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School Counselor Self-Advocacy Questionnaire was developed by Clemens, Shipp,
and Kimbel (2011) to evaluate school counselors' ability to advocate for their own
rights in the context of advocating their own role in a school. The aim of this research
was to adapt this scale to Turkish culture and to conduct validity and reliability studies
of the scale. The study group of the research consisted of 427 (304 female and 124 male)
school counselors working in various schools in Izmir and Manisa. The validity of the
scale was examined with the construct validity and concurrent validity. The single-
factor structure of the scale was confirmed by the construct validity study. In the
concurrent validity study, a positive and significant correlation was found between
total and sub-dimensions scores of the Social Justice Scale and School Counselor Self-
Advocacy Questionnaire. Croncach Alpha and Spearman-Brown coefficients of the
scale were calculated as .85 and .82, and Composit Reliability (CR) and Average
Variance Extracted (AVE) values were found as .86 and .40. The coefficients obtained
confirmed the reliability of the scale. As a result, all finding supported that the School
Counselor Self-Advocacy Questionnaire is a valid and reliable measurement tool.
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Okul Psikolojik Danigmanlari igin Kendine Yonelik Hak Savunuculugu Olgegi, Clemens,
Shipp ve Kimbel (2011) tarafindan okul psikolojik danismanlarimin kendi haklarmin
savunuculuguna yonelik becerilerini, bir okul igerisinde kendi rollerini savunmalar1
baglaminda degerlendirmek amaciyla gelistirilmistir. Bu arastirmanin amaci, bu &lgegi
Tiirk kiiltliriine uyarlamak ve &lgegin gecerlik ve giivenirlik calismalarimi yapmaktir.
Aragtirmanin  ¢aligma grubunu Izmir ve Manisa illerinde cesitli kurumlarda gorev
yapmakta olan 427 (304 kadin ve 124 erkek) okul psikolojik darmismamni olusturmustur.
Olgegin gecerligi yapi gegerligi ve benzer dlgekler gegerligi ile incelenmistir. Yap1 gegerligi
calismasiyla Slgegin tek faktorlii yapist Tiirk kiiltiirtinde dogrulanmistir. Benzer dlgekler
gegerligi calismasinda ise Sosyal Adalet Olcegi toplam ve alt boyutlart ile Okul Psikolojik
Danigsmanlar igin Kendine Yonelik Hak Savunuculugu Olgegi puanlari arasinda pozitif ve
anlaml iligkiler bulunmustur. Buna ilaveten, dlgegin giivenirlik ¢alismasi kapsaminda
hesaplanan Cronbach Alfa katsayis1 .85 ve Spearman-Brown katsayisi .82 olarak; bilesik
giivenirlik (CR) degeri .86 ve ortalama agiklanan varyans degeri (AVE) ise .40 olarak
bulunmustur. Elde edilen katsayilar 6lgegin giivenirligini dogrulamistir. Sonug olarak, elde
edilen tiim bulgular Okul Psikolojik Danigsmanlar1 i¢in Hak Savunuculugu Olgegi’n'm
gegerli ve giivenilir bir 6l¢me araci oldugunu desteklemistir.

Sorumlu Yazar: Ash Uz Bas, Prof. Dr., Dokuz Eyliil Universitesi, Tiirkiye, asli.uzbas@deu.edu.tr, ORCID ID:

0000.0001.8307.6198.

Yazar2 F. Selda Oz Soysal, Dog. Dr., Dokuz Eyliil Universitesi, Tiirkiye, fatma.oz@deu.edu.tr, ORCID ID: 0000.0001.5406.7786.
Yazar3 Orkide Bakalim, Dog. Dr., [zmir Demokrasi Universitesi, Tiirkiye, orkide.bakalim@idu.edu.tr, ORCID ID:

0000.0003.1726.0514.

Atif igin: Uz Bas, A., Oz Soysal, F.S. & Bakalim, O., (2022). Okul psikolojik danigmanlari igin kendine y&nelik hak savunuculugu
Olgegi'nin tiirkge’ye uyarlanmast: gegerlik ve giivenirlik calismasi. Kirsehir Egitim Fakiiltesi Dergisi, 23(2), 1559-1587.



Uz Bas, A., Oz Soysal, F.S. & Bakalum, O.
Giris

Insan saghgi ve iyi-olusunun, ekonomik, sosyal ve politik yapilar araciligiyla olumlu ya da
olumsuz olarak etkilenebilecegi konusunda gittik¢ce artan bir goriis birligi vardir. Bunun yaninda
hizmetler, kaynaklar ve sosyal sermayeye erisim bakimindan bireylerin dahil olduklar1 gruplara
(cinsiyet, etnik 6zellikler, yas, cinsel yonelim, sosyoekonomik statii ve dini 6zellikler gibi) bagl olarak
farkliliklar oldugu da bilinen bir gergektir (Arthur ve Collins, 2014). Bu durum, egitim ortamlarinda
da kendini gostermektedir. Sehirlerde ve kirsalda yasayan Ogrenci popiilasyonu gittikce daha ¢ok
farklilasmakta ve okullar artan sayida yoksul ve azinlik 6grencilerini icermektedir (House ve Sears,
2002). Yoksul ogrenciler ve azinlik gruplarindan gelen 6grenciler okulda ve is yasaminda basarili
olmalarimi saglayacak egitim firsatlar1 konusunda ve buna bagh olarak daha avantajli akranlari
karsisinda akademik basar1 anlaminda belirgin bir yetersizlik yasamaktadirlar (Haycock, 1998). Okul
ortaminda ogrenciler arasinda gozlemlenen bu gibi esitsizliklere yonelik yaklasimlarin gelistirilmesi

ve uygulanmasi konusunda en 6nemli aktorlerden biri okul psikolojik danigmanlaridir.

Psikolojik danisma alaninda kiiltiire duyarli yaklasimlar ile sosyal adalet yaklasimlarinin
gelismesine paralel olarak, giiniimiiz okul psikolojik danismanlarindan tiim &grencilerini, kisisel,
akademik ve kariyer hedeflerinde basarili olmalari yolunda haklarin1 savunmalar: noktasinda aktif
roller tiistlenmeleri beklenmektedir (Astramovich ve Harris, 2007). Benzer sekilde, psikolojik
damismanlar igin kiiltiire duyarli yeterlilikler (Sue, Arredondo ve McDavis, 1992) ve hak
savunuculugu yeterlilikleri (American Counseling Association, 2004) belirlenmistir. Bu gibi yeterlilik
temelli bakis acilari, psikolojik damismanlara yardim etme uygulamalarinda tanimlanmis amaglar
saglamaktadir. Okul psikolojik danismanlari, yeterlilik temelli bir bakis agisin1 kullanarak amaglarini
belirleyebilir ve azinlik 6grencilerinin kendi hak savunuculuklarmi desteklemek amaciyla hak
savunuculugu Dbecerilerini gelistirme stratejileri uygulayabilirler. Buna bagli olarak, hak
savunuculugu yeterliliklerini kapsamli okul psikolojik danisma programlarina entegre edecek sekilde
bir bakis agis1 ortaya ¢ikmistir (Astramovich ve Harris, 2007). Benzer sekilde, yurt i¢inde yapilan
calismalarda da okul psikolojik damismanlarmin kiiltiire duyarlilik ve hak savunuculugu
yeterliliklerinin O6nemi vurgulanmaktadir. Bektas (2006) yirmi birinci yiizyilin psikolojik
danismanlarinin farkh kiiltiirlere mensup bireylerle calisirken daha duyarli olma gerekliliginin ortaya
giktigina dikkat cekmektedir. Benzer sekilde, Karairmak ve Aydin (2007) Tiirkiye'nin gesitli
bolgelerinde gorev yapan psikolojik danismanlarin kiltiirel duyarhilik donanimi ile hizmet
sunmalarinin meslegin saygmhiginin artmasmna ve genis halk kesimleri tarafindan kabul gérmesine
yardimci olacagini belirtmislerdir. Yakin tarihli bir ¢alismasinda, Tiirkiye’de yasanan sosyopolitik
kosullar1 g6z oniinde bulundurarak, Kagnici (2017) okul psikolojik danismanlarinin her seyden 6nce
miilteci c¢ocuklarla etkin bir sekilde calisabilmek icin ¢ok kiiltiirlii psikolojik danisma ve hak

savunuculugu yeterliliklerine sahip olmalarinin gerekliligine dikkat cekmektedir.
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Hak savunuculugu, okul psikolojik damismanligi alaninda, teorik kuramlar ve teknikler
tizerine temellenen geleneksel sozel iletisimin 6tesinde bir anlayisa isaret etmektedir. Field ve Baker’a
(2004) gore, hak savunuculugu roliinii iistlenen okul psikolojik danigmani, bireysel bir 6grencinin, bir
grup Ogrencinin ya da bir 6grenci sorununun yararina davranir, kiiltiire duyarl yeterliliklerini isine
katar, ilave yardim etme kaynaklar1 ve anlamli bilgiler saglar ve boylelikle psikolojik danigsma ofisinin
sinirlarini asan destekler sunar. Ayn1 zamanda ileride farkli alanlarda karsilasabilecekleri zorluklarin
iistesinden gelmelerine yardima olacak sekilde, 6grencilerinin kendi haklarinin savunuculugunu
yapacak sekilde onlar1 gii¢lendirir. En 6nemlisi ise, dgrencilerin seslerini duyuramadiklar1 yerleri

belirlemek amaciyla okul ¢evresi ve iklimini gozlemler.

House ve Sears (2002), okul psikolojik danigmanlarinin, tiim 6grencilerin en st diizeyde
basarili olmalarini saglamak amaciyla halihazirdaki tepkisel yardim vermek seklindeki rollerini,
proaktif liderler ve hak savunucular: olacak sekilde degistirmelerinin 6nemine isaret etmektedir.
House ve Sears, okul psikolojik danismanlarinin 6grenciler ya da marjinal gruplarin haklarim
savunmaktan ziyade okul sisteminin savunuculugunu yaptigini ve boylelikle statiikonun devamini
saglayacak sekilde hizmet verdiklerini iddia etmektedir. Oysaki, etnik Ozellikler ya da sosyo-
ekonomik statiiden kaynaklanan farkliliklar nedeniyle benzer firsatlara sahip olmayan 6grencilerin
haklarinin savunuculugunu yapmalarina gereksinim vardir. Yazarlar aymi zamanda, psikolojik
danisman egitimcilerinin, egitim programlarmi hak savunuculugunu Ogretecek, statiitkoyu ve

sistemleri sorgulayacak sekilde hazirlamadiklarini iddia etmektedir.

Amerikan Okul Psikolojik Danismanlart Dernegi Ulusal Modeli (2003), her bir dgrencinin
akademik basarisinin savunuculugunu yapmanin okul psikolojik danismanlarinin kritik bir rolii
oldugunu vurgulamaktadir. Ulusal modele gore okul psikolojik danismanlarinin hak savunuculugu
ile ilgili calismalarinin baslica bes amaci vardir. Bunlar, 6grencilerin gelisimini engelleyen kosullar
ortadan kaldirma; biitiin 6grencilerin 6grenmelerine yonelik firsatlar olusturma; okul programina
erisimi temin etme; 6grencilerin gereksinimlerini karsilamalarina yardimci olmak amaciyla okul ici ve
okul disinda diger kisilerle isbirligi yapma ve okullarda olumlu ve sistemli degisimi desteklemedir.
Okul psikolojik danismanlari, daha iyi okul psikolojik danisma programlari, daha iyi okullar ve daha
etkili toplum kaynaklarmin savunuculugunu yaparlar (Kuranz, 2002). Ayni zamanda, okul psikolojik
danismanlig1 meslegi ile bolgesel, ulusal ve uluslararasi diizeyde sosyal adaletin savunuculugunu da
yaparlar (Kiselica ve Robinson, 2001). Hak savunuculugu, karsilanmamis gereksinimleri belirlemek ve
problem ya da esitsizlige katki veren kosullar1 degistirmek iizere eyleme geg¢meyi igermektedir
(Trusty ve Brown, 2005). Hak savunuculugu ayni zamanda &zgeci bir tavir gerektirmektedir.
Psikolojik danismanlarin akademik basarinin temelini olugturan sosyal, kiiltiirel ve politik dinamikleri
etkilemeleri gerekmektedir. Tiim 6grenciler i¢in yiiksek bagarmin savunuculugunu yapmalar1 gerekir

ki bu da onlar1 okul ve egitim reformlar1 alaninda merkezi bir yere tasir (House ve Sears, 2002).
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Trusty ve Brown (2005), Fiedler’in (2000) 6zel egitim profesyonelleri igin gelistirmis olduklar:
hak savunuculugu yeterliliklerini temel alarak, okul psikolojik danismanlar: i¢in baslica yeterlilikleri
belirlemislerdir. S6z konusu yeterlikler, ii¢ bilesene gore siniflandirilmistir. Bunlar, egilimler, bilgi ve
becerilerdir. Okul psikolojik danismanlariin hak savunuculugu ile ilgili egilimleri dort bashik altinda
ele almmistir. Bunlar, hak savunuculugu rolleri  konusundaki egilimleri, aileyi
destekleme/giiclendirmeye yonelik egilimleri, sosyal hak savunuculugu egilimleri ve etik egilimlerini
icermektedir. Bilgi boyutu, okul ici ve disindaki kaynaklar; sosyal politikalar, hukuki haklar ve
bunlarin uygulanmasy; arabuluculuk ve ¢atisma ¢6zme stratejileri gibi yaklasimlar; hak savunuculugu
modelleri ile sistem degisimi hakkindaki modeller hakkindaki bilgileri igermektedir. Son olarak
beceriler boyutu ise iletisim, isbirligi, problemi degerlendirme ve problem ¢dzme becerileri,
organizasyonel beceriler ile kendine bakim (tiikenmislige karsi kendini koruma) becerilerini

kapsamaktadr.

Field ve Baker (2004), okul psikolojik danismanliginda hak savunuculugu g¢alismalarinin
onemli bir parcasinin ogrencileri giiclendirme ve kendi hak savunuculugu becerilerini gelistirmeleri
yolunda onlar1 destekleme oldugunu belirtmistir. Ote yandan, psikolojik damsma alaninda hak
savunuculugu iizerine alan yazin, dgrencileri kendi hak savunuculugu becerilerini gelistirmeleri
yoniinde desteklemekten ziyade, tipik olarak &grencilerin haklarmin savunuculugunu yapmaya
yonelik yaklasimlarin daha yaygin oldugunu gostermektedir. (6rnegin, House ve Martin, 1999; Lee,
2001; Musheno ve Talbert, 2002). Bundan dolayr okul psikolojik damsmanlariin, azmnlhk
ogrencilerinin kendi hak savunucular: olmalar: yolunda onlara siirekli destek verilmesini saglamak
amaciyla 6gretmenler ve okul yoneticileri ile isbirlikli bir calisma yiiriitmeleri gerekmektedir (Kurpius

ve Rozecki, 1992).

Amerikan Okul Psikolojik Danmigmanlart Dernegi'ne (ASCA) (2003) gore hak savunuculugu
genis ve ¢ok yonlii bir siire¢ olup, liderlik, isbirligi ve sistem degisimini igerir. Aymi zamanda hak
savunuculugu, belli 6grenci ya da ailelerin ya da daha iyi okul psikolojik danismanlig1 programi ve
daha iyi okullarin hak savunuculugu yaninda okul psikolojik damismanligi mesleginin hak
savunuculugunu yapmak gibi bir¢cok diizeyde yapilabilmektedir (Trusty ve Brown, 2005). Bu
arastirma Ozel olarak okul psikolojik danigsmanlarinin kendilerine yonelik hak savunuculuk rollerine
odaklanmaktadir. Kendine yonelik hak savunuculugu, kisilerin ilgileri, istekleri, gereksinimleri ve
haklarini atilgan olarak ifade etme ve miizakere etme yetenegi olarak tanimlanmistir (Van Reusen,
1996). Clemens, Shipp ve Kimbel (2011) ise, kendine yonelik hak savunuculugunu, sorun ya da
esitsizlige sebep olacak kosullari degistirme yeterligine sahip olan kisilerle, ideal okul psikolojik
danigmanlarinin rolleri hakkinda etkili ve uygun sekilde iletisim kurma, iletme, miizakere etme ya da
bilgilerin agiklikla paylasmasi olarak agiklamaktadir. Borders (2002), okul psikolojik danigsmani ve hak
savunucusu rollerinin birbirinin yerine kullanilabilecek kadar benzer oldugunu, hak savunuculugu

roliiniin, okul psikolojik danmismanlarinin {istlendikleri diger rollerden ayri tutulamayacagim iddia
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etmektedir. Mevcut arastirma kapsaminda okul psikolojik danismanlarinin kendi haklarinin
savunuculugu, okul yoneticileri ile kurduklar iligskiler baglaminda ele alinmistir. Okul yoneticileri,
okul psikolojik  danismanlarmmn  rollerini  tanimlayabilmeleri ve  zamanlarmmi nasil
degerlendireceklerine karar verebilmeleri sebebiyle, okul psikolojik danmigsmanlarinin kendi hak
savunuculugu cabalarimin yoneldigi baslica kisiler olarak degerlendirilmektedir (Amatea ve Clark,
2005; Leuwerke ve dig., 2009). Bu bakimdan okul psikolojik damismanlarinin kendi hak
savunuculuklarini 6lgerken, okul yoneticilerinin bakis agilarini degerlendirmek 6nemlidir (Clemens

ve dig., 2011).

Bu calisma kapsaminda Tiirk¢e'ye uyarlama ¢alismasit yapilmas: amaglanan Okul Psikolojik
Danismanlar1 igin Kendine Yonelik Hak Savunuculugu Olgegi, okul psikolojik danigsmanlarinin
profesyonel rollerinin merkezinde yer alan bir hak savunuculugu boyutunu 6l¢gmeyi amaglayan kisa
bir dlgme aracidir. Olgme araci, okul psikolojik danismanlarinin kendi haklarmin savunuculuguna
yonelik becerilerini, bir okul icerisinde kendi rollerini savunmalari baglaminda Ol¢mek iizere
hazirlanmistir. Ol¢cme aracim gelistiren arastirmacilar, bu 6lgegin okul psikolojik danigsmanlarinin
kendi haklarim1 savunmaya yonelik cabalarinin etkilerini degerlendirmeye ve kendi haklarmi
savunma becerilerini gelistirmeye yonelik firsatlar1 belirlemeye yoOnelik arastirmalarda
kullanilabilecegini diisiinmektedirler (Clemens ve dig., 2011). Olgegi kullanan sonraki arastirmalar,
okul psikolojik damismanlarinda hak savunuculugu becerilerinin duygusal zeka, sefkat doyumu ve
okul psikolojik danisma programlarinin uygulanma diizeyi ile pozitif yonde, sefkat yorgunlugu,
titkkenmislik ve ikincil travma stresi ile negatif yonde iligkili oldugunu (Lewis, 2020; Riggs, 2020) ve
kendine yonelik hak savunuculugunun ok kiiltiirlii yeterlikler iizerinde, 6z yeterligin aracilik ettigi
giiclii dolayl: etkilerinin bulundugunu (Aydogan, 2021) gostermektedir. Bir diger ¢alisma ise okul
psikolojik danigsmanlarina verilen hak savunuculugu egitiminin, kendilerine yonelik hak
savunuculugu becerilerine iliskin 6z yeterliklerinin anlamli bir yordayicist oldugunu gostermistir

(Perry ve dig., 2020).

Tiirkiye’de psikolojik danisma alaninda hak savunuculugu konusunu ele alan arastirmalarin
smirli sayida oldugu goriilmektedir. Konu ile ilgili ¢alismalardan ticii kavrami teorik ve uygulamaya
dayal1 yonleri ile agiklamaya odaklanan derleme ¢alismalaridir (Gokmen, 2020; Giiltekin, 2004; Keklik,
2010). Bir diger calisma, okul miidiirlerinin bakis acilarina gore okul psikolojik danigmanlarmin hak
savunuculugu rollerini inceleyen nitel bir arastirmadir (Tarhan, 2018). Ay yazarin yakin tarihli bir
diger nitel calismasinda ise okul psikolojik danigmanlarinin okulda adalet algilar1 ve hak
savunuculugu rollerine iliskin farkindaliklari incelenmistir (Tarhan, 2022). Diger calismalar ise
dogrudan hak savunuculugu kavramini ele almamakla birlikte ¢ok kiiltiirliiliik, kiiltiire duyarh
psikolojik danisma ve sosyal adalet gibi konular baglaminda hak savunuculugu kavramina yer
vermistir (Kagnici, 2017; Kagnici ve Denizli, 2018; Uygur ve dig., 2018). Mevcut arastirmanin,

psikolojik danisma alaninda sosyal adalet ve hak savunuculugu ile ilgili alan yazina katki vermesi ve
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uyarlama calismas: yapilan O6l¢me aracinin okul psikolojik damismanligr alaninda psikolojik
danmismanlarin hak savunuculuguna yonelik tutumlarini degerlendirmeye yonelik arastirmalar i¢in bir

degerlendirme araci saglamas: beklenmektedir.
Yontem

Bu arastirma, Clemens, Shipp ve Kimbel (2011) tarafindan gelistirilen Okul Psikolojik
Danigsmanlari i¢in Kendine Yonelik Hak Savunuculugu Olcegi'ni Tiirk kiiltiiriine uyarlayarak gecerlik

ve glivenirligini arastirmay1 amaglayan betimsel bir ¢alismadir.
Calisma Grubu

Aragtirmanin calisma grubu, Izmir ve Manisa illeri merkez ilgelerinde farkli egitim
kademelerinde gorev yapmakta olan 303’1 (%70.9) kadin, 124’1 (%29.1) erkek olmak iizere toplam 427
okul psikolojik damismanindan olusmaktadir. Okul psikolojik danismanlarinin yaglari 21 ile 61

arasinda degismektedir (x=36.68, 55=8.492). Hizmet yillar1 ise bir ile 45 arasinda degismektedir.
Veri Toplama Araglan

Okul psikolojik danismanlar icin kendine yonelik hak savunuculugu 6lcegi: Clemens, Shipp ve
Kimbel (2011) tarafindan okul psikolojik danismanlarinin kendi haklarinin savunuculuguna yonelik
becerilerini, bir okul igerisinde kendi rollerini savunmalar1 baglaminda degerlendirmek {iizere
geligtirilmigtir. Toplamda 9 maddeden (Orn madde: “Okul psikolojik danismani olarak gorevlerim ve
rollerimle ilgili zorluklarla etkin bir sekilde basa ¢ikarim”) olusan 6lgek, tek faktorlii 4’1t Likert tipi bir
dlgektir. Olgekten alinan toplam puanin yiikselmesi okul psikolojik danismanlarinin kendi haklarmin
savunuculuguna yonelik becerilerindeki artisa isaret etmektedir. Olgegin gegerlik caligmasi agimlayict
ve dogrulayici faktor analizi ile incelenmistir. A¢imlayici faktor analizi sonuglari tek faktorlii yapinin

varyansin % 80'ini agikladigim gostermistir. Olgegin Cronbach alfa katsayisi .84 olarak bulunmustur.

Sosyal adalet 6lcegi: Torres-Harding, Siers ve Olson (2012) tarafindan &gretmenlerin sosyal adalet
davranislarini degerlendirmek amaciyla gelistirilmistir. Toplamda 24 maddeden ve dort faktérden
olusan 7'li likert tipi bir dlgektir. Ik faktor sosyal adalet tutumlarina iliskin 11 maddeden (Orn.
madde; “Birey ve gruplarin fiziksel ve duygusal iyi olus durumlarini desteklemenin énemli olduguna
inanirim”) olusmaktadir. Tkinci faktor bireylerin sosyal adaletten algilanan davranigsal kontrole iliskin
5 maddeden (Orn. Madde: “Insanlarin yasamlar1 iizerinde olumlu bir etkiye sahip olabilirim”)
olusmaktadir. Ugiincii faktor sosyal adaletle ilgili 6znel normlari iceren doért maddeden (Orn. Madde;
“Cevremdeki insanlar, sosyal adaleti gelistirme c¢abalarnin destekleyicisidirler”) olusmaktadir.
Dordiinctii faktor ise gelecekte sosyal adalete yonelik davranigsal niyetleri 6l¢gmek igin dért maddeden
(Orn. Madde; “Gelecekte, sosyal adaleti destekleyici etkinliklerle ugrasmak isterim”) olusmaktadir.
Orijinal 6lcegin Cronbach alfa katsayilar1 Sosyal Adalet Tutumu igin .95, Algilanan Davranissal

Kontrol igin .82, Oznel Normlar igin .84, Davranissal Niyetler i¢in .88 olarak bulunmustur. Olgek,
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Tiirkge'ye Cirik (2015) tarafindan uyarlanmis ve Olgegin Cronbach alfa katsayilari Sosyal Adalet
Tutumu igin .92 , Algilanan Davranigsal Kontrol i¢gin .84, Oznel Normlar icin .88 Davranissal Niyetler
icin .90 ve toplam Olgek icin .92 olarak bulunmustur. Bu c¢alismada ise Olgegin Cronbach alfa
katsayilar1 Sosyal Adalet Tutumu igin .93, Algilanan Davranigsal Kontrol icin .94, Oznel Normlar igin

.94, Davranissal Niyetler icin .96 ve toplam 6lgek icin .94 olarak belirlenmistir.
islem

Oncelikli olarak Olcegin Tiirk kiiltiiriine uyarlama ¢alismasinin yapilmasi igin 6lgegi gelistiren
aragtirmacilardan izin alinmistir. Daha sonra 6lgek, arastirmacilar tarafindan Tiirkgeye cevrilmistir.
Olgegin Tiirkge cevirileri hem ana diline hem de Ingilizceye hakim, Psikolojik Danisma ve Rehberlik
alanindan en az doktora derecesine sahip dort 6gretim iiyesi tarafindan tekrar incelenmistir. Alinan
geribildirimler dogrultusunda Ol¢ek yeniden diizenlenerek bu Ogretim {iyelerine tekrar
gonderilmigtir. Ogretim iiyelerinin, dlgekle ilgili son degerlendirmeleri ve maddelerle ilgili uyum goz
oniine aliarak olgege son sekli verilmistir. Son olarak 6lgek, Google anket formu olusturarak sosyal

medya ve mail yoluyla okul psikolojik danismanlarina ulastirilmis ve veriler toplanmustir.
Veri Analizi

Okul Psikolojik Danmigmanlari igin Kendine Yénelik Hak Savunuculugu Olgeginin Tiirkge
formunun giivenirlik ve gegerlik analizlerinin yapilmasi amaciyla dlgeklerden elde edilen veriler,
SPSS 23.0 programma aktarilmistir. Olgegin yap1 gegerliginin belirlenmesi amaciyla da Dogrulayici
Faktor Analizi (DFA) yapilmistir. DFA analizi i¢in Lisrel 8.7 paket programindan yararlanilmistir.
Olgegin giivenirlik analizini Cronbach alfa katsayisi ve Spearman-Brown katsayist ile hesaplanmustir.

Giivenirlik katsayilarinin hesaplanmasinda SPSS 23.0 istatistik paket programi kullanilmistir.
Arastirmanin Etik izinleri

Yapilan bu c¢alismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boltimii
olan “Bilimsel Arastirma ve Yayimn Etigine Aykir1 Eylemler” bashg:r altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.
Etik kurul izin bilgileri:

Etik degerlendirmeyi yapan kurul adi = Izmir Demokrasi Universitesi Sosyal ve Begeri Bilimler

Bilimsel Arastirma ve Yayin Etigi Kurulu
Etik degerlendirme kararinin tarihi= 05/05/2021

Etik degerlendirme belgesi say1 numarasi= 2021/05-02
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Bulgular

Okul Psikolojik Danmigmanlari i¢in Kendine Yénelik Hak Savunuculugu Olgegi'nin gegerlik ve
gilivenirligine iliskin analizlerden 6nce 6l¢ek maddeleri ve toplam Olgekten alinan puanlarin ortalama
ve standart sapmalar ile carpiklik ve basiklik degerlerine iliskin betimsel istatistikler hesaplanmis

olup, elde edilen veriler Tablo 1’de sunulmustur.

Tablo 1. Okul psikolojik danismanlar: icin kendine yonelik hak savunuculugu 6lgegi puanlarina iliskin betimsel
istatistikler

Olcek Carpiklik Basiklik

n X Sd Katsay1 Se Katsay1 Se
Madde 1 427 3.61 0.4 -0.8 11 1.2 23
Madde 2 427 3.41 0.5 -0.7 11 1.3 23
Madde 3 427 3.22 0.6 -0.6 11 0.5 23
Madde 4 427 3.13 0.6 -0.5 11 1.0 23
Madde 5 427 3.51 0.5 -0.7 A1 0.4 .23
Madde 6 427 3.31 0.6 -0.7 A1 0.4 23
Madde 7 427 3.42 0.6 -0.7 A1 1.0 .23
Madde 8 427 3.32 0.6 -0.8 A1 0.9 23
Madde 9 427 3.31 0.3 -0.2 11 0.4 .23
Toplam 427 30.24 3.05 -0.3 11 0.6 23

Tablo 1 incelendiginde, 6l¢ek maddelerinin puan ortalamalarmin 3.13 ile 3.61 arasinda,
standart sapma degerlerinin 0.3 ile 0.6 arasinda oldugu goriilmektedir. Toplam 6l¢ek puan ortalamasi
30.24, standart sapma degeri ise 3.05 olarak hesaplanmistir. Carpiklik katsayilarinin -0.2 ile -0.8
arasinda oldugu, basiklik katsayilarinin ise 0.4 ile 1.3 arasinda oldugu goriilmektedir. Tabachnick ve
Fidell'e (2015, s. 78-82) gore carpiklik ve basiklik katsayilarinin + 1.5 araliginda yer almas: verilerin
normal dagildigina isaret etmektedir. Buna gore, elde edilen degerler incelendiginde verilerin normal

dagilim varsayiminu karsiladig1 goriilmektedir.
Yap1 Gegerligi

Clemens, Shipp ve Kimbel (2011) tarafindan gelistirilen orijinal 6lgek 9 madde ve tek boyuttan
olusmaktadir. Bu arastirma kapsaminda dogrulayici faktor analizi (DFA) uygulanarak orijinal tek
boyutlu yapinin Tiirkce formunun yap1 gecerligi test edilmistir. Olgegin test edilen tek boyutlu
yapisina iliskin model veri uyumunu gosteren indeksler Tablo 2’de verilmistir.

Tablo 2. Okul psikolojik danismanlar: icin kendine yonelik hak savunuculugu 6lgeginin uyum iyiligi testlerine
iliskin degerler

X2 df X2/ df GFI NFI CFI IFI RMSEA

101.28 25 4.05 .95 .96 .97 .97 .08

Tablo 2’de gosterilen uyum indexlerinden ki-kare (x2 / df) degerinin 2 ile 4 arasinda olmasi
modelin kabul edilebilir uyuma isaret ettiginin gostergesi olarak degerlendirilmektedir (Haigh ve dig.,

2011). Buna bagh olarak Okul Psikolojik Danismanlari icin Kendine Yénelik Hak Savunuculugu
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Olgegi'nin Tiirkge formunun tek boyutlu yapisina iligkin ki-kare degeri (x2 / df = 4.05, p <.05) kabul
edilebilir uyumun gostergesi olarak yorumlanabilir. Diger uyum indexleri olan GFI, NFI, CFI ve
IFI'min ise .90’a esit ya da bu degerden biiyiik olmasmin incelenen modelin iyi uyum diizeyinde;
.95’ten biiyiik olmasinin ise mitkemmel uyum diizeyinde oldugunu gostermektedir (Hu ve Bentler,
1999). Ek olarak, RMSEA degerinin .05'ten kii¢iik ya da esit olmas1 iyi uyuma; .05 ile .10 arasinda
olmas: ise kabul edilebilir uyuma isaret etmektedir (Schermelleh-Engel ve Moosbrugger, 2003;
Tabachnick ve Fidell, 2013). Bu bilgiler dogrultusunda, Okul Psikolojik Danismanlar: i¢in Kendine
Yénelik Hak Savunuculugu Olgegi'nin tek boyutlu yapisini dogrulamak amaciyla hesaplanan GFI
(.95) indexine gore incelenen modelin iyi uyum; NFI (.96), CFI (.97) ve IFI (.97) indexlerine gore
miitkemmel uyum; RMSEA (.08) degerine gore kabul edilebilir uyum gosterdigi belirtilebilir.

Okul Psikolojik Danismanlar1 icin Kendine Yonelik Hak Savunuculugu Olgeginin yap1

gecerligi kapsaminda yapilan dogrulayici faktor analizine iliskin diyagram Sekil 1’de verilmistir.

L EQ = V1l

0. 55— w2
0. 75— V3
L 4

1.00

0. 55— VS
g7 — - LS
Q.su—l- T
o4 - e
0.58—= g

Chi-Square=101_28, df=35, PF-wvalue=0_00000, RM3EA=0_0B5

Sekil 1. Okul psikolojik danigsmanlari i¢in kendine yonelik hak savunuculugu 6lgeginin path diyagrami

Benzer Olgekler Gegerligi

Olgegin benzer Slcekler gegerligini incelemek amaciyla Torres-Harding ve digerleri (2002)
tarafindan gelistirilmis ve Cirik (2015) tarafindan Tiirk¢e’ye uyarlanan 24 maddeden olusan “Sosyal
Adalet Clgegi” olciit olarak kullanilmistir. “Okul Psikolojik Danismanlar: I¢in Kendine Yonelik Hak

Y]

Savunuculugu Olgegi”nin “Sosyal Adalet Olgegi”nin alt boyutlar1 ve toplam 6lgek puanlari arasindaki
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iliski Pearson ¢arpim moment korelasyon katsayisi ile hesaplanmistir. Elde edilen bulgular sirasiyla;
Okul Psikolojik Damigmanlari icin Kendine Yénelik Hak Savunuculugu Olgegi ile Sosyal Adalet
Tutumu alt boyutu arasindaki korelasyon katsayisi r = .84, Algilanan Davramnigsal Kontrol alt boyutu
arasindaki korelasyon katsayisi r = .85, Oznel Normlar alt boyutu arasindaki korelasyon katsayisi r
=.75, Davranigsal Niyetler alt boyutu arasindaki korelasyon katsayisi r = .86 ve Sosyal Adalet Olgegi

toplam puanlar: arasindaki korelasyon katsayisi ise r =.88 olarak bulunmustur.
Giivenirlik

Okul Psikolojik Danigmanlari Igin Kendine Yonelik Hak Savunuculugu Olgegi'nin giivenirligi,
Cronbach alfa i¢-tutarlilik kestirme metodu ve test yarilama metodu olan Spearman-Brown ile
incelenmistir. Elde edilen Cronbach alfa degeri toplam 06l¢ek puani igin .85 olarak hesaplanmustir.
Spearman- Brown giivenirlik katsayis1 ise .82 olarak hesaplanmistir. Ayrica Olgegin yapisal
glvenirligini test etmek amaciyla bilesik giivenirlik (CR) ve ortalama agiklanan varyans degerleri
(AVE) hesaplanmistir. Yeterli giivenirlik i¢in CR degerinin .70; AVE degerinin ise .50’den biiyiik
olmas1 gerekmektedir (Hair vd. 2009) Bu calismada CR degeri .86 AVE degeri ise .40 olarak
bulunmustur. Bu degerler kabul edilebilir diizeydedir. Huang vd. (2013)’e gore AVE degeri .50'nin

altinda olsa da CR degerinin .60"1n {izerinde olmasi giivenirlik i¢in yeterlidir.

Ayrica 6lgek maddeleri arasindaki iliskiler Pearson Moment Carpimi Korelasyon katsayisi ile

hesaplanmustir. Elde edilen degerler Tablo 3’de sunulmustur.

Tablo 3. Okul Psikolojik Danismanlar Icin Kendine Yonelik Hak Savunuculugu Olgegi Maddeleri Arasindaki
Korelasyonlar

Ol¢ek 1 2 3 4 5 6 7 8 9
Maddeleri
1 1
2 40 1
3 30 31 1
4 25 29 33 1
5 40 39 29 25 1
6 21 52 20 34 46 1
7 35 48 28 38 45 57 1
8 37 51 30 43 47 50 75 1
9 29 35 32 26 52 48 42 41 1

Tablo 3 incelendiginde 6l¢egin maddeleri arasindaki korelasyon degerlerinin r =.20 ile r =.75
arasinda degistigi goriilmektedir. Elde edilen korelasyon katsayilari, 6l¢ek maddelerinin birbiri ile

iliskili bir yap1y1 6l¢tiigiiniin gostergesi olarak degerlendirilmistir.
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Tartisma

Bu calismanin amaci, Clemens, Shipp ve Kimbel (2011) tarafindan okul psikolojik
damismanlarinin kendi haklarmin savunuculuguna yonelik becerilerini, bir okul igerisinde kendi
rollerini savunmalar1 baglaminda degerlendirmek amaciyla gelistirilen Okul Psikolojik Danismanlar:
Icin Kendine Yonelik Hak Savunuculugu Olgegi'ni Tiirk kiiltiiriine uyarlayarak, gecerlik ve giivenirlik
calismasini yapmaktir. Calisma kapsaminda ayrica, 6lgek maddeleri ve toplam 6lgek puanina iliskin
betimsel istatistikler de incelenmis ve okul psikolojik danismanlarinin kendilerine yo&nelik hak
savunuculugu becerilerinin diizeyi degerlendirilmistir. Olgegin yap1 gegerligi ¢alismasi kapsaminda
yapilan dogrulayici faktor analizi sonugclari, Ol¢egin dokuz maddeli ve tek boyutlu yapisimi
dogrulamistir. Elde edilen uyum iyiligi degerleri kabul edilebilir degerler ile miikemmel uyum
arasinda degismektedir. Bulgulardan yola ¢ikarak, iilkemizde farkli 6gretim kademelerinde gorev
yapan okul psikolojik damismanlarinin, Batili kiiltiirlerdeki meslektaslarina benzer sekilde okul
ortaminda kendi mesleki rollerini okul ydneticileri ile iligkileri baglaminda savunmaya yonelik roller

iistlendikleri sdylenebilir.

Benzer Olgekler gecerlik calismast kapsaminda, Slgekten elde edilen puanlar ile Sosyal Adalet
Olcegi toplam ve alt Olcek puanlarindan elde edilen puanlari arasindaki korelasyon degerleri
incelenmis olup, pozitif yonde ve yiiksek diizeyde anlaml iligkiler (sadece Oznel Normlar alt 6lgegi
igin orta diizeydedir) oldugu belirlenmistir. Okul psikolojik damismanligr alaninda sosyal adalet ve
hak savunuculugu kavramlar birbirlerine eslik eden, birbirlerini destekleyen yapilardir. Nitekim,
psikolojik danisma alaninda besinci biiyiik gii¢ olarak da kabul edilen sosyal adalet psikolojik
danismanligl, psikolojik damismanlarin hak savunuculugu rollerini 6n plana g¢ikartmaktadir (Rate,
2009). Mevcut calismadan elde edilen bulgular, séz konusu yapilar arasindaki giiglii iligkileri destekler
nitelikte olup, ayni zamanda uyarlama calismast yapilan Olgegin gecerligine iliskin kanitlar

sunmaktadair.

Olgegin i¢ tutarhlik katsayistmn .70 alt simir olarak alinmakta ve bu katsaymn 1.00%e
yaklasmas1 Olgegin giivenilirligi icin arzu edilmektedir (Erkus ve dig., 2020 ss.53). Bu calismada
olgegin giivenirlik calismas1 kapsaminda toplam 6lg¢ek puanlari icin hem Cronbach alfa katsayist hem
de Spearman Brown giivenirlik katsayisi hesaplanmis olup, elde edilen degerler olgegin yiiksek
diizeyde igsel tutarliliga sahip oldugunu gostermektedir. Bunun yaninda hesaplanan 6l¢ek maddeleri
arasindaki korelasyon degerleri de oOlgegin giivenirligini desteklemektedir. Mevcut c¢alisma
kapsaminda elde edilen giivenirlik katsayilari, dlgegin gelistirme ¢alismasi kapsaminda elde edilen
degerler ile karsilastirildiginda, Cronbach alfa degerlerinin oldukga benzer oldugu (mevcut ¢alismada
.85 iken, orijinal ¢alismada .84) sOylenebilir. Olcek maddeleri arasindaki korelasyon degerlerinin ise

orjinal calismada .19 ile .61 arasinda degistigi g6z oOniinde bulunduruldugunda, mevcut calisma
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kapsaminda elde edilen degerlerin nispeten daha yiiksek oldugu goriilmektedir. (Clemens, Shipp ve

Kimbel, 2011).

Arastirma kapsaminda 6l¢ek maddeleri ve toplam 6lgek puanina iliskin elde edilen betimsel
istatistik sonuclar1 degerlendirildiginde, ortalamas: en yiiksek olan maddenin &lgegin birinci maddesi
oldugu goritilmiistiir. Bu olcek maddesi, okul calisanlari ile olumlu iliskiler siirdiirmeyi ifade
etmektedir. Elde edilen bu bulgu, alanyazindaki ilgili arastirma sonuglar1 ile parelellik
gostermektedir. Olgegi kullanan &nceki arastirmalarda da puan ortalamasi en yiiksek maddenin
birinci madde oldugu goriilmektedir (Clemens ve dig.,, 2011; Havlik ve dig., 2019; Lewis, 2020; Riggs,
2020). Olgek maddeleri arasinda en yiiksek ikinci siradaki madde ise beginci madde olmustur. Bu
madde okul psikolojik danismanlarinin gorevleri ile ilgili olarak karsilastiklar1 zorluklarla basa
¢ikmak icin problem ¢6zme becerilerini kullanmalarini ifade etmektedir. Elde edilen bu bulgu da
onceki aragtirma bulgular ile benzerdir. Olgek maddelerinin betimsel istatistiklerini rapor eden
onceki dort calismadan ti¢ii de en yiiksek ortalamaya sahip ikinci maddenin besinci madde oldugunu
bulmustur (Clemens ve dig., 2011; Lewis, 2020; Riggs, 2020). Ortalamasi en yiiksek olarak bulunan iki
maddenin de okul psikolojik danmismanlarinin rollerinin vazgegilmez boyutlarina isaret ettigi
sOylenebilir. Digerleri ile olumlu iliskiler kurmak ve zorluklar karsisinda problem ¢6zme becerilerini
kullanmak okul psikolojik danismanlarindan beklenen baslica 6zellikler arasinda degerlendirilir (Uz
Bas, 2018). Ortalamasi en diisiitk maddenin ise dérdiincii madde oldugu bulunmustur. Bu madde okul
mildiiriintin psikolojik damismanin okuldaki goérevleri hakkindaki goriislerini ve bakis agisini dikkate
almay1 ifade etmektedir. Elde edilen bu bulgunun onceki arastirma bulgularindan farklilastig:
goriilmiistiir. Onceki aragtirmalarin tiimiinde ortalamasi en diisiik maddenin, gérev ve rollerle ilgili
destek ve degisimle ilgili olarak okul miidiiriiyle gerekli bilgileri paylasmay1 ifade eden yedinci
madde oldugu goriilmiistiir. Madde igerikleri farkli olmakla birlikte, her iki madde okul miidiirii ile
iletisime odaklanmasi bakimindan benzerlik gostermektedir. Buradan hareketle, okul psikolojik
danismanlarinin kendilerine yonelik hak savunuculugu becerileri konusunda gorece okul miidiirleri
ile kurduklar iligkiler noktasinda zorlandiklar: sdylenebilir. Son olarak 6lgekten alinan toplam puan
ortalamasi incelendiginde, dnceki ¢alismalarda rapor edilen ortalama puanlardan biraz daha yiiksek
oldugu goriilmiistiir. Onceki caligmalarda toplam dlgek puan ortalamasi 29.33 (Clemens ve dig., 2011),
29.85 (Havlik ve dig., 2019) ve 29.48 (Lewis, 2020) olarak bulunurken, mevcut ¢alismada 30.24 olarak
bulunmusgtur. Bu durumda, Tiirkiye’de gorev yapmakta olan okul psikolojik danigmanlarinin
kendilerine yonelik hak savunuculugu beceri diizeylerinin gorece yiiksek oldugu sodylenebilir. Diger
yandan, elde edilen bu bulgunun yorumlanmasinda, ¢alismada kullanilan 6lgegin bir kendini anlatma
Olcegi oldugunu ve katilimcilarin 6znel degerlendirmelerini yansittigini dikkate alarak ihtiyath

olunmasi gerektigi soylenebilir.
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Sonug ve Oneriler

Bu arastirmada Okul Psikolojik Danismanlar: Icin Kendine Yonelik Hak Savunuculugu
Olgegi'nin baz1 psikometrik 6zellikleri Tiirk kiiltiiriinde incelenmis ve elde edilen bulgular Slgme
aracinin  gegerlik ve giivenirligini dogrulamistir. Diger yandan arastirmanin bazi smirhiliklar
bulunmaktadir. Aragtirmanin galisma grubunu Izmir ve Manisa illerinde gorev yapan okul psikolojik
damigsmanlar1 olusturmustur. Elde edilen bulgularin genellenebilirligini desteklemek amaciyla,
Tiirkiye'nin farkli bolgelerinde gorev yapan okul psikolojik damismanlariyla 6lcegin gegerlik ve
gilivenirlik ¢alismalarinin yeniden yapilmasi onerilmektedir. Farkli 6rneklemlerle yapilacak ileriki
calismalar, 6lcek yapisina iliskin farkli modellerin sitnanmasi ve Tiirk kiiltiiriinde uygunlugunun test
edilmesi amaciyla da katki verici olabilir. Bunun yaninda, mevcut calisma kapsaminda uyarlama
calismas1 yapilan Olgegin, farkli degiskenlerle iligkilerini incelemeye yonelik arastirmalar
yapilmasinin, dlgegin gecerligine iliskin bulgulara katki saglayacag:1 diistintilmektedir. Bu calisma
okul psikolojik danismanlarinin kendilerine yonelik hak savunuculugu becerilerini nicel bir arastirma
yontemiyle ele almis olup, ileride yapilacak nitel ¢alismalar hak savunuculugu becerilerini daha
derinlemesine incelemek bakimindan katki verici olacaktir. Diger yandan, Okul Psikolojik
Damismanlari icin Kendine Yonelik Hak Savunuculugu Olgegi’nin, okul psikolojik danismanlarinin
hak savunuculuk yeterliliklerinin farkli degiskenlerle iliskisini incelemeye ve hak savunuculugu
yeterliliklerini gelistirmeye yonelik ¢alismalarda kullanilmasinin arastirmacilar igin yararh olacagi
diisiiniilmektedir. Son olarak, okul psikolojik danismanlarinin hak savunuculuk yeterlilikleri
konusunda farkindaliklarin1 ve mesleki gelisimlerini desteklemek ve okul psikolojik danisma

hizmetlerinin etkililigini gelistirmek amaciyla 6lgek uygulamasindan yararlanilabilir.
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Introduction

There is an ever-growing consensus that economic, social, and political structures may either
positively or negatively affect human health and well-being. It is also a known truth that individuals
have varying access to the services, resources and social capital depending on the groups they belong
to (such as gender, ethnic background, age, sexual orientation, socioeconomic status, and religious
properties.) (Arthur and Collins, 2014). This variance is also present in educational settings. The
student population in cities and rural areas is becoming increasingly diverse, and schools serve an
increasing number of poor and minority students (House and Sears, 2002). In terms of educational
opportunities that would enable them to succeed in school and in life, poor students and students
from minority groups face a huge disadvantage compared to their more privileged peers (Haycock,
1998). School counsellors are one of the key players in the development and implementation of

strategies to address the disparities that are seen among students in the school environment.

In parallel to the development of a social justice approach with culture-sensitive approaches
in the field of counseling, all of today's school counselors are expected to play active roles in
advocating for their students' rights for the students to succeed in their personal, academic, and career
goals (Astramovich and Harris, 2007). Similarly, culture-sensitive competencies (Sue, Arredondo, and
McDavis, 1992) and advocacy competencies (American Counseling Association, 2004) have been set
for counselors. Such competency-based approaches provide defined objectives for practices that assist
counselors. School counselors can identify their goals using competency-based approaches and
implement strategies that develop minority students' skills in advocacy of rights to promote their
rights. Correspondingly, a perspective that integrates rights advocacy competencies into
comprehensive school counseling programs has emerged (Astramovich and Harris, 2007). Similarly,
the importance of cultural sensitivity and rights advocacy competencies of school counselors has been
emphasized in domestic studies. Bektas (2006) has drawn attention to the fact that a requirement for
psychological counselors of the twenty-first century to be more sensitive when working with
individuals belonging to diverse cultures has arisen. Similarly, Karairmak and Aydin (2007) indicated
that psychological counselors working in various regions of Turkey providing services equipped with

cultural sensitivity will help to increase the reputation of the profession and gain acceptance by a wide
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public. In a recent study, considering the socio-political conditions in Turkey, Kagnic1 (2017)
suggested that school counselors must first have multicultural counseling and advocacy competencies

to work effectively with refugee children.

Advocacy points to an understanding that is beyond traditional verbal communication based
on theoretical theories and techniques in the field of school counseling. Field and Baker (2004) assert
that school counselors who take on the role of advocates work for the good of a single student, a
group of students, or in an effort to resolve a problem involving students. They also incorporate their
cultural sensitivity competencies into their work and offer additional resources and valuable
information, providing support that extends beyond the walls of the counseling office. At the same
time, they empower students to advocate for their own rights to help them overcome the difficulties
they may face in different situations in the future. Most importantly, they observe the school

environment and climate to determine areas where students cannot make themselves heard.

House and Sears (2002) point to the importance of school counselors needing to change their
roles from their current role of reactive helpers to roles of proactive leaders and advocators to enable
all students to succeed at the highest level. House and Sears claim that school counselors advocate for
the school system rather than defending the rights of students or marginalized groups, and thus serve
to ensure the continuation of the status quo. Contrary to this, they need to advocate for the rights of
students who do not have similar opportunities due to differences arising from ethnic characteristics
or socio-economic status. The authors also claim that psychological counselor educators do not

prepare their educational programs to teach rights advocacy or question the status quo and systems.

American School Counselors Association National Model (2003), highlights that a critical role
of school counselors is to advocate for the academic success of every student. According to the
national model, the rights advocacy practices of school counselors have five main objectives. These
are: eliminating conditions that inhibit the development of students, creating learning opportunities
for all students, providing access to the school program, cooperating with third parties both inside
and outside of the school in order to help meet the needs of students, and supporting systematic and
positive change in schools. Kuranz (2002) holds that counselors at schools promote better counselling
services, better educational institutions, and more efficient community services. Through their work
as school counsellors, they simultaneously promote social justice at the local, state, and international
levels (Kiselica and Robinson, 2001). Rights advocacy involves taking action to identify unmet needs
and changing conditions that contribute to a problem or inequality (Trusty and Brown, 2005). Rights
advocacy also entails an altruistic attitude. Psychological counselors need to influence social, cultural,
and political dynamics that form the basis of academic success. They need to advocate for the higher
success of all students, which puts them in a central position in the field of school and educational

reforms (House and Sears, 2002).
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Trusty and Brown (2005) has determined the main competencies for school counselors based
on the rights advocacy competencies developed by Fiedler (2000) for special education professionals.
The competencies in question are classified according to three components. These are dispositions,
knowledge, and skills. School counselors' dispositions on rights advocacy are discussed under four
subjects. These include advocacy disposition, family support/empowerment disposition, social
advocacy disposition and ethical disposition. The knowledge facet of these competencies involves
information about resources inside and outside of the school, social policy, legal rights and their
implementation, approaches such as mediation and conflict resolution strategies and models of
systematic change and rights advocacy. Lastly, the skills facet involve communication, collaboration,
problem assessment and problem-solving skills, organizational skills, and self-care (self-protection

against burnout) skills.

Field and Baker (2004) pointed out that an important part of advocacy practices in school
counseling is to empower students and support them in developing their own rights advocacy skills.
On the other hand, the literature on rights advocacy in the field of counseling show that approaches
on defending the rights of students are typically more common than approaches that support students
to develop their own advocacy skills (e.g., House and Martin, 1999; Lee, 2001; Musheno and Talbert,
2002). Thus, school counselors need to collaborate with teachers and school administrators to ensure
that minority students are continuously supported to become their own advocators (Kurpius and

Rozecki, 1992).

According to the American School Counselors Association (ASCA) (2003), rights advocacy is a
broad and multifaceted process and involves leadership, cooperation, and systematic change.
Advocacy can also be done at many levels, such as advocating for certain students or families, or for
better school counseling programs and better schools, as well as advocating for the profession of
school counseling. (Trusty and Brown, 2005). This research focuses on the role of school counselors as
their own rights advocators. Self-advocacy has been defined as the ability of individuals to express
and negotiate their interests, wishes, requirements and rights assertively (Van Reusen, 1996). Clemens,
Shipp and Kimbel (2011) explain self-advocacy as communicating, conveying, and negotiating or
sharing information clearly, effectively, and appropriately about the ideal roles of school counselors
through individuals who can change conditions that cause problems or inequality. Borders (2002)
argues that the roles of school counselor and rights advocator are similar enough to be used
interchangeably, and that the role of rights advocacy cannot be separated from other roles undertaken
by school counselors. Within the scope of this research, the self-advocacy of school counselors has
been discussed in the context of the relationships between school counselors and school
administrators. School administrators are seen as the main audience of school counselors' self-
advocacy efforts since they can define the roles of school counselors and can make decisions about

how school counselors will utilize their working time (Amatea and Clark, 2005; Leuwerke et al., 2009).
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Thus, it is important to evaluate the perspectives of school administrators while measuring the self-

advocacy of school counselors (Clemens et al., 2011).

The School Counselor Self-Advocacy Questionnaire, which is intended to be adapted to
Turkish within the scope of this study, is a short measurement tool that aims to measure the rights
advocacy role that is central part of the professional roles of school counselors. This measurement tool
has been prepared to measure the self-advocacy skills of school counselors in the context of
advocating for their own role in schools. The measurement tool's original developers intended for this
scale to be used for evaluation in research to determine the effects of school counselors' efforts to
advocate for their own rights and on identifying opportunities to develop their self-advocacy skills.
(Clemens et al., 2011). Later studies that used the scale have shown that advocacy skills of school
counselors are positively related to emotional intelligence, compassion satisfaction, and the
implementation level of school counseling programs, and are negatively related to compassion
fatigue, burnout, and secondary trauma stress (Lewis, 2020; Riggs, 2020) and that self-advocacy has
strong indirect effects on multicultural competencies mediated by self-efficacy (Aydogan, 2021).
Another study found that school counsellors' self-efficacy in their self-advocacy skills is significantly

predicted by the rights advocacy training they received (Perry et al., 2020).

There are a limited number of studies in the literature addressing the issue of rights advocacy
in the field of psychological counseling in Turkey. Three of the studies related to the subject are
reviewed studies focusing on explaining the concept with theoretical and implementational aspects
(Gokmen, 2020; Giiltekin, 2004; Keklik, 2010). Another qualitative research examined the rights
advocacy roles of school counsellors according to the perspectives of school principals (Tarhan, 2018).
School counsellors' perspectives of justice in schools and their understanding of their roles as
advocates were studied in a more recent qualitative study by the same author (Tarhan, 2022). While
other studies (Kanoc, 2017; Kanoc and Denizli, 2018; Uygur et al., 2018) have not explicitly addressed
the notion of rights advocacy, they have addressed the conceptin the context of issues like
multiculturalism, culturally sensitive psychological counseling, and social justice. The aim of this
study is to contribute to the literature on social justice and rights advocacy in the field of psychological
counseling and to provide an assessment tool for research on the evaluation of psychological
counselors' attitudes toward rights advocacy in the field of psychological counseling through the

adaption of the assessment tool that is the focus of this study.
Method

This descriptive study investigated the validity and reliability of the School Counselor Self-
Advocacy Questionnaire developed by Clemens, Shipp, and Kimbel (2011) by adapting it to Turkish

culture.
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Study Group

The research study group consisted of a total of 427 school counselors, of whom 303 (%70,9)
are female, and 124 (%29,1) are male, all serving in the central districts of [zmir and Manisa provinces
in different educational levels. The ages of school counselors range from 21 to 61 years old. (x=36.68,

55=8.492). Their service experiences range from 1 to 45 years.
Data Collection Tools

School Counselor Self-Advocacy Questionnaire: Developed by Clemens, Shipp, and Kimbel (2011) to
evaluate the self-advocacy skills of school counselors in the context of advocating for their own role in
a school. The scale, which consists of a total of 9 items (Example item: “I cope effectively with
challenges to my role as a school counselor.”), is a one-factor 4-point Likert type scale. An increase in
the total score obtained from the scale indicates an increase in the skills of school counselors to
advocate for their own rights. The validity of the scale was examined by exploratory and confirmatory
factor analysis. The results of the exploratory factor analysis showed that the one-factor structure

explained 80% of the variance. The Cronbach alpha coefficient of the scale was found to be .84.

Social Justice Scale: A 7-point Likert type scale with a total of 24 items and four factors was created
by Torres-Harding, Siers, and Olson (2012) to assess the social justice practices of teachers. The first
component consists of 11 social justice attitudes-related items, such as "I think it's important to
improve the physical and emotional well-being of individuals and groups," which is one of the items
in the factor. The second factor consists of 5 items related to perceived behavioral control by
individuals related to social justice (Example item: “I am confident that I can have a positive impact on
others’ lives”). The third factor consists of four items related to subjective norms of social justice
(Example item; “Other people around me are supportive of efforts that promote social justice”). The
fourth factor consists of four items that measure behavioral intentions towards social justice in the
future (Example Item; “In the future, I intend to engage in activities that will promote social justice”).
The Cronbach alpha coefficients of the original scale were found to be .95 for Social Justice Attitudes,
.82 for Perceived Behavioral Control, .84 for Subjective Norms and .88 for Behavioral Intentions. The
scale was adapted to Turkish by Cirik (2015) and the Cronbach alpha coefficients of the adapted scale
were found to be .92 for Social Justice Attitudes, .84 for Perceived Behavioral Control, .88 for
Subjective Norms and .90 for Behavioral Intentions and .92 for the entire scale. In this study, the
Cronbach alpha coefficients of the scale were found to be .93 for Social Justice Attitudes, .94 for
Perceived Behavioral Control, .94 for Subjective Norms and .96 for Behavioral Intentions and .94 for

the entire scale.
Procedure

First, consent from the researchers who created the scale was secured in order to adapt it to

Turkish culture. The researchers of this study subsequently translated the scale into Turkish. Turkish
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translations of the scale were re-examined by four faculty members who hold at least a doctorate
degree in Psychological Counseling and Guidance and who have high proficiency in both their native
language and English. The scale was edited in accordance with the feedback received and sent to these
faculty members again. The scale was finalized, taking the final evaluations of the faculty members of
the scale and the consistence with the original items into account. Lastly, data were collected by

sending the scale to school counselors via social media and mail by creating a Google survey form.
Data Analysis

The data obtained from the scales were transferred to the SPSS 23.0 program to perform
reliability and validity analyses of the Turkish version of the School Counselor Self-Advocacy
Questionnaire. Confirmatory Factor Analysis (CFA) was also performed to determine the construct
validity of the scale. Lisrel 8.7 package program was used for CFA analysis. The reliability analysis of
the scale was conducted by calculating the Cronbach's alpha coefficient and Spearman-Brown
coefficient of the scale. SPSS 23.0 statistical package program was used to calculate the reliability

coefficients.
The Ethical Approvals of the Research

This study adhered to the rules outlined in the "Higher Education Institutions Scientific
Research and Publication Ethics Directive". In the second portion of the directive, which is titled
"Violations of Scientific Research and Publication Ethics," none of the actions listed there were carried

out.
Ethics committee approval information:

Name of the board that conducted the ethical evaluation = Izmir Demokrasi University Social and

Humanities Scientific Research and Publication Ethics Committee
Date of ethical evaluation decision= 05/05/2021
Ethical evaluation certificate issue number = 2021/05-02

Findings

Before the reliability and validity analysis of the School Counselor Self-Advocacy
Questionnaire, descriptive statistics related to mean values, standard deviations, skewness and
kurtosis values of scale items and total scale scores were calculated and the data obtained were

presented in Table 1.
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Table 1. Descriptive statistics for the School Counselor Self-Advocacy Questionnaire

Olcek Carpiklik Basiklik

n X Sd Katsay1 Se Katsay1 Se
Madde 1 427 3.61 04 -0.8 A1 1.2 23
Madde 2 427 341 0.5 -0.7 A1 1.3 23
Madde 3 427 3.22 0.6 -0.6 11 0.5 23
Madde 4 427 3.13 0.6 -0.5 11 1.0 23
Madde 5 427 3.51 0.5 -0.7 11 0.4 23
Madde 6 427 3.31 0.6 -0.7 A1 0.4 23
Madde 7 427 3.42 0.6 -0.7 A1 1.0 .23
Madde 8 427 3.32 0.6 -0.8 11 0.9 23
Madde 9 427 3.31 0.3 -0.2 11 0.4 23
Toplam 427 30.24 3.05 -0.3 A1 0.6 .23

Examining Table 1, it is observed that the mean scores of the scale items vary between 3.13
and 3.61, and the standard deviation values of the scale items vary between 0.3 and 0.6. The mean
score of the total scale was calculated as 30.24 and the standard deviation value of the total scale was
calculated as 3.05. It is seen that the skewness coefficients vary between -0.2 and -0.8, and the kurtosis
coefficients vary between 0.4 and 1.3. According to Tabachnick and Fidell (2015, p. 78-82), the fact that
the skewness and kurtosis coefficients are in the range of +1.5 indicates that the data are distributed
normally. Accordingly, when the values obtained are evaluated, it is seen that the data meet the

assumption of normal distribution.
Construct Validity

The original scale developed by Clemens, Shipp and Kimbel (2011) consists of 9 items and is
unidimensional. Within the scope of this research, confirmatory factor analysis (CFA) was conducted
to test the construct validity of the Turkish adaptation of the original unidimensional structure. The
indices showing the model data fit with the one-dimensional structure of the scale were presented in

Table 2.

Table 2. The model data fit with the one-dimensional structure of the School Counselor Self-Advocacy
Questionnaire

X2 df x2 / df GFI NFI CFI IFI RMSEA

101.28 25 4.05 .95 .96 .97 .97 .08

The chi-square (x2 / df) values of the fit indices given in Table 2 being between 2 and 4
indicates that the model has an acceptable fit. (Haigh et al., 2011). Accordingly, the chi-square value of
the unidimensional structure of the Turkish adaptation of the School Counselor Self-Advocacy
Questionnaire (x2 / df = 4.05, p <.05) can be interpreted as an indicator of acceptable fit. While the GFI,
NFI, CFl, and IFI fit indices that are equal to or greater than 90 indicate a good fit of the model under
consideration, the indices that are equal to or greater than 95 indicate a perfect fit (Hu and Bentler,
1999). Additionally, the RMSEA value being less than or equal to .05 indicates a good fit, while the
value being between .05 and .10 indicates an acceptable fit. (Schermelleh-Engel and Moosbrugger,

2003; Tabachnick and Fidell, 2013). Based on this information, it can be said that the GFI index value
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(.95) calculated to confirm the unidimensional structure of the School Counselor Self-Advocacy
Questionnaire indicates a good fit of the studied model, while NFI (.96), CFI (.97) and IFI (.97) values

indicate a perfect fit, and RMSEA (.08) value indicates an acceptable fit.

Figure 1 illustrates the diagram for the confirmatory factor analysis carried out to assess the

construct validity of the School Counselor Self-Advocacy Questionnaire.
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Figure 1. The diagram for the School Counselor Self-Advocacy Questionnaire

Validity of Similar Scales

The “Social Justice Scale” consisting of 24 items, developed by Torres-Harding et al. (2002)
and adapted to Turkish by Cirik (2015) was used as a criterion to examine the validity of the scale with
similar scales. The Pearson product moment correlation coefficient was used to determine the
relationship between the "School Counselor Self-Advocacy Questionnaire," the sub-dimensions, and
the overall scale scores of the "Social Justice Scale." The results obtained were found as follows,
respectively: the correlation coefficient between the School Counselor Self-Advocacy Questionnaire
and the Social Justice Attitude sub-dimension is r = .84, between the School Counselor Self-Advocacy
Questionnaire and the Perceived Behavioral Control sub-dimension is r = .85, between the School
Counselor Self-Advocacy Questionnaire and the Subjective Norms sub-dimension is r= .75, between

the School Counselor Self-Advocacy Questionnaire and the Behavioral Intentions sub-dimension is r=
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.86 and between the School Counselor Self-Advocacy Questionnaire and the total scores of Social

Justice Scale is r=.88.
Reliability

The reliability of the School Counselor Self-Advocacy Questionnaire was evaluated with the
Cronbach alpha internal consistency estimation method and the Spearman-Brown, a test halving
method. The obtained Cronbach's alpha value for the total scale score was calculated as .85. The
Spearman-Brown reliability coefficient was calculated as .82. In addition, to evaluate the structural
reliability of the scale, composite reliability (CR) and average variance extracted values (AVE) were
calculated. A CR value of at least.70 and an AVE value of at least.50 are needed for adequate reliability
(Hair et al., 2009). In this study, the CR value was found to be.86 and the AVE value to be.40. These
values suggest an acceptable level of reliability. According to Huang et al. (2013), even though the

AVE value is under .50, the CR value being over .60 is sufficient for reliability.

Additionally, the relationships between the scale items were calculated with the Pearson

Moment Product Correlation coefficient. Table 3 shows the results that were obtained.

Table 3. The correlations between the items of School Counselor Self-Advocacy Questionnaire

Olgek 1 2 3 4 5 6 7 8 9
Maddeleri
1 1
2 40 1
3 30 31 1
4 25 29 33 1
5 40 39 29 25 1
6 21 52 20 34 46 1
7 35 48 28 38 45 57 1
8 37 51 30 43 47 50 75 1
9 29 35 32 26 52 A8 42 41 1

When Table 3 is examined, it is seen that the correlation values between the scale items vary
between r =.20 and r = .75. The correlation coefficients obtained were taken as an indicator that the

scale items measure a cohesive structure.
Discussion

This study aimed to adapt the School Counselor Self-Advocacy Questionnaire, created by
Clemens, Shipp, and Kimbel (2011) to Turkish culture and evaluate its validity and reliability. The
questionnaire was designed to assess school counsellors' self-advocacy skills in the context of
advocating for their own role in a school. In addition, descriptive statistics related to the scale items
and the total scale score were examined and the level of self-advocacy skills of school counselors were
evaluated within the scope of the study. The results of the confirmatory factor analysis conducted

within the scope of the structural validity evaluation of the scale confirmed the nine-item
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unidimensional structure of the scale. The obtained values of fit vary between an acceptable fit and a
perfect fit. Based on the findings, it can be said that school counselors working at various levels of
teaching in our country are taking on roles aimed at advocating for their professional roles in the
school environment in the context of their relationships with school administrators, similar to their

colleagues in Western cultures.

The correlation values between the scale's scores and the total scores and subscale scores from
the Social Justice Scale were examined as part of the validity evaluation with similar scales. This
examination found that there were positive and highly significant relationships between the scales
(only moderate for the Subjective Norms subscale). Concepts of social justice and rights advocacy are
structures in the field of school counseling that are inseparable and that support each other. In fact,
social justice psychological counseling, which is also considered the fifth largest force in the field of
psychological counseling, emphasizes the rights advocacy roles of psychological counselors (Rate,
2009). The findings obtained from this study support the strong relationships between the mentioned
structures and provide evidence regarding the validity of the scale, for which the adaptation study

was conducted.

An internal consistency coefficient value of .70 is taken as the lower limit for the consistency of
the scale and this coefficient approaching 1.00 is desirable for the reliability of the scale (Erkus et al.,
2020 p.53). As part of the reliability assessment of the scale, the Cronbach's alpha coefficient and the
Spearman Brown reliability coefficient for the total scale scores were calculated in this research. The
results demonstrate that the scale has a high level of internal consistency. In addition, the calculated
correlation values between the scale items also support the reliability of the scale. When the reliability
coefficients obtained within the scope of the current study were compared with the values obtained
within the scope of the study on the scale's development, it can be said that Cronbach's alpha values
obtained were quite similar (.85 in this study and .84 in the original study). Considering that the
correlation values between the scale items ranged from .19 to .61 in the original study, it was observed

that the values obtained in this study are relatively higher (Clemens, Shipp and Kimbel, 2011).

When the descriptive statistical results obtained regarding the scale items and the total scale
score were evaluated within the scope of the research, it was seen that the item with the highest
average score was the first item of the scale. This scale item signifies maintaining positive
relationships with school employees. This finding supports the relevant research results in the
literature. In prior studies employing the scale, it was seen that the item with the highest average score
was the first item (Clemens et al., 2011; Havlik et al., 2019; Lewis, 2020; Riggs, 2020). The item with the
second highest average score was the fifth item of the scale. This item refers to school counselors using
their problem-solving skills to cope with the difficulties they face in relation to their roles. This result

mirrors findings from earlier studies. The item with the second-highest average score was the fifth
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item, according to findings from three of the four prior studies that provided descriptive statistics of
the scale items (Clemens et al., 2011; Lewis, 2020; Riggs, 2020). It can be said that the two items with
the highest average scores point to the indispensable facets of the roles of school counselors.
Establishing positive relationships with others and using problem-solving skills in the face of
difficulties are considered among the main characteristics expected of school counselors (Uz Bas,
2018). The study also found that the fourth item had the lowest average score. This item refers to
“considering the opinions and point of view of the school principal relating to the duties of the
psychological counselor in the school.” It was noted that this finding is distinct from those of earlier
studies. This study observed that the seventh item, which deals with informing the principal of the
school about the necessary support and changes to responsibilities and roles, received the lowest
average score in all previous research. Although the content of the items is different, both items are
similar in that they focus on communication with the school principal. Based on this, it can be said
that school counselors have a relative inefficiency in self-advocacy skills on establishing relationships
with school principals. Lastly, when the total average scores of the scale were examined, it was found
that the value was slightly higher than the average scores reported in previous studies. In previous
studies, the average total scale scores were 29.33 (Clemens et al., 2011), 29.85 (Havlik et al., 2019) and
29.48 (Lewis, 2020), while in this study it was found to be 30.24. Thus, it can be said that the level of
self-advocacy skills of school counselors working in Turkey is relatively high. However, it should be
noted that caution should be exercised in interpreting this finding, since the scale used in the study is

a self-expression scale and reflects the subjective self-assessments of the participants.
Conclusion and Recommendations

This research examined some psychometric properties of the School Counselor Self-Advocacy
Questionnaire in Turkish culture. The findings obtained confirmed the validity and reliability of the
measurement tool. However, this research has some limitations. The study group of the research was
composed of school counselors working in Izmir and Manisa provinces. To support the
generalizability of the findings obtained, it is recommended to conduct additional scale validity and
reliability studies with school counselors working in different regions of Turkey. Future studies with
different samples may also be contributory by testing different models of scale structure and testing
their compatibility with the Turkish culture. Additionally, it is thought that conducting research to
examine the relationships of the scale, which has been adapted within the scope of this study, with
different variables will contribute to findings on the validity of the scale. Future qualitative studies
would contribute to a more in-depth investigation of the rights advocacy abilities of school
counsellors than was possible with this study's quantitative research approach to self-advocacy. In
addition, it is thought that utilizing the School Counselor Self-Advocacy Questionnaire in studies
aimed at examining the relationship of school counselors' rights advocacy competencies with different

variables and improving their rights advocacy competencies will be useful for researchers. Lastly, the
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scale application can be used to support the awareness and professional development of school
counselors on their rights advocacy competencies and to improve the effectiveness of school

counseling services.
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