, insanlar nasil hamile kalir, nasil
diinyaya geldim gibi dogrudan tireme siireclerini i¢eren sorularina yanit verebilecek
kitaplarin ¢6ziimlendigi bir ¢alismaya rastlanmamistir. Kitaplarin iletileri, bilginin
kim tarafindan aktarildigi (kitaptaki karakterler), tireme ile ilgili kullanilan kavramlar,
iireme ve cinsel birlesme konularinin ele alinisi, ¢ocuklarin ben nereden/nasil geldim
sorularina yanit verme potansiyelleri cinsel egitimde 6nemlidir. Bu ¢aligma, cinsel
egitim silirecinde kaynak niteliginde goriilen, temasi cinsel organlar, iglevleri, lireme,
bebegin olusumu ve hamilelik siirecinde gelisimi ve dogum siireclerini ele alan resimli
cocuk kitaplarmin iletileri ve igeriginin ¢dziimlenmesiyle alanyazindaki eksikligi
gidermeyi amaglamaktadir. Erken ¢ocukluk donemi yasamin ilk sekiz yilini igeren
donemdir (UNICEF, 2022). Bahsedildigi gibi alanyazinda ¢ocuklarin gelisimleri,
hazirbulunusluk ve olgunlasma diizeyleriyle paralel olarak cinsellikle ilgili sorularin
3-8 yas arasinda yogunlagtigi goriilmektedir. Bu aragtirma 3-8 yas arasindaki
cocuklara hitap eden ve liremeyi konu alan resimli ¢ocuk kitaplariyla gerceklesmistir.
Bu dogrultuda kitaplarin igerigi ve iletilerinin ortaya konulmasi ile ¢ocugun yas ve
gelisim diizeyine uygun olarak iiremeyle ilgili ¢ocuk kitaplarinin ¢ocuga
uygunlugunun tartigilmasini amaglamaktadir.

Yontem

Aragtirmanin bu bdliimiinde arastirmanin modeline, ¢alisma grubuna, verilerin
toplanmasi ve analizi siireglerine yer vermistir.
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Arastirma Modeli

Nitel arastirma cergevesinde gerceklesen bu arastirmanin modeli dokiiman
incelemesidir. Dokiiman incelemesi, nitel arastirma yontemlerinden birisi olup,
dokiimanlarin amaglanan durumlarla analizini belirtmektedir (Yildirim ve Simsek,
2013). Bu calismada dokiiman incelenmesi siireci i¢in dokiimana ulagma, dokiiman
secimi ve incelenmesi, dokiimanin smirlandirilmasi, dokiimanimn 6zgiinligini
(orijinalligini) kontrol etme, dokiiman1 anlamaya calisma, ayrmtili ve derinlemesine
okuma, icerik analizi i¢in kategorilerin/temalarin olusturulmasi ve analiz birimlerinin
yerlestirilmesi, verinin raporlanmasi ve yorumlanmasi asamalar1 izlenmistir (Kiral,
2020). Ureme hakkinda yazilmis Tiirkge ve Tiirkgeye cevrilmis resimli cocuk kitaplar
asagida belirlenen temalarin 1s1ginda incelenmistir. Temalar, cinsel egitim siirecinde
Ozellikle 3-8 yas arast erken g¢ocukluk dénemindeki gocuklara aktarilan bilgilerin
gergevesi kapsaminda alanyazin taranarak belirlenmistir. Temalar olusturulduktan
sonra belirlenen ¢ocuk kitaplar1 arastirmacilar tarafindan incelenmis, kitaplarin
iletileri, ifadeleri ve kitaplarda yer alan kavramlar ilgili temalar ile iligkilendirilmistir.

Calisma Grubu

Nitel arastirmalarda belirlenen bir durumun derinlemesine incelenmesi ve
dolayisiyla belirlenen durumda bilgi yogunluguna ulagmak hedeflenmektedir.
Arastirma konusu belirlendikten sonra amagli olarak 6rnekleme ulagilmaya calisilir
ve belirlenen durum ayrintili sekilde irdelenir. Bu amagla nitel arastirmalarda
genellikle amaglh 6rnekleme kullanilmaktadir (Christensen ve dig., 2014). Arastirma
kapsaminda alanyazin taramasi yapilarak, yayinevlerinin internet siteleri aragtirilarak,
alanda ¢alisan egitmenlerin kitap dnerilerini sundugu internet siteleri ve sosyal medya
hesaplar1 incelenerek ve ¢ocuk gelisimi alaninda uzman kisilerin goriigleri alinarak
kitaplar belirlenmistir. “Ureme” konusunda yazildig1 belirlenen 16 kitaba ulagilmistir.
Kitaplardan tigiiniin baskisi olmadig1 i¢in bu ii¢ kitaba ulasilamamistir. Kalan 13 kitap
aragtirmacilar tarafindan incelenmistir. Ancak dogrudan anne karnini anlatan,
iremeyle ilgili bilgi vermeyen kitaplar bu arastirmaya dahil edilmemistir.
Arastirmanin amacina uygun olan 11 kitap belirlenmistir. On bir kitabin igerigi/metni
elektronik ortama gecirilmistir. Belirlenen 11 kitap Tirkiye'de 11 farkli yaymevi
tarafindan basilmig bandrollii kitaplardir. Aragtirma kapsaminda incelenen kitaplar
Tablo 1°de yer almaktadir. Kitaplara kodlar verilmistir ve metin iginde kitaplar bu
kodlarla belirtilmistir.
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Tablo 1
Arastirma Kapsaminda Incelenen Kitaplarin Kiinyeleri
Tiirkge Yazarin
Kod Kitap Ad1 Yazarn Basim Yayinevi Uzmanlik
Yili Alani

Cocuklar igin Cocuk

Cinsel Egitim — . Ugur Bocegi  Psikolojisi

K1 Anne Ben Nerden Ali Cankirls 2008 Yaymlart ve
Geldim? Davranislari
Ben Nereden Animator/

im?

Ko ~ Geldim?/ Sergi Camara 2009 Altin Yazar/

Miniklerin Kitaplar e .
.. Illiistrator
Diinyasi

K3 Ben Nasil Ben Katerina Janouch, 2010 Dinozor Yazar/
Oldum? Mervi Lindman Cocuk Seksoloji

K4 Beb_ekler Nereden Anna Milbourne 2013 TUBITAK Yazar
Gelir? Yaymlart
Ben Nereden Aura Reklamcy/

KS Geldim? Peter Mayle 2015 Yayinevi Yazar
Cocuklar I¢in 5 -

K6 Cinsel Egitim é:ﬁ?{m Yonardag 2017 \N{zt mcilik gsliIE:)lio'i
Oykiileri Y )
Teo'nun Ben Yagmur Bilai Eldg[)?zgtr :

K7  Nereden Geldim?  Artukmag, ipck 2018 a vat

) R Yayinevi 2. Yazar:
Kitab1 Gokozan . .
Psikoloji

Matthieu de Siravia:

Laubier, Marie Sanzt 1’

Nasil Diinyaya Aubinais. Timasg o

K8 . 2019 Yazar,

Geldik? Gwenaelle Cocuk
. Yayinci ve
Boulet, Catherine P, .
listrator
Proteaux
K9  Veli Nereye Gitti.. Nicholas Allan 2019  Kuraldist - vazar/
Yaymlart Iliistrator

K10 Hos geldim Rayka Kumru 2019 Hep Kitap Seksoloji
Beni Annem ey Giizel

K11 Yavrulads Can Goknil 2019 Can Cocuk Sanatlar

Tablo 1’de incelenen kitaplarin 11 farkli yayinevine ait oldugu ve bu kitaplarin
yazarlarinin psikoloji, illiistrasyon, seksoloji, giizel sanatlar gibi farkli disiplinlerden
oldugu goriilmektedir.

Verilerin Toplanmasi ve Analizi

Resimli

¢ocuk kitaplarinin ayrintili  bigimde

incelenerek aragtirmacilar

tarafindan temalar ve alt temalarin yer aldigi bir form olusturulmustur. Bu form
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alanyazin taranarak cinsel egitim Ol¢tlinleri (Amerika Birlesik Devletleri Cinsellik
Bilgi ve Egitim Konseyi [SIECUS], 2018; World Health Organization [WHO] ve
Bundeszentre fiir gesundheitliche Aufklarung [BZgA], 2010), saglikli bir cinsel
gelisim icin cinsel egitim siirecinde iiremeyle ilgili bilgilerin ¢ocuklara nasil
aktarilacagi, cocuklarin sorularina nasil ve ne dogrultuda yanitlar verilecegi hakkinda
bilimsel yayinlar (ASHA, 2021; Cacciatore ve dig., 2019; National Sexual Violence
Resource Center [NSVRC], 2013; UNESCO, 2018; Planned Parenthood, 2021)
incelenerek hazirlanmistir.

Formda resimli g¢ocuk kitaplarinda iremeyle ilgili bilgileri kimin/hangi
karakterin verdigi, tiremeden sozedilirken cinsel kavramlarin nasil kullanildigi,
dogum, dollenme gibi siireglerin nasil belirtildigi gibi temel cinsel egitim konular1 yer
almaktadir. Aragtirmacilar tarafindan incelenen ¢ocuk kitaplar1 belirlenen temalar
kapsaminda ele alinmistir ve kitaplarin incelemesi sirasinda ortaya ¢ikan yeni ifadeler
de temalar ve alt temalar olusturularak degerlendirme formuna eklenmistir. Formda
yer alan temalar ve alt temalar su sekildedir:

e Uremeyle ilgili bilgileri aktaran karakterler (anne, baba, cocuk veya belirsiz
bir karakter)

e Uremeyle ilgili bilgilerin ¢ocuk tarafindan sorgulanmas: (kitaptaki ¢ocuk
karakterinin “ben nasil oldum”, “ben nereden geldim” gibi sorular1)

e Ureme konusu hakkinda benzetmeler (leyleklerin yeni bir bebegi getirmesi,
hediye paketinden ¢ikma gibi bilgiler)

e Biyolojik cinsiyete uygun farkliliklara yer verme (kadin ve erkek biyolojik
cinsiyete iliskin bedensel farkliliklarla ilgili bilgiler)

o Cinsel kavramlar (cinsel organlar ve iireme hiicrelerinin nasil ifade
edildigine dair bilgiler)

e Anne ile babanin cinsel iliskisi ve doéllenme (cinsel iligkiye ve iireme
hiicrelerinin birlesimine dair bilgiler)

e  Gebelik ve dogum siireci (gebelik ve dogum siirecinde anne, baba ve ¢ocuga
ait bilgiler)

e Bebek sahibi olma konusunda farkli siiregler (evlat edinme, tiip bebek,
bebek sahibi olmay1 istememe gibi bilgiler)

e Okuyucu anne-babalara yonelik oneriler (¢ocuklara nasil ve ne sekilde
cinsel egitim verilebilecegine iliskin bilgiler)

e Resimler (kitaplarda tiremeyle ilgili yer verilen resimler).

Oncelikle kitaplar ayr1 ayr1 incelenmis, belirlenen tema ve alt temalarin 1s131nda
ele alinmus ve kitaptaki ifadeler her tema/alt temanin karsisina yazilmistir. On bir kitap
da incelendikten sonra temalardan bagliklar olusturulmustur ve 11 kitap ile bu
kitaplarda yer alan ifadeler basliklar altinda toplanmistir; bu siiregte herhangi bir
ifadenin atlanmamasi igin arastirmacilar tarafindan ifadeler yeniden kontrol
edilmistir. Incelenen ifadeler dogrudan kitaplarda gegen ifadelerdir; arastirmacilarin
yorumlaridan/diisiincelerinden bagimsiz olarak bu ifadeler, kitaplardan dogrudan
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alinmis ve bulgular kisminda tirnak i¢inde verilmistir. On bir kitabin iginde yer aldig1
tema ve alt tema tablosu ise Ek A’da sunulmustur.

Arastirmanin Gecgerlik ve Giivenirligi

Nitel aragtirmada gecerlik arastirmanin yansiz gerceklesmesini (Yildirim ve
Simgek 2013) arastirma sonuclarinin ve sonuglardan yola cikilarak yapilan
cikarimlarin dogrulugunu ve saglamligini belirtmektedir (Christensen ve dig., 2014).
Bu aragtirmada gecerligi desteklemek amaciyla arastirmact cesitlemesi (Miles ve
Huberman 1994), verilerle ilgili dogrudan alintilarin kullanilmasi, kapsamli alan
calismasi, veri ¢esitlemesi gibi stratejiler kullanilmistir (Christensen ve dig., 2014).
Kullanilan bu stratejiler asagida agiklanmustir.

Resimli ¢ocuk kitaplarinin degerlendirilmesi amaciyla arastirmacilar tarafindan
gelistirilen form, kapsamli alan taramas1 yapilarak ve cinsel egitim dl¢iinleri dikkate
aliarak hazirlanmustir.

Erken ¢ocukluk donemine yonelik ve konusu iireme olan, tiim basili ve bandrollii
biitiin kitaplara ulasilmaya ¢alisilmistir.

Bulgular verilirken kitaplarda gecen ifadeler dogrudan alintilanmis ve tirnak
i¢inde verilmistir.

Arastirmanin yazarlari disinda bir ¢ocuk gelisimi uzmani geligtirilen form
araciligiyla resimli ¢ocuk kitaplarini degerlendirmistir.

Bu arastirmanin giivenirligini hesaplamak iizere arastirmacilarin diginda bir
Cocuk Gelisimi Uzman1 da Ek A’da yer alan formu kullanarak, tema ve alt temalarda
bulunan ifadelerin kitapta var olup olmadigini degerlendirerek 11 kitab1 incelemistir.
Incelemeler sonunda Miles ve Huberman’m (1994) kodlayicilar arasi giivenilirlik
formiili kullanilarak (Giivenirlik = goris birligi / goriis birligi + goriis ayriligr)
hesaplama yapilmis ve 9%86.7 diizeyinde gilivenirlik sonucuna ulagilmustir.
Kodlayicilar arasinda giivenirlik oranmim %80’¢ yakin olmasi beklenmektedir.
Dolayisiyla giivenirligin istenilen diizeyde oldugu soylenebilir.

Etik Kurul Karan

Aragtirmanin materyalleri basilmis ve yayinlanmig kitaplarin igeriklerinden
olugsmaktadir. Verilere, arastirmacilarin hazirladiklar1 degerlendirme araciyla
ulasilmugtir. Incelenen kitaplarin telif haklar1 gdzetilmis, arastirmada kitaplarda gecen
ornek iletilere yer verilmistir. Dolayisiyla bu arastirma etik kurul karan
gerektirmemektedir.

Bulgular

Bu bdliimde yukarida belirtilen temalar kapsaminda resimli cocuk kitaplarindaki
igerikler iliskilendirilmigtir. Bulgular, temalarin gruplandirilmasiyla alt baglhiklar
halinde asagida verilmistir.
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Uremeyle lgili Bilgilerin Verilmesi

Aragtirma kapsaminda incelenen kitaplarin ¢ogunlugunda tiremeyle ilgili
bilgiler anne veya belirsiz (liglincii) kisi aracilig1 ile aktarilmaktadir. Az sayida kitapta
bu bilgiler ¢ocuk tarafindan aktarilirken (n=2, %18.18) kitaplarda baba figiiriiniin
anlatict olarak hi¢ yer almadigi goriilmiistiir. Bu bulguyla birlikte incelenen bir
kitapta erkek cocuk, dedesine “ben de mi yumurtadan ¢iktim” diye sormaktadir.
Dedesi ise “Git ninene sor, benim c¢ok isim var” diyerek cocugu ninesine
yonlendirmektedir, ¢ocugun “ben nereden geldim bu diinyaya?” sorusunun cevabin
ninesi agiklamaktadir (K11).

Incelenen gocuk kitaplarinda cinsellikle ve iiremeyle ilgili bilinmeyenler kitabin
kahramani (K4 kodlu kitapta bir penguen) tarafindan ben nasil oldum, nereden
geldim, nasil geldim? gibi sorularla sorgulanmaktadir (n=10, %90.9). Bu sorgulama
cogunlukla kitabin basinda, ¢ocugun hakim oldugu bilgilerle ortiismeyen yeni bir
bilgiyle karsilastiginda veya kitap boyunca c¢ocugun merak ettiklerini sormasi
lizerinden gergeklesmektedir.

“Ben bu hikayelere inanamadim, biraz daha arastirdim” (K10)

“Opiiciikten cocuk olmayacagma, leylek de getirmeyecegine gore, bebekler
nereden geliyorlardi?” (K1, s. 21)

“Pipkin aklina hep ¢ok biiyiik sorular takilan ¢ok kii¢iik bir penguendi .. ancak
en ¢ok su sorunun yanitini 6grenmek istiyordu: ‘Bebekler nereden gelir?” (K4)

Kitaplarda ¢ocuklarin ben nereden geldim? nasil oldum? sorularina verilebilecek
seni leylekler getirdi, hastaneden aldik, sen bize hediyesin vb. yanitlarin igerigi
incelenmistir. Kitaplarin ¢ogunun (n=9, %81.8) bu farkli yamitlar icerdigi
gorilmiistiir.

“(...) leylekler getirmis, (...) kocaman bir hediye paketinin iginde kapida
bulmuslardir (...) turistler birakmis (...) annenin lahana dolmasi yapmak i¢in aldigi
lahananin i¢inden ¢ikmigsin.” (K7)

“Bebekler hastaneden ya da marketten alinmazmis.” (K6)

“Leylekler 6zel kargoyla getirmis, babam beni meyhaneden almis, perilerin
yilbast hediyesiymisim, annem beni hastanede bulmus, beni bir gece kedi birakmis”
(KS)

“Ben de mi yumurtadan ¢iktim?” (K11)

Bunlarin yani sira kitaplarin yaklagik yarisinda (n=5, %45.4) ¢ocugun diinyaya
gelme nedeni agiklanmaktadir. Bu agiklamanin anne ve babanin ¢ocuk yapma ve
diinyaya bir ¢ocuk getirme istegi iizerine yogunlastigi1 goriilmektedir.

“Annenle baban birbirlerini ¢ok sevdikleri ve sana da sevgilerini vermeyi ¢ok
istedikleri i¢in diinyaya geldin (...) sen annenin ve babanin bir parcasisin ve seni
aramizda gormek istedigimiz i¢in diinyaya geldin.” (K2)
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“Anne ve baba asik olur, birbirlerini severler ve ¢cocuk isterler.” (K3)

“(...) annenle babanin bunu yapmak i¢in bir sebebi vardi. Hepsi senin i¢indi.”
(K9)

“Anne ve babalarin bebek yapmasinin ¢ok 6zel bir nedeni var: O da sizlersiniz.”
(K6)

“Babanla ben g¢ocuk sahibi olmaya karar verdik ve seni annen ve baban olarak
biz yaptik. Bebekler diinyaya anne ve babalari sayesinde gelirler.” (K7)

Biyolojik Cinsiyet Ozellikleri

Incelenen kitaplarda kadin ve erkek biyolojik cinsiyet &zelliklerindeki
farkliliklarin nasil ele alindig1 arastirilmistir. Kitaplarin ¢ogunda (n=7, %63.6) bu
farkhiliklara yer verildigi gorilmistir. Farkliliklar ¢ogunlukla cinsel organlar
lizerinden verilmistir.

“(...) kizlar biiyiiylince yavas yavas memeleri de biiylir ama erkeklerinki
biliyiimez. Kadinlarin vulvasi vardir, erkeklerin penisi vardir. Kiz ve erkeklerin ¢is
yaptigi organlar da farklidir. Kadinlarin vulvasinda ve erkeklerin penisinin ucunda ¢is
yapmak i¢in ufak bir delik vardir (...) erkekler biiyilidiikge penisleri de biiyiir.” (K7)

“Kizlarm penisi yoktur, onun yerine vajinalar1 vardir; ¢iinkii onlar bilyliyiince
anne olacaklar. Erkeklerin penisi vardir; ¢iinkii onlar biiylidiikleri zaman baba
olacaklar.” (K1)

Kitaplarda cocuk sahibi olabilmek i¢in {ireme fonksiyonlarmin kazanilmasi,
cinsel organlarin olgunlagmasiyla cocuk sahibi olunabilecegi gibi bilgilerinin nasil yer
aldig1 incelenmistir (n=4; %36.3). Bu konu kitaplarda ¢ogunlukla bebek sahibi
olabilmek i¢in bilylimek ve evlenmek gerektigi ifadeleri lizerinden ele alinmustir.

“Biyliyen, evlenen, ayni evde kari-koca olarak yasamaya ve aymi yatakta
yatmaya baglayan bir erkekle bir bayan ¢ocuk sahibi olmak i¢in dua ederler.” (K1)

“Biiyiidiikleri zaman bebek sahibi olabilirler.” (K2)
“Anne baba olmak i¢in biiylimeniz gerekiyor.” (K6)

“Bebek sahibi olabilmek i¢in dncelikle biiylimeniz ve bedenlerinizin gelismesi
gerekir.” (K7)

Ureme Organlar ve Ozellikleri

Kitaplarda {ireme organlarinin ve organlardan sozedilirken cinsel kavramlarin
nasil kullanildigi arastirilmistir. Sekil 1 kitaplarda gecen iireme organlari ve iireme
hiicrelerini belirtmek i¢in olusturulmustur
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Sekil 1

Ureme Organlart ve Hiicreleri

M Kalca
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*,Vulva E |||
||Gétziek 2 78

Kordonu bt ot
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: Vajina i n . - -
= Rahim == B == = =
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Sekil 1’e gore K2, K4, K8 ve K11 kitaplarinda {ireme organlar1 ve {ireme
hiicrelerine hi¢ yer verilmezken iireme organ ve hiicrelerini en fazla iceren kitap
K5’tir. Ureme hiicreleri ve organlarina yer veren biitiin kitaplarda kadin ve erkek
iireme hiicreleri olan yumurta ve spermden bahsedilmistir ancak sadece K3’te sperm
yerine tohum ifadesi kullanilmistir. Yumurta, K7°de oviil ve K1’de ovum olarak ifade
edilmistir. Kitaplarda dis kadin cinsel organi olan vulva ¢ogunlukla vajina olarak ele
alinmis, yalnizca bir kitapta vulva kavrami kullanilmistir. K3’te vajina kuku penis ise
pipi olarak isimlendirilmistir. Ayrica K1’de amniyon sivisinin ii¢ farkli 6zelligine
deginilmistir ve kitapta plasentaya iligkin ifadeler de bulunmaktadir. Asagida organ
ve hiicrelere yonelik kitaplarda yer alan 6rnekler verilmistir.

“Babamuin testislerinden bir tohum.” (K3)

“(Gobek kordonu) bu ¢ok saglam bir ¢esit pipettir (...) bebek bu pipet sayesinde
gerekli besinleri alir.” (K3)

“(Bebekler) annenin karnindan asagi dogru yiizer ve bacaklarinin arasindan
¢ikar. Yani annenin kigindan degil!” (K3)

“(...) bebegin i¢inde bulundugu sivi da yagl, kaygan, bebegi hastalik yapan
mikroplara kars1 koruyucu, cildi besleyici bir sividir. Bu 6zel siviya amniyon sivist,
onu tagtyan keseye de amniyon kesesi ad1 verilir.” (K1, s. 61)

“Dogumu yaptiran ebe veya doktor gobek kordonunu karin bolgesine yakin
yerden baglar ve keserek plasentayla birlikte bebekten ayirir.” (K1, s. 77)
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“(Penis) erkegin bacaklarinin arasinda sallanan, kadinlarda olmayan bir sey.
Oglan ¢ocuklarinin hepsinde bundan var. Sadece erkekte vardir (...) Sen biiyiidiikce o
da biiyiir (...) yapiskan siviya meni denir ve menide spermler bulunur.” (K5)

“(Memeler) bu organ erkeklerde diiz ve kiicliktiir. Kadinlarda ise bebegini
besleyecek olgunluga kadar biiyiir.” (K6)

“Kadinlarda ‘kalgalar’ dedigimiz bdlgenin genis olmasinin sebebi bir bebegin
i¢ine sigmasi i¢indir.” (K5)

“Veli bir spermdi ve diger 300 milyon spermle birlikte Alper Bey’in i¢inde
yastyordu. (...) yarigsin sonunda sadece bir 6diil vardi; giizel bir yumurta. Yumurta
Nihal Hanimin i¢indeydi.” (K9)

Cinsel Birliktelik

Anne ve babanin cinsel birlikteliginin nasil islendigi incelenen kitaplarda
sorgulanmig, bu dogrultuda Sekil 2 olusturulmustur

Sekil 2
Cinsel Birliktelik I¢erigi
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Kucaklasmak

HBir araya gelmek
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Sekil 2’ye bakildiginda K5’te anne ve babanin cinsel birlikteligiyle ilgili 4 farkli
kavramdan s6zedildigi sdylenebilir. Bu ifadelerden bazilar1 asagida verilmistir:

“Yakinlagsmanin en iyi yolu da erkegin kadinin iistiine ¢gtkmasi ve penisin kadinin
icine, vajinaya girmesidir (...) iste tam o anda erkegin penisinin ucundan oldukca
koyu, yapigkan bir siv1 figkirir ve kadinin vajinasinin igine akar.” (K5)

“Anneyle baba birlikte oldugunda babanin pipisinden annenin karninin igine bir
stiri tohum akar.” (K3)

“O aksam Alper Bey ve Nihal Hanim bir araya geldi.” (K9)
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“Birbirlerine sarildiklarinda (...) yalniz kaldiklarinda (...) rahatsiz edilmemeleri
gerekir.” (K2)

“(...) kendi odalarinda sevgiyle sarilip 6zel bir gece yasarlar.” (K6)

“(...) soyunmuslar, sarmas dolas yataklarina yatmislar, beraber uyumuslar.”
(K11)

Dollenme Siireci

Incelenen kitaplarda “ddllenme” siirecinin nasil ele alindigi sorgulanmistir.
Kitaplarm biiylik bir kisminda (n=8, %72.7) sperm ve yumurtanin birlesmesi
stirecinden sozedilmektedir.

“(...) yumurta ¢ok giizel ve yumusakti, Veli gdzden kaybolana kadar yumurtanin
igine girdi.” (K9)

“Tek bir sperm ve tek bir yumurta birbirleriyle bulusup birlesmis.” (K10)

“Baba, penisindeki bebek tohumlarini, yani spermi, annenin yumurtasina
birakirsa; sperm ve yumurta birlesir, boylece bir bebegin olusumu i¢in ilk adim1 atmig
olurlar.” (K7)
Hamilelik Siireci

Annenin hamilelik siirecinin kitaptaki karakterler lizerinden nasil islendigi
aragtirillmistir. Bu siire¢ kitapta bulunan “anne, baba ve anne karnindaki bebek”
kahramanlar tizerinden yapilandirilmigtir. Gebelik siireci en ¢ok anne karnindaki
bebek (n= 10, %90.9) ve anne iizerinden (n=8, %72.7) ele alinmis, baba figiiriine
oldukea az sayida yer verilmistir (n=3, %25).

“Nihal Hanim’in karni da biiylimeye basladi (...) igeride bir sey biiyliimeye
bagladi.” (K9)

“Biiylimiis bliylimiis... 9 ay sadece biiylimiigiim.” (K10)
“Bu donemde baba anneye iyi bakar.” (K2)

“Baba miimkiin oldugu kadar anneyi rahat ettirmelidir; ve bebek dogduktan
sonra o da anneyle birlikte bebegin bakimini iistlenir; her ne kadar onun karninda
olmasa bile bebek onun da bebegidir.” (K3)

“Derken karn1 sigsmis annemin, ¢iinkii i¢ginde ben varmigim.” (K11)

Dogum Siireci

Kitaplarin ¢ogunda dogum siirecine yer verilmistir (n=9, %81.8). Anne
karnindaki siirenin dolmasi ve bebegin disart ¢ikma zamaninin gelmesi, dogum
sancis1, doktorlarin doguma yardim etmeleri ve anneyle ilgili bazi ifadelere kitaplarda
deginilmistir.

“Disgar1 ¢ikma zamani gelince de yavasca keseden disartya ¢ikivermisim.” (K10)
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“(...) disar1 ¢ekilecek. Anne ve bebek hazir oldugunda 6zel bir karin agrisiyla
gelir. Annenin yapmasi gereken, bacaklar1 arasindaki yariktan bebegi disar1 itmektir.
Bebegin ne kadar biiyiik, bacaklar arasindaki yarigin ise ne kadar kii¢iik oldugunu
diistindiigiiniizde, annenin isinin ne kadar zor oldugunu tasavvur edebilirsiniz.” (K5)

“Doktorlarin yardimi ile bebek diinyaya gelir.” (K7)
“Disariya ¢ikmama doktor amca yardim etmis.” (K11)

Ureme ve Cinsellikle Tlgili Resimler

Kitaplarda iireme ve cinsellikle ilgili yer alan resimler incelenmis ve Sekil 3
olusturulmustur. Kitaplarda ¢ogunlukla hamile bir kadin figiirii, yumurta ve spermin
birlesmesiyle dollenme, viicut gizimleri ve anne ile babanin cinsel birlikteligini
anlatan ¢izimler yer almaktadir.

Sekil 3
Cocuk Kitaplarinda Yer Alan Resimlerin Icerikleri
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Sekil 3’e gore sadece K4’te dollenme, viicut, {ireme hiicreleri veya cinsel
organlar gibi resimlerin yer almadig1 goriilmektedir. Bunun nedeni K4’iin hayvanlar
iizerinden “ben nasil oldum/nereden geldim” sorularina yanit vermesidir. K8’de ise
resimler bebek, kadin ve erkek figiirleri iizerinden ele alinmis, hamile kadin figiirii
kadmin i¢ine bir bebegin ¢izimi ile belirtilmigtir. Diger kitaplarda ise incelenen
temalarin ¢ogunlukla yer aldig1 goriilmektedir.

Ebeveynlere Yonelik Oneriler

Kitaplarin igeriginde ebeveynler igin ¢ocuklarin tireme ile ilgili sorularini
aciklamaya yonelik oOnerilere yer verilip verilmedigi arastirilmistir. Onerilerin
igerikleri genel olarak iiremeyle ilgili yas ve gelisim diizeyine uygun bilgileri verme,
kullanilan sozciikleri dikkatle segme (K1, K8, K2, K6, K7) konusmak i¢in dogru
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zamant belirleme, dogru kavramlari kullanma, ¢ocuklarin olasi sorular1 ve bu sorulara
verilebilecek 6rnek yanitlar1 igerme (K2, K6, K7) ile ilgilidir.

Cocuk Sahibi Olma

Cinsel egitimde ¢ocuk sahibi olma konusuyla ilgili olarak, ¢ocuk sahibi olmak
istemeyi tercih etmeme, evlat edinme, tiip bebek gibi konularin aktarilmasi tizerinden
kitaplarda bu durum aragtirilmistir. Sonuglara goére oldukca az sayida kitabin bu
konuya degindigi gorillmektedir (n=3, %25).

“Anne ve babalar ne kadar isteseler de saglik sorunlart nedeniyle bebekleri
olmayabiliyor (...) evlat edinebiliyor; yani anne olmak i¢in illa ¢ocuk dogurmak
gerekmiyor.” (K7)

“Herkes ¢ocuk yapmak zorunda degilmis.” (K10)

“Babanin tohumu yorgun, annenin yumurtast bozuksa bebek olmaz (...) babanin
tohumu ile annenin yumurtasini bir deney tiipiiniin i¢inde karistirip, annenin karnina
yerlestirirler (...) birini evlat edinerek de anne baba olunabilir.” (K3)

Son olarak yalnizca iki kitapta (K2 ve K&8) kitabin hitap ettigi yas grubunun
belirtildigi goriilmiistiir.
Tartisma, Sonuc ve Oneriler

Bu aragtirmada, iiremeyi konu alan resimli ¢ocuk kitaplari belirlenen temalar
kapsaminda incelenmistir. Bu kitaplar ¢ocuklarin gelisimsel siire¢ igerisinde ve
ozellikle cinsel egitimde, cinsellikle ilgili sorularina yanitlar verip gocuklarin bilgi
edinmelerini saglayan dnemli kaynaklardir. Dolayisiyla bu kitaplarin iireme hakkinda
icerdigi bilgiler, bilgilerin aktarilisi ve kitaptaki iletilerin ayrintili bigimde
incelenmesi bu arastirmay1 degerli kilmaktadir. Bu aragtirmanin 6nemli bulgularindan
biri kitaplarda iiremeyle ilgili bilgilerin cogunlukla anne tarafindan verilmesi, babanin
veya erkek bir figiiriin bilgi verici konumda olmamasidir. Bu sonugla birlikte iireme
konusunda kadin/anne ve erkek/baba rolleri ele alinabilir. Ebeveynler arasinda
rollerin farkli sekillerde tanmimlandigi bilinmektedir. Ornegin anneler igin babalara
gore daha fazla sevecen, igten, samimi, sefkatli gibi sifatlar kullanilmaktadir (Pakaluk
ve Price, 2020; Rhoads ve Rhoads, 2012). Yaffe’nin (2020) ¢aligmasinin sonuglarina
gore ¢ogunlukla annelerin babalara gore daha kabul edici, duyarli ve destekleyici;
babalarin ise zorlayict ve daha sert olarak nitelendirildikleri ¢aligmalarin yaninda
ebeveynlik kaliplarinda cinsiyetler arasinda fark bulunmayan c¢aligmalar da
saptanmistir. Annenin daha sevecen, samimi, kabul edici olarak nitelendirilmesi,
cinsellik ile bilgi kaynag1 olarak babadan ¢ok annenin tercih edilmesinin bir nedeni
olarak goriilebilir. Nitekim Thomas ve dig., (2020) babalarin erken déonemde cinsel
egitimi degerli bulmakla birlikte, cinsel egitim siirecine az katildiklarim
saptamaktadir. Anneler ise cinsel egitim siirecinde daha etkindir (Flores ve Barroso,
2017; Wilson ve Koo, 2010). Babalarimn cinsel egitim siirecinde annelere gore geri
planda kalma nedenleri arasinda kiiltiir ve cinsiyet diizgiileri, ev i¢i is bolimii gibi
etkenler yer almaktadir (Bennett ve dig., 2018). Erken donemde cinsel egitimin,
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cocuklara en yakin ve giivenilir bireyler olan anne ve babalar tarafindan verilmesi
onerilmektedir (Alkan Ersoy, 2016). Bununla beraber “ideal/iyi bir annenin”
cocuguna bakim veren, onunla etkilesimde olan birey olarak tanimlandigin1 gosteren
calismalar alanyazinda yer almaktadir (Arendell, 2000; Karaman ve Dogan, 2018;
Odenweller ve dig., 2020). Dolayisiyla bu galigma kapsaminda incelenen kitaplarda
iremeyle ilgili bilgilerin verilmesi sorumlugunun ¢ogunlukla anneye atfedilmesi,
toplumun “annelik rolii” beklentisinin bir yansimasi olarak goriilmektedir.

Kitaplarda baba figiiriiniin etkin bir sekilde bilgi verici konumda yer almasi baba
icin atfedilen zorlayici ya da sert tanimlamasinin oniine gegilmesi ve babanin da
anneyle birlikte siiregte 6zne olarak konumlanmasi i¢in bir firsat olarak goriilebilir.
Babanin ¢ocugun gelisim siirecine etkin katiliminin, destekleyici konumda olmasinin
ve oyun duyarligina sahip olmasinin olumlu baba-cocuk etkilesimini destekledigi
diistintildiigiinde (Goodsell ve Meldrum, 2010) cinsel egitimin anne ve babayla
birlikte verilmesinin aile bireyleri arasindaki etkilesimi kuvvetlendirmesi olasidir. Bu
durum c¢ocuk agisindan diisiiniildiigiinde, babanin cinsel egitime katiliminin
cinsellikle ilgili sorularin ve diislincelerin agik bir sekilde tartisilmasina hizmet
edebilecegi, c¢ocuklarin belli nedenlerle ¢ekingenlik hissetmelerinin  6niine
gegilebilecegi soylenebilir (Collins ve dig., 2008).

Incelenen kitaplarda bir bebegin olusumu ve yasantis1 siirecinde babanin
konumundan oldukga sinirl bir sekilde sdzedildigi goriilmektedir. Ornegin annenin
gebelik siirecinde babadan yalnizca ii¢ (iki g¢eviri bir Tiirk¢ce basim) kitapta
sozedilmistir. Cogu kitapta baba genellikle déllenme i¢in gerekli lireme hiicresini
anneye veren birey olarak yer almaktadir. Bu durum, anne-baba rollerinde toplumsal
cinsiyet kalip yargilart (Kocatepe ve Bilgi, 2018), ailede anne-babanin konumu
(Mercan ve Tezel Sahin, 2017) veya yukarida sdzedildigi gibi kiiltiirel ve cinsiyet
diizgiilerinin ¢ocuk kitaplar1 iizerindeki yansimasi olarak goriilmektedir. Bu noktada
babanin da dogum siirecine hazirligi, gebelik ve dogum siirecinde anneye olan destegi
gibi konularin ireme ve cinsel egitim odaginda yapilandirilmis kitaplarda yer
almasinin ¢ocugun gelisim siirecinde destekleyici olacagi disiiniilmektedir.

Incelenen kitaplarin ¢ogunda kitabin oznesi olan gocugun ben nereden
geldim/nasil oldum gibi sorulara yanit aradigi goriilmiigtir. Bu sorulara yanit
olabilecek seni leylekler getirdi gibi farkli/bilimsel olarak dogru olmayan yanitlarin
kitaplarda yer aldig1 goriilmektedir. Kitaplarda bu yanitlarin dogru olmadigt iletisinin
verildigi, iireme siirecinin dogru bilgilerle ele alindig1 goriilmektedir. Cinsel egitim
stireciyle ilgili olarak ¢ocuklarin merak ettigi/sorduklar1 kadartyla sorularina yanit
vermek, gelisim diizeyine uygun (6rnegin bes yasindaki bir cocuga cinsel birliktelikle
ilgili ayrintili agiklama yapmak gerekmemektedir) (Planned Parenthood, 2021), dogru
bilgileri vermek (ASHA, 2021) saglikli bir cinsel gelisim igin Onerilmektedir.
Dolayistyla ¢ocugun sorgulama siirecini ele alan ve tireme hakkinda dogru bilgileri
iceren kitaplarin cocuklarin yas ve gelisim diizeyi dikkate alinarak cinsel egitim
stirecinde bir arag olarak kullanilabilecekleri sdylenebilir.
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Incelenen kitaplarda cinsel birliktelik siirecinin farkli sekillerde ele alindig
goriilmiistiir (Sekil 2). Ornegin bazi kitaplarda cinsel birliktelige iliskin hicbir bilgi
bulunmazken, bazi kitaplarda bu siire¢ oldukca ayrintili yer almaktadir. Benzer
sekilde kitaplarin biiyilk bir bolimiinde iireme hiicrelerinin birlesmesi siirecine
deginildigi goriilmektedir. Konuyla ilgili, ¢cocuklara bilgi vermenin ebeveynler igin
¢ogu zaman can sikici veya goz korkutucu olarak algilanabildigi, ebeveynlerin bu tip
sorulara ne sekilde veya nasil yanit vereceklerini bilemedikleri bildirilmistir (Yameng
Liang ve dig., 2016). Cinsel egitim, ¢ocuklarin olgunlagsma, gelisim, hazirbulunusluk
diizeyleri (Artan, 2017) ve kiiltiirel gegmislerine uygun bir sekilde gerceklesmelidir
(SIECUS, 2018; WHO ve BZgA, 2010). Bu dogrultuda ¢ocuklarin iireme ve cinsel
birliktelik siirecinde merak ettigi ve sordugu konularin yalin bir dille yanitlanmast
onerilmektedir (Ozkizikli ve Okutan, 2016). Ornegin 2-7 yas aras1 ¢cocuklarin viicut
boliimleri, cinsiyet farkliliklari; 6-9 yas arasi ¢gocuklarin hamilelik, dogum, iireme ve
cocuk sahibi olmak i¢in cinsel birliktelik; 10-12 yas arasi ¢ocuklarin ise cinsel
birlikteligin sadece iireme icin gergeklesmedigi gibi bilgilere sahip olduklari
bildirilmistir (Cacciatore ve dig., 2019). Bu bilgilere ek olarak, yas gruplart ve
cocuklarin hazirbulunusluk diizeylerinin alanyazinda farkli bigimlerde belirtildigi
gdriilmiistiir. Ornegin SIECUS, (2018) cinsel egitim igerigini insan gelisimi, cinsel
davranis, cinsel saglik gibi konulardan olusan alti kavrama ve yas gruplarina gére dort
diizeye aymrmustir. Ilk diizey bes ile sekiz yas arasi ¢ocuklar1 kapsamaktadir. Diger
kaynaklarda da (Cacciatore ve dig., 2019; NSVRC, 2013; Planned Parenthood, 2021;
UNESCO, 2018) cinsel egitim iceriginin ¢ocugun gelisime gore 0-2 yas, 2-5 yas ve
5-9 yas arasinda ele alinabilecegi goriilmektedir. Buna gore 0-4 yas arasinda bir ¢ocuk
hamilelik, ireme ve dogurganlik gibi konular hakkinda (WHO ve BZgA, 2010) basit
diizeyde bilgilendirilebilir. SIECUS (2018) tarafindan hazirlanan “Kapsamli Cinsel
Egitim i¢in Yonlendirici Ilkeler” kitapcig1 cocuklara bilgi verirken bir rehber olarak
kullanilabilir. Bu rehberde yas gruplarina gore g¢ocuklarla paylasilabilecek “Vajinal
iliski-penisin vajina igine yerlestirilmesi-sperm ve yumurtanin birlesmesi i¢in en
yaygin yoldur." (SIECUS, 2018, s. 26) gibi aciklamalar yer almaktadir. Bu
arastirmada incelenen kitaplarin yalnizca ikisinde kitabin seslendigi yas grubunun
belirtildigi goriilmektedir (Ek A). Glizelyurt’un (2020) cinsel gelisimi ele alan gocuk
kitaplarint inceledigi ¢aligmasinda da benzer sekilde incelenen kitaplarin yarisindan
fazlasinda yas Onerisinin yer almadigi bildirilmistir. Biitiin bilgiler géz Oniinde
bulunduruldugunda ¢ocuklarin sorularina yanit verme amaciyla yararlanilan
kitaplarin once ebeveynler tarafindan incelenmesi gerektigi sdylenebilir; ¢ocugun
sorularini igeren, cocugun merak ettigi konulara yanit veren kitaplarin tercih edilmesi
gerekmektedir. Ayrica ozellikle cinsel gelisim ve egitim konularint igceren gocuk
kitaplarinda kitabin igerigi ve kitabin hitap ettigi yas grubunun belirtilmesi saglikli
cinsel egitim agisindan 6nemlidir.

Arastirmanin bulgularina gére bazi kitaplarda ayrintili ve bilimsel terimlere
uygun bir sekilde tireme hiicreleri, organlari ve bunlarin gelisimleriyle ilgili bilgilerin
yer aldig1 goriiliirken bazi kitaplarda ilgili bilgilere yer verilmedigi goriilmektedir
(Sekil 1). Bu bulguya benzer olarak Cin’de yapilan bir arastirmada insan tiremesini
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konu alan alt1 ¢gocuk kitabimin biyolojik farkliliklar ile penis, sperm, testis, vajina,
yumurta, tohum gibi ifadeleri igerdigi bildirilmistir (Yameng Liang ve Bowcher,
2019). Deniz ve Goziitok’un (2017) ¢aligmalarinda da cinsel gelisim ve egitimi igeren
cocuk kitaplarmin bazilarinda cinsel organlarin bilimsel isimlerinin disinda
kullanildig1 belirtilmistir. Cinsel egitimde ¢ocuklara cinsel kavramlar kullanilarak
dogru bilgilerin verilmesi Onerilmektedir (Dowshen, 2014). Cinsel egitimde
kavramlarin kullanim1 ve dogru bilgilerin verilmesi konusunun yalnizca liremeyle
siirlandirilmamast gerektigi distiniilmektedir. Cocugun kendi bedenini tanimasi,
sevmesi ve korumasi, bedeniyle mutlu olmasi, olumlu bir kisilik gelistirmesi gibi
cinsel gelisim siirecinin altinda yer alan konularda iistii kapali veya belirsiz kavramlari
kullanmak yerine ¢ocugun gelisimine uygun cinsel kavramlarin kullanimi 6nemli
goriilmektedir. Bu sayede toplumda da dogru cinsel kavramlarin yayginlagabilecegi
sOylenebilir. Dolayisiyla cinsel egitimde yardimci olabilecek c¢ocuk kitaplarinin
seciminde ve verilen egitimin igeriginde kullanilan dilin gelisime uygun, acik ve
saydam olmasi gerektigi diisiniilmektedir.

Kitaplarda incelenen bir diger konu resimlerdir. Hayvanlar iizerinden iiremeyi
anlatan bir kitabin disinda kalan biitiin kitaplarda insan figlirii oldugu, kitaplarin
yaklagik yarisinda ise iireme hiicreleri, organlari, dollenme, dogum, biyolojik
farkliliklar ve gebelik gibi siireglerin resmedildigi sonucuna ulagilmistir (Sekil 3).
Yameng Liang ve dig., (2016) bu resimlerin ebeveynler i¢in cinsellik hakkinda bilgi
verirken siireci kolaylastirici rol oynadiklarini, ¢ocuklar i¢in de bedenlerin resimlerle
temsil edilmesinin etkili olabilecegini belirtmislerdir. Cinsel egitim siirecinde insan
viicudu ve gelisimi, cinsel organlarin isimleri ve islevleri, cinsel saglik, kadin ve erkek
biyolojik cinsiyeti arasindaki farkliliklar, olumlu beden algis1 gelisimi, kendi ve
bagkalarinin bedenine saygili olma vb. konular yer almaktadir (UNESCO, 2018).
Dolayistyla incelenen kitaplardaki insan resimlerinin cinsel egitimde saglikli bilgi,
beceri ve tutum gelisimine katki saglayabilecegi diigiiniilmektedir. Bu aragtirmada
resimlerle ilgili dikkati ¢ceken bir diger sonug anne ve babanin cinsel birlikteliginin
genellikle yatakta ve istlerinde bir yorgan/ortiiyle resmedilmeleridir. “Kapsamli
Cinsel Egitim igin Yoénlendirici Ilkeler” kilavuzunda (SIECUS, 2018) iireme, cinsel
anatomi ve fizyolojisi konusu altinda tireme igin cinsel birlesme ile sperm ve
yumurtanin birlesmesi gerektigi bilgisinin 6zellikle 5-8 yas arasi cocuklara
aktarilabilecegi s6zedilmektedir. 2-5 yas arast ¢ocuklarda ise ¢ocuklarin merak ettigi
kadariyla (varsa) sorularina yanit verilmesi, ¢ocugun merak etmedigi ve hazir
olmadigi ayrintili bilgilere konusmada yer vermekten kagmilmasi dnerilmektedir
(Cacciatore ve dig., 2019; NSVRC, 2013; Planned Parenthood, 2021; UNESCO,
2018). Verilen bu bilgilerle, incelenen kitaplarda cinsel birlikteligin agikga
resmedilmemesinin cinsel egitim agisindan uygun olabilecegi diistintilmektedir.
Soyle ki ¢ocuk, agikca resmedilmis cinsel birlikteligin ayrintilarin1 6grenme
konusunda hazir olmayabilir. Cinsel birlikteligin ¢ocuk kitaplarinda ag¢ik bir sekilde
resmedilmemesinin, ¢ocugun iiremeyle ilgili ¢ogunlukla merak ettigi bilgilere
erismesine olanak sagladigi, ¢ocugun aklina gelmeyen veya o sirada sorgulamadigt
ayrintili bilgileri edinmesinin 6niine gegmede etkili oldugu sdylenebilir.
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Ureme konusunda bir diger dnemli etken ¢ocuk sahibi olma siireci ve kararidir.
Incelenen kitaplarda anne ve babanm cocuk yapma veya bir cocuk sahibi olma
isteginin romantize edildigi soylenebilir. K2 kodlu kitapta gecen “Anne ve baba asik
olur, birbirlerini severler ve g¢ocuk isterler” ifadesi bu duruma 6rnek verilebilir.
Uremenin ebeveynlerin istek ve rizasiyla bir cocugu getirmesi disinda pek ¢ok nedeni
(tek ebeveynlik, kazara gebe kalma ve bebegi dogurmak zorunda kalma gibi) olabilir.
Romantik iliskiler, flort etme, evlilik ve ¢ocuk biiyiitme gibi konular cinsel egitimin
bir pargasidir (WHO ve BZgA 2010) ancak cinsel egitimde bu konulardan bagimsiz
olarak iireme iizerinde kisisel nedenlerin veya kiiltiirel inanglarin da etkili olabildigi
bilgisi yer almaktadir (SIECUS, 2018). Sonug olarak tiremenin her zaman romantik
bir nedene bagli olmadig1 ve tiremeyle ilgili bilgilerin nesnel/ndtr bir dil kullanilarak
verilebilecegi diistiniilmektedir. Ayrica ¢ocuk sahibi olan bireylerin ¢ocugu sevmek
ve bakim vermekle sorumlu oldugu ¢ocuklara duyumsatilabilir. Bununla beraber
insanlarin bebek sahibi olmayi tercih edip etmemesi veya fizyolojik olarak bunun
olanakl1 olup olmas1 gibi konularda ¢ocuklarim bilgilendirilmesi énemlidir. Ornegin
¢ocuga yoneltilen “bazi insanlarin bebekleri olur, bazilarinin olmaz, bu kisisel bir
secimdir” gibi ifadelerle veya ebeveyn olmaya karar verme siireci ile ilgili bir sohbetle
insanlarin mutlu olmasinin bir¢ok yolu olabildigi aktarilabilir (Planned Parenthood,
2021). Bu konunun incelenen kitaplardan yalnizca {iglinde ele alindigi goriillmiistiir
(Ek A). Cinsel egitim siirecinde ¢ocuklarin gelisim diizeyine uygun olarak tiip bebek
(Robinson ve dig., 2017), koruyucu ebeveynlik ve evlat edinme gibi konulara yer
verilebilir (WHO ve BZgA 2010). “Kapsamli Cinsel Egitim i¢in Yonlendirici {lkeler”
kilavuzunda da (SIECUS, 2018) iireme konusu altinda insanlarin iireme veya
iirememe se¢imi yapma haklarina sahip olduklari, bireylerin her zaman ¢ocuk sahibi
olmayabilecegi bilgisinin ¢ocuklarla paylasilmasi énerilmektedir. Ureme konusunda
cocuklarin sorularini yanitlamak adina bir ara¢ olarak goriilen ¢ocuk kitaplarinda
bebek sahibi olma yollarinin farklilasabildigi veya bebek sahibi olmayi tercih etmeme
gibi konulara yer verilebilecegi degerlendirilmektedir. Boylece ¢ocuklarin, bebek
sahibi olmanin bireylerin se¢im &zgiirligiinde oldugunu, bireylerin bedenleri veya
secimleriyle ilgili kararlarda farkli bakis agilarmin varligini deneyimleyebilecegi
disiiniilmektedir.

Ebeveynler cinsel egitim hakkinda bilgiye erigsme, yetersiz bilgi sahibi olma
(Ballal ve dig., 2020) ve bilgiyi ¢ocuklarla paylagsma (Connel ve Elliott, 2009; Ketting
ve dig., 2015) konularinda zorlanabilmektedirler. Ayrica ebeveynler c¢ocuklarini
yanlis yonlendirmekten, onlara dogru olmayan bilgiler vermekten veya benzer
kaygilardan dolayt cocuklarin cinsellikle ilgili meraklarint = gérmezden
gelebilmektedirler (Zastrow ve Krist-Ashman, 2016). Ebeveynlerin c¢ocuklarina
saglikli cinsel gelisim siire¢lerinde yardimci olabilmeleri i¢in cinsellikle ilgili
konularda yetkin olmalar1 (Ganji ve dig., 2017) ve bu yetkinligi kullanarak
cocuklariyla rahat, etkili ve dogru sekilde iletisim kurmalar1 gerekmektedir (Kyman,
1995). Ebeveynlerin cinsellikle ilgili bilgi, beceri ve tutum gelistirmeleri konularinda
giiclendirilmeleri gerektigi diistiniilmektedir. Bu arastirmada incelenen ¢ocuk
kitaplarmin besinde ebeveynlere yonelik Onerilerilerin yer aldigi goriilmektedir (Ek
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A). Bu bulguya benzer olarak Giizelyurt’un (2020) calismasinda cinsel egitim ve
istismardan korunma konularini igeren ¢ocuk kitaplarinin yarisindan fazlasinin aileye
yonelik bilgilendirme Onerilerini icermedigi ortaya konulmustur. Bu dogrultuda
ireme ve cinsellik hakkinda ebeveynlere rehberlik etmesi amaciyla kitaplarda daha
fazla bilginin yer almasit ve bu bilgilerin nasil paylasilacagina iligkin 6nerilerin
yayginlasmasi gerektigi diistiiniilmektedir.

Ureme ve cinsellik konularini igeren kitaplarin belirlenen temalar 15131inda
incelenmesiyle farkli sonuglara ulasilmistir. Kitaplarin iletilerinde genellikle cinsel
organlar, cinsel birliktelik, d6llenme, dogum gibi siirecler yer almaktadir. Ancak
aktarilan bilgilerde veya kullanilan kavramlarda belli bir 6lgiin ya da tutarlik
bulunmamaktadir (6rnegin cinsel organlarin isimlendirilmesi kitaplarda farklilik
gostermektedir). Bir diger Onemli sonu¢ kitaplarin igerdigi  bilgilerin
ayrmtilandirilmasidir (Ornegin K5’te anne ile babanin cinsel birlikteligi oldukca
ayrintili yer almakta iken K1’de bu siire¢ “annenin ve babanin duasinin bir araya
gelmesi” olarak belirtilmistir). Cinsel egitimde ¢ocuklarin yas ve gelisim diizeyine
uygun bilgiler verme konusu diisiiniildiigiinde kitaplarda farkli dil kullanimina dikkat
edilerek kullanilan kavramlarla ilgili belli tutarliklar c¢ergevesinde ¢ocuklarin
sorguladigi  konulart igeren kitaplarin ¢ocuklarla bulusturulmas: gerektigi
sOylenebilir.

Cocuklarin cinsellikle ilgili sorduklari sorulara yanit verme ve c¢ocugun
cinsellikle ilgili gelisimini destekleme siirecinde bazi iilkelerde benimsenen dl¢iinler
bulunmaktadir. Bu dlgilinler cinsel saglik, cinsel siddetin Onlenmesi, ergenlikte
cinsellik, iliskiler, korunma gibi konular1 igermektedir. Ornegin Avrupa'da Cinsel
Egitim Standartlar1 (WHO ve BZgA 2010) bilgi, beceri ve tutum bagliklart altinda
farkli yas gruplarina yonelik biyolojik, fiziksel, sosyal ve duygusal alanlarda dneriler
ve becerileri igermektedir. Benzer sekilde Amerika Birlesik Devletleri (SIECUS,
2018), Avustralya (Australian Curriculum, Assessment and Reporting Authority
[ACARA], 2022; Robinson ve dig., 2017), Isvec, Norveg ve Estonya gibi iilkelerde
cinsel egitimde kullanilabilecek bazi 6l¢iinler bulunmaktadir (Ketting ve dig., 2015).
Tiirkiye’de ise cinsel egitim programi genellikle Saghk Bilgisi dersi iginde
verilmektedir (Ogretir Ozgelik, 2021). Tiirkiye’de de ulusal diizeyde ¢ocuklara,
ergenlere ve ebeveynlere yonelik gelistirilebilecek olan Olgiinlerin destekleyici
olabilecegi, bu odlgilinler cergevesinde yazilan kitaplarin, hazirlanan uygulamalarin
veya diger materyallerin saglikli cinsel egitime hizmet edebilecegi diistiniilmektedir.
Bu 6l¢iinler bilimsel bilgilerin 15181nda sosyoloji, psikoloji, cocuk geligimi gibi saglik,
sosyal ve egitim bilimleri alanlarinda uzmanlarin bir araya gelmesiyle gelistirilebilir.

Bu arastirmada iiremeyi konu alan kitaplar arastirilmig, Tiirk¢e yazilmis veya
Tiirkge’ye ¢evrilmis toplam 11 kitaba ulagilmistir. Bu dogrultuda cinsel egitimde
kullanilabilecek resimli kitaplarin yayginlasmast gerektigi Onerilmektedir. Bu
kitaplarin alanlarinda uzman yazarlar tarafindan yazilmasi, yazim siirecinde
uzmanlardan destek alinmasi, ebeveynlere yonelik bilgilendirme/kilavuzlari igermesi,
kitaplarmn hitap ettigi yas grubunun belirtilmesi dikkat edilmesi gereken diger
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konulardir. Ayrica cinsel egitimle ilgili Tirkiye’de diger iilkelerde oldugu gibi
birtakim Ol¢iinlerin olusturulmasinin ve bu odlgiinlerin ¢ocuklar, ebeveynler ve
egitimcilerin  yararlanabilecegi iceriklerle paylasiminin yarali olabilecegi
diistiniilmektedir. Bu konu ile ilgili yapilacak sonraki caligmalarda ebeveynlerin
cinsel egitimle ilgili gorlsleri, cinsel egitimde resimli ¢ocuk kitaplarin
kullanma/yararlanma diizeyleri ve beklentileri incelenebilir.
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Appendix A

Appendices

Theme

K1

K2

K3 K4 K5

K6

K7

K8

K9

K10

K11

The person who
made the statement

about sexuality

Mother

Father

Child

3rd person
(uncertain)

Questioning

Questioning of
the child

Including
alternative
explanations

Explaining the
reason for
coming into
the world

Inclusion of Biological
Differences

Using Sexual Terminology

Acquisition of Reproductive

Functions

Sexual Intercourse

Hug

Embrace

Coming
together

Making love

Contain
reproductive
organs and
cells

Spending
private time

Being together

Staying alone

Sleeping
together

Other (prayer)
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Fertilization
Mother
2 2
§ 5. Father
=)
2,a 2 Fetus
o b euw
9 8 = o
s2<cs
ct S5
s ©5
=
g t
Birth

Alternative Ways to or Not
Wanting Have a Baby

Suggestions for parents

Specifying the Suitable Age
Group

Genitals

Fertilization

Reproductive
cells

Male-female
body

Sexual
intercourse

Pictures

Development
in the womb

Pregnant
woman figure

Birth

Other (human
picture)

+ - + + -
+ - + - +
+ + + + +
+ - + + +
+ - - + -
+ + - - -
- + - - -
+ - + + -
+ - + + -
+ - + - +
+ - + + -
+ - + - +
+ - + + +
+ + + + +
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Ek A
Tema Kl K2 K3 K4 K5 K6 K7 K8 K9 K10 K11
. . Anne + + + +
cilite e
Cocuk + +
agiklama Ugiincii Sahis + + o+ ¥ ¥
yapankisi 4 lirciz)
Cocugun + + + + + + +
sorgulamasi
Alternatif + + + + + + + + +
Sorgulama agiklamalara yer
verme
Diinyaya gelme + + + + +
nedeninin
acgiklanmasi
Biyolojik Farkliliklara Yer + + + - + + + - - + -
Verme
Cinsellikle Ilgili Kavramlari + - -+ o+ o+ o+ -+ + -
Kullanma
Ureme Fonksiyonlarinin + + - - - + + - - - -
Kazanilmasi
Sarilma + + T T
Kucaklama +
Bir araya gelme +
Sevisme +
Ureme +
organlarindan ve
Cinsel hiicrelerinden
Birliktelik  bahsetme
Ozel zaman + +
gecirme
Birlikte olma +
Yalniz kalma +
Beraber uyuma +
Diger (dua) +
Déllenme + + + - + o+ + - + + R
Gebelik Anne + + + + - + + - + - +
Siirecinden "~ ggpa ; " + . . n - . . . -
Bahsetme Foti
(Anne- etils + + + - + o+ + + + + +
baba ve
fetiis
iizerinden)
Dogum + - + + + + + - + + +
Bebek Sahibi Olmanin Farkl - - + - - - + - - + -
Yollari-Bebek Sahibi Olmak
Istememe
Anne-Baba igin Oneriler + + - - - + + + R - -
Kitabin Uygun Oldugu Yas - + - - - - - + - - R

Grubunun Belirtilmesi
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Resimler

Cinsel Organlar + + o+ + T T
Doéllenme + + + T T T
Ureme hiicreleri + ¥+ o+ ; i
Kadm-erkek + + + + + +
viicudu

Cinsel birlesme + + + + + -
Anne karninda + + + + + +
gelisim

Hamile kadin + + + + + -
figiirii

Dogum + + T T + T
Diger (insan + + + + T +

resmi)




