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Abstract. The phenomenon of digitalization, which manifests itself in almost every
field of daily life, strongly affects education processes, and traditional education
methods and techniques are replaced by digital technologies. The rapid
digitalization experienced today has brought the concept of digital literacy. In its
most general definition, digital literacy refers to the ability to find, understand,
analyze, produce and share information through network devices such as
smartphones, tablets, laptops and desktop computers. Digital literacy also includes
knowing the unique legal rules and ethical norms of online environments,
production and sharing patterns. Digitalization seems inevitable in religious
education and Quran Courses as in all fields of education. This research aims to
examine the digital literacy levels of Qur'an Course Instructors. The sample consists
of 351 Qur'an Course Instructors working in Sakarya and Diizce provinces. For
collecting the data, a questionnaire prepared by the researcher to determine the
demographic variables of the participants and the Digital Literacy Evaluation Scale
developed to measure the digital literacy level of the participants were used. The
scale consists of “awareness, contextual use, secure participation, digital identity
management and basic tool and media knowledge” sub-dimensions. The findings
show that the digital literacy level of Qur'an Course Instructors differs according to
the type of course they work. It has been observed that the digital literacy level of
those who need training on the use of digital technologies is significantly lower. It is
thought that providing basic digital literacy training to Qur'an Course Instructors
will increase the quality of service
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1. INTRODUCTION

Literacy is widely recognized as a significant measure of a society's degree of
development. Education and literacy became increasingly important, particularly in the
social institutions that evolved during the Industrial Revolution. Literacy can be defined
as the ability to read and understand a text on the one hand, and to convey an emotion
or thought in writing form on the other. However, in the 1970s, UNESCO introduced the
concept of "functional literacy”. Beyond traditional literacy, functional literacy has a
larger meaning foundation that relates to the ability to relate old knowledge to newly
learned knowledge, to make inferences, and to produce new texts (Onal, 2010, p.105).
Beyond traditional literacy, functional literacy has a larger meaning foundation that
relates to the ability to relate old information to newly learned knowledge, to make
inferences, and to create new texts. Hence, in general, the act of reading and writing can
be viewed as a process that occurs within the triangle of the reader, the text, and the
writer (Kurudayioglu & Tiizel, 2010, p.284). Literacy, as a process of obtaining existing
knowledge, plays a crucial part in keeping up with current knowledge. Literacy is an
acquisition that is required to build a relationship between what has previously been
learned and what has recently been learned or is currently being learnt, and to form new
inferences based on this relationship. Literacy has gained new and diverse purposes as a
result of the societal changes brought about by technology advancements (Onal, 2010,
p.107). In this context, in addition to traditional literacy, many various types of literacy
can be discussed, such as media literacy, information literacy, network literacy,
technology literacy, financial literacy, and digital literacy.

Digital literacy encompasses not only the capacity to use digital platforms, but also a
variety of complex cognitive, emotional, and sociological motor skills required by users
to function effectively in digital settings. It also implies that users can read instructions
from graphics, produce new meaningful materials in these environments, evaluate the
validity, reliability, and quality of digital information, and comprehend the legitimate
rules in these media (Eshet, 2004, p.93). In this regard, digital literacy differs from
traditional literacy in terms of content and appears as a multidimensional phenomenon.
In simpler terms, digital literacy is the ability to access the information we require by
using digital devices such as smart phones, tablets, and computers, which have become
indispensable components of our daily lives, to use the information we have obtained, to
create new information through these devices, and to share the desired information
(Aksoy et al. 2021, p.862).

On the one hand, digital literacy entails effectively learning information and
communication technologies, using these technologies to contribute to personal
development, using digital technology to solve problems encountered in daily life, and
understanding the unique security, legal, and ethical rules of digital settings (Ozerbas &
Kuralbayeva, 2018). In its most basic form, digital literacy can be defined as the ability to
access and use digital resources correctly (Karabacak & Sezgin, 2019, p.326). According
to these definitions, digital literacy is the ability to access new knowledge using digital
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tools, apply it to solve issues, perform information transactions, and use digital
technology efficiently and safely (Pala & Basibiiytik, 2020).

The internet is one of the most important instruments for utilizing modern technologies.
Apart from obtaining information, the internet, which has become one of the most
important sources of information today, is widely used in many aspects of daily life.
Many daily routines, such as socializing, shopping, enjoying spare time, and keeping up
with the news and agenda, are now carried out over the internet (Karabacak & Sezgin,
2019, p.325). The use of the internet is growing by the day, and it is becoming more and
more integrated into the daily lives of people of all ages. According to Turkish Statistical
Institute data, the internet usage percentage in individuals aged 16 to 74 increased from
75.3% to 79.0% in 2020. The rate of households accessing the internet from home,
which was 88.3% in the previous year, is expected to rise to 90.7% in 2020 (TUIK,
2020).

Digital technologies, which are more pervasive in all aspects of daily life, have a
significant impact on educational processes. Although traditional instructional tools
remain dominant, digitalization in education is at a rapid pace. The Covid-19 pandemic
process, in particular, has necessitated the employment of digital tools in education. A
pandemic has been proclaimed due to the corona virus affecting the entire world, and
the steps made in this context have altered schooling procedures as well as all aspects of
social life. Pandemic conditions demanded a re-evaluation of educational procedures
because face-to-face education was not possible. To avoid disrupting education
processes owing to the pandemic's constraints, remote education applications were
launched using digital resources all around the world. (Bozkurt, 2020). Distance
education, which is regarded as one of the alternatives in lifelong learning processes, has
become a requirement in the midst of the pandemic's crisis (Bozkurt et al., 2020).

It is obvious that in Turkey, as in the rest of the world, there will be a need for innovative
teachers who are constantly improving themselves, who can closely follow and apply
developments and changes, in order for scientific and technological developments to
find a place in the education system, for students to benefit correctly from these
developments, and for education to be affected efficiently. (Seferoglu, 2004). In this
view, teachers, as one of the most significant stakeholders in educational processes, are
required to have adequate digital literacy in this day and age, where digital technologies
have inextricably invaded our lives. Because digitalization affects both formal and non-
formal education, it has become unavoidable for all education personnel to use digital
tools.

The Qur'an Courses, which function under the auspices of the Presidency of Religious
Affairs, are non-formal education institutes that offer religious education as well as
consultancy services (Ince, 2017, p.121). In recent years, there has been a significant
increase in the number of Qur'an Courses and the number of students enrolled in these
courses. According to Presidency of Religious Affairs data, 774,536 trainees attended
and received training in 16,122 Qur'an Courses, with 19,097 teachers working in Turkey
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in 2020 (DIB, 2020). Due to the pandemic process's requirements, the number of Qur'an
Course students has approached one million, and around twenty thousand Qur'an
Course teachers have had to conduct their education operations remotely. Regardless of
the pandemic, it is widely acknowledged that the use of digital tools in non-formal
religious education has grown significantly in recent years. Preparing numerous
educational resources in digital environments is unavoidable, especially for children
aged 4-6. These include activities such as printing coloring pages, editing video or audio
files, generating slides, creating collages. It is not enough for the teachers to know how
to use digital technology for these activities; they must also be above a specific level in
several dimensions of digital literacy. It is found in the literature that studies and
comparisons are done on the digital literacy of teachers in many fields (Arslan, 2019;
Aksoy, Karabay & Aksoy, 2021). Furthermore, research have been conducted to examine
the digital literacy of teacher candidates from several fields, particularly science,
preschool, classroom teaching, social studies teaching, computer and instructional
technology teaching (Cetin, 2016; Ustiindag, Giines & Bahgivan, 2017; Kozan, 2018;
Boyaci, 2019; Kozan & Ozek, 2019; Yontar, 2019; Can, Celik & Celik, 2020; Yazicioglu,
Yaylak & Geng, 2020; Bay, 2021; Isik, Ozdemir & Kuslu, 2021). On the other hand, no
study has been found in the literature that investigates the digital literacy of Qur'an
Course teachers.

Problem Status

Digital literacy entails not only obtaining specific information, but also accessing proper
information, creating new information, correctly sharing information, and doing so
within legal and ethical boundaries. In this regard, it is believed that assessing the digital
literacy level of Qur'an Course Teachers and determining the requirement in this regard
will improve the efficiency of educational activities. There has been no research
conducted to determine the digital literacy levels of Qur'an Course Teachers, who must
use digital resources extensively in their educational activities. This study, which aims to
determine the digital literacy skills of Qur'an course teachers, who train nearly one
million trainees each year, is expected to make an important contribution to the
literature. In this context, the research intends to determine the digital literacy level of
Qur'an Course Teachers and to identify the necessity.

2. METHOD

The purpose of this study is to look at the digital literacy level of Qur'an Course Teachers
in relation to several variables that are regarded to be related to their profession. To
achieve this goal, the survey model, one of the quantitative research methodologies, was
employed, and data were collected using a scale form applied to the designated study
group.
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Sample

Ethics committee approval for this study was obtained from Sakarya University
Scientific Research and Publication Ethics Committee, dated 02/06/2021 and protocol
number 35. Qur'an Courses, as non-formal education institutes affiliated with the
Presidency of Religious Affairs, provide education in three categories. These are the
"Need-Oriented Qur'an Courses", where those under the age of 18 who have completed
compulsory education can register with the approval of their parents and those over the
age of 18 can register themselves, and the "4-6 Years Old Qur'an Courses," which
provide education to pre-school children, and the "Hafiz Courses," which provide hafiz
training. While the content of the training necessitates teachers in various courses to use
digital technology with varying degrees of intensity, none of them can avoid
digitalization in education. The research's study group consists of 351 Qur'an Course
Teachers working in the provinces of Sakarya and Diizce, who were chosen using the
probabilistic convenience sampling method. According to the data from the Presidency
of Religious Affairs, there are 444 Qur'an Course Teachers in Sakarya and 240 in Diizce.
The questionnaires were made available to all teachers working in the two provinces by
making official applications to the provincial muftiates.

Data Collection Instruments

The research data were collected through the personal information form prepared by
the researcher to learn about some variables such as the type of course that the
participants work, whether they have received computer training before, whether they
request computer training from their institutions, whether they need computer training
or not, and the Digital Literacy Evaluation Scale developed by Acar (2015) to measure
the level of digital literacy. The Digital Literacy Assessment Scale consists of a total of 5
sub-dimensions and 41 items, namely, awareness subscale consisting of 17 items,
contextual use subscale consisting of 9 items, secure participation subscale consisting of
6 items, digital identity management subscale consisting of 4 items, and basic tool and
media knowledge subscale consisting of 5 items. The scores obtained from each
dimension indicate the level of competence in the relevant topics. In the Digital Literacy
Evaluation Scale, scores were made as Fully Competent (5 points), Very Competent (4
points), Moderately Competent (3 points), Less Competent (2 points), and Not
Competent (1 point). Among sub-dimensions of Digital Literacy Scale, from Awareness
dimension one can score a minimum of 17 and a maximum of 85 points; from Contextual
Use dimension a minimum of 9 and a maximum of 45 points; from Secure Participation a
minimum of 6 and a maximum of 30 points; from Digital Identity Management a
minimum of 4 and a maximum of 20 points; and from Basic Tool and Media Knowledge a
minimum of 5 and a maximum of 25 points. While the lowest possible score from the
entire scale is 41 (41x1), the highest possible score is 205 (41x5).
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3. RESULTS

For the analysis of the data, it was first examined whether the data showed a normal
distribution. Kolmogrov-Smirnov coefficients were calculated to examine whether the
data had a normal distribution. The value obtained from the total score of the scale is
.200. Since this value is greater than p<.05, it is assumed that the data obtained show a
normal distribution (Can, 2014). Therefore, parametric tests were used for the analyses.
The scores obtained from the sub-dimensions of the Digital Literacy Evaluation Scale of
the Qur'an Course Instructors were analyzed according to the type of course they served
and their computer education status, and the findings were given respectively.

Table 1.

Level of Awareness by Type of Qur'an Course Taught

Course Type N X Std. Deviation f p Significant difference

Need-oriented 153 64.98 15.406

4-6 years 115 69.26 11.508 -ori -
3106 046 need-oriented < 4-6

Hafiz 83 67.21 14.321 years

Total 351 66.91 14.061

A one-way analysis of variance (ANOVA) was performed on independent groups to see
whether there was a relationship between the type of Qur'an course taught by the
participants and the Awareness Sub-Dimension scores of the Digital Literacy
Assessment Scale. According to the results of the analysis, p was found to be <0.05 and a
statistically significant difference was reached between the groups (Table 1). The Post
Hoc Test results revealed that the awareness level of teachers working in the 4-6 Years
Courses was statistically significantly higher than that of teachers working in the Need-
Oriented Courses. This discrepancy is assumed to be related to the instructional content
of the 4-6 Years Courses requiring greater digital material use than the Needs-Oriented
Courses. The mean scores of the groups show that all three groups are very competent.
This sub-dimension of the scale consists of questions to measure awareness about the
distinctive features of digital information sources, the points where they differ from
traditional information sources, ethical and legal rules, and distinguishing correct
information. The usage of digital information resources in many aspects of daily life is
suggested to cause increased sensitivity iwith regard to awareness.
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Table 2.

Contextual Usage Level by Type of Qur'an Course Taught

- Std.

C T N X f Significant diff
ourse Type Deviation p ignificant difference
Need-oriented 153 28.49 10.399
d-oriented 4-6

4-6 years 115 34.25 8.474 need-oriented =

_ 13.078 ,000  years
Hafiz 83 32.67 9.083 Need-oriented < Hafiz
TOTAL 351 31.37 9.820

A one-way analysis of variance (ANOVA) was performed on independent groups to see
whether there was a relationship between the type of Qur'an course taught by the
participants and the scores of Contextual Use Sub-Dimension of the Digital Literacy
Assessment Scale. According to the results of the analysis, p was found to be <0.05 and a
statistically significant difference was reached between the groups (Table 2). The Post
Hoc Test results revealed that the awareness level of teachers working in the 4-6 Years
Courses was statistically significantly higher than that of teachers working in the Need-
Oriented Courses and the Hafiz Courses. This discrepancy is assumed to be related to the
instructional content of the 4-6 Years Courses requiring greater digital material use than
the Needs-Oriented Courses. The groups’ average score demonstrate that those who
work in Need-Oriented Courses and Hafiz Courses are moderately competent, while
those who work in 4-6 Age Courses are very competent. The scale's contextual use sub-
dimension assesses the capacity to use the necessary hardware and software. The need
to use different hardware and software in 4-6 Years Courses compared to other course
types is thought to cause teachers working in these courses obtain higher scores.

Table 3.

Secure Participation Level by Type of Qur'an Course Taught

- Std. Significant
C T N X f
ourse 1ype Deviation P difference
Need-oriented 153 18.89 6.397
4-6 years 115 20.54 5.877
2.616 ,074 -
Hafiz 83 20.13 5.985
TOTAL 351 19.72 6.162
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A one-way analysis of variance (ANOVA) was performed on independent groups to see
whether there was a relationship between the type of Qur'an course taught by the
participants and the scores of Secure Participation Sub-Dimension of the Digital Literacy
Assessment Scale. According to the results of the analysis, p was found to be >0.05 and
no statistically significant difference was reached between the groups (Table 3). The
mean scores of the groups show that all three groups are moderately competent.

Table 4.

Digital Identity Management Level by Type of Qur'an Course Taught

- Std. L .
Course Type N X Deviation f p Significant difference
Need-oriented 153 13.47 4.652
4-6 years 115 14.66 3.815
2.663 ,071 -
Hafiz 83 14.03 3.868
TOTAL 351 13.99 4.232

A one-way analysis of variance (ANOVA) was performed on independent groups to see
whether there was a relationship between the type of Qur'an course taught by the
participants and the scores of Secure Participation Sub-Dimension of the Digital Literacy
Assessment Scale. According to the results of the analysis, p was found to be >0.05 and
no statistically significant difference was reached between the groups (Table 4).
According to the average score of the groups, those who work in Need-Oriented Courses
are moderately competent, while those who work in 4-6 Years Courses and Hafiz
Courses are very competent.

Table 5.

Basic Tool and Media Knowledge Level by Type of Qur'an Course Taught

Course Type N X Std. Deviation f p Significant difference
Need-oriented 153 15.17 5.126
d-oriented 4-6
4-6 years 115 1655  4.439 need-oriented <
4.067 ,018 years

Hafi 16.7 4.644

atlz 83 675 6 Need-oriented < Hafiz
TOTAL 351 16.00 4.839

A one-way analysis of variance (ANOVA) was performed on independent groups to see
whether there was a relationship between the type of Qur'an course taught by the
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participants and the scores of Basic Tool and Media Knowledge Sub-Dimension of the
Digital Literacy Assessment Scale. According to the results of the analysis, p was found to
be <0.05 and a statistically significant difference was reached between the groups (Table
5). The Post Hoc Test results revealed that the basic tool and environment knowledge
level of teachers working in the 4-6 Years Courses was statistically significantly higher
than that of teachers working in the Need-Oriented Courses and the Hafiz Courses. This
disparity is assumed to be attributable to the fact that educational content in 4-6 Years
Courses requires significantly more digital material utilization than other course types.
The mean scores of the groups show that all three groups are moderately competent.

Table 6.

Digital Literacy Level by Frequency of Using Work-Related Computer Technologies

N X N. sd t. df p

Frequently 308 150.64 33.993 1.936
Scale Total 3.879 349 ,000
Rarely 43 129.16 34.224 5.219

Basic Tool Frequently 308 16.24 4.845 276
and Media 2.512 349 ,012
Knowledge Rarely — 43 1427 4479 683

Frequently 308 32.00 9.810 ,559
Contextual 3293 349 001
Use Rarely 43 26.81 8.713 1.328

Frequently 308 68.0065 13.43775 ,76569
Awareness 3.964 349 ,000
Rarely 43 59.1163 16.02856 2.44433

Secure Frequently 308  20.1721 6.10758 ,34801
o 3.666 349  ,000
Participationparely 43 16.5581 5.66654 86414

Digital Frequently 308 14.2208 4.19515 ,23904

Identity 2672 349 008
ManagementRarely 43 123953 420396 64110

An independent group t-test was used to examine if the total scores of the participants’
digital literacy scale and the scores derived from the sub-dimensions differ substantially
according to the frequency of utilizing digital technologies linked to their jobs. As a
result of the test, it was observed that there was a statistically significant difference
(p<0.05) between the arithmetic means of all groups in both the total scale and sub-
dimensions (Table 6). It has been discovered that teachers who claimed they should use
computer technologies related to their jobs frequently score much higher on the digital
literacy assessment scale and its sub-dimensions than those who claimed they rarely use
digital technologies. Frequent usage of digital technologies leads to greater functional
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use of these tools over time. Frequent use also makes it more competent. It has been
noticed that the frequency with which work-related computer technologies are used
raises the level of digital literacy.

Table 7.

Digital Literacy Level by Receiving Computer Education

N X s sd t df P

Yes 163 155.50 31.776 2.488
Scale Total 3.837 349 ,000
No 188 141.52 35.880 2.616

Basic Tool Yes 163 17.37 4,577 ,358
and Media 5.118 349 ,000
Knowledge No 188 1481 4756 346

Yes 163 34.33 8.711 ,682
Contextual 5540 34899 ,000
Use No 188 28.79 10.021 ,730

Yes 163 6845 12.932 1.012
Awareness 1914 349 ,057
No 188 65.58 14.878 1.085

s Yes 163 2093 5537 433
ecure 3516 34891 ,000
Participationn, 188 18.68  6.491 473
Digital Yes 163 1439 3.786 296
Identity 1681 34833 ,094
ManagementNO 188 1364 4566 333

An independent group t-test was used to examine if the total scores of the participants’
digital literacy scale and the scores derived from the sub-dimensions differ substantially
according to the variable of receiving computer education. The test revealed a
statistically significant difference (p<0,05) between the arithmetic means of the groups
on the entire scale and in the sub-dimensions of "Basic Tool and Media Knowledge",
"Contextual Use", and "Secure Participation” (Tablo 7). The scores of those who said they
had computer education before were significantly higher than those who said they had
not received computer education. No statistically significant difference was found in the
sub-dimensions of "Awareness" and "Digital Identity Management" (p>0.05).
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Table 8.

Digital Literacy Level by Needing Computer Education

X

N S sd t df p

Yes 241 141.71 34.229 2.204

Scale Total -5.223 349 ,000
No 110 161.82 31.712 3.023
Basic Tool and Yes 241 14.94 4,578 ,294

Media -6.391 349 ,000
Knowledge No 110 18.31 4,601 ,438
Yes 241 29,31 9,677 ,623

Contextual Use -6,082 349 ,000
No 110 35,86 8,590 ,819
Yes 241 65,26 14,571 ,938

Awareness -3,312 349 ,001
No 110 70,54 12,169 1,160
Yes 241 18,73 5,952 ,383

Secure -4,625 349 000
Participation g 110 21,91 6,074 ,579
i o Yes 241 13,45 4,319 ,278

Digital Identity 13,603 349 000
Management N 110 15,18 3,793 361

An independent group t-test was used to examine if the total scores of the participants’
digital literacy scale and the scores derived from the sub-dimensions differ substantially
according to the variable of needing computer education. As a result of the test, it was
observed that there was a statistically significant difference (p<0.05) between the
arithmetic means of all groups in both the total scale and sub-dimensions (Table 8). The
scores of the teachers who said that they needed computer education in the digital
literacy assessment scale and its sub-dimensions were found to be significantly lower
than those who said that they did not need such education. These results show that the
Qur'an Course Teachers can correctly identify the need. This is important in terms of

demonstrating the awareness regarding the need for education.
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Table 9.

Digital Literacy Level by Requesting Computer Education from the Institution

N X S sd t df p
Yes 273 143,20 33,950 2,054
Scale Total -5,026 349 ,000
No 78 164,85 32,116 3,636
Basic Tool and Yes 273 15,24 4,629 ,280
Media -5,760 349 ,000
Knowledge No 78 18,66 4,636 ,524
Yes 273 30,04 9,811 ,593
Contextual Use -5,333 142,92 ,000
No 78 36,01 8,379 ,948
Yes 273 65,42 14,150 ,856
Awareness -3,790 349 ,000
No 78 72,14 12,487 1,413
Yes 273 18,97 5,923 ,358
Secure -4,405 349 000
Participation g 78 22,37 6,293 712
i o Yes 273 13,52 4,166 ,252
Digital Identity 4,035 349 000
Management N 78 15,66 4,060 459

An independent group t-test was used to examine if the total scores of the participants’
digital literacy scale and the scores derived from the sub-dimensions differ substantially
according to the variable of requesting computer education from the institution they
work for. As a result of the test, it was observed that there was a statistically significant
difference (p<0.05) between the arithmetic means of all groups in both the total scale
and sub-dimensions (Table 9). The scores of the teachers who said that they wanted the
institution they work to provide computer education were significantly lower than those
who said that they did not request an education from their institution. This result shows
that there is a need for institutional training. It is expected that the training provided to
personnel with poor digital literacy levels on basic computer technologies through in-
service courses provided by the institution where they work will improve service quality
as well as their digital literacy level.

4. CONCLUSION, DISCUSSION AND RECOMMENDATIONS

In this study, the digital literacy level of the Qur'an Course Teachers working in the
Qur'an Courses affiliated to the Presidency of Religious Affairs was measured. In the
Awareness sub-dimension of the Digital Literacy Assessment Scale, the average score of
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the teachers working in the 4-6-year-old courses was found to be significantly higher
than the teachers working in the Need-Oriented Courses. In the competence scale, all
three groups (Need-oriented, 4-6 years, and Hafiz) were found to be very competent.
The analysis made on the basis of the sub-dimensions of the scale showed that in the
Contextual Use sub-dimension, the average score of teachers working in the 4-6 Years
Courses was statistically significantly higher than that of teachers working in the Need-
Oriented Courses and Hafiz Courses. The groups’ average score demonstrated that those
who work in Need-Oriented Courses and Hafiz Courses are moderately competent, while
those who work in 4-6 Age Courses are very competent. In the Secure Participation sub-
dimension, there was no significant difference between the groups, and the mean scores
revealed that all three groups were moderately competent. In the Digital Identity
Management sub-dimension, no statistically significant difference was identified
between the groups. According to the average score of the groups, it was concluded that
those who work in Need-Oriented Courses are moderately competent, while those who
work in 4-6 Years Courses and Hafiz Courses are very competent. In the literature,
studies (Arslan, 2019; Aksoy, Karabay & Aksoy, 2021) conducted with teachers affiliated
to the Ministry of National Education (MEB) in disciplines such as Religious Culture,
Class, Turkish, Music, and English demonstrate that teachers consider themselves highly
competent in digital literacy. Besides, numerous studies involving pre-service teachers
show that pre-service teachers consider their digital literacy skills to be good and
sufficient (Cetin ,2016, Ustiindag, Giines & Bahgivan, 2017; Kozan, 2018; Can, Celik &
Celik, 2020; Bay, 2021; Isik, Ozdemir & Kusluy, 2021).

It was seen that the Basic Tool and Media Knowledge level of teachers working in the 4-
6 Years Courses was statistically significantly higher than that of teachers working in the
Need-Oriented Courses and the Hafiz Courses. The mean score indicates that all three
groups' basic tool and media knowledge is moderately competent. It was determined
that the participants who answered "often" to the question “How often do you need to
use computer technologies related to your work?” got a significantly higher score from
the digital literacy assessment scale and its sub-dimensions than those who answered
"rarely". Several studies conducted with teachers and teacher candidates in the
literature revealed that increasing the frequency of utilizing computers and the Internet
has a favorable effect on digital literacy competency (Cetin, 2016; Boyaci, 2019; Can,
Celik & Celik, 2020).

The scores of the participants, who said that they had received computer training before,
received in the sub-dimensions of "Basic Tool and Media Knowledge", "Contextual Use"
and "Secure Participation” were found to be significantly higher than those who did not
receive computer training before. In the “Awareness” and “Digital Identity Management”
sub-dimensions, however, no statistically significant difference was identified between
the groups. The scale total and sub-dimension scores of the participants who stated that
they needed computer education were found to be significantly lower than those who

stated that they did not need education. The scale total and sub-dimension scores of
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those who want the institution they work (Religious Affairs) to provide computer
training to their personnel were found to be significantly lower than those who think
that there is no need for training. When the research findings were analyzed
collectively, it was concluded that the digital literacy levels of Qur'an Course Teachers
working in Qur'an Courses affiliated with the Presidency of Religious Affairs differ in
sub-dimensions depending on the type of course.

When the results are evaluated collectively, it is seen that the digital literacy level of the
Qur'an Course Teachers differs according to the type of course they work in. The
research concluded that teachers working in the 4-6 Years Courses had a better level of
digital literacy in general than those working in the "Need-Oriented Courses" and Hafiz
Courses aimed at adults. The most important reason for this situation is thought to be
the fact that the educational content in 4-6 courses requires significantly more use of
digital technology than other courses. On the other hand, however, the digital literacy of
teachers working in 4-6 age courses is found to be insufficient in all sub-dimensions of
the scale. It has been concluded that the staff is aware of the necessity, and teachers
with poor levels of digital literacy require institutional training. In this regard, it is
expected that digital literacy training, which will be provided to the staff through in-
service trainings, will improve service quality.
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Kuran Kursu Ogreticilerinin Dijital Okuryazarhk
Seviyesinin incelenmesi*

ismail AKYUZ**

0z. Giindelik hayatin hemen her alaninda kendini gésteren dijitallesme olgusu egitim ve
O0gretim stireglerini de giiclii bir sekilde etkilemekte, geleneksel egitim yontem ve
teknikleri yerini dijital teknolojilere birakmaktadir. Giinlimiizde yasanan hizh
dijitallesme beraberinde dijital okuryazarlik kavramini getirmistir. Dijital okuryazarlik
en genel tanimiyla akilli telefonlar, tabletler, diziistii bilgisayarlar ve masatisti
bilgisayarlar gibi ag cihazlar1 aracilig1 ile bilgiyi bulma, anlama, analiz etme, liretme ve
paylasabilme becerilerini ifade etmektedir. Dijital okuryazarlik ayn1 zamanda ¢evrimigi
ortamlarin kendine has hukuk kurallarini ve etik normlarini, iretim ve paylasim
kaliplarini bilmeyi icermektedir. Tiim egitim alanlarinda oldugu gibi din egitimi ve Kuran
Kurslarinda da dijitallesme kaginilmaz goriinmektedir. Bu arastirma Kur’an Kursu
Ogreticilerinin dijital okuryazarlik seviyelerini incelemeyi amaclamaktadir. Calisma
grubu Sakarya ve Diizce illerinde gérev yapan 351 Kur'an Kursu Ogreticisinden
olusmaktadir. Veri toplama araci olarak katilimcilarin demografik degiskenlerini
belirlemek amaciyla arastirmaci tarafindan hazirlanan soru formu ve katiimcilarin
dijital okuryazarlik seviyesini 6l¢gmek amaciyla gelistirilen Dijital Okuryazarlik
Degerlendirme Olgegi kullanilmustirr. Olgek “farkindalik, baglamsal kullanim, giivenli
katilim, dijital kimlik yonetimi ve temel ara¢ ve ortam bilgisi” alt boyutlarindan
olusmaktadir. Ulasilan bulgular Kur’an Kursu Ogreticilerinin dijital okuryazarlik
seviyesinin gorev yaptiklar1 kurs tiirtine gore farklilastigini géstermektedir. Dijital
teknolojilerin kullanimiyla ilgili bir egitime ihtiya¢ duyanlarin dijital okuryazarhk
seviyesinin anlamh bir sekilde diisiik oldugu gériilmiistiir. Kur’an Kursu Ogreticilerine
temel dijital okuryazarhk egitimi verilmesinin hizmet Kkalitesini artiracagi
diistintilmektedir.
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1. GIRIS

Okuryazarlik toplumlarin gelismislik diizeylerinin énemli gostergelerinden biri olarak
kabul edilmektedir. Ozellikle Sanayi Devrimi'nden sonra ortaya ¢ikan toplum
yapilarinda egitim ve okuryazarlik daha da 6nem kazanmistir. En basit tanimiyla
okuryazarlik bir yoniiyle bir metni okuyup anlayabilme diger yoniiyle bir duygu veya
diistinceyi yazil bir sekilde ifade edebilme becerisi olarak anlasilabilir. Bununla birlikte
UNESCO 1970’li yillarda “islevsel okuryazarlik” kavramini ortaya ¢ikarmustir. Islevsel
okuryazarlik geleneksel okuryazarhigin otesinde eski bilgilerle yeni 0Ogrenilenler
arasinda iliski kurabilmeyi, ¢cikarimlar yapabilmeyi ve yeni metinler ¢ikarabilmeyi ifade
eden daha genis bir anlam arka planina sahiptir (Onal, 2010, s.105). Geleneksel olarak
okuma-yazmadan bahsettigimizde, harflerin iizerine yazili oldugu bir materyale (metin),
bu materyal iizerine harfleri isleyecek (yazar) ve bu harfleri ¢éziimleyecek birine (okur)
ihtiya¢ vardir. Dolayisiyla genel olarak okuma-yazma eylemini okur, metin ve yazar
licgeni icerisinde gerceklesen bir stire¢ olarak algilamak miimkiindiir (Kurudayioglu ve
Tiizel, 2010, s.284). Mevcut bir bilginin edinilme siireci olarak okuryazarlik, bu yoniiyle
glincel olani takip etme noktasinda dnemli bir rol oynamaktadir. Okuryazarlik daha
onceden 6grenilenle yeni 6grenilen veya 6grenilmekte olan arasinda iliski kurmada ve
bu iliski lzerinden yeni c¢ikarimlar yapabilmede gerekli olan bir edinimi ifade
etmektedir. Ozellikle teknolojik gelismelerin meydana getirdigi toplumsal degisim
okuryazarlik olgusunun yeni ve farkli islevler kazanmasina yol agmigtir (Onal, 2010,
s.107). Bu anlamda giiniimtizde geleneksel okuryazarligin disinda medya okuryazarhgi,
bilgi okuryazarligi, ag okuryazarligi, teknoloji okuryazarlig, finansal okuryazarlik, dijital
okuryazarlik gibi bir¢ok farkli okuryazarlik bigciminden séz etmek mimkiin hale
gelmistir.

Dijital okuryazarlik, yalnizca dijital platformlar1 kullanma yetenegini degil ayni zamanda
kullanicilarin dijital ortamlarda etkin bir sekilde calisabilmek i¢in ihtiya¢ duydugu cesitli
karmasik bilissel, duygusal, sosyolojik motor becerileri icermektedir. Ayn1 zamanda
kullanicilarin grafiklerden talimatlar1 okuyabilmesini, bu ortamlarda yeni anlamh
materyaller olusturabilmesini, dijital bilginin gecerlik, giivenilirlik ve Kkalitesini
degerlendirebilmesini ve bu mecralardaki gecerli kurallarin anlasilabilmesini ifade
etmektedir (Eshet, 2004, s.93). Bu anlamda dijital okuryazarlik olgusu geleneksel
okuryazarliktan muhtevasi itibariyle ayrilmakta ve ¢ok boyutlu bir olgu olarak karsimiza
cikmaktadir. Daha basit bir ifadeyle dijital okuryazarligi giindelik hayatimizin
vazgecilmez unsurlari haline gelen akill telefon, tablet ve bilgisayar gibi dijital cihazlari
verimli bir sekilde kullanarak ihtiyacimiz olan bilgilere ulasmak, ulasilan bilgileri
yerinde kullanmak, bu cihazlar aracilifiyla yeni bilgiler iiretmek ve istenilen bilgileri
paylasmak olarak tanimlayabiliriz (Aksoy vd. 2021, s.862).

Dijital okuryazarlik bir tarafiyla da bilgi ve iletisim teknolojilerini etkin 6grenmeyi,
kisisel gelisime bu teknolojiler ile katki saglamayi, gilindelik hayatta Kkarsilasilan
sorunlarin ¢6zlimiinde dijital teknolojiyi kullanabilmeyi ve dijital ortamlarin kendine has
giivenlik, yasal ve etik kurallarini bilmeyi kapsamaktadir (Ozerbas ve Kuralbayeva,
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2018). En kisa tanimiyla dijital okuryazarlk dijital kaynaklara erisim ve bu kaynaklari
dogru sekilde kullanma yetkinligi olarak ifade edilebilir (Karabacak ve Sezgin, 2019,
s.326). Dijital okuryazarlik becerisi bu tanimlar 1s181nda, dijital araclar kullanilarak yeni
bilgilere ulasma, problemlerin ¢éziimiinde kullanma, bilgi ile islem yapabilme, dijital
teknolojileri etkili ve giivenli bir sekilde kullanma yetenegi seklinde ifade edilebilir (Pala
ve Basibiiyiik, 2020).

Dijital teknolojilerin kullaniminda internet en basta gelen araglardan biri olarak
karsimiza ¢ikmaktadir. Glinlimiizde bilginin en biiyiik kaynaklarindan biri haline gelen
internet, bilgiye erisimin disinda giindelik hayatin pek ¢ok alaninda da yogun bir sekilde
kullanilmaktadir. Sosyal yasama katiimdan, aligveris yapmaya, bos zamanlar
degerlendirmeye, haberleri ve giindemi takip etmeye kadar giindelik yasamin pek ¢ok
rutini artik internet araciligiyla gerceklestirilmektedir (Karabacak ve Sezgin, 2019,
s.325). Internetin kullanimi gittikce artmakta, internet her yastan insanin giindelik
hayatinda kendine daha fazla yer bulmaktadir. Tiirkiye Istatistik Kurumu’nun verilerine
gore 16-74 yas araligindaki bireylerde 2019 yilinda %75,3 olan internet kullanim orani
2020 yilinda %79,0 ulasmis, bir 6nceki yil %88,3 olan hanelerin evden internete erisme
oraninin 2020 yilinda %90,7’ye yiikseldigi gozlenmistir (TUIK, 2020).

Glindelik hayatin farkli alanlarinda her gegen giin kendine daha fazla yer bulan dijital
teknolojiler egitim siireclerini de giiclii bir sekilde etkilemektedir. Geleneksel egitim
araclar1 hala basat olsa da egitimde dijitallesme hizli bir sekilde devam etmektedir.
Ozellikle Covid-19 pandemi siireci dijital teknolojilerin egitim icin kullanimini zorunlu
kilmistir. Korona viriisiiniin tiim diinyay1 etkisi altina almasi nedeniyle pandemi ilan
edilmis, bu kapsamda alinan tedbirler toplumsal hayatin her alanin1 oldugu gibi egitim
slireclerini de etkilemistir. Yliz yiize egitimin mimkin olmadigi pandemi kosullari
egitim oOgretime yonelik uygulamalarin yeniden degerlendirmesini gerekli kilmistir.
Pandemiden kaynaklanan kisitlamalarin egitim siireclerini kesintiye ugratmamasi icin
tim diinyada dijital araglar kullanilarak uzaktan egitim uygulamalar1 baslatilmistir.
(Bozkurt, 2020). Yasam boyu oOgrenme siireclerinde alternatiflerden biri olarak
degerlendirilen uzaktan egitim pandemiden kaynaklanan kriz durumunda bir
zorunluluk haline gelmistir (Bozkurt ve digerleri, 2020).

Diinyada oldugu gibi Tiirkiye’de de bilimsel ve teknolojik gelismelerin egitim sisteminde
kendine yer bulabilmesi, 6grencilerin bu gelismelerden dogru sekilde faydalanabilmesi,
egitim 6gretimin verimli sekilde etkilenmesi icin kendini stirekli gelistiren, gelisim ve
degisimleri yakindan takip edip uygulayabilen, yenilik¢i 68retmenlere ihtiyac duyulacagi
aciktir. (Seferoglu, 2004). Bu anlamda egitim siireclerinin en 6énemli paydaslarindan biri
olan egitimcilerin dijital teknolojilerin geri doniilmez bi¢cimde hayatimiza girdigi
glinlimiizde dijital okuryazarliklarinin yeterli diizeyde olmasi beklenmektedir.
Dijitallesme sadece orgiin egitimi degil yaygin egitimi de etkileyen bir siire¢ oldugundan
tlim egitim ¢alisanlarinin dijital teknolojileri kullanmasi kaginilmaz hale gelmektedir.

Diyanet Isleri Bagkanhg1 catis1 altinda hizmet veren Kur’an Kurslar1 dini egitimin yani
sira danismanlik hizmetleri de veren yaygin egitim kurumlaridir (Ince, 2017, s.121).
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Kur’an Kurslarinin ve bu kurslara devam eden 6grencilerin sayisi son yillarda biiyiik bir
artis gostermistir. Diyanet Isleri Baskanhgr'nin verilerine gore Tiirkiye’de 2020 yilinda
19.097 Ogreticinin gorev yaptig1 16.122 Kur’an Kursu'na 774.536 kursiyer katilarak
egitim almistir (DIB, 2020). Sayis1 bir milyona yaklasan Kur’an Kursu égrencileri ve
yaklasik yirmi bin Kur'an Kursu 06greticisi pandemi siirecinin gerektirdigi
zorunluluklardan dolay1 egitim faaliyetini uzaktan yiiriitmek durumunda kalmistir.
Pandemiden bagimsiz olarak yaygin dini egitimde de dijital araglarin kullaniminin son
yillarda biiyiik bir artis gésterdigi anlasiimaktadir. Ozellikle 4-6 yas kurslarinda ¢ocuklar
icin cesitli egitim materyallerinin dijital ortamlarda hazirlanmasi kaginilmaz olmaktadir.
Bunlar arasinda boyama sayfalari yazdirma, video veya ses dosyalarini diizenleme, slayt
hazirlama, kolaj olusturma gibi faaliyetler sayilabilir. Bu faaliyetler i¢in 6greticilerin
dijital teknolojileri kullanmay1 bilmesi yeterli olmamakta, dijital okuryazarligin farklh
boyutlarinda da belli bir seviyenin iizerinde olmasi beklenmektedir. Alanyazinda farkh
branslardaki o6gretmenlerin dijital okur yazarliklarina yo6nelik inceleme ve
karsilastirmalarin yapildig1 goriilmektedir (Arslan, 2019; Aksoy, Karabay ve Aksoy,
2021). Bununla birlikte 6zellikle fen bilgisi, okul 6ncesi, sinif 6gretmenligi, sosyal bilgiler
o0gretmenligi, bilgisayar ve 0Ogretim teknolojileri 6gretmenligi olmak tizere farkh
branslardan 6gretmen adaylarinin dijital okur yazarliklarini inceleyen calismalarin da
var oldugu goriilmektedir (Cetin, 2016; Ustiindag, Giines ve Bahgivan, 2017; Kozan,
2018; Boyaci, 2019; Kozan ve Ozek, 2019; Yontar, 2019; Can, Celik ve Celik, 2020;
Yazicioglu, Yaylak ve Geng, 2020; Bay, 2021; Isik, Ozdemir ve Kuslu, 2021). Diger
taraftan alanyazinda Kur’an Kursu 6greticilerinin dijital okur yazarliklarini inceleyen bir
calismaya rastlanmamuistir.

Problem Durumu

Dijital okuryazarlik sadece belli bilgilere ulasmay1 degil, ayn1 zamanda dogru bilgilere
ulasabilmeyi, yeni bilgiler iiretebilmeyi, bilgileri dogru bir sekilde paylasabilmeyi ve tim
bunlar1 yasal sinirlar ve etik kurallar icerisinde yapabilmeyi ifade etmektedir. Bu
anlamda Kur’an Kursu Ogreticilerinin dijital okuryazarlik seviyesinin tespit edilerek bu
konudaki ihtiyacin belirlenmesinin egitim faaliyetlerinin daha verimli hale gelmesini
saglayacagl dislnilmektedir. Egitim siireclerinde dijital araglar1 yogun bir sekilde
kullanmak durumunda olan Kur'an Kursu Ogreticilerinin dijital okuryazarlk
seviyelerinin belirlenmesine yonelik herhangi bir arastirmaya rastlanmamistir. Her yil
yaklagik bir milyon kursiyere egitim veren Kur'an kursu Ogreticilerinin dijital
okuryazarlik seviyelerinin tespit edilmesine yonelik bu calismanin literatiire 6nemli bir
katki saglamasi1 beklenmektedir. Bu baglamda arastirma Kur’an Kursu Ogreticilerinin
dijital okuryazarlik seviyesini belirlemeyi ve bu konudaki ihtiyact ortaya koymayi
amaglamaktadir.
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2. YONTEM

Arastirma Kur’an Kursu Ogreticilerinin dijital okuryazarlk seviyesini meslekleriyle ilgili
oldugu diisliniilen bazi degiskenler baglaminda incelemeyi amaclamaktadir. Bu amaci
gerceklestirmek icin nicel arastirma yontemlerinden tarama modeli tercih edilmis olup
veriler belirlenen ¢alisma grubuna uygulanan 6l¢ek formu araciligiyla toplanmistir.

Orneklem

Bu ¢alisma icin etik kurul izni 02/06/2021 tarih ve 35 protokol sayili Sakarya
Universitesi Sosyal ve Beseri Bilimler Etik Kurulu Baskanhgr'ndan alinmistir. Diyanet
Isleri Baskanhigr'na bagh yaygin egitim kurumlar1 olarak Kur’an Kurslar ii¢ farkl
kategoride egitim sunmaktadir. Bunlar, zorunlu egitimi tamamlayanlardan 18 yas
altindakilerin velisinin onayiyla, 18 yas iistiindekilerin ise kendi istekleriyle
kaydolabildigi “Ihtiya¢c Odakli Kur’an Kurslar1”, okul éncesi ¢cocuklara egitim veren “4-6
Yas Kur’an Kurslar1” ve hafizlik egitimi verilen “Hafizlik Kurslar1”dir. Verilen egitimin
icerigi bu kurslarda gorev yapan o6greticilerin dijital teknolojileri farkli yogunlukta
kullanmasint  gerektirmekle birlikte hicbiri egitimde dijitallesmeden uzak
kalamamaktadir. Arastirmanin g¢alisma grubunu olasiliksiz kolayda o6rnekleme
yontemiyle ulasilan Sakarya ve Diizce illerinde ¢ahisan 351 Kur’an Kursu Ogreticisi
olusturmaktadir. Diyanet Isleri Baskanhigi'nin verilerine gore Sakarya’da 444 Diizcede
ise 240 Kur'an Kursu Ogreticisi gorev yapmaktadir. Il miiftiiliiklerine resmi bagvuru
yapilarak soru formlarinin iki ilde gérev yapan tiim 6greticilere ulasmasi saglanmistir.

Veri Toplama Araclari

Arastirma verileri katihmcilarin gorev yaptiklari kurs tiirti, daha 6nce bilgisayar egitimi
alip almadiklari, kurumlarindan bilgisayar egitimi talep edip etmemeleri, bilgisayar
egitimine ihtiyac duyup duymadiklar: gibi degiskenleri 6grenmek amaciyla arastirmaci
tarafindan hazirlanan kisisel bilgi formu ve dijital okuryazarlik seviyesini 6l¢mek
amaciyla Acar (2015) tarafindan gelistirilen Dijital Okuryazarlik Degerlendirme Olcegi
aracihigiyla toplanmustir. Dijital Okuryazarlik Degerlendirme Olcegi 17 maddeden olusan
farkindalik alt 6lcegi, 9 maddeden olusan baglamsal kullanim alt 6l¢egi, 6 maddeden
olusan giivenli katilim alt 6l¢egi, 4 maddeden olusan dijital kimlik yonetimi alt 6lcegi ve
5 maddeden olusan temel arag ve ortam bilgisi alt 6lcegi olmak tizere toplam 5 alt boyut
ve 41 maddeden olusmaktadir. Her bir boyuttan alinan puanlar ilgili basliklarla ilgili
yeterlilik diizeyini 6lcmektedir. Dijital Okuryazarlik Degerlendirme Olceginde Tam
Yeterli (5 puan), Cok Yeterli (4 puan), Orta Yeterli (3 puan), Az Yeterli (2 Puan) ve
Yeterli Degil (1 puan) olmak iizere puanlandirma yapilmigtir. Dijital Okuryazarlik Olgegi
alt boyutlarindan Farkindalik boyutundan en az 17, en ¢ok 85 puan; Baglamsal Kullanim
boyutundan en az 9, en ¢ok 45 puan; Giivenli Katilim alt boyutundan en az 6, en ¢ok 30
puan; Dijital Kimlik Yonetimi alt boyutundan en az 4, en ¢ok 20 puan ve Temel Arag ve
Ortam Bilgisi alt boyutundan en az 5, en ¢ok 25 puan alinabilmektedir. Olcegin
tamamindan alinabilecek minimum puan 41 (41x1) iken, maksimum puan (41x5)
205'tir.
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3. BULGULAR

Verilerin analizi icin O©ncelikle verilerin normal dagihim gosterip godstermedigi
incelenmistir. Verilerin normal dagilima sahip olup olmadigin incelemek i¢in
Kolmogrov-Smirnov katsayilar1 hesaplanmistir. Olgegin toplam puanindan elde edilen
deger .200'dur. Bu deger p<.05'ten biiylik oldugu icin elde edilen veriler normal bir
dagilim gosterdigi varsayilmistir (Can, 2014). Bu nedenle, analizler i¢in parametrik
testler kullanilmigtir. Kur’an Kursu Ogreticilerinin Dijital Okuryazarlik Degerlendirme
Olgeginin alt boyutlarindan aldig1 puanlar gorev yaptiklar1 kurs tiiriine ve bilgisayar
egitim durumlarina gore analiz edilmis bulgular sirasiyla verilmistir.

Tablo 1.

Gérev Yapilan Kur’an Kursu Tiirtine Gére Farkindalik Seviyesi

Kurs Tiru N X Std. Sapma f p Anlamli farklilik

fhtiyac Odakh 153 64,98 15,406

4-6 Ya 115 69,26 11,508 ihti -
$ 3106 046 ihtiyag odakli < 4-6

Hafizlik 83 67,21 14,321 yas

Toplam 351 66,91 14,061

Katilimcilarin goérev yaptigi Kur’an Kursu tiirii ile Dijital Okuryazarlik Degerlendirme
Olgegi Farkindalik Alt Boyutu puanlar1 arasinda fark olup olmadiginin sinanmasi icin
bagimsiz gruplar tek yonlii varyans analizi (ANOVA) uygulanmistir. Analiz sonucuna
gore p<0,05 olarak tespit edilmis ve gruplar arasinda istatistiksel olarak anlaml bir
farka ulasilmistir (Tablo 1). Yapilan Post Hoc Testi sonucunda 4-6 Yas Kurslarinda gorev
yapan 6greticilerin farkindalik diizeyinin Ihtiya¢ Odakl Kurslarda gérev yapanlara gore
istatistiksel olarak anlamh bir sekilde yiiksek oldugu goriilmiistiir. Bu farkin 4-6 Yas
Kurslarindaki egitim iceriginin Ihtiya¢c Odakli Kurslara gore daha fazla dijital materyal
kullanim1  gerektirmesinden kaynaklandigi diisiiniilmektedir. Gruplarin puan
ortalamalarina gére her ii¢ grubun da ¢ok yeterli oldugu goriilmektedir. Olcegin bu alt
boyutu dijital bilgi kaynaklarinin ayirt edici 6zellikleri, geleneksel bilgi kaynaklarindan
farklilastig1 noktalar, etik ve yasal kurallar, dogru bilgiyi ayirt etme gibi konulardaki
farkindahigr 6lcmeye yonelik sorulardan olusmaktadir. Gilindelik hayatin pek ¢ok
alaninda dijital bilgi kaynaklarinin kullanilmasi farkindalik konusunda daha fazla
hassasiyet gelismesine neden olabilecegi diisiiniilmektedir.
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Tablo 2.

Gérev Yapilan Kur’an Kursu Tiirtine Gére Baglamsal Kullanim Seviyesi

Kurs Tiri N X Std. Sapma f p Anlaml farklilik

Ihtiyag Odakh 153 28,49 10,399

4-6 Yas 115 34,25 8,474 ihtiyac odakli < 4-6 yas
13,078 ,000 )

Hafizlik 83 32,67 9,083 Ihtiya¢ odakl < Hafizlik

TOPLAM 351 31,37 9,820

Katilimcilarin gorev yaptigi Kur’an Kursu tiirii ile Dijital Okuryazarlik Degerlendirme
Olcegi Baglamsal Kullanim Alt Boyutu puanlari arasinda fark olup olmadiginin sinanmasi
icin bagimsiz gruplar tek yonlii varyans analizi (ANOVA) uygulanmistir. Analiz sonucuna
gore p<0,05 olarak tespit edilmis ve gruplar arasinda istatistiksel olarak anlaml bir
farka ulasilmistir (Tablo 2). Yapilan Post Hoc Testi sonucunda 4-6 Yas Kurslarinda gorev
yapan Ogreticilerin farkindahk diizeyinin Ihtiyac Odakli Kurslarda ve Hafizlik
Kurslarinda gorev yapanlara gore istatistiksel olarak anlaml bir sekilde yiiksek oldugu
gorilmiistiir. Bu farkin 4-6 Yas Kurslarindaki egitim iceriginin Ihtiyac Odaklh Kurslara
gore daha fazla dijital materyal kullanim1 gerektirmesinden kaynaklandigi
diigtiniilmektedir. Gruplarin puan ortalamalarina gore ihtiya¢c Odakh Kurslarda gérev
yapanlar ile Hafizlik Kurslarinda gérev yapanlarin orta yeterlikte, 4-6 Yas Kurslarinda
gorev yapanlarin ise cok yeterli oldugu gériilmektedir. Olgegin baglamsal kullanim alt
boyutu ihtiya¢ duyulan donanim ve yazilimlari kullanabilme yeterligini 6l¢mektedir. 4-6
Yas Kurslarinda diger kurs tiirlerine gore farkli donanimlar ve yazilimlar kullanma
ihtiyacinin olmasinin bu kurslarda gorev yapan 6greticilerin daha yiiksek puan almasina
neden oldugu diisiintilmektedir.

Tablo 3.

Gérev Yapilan Kur’an Kursu Tiirtine Gére Giivenli Katilim Seviyesi

Kurs Tiirii N X Std. Sapma f p Anlaml farklihk
ihtiyac Odakli 153 18,89 6,397
4-6 Yas 115 20,54 5,877
2,616 ,074 -
Hafizlik 83 20,13 5,985
TOPLAM 351 19,72 6,162

Katilimcilarin gorev yaptigi Kur’an Kursu tiirii ile Dijital Okuryazarlik Degerlendirme
Olcegi Giivenli Katilim Alt Boyutu puanlari arasinda fark olup olmadiginin sinanmasi igin
bagimsiz gruplar tek yonlii varyans analizi (ANOVA) uygulanmistir. Analiz sonucuna
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gore p>0,05 olarak tespit edilmis ve gruplar arasinda istatistiksel olarak anlaml bir
farka ulasilamamistir (Tablo 3). Gruplarin puan ortalamalarina goére ii¢ grubun da orta
yeterlikte oldugu goriilmustir.

Tablo 4.

Goérev Yapilan Kur’an Kursu Tiirtine Gére Dijital Kimlik Yénetimi Seviyesi

Kurs Tiirt N X Std. Sapma f p Anlamli farklilik
ihtiyac Odakh 153 13,47 4,652
4-6 Yas 115 14,66 3,815
2,663 ,071 -
Hafizlik 83 14,03 3,868
TOPLAM 351 13,99 4,232

Katilimcilarin gorev yaptigi Kur’an Kursu tiirii ile Dijital Okuryazarlik Degerlendirme
Olgegi Giivenli Katilim Alt Boyutu puanlari arasinda fark olup olmadiginin sisnanmasi igin
bagimsiz gruplar tek yonlii varyans analizi (ANOVA) uygulanmistir. Analiz sonucuna
gore p>0,05 olarak tespit edilmis ve gruplar arasinda istatistiksel olarak anlamh bir
farka ulasilamamigtir (Tablo 4). Gruplarin puan ortalamalarina gore Ihtiya¢c Odakh
Kurslarda gorev yapanlarin orta yeterlikte, 4-6 Yas Kurslarinda ve Hafizlik Kurslarinda
gorev yapanlarin ¢ok yeterli oldugu gorilmektedir.

Tablo 5.

Gérev Yapilan Kur’an Kursu Tiirtine Gére Temel Arag ve Ortam Bilgisi Seviyesi

Kurs Tiiri N X Std. Sapma f p Anlamli farklilik
Ihtiyag Odakli 153 15,17 5,126 intiyac odakli < 4-6
4-6 Yas 115 16,55 4,439 yas

4,067 ,018 ]
Hafizlik 83 16,75 4,644 Ihtiyag odakl <
TOPLAM 351 16,00 4,839 Hafizlik

Katilimcilarin gorev yaptigi Kur’an Kursu tiirii ile Dijital Okuryazarlik Degerlendirme
Olgegi Temel Ara¢ ve Ortam Bilgisi Alt Boyutu puanlari arasinda fark olup olmadiginin
sinanmasl i¢cin bagimsiz gruplar tek yonli varyans analizi (ANOVA) uygulanmistir.
Analiz sonucuna gore p<0,05 olarak tespit edilmis ve gruplar arasinda istatistiksel
olarak anlamli bir farka ulasilmistir (Tablo 5). Yapilan Post Hoc Testi sonucunda 4-6 Yas
Kurslarinda gérev yapan o6greticilerin temel ara¢ ve ortam bilgisi diizeyinin Ihtiyac
Odakh Kurslarda ve Hafizlik Kurslarinda gorev yapanlara gore istatistiksel olarak
anlaml bir sekilde yiiksek oldugu gortlmiistiir. 4-6 Yas Kurslarindaki egitim iceriginin
diger kurs tiirlerine gore ¢ok daha fazla dijital materyal kullanimi gerektirmesinin bu
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farki ortaya ¢ikardigi diistiniilmektedir. Gruplarin puan ortalamalarina gore li¢ grubun
da orta yeterlikte oldugu goriilmektedir.

Tablo 6.

Isle Ilgili Bilgisayar Teknolojilerini Kullanma Sikligina Gére Dijital Okuryazarlik Seviyesi
N X S Sd t df p

" Sik sik 308 150,64 33,993 1,936

Olsek 3,879 349 000

Toplam Nadiren 43 129,16 34,224 5,219

Temel Arag Sik sik 308 16,24 4,845 , 276

ve Ortam ) 2,512 349 ,012

Bilgisi Nadiren 43 14,27 4,479 ,683

Baglamsal Sikstk 308 32,00 9,810 559

3,293 349 001
Kullanim  Nadiren 43 26,81 8,713 1,328

Sik sik 308 68,0065 13,43775 ,76569

Farkindalik 3,964 349 ,000
Nadiren 43 59,1163 16,02856 2,44433

Giivenli Sik sik 308 20,1721 6,10758 ,34801

Katilim Nadiren 43 16,5581 5,66654 ,86414

Dijital KimlikStk sik 308 14,2208 4,19515 ,23904

Yonetimi  Nadiren 43 12,3953  4,20396 ,64110

3,666 349 ,000

2,672 349 ,008

Katilimcilarin dijital okuryazarlik 6lcegi toplam puanlarinin ve alt boyutlardan alinan
puanlarinin isleri ile ilgili dijital teknolojileri kullanma siklif1 degiskenine gére anlamh
bir farkliik gosterip gostermedigini belirlemek amaciyla bagimsiz grup t testi
yapilmistir. Test sonucunda hem o6lgek toplaminda hem alt boyutlarda tiim gruplarin
aritmetik ortalamalar1 arasinda istatiksel acidan anlamli bir fark oldugu (p<0,05)
gorilmiistiir (Tablo 6). Isleri ile ilgili bilgisayar teknolojilerini sik sik kullanmasi
gerektigini sOyleyen Ogreticilerin dijital okuryazarlik degerlendirme olgegi ve alt
boyutlarindan aldig1 puanin dijital teknolojileri nadiren kullandigini séyleyenlerden
anlaml bir sekilde ytliksek oldugu tespit edilmistir. Dijital teknolojilerin sik kullanilmasi
zamanla bu araglarin daha islevsel kullanilmasina yol agmaktadir. Sik kullanim ayni
zamanda daha yetkin olmayr saglamaktadir. Bu anlamda isle ilgili bilgisayar
teknolojilerinin kullanim sikliginin dijital okuryazarlik seviyesini artirdig1 gérilmustiir.
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Tablo 7.
Bilgisayar Egitimi Alma Durumuna Gore Dijital Okuryazarlik Seviyesi
N X S Sd t df p
0 Evet 163 155,50 31,776 2,488
Olgelc 3,837 349  ,000
Toplam  Hayir 188 141,52 35880 2,616
Temel Ara¢ Evet 163 17,37 4,577 ,358
ve Ortam 5118 349 ,000
Bilgisi Hayir 188 14,81 4,756 ,346
Baglamsal Evet 163 3433 8711 682

5540 34899 ,000
Kullanm  Hayir 188 28,79 10,021,730

Evet 163 68,45 12,932 1,012

Farkindalik 1,914 349 ,057
Hayrr 188 6558 14,878 1,085

oot Evet 163 20,93 5,537 433

Giivenli 3,516 34891 ,000

Kauhm  Hayir 188 1868 6,491 473

Diital KimlikEvet 163 14,39 3,786,296

teat Rimil 1681 34833 094

Yonetimi  Hayir 188 13,64 4,566 ,333

Katilimcilarin dijital okuryazarlik 6lgegi toplam puanlarinin ve alt boyutlardan alinan
puanlarinin bilgisayar egitimi alma degiskenine gore anlamli bir farklilik gosterip
gostermedigini belirlemek amaciyla bagimsiz grup t testi yapilmistir. Test sonucunda,
6lcek toplaminda ve “Temel Arag¢ ve Ortam Bilgisi”, “Baglamsal Kullanim” ve “Giivenli
Katilm” alt boyutlarinda gruplarin aritmetik ortalamalar1 arasinda istatiksel ag¢idan
anlamli bir fark oldugu (p<0,05) goriilmiistiir (Tablo 7). Daha 6nce bilgisayar egitimi
aldigini soyleyenlerin puanlari bilgisayar egitimi almadigini séyleyenlere goére anlaml
bir sekilde ytliksek cikmistir. “Farkindalik” ve “Dijital Kimlik Yonetimi” alt boyutlarinda
ise istatistiksel agidan anlamli bir farka rastlanmamaistir (p>0,05).

Tablo 8.
Bilgisayar Egitimine [htiyac Duyma Durumuna Gére Dijital Okuryazarlik Seviyesi
N X S sd t df p
) Evet 241 141,71 34,229 2,204
Olcek Toplam -5,223 349 ,000
Hayir 110 161,82 31,712 3,023

Temel A Evet 241 14,94 4,578 294

emerarag ve -6,391 349 ,000
Ortam Bilgisi  Hayir 110 18,31 4,601 438
Baglamsal Evet 241 29,31 9,677 ,623

damsa -6,082 349 ,000
Kullanim Hayir 110 35,86 8,590 ,819

Cilt: 11  Say1: 2 » Agustos 2021




Kuran Kursu Ogreticilerinin Dijital Okuryazarlk Seviyesinin Incelenmesi

Evet 241 65,26 14,571 ,938
Farkindalik -3,312 349 ,001
Hayir 110 70,54 12,169 1,160
Evet 241 18,73 5,952 ,383
Giivenli Katihm -4,625 349 ,000
Hayir 110 21,91 6,074 ,579
imli Evet 241 13,45 4,319 ,278
D_1_]1tal.K1-rn11k 13,603 349 000
Yonetimi Hayir 110 15,18 3,793 ,361

Katilimcilarin dijital okuryazarlik 6lgegi toplam puanlarinin ve alt boyutlardan alinan
puanlariin bilgisayar egitimine ihtiya¢c duyma degiskenine goére anlaml bir farklilik
gosterip gostermedigini belirlemek amaciyla bagimsiz grup t testi yapilmistir. Test
sonucunda hem olcek toplaminda hem alt boyutlarda tiim gruplarin aritmetik
ortalamalar1 arasinda istatiksel a¢idan anlaml bir fark oldugu (p<0,05) gorilmiistiir
(Tablo 8). Bilgisayar egitimine ihtiya¢ duydugunu sdyleyen 0Ogreticilerin dijital
okuryazarlik degerlendirme 6lcegi ve alt boyutlarindan aldig1 puanin béyle bir egitime
ihtiyac duymadigini sdyleyenlerden anlamh bir sekilde diisiik oldugu tespit edilmistir.
Bu sonuglar Kur’an Kursu Ogreticilerinin ihtiya¢ durumunu dogru tespit edebildiklerini
gostermektedir. Bu durum egitim ihtiyaci noktasinda bir farkindalifli géstermesi

acisindan dnemlidir.

Tablo 9.

Calisilan Kurumdan Bilgisayar Egitimi Talep Etme Gére Dijital Okuryazarlik Seviyesi

N X S sd t df p
. Evet 273 143,20 33,950 2,054
Olcek Toplam -5,026 349 ,000
Hayir 78 164,85 32,116 3,636
Temel A Evet 273 1524 4,629 1280
emel Arag ve -5,760 349 000
Ortam Bilgisi  Hayir 78 18,66 4,636 ,524
5 Evet 273 30,04 9,811 593
Baglamsal -5,333 142,92 ,000
Kullanim Hayir 78 36,01 8,379 ,948
Evet 273 65,42 14,150 856
Farkindalik -3,790 349 ,000
Hayir 78 72,14 12,487 1,413
Evet 273 18,97 5,923 ,358
Guvenli Katilm -4,405 349 ,000
Hayir 78 22,37 6,293 712
Gital Kimlik ~ Evet 273 13,52 4,166 1252
Di]ltal.Kl.Inllk 4,035 349 000
Yo6netimi Hayir 78 15,66 4,060 459

Katilimcilarin dijital okuryazarlik 6lcegi toplam puanlarinin ve alt boyutlardan alinan
kurum tarafindan bilgisayar egitimi verilmesini

puanlarinin g¢ahistiklari
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degiskenine gore anlamli bir farklilik gosterip gostermedigini belirlemek amaciyla
bagimsiz grup t testi yapilmistir. Test sonucunda hem o6lgek toplaminda hem alt
boyutlarda tiim gruplarin aritmetik ortalamalar:1 arasinda istatiksel a¢idan anlamli bir
fark oldugu (p<0,05) gorilmistiir (Tablo 9). Calistigi kurumun bilgisayar egitimi
vermesini istedigini sdyleyen ogreticilerin dijital okuryazarlik degerlendirme 6lcegi ve
alt boyutlarindan aldig1 puanin kurumundan bir egitim talep etmedigini sdyleyenlerden
anlaml bir sekilde diisiik oldugu tespit edilmistir. Ulasilan bu sonu¢ kurumsal egitime
ihtiya¢ duyuldugunu gostermektedir. Dijital okuryazarlik seviyesi diisiik olan personelin
calistigt kurumdan hizmetici kurslar aracilifiyla temel bilgisayar teknolojileri
konusunda alacagl egitimin dijital okuryazarlik seviyesiyle birlikte hizmet kalitesini
artiracag diisliniilmektedir.

4, SONUC, TARTISMA VE ONERILER

Calismada Diyanet Isleri Baskanlig’na bagh Kur’an Kurslarinda gérev yapan Kur’an
Kursu Ogreticilerinin dijital okuryazarlik seviyesi 6l¢iilmistiir. Dijital Okuryazarhk
Degerlendirme Olgegi'nin Farkindalik alt boyutunda 4-6 Yas kurslarinda gérev yapan
ogreticilerin puan ortalamasinin Ihtiya¢ Odakh Kurslarda gorev yapan ogreticilere gore
anlamli bir sekilde yiiksek oldugu tespit edilmistir. Olcegin yeterlik skalasinda her ii¢
grubun da (Ihtiya¢ Odakl, 4-6 Yas ve Hafizlik) ¢ok yeterli oldugu goriilmiistiir. Olgegin
altboyutlar1 bazindan yapilan incelemede; Baglamsal Kullanim alt boyutunda 4-6 Yas
Kurslarinda gérev yapan ogreticilerin puan ortalamasi Ihtiyac Odakh Kurslarda ve
Hafizlik Kurslarinda goérev yapanlara gore istatistiksel olarak anlamli bir sekilde yiliksek
cikmistir. Gruplarin puan ortalamalarina gore Ihtiyac Odakh Kurslarda gorev yapanlar
ile Hafizlik Kurslarinda gorev yapanlarin orta yeterlikte, 4-6 Yas Kurslarinda gorev
yapanlarin ise ¢ok yeterli oldugu gorilmiistir. Giivenli Katilim alt boyutunda gruplar
arasinda anlaml bir farka rastlanmamis, puan ortalamalarina gére her ii¢ grubun da
orta yeterlikte oldugu goriilmiistiir. Dijital Kimlik Yonetimi alt boyutunda da gruplar
arasinda istatistiksel ac¢idan anlamli bir farka rastlanmamistir. Gruplarin puan
ortalamalarina gore Ihtiyac Odakli Kurslarda gorev yapanlarin orta yeterlikte, 4-6 Yas
Kurslarinda ve Hafizlik Kurslarinda gorev yapanlarin ¢ok yeterli oldugu sonucuna
ulasilmistir. Alanyazinda Milli Egitim Bakanlhigi (MEB) biinyesinde gorev yapan Din
kiiltiirii brans1 ve simf, Tiirkce, miizik, Ingilizce gibi brans égretmenleri ile yapilan
calismalarda (Arslan, 2019; Aksoy, Karabay ve Aksoy, 2021) 6gretmenlerin kendilerini
dijital okur yazarliklar konusunda yiiksek diizeyde yeterli gérdiiklerini gostermektedir.
Bununla birlikte 6gretmen adaylari ile yapilan bir¢ok calismada da 6gretmen adaylarinin
kendi dijital okur yazarlik becerilerini genel olarak iyi ve yeterli seviyede gordiigii (Cetin
, 2016, Usti'mdag, Giines ve Bahcivan, 2017; Kozan, 2018; Can, Celik ve Celik, 2020; Bay,
2021; Isik, Ozdemir ve Kuslu, 2021) gorilmektedir.

Temel Arac ve Ortam Bilgisi alt boyutunda 4-6 Yas Kurslarinda gorev yapan 6greticilerin
temel arag ve ortam bilgisi diizeyinin Ihtiyac Odakli Kurslarda ve Hafizlik Kurslarinda
gorev yapanlara gore istatistiksel olarak anlamli bir sekilde yiiksek oldugu goérilmiistiir.
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Puan ortalamalar1 her ii¢ grubun da temel ara¢ ve ortam bilgisi seviyesinin orta
yeterlikte oldugunu goéstermektedir. “Isinizle ilgili bilgisayar teknolojilerini ne siklikta
kullanmaniz gerekiyor?” sorusuna “sik sik” cevabini veren katilimcilarin dijital
okuryazarlik degerlendirme 6lgegi ve alt boyutlarindan aldig1 puanin “nadiren” cevabini
verenlerden anlaml bir sekilde ytliksek oldugu tespit edilmistir. Alanyazinda yapilan
o0gretmenler ve O6gretmen adaylariyla yapilan cesitli calismalarda da bilgisayar ve
interneti kullanma sikliginin artmasinin dijital okur yazarlik yeterligine olumlu katkisi
oldugu gozlenmektedir (Cetin, 2016; Boyaci, 2019; Can, Celik ve Celik, 2020).

Daha once bilgisayar egitimi aldigin1 sdyleyen katilimcilarin “Temel Ara¢ ve Ortam
Bilgisi”, “Baglamsal Kullanim” ve “Giivenli Katilim” alt boyutlarindan aldiklar1 puanin
daha once bilgisayar egitimi almayanlara gore anlaml bir sekilde yiiksek oldugu tespit
edilmistir. “Farkindalik” ve “Dijital Kimlik Yonetimi” alt boyutlarinda ise gruplar
arasinda istatistiksel acidan anlaml bir farka rastlanmamistir. Bilgisayar egitimine
ihtiyac duydugunu ifade eden katilimcilarin 6lgek toplam ve alt boyut puanlarinin
egitime ihtiyac duymadigin1 belirtenlere gore anlamh bir sekilde diisiik oldugu tespit
edilmistir. Calistigi kurumun (Diyanet Isleri Baskanligl) personele bilgisayar egitimi
vermesini isteyenlerin 6lcek toplam ve alt boyut puanlarinin egitime gerek olmadigini
diistinenlere gore anlaml bir sekilde diigiik oldugu tespit edilmistir. Arastirmanin
bulgular1 toplu olarak degerlendirildiginde Diyanet isleri Bagkanhgr'na baglh Kur’an
Kurslarinda gorev yapan Kur’an Kursu Ogreticilerinin dijital okuryazarlik seviyelerinin
alt boyutlarda gorev yapilan kurs tiiriine gore farklilik gosterdigi sonucuna ulagilmistir.

Ulasilan sonuglar toplu olarak degerlendirildiginde Kur’an Kursu Ogreticilerinin dijital
okuryazarlik seviyesinin c¢alistiklar1 kurs tiiriine gore farklilastigi goriilmektedir.
Arastirma sonucunda 4-6 Yas Kurslarinda gérev yapan 6greticilerin yetiskinlere hizmet
veren “Ihtiya¢c Odakl Kurslar” ile Hafizlik Kurslarinda gérev yapan personele gore genel
olarak daha yiiksek dijital okuryazarlik seviyesine sahip oldugu goriilmistiir. Bu
durumun en 6nemli sebebinin 4-6 kurslarindaki egitim iceriginin diger kurslara gore ¢ok
daha fazla dijital teknoloji kullanimi gerektirmesi oldugu diistiniilmektedir. Bununla
birlikte 4-6 yas kurslarinda gorev yapan 6greticilerin dijital okuryazarliklarinin 6lgegin
tiim alt boyutlarinda tam yeterli olmadig goriilmektedir. Personelin ihtiya¢ durumunun
farkinda oldugu, dijital okuryazarlik seviyesi diisiik olan Ogreticilerin kurumsal bir
egitim programina ihtiyac duydugu tespit edilmistir. Bu anlamda personele hizmet igi
egitim araciligiyla sunulacak dijital okuryazarlik egitiminin hizmet kalitesini artiracagi
diistiniilmektedir.

391 Sakarya University Journal of Education



[smail AKYUZ

Kaynaklar

Acar, C. (2015), Anne ve Babalarin [Ikokul, Ortaokul ve Lise Ogrencisi Cocuklari ile Kendilerinin
Dijital Okuryazarliklarina [liskin Gériisleri (Yayimlanmamus Yiiksek Lisans Tezi). Ankara
Universitesi, Egitim Bilimleri Enstitiisii, Ankara.

Aksoy, N. C., Karabay, E. ve Aksoy, E. (2021). Smf Ogretmenlerinin Dijital Okuryazarlik
Diizeylerinin Incelenmesi. Selcuk Iletisim, 14(2), 859-894.

Arslan, S. (2019). Ilkokullarda ve ortaokullarda gérev yapan égretmenlerin dijital okuryazarlik
diizeylerinin cesitli degiskenler acisindan incelenmesi (Yayimlanmamis yiiksek lisans tezi).
Sakarya Universitesi, Egitim Bilimleri Enstitiisii, Sakarya.

Bay, D. N. (2021) Okul 6ncesi 68retmen adaylarinin dijital okuryazarlik diizeyleri. Mustafa Kemal
Universitesi Egitim Fakiiltesi Dergisi, 5(7), 172-187.

Boyaci, Z. (2019). Ogretmen adaylarinin yasam boyu 6grenme egilimleri ile dijital okuryazarlik
diizeyleri arasindaki iliski: Diizce Universitesi 6rnegi (Yayimlanmamus yiiksek lisans tezi).
Sakarya Universitesi, Egitim Bilimleri Enstitiisii, Sakarya.

Bozkurt, A. (2020). Koronaviris (Covid-19) pandemi siireci ve pandemi sonrasi diinyada egitime
yonelik degerlendirmeler: Yeni normal ve yeni egitim paradigmasi. Acikdgretim
Uygulamalari ve Arastirmalari Dergisi, 6(3), 112-142.

Bozkurt, A, Jung, I, Xiao, J., Vladimirschi, V., Schuwer, R., Egorov, G., ... ve Paskevicius, M. (2020). A
global outlook to the interruption of education due to COVID-19 pandemic: Navigating in a
time of uncertainty and crisis. Asian Journal of Distance Education, 15(1), 1-126.

Can, A. (2014). SPSS ile bilimsel arastirma stirecinde nicel veri analizi. Ankara: Pegem Akademi.

Can, S. Celik, B. ve Celik, C. (2020). Fen Bilgisi Ogretmen Adaylarinin Dijital Okuryazarhk
Diizeyine Cesitli Degiskenlerin Etkisi. Egitim Kuram ve Uygulama Arastirmalari Dergisi,
6(3), 352-358.

Cetin, 0. (2016). Pedagojik formasyon programi ile lisans egitimi fen bilimleri 6gretmen
adaylarinin sayisal okuryazarlik diizeylerinin incelenmesi. Journal of Education Faculty,
18(2), 658-685.

DIB (2020). Istatistiki Bélge Birimleri Siniflamasina Gére Kur'an Kursu, Kursiyer ve Bitiren Kursiyer
Sayisi. Diyanet Isleri Baskanligi Strateji Gelistirme Baskanlig.
https://stratejigelistirme.diyanet.gov.tr/sayfa/57 /istatistikler adresinden erisilmistir.

Eshet, Y. (2004). Digital literacy: A conceptual framework for survival skills in the digital era.
Journal of educational multimedia and hypermedia, 13(1), 93-106.

Isik, B., Ozdemir, N. ve Kusluy, S. (2021). Bilgi ve iletisim teknolojilerindeki doniisiimler 1s181nda
O0gretim elemanlarinin dijital okuryazarlik durumlari. journal of Human Sciences, 18(3),
374-389.

Ince, A. (2017). Kur'an Kurslarinin Danismanlik ve Rehberlik Fonksiyonu (Ogretici Gériislerine
Dayal1 Sosyo-Psikolojik Bir Analiz). Sakarya Universitesi Ilahiyat Fakiiltesi Dergisi, 19(35),
121-149.

Karabacak, Z. I. ve Sezgin, A. A. (2019). Tiirkiye’de dijital déniisiim ve dijital okuryazarlik. Tiirk
Idare Dergisi, 1(488), 319-343.

Cilt: 11  Say1: 2  Agustos 2021 392


https://stratejigelistirme.diyanet.gov.tr/sayfa/57/istatistikler

Kuran Kursu Ogreticilerinin Dijital Okuryazarlk Seviyesinin Incelenmesi

Kozan, M (2018). Bilgisayar ve Ogretim Teknolojileri egitimi béliimii é§retmen adaylarinin dijital
okuryazarlik diizeyleri ve siber zorbaliga iliskin duyarhliklarinin  incelenmesi.
(Yayimlanmamus yiiksek lisans tezi). Firat Universitesi, Egitim Bilimleri Enstitiisii, Elazig.

Kozan, M. ve Ozek, M. B. (2019). Bote Boliimii Ogretmen Adaylarinin Dijital Okuryazarlik
Diizeyleri ve Siber Zorbaliga iliskin Duyarhliklarinin incelenmesi. Firat Universitesi Sosyal
Bilimler Derygisi, 29(1), 107-120.

Kurudayioglu, M. ve Tiizel, S. (2010). 21. Yizy1l Okuryazarlik Tirleri, Degisen Metin Algis1 ve
Tiirkce Egitimi. Journal of Tiirkliik Bilimi Arastirmalari, 15(28), 283-298.

Onal, I. (2010). Tarihsel degisim siirecinde yasam boyu 6grenme ve okuryazarhk: Tiirkiye
deneyimi. Bilgi diinyasi, 11(1), 101-121.

Ozerbas, M. A. ve Kuralbayeva, A. (2018). Tiirkiye ve Kazakistan 6gretmen adaylarimn dijital
okuryazarlik diizeylerinin degerlendirilmesi. Mugla Sitki Kogman Universitesi Egitim
Fakiiltesi Dergisi, 5(1), 16-25.

Pala, S. M. ve Basibiiyiik, A. (2020). Ortaokul besinci smif 6grencilerinin dijital okuryazarhk
diizeylerinin incelenmesi. Cumhuriyet Internationaljournal of Education, 9(3), 897-921.

Seferoglu, S. S. (2004). Ogretmen yeterlilikleri ve mesleki gelisim. Bilim ve Aklin Aydinhginda
Egitim, 58, 40-45.
TUIK (2020) Hanehalkz Bilisim TeknoIOﬂIerz (BT) Kullamm Ara,stzrmasx

Arastlrma51 2020 33679 adresinden erilismistir (05.08.2021).

Ustiindag, M. T., Giines, E. ve Bahgivan, E. (2017). Dijital okuryazarhik &lceginin tiirkceye
uyarlanmasi ve fen bilgisi 6gretmen adaylarinin dijital okuryazarlik durumlari. Journal of
Education and Future, (12), 19-29.

Yazicioglu, A, Yaylak, E. ve Geng, G. (2020). Okuloncesi ve sinif 6gretmen adaylarinin dijital
okuryazarlik diizeyleri. 0DU Sosyal Bilimler Arastirmalart Dergisi, 10(2), 274-286.

Yontar, A. (2019). Ogretmen adaylarinin dijital okuryazarlik diizeyleri. Ana Dili Egitimi Dergisi,
7(4), 815-824.

393 Sakarya University Journal of Education


https://data.tuik.gov.tr/Bulten/Index?p=Hanehalki-Bilisim-Teknolojileri-(BT)-Kullanim-Arastirmasi-2020-33679
https://data.tuik.gov.tr/Bulten/Index?p=Hanehalki-Bilisim-Teknolojileri-(BT)-Kullanim-Arastirmasi-2020-33679

{smail AKYUZ
|

Bu ¢aligma igin etik kurul izni 02/06,/2021 tarih ve 35 protokol sayili Sakarya Universitesi Sosyal
ve Beseri Bilimler Etik Kurulu Bagkanligi'ndan alinmistir.

Arastirmacilarin Makaleye Katki Orani Beyani:
1. yazar katki orani: %100

Cikar Catismasi Beyani:
Yok.

Finansal Destek veya Tesekkiir Beyani
Bu calisma i¢in herhangi bir kurumdan finansal destek alinmamaistir.

Cilt: 11  Say1: 2 » Agustos 2021




Kuran Kursu Ogreticilerinin Dijital Okuryazarhk Seviyesinin incelenmesi

395 Sakarya University Journal of Education



	8-ismail akyüz-en.pdf (p.1-17)
	8-ismail akyüz-tr.pdf (p.18-34)

