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Media tools and applications have an important place in our lives. Media practices affect both adults
and children (Kabali et al., 2015). According to statistics, 8—18-year-old children spend more than seven
and a half hours daily on media to watch television, listen to music, or play video games (Rideout, Foehr,
and Roberts, 2010). Today, we have had the highest screen time at our homes due to the restrictions of
the COVID-19 pandemic. In this rapidly changing information and technology age, children must
acquire critical thinking skills to help them find their ways and be prepared for the future. In this sense,
the digital content should be appropriate for children’s age and developmental level (Ustundag 2020).
Research has proven that children are frequently exposed to media content that promotes risky and
unfavorable behaviors and is unsuitable for their developmental level (Gentile and Walsh 2001; Glantz,
Kacirk, and McCulloch 2004; Primack et al., 2008; Sargent et al., 2006). Media literacy education is the
most effective way to protect children from harmful media content (Ustundag, 2020). Thus, educators
increasingly acknowledge that developing media literacy skills in children is an integral part of
education in today's world (Kubey, 2002). Teachers should receive media literacy training to guide
students in this changing technology age.

The COVID-19 pandemic has undermined conventional education and teaching techniques. Students
had to use computer technology during the pandemic to continue their education. In short, the media has
become an integral part of traditional education methods. Teachers and educators have been expected
to benefit from media tools and applications to provide their students with efficient education. The
sudden outbreak of the pandemic worldwide urged teachers to use media tools and applications without
receiving a pre-training. In other words, the COVID-19 pandemic has posed unprecedented challenges
for teachers to adapt to distance education. Until March 2020, the conventional school was maintained
through teachers face-to-face lecturing and delivering standard curriculum targets to students in
classrooms. Students were expected to listen to their teachers, work individually or in groups, and take
face-to-face exams. School closures have confronted teachers, students, and parents with an entirely
new phenomenon worldwide (Huber and Helm 2020). Education has become possible only with
alternative educational tools. Teachers had to begin online teaching, making them benefit from various
digital tools and resources to solve problems and implement new approaches to teaching and learning
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(Eickelmann and Gerick 2020). Besides teaching targets, teachers have had to maintain contact with
their students to be socially supportive.

The increasing impact of the media on our lives due to the pandemic has encouraged teachers to review
the presentation methods of the course content, apart from the traditional education methods (Javaeed
et al., 2020). Teachers are now expected to be able to adapt quickly to the online teaching challenges
due to the COVID-19 pandemic. Almost all students and teachers routinely use media tools and
applications for education, communication, sharing information, and searching. However, there needs
to be more effort to prepare guidelines on teachers' media use and determine the advantages of education.

Research Goal
It is well-known that teachers, who do home-school due to the COVID-19 pandemic, have been exposed
to digital media tools such as computers, tablets, and mobile phones for educational purposes for a long
time. Teachers are role models for their students, so it is important to determine their media literacy
skills considering their impacts on guiding students to appropriate digital content. This study aimed to
determine and assess the media literacy skill levels of the teachers working at different grade levels.
With this aim, answers to the following questions were sought:

1. What are the participating teachers’ media literacy skill levels?

2. Do teachers' media literacy skill levels differ by gender?

3. Do teachers’ media literacy skill levels differ by working year?

4. Do teachers' media literacy skill levels differ by the grade level they teach?

Method
Research Model

A basic quantitative research design, a descriptive research method, was adopted to examine teachers’
media literacy skills by various variables. The descriptive research method investigates and determines
the current state of a particular variable (Metin, 2014).

Sample

The universe of this descriptive study was 437 public and private schools in the Etimesgut District of
Ankara (the Etimesgut District Directorate of National Education). Since the schools were closed due
to the pandemic, interviews were held with school principals, who were informed about the purpose and
implementation of the study. Then, the school counselors were informed about the study and asked to
share the online survey link with other teachers at school.

Table 1

General Information about Teachers
General Information Female Male Total

f % f % f %

Operation time
0-5 years 11 14 19 43 30 25
6-10 years 17 22 5 11 22 18
11-15 years 18 24 10 23 28 23
16-20 years 0 0 0 0 0 0
21-25 years 30 39 10 23 40 34
Total 76 63 44 37 120 100
School of duty
Public School 76 63 44 37 120 100
Education level served
Preschool 30 39 0 0 30 25
Primary school 15 20 14 32 29 24
Middle school 15 20 15 34 30 25
High school 16 21 15 34 31 26
Total 76 63 44 37 120 100
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A simple random sampling method was used to select teachers. In simple random sampling, every
possible combination of units in the universe has an equal probability selected (Metin, 2014). An online
consent form was obtained from the teachers as well. Table 1 shows the general information about the
participating teachers.

As seen in the table, 120 teachers, 63% female and 37% male, participated in the study. Most teachers
(34%) had 21-25 years of experience, and all worked in public schools. Homogeneous participation was
tried to be achieved according to the grade level they taught, but no male teacher was working in the
preschool in the sample.

Data Collection Tools

The data were collected using the Media Literacy Skills Scale and a personal information form prepared
by the researcher to obtain information about teachers' gender, working time, and grade level they teach.
The findings are also presented in Table 1.

The “Media Literacy Skills Scale" was developed by Eristi and Erdem (2017) to determine media
literacy skill levels. The 5-point Likert-type scale has 45 items and four sub-factors (“access," “analyze,"
“evaluate," and “communicate”). Higher scores on the scale indicate high media literacy levels, and the
sub-factor scores indicate basic media literacy skills- “access," “analyze," “evaluate," and
“communicate." The sub-factor analyses provide a skill-based assessment. The total score shows one’s
media literacy level. A minimum of 45 points and a maximum of 225 can be obtained from the scale,
and there is no negative item. The scale's reliability coefficient (Cronbach's Alpha) was.91.

Data Collection and Analysis

Data collection tools were implemented online using Google Forms. Since the schools were closed due
to the pandemic, interviews were held with school principals, who were informed about the purpose and
implementation of the study. Then, the school counselors were informed about the study and asked to
share the online survey link with other teachers at school. The obtained data from the survey and
personal information form were analyzed using the SPSS 22 program. T-test and one-way analysis of
variance (ANOVA) tests were performed on independent groups to determine whether there was a
difference in teachers’ answers to the scale. Tukey Post Hoc test was performed to find out the group
with a significant difference.

Before the analysis, the Kolmogorov-Smirnov normality test was used to determine whether the data
had a normal distribution. The skewness and kurtosis values were between +1.5 and -1.5 (Swekness -
.583; Kurtosis -1.134), which suggested a normal distribution (Tabachnicknick, Fidell, and Uliman,
2007). Parametric tests were performed as the groups were homogeneous.

Ethical Approval
Ethics Committee Approval was obtained from the Health Sciences University, Hamidiye Scientific
Research Ethics Committee (Decision number: 21/75, Date: 05.02.2021).

Results

The findings were analyzed considering research questions on media literacy skill levels, and the results
are presented in Table 2.

Table 2
Analysis Results According to the Sub-Dimensions of the Scale

Total Access Analyze Evaluate Communicate
N 120 120 120 120 120
Mean 1,8162 4,1735 4,1444 4,2155 3,6701

The Media Literacy Skills Scale is scored as follows: 1.00-1.80, 1.81-2.60, 2.61-3.40, 3.41-4.20, and
4.21-5.00. The mean score of the participating teachers was 1.81, which suggested "Not really suitable
for me."
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The sub-factor analysis revealed that the “access” sub-factor mean score was 4.17, which was high and
suggested "Quite suitable for me."The “analyze” sub-factor mean score was 4.14, which was high and
suggested "Quite suitable for me," too. The “evaluate” sub-factor mean score was 4.21, which was very
high and suggested “Completely suitable for me”. The “communicate” sub-factor mean score was 3.67,
which was high and suggested "Quite suitable for me. "

The results of the t-test analysis to determine whether the media literacy skill levels differed by gender
are shown in Table 3.

-Srl?gleDfmensional Analysis Results of the Scale by Gender Variable
Sub-Dimensions Gender N X SS t df p
Access remale re jg%‘ gg 872 118 385
Analyze ';/T;?:'e Zi jiggg :22 -,286 118 775
Evaluate remale re jggg ;g 649 118 518
Communicate ';/T;T:Ie ng ggg?‘g ?g -2,042 118 ,043*
Total ';j;?:'e Zi 1;22% ;i 1,326 118,187

p=<0,05

As seen in the table, teachers’ media literacy skills did not differ by gender (t[118]=-1.326; p=<0.05).
Similarly, no significant difference was found in the “analyze” (t[118]=-286; p=<0,05) and “evaluate”
(t[118]=-649; p=<0,05) sub-factors by gender. However, there was a significant difference in favor of
male teachers in the “communicate” sub-factor (t[118]=-2.042; p=<0.05).

The results of the one-way analysis of variance (ANOVA) performed to determine whether teachers’
media literacy skill levels differed by working time are presented in Table 4.

Table 4
Sub-Dimensional Analysis Results According to the Working Year Variable of the Scale
Sub- N _ Significant
Dimensions Working time N X SS F P Difference
a)0-5 years 76 4,1182 1,0
» b)6-10 years 44 4,4132 28 (between b and
3 c)11-15 years 76 4,3247 31 3321 022 d)
< d)21-25 years 44 3,9773 30
a)0-5 years 76 4,0711 ,88
g b)6-10 years 44 3,9939 13
=) ¢)11-15 years 76 4,0857 48 2,260,085
< d)21-25 years 44 4,3233 37
a)0-5 years 76 4,3476 ,86 (all with a)
. b)6-10 years 44 3,7792 45 (between b and
= 22,194 000 aand d)
s €)11-15 years ' '
E ) y 76 3,5918 80 (ctoaand d)
it d)21-25 years 44 4,7929 41 (all with d)
2 a)0-5 years 76 4,1639 ,90
2 b)6-10 years 44 3,0530 29 (all with a)
=] €)11-15 years 76 3,6786 78 11,454  ,000 .
£ 4)21-25 years (all with b)
§ y 44 3,6333 53
a)0-5 years 76 1,8676 ,38
_ b)6-10 years 44 1,7154 ,55
S ¢)11-15 years 76 1,7814 18 2,658 052
= d)21-25 years 44 1,8575 11
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The analysis results suggested that the media literacy skills did not differ by working time (F=2.658;
p=<0.05). However, the results revealed significant differences in the sub-factors of “access” (F=3.327;
p=<0.05), “evaluate” (F=22.194; p=<0.05) and “communication” (F=11.454; p=<0.05) while no
significant difference was found in the “analyze” (p=.085) sub-factor by the working time variable.
Tukey Post Hoc test was performed to determine the difference between groups. Accordingly, there was
a significant difference between 6-10 years and 21-25 years, which was in favor of the 6-10 years in the
“access” sub-factor. In the “evaluate” sub-factor, there was a significant difference between those
working for 0-5 years and other groups, which favored those working for 0-5 years. Similarly, in the
"evaluate" sub-factor, there was a significant difference between those working for 6-10 years and those
working for 0-5 years and 21-25 years, which was against those working for 6-10 years. There were
significant differences between those working for 11-15 years, 0-5 years, and 21-25 years, and it was
against those working for 21-25 years. The findings suggest a significant difference between those
working for 21-25 years and other age groups, which was in favor of those working for 21-25 years. In
the “communicate” sub-factor, there was a significant difference between 0-5 years, 6-10 years, and all
groups, which favored 0-5 years.

The results of the one-way analysis of variance (ANOVA), which was conducted to determine whether
the media literacy skill levels differed by the grade level teachers taught are shown in Table 5.

Table 5
Sub-Dimensional Analysis Results of the Scale by Education Level
Sub-Dimensions  Education Level N X SS F P Sl_gnlflcant
Difference
a)Preschool 30 4,2121 ,30
b)Primary school 29 4,3323 ,38 -
Access ¢)Middle school 30 38848 53 2387 022r (bandc)
d)High school 31 4,2669 ,93
a)Preschool 30 4,2222 ,36
Analvze b)Primary school 29 4,3563 A4 4,745 ,004* (dtoaand
y ¢)Middle school 30 4,1578 46 b)
d)High school 31 3,8581 75
a)Preschool 30 4,4762 ,65
b)Primary school 29 4,5665 ,62 .
Evaluate ¢)Middle school 30 4,3476 47 14,556  ,000 (d and all)
d)High school 31 3,5069 ,95
a)Preschool 30 3,4722 ,52
. b)Primary school 29 3,7356 75
Communicate  \riddle school 30 38722 56 LT 205
d)High school 31 3,6048 1,0
a)Preschool 30 1,8266 1,0
b)Primary school 29 1,8979 1,8 -
Total ¢)Middle school 30 18200 16 299 035 (btod)
d)High school 31 1,7261 3,5
p=<0,05

Accordingly, teachers’’ media literacy skill levels differed by the grade level they taught (F=2.969;
p=<0.05). There was a significant difference in the sub-factors of “access” (F=3.337; p=<0.05),
“analyze” (F=4.745; p=<0.05) and “evaluate” (F=14.556; p=<0.05) while no significant difference was
found in the “communicate” sub-factor (F=1.551; p=<0.05). Tukey Post Hoc test results revealed a
significant difference between those working at primary school and secondary school in the “access”
sub-factor, which favored those working at primary school. In the “analyze” sub-factor, there was a
significant difference between those working at kindergarten and high school, favoring those working
at a kindergarten. Similarly, in the “analyze” sub-factor, there was a significant difference between those
working at primary school and high school, which was in favor of those working at primary school. In
the “evaluate” sub-factor, it was between those working at kindergarten and high school, favoring those
at kindergarten. Similarly, in the “evaluate” sub-factor, there was a significant difference between those
working at primary school and high school, which was in favor of those at the primary school, and
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between those working at secondary school and high school, which was in favor of those working at
secondary school.

Discussion

A total of 120 teachers participated in the present study to determine the media literacy skill levels of
teachers working at different grade levels. The findings suggest that teachers' media literacy skills were
low. However, teachers' “access," "analyze," and “communicate” sub-factor scores were high, while
“evaluate” sub-factor scores were very high. In their research, Sahin and Demir (2015) determined that
the teachers' proficiency in using media tools was insufficient. Vergili (2020) also found that teachers'
media literacy skill levels increased by the grade level they taught, which might be closely related to
students’ age. There is a relationship between students' and teachers' use of media tools and applications.
For example, the use of media tools by a 5-year-old child in a kindergarten is not similar to that of a
teenager at a high school. Besides, teachers are expected to communicate, understand and interact with
their students. According to Hopp and Gangadharbatla (2016), teachers should consider students'
interaction with technology and media and benefit the media to create and enrich educational
opportunities and environments. The COVID-19 pandemic has caused teachers to teach online, which
imposed an obligation on teachers to improve their media literacy skills to lead an efficient education
life during the pandemic.

It was determined that teachers’ media literacy skills did not differ by gender. However, there was a
significant difference in favor of male teachers in the “communicate” sub-factors, which overlaps with
the findings of Kara et al. (2018). The literature findings also suggest that media literacy skills do not
differ by gender (Cagtas, 2019; Cakmak, 2019; Sarsar & Engin, 2015). However, Ulukaya, Yildirim,
and Ozeke (2015) found no difference between teachers’ media literacy skill levels and gender. The
widespread use of media tools for online teaching might be a factor in this finding. During the pandemic,
applications such as "zoom," as well as digital media tools such as computers and tablets, have become
essential for education. In this sense, regardless of gender, all teachers have been expected to use them
effectively.

It was found that teachers' media literacy skills did not differ by working time, which overlaps with the
findings of Cakmak (2019). However, there was a significant difference in the sub-factors of “access,"
“evaluate," and “communicate." Accordingly, in the “access” sub-factor," the significant difference was
in favor of those working for 6-10 years. It was in favor of those working for 21-25 years in the
“evaluate” sub-factor, and those working for 0-5 years in the “communicate” sub-factor. Those working
for 6-10 years were younger than others, which may explain their proficiency in accessing media
content. The teachers with 21-25 years of experience were in the most senior group, which may make
them more experienced in evaluation than other participants. The teachers with 0-5 years of experience
differed in the communication sub-factor, which might be related to being younger and more competent
in using technological tools. Media literacy skill is also associated with media tool use and duration
(Ustundag, 2020). According to Secil and Kurt (2012), the duration of the use of media tools is effective
on media literacy skills. Our finding is also compatible with the literature.

In the study, teachers’ media literacy skills differed by the grade level they taught. Literat (2014)
revealed that the media literacy skills of teachers who extensively used media tools differed. Similarly,
there was a significant difference in the sub-factors of “access," “analyze," and “evaluate." The
significant difference was in favor of those working at a primary school in the “access” sub-factor. It
was in favor of those working at kindergarten and primary school in the “analyze” sub-factor. Lastly, it
was in favor of those working at the kindergarten, primary school, and secondary school in the
“evaluate” sub-factor. According to the literature, as the grade level teachers teach increases, so do their
media literacy skill levels (Literat, 2014; Chen et al., 2018; Banaz, 2017).

The COVID-19 pandemic has had an impact on every aspect of life. School closures and distance
education are among the unfavorable outcomes of the pandemic. However, instead of focusing on
negative aspects, we should strive to benefit media tools and applications that promote and sustain the
interactions between teachers, students, and educational targets. The Internet, media tools, and
applications provide various opportunities for supporting educational practices for both students and
teachers at home. We found that teachers' media literacy skills were low, so they should be supported
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by in-service training programs prepared by the Turkish Ministry of National Education. Future research
may compare the pre- and post-effects of media literacy training for teachers.

References

Banaz, E. (2017). The media literacy levels of secondary education students (Giresun city sample)
(Unpublished Master Thesis). Giresun University, Giresun.

Chen, D. T., Lin, T. B, Li, J. Y., & Lee, L. (2018). Establishing the norm of new media literacy of
Singaporean students: Implications to policy and pedagogy. Computers & Education, 124:1-13.

Cagtas, O. (2019). Investigation of self-competencies of school managers using information
technologies (Unpublished Master Thesis). Marmara University-Istanbul Sabahattin Zaim
University, Istanbul

Cakmak, E. E. (2019). Examining media literacy levels of teachers (Unpublished Master Thesis). Bartin
University, Bartin.

Eickelmann, B., & Gerick, J. (2020). Learning with digital media: Objectives in times of corona and
under special consideration of social inequities. Die Deutsche Schule, 16:153-162.
doi:10.31244/9783830992318.09.

Eristi, B., & Erdem, C. (2017). Development of a media literacy skills scale. Contemporary Educational
Technology, 8(3):249-267.

Gentile, D. A., & Walsh, D. A. (2001). Frogs sell beer: The effects of beer advertisements on adolescent
drinking knowledge, attitudes, and behavior. Paper presented at the biennial conference of the
Society for Research on Child Development, Minneapolis, MN.

Glantz, S. A., Kacirk, K. W., & McCulloch, C. (2004). Back to the future: Smoking in movies in 2002
compared with 1950 levels. American Journal of Public Health, 94(2):261-263.

Hopp, T., & Gangadharbatla, H. (2016). Examination of the factors that influence the technological
adoption intentions of tomorrow’s new media producers: A longitudinal exploration. Computers
in Human Behavior, 55:1117-1124.

Huber, S. G., & Helm, C. (2020). COVID-19 and schooling: Evaluation, assessment and accountability
in times of crises—reacting. Quickly to explore key issues for policy, practice and research with
the school barometer. Educational Assessment, Evaluation and Accountability, 1-34.
d0i:10.1007/s11092-020-09322-y

Javaeed, A., Kibria, Z., Khan, Z., & Ghauri, S. K. (2020). Impact of social media integration in teaching
methods on exam outcomes. Advances in medical education and practice, 11:53.

Kabali, H. K., Irigoyen, M. M., Nunez-Davis, R., Budacki, J. G., Mohanty, S. H., & Leister, K. P. (2015).
Exposure and use of mobile media devices by young children. Pediatrics, 136(6):1044-1050.

Kara, M., Caner, S., Gunay Gokben, A., Cengiz, C., Isgor Simsek, E., & Yildirim, S. (2018). Validation
of an instrument for preservice teachers and an investigation of their new media literacy. Journal
of Educational Computing Research, 56(7):1005-1029

Kubey, R. (2002). Think. interpret. create: How media education promotes critical thinking, democracy,
health, and aesthetic appreciation. In thinking critically about media: schools and families in
partnership. Chicago, IL: Cable in the Classroom

Literat, 1. (2014). Measuring new media literacies: Towards the development of a comprehensive
assessment tool. Journal of Media Literacy Education, 6(1):15-27.

Metin, M. (2014). Scientific research methods in education from theory to practice. Ankara: Pegem
Academy Publishing.

Primack, B. A, Dalton, M. A., Carroll, M. V., Agarwal, A. A., & Fine, M. J. (2008). Content analysis of
tobacco, alcohol, and other drugs in popular music. Archives of Pediatric and Adolescent
Medicine, 162(2):169-175.

Rideout, V. J., Foehr, U. G., & Roberts, D. F. (2010). Generation M2: Media in the lives of 8-18-year-
olds. Menlo Park, CA: The Henry J. Kaiser Family Foundation.

Sargent, J. D., Wills, T. A., Stoolmiller, M., Gibson, J., & Gibbons, F. X. (2006). Alcohol use in motion
pictures and 1ts relation with early-onset teen drinking. Archives of Pediatrics & Adolescent
Medicine, 67(1):54-65.

109



-‘3’ MSKU Journal of Education
¥ ISSN 2148-6999 Volume 10, Issue 1, (2023) May

Sarsar, F., & Engin, G. (2015). Investigation of the media literacy level of primary school teacher
candidates. Ege Journal of Education, 16(1):165-176.

Som, S., & Kurt, A. A. (2012). Media literacy levels of students attending the department of computer
education and instructional technologies. Anadolu Journal of Educational Sciences International,
2(1):104-119.

Sahin, C., & Demir, F. (2015). Investigating the managing skills of education technologies of school in
their institutions in age of change. The Journal of International Social Research, 8(39):717-725.

Tabachnick, B. G., Fidell, L. S., & Ullman, J. B. (2007). Using multivariate statistics. Boston, MA:
Pearson.

Ulukaya, F., Yildirim, N., & Ozeke, V. (2017). Educational Administrators’ Technological Leadership
Efficacy and Perceptions towards Implementation Levels of Teaching and Learning Activities.
Journal of Computer and Education Research, 5(10):125-149. DOI: 10.18009/jcer.292439

Ustundag, A. (2020). Child and screen. Digital media and child development. Ankara: Educating Book

Vergili, M. (2020). Investigation of the factors affecting new media literacy of teachers and students
(Unpublished Master Thesis). Amasya University, Amasya.

**Ethics Committee Approval was obtained from the Health Sciences University, Hamidiye Scientific
Research Ethics Committee (Decision number: 21/75, Date: 05.02.2021).

110



-"’ MSKU Journal of Education
1 ISSN 2148-6999 Volume 10, Issue 1, (2023) May

Research Article

COVID 19 Pandemi Siirecinde Ogretmenler ve Medya
Okuryazarhg

Alev USTUNDAG!
Ozet
COVID-19 pandemi siireci tiim hayati farkll sekillerde etkilemektedir.
Medyanin  pandemi nedeniyle hayatimiz iizerindeki artan etkisi,
ogretmenlerin geleneksel egitim yontemlerinin disinda, ders iceriklerinin

Makale Hakkinda sunum yontemlerinin yeniden degerlendirilmesine sebep olmustur. Bu

nedenle de yapilan arastirmada farkli egitim kademelerde gorev yapan
Gonderim Tarihi: 06.07.2021 ogretmenlerin medya okuryazarlik becerisi diizeylerinin belirlenmesi ve
Kabul Tarihi: 15.03.2023 cesitli degiskenlere gore incelenmesi amaglanmistir. Nicel arastirma
Yayin Tarihi: ....... 2023 deseniyle olusturulan ¢alismada, nicel arastirma yontemlerinden betimsel

arastirma yontemi kullanilmigtir. Arastirmanin drneklem grubunda farkl
egitim kademelerinde gorev yapan 120 ogretmen bulunmaktadir.
Arastirma verileri kisisel bilgiler formu ve Medya Okuryazarhig
Becerileri Olcegi kullamlarak elde edilmistir. Verilerin analizinde
bagimsiz gruplarda t testi ve tek yonli varyans analizi (ANOVA)

Anahtar Kelimeler yapilmistir. Arastrmanin  sonucu genel olarak degerlendirildiginde
Medya okuryazarligi Ogretmenlerin - medya okuryazarhigi diizeylerinin  yiiksek olmadig
Ogretmen, belirlenmistir. Ayrica ogretmenlerin - medya okuryazarlik becerileri
COVID 19 diizeylerinin cinsiyete ve ¢alisma yilina gore farklilik géstermedigi, ancak

gorev yapilan egitim kademesine gore farklilik gosterdigi belirlenmistir.
Genel olarak  ogretmen-ogrenci-egitim  baglaminda  etkilegimin
giiclendirilmesi  ve siirdiiriilmesini  saglayan medya araglart ve
uygulamalarima odaklanmak gerekmektedir.

Anahtar kelimeler

Ustundag, A. (2023). Teachers and media literacy in the COVID-19
pandemic. Journal of Mugla Sitki Kocman University Faculty of
Education [MSKU], 10(1), 103-110. DOI: 10.21666/muefd.963205

Atif icin

Medya araglar1 ve uygulamalari pek ¢ok insanin hayatinda 6nemli bir yere sahiptir. Medya uygulamalari
sadece yetiskinleri degil ayn1 zamanda ¢ocuklar1 da etkilemektedir (Kabali ve ark., 2015). Yapilan
aragtirmalara gore (Rideout, Foehr ve Roberts 2010). 8-18 yas arasinda bulunan g¢ocuklar giinde
ortalama 7 buguk saatten fazlasini televizyon izleme, miizik dinleme ve video oyunlari oynama gibi
medya araglar1 araciligiyla sunulan etkinlikleri yaparak gecirmektedir. Icinde bulundugumuz pandemi
siireci kisitlamalar1 sebebiyle evlerde en fazla ekran kullanim oraninin yasandigr donemde oldugumuz
ifade edilebilir. Pandeminin yami sira teknolojik ilerlemelerle biiyiiyen bu bilgi ¢aginda, ¢ocuklarin
karmasik ve hizla degisen bu bilgi ortaminda gezinmesine yardimci olmak ve onlar1 gelecege hazirlamak
icin elestirel diigiinme becerilerini kazanmalar gereklidir. Ekranda sunulan igeriklerin ¢gocuklarin yasina
ve gelisim diizeyine uygun olmasi gerekmektedir (Ustiindag, 2020). Arastirmalar cocuklarmn siklikla
riskli, sagliksiz davraniglar tesvik eden ve gelisim diizeylerine uygun olmayan bircok medya igerigine
maruz kaldigini kanitlamistir (Gentile ve Walsh 2001; Glantz, Kacirk ve McCulloch 2004; Primack ve
ark., 2008; Sargent ve ark., 2006). Cocuklarin olumsuz medya igeriklerinden korunmalarini saglamanin
en etkili yolu medya okuryazarhig egitimidir (Ustiindag, 2020). Bu nedenle egitimciler, giiniimiiz
diinyasinda ¢ocuklarda medya okuryazarligi becerilerini gelistirmenin egitimin 6nemli bir pargasi
oldugunu giderek daha fazla kabul etmektedir (Kubey, 2002). Bu nedenle, gelisen ve degisen teknoloji
cagmin egitimcileri olarak hizmet verebilmeleri i¢in dgretmenlerin medya okuryazarligi konusunda
egitim almalar1 6nemlidir.

COVID 19 pandemi siireci, getirdigi kisitlamalar sebebiyle eski egitim ve 6gretim tekniklerini geride
biraktirmigtir. Pandemi siirecinde &grenciler, egitim hayatlarimin devam edebilmesi i¢in bilgisayar
teknolojisini kullanmak zorunda kalmistir. Kisacas1 medya, geleneksel egitim yontemlerini desteklemek
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icin zorunlu olarak kullanilmaktadir. Egitimciler de dgrencilerin yasanan siirecten verimli bir sekilde
faydalanabilmelerini ve egitim alabilmelerini saglamak i¢in medya araglarim1 kullanmak zorundadir.
Pandeminin bir anda diinya genelinde ortaya ¢ikmasi 6gretmenlerin medya okuryazarligi konusunda
egitim almadan kullanmaya baglamalarin1 gerektirmistir. Yani, COVID-19 salgin durumu,
Ogretmenlerin uzaktan egitime uyum saglamalarin1 gerektiren benzeri goriilmemis zorluklar ortaya
cikarmigtir. Mart 2020'ye kadar okullarda aligilagelmis Ogretim durumu, ders programlarina gore
smiflarda egitim alan 6grenciler ve siklikla yiiz yiize ders anlatma yoluyla konularin standart miifredatim
isleyen dgretmenler tarafindan siirdiiriiliiyordu. Ogrencilerden 6gretmenlerini dinlemeleri, bireysel veya
gruplar halinde ¢alismalar1 ve sinavlarda 6grendikleri bilgileri sergilemeleri istenmekteydi. Okullarin
kapatilmas1 diinya genelinde 6gretmenleri, dgrencileri ve ebeveynleri tamamen yeni bir durumla karsi
karsiya birakmigtir (Huber ve Helm 2020). Egitim siirekliligi ancak alternatif egitim arag¢lariyla miimkiin
hale gelmistir. Ogretmenler, sorunlari ¢dzmek, egitim ve dgretime yonelik yeni yaklagimlar uygulamak
icin c¢esitli dijital araclar ve kaynaklar kullanmalarini zorunlu kilarak c¢evrimigi 6gretime gegmek
zorunda kaldilar (Eickelmann ve Gerick 2020). Ogretim hedeflerinin &tesinde, dgretmenlerin ayrica
sosyal yonden destekleyici olabilmek i¢in dgrencileriyle iletisimi siirdiirmeleri de gerekmektedir.
Medyanin pandemi nedeniyle de hayatimiz iizerindeki artan etkisi, 6gretmenlerin geleneksel egitim
yontemlerinin diginda, ders igeriklerinin sunum yontemlerinin yeniden degerlendirilmesine yol
acmaktadir (Javaeed ve ark., 2020). Ogretmenlerin COVID 19 pandemi siirecinin ortaya cikardig
cevrimi¢i Ogretim zorluklarina hizli bir sekilde uyum saglayabilmesi beklenmistir. Medya araclari
neredeyse tlim Ogrenciler ve Ogretmenler tarafindan egitimi siirdiirmek, iletisim kurmak, bilgi
paylasmak ve ilgi alanlarina iliskin arastirmalar yapmak i¢in rutin olarak kullanilmaktadir. Halihazirda,
Ogretmenlerin medya kullanimiyla ilgili kilavuzlarin gelistirilmesine ve egitimde yararli etkilerini
belirlemeye yonelik bir ¢aba da bulunmamaktadir.

Arastirmanin Amaci
Iginde bulundugumuz pandemi siireci nedeniyle genellikle evden egitime devam eden 6gretmenlerin
egitim amacl olarak da bilgisayar, tablet, cep telefonu gibi dijital medya araglarina uzun siire maruz
kaldiklar1 bilinmektedir. Ogretmenlerin 6grencilerine model olma o6zellikleri de bulunmaktadir.
Ogrencileri yaslarina gore uygun igeriklere yonlendirme sorumluluklar1 nedeniyle medya okuryazarlik
becerilerinin belirlenmesinin 6nemli oldugu diisiiniilmektedir. Bu nedenle bu aragtirmada farkli egitim
kademelerde gorev yapan Ogretmenlerin medya okuryazarlik becerisi diizeylerinin belirlenmesi ve
cesitli degiskenlere gore incelenmesi amaglanmaktadir.
Bu amag dogrultusunda, asagidaki sorulara cevap aranmigtir:
1. Arastirmaya katilan 6gretmenlerin medya okuryazarlik beceri diizeyleri yeterli midir?
2. Ogretmenlerin medya okuryazarlik beceri diizeyleri cinsiyete gore farklilik gdstermekte midir?
3. Ogretmenlerin medya okuryazarlik beceri diizeyleri ¢alisma yilina gore farklilik gostermekte
midir?
4. Ogretmenlerin medya okuryazarlik beceri diizeyleri egitim kademesine gore farklilik
gostermekte midir?

Yontem

Arastirmanin Modeli

Bu calisma temel nicel aragtirma deseniyle olusturulmustur. Arastirmanin amaci, 6gretmenlerin medya
okuryazarlik becerilerinin ¢esitli degiskenlere gore incelenmesi oldugu i¢in bu amaci
gergeklestirebilecek en iyi yontem oldugu diisiiniildiigiinden, bu arastirmada betimsel arastirma yontemi
kullanilmigtir. Betimsel aragtirma yonteminde belirli bir degiskenin mevcut durumunun arastirilmasi ve
belirlenmesi amaglanmaktadir (Metin, 2014).

Calisma Grubu

Betimleyici tipteki bu arastirmanin evrenini Ankara ili Etimesgut ilcesinde bulunan tiim okullar
olusturmaktadir. Etimesgut ilce Milli Egitim Miidiirliigiinden alinan bilgiye gore ilgede resmi ve dzel
437 kurum bulunmaktadir. Pandemi siireci nedeniyle okullarin kapali olmasindan dolay1 6ncelikli olarak
okullara gidilerek miidiirleri ile goriisiilmiistiir. Arastirmanin igerigi, amaci ve uygulanigi hakkinda
miidiirler bilgilendirildikten sonra, rehberlik servisi ile irtibat kurularak ¢evrimigi olarak hazirlanmig
6lgek formunun linkinin 6gretmen gruplarindan paylasilmasi talep edilmistir.
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Pandemi siireci nedeniyle arastirmaya katilacak 0gretmenlerin seciminde basit tesadiifi 6rnekleme
yonteminden yararlanilmigtir. Basit tesadiifi 6rneklemede, evrendeki 6gelerin her olasi birlesiminin,
orneklem icinde yer almasi i¢in esit bir ihtimali bulunmaktadir (Metin, 2014). Arastirmaya katilan
O0gretmenlerden ¢evrimi¢i onam formu alinmistir. Arastirmaya katilan 0gretmenlerin genel bilgileri
Tablo 1’de sunulmustur.

Tablo 1

Osretmenlere Iliskin Genel Bilgiler
Genel Bilgiler Kadmn Erkek Toplam

f % f % f %

Calisma Siiresi
0-5 y1l arasi 11 14 19 43 30 25
6-10 y1l arasi 17 22 5 11 22 18
11-15 yil aras1 18 24 10 23 28 23
16-20 y1l aras1 0 0 0 0 0 0
21-25 yil aras1 30 39 10 23 40 34
Toplam 76 63 44 37 120 100
Gorev yapilan okul
Devlet okulu 76 63 44 37 120 100
Gorev yapilan egitim kademesi
Anaokulu 30 39 0 0 30 25
flkokul 15 20 14 32 29 24
Ortaokul 15 20 15 34 30 25
Lise 16 21 15 34 31 26
Toplam 76 63 44 37 120 100

Tablo incelendiginde arastirmaya toplamda 120 dgretmenin katildigi goriilmektedir. Ogretmenlerin
%63’1inii kadinlar, %37’sini de erkekler olusturmaktadir. Ogretmenlerin cogunlugu (%34) 21-25 yil
arast deneyime sahiptir ve tamamu da devlet okulunda gérev yapmaktadir. Ogretmenlerin gorev
yaptiklar1 egitim kademesinde homojen bir katilim orani olusturulmaya calisilmistir. Ancak
anaokulunda gorev yapan erkek 6gretmenlere ulagilamamustir.

Veri Toplama Araclarn

Arastirmada kisisel bilgiler formu ve Medya Okuryazarligi Becerileri Olgegi kullanilmustir. Kisisel
bilgiler formu aragtirmaci tarafindan hazirlanmig olup, 6gretmenlerin cinsiyetleri, ¢alisma siireleri,
gorev yaptiklart okul ve egitim kademesi hakkindaki bilgileri elde etmek amaciyla kullanilmisgtir.
Bulgular1 da Tablo 1’de sunulmustur.

Aragtirmanin diger veri toplama araci Eristi ve Erdem (2017) tarafindan gelistirilmis olan “Medya
Okuryazarligi Becerileri Olgegi”dir. Olgek, kisilerin medya okuryazarlik becerisi diizeylerini belirlemek
amactyla gelistirilen 45 madde ve 4 alt boyuttan (erigsme, analiz, degerlendirme, iletme) olusan bir
olgektir. Olgekten alman toplam puan kisilerin medya okuryazarhik diizeylerini ifade ederken, alt
boyutlarindan alinan puanlar da temel medya okuryazarlig1 becerileri olarak kabul edilen erisme, analiz,
degerlendirme ve iletme beceri diizeyleri hakkinda bilgi vermektedir. Alt boyut kapsaminda yapilan
analizler, 6l¢ek toplam puaninin yani sira beceri tabanli bir degerlendirme yapmayi da miimkiin
kilmaktadir. Olgek 5°li likert tipinde puanlanmaktadir. Olgek toplam puani bireyin medya okuryazarhigi
diizeyini gostermektedir. Olgekten en az 45 en fazla da 225 puan alinabilmektedir ve lgekte negatif
yiiklii madde bulunmamaktadir. Olgegin giivenirlik katsayis1 (Cronbach’s Alpha) ,91 olarak
hesaplanmustir.

Verilerin Toplanmasi ve Analizi

Veri toplama araglari Google Forms uygulamasi kullanilarak c¢evrimigi olarak diizenlenmis ve
uygulanmigtir. Pandemi siireci nedeniyle okullarin kapali olmasindan dolay1 dncelikli olarak okullara
gidilerek midiirleri ile goriislilmiistiir. Arastirmanin icerigi, amaci ve uygulanis1 hakkinda miidiirler
bilgilendirildikten sonra, rehberlik servisi ile irtibat kurularak c¢evrimi¢i olarak hazirlanmig 6lgek
formunun linkinin 6gretmen gruplarindan paylasilmasi talep edilmistir. Uygulanan 6lgegin ve kisisel
bilgiler formunun sonuglar1 SPSS 22 programu kullanilarak analiz edilmistir. Ogretmenlerin 6lgege
verdikleri cevaplar arasinda fark olup olmadigini belirleyebilmek i¢in bagimsiz gruplarda t testi ve tek
yoOnlii varyans analizi (ANOVA) testleri yapilmistir. Yapilan analiz sonucunda fark bulunan gruplarda,
farkin hangi gruptan kaynaklandigini bulabilmek i¢in Tukey Post Hoc testi yapilmistir.
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Analiz yapilmadan 6nce grup ortalamalarinin normal dagilima sahip olup olmadigini belirleyebilmek
icin Kolmogorov Smirnov normallik testi yapilmis c¢arpiklik degeri ve basiklik degerlerinin +1.5-1.5
ekseninde oldugu (Swekness -,583; Kurtosis -1,134) ve bu nedenle grup ortalamalarinin normal
dagilima sahip oldugu belirlenmistir (Tabachnick, Fidell ve Ullman, 2007). Gruplarin homojen olmasi
sebebiyle parametrik testler uygulanmigtir.

Arastirmanin Etik Onay1

Arastirma icin Saghik Bilimleri Universitesi Hamidiye Bilimsel Arastirmalar Etik Kurulu’ndan
05.02.2021 tarih ve 21/75 sayili karar numarasi ile Etik Kurul Onay1 alinmistir.

Bulgular

Elde edilen bulgular arastirma sorular1 kapsaminda analiz edilmistir. Ogretmenlerin medya okuryazarlik
beceri diizeyleri Tablo 2°de sunulmustur.

Tablo 2
Olcegin Alt Boyutlarina Gére Analiz Sonuglar

Toplam Erisme Analiz Degerlendirme Iletme
N 120 120 120 120 120
Ortalama 1,8162 4,1735 4,1444 4,2155 3,6701

Medya Okuryazarligi Becerileri Olgegi; 1.00-1.80, 1.81-2.60, 2.61-3.40, 3.41-4.20, 4.21-5.00 seklinde
puanlanmaktadir. Ogretmenlerin  6lgegin tamamindan aldiklar1 puan ortalamasi 1,81 olarak
belirlenmistir. Elde edilen toplam puana bakildigi zaman Ogretmenlerin medya okuryazarligi
diizeylerinin “Bana pek uygun degil” se¢eneginde yer aldig1 ve yiiksek olmadigi belirlenmistir.
Olgegin alt boyutlar1 kapsaminda yapilan degerlendirmede; erisme alt boyutunun puan ortalamasinin
4,17 oldugu, “Bana olduk¢a uygun” se¢eneginde yer aldigi ve yiiksek oldugu belirlenmistir. Analiz alt
boyutunun puan ortalamasinin 4,14 oldugu, “Bana olduk¢a uygun” seceneginde yer aldig1 ve yiiksek
oldugu belirlenmistir. Degerlendirme alt boyutunun puan ortalamasinin 4,21 oldugu, “Bana tamamen
uygun” seceneginde yer aldigi ve ¢ok yiiksek oldugu belirlenmistir. Iletme alt boyutunun puan
ortalamasmin 3,67 oldugu, “Bana olduk¢a uygun” segeneginde yer aldigi ve yiliksek oldugu
belirlenmistir.

Ogretmenlerin medya okuryazarhk beceri diizeylerinin cinsiyetlerine gére farklilik gdsterip
gostermedigini belirleyebilmek igin yapilan t testi analiz sonucu Tablo 3’te sunulmustur.

Tablo 3

Olgegin Cinsiyet Degiskenine Gore Alt Boyut Analiz Sonuglar

Olgek Alanlart Cinsiyet N X SS t df p
e im0 T o
Analiz Iéflf;; Zi 31222 :22 -,286 118 775
Degerlendirme Iéflf;; 471?1 jggg ;? 649 118 518
fletme Iéflf;; Zi gggig ;g -2,042 118 ,043*
Toplam Iéflf;; Zi i;gg% gi -1,326 118 187
p=<0,05

Yapilan analiz sonucunda Ol¢ek toplam puan sonuclarina bakildigi zaman 6gretmenlerin medya
okuryazarlik becerileri diizeylerinin cinsiyete gore farklilik gostermedigi belirlenmistir (t[118]=-1,326;
p=<0,05). Olgegin alt boyutlar1 kapsaminda yapilan degerlendirmede ise; erisme (t[118]=-872;
p=<0,05), analiz (t[118]=-286; p=<0,05) ve degerlendirme (t[118]=-649; p=<0,05) alt boyutlarinda
anlamli bir fark bulunmazken iletme alt boyutunda cinsiyet degiskeni acisindan erkek 6gretmenlerin
lehine anlamli bir fark oldugu belirlenmistir (t[118]=-2,042; p=<0,05).

Ogretmenlerin medya okuryazarlik beceri diizeylerinin ¢alisma yilma gore farklilik gosterip
gostermedigini belirleyebilmek i¢in yapilan tek yonlii varyans analizi (ANOVA) sonucu Tablo 4’te
sunulmustur.

Yapilan analiz sonucunda 6l¢ek toplam puan sonuclarina bakildigi zaman 6gretmenlerin medya
okuryazarlik becerileri diizeylerinin ¢alisma yilina gore farklilik gdstermedigi belirlenmistir (F=2,658;
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p=<0,05). Olgegin alt boyutlar1 kapsaminda yapilan degerlendirmede ise; erisme (F=3,327; p=<0,05),
degerlendirme (F=22,194; p=<0,05) ve iletme (F=11,454; p=<0,05) alt boyutlarinda anlamli bir fark
bulunurken, analiz (p=,085) alt boyutunda calisma yil1 degiskeni agisindan anlamli bir fark olmadig:
belirlenmistir. Farkin hangi gruplar arasinda oldugunu belirleyebilmek i¢cin Tukey Post Hoc testi
yapilmustir. Erigme alt boyutunda 6-10 yil ile 21-25 y1l arasinda, 6-10 y1l arasi lehine anlamli fark oldugu
bulunmustur. Degerlendirme alt boyutunda 0-5 yil ile tiim gruplar arasinda, 6-10 yil ile 0-5 y1l ve 21-25
yil arasinda, 11-15 yil ile 0-5 y1l ve 21-25 y1l arasinda, 21-25 yil ile tiim gruplar arasinda 21-25 y1l aras1
lehine anlaml1 fark oldugu bulunmustur. fletme alt boyutunda hem 0-5 yil arasinda hem de 6-10 y1l ile
tim gruplar arasinda, 0-5 yil arasi lehine anlamli fark oldugu bulunmustur.

Tablo 4
Olgegin Calisma Yili Degiskenine Gére Alt Boyut Analiz Sonuglart
giz‘ill(arl Caligma Siiresi N X SS F P Anlaml fark
a)0-5 yil arasi 76 4,1182 1,0
b)6-10 y1l arast 44 4,4132 ,28
[}
£ ¢)11-15 yil arast 76 4,3247 31 3,321 022 (b ve d arasinda)
5| d)21-25 yil arasi 44 3,9773 ,30
a)0-5 yil arasi 76 4,0711 ,88
b)6-10 y1l arast 44 3,9939 13
= 0)11-15 yil arasi 76 4,0857 48 2,260,085
§; d)21-25 yil arasi 44 4,3233 37
g a)0-5 yil arast 76 4,3476 ,86 (aile hepsi)
= b)6-10 y1l arasi 44 3,7792 45 (b ile a ve d arasinda)
= €)11-15 yil arast 22,194,000 .
5 76 3,5918 80 (c ile a ve d arasinda)
0 d ile hepsi
8 d)21-25 yil arasi 44 4,7929 41 (dile hepsi)
a)0-5 yil arast 76 4,1639 ,90 (aile hepsi)
0)6-10 y1l aras1 44 3,0530 ,29 - ;
g €)11-15 yil arasi 76 3,6786 78 11,454,000 (b ile hepsi)
= d)21-25 yil arasi 44 3,6333 ,53
c a)0-5 yil arast 76 1,8676 ,38
s b)6-10 y1l arasi 44 1,7154 55
g €)11-15 yil arasi 76 1,7814 ,18 2,658 052
= d)21-25 yil aras 44 1,8575 11

Ogretmenlerin medya okuryazarlik beceri diizeylerinin gérev yapilan egitim kademesine gore farklilik
gosterip gostermedigini belirleyebilmek i¢in yapilan tek yonlii varyans analizi (ANOVA) sonucu Tablo
5’te sunulmustur.

Tablo 5
Olgegin Caligilan Egitim Kademesine Gére Alt Boyut Analiz Sonuglar
Olgek Alanlari Egitim kademesi N X SS F P Anlaml fark
a)Anaokulu 30 4,2121 ,30
Erigsme lg)) (l;]:t(; ];lll(lul ;g g:ggig :gg 3,337 ,022* (b ile ¢ arasinda)
d)Lise 31 4,2669 ,93
a)Anaokqu 30 4,2222 ,36 dileaveb
Analiz b)Ilkokul 29 4,3563 44 4,745 ,004* arasinda)
¢)Ortaokul 30 4,1578 ,46
d)Lise 31 3,8581 75
a)Anaokulu 30 4,4762 ,65
B . b)Ilkokul 29 4,5665 ,62 . (d ile hepsi
Degerlendirme ¢)Ortaokul 30 43476 47 14,556 ,000 arasinda)
d)Lise 31 3,5069 95
a)Anaokulu 30 3,4722 52
: b)Ilkokul 29 3,7356 75
lletme ¢)Ortaokul 0 3872 56 1551 205
d)Lise 31 3,6048 1,0
a)Anaokulu 30 1,8266 1,0
b)llkokul 29 1,8979 1,8 " (b ile d arasinda)
Toplam ¢)Ortaokul 30 1,8200 16 2,969 035
d)Lise 31 1,7261 3,5
p=<0,05
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Yapilan analiz sonucunda 6l¢ek toplam puan sonuclarina bakildigi zaman 6gretmenlerin medya
okuryazarlik becerileri diizeylerinin gorev yapilan egitim kademesine gore farklilik gosterdigi
belirlenmistir (F=2,969; p=<0,05). Olcegin alt boyutlar1 kapsaminda yapilan degerlendirmede ise;
erisme (F=3,337; p=<0,05), analiz (F=4,745; p=<0,05) ve degerlendirme (F=14,556; p=<0,05) alt
boyutlarinda anlamli bir fark bulunurken iletme alt boyutunda gorev yapilan egitim kademesi degiskeni
acisindan anlamli bir fark olmadigi belirlenmistir (F=1,551; p=<0,05). Farkin hangi gruplar arasinda
oldugunu belirleyebilmek igin Tukey Post Hoc testi yapilmistir. Erisme alt boyutunda ilkokul ile
Ortaokul arasinda, Ilkokul lehine anlamli fark oldugu bulunmustur. Analiz alt boyutunda Anaokulu ile
Lise arasinda Anaokulu lehine, Ilkokul ile Lise arasinda ilkokul lehine anlaml1 fark oldugu bulunmustur.
Degerlendirme alt boyutunda Anaokulu ile Lise arasinda Anaokulu lehine; Ilkokul ile Lise arasinda
Ilkokul lehine, Ortaokul ile Lise arasinda Ortaokul lehine anlamli fark oldugu bulunmustur.

Tartisma

Farkli egitim kademelerinde gorev yapan Ogretmenlerin medya okuryazarlik becerisi diizeylerinin
belirlenmesi ve ¢esitli degiskenlere gore incelenmesi amaciyla yapilan arastirmaya toplamda 120
ogretmen katilmistir. Elde edilen bulgulara gére 6gretmenlerin genel medya okuryazarlik becerisi
diizeyleri yiiksek degildir. Ancak Olgegin alt boyutlart kapsaminda yapilan degerlendirmede
Ogretmenlerin erisme, analiz ve iletme alt boyutlarinda yiiksek; degerlendirme alt boyutunda ise ¢ok
yiiksek sonuglar1 oldugu belirlenmistir. Sahin ve Demir (2015) tarafindan yapilan aragtirma sonucunda
da Ogretmenlerin medya araglarini kullanim yeterliklerinin yeterli diizeyde olmadigi belirlenmistir.
Bunun yani sira Vergili (2020) arastirmasinda 6gretmenlerin medya okuryazarligi beceri diizeylerinin
egitim kademesine gore atis gosterdigini belirlemistir. Egitim kademesindeki artis, egitim verilen
ogrencilerin yaslar1 ile dogru orantihdir. Ogrencilerin medya araclarin1 kullanim durumlar ile
dgretmenlerin medya araglarini kullanim durumlari arasinda bir iliski oldugu diisiiniilmektedir. Ornegin;
anaokuluna devam eden 5 yasindaki bir cocugun medya araglarini kullanim durumu ile liseye devam
eden bir gencin kullanim durumu benzer degildir. Ogretmenlerin dgrencileriyle iletisim kurabilmesi,
onlar1 anlayabilmeleri ve etkilesim halinde bulunabilmeleri gerekmektedir. Hopp ve Gangadharbatla
(2016)’ya gore 6gretmenler 6grencilerinin teknoloji ve medya ile iliskisini goz 6niinde bulundurmali ve
egitim ortamlarini zenginlestirecek firsatlar olusturmak i¢in medyay1 kullanmalidir. Yasanilan pandemi
siireci Ogretmenlerin derslerini cevrimigi vermesi zorunlulugunu getirmistir. Ogrencilerin egitim
hayatlarinin mevcut kosullarda verimli bir sekilde siirdiiriilebilmesi igin Ogretmenlerin medya
okuryazarlig1 beceri diizeylerini gelistirmeleri gerektigi sonucunu dogurmaktadir.

Arastirmada Ogretmenlerin medya okuryazarlik becerileri diizeylerinin cinsiyete gore farklilik
gostermedigi belirlenmistir. Olgegin alt boyutlar1 kapsaminda yapilan degerlendirmede ise iletme alt
boyutunda cinsiyet degiskeni agisindan erkek &gretmenlerin lehine anlamli bir fark oldugu
belirlenmistir. Yapilan arastirmalara gore de (Cagtas, 2019; Cakmak, 2019; Sarsar ve Engin, 2015) genel
anlamda 6gretmenlerin medya okuryazarlik beceri diizeyleri cinsiyete gore farklilasmamaktadir. Tletme
alt boyutunda erkek 6gretmenler lehine bir farklilik goriilmesi durumu Kara ve arkadaslar1 (2018)
tarafindan yapilan arastirma sonucunu desteklemektedir. Ayrica Ulukaya, Yildirrm ve Ozeke (2015)
tarafindan yapilan arastirma sonucunda da 6gretmenlerin cinsiyetleri ile medya okuryazarlik beceri
diizeyleri arasinda farklilik yoktur. Medya araclarimin yaygin olmasi, egitimlerin ¢evrimigi slirmesi
nedeniyle tim &gretmenlerin medya araglarimi kullaniyor olmasinin sonug iizerinde etkili oldugu
sOylenebilir. Yasanilan pandemi siireci egitimin devam edebilmesi i¢in bilgisayar, tablet gibi dijital
medya araglarinin yani sira “zoom” gibi uygulamalar ile derslerin siirdiiriilebilmesini zorunlu kilmigtir.
Bu baglamda degerlendirildiginde tiim 6gretmenlerin kullanimi zorunlu oldugu i¢in cinsiyete gore
beceri diizeylerinin degismedigi ifade edilebilir.

Aragtirmada 6gretmenlerin medya okuryazarlik becerileri diizeylerinin ¢alisma yilina gore farklilik
gostermedigi belirlenmistir. Cakmak (2019) tarafindan yapilan arastirma sonucunda da dgretmenlerin
medya okuryazarlik becerileri diizeyleri ¢alisma yilina gore farklilik gostermemektedir. Elde edilen
bulgu bu baglamda literatiir ile uyumluluk géstermektedir. Olgegin alt boyutlar1 kapsaminda yapilan
degerlendirmede ise; erisme, degerlendirme ve iletme alt boyutlarinda anlamli bir fark oldugu
belirlenmistir. Erigme alt boyutunda 6-10 yil arast lehine anlamli fark oldugu bulunmustur.
Degerlendirme alt boyutunda 21-25 yil arasi lehine anlamli fark oldugu bulunmustur. iletme alt
boyutunda 0-5 y1l aras1 lehine anlamli fark oldugu bulunmustur. Ogretmenlerin ¢alisma yillarina gore
degisen alt boyut sonuglari, caligma yillar1 kapsaminda degerlendirilebilir. 6-10 y1l aras1 6gretmenlik
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yapanlarin daha geng¢ olmasi medya igeriklerine erisme konusunda daha becerikli olduklari durumuyla
yorumlanabilir. 21-25 yil tecriibeye sahip olan 6gretmenler en kidemli grupta yer almaktadir. Bu
nedende degerlendirme agisindan diger meslektaslarindan daha deneyimli olduklari ifade edilebilir. 0-5
yil arasi tecriibeye sahip 6gretmenler ise iletme boyutunda diger meslektaglarina gore farkliliga sahiptir.
Yine 6gretmenlerin geng olmasinin, teknolojik araglar1 kullanma konusunda daha deneyimli olmasinin
elde edilen sonug tizerinde etkili oldugu disiiniilmektedir. Ciinkii medya okuryazarligi becerisi medya
araclarinin ne kadar siire kullanildigs ile de ilgilidir (Ustiindag, 2020). Segil ve Kurt (2012)’a gore medya
araglarinin kullanim siiresi medya okuryazarlik becerisi diizeyi iizerinde etkilidir. Elde edilen bu bulgu
da literatiir ile uyumluluk gostermektedir.

Arastirmada 6gretmenlerin medya okuryazarlik becerileri diizeylerinin gérev yapilan egitim kademesine
gore farklilik gosterdigi belirlenmistir. Literat (2014) yaptig1 arastirmada medya araglarini yogun olarak
kullanan 6gretmenlerin medya okuryazarlik becerisi diizeyinin farklilastigini ortaya koymustur. Olgegin
alt boyutlan kapsaminda yapilan degerlendirmede ise erigsme, analiz ve degerlendirme alt boyutlarinda
anlamli bir fark oldugu belirlenmistir. Erisme alt boyutunda ilkokul lehine anlamli fark oldugu
bulunmustur. Analiz alt boyutunda anaokulu ve Ilkokul lehine anlamli fark oldugu bulunmustur.
Degerlendirme alt boyutunda anaokulu, ilkokul ve ortaokul lehine anlamli fark oldugu bulunmustur.
Elde edilen sonuglar genel olarak degerlendirildiginde anaokulu, ilkokul ve ortaokul lehine anlamli
farklilik ortaya ¢iktig1 goriilmektedir. Literatiire gére de 6gretmenlerin gorev yaptiklar egitim kademesi
arttikca medya okuryazarligi beceri diizeyleri de artig gostermektedir (Literat, 2014; Chen ve ark., 2018;
Banaz, 2017).

COVID-19 pandemi siireci tiim hayati farkl sekillerde etkilemektedir. Okullarin kapatilmasi ve egitimin
uzaktan siirdiirtilmesi egitim alaninda yasanan olumsuz bir durum olarak degerlendirilebilir. Ancak
olumsuzluklara odaklanmak yerine 6gretmen-6grenci-egitim baglaminda etkilesimin giiclendirilmesi ve
siirdiiriilmesini saglayan medya araglar1 ve uygulamalarma odaklanmak gerekmektedir. Internet ve
medya araciligiyla saglanan bu olanaklar 6grencilerin evlerinde aldiklari egitimi desteklerken
ogretmenlerin  mesleklerini  miimkiin oldugunca verimli bir sekilde siirdlirmelerini de
destekleyebilmektedir. Genel anlamda 6gretmenlerin medya okuryazarlik becerileri diizeyleri yiiksek
bulunmamistir. Pandemi siirecinin ne kadar devam edecegi bilinmedigi icin Ogretmenlerin bu
ihtiyaclarinin Milli Egitim Bakanligi tarafindan hazirlanacak hizmet i¢i egitim programlart ile
giderilmesi gerekmektedir. Yapilacak diger aragtirmalarda da 6gretmenlere medya okuryazarligi egitimi
verilerek oncesi ve sonrast arasindaki fark incelenebilir.
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