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THE PANORAMA OF SOCIAL STUDIES EDUCATION IN TURKEY

ABSTRACT

The aim of this study is to identify the current status of
Turkish Social Studies education in the context of ©primary,
undergraduate and graduate levels. In order to reach this aim, three
research questions which focus on all dimensions throughout the grades
are addressed. The primary sources for this study consists of Turkish
primary school Social Studies curriculum guidance books for 4-5" and
6-7" grades, “Teacher Training and Colleges of Education (1982-2007)"
which was prepared by Turkish Council of Higher Education, and the

2010 Student Selection Examination Guidance. Finally,
university/institute web pages were used to explore graduate Social
Studies education. The results show that Turkish Social Studies

Education in all grades are consistent with each other but need more
regulation in order to minimize differences in their aims.
Keywords: Social Studies Education, Primary, Undergraduate,
Graduate, Turkey

SOSYAL BILGILER EGITIMININ TURKIYE’'DEKI GENEL DURUMU

OZET
Bu c¢alismanin amaci, Tirkiye’de Sosyal Bilgiler Eg§itiminin,
ilkoé§retim, lisans ve yiksek 1lisans diizeylerinde genel durumunu

incelemektir. Bu amag¢ dogrultusunda belirlenen i¢ seviyeye iliskin alt
problemler olusturulmustur. Ilkégretim 4.-5. ve 6.-7. Siniflar Sosyal
Bilgiler Programlari, YOK tarafindan hazirlanan “OJretmen Yetistirme
ve Egitim Fakilteleri (1982-2007)” ile 2010 Ofrenci Secme ve
Yerlestirme Kilavuzu temel kaynak olarak kullanilmistir. Lisansistd
egitimle 1ilgili bilgiler de Universitelerin web sitelerinden temin
edilmistir. Sonuclar Tirkiye’de Sosyal Bilgiler egditiminin biitin
asamalarinda birbirlerine gore tutarla oldugunu fakat mevcut
sorunlarin giderilmesine yonelik cesitli dizenlemelere ihtiyacg
oldugunu gostermektedir.
Anahtar Kelimeler: Sosyal Bilgiler EJitimi, Ilk&égretim, Lisans,
Lisanstiisti, Tirkiye
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1. INTRODUCTION (GIRiS)

As in every society, Social Studies has a crucial importance for
Turkey and the Turkish educational system. According to the Turkish
Ministry of Education Social Studies “is a course, consisting of
subjects from the disciplines of history, geography, economics,
sociology, anthropology, psychology, philosophy, politics, law and
civics that are combined under a unit or a theme to explore humans’
interactions with their environment within the context of past,
present and future so as to help people actualize their potential as a
collective (MEB, 2006: 26)”.

For centuries, Social Studies has been discussed by educators
and has had a place (sometimes with a different name) in the Turkish
educational system. There 1s scant information about when or where
Social Studies began to be taught in the pre-republic period (before
29 October 1923), but it is claimed that even before the Turks
adopted Islam they taught customs and some rules of social life to
children. From the time of adopting Islam to the Tanzimat era (1839-
1876) Social Studies was perceived as an instrument for teaching
customs, Islamic values and morality (Sénmez, 1999; Sozer, 1998). With
the Tanzimat era (1839-1876), the Ottoman Empire broadly turned its
face to the West and carried out some educational reforms from a
western, in particular French, perspective. Motivated by politics, the
policy makers treated Social Studies and related courses such as
history, geography and civics, with an ideological agenda. These
courses were used by the Ottomans for creating loyal citizens and
keeping different people together (Akyiz, 2001; Kaymakci & Akdag,
2010; Oztiirk & Otluoglu, 2003; Safran, 2008; Ustel, 2004).

In the republic period (after the establishing of republic on
29" October 1923), Social Studies maintained its importance. However,
the authorities did introduce some reforms in curricula. For instance,
the government revised and developed primary Social Studies curriculum
eight times, in the years of 1924, 1926, 1936, 1948, 1962, 1968, 1998
and 2005. In this period, Social Studies programs were used to
implement the ideology of the republican regime and to create loyal
and good citizens based on republicanism which is one of Ataturk’s
principles (Other ©principles are populism, secularism, reformism,
nationalism and statism). Social Studies education was affected by the
ideology of country and internal events 1like the Turkish History
Thesis -in which Ataturk and his committee tried to establish a sound
basis and correct misunderstanding in Turkish history-, the 1960 and
1980 military coups and the military-influenced decisions on the 28
of February in 1997, and external events 1like the European Union
process and developing good relationships with USA and other Western
countries (Aktan, 2006; Ata, 2006; Kaymakci & Akdag, 2010; Ustel,
2004) .

In current situation, Social Studies is being taught from 4 to
grades in primary schools including both elementary and middle
schools. In high school, there 1is no specifically a course called
Social Studies but the social science disciplines are taught
separately such as history, geography, sociology etc. Also, there are
four years of Social Studies teacher training programs in colleges of
education at university level. Although Social Studies education has
an important role and 1is deeply rooted in the Turkish educational
system, there is little information informing those outside the Social
Studies education community of the context and current status of
Social Studies education at primary, undergraduate and graduate
levels. What studies there are on the current status of Turkish
primary Social Studies education (Akino§lu, 2008a; 2008b), Aktan
(2006), Ata (2006), Kaymakci (2009), Ko¢ & et. al. (2007), Kicikahmet

7th
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(2007), Nalcaci (2001), Yasar (2005) and so on) are generally
curriculum oriented. Likewise, there are some studies prepared on
current status of Turkish university Social Studies education (Ata
(2007), Cinar (2004), Ozav (2001), Tas (2004), Yilmaz (2009), and so
on), yet these are also generally focused on curriculum. Except for
Akinoglu’s studies (2008a; 2008b), the others were local studies
written in Turkish. Furthermore, the majority of studies could not
reflect the actual situation and draw the picture of the relationship
between the Turkish primary and university Social Studies education
simultaneously. These studies, even taken together, are inadequate to
inform the general community about what 1is going on about Social
Studies education in Turkey in a clear, comprehensive fashion. For
these reasons, examining the panorama of Turkish Social Studies
education is an important issue, both for eliminating these
deficiencies and for providing a baseline for later studies.

Within this framework, the aim of this study is to identify the
current status of Turkish Social Studies education in the context of
primary, undergraduate and graduate levels. In order to reach this
aim, three research questions are addressed:

e What 1is the structure of Turkish primary Social Studies
education?

e What 1s the structure of Turkish undergraduate Social Studies
education?

e What 1s the structure of Turkish graduate Social Studies
education?

2. RESEARCH SIGNIFICANCE (CALISMANIN ONEMI)

The aim of this study is to identify the current status of
Turkish Social Studies education in the context of ©primary,
undergraduate and graduate levels. In order to reach this aim, three
research questions which focus on all dimensions throughout the grades
are addressed. The primary sources for this study consists of Turkish
primary school Social Studies curriculum guidance books for 4-5" and
6-7" grades, “Teacher Training and Colleges of Education (1982-2007)”"
which was prepared by Turkish Council of Higher Education, and the
2010 Student Selection Examination Guidance. Finally,
university/institute web pages were used to explore graduate Social
Studies education. The results show that Turkish Social Studies
Education in all grades are consistent with each other but need more
regulation in order to minimize differences in their aims.

3. METHOD (YONTEM)

e Research Design: The present study aims to answer the research
questions, gather in-depth data from documents, and investigate
the what, why and how of teaching Social Studies in Turkey.
Accordingly, gqualitative methodology was used (Denzin & et. al.,
2005). In this case, document analysis was employed to provide
an overview of the subject and to do in-depth analysis on
previous studies (Bowen, 2009; Yin, 2003).

e Data Sources: Primary school Social Studies curriculum guidance
books for 4-5" and 6-7"" grades were used as data sources. In
addition, to study undergraduate Social Studies education, a
book called “Teacher Training and Colleges of Education (1982-
2007)” [in Turkish OJretmen Yetistirme ve EJitim Fakilteleri
(1982-2007)] prepared by Turkish Council of Higher Education,
the 2010 Student Selection Examination Guidance (in Turkish 2010
0SYS Kilavuzu), and university/college web pages were employed.
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Finally, to study graduate Social Studies education

university/institute web pages were used.

e Data Collection: The data were collected in the fall semester of
the 2010-2011 academic year. The data were gathered via three
different document analysis forms prepared by the researchers
(Berg, 1998). The first one was called “Primary School Social
Studies Education Form”. In this form, primary school Social
Studies education in terms of learning areas, units, related
disciplines, <concepts, skills and values was tried to Dbe
classified. The second form was called “Undergraduate Social
Studies Education Form”. In this form, the grades, classes,
types and descriptions of courses were classified. The last form
was called “Graduate Social Studies Education Form”. In this
form, universities and the type of education were classified.
2.4. Data Analysis:

Content analysis to analyze the data was used, drawing up a list
of coded categories and classifying each segment of transcribed data
into one of these categories. Content analysis was used due to the
fact that it helps researchers to work through large amounts of
qualitative data in a systematic fashion in a way that permits in-
depth analysis (Berg, 1998; Merriam, 2001). In analyzing the data,
patterns of different categories and themes were identified. The
analysis was done in Turkish so as not to lose the meaning, and then
the categories and themes were translated into English.

4. FINDINGS AND DISCUSSIONS (BULGULAR VE YORUMLAR)

e Primary School Social Studies Education: According to the guide
(MEB, 2006), Turkish primary school Social Studies curriculum
consists of three basics. These are concepts, skills and values
which can be counted as the main pillars of the curriculum.
“Concept” (the abstract image of a subject in mind) has a

distinct place in the educational sciences, especially in curriculum
design (Doganay, 2005: 269). The Social Studies curriculum (from 4th
to 7th grade) includes almost 160 concepts in total. In the process of
constructing these concepts, each of the social sciences has been
included according to its percentage in the Social Studies curriculum
(Bilgili, 2006: 39). In addition, concepts are categorized in three
steps (beginner, intermediate, upper intermediate) in each grade and
there is a determination of which concept should be taught in which
grade. Each concept is classified based on the needs, interests and
development levels of the students.

In the curriculum guide book, “skill” is defined as “the
tendency of do something and being capable” which is planned to be
acquired and mastered in the process of education. Skills in the
Social Studies curriculum are listed below (MEB, 2005b: 47):

1. Research 9. Creative thinking

2. Skills of information 10. Change and continuity
technology usage perception

3. Critical thinking 11. Empathy

4. Skills of initiative 12. Observation

5. Communication 13. Space perception

6. Decision making 14. Social participation

7. Problem solving 15. Time and chronology

8. Skills of using Turkish perception

language accurately,
effective and well
As can Dbe seen, fifteen basic skills are placed 1in the
curriculum. But first nine of these have been accepted in other
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primary school curriculum as well; they are commonly used by
Mathematics, Science, Turkish, Arts and others. However, the last six
are the specific skills dominant in the Social Studies curriculum.

They are also emphasized in the curriculum tables as “skills which

will be directly taught” (Ata, 2006: 76).

The third element of the curriculum is called “value” which is
defined as “beliefs, basic ethical principles or ideas which are
accepted by most of the community as right in order to “maintain the
unity and operation of the society”. Some of the wvalues are
specifically emphasized as “values which will directly taught”
captions in every units. Values in the Social Studies curriculum are
also listed below (MEB, 2005b: 89):

1. Being just 11. Tolerance

2. Appreciation of 12. Hospitality

family unity 13. Freedom

3. Independence 14. Appreciation of

4. Peace being healthy

5. Scientific thinking 15. Respect

6. Being hardworking 16. Love

7. Group solidarity 17. Responsibility

8. Responsiveness 18. Cleanliness

9. Honesty 19. Patriotism

10. RAesthetics 20. Benevolence

“Acquisition”, a new concept for Social Studies in Turkey, 1is

another important concept in curriculum design. In the structure of
the curriculum, “concepts,” “skills” and “values” comprise
acquisitions, defined as, “knowledge, skills and values proof of which
are expected to be seen 1in the students through the experiences
designed in the learning process” (MEB, 2006). Acquisitions are
designed as flexible sentences that include some actions referring to
the learning itself. Here 1is an example from the curriculum on the
table 1 below:

Table 1. Acquisitions for the learning strand of “Individual and
Society” taken part in the social studies curriculum for 4th to 7th

grades (MEB, 2005a; MEB, 2005b)
(Tablo 1. 4., 5., 6. ve 7. Sosyal Bilgiler programindaki “Birey ve
Toplum” &6grenme alaninda yer alan kazanimlar)
4th Grade 5th Grade 6th Grade 7th Grade
1. Student
compares to
1 Student 1. Student his/her attitudes
1. Student . realizes and behaviors by

determines his/her

recognizes and
admits individual

place in a variety
of groups an

multidimensionality
of events by setting

realizing the
positive and

relationship of
his/her feelings
and thoughts

groups he/she is
in and roles
belong to the
groups

distinguishes fact
and opinion

differences . . . off from near negative attitudes
institutions .
surroundings and behaviors
affecting
communication
2.
2. Student associafggdsgg 2. Student
notices the 2. Student realizes the

importance of the
communication set
among people.

3. Student
expresses his/her
feelings and
thoughts towards
different cases

3. Student
associates the
roles of the
groups he/she
involved and
required rights
and
responsibilities
of these roles

3. Student makes
a research using
scientific research
steps

3. Student
discusses the
significance of
mass communication
means in
interpersonal
interaction
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Tablo 1’in devami

4. Student
respects others
feelings and

4. Student
expresses his/her
rights as a child

4. Student
advocates the
solutions of a
problem requiring
rights,

4. Student
distinguishes the
connection between

the right to
demand accurate
information, the

principal facts
in his/her life

his/her development
as an active citizen
of Turkish Republic

thoughts responsibility an freedom of opinion
freedom fundamentally and the freedom of
mass communication
5. Student
5. Student interprets the
5. Student ) concepts of
. realizes the
puts in ) ) freedom of mass
. contribution of ) )
chronological ) ) communication an
Social Studies to ) )
order of privacy rights

within the
framework of their
relations to each
other

6. Student
deduces regarding
his/her personal

identity by
analyzing the
information on
his/her official
ID card.

6. Student
exemplifies Atatirks’
implementations with
the aim of developing

social sciences

6. Student
offers proof that
Atatiirk was giving

importance on

communication

The number

As seen on table 1,

are
“associate,”

preferred

’

“deduce, ”

of the acquisitions may vary,
when writing a student acquisition,

“recognize,”
“exemplify.”
can be the taxonomical design of Bloom.
restricted to these words,
the students themselves.

such as
and

The

at the center of the education;

acquisitions.

centered education.

The other

term is defined as

skills,

strands are;

new concept which was
Social Studies curriculum is the concept of
“the general structure organizes learning in which
themes and concepts are seen holistically”
When the curriculum examined,
are placed from 4™ 7th grade, both vertically and horizontally.

e TIndividual and Society

e Culture and Legacy

e People,

“acquisition”

4

it can be seen that,

Places and Environment

“determine, ”
The obvious

brought by the
“learning strand.”

according to the topic.
certain verbs

“realize,”
reason for this
The curriculum designer is not
but the idea 1is to design curriculum for
itself places the student
there is no teacher mentioned in the
This can be interpreted as a step on the way to student-

(MEB, 2005b:

<9
e

new Turkish
This

96) .
learning strands
These

e Production, Distribution and Consumption
e Science,
e Groups,

e Power,

Technology and Society
Institutions and Social Organizations
Governance and Society

e (Global Connections

e Time, Continuity and Change (MEB, 2006).

Learning strands unify the topics of social sciences in a course
sample. For instance history, geography, sociology, economics are
basic social sciences fields that inform the Social Studies but they
may all be represented in a single learning strand. In this way
students learn the subject matter holistically, an approach which is
also recommended by Gestalt psychology (Senemodlu, 2010: 293).

Learning strands can be seen the basic themes of Social Studies
curriculum. Strands are placed horizontally which help enhance the
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7
7

spiral structure of the Social Studies curriculum in each grade. As it
goes to higher grades, the subject gets more detailed.

Learning strands are distributed to the grades vertically and
each grade consists of vertical learning units. This is displayed on

table 2 below:

Table 2. Social Studies learning strands and units in grades (MEB,
2005b: 10-11)

(Tablo 2. Sosyal Bilgiler Odrenme alanlari ve lnitelerinin siniflara
gore dagilimi)

. Fifth ixth
Learning Fourth Grade e Sixt Seventh Grade
Strands Units crade crade Units
Units Units
Individual and I learn I learn I lgarn Communication
Societ mvself my Social and human
Y Y rights Studies relationship
Culture and I learn my All over iﬁgkziii Journey to the
Legacy past Turkey Turkish history
road
Let’s
Peopliémflaces The place we learn Life on Population of
. live our the earth our country
Environment .
region
Production, From Resources
Distribution production Our Economy and
of our . .
and to products social life
. . country
Consumption consumption
i D .
science, Fortunately, reams Electronic , ,
Technology and ) come Science in time
. there 1is Epoch
Society true
Groups, .
. . Work
Institutions orxing In order to be
. All together for the -
and Social . altogether
. . soclety
Organizations
Power, A Adventure
People and .
Governance and country, of Democracy alive
. governance
Society a flag democracy
. Turk .
Global My friends Our Our Turkey Intercountries’
. and the
Connections out there world bridges
world
Time, . . . .
. . This strand has no unit but it takes part in the
Continuity and .
other units
Change

¢ Undergraduate Social Studies Education: Social Studies education
is a four year long B.A. degree in colleges of education
throughout Turkish universities. This curriculum is a single
form, so any university which has the department, has to follow
this curriculum. Courses are defined in detail, and professors
and faculty follow this curriculum table. The curriculum design
which is being applied today was brought into use in 2004. There
are four years in a typical Social Studies department. The first
year courses are displayed on Table 3:
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Table 3. First year (freshman) courses in social studies education

departments
(Tablo 3. Sosyal bilgiler editimi boélimi birinci sinif dersleri)
Type of . . .
X Course Title Theory | Practice | Credit
Courses
SM Fundémentals of Social 5 0 5
Studies
SM Social Psychology 2 0 2
SM $ Archeology 2 0 2
SM a Sociology 2 0 2
GCA 0 Turkish I: Written Expression 2 0 2
GCA E Computer - I 2 2 3
Ataturk’s Principles and
GCA - History of Turkish 2 0 2
S Revolution - I
PC In?roduction to Educational 3 0 5
Sclences
GCA Foreign Language - I 3 0 3
SM General Physical Geography 4 0 4
SM N Agc%egt H%story and > 0 5
B Civilization
SM 5 Philosophy 2 0 2
SM g Economy 2 0 2
GCA % Turkish II: Oral Expression 2 0 2
GCA o | Computer - II 2 2 3
5 Ataturk’s Principles and
GCA & History of Turkish 2 0 2
i Revolution - II
GCA Foreign Language - II 3 0 3
Total 40 4 41

As can Dbe seen on table 3, in the first year experience of
Turkish Social Studies pre-service education the curriculum 1is
designed with general topics and courses such as “Computer”, “Foreign
language”, “Turkish” and “Ataturk’s Principles and History of
Turkish Revolution”. These courses are common in other teacher
training ©pre-service curriculum as well. In addition, the
curriculum includes some basic social sciences such as “Social
Psychology”, “Archeology”, “Sociology”, “Philosophy”, and
“Economy”. These 1indicate that teacher candidates are Dbeing
prepared gradually to be a Social Studies teacher.

In the first year students are prepared for general topics.
When it comes to the higher grades, courses will be more specific.
In this way the curriculum is designed to meet the needs of the
Social Studies teacher candidates when they graduate. Indeed,
undergraduate Social Studies curriculum courses are necessary to
help students appreciate the situation of teaching Turkish and
Turkish Literature on a global scale. Besides, a university
program is expected to possess some universal characteristics when
the students graduate. The second year courses are shown on table
4:

*

Abbreviations used are; SM: Subject Matter Course, GCA: General C A
Course, PC: Pedagogic Course
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Table 4. Second year (sophomore) courses in social studies education

departments
(Tablo 4. Sosyal bilgiler edgitimi boélimi ikinci sinif dersleri)
Type of Course Title Theory | Practice | Credit
Courses
SM Physical Geography of Turkey 2 0 2
Pre-Islamic Turkish History
S 3 and Culture 2 0 2
sM g Introductlop to Political 5 0 5
O Scilence
SM % Basic Law 2 0 2
SM @ Art and Aesthetics 2 0 2
GCA - Scientific Research Methods 2 0 2
PC S Educational Psychology 3 0 3
SM Optional - I 2 0 2
GCA Optional - I 2 0 2
SM General Human and Economic 4 0 4
Geography
SM 3 Anthropology 2 0 2
SM g Medieval History 4 0 4
SM g Science, ?echnology, and 5 0 5
[a) Social Change
SM @ Civics 2 0 2
GCA g' Turkish History of Education 2 0 2
pC 0 Teaching Principles and 3 0 3
s Methods
PC Optional - I 2 0 2
SM Optional - II 2 0 2
Total 42 0 42

The second year of education contains more specific courses than
the first year. History courses especially are put in a chronological
order. Throughout the curriculum, history Dbased courses begin with
ancient civilizations and continue to the current date by the 4th year
of education. In addition, second students start to choose optional
courses beside obligatory ones. Most of the courses in this curriculum
are obligatory; a student will not graduate if they are not taken. But
the optional courses permit the students some choice and self-
direction in the shaping of their education.

In the third year experience the subjects are harder and courses
are more specific than the first two years. Third year courses are
displayed on table 5:
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Table 5. Third year (junior) courses in social studies education

departments
(Tablo 5. Sosyal bilgiler edgitimi bolimt idc¢iincti sinif dersleri)
Type of Course Title Theory | Practice | Credit
Courses
Ottoman History and
SM Civilization - I 2 0 2
SM Human and Economic Geography of 5 0 5
Y Turkey
SM % Modern and gontemporary Ages 5 0 5
10) History
SM % Human Rights and Democracy 2 0 2
SM @ Countries’ Geography 2 0 2
GCA - Community Services’ Practice 1 2 2
S Instructional Technologies and
PC \ . 2 2 3
Material Design
PC Classroom Management 2 0 2
GCA Optional - II 2 0 2
Ottoman History and
SM Civilization - II 2 0 2
SM N Rgviewing oﬁ Oral.and Writﬁen 5 0 5
B Literature 1n18001§l Studies
SM g Human Relat}onsblps and 5 0 5
IS Communication
SM % Modern World History 2 0 2
SM o Political Geography 2 0 2
PC .5 Measurement and Assessment 3 0 3
PC a Specific Teaching Methods - I 2 2 3
pC “' Turkish Educational System and 5 0 5
School Management
GCA Optional - III 2 0 2
Total 36 6 39

The third year of the curriculum includes more history of the
modern ages than the first two years. In this year, courses are more
specific.

The fourth year experience is displayed on table 6:
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Table 6. Fourth year (senior) courses in social studies education

departments
(Tablo 6. Sosyal bilgiler editimi bolimi dordinci sinif dersleri)
Type of Course Title Theory | Practice | Credit
Courses
SM N Turkish Republic History - I 2 0 2
SM B Reviewing of Social Studies 5 5 3
n| Textbooks
SM g| Current Problems of World 2 0 2
SM % Specific Teaching Methods - II 2 2 3
PC —~i| Curriculum Development 2 0 2
PC Q Special Education 2 0 2
PC = Teaching Experience 1 4 3
SM 4| Turkish Republic History - II 2 0 2
o
SM | Social Project Development 1 2 2
o . - -
SM % Creatlve Drama in Social 5 > 3
3 Studies
PC o Counseling 3 0 3
PC S| Teaching Practice 2 6 5
9
PC 21 optional - IT 2 0 2
TOTAL 25 18 34

In the last year of B.A. education, students are engaged in more
practice than in the preceding years. On table 6, it can be seen that
there are fewer theoretical courses than in the other years and more
practical work. In the last year, student candidates are introduced to
real classrooms and real students through “teaching experience” and
“teaching practice.” There are also service learning opportunities
done Dby “social project development”. These pedagogical formation
courses give priority to vocational knowledge and skills and to the
real school environment, in addition to the theoretical knowledge. It
can also be seen that pedagogical courses follow an order throughout
the 4 years. They start with psychology of learning ends with
“teaching practice”. So, teacher education starts from theory and
moves toward practice.

As it 1is noticed, history and geography are the basic courses
and given special care and detail in the curriculum. This fact also
affects the general structuring of the faculty members in the Social
Studies education programs of the colleges. Their careers are coming
mostly from either history or geography. Post-graduate education also
structured in this way.

This curriculum has to meet the primary school teacher’s needs
also. So the college curriculum can be compared to the learning
strands. Ata’s (2007) comparison of these learning strands to the
undergraduate courses is displayed on table 7:
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Table 7. Comparison of learning strands and the courses in B.A.D
(Tablo 7. Lisans dersleri ile &6Frenme alanlarinin karsilastirilmasi)

Courses in the Social Studies Education Graduation

L i St d i
earning ranas Curriculum

Fundamentals of Social Studies, Scientific Research
Methods, Social Psychology, Philosophy, Community
Services’ Practice, Human Relationships and Communication,
Reviewing of Social Studies Textbooks, Social Project
Development, Creative Drama in Social Studies

Individual and
Society

Archeology, Ancient History and Civilization, Pre-Islamic
Turkish History and Culture, Art and Aesthetics,
Anthropology, Medieval History, Ottoman History and
Civilization - I, Modern and Contemporary Ages History,
Ottoman History and Civilization - II, Reviewing of Oral
and Written Literature in Social Studies, Modern World
History, Turkish Republic History - I, Turkish Republic
History - II

Culture and Legacy

General Physical Geography, Physical Geography of Turkey,

P 1 Pl d .
eop~e, aces an General Human and Economic Geography, Human and Economic

Environment Geography of Turkey, Political Geography
Production,
Distribution and Economy
Consumption
Time, Continuity This strand has no specific course but it takes part in
and Change the other courses
Science,
Technology and Science, Technology, and Social Change
Society
Groups,
Institutions and Sociology
Social
Organizations
Power, Governance Introduction to Political Science, Basic Law, Civics,
and Society Human Rights and Democracy
Global Connections Countries’ Geography, Current Problems of World

As can be seen on table 7, undergraduate courses mostly relate
to the “Individual and Society”, “Culture and Legacy” and “People,
Places and Environment” learning strands. The other learning strands
are not emphasized like the first three throughout the undergraduate
curriculum. The reason for this may be that the “Social Studies is as
a combination of social sciences (MEB, 2006)” must still be going on.
Or history and geography are the two social sciences most often taught
in the classroom. In light of this panoramic view of the curriculum,
notwithstanding that the current curriculum is the best one so far in
the republican era in Turkey; 1t appears that there are still some
changes needed.

In Social Studies teacher training programs, the number and
duration of practice courses have been 1increased compared to the
previous programs (Ata, 2007). As a result, prospective teachers first
get the opportunity to improve their professional skills by doing
small-scale practices (teaching by using various methods, questioning,
group work, material design, testing, measurement and evaluation,
attending meetings, providing students with individual help, classroom
observation, etc.) . In the later semesters, they can move to
experiences of teaching independently.

e Graduate Social Studies Education: According to the data
gathered from the BHE (Board of Higher Education), there are 94
state universities, 34 private universities and 4 independent
colleges in Turkish higher education. But only 44 of them have
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“Social Studies Education” These universities

listed on Table 8:

departments. are

Table 8. Degrees of social studies education in the universities of
Turkey
(Tablo 8. Tirkiye’deki Universitelerde sosyal bilgiler egitimi
bolimleri)
University Province B.A.D | M.S.D | Ph.D.
1 Abant Izzet Baysal University Bolu ~ ~
2 Adiyaman University Adiyaman N ~
3 Adnan Menderes University Aydin N ~
4 Afyon Kocatepe University Afyon N ~
5 Ahi Evran University Kirsehir N N
6 A§ri1 Ibrahim Cecen University AJri N
7 Aksaray University Aksaray N
8 Amasya University Amasya N .
9 Anadolu University Eskisehir N N
10 | Ankara University Ankara N N .
11 | Atatirk University Erzurum N N N
12 | Balikesir University Balikesir N N
13 | Celdal Bayar University Manisa N N
14 | Cumhuriyet University Sivas N .
15 | Cukurova University Adana N N
16 | Dicle University Diyarbakir N .
17 | Dokuz Eyliil University fzmir N N
18 | Dumlupinar University Kiitahya N ~
19 | Ege University Tzmir N
20 | Erciyes University Kayseri N .
21 | Erzincan University Erzincan N ~
22 | Firat University Elazi§ N ~ N
23 | Gazi University Ankara N ~ N
24 | Gaziosmanpasa University Tokat N
25 | Giresun University Giresun N
26 | Indnii University Malatya N
27 | Istanbul University Istanbul N .
28 | Kafkas University Kars N ~
29 | Karadeniz Technical University Trabzon N .
30 | Kastamonu University Kastamonu N ~
31 | Kilis 7 Aralik University Kilis N
32 | Marmara University Istanbul N N N
33 | Mehmet Akif Ersoy University Burdur N
34 | Mugla University Mugla N .
35 | Nigde University Nigde N ~
36 | Ondokuz Mayis University Samsun N .
37 | Pamukkale University Denizli V ~
38 | Rize University Rize V
39 | Sakarya University Sakarya N .
40 | Selcuk University Konya N ~
41 | Trakya University Edirne N
42 | Uludagd University Bursa N .
43 | Usak University Usak N N
44 | Yuziincli Y1l University Van N . .
Total 44 23 4

As shown on table 8,
have the B.A. degree,
universities that have Ph.D.

as of 2010,
23 universities that have the M.A. degree and 4

degrees.

1864

there are 44 universities which

This information was gathered by
examining the web sites of all these universities,

and the guide for



e-Journal of New World Sciences Academy
Education Sciences, 1C0412, 6, (2), 1852-1867.
Kaymakci, S. and Ozturk, T.

Higher education in Turkey. The universities which have Social Studies
departments are not focused on one city or university; it 1is spread
equally among universities. The number of programs has increased
steadily beginning of the year 2000.

Although B.A. degrees are given by individual program faculties,
M.S. and Ph.D. degrees are given Dby either the “Institute of
Educational Sciences” or the “Institute of Social Sciences” in the
universities. Also all the programs are connected under “Primary
School Education” departments.

Post-graduate education is on a fast track for development in
Turkey. Most of the M.S. degrees have opened in the last 10 years, and
their numbers are increasing every year. This is a very good sign for
the future of the Social Studies in Turkey.

Although B.A. degree curriculum 1is standard all over the
country, post graduation education is entirely dependent on the
faculty itself. Faculty makes the course list and students take them.

5. CONCLUSION AND RECOMMENDATIONS (SONUG VE ONERILER)

The purpose of this paper was to examine Social Studies
education in all its aspects in Turkey. It was done by examining
primary grades (4th to 7th grade), under graduation, and post
graduation degrees.

The basic coordination of these three levels of education has
occurred as a result of the 2004 primary school and 2006 undergraduate
curriculum changes. The commonalities of these three can be summarized
as follows:

e Although primary school curriculum is built on learning
strands, undergraduate and postgraduate curriculum is built
basically on the structure of the various social sciences.
This is a requirement of the students’ ages. Primary school
students should take the reality as a whole, as gestalt
psychologists emphasize.

e Undergraduate curriculum courses mostly meet the needs of the
primary school Social Studies curriculum.

e Although there is an emphasis in the primary school grades on
skills and values, there is no specific course to teach them;

they are included in some courses such as “Specific
Instruction Methods I and II”.

e Learning strands such as “Production, Distribution and
Consumption” and “Groups, Institutions and Social

Organizations” has the least course in Undergraduate Social
Studies curriculum. Regulations about this need to be carried
out by Board of Higher Education.

e Although the primary school Social Studies curriculum has
been designed with the learning strands, it can be said that
teacher education is not designed for learning strands but
instead for the disciplines of social sciences. Teacher
education curriculum has been prepared to conform to the
teacher competency table of Ministry of National Education.
But the Ministry of National Education should work more on
this to narrow the gap. This will help improve the Social
Studies education in Turkey.

REFERENCES (KAYNAKLAR)

1. Akinoglu, 0., (2008a). An Analysis of 2004 Turkish Social
Studies Curriculum in the Light of New Millennium Trends. Social
Behavior and Personality, 36(6), pp. 791-798.

1865



e-Journal of New World Sciences Academy LRI
Education Sciences, 1C0412, 6, (2), 1852-1867. NUSA

Kaymakci, S. and Ozturk, T.

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

Akinoglu, O., (2008b). The Curricular Reform Initiatives of
Turkey in the Fields of Life Science and Social Studies in the
Process of Accession to the European Union. World Applied
Sciences Journal, 3(2), pp. 168-183.

Aktan, S., (2006). The Development of Social Studies as an
Instructional Field and Reflections on the Curriculum Designs in
the Republic Period. Unpublished M.A Thesis. Balikesir
University: Graduate School of Social Sciences.

Akyiiz, Y., (2001). Tirk E§itim Tarihi. Istanbul: Alfa Yayinlari.
Ata, B., (2006). Sosyal Bilgiler Oretim Programi. In C. Oztirk
(Eds), Hayat Bilgisi ve Sosyal Bilgiler Ogretimi Yapilandirmaci
Bir Yaklasim. Pegem A Yay., Ankara, pp. 71-83.

Ata, B., (2007). Yeni Sosyal Bilgiler Ogretmenlidi Lisans
Programinin IlkéJretim 2005 Sosyal Bilgiler Dersi (6, 7.
siniflar) Oretim Programi Acisindan Deferlendirilmesi. 1°°F
International Science Workshop (in memory of Prof. Dr. Suzan
Erbas) . Canakkale Onsekiz Mart University, Canakkale.

Berg, B.L., (1998). Qualitative Research Methods for the Social
Sciences. Needham Heights, MA: Allyn & Bacon.

Bilgili, A.S., (2006). Gecmisten Gilinliimiize Sosyal Bilimler ve
Sosyal Bilgiler. In I. H. Demirciodlu (Ed.), Sosyal Bilgilerin
Temelleri. Ankara: Hegem Yay.

Bowen, G.A., (2009). Document Analysis as a Qualitative Research
Methods. Qualitative Research Journal, Vol. 9, No. 2, pp. 27-40.
Cinar, G., (2004). The Evaluation of Functionality of
Undergraduate Programmes in the Teaching of Social Sciences at
Primary Department from the View of Teachers in Primary Schools
and at the University. (Unpublished Master Thesis). Nigde: Nigde
University Graduate School of Social Sciences.

Denzin, N.K. and Lincoln, Y.S., (Eds.). (2005). The Sage
Handbook of Qualitative Research. Thousand Oaks, CA: Sage
Publications.

DoJanay, A., (2005). Ofretimde Kavram ve Genellemelerin
Gelistirilmesi. In C. Oztirk & D. Dilek (Eds.), Hayat Bilgisi ve
Sosyal Bilgiler OJretimi. Ankara: Pegem A Yay.

Kaymakci, S. and Akdag, H., (2010). The Historical Development
of Social Studies Education in Turkey. International Journal of
Educational Development (Submitted Article).

Kaymakci, S., (2009). Yeni Sosyal Bilgiler Programi Neler
Getirdi?. Gazi Egitim Fakiiltesi Dergisi (Prof. Dr. Resat Geng’e
Armagan Ozel Sayisi), pp. 1530-1545.

Kog¢, Y., Isiksal, M., and Bulut, S., (2007). Elementary School
Curriculum Reform in Turkey. International Education Journal, 8
(1), pp. 30-39.

Kiicikahmet, L., (2007). 2006-2007 OJretim Yilinda Uygulanmaya
Baslanan OJretmen Yetistirme Lisans Programlarinin
DeJerlendirilmesi. Tiurk EJitim Bilimleri Dergisi, 5(2), pp. 203-
218.

MEB, (2005a). I1kdJretim Sosyal Bilgiler Dersi 4-5. Siniflar
Oretim Programi (Taslak Basim). Ankara: MEB Yay.

MEB, (2005b). Il1k&égretim Sosyal Bilgiler Dersi 6-7. Siniflar
Oretim Programi ve Kilavuzu (Taslak Basim). Ankara: MEB Yay.
MEB, (2006). I1ké6gretim Sosyal Bilgiler Dersi 6. Sinif Oretim
Programi ve Kilavuzu. Ankara: MEB Yay.

Merriam, S.B., (2001). Qualitative Research and Case Study
Applications in Education. San Francisco, California: Jossey-
Bass Publishers.

1866




e-Journal of New World Sciences Academy LRI
Education Sciences, 1C0412, 6, (2), 1852-1867. NUSA

Kaymakci, S. and Ozturk, T.

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

31

32.

33.

34.

Nalgaci, A., (2001). Evaluation of the Changes in Teaching
Social Sciences in Primary Schools Beginning From the Foundation
of Republic. (Unpublished Master Thesis). Erzurum: Atatlirk
University Graduate School of Social Sciences.

OSYM, (2010). 0OSYS Yiiksekd§retim Programlari ve Kontenjanlari
Kilavuzu. Retrieved from
http://osym.gov.tr/Genel/BelgeGoster.aspx?F6E10F8892433CFF8DF7C9
2FCA5B4D052B1498BB4C85A33A on 10/20/2010.

Ozav, L., (2001). Sosyal Bilgiler OJretmenligi Lisans Programi
Uzerine Diistinceler. Afyon Kocatepe Universitesi Sosyal Bilimler
Dergisi, 3 (1), pp. 165-177.

Oztiirk, C. ve Otluoglu, R., (2003). Sosyal Bilgiler OJretiminde
Edebi Uriinler ve Yazili Materyaller. Ankara: Pegem A Yayincilik.
Safran, M., (2008). Sosyal Bilgiler OJretimine Bakis. In B. Tay
& A. Ocal (Eds.), Ozel OJretim Yontemleriyle Sosyal Bilgiler
Ogretimi. Ankara: Pegem A Yayincilik, pp. 1-19.

Senemodlu, N., (2010). Gelisim Ogrenme ve OFretim, Kuramdan
Uygulamaya. Ankara: 18. Baski, PegemA Yayincilik.
Sénmez, V., (1999). Sosyal Bilgiler OJretimi ve OJretmen

Kilavuzu. Istanbul: Milli Egitim Basimevi.

Sézer, E., (1998). Sosyal Bilimler Kapsaminda Sosyal Bilgilerin
Yeri ve Onemi. In G. Can (Eds.), Sosyal Bilgiler Ofretimi.
Eskisehir: Anadolu University Publications, pp. 1-14.

Tas, A.M., (2004). Sosyal Bilgiler OJretmenlidi EJitimi Program
Standartlarinin Belirlenmesi. Ankara Universitesi EJitim
Bilimleri Fakiiltesi Dergisi, 37 (1), pp. 28-54.

Ustel, F., (2004). Makbul Vatandasin Pesinde. Istanbul: Iletisim
Yayinlara.

. Yasar, S., (2005). Sosyal Bilgiler Programi ve OJretimi.

Egitimde Yansimalar: VIII-Yeni I1kdJretim Programlarini
Deferlendirme Sempozyumu Bildiriler Kitabi. Ankara: Sim
Matbaasi, pp.329-342.

Yilmaz, K., (2009). Lisans Diizeyinde Sosyal Bilgiler EgJitiminde
Karsilasilan Sorunlar ve Cozim Onerileri: OJretmen Adaylarinin
Gériisleri. Ondokuz Mayis Universitesi EJitim Fakiiltesi Dergisi,
27, pp. 31-53.

Yin, R.K., (2003). Case Study Research: Design and Methods.
Thousand Oaks, CA: Sage Publications.

YOK, (2007). Oretmen Yetistirme ve EJitim Fakiilteleri (1982-
2007) . Ankara: Meteksan A.S.

1867




