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The aim of this study is to compare the students participated in the Erasmus+ student
exchange program with other students who did not in terms of some demographic
variables (family income, parental education level) and personality traits, and to
examine the variables that predict the wilingness to participate in this program. Some
264 university students of Ege University participated in the study. The data were
collected with a questionnaire comprising demographics, study abroad questions, and
a 10-ltem Personality Scale. The results showed that there were differences between
the students who participated in the Erasmus+ program and the students who did not
with respect to economic status, parents' educational levels, and personality factors.
The students who participated in Erasmus+ program had significantly higher parental
income and education levels, emotional stability, extraversion and conscientiousness
scores than the nonparticipants. The findings also demonstrated that mother's
education level and higher extroversion levels predicted the willingness to participate
in the Erasmus+ program.
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Bu ¢alismanin amaci, Erasmus+ 6grenci degisim programindan yararlanan 6grencilerin
bazi demografik degiskenler (ailenin geliri, ebeveyn egitim dizeyi) ve kisilik 6zellikleri
yoéninden diger 6grenciler ile karsilastiriimasi ve bu programdan yararlanma istegini
yordayan degiskenlerin incelenmesidir. Arastirma, Ege Universitesinde dgrenim géren
264 ogrenciyle yuritilmustur. Veriler demografik 6zellikler ve yurt disinda egitim
gorme ile ilgili anket sorulari ve on maddeli kisilik 6lgegi ile toplanmistir. Arastirmadan
elde edilen bulgular, Erasmus+ 06grenci hareketliliginden yararlanan 6grenciler ile
yararlanmayanlar arasinda ailenin gelir diizeyi, ebeveyn egitim diizeyi gibi demografik
degiskenler ve bazi kisilik 6zellikleri agisindan farklar oldugunu gostermistir. Yurt digina
Erasmus+ icin gitmekte olan 6grencilerin aile gelir ve ebeveyn egitim dizeyinin,
duygusal denge, disa déniikliik ve sorumluluk kisilik boyutlarindan aldiklari puanlarin
diger ogrencilerden anlamh bir bigimde yiksek oldugu gézlenmistir. Ayrica, anne
egitim dizeyinin ve disa donuklik kisilik boyutunun Erasmus+ egitim degisim
programindan faydalanma istegini yordadigi géralmustar.
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Introduction

Sending students abroad for educational purposes has become an increasingly popular topic as
universities and countries want to raise internationally competent individuals. Many countries
encourage their students to participate in a short- or long-term study abroad program. The Erasmus+
education exchange program began in Europe and is a program that allows student exchange between
countries.

According to the European Commission (2022), participating in a study abroad program can make a
positive contribution to students' future employment, as well as increase their language skills, and give
them self-confidence and independence. Likewise, researchers studying the subject of study abroad
have shown that such programs benefit students in many fields. These include personal development,
intercultural skills, academic performance (Stone & Petrick, 2013), being more successful at finding a job
and achieving professional goals (Marcotte et al., 2007), and acquiring critical thinking skills (Savicki et
al., 2004). Therefore, it is seen that study abroad programs are beneficial regardless of whether they are
short or long-term (Nguyen et al., 2018).

However, there are differences among individuals in making the most of the opportunities for
studying abroad. Although these differences might depend on individuals' circumstances, they can also
be related to personality traits. Socio-economic status plays a key role in making use of opportunities to
study abroad. For example, a study conducted with Taiwanese students reported that the most
important factor affecting the intention to study abroad is the economic cost (Lee, 2014). Similarly,
Schnepf and Colagrossi (2020) reported that among students who took part in the Erasmus student
exchange mobility in the UK, the proportion of students from a lower socioeconomic background was
significantly less than those with a higher socioeconomic status. Together with family income, parents'
education levels also affect the participation in the Erasmus education program (Gonzalez et al., 2011;
Souto-Otero & McCoshan, 2006).

In addition to external conditions, personality traits also affect the motivations of individuals to
improve themselves (McCrae & Costa, 1999), and therefore the choices they will make about their
various lives. It has been argued that individuals who go abroad to work are different from others in
terms of personality traits. Boneva and Frieze (2001) introduced the concept of the "Migrant
Personality" to the literature. The concept of migrant personality describes individuals who do not want
to stay in their homeland for various reasons, although they live in the same conditions. Such individuals
are thought to have different personalities from others. “Is this also related to the intention to study
abroad?” Our study falls under the category of studies seeking answers to this question.

Personality has been defined as the tendency to behave in a certain way in various situations (Rauch
& Frese, 2007). Although it is quite stable, it is also affected by the situation and conditions (Quintus et
al.,, 2021). A widely accepted approach to the explanation of personality is the big five (five-factor)
theory of personality (Costa & McCrae, 1992; Goldberg, 1990). According to this theory, personality
consists of characteristics organized around five main factors, namely, Openness, Conscientiousness,
Extroversion, Agreeableness, and Neuroticism (OCEAN).

Extroversion: This is the level of characteristics such as sociability, liveliness, talkativeness, warmth,
sociability, and dominance in relationships. It has been reported that extroverts develop harmonious
social relations with others and that this is associated with positive affect and mood (C6té & Moskowitz,
1998). Since extroversion can affect self-confidence (McCrea & Costa, 1987), it can be an impetus to try
new experiences; therefore, it is a trait that can be associated with living abroad. Openness to
experience: This personality trait refers to the personality's degree of flexibility (Costa & Widiger, 2005).
Individuals with the openness personality traits like change and variety. Therefore, it has been
associated with features such as traveling, finding friends with different interests, and taking an interest
in foreign cuisines (McCrae & Costa, 1999). They are also broad-minded and willing to take risks (George
& Jones, 1996, cited in Bakalis & Joiner, 2004). It has attracted attention and been studied in the
literature as a personality trait that may be associated with participation in study abroad programs. For
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example, Bakalis and Joiner (2004) showed that the openness personality trait is associated with
participation in study abroad programs. Similarly, Schantle (2017) found the openness personality trait
to be in connection with the behavior of seeking study abroad in a sample of individuals from various
parts of the world. Conscientiousness: Individuals who score high in this category can be people who
have leadership characteristics, can make long-term plans, and have technical expertise (McCrae &
Costa, 1999). It has been reported that individuals with high conscientiousness scores do not neglect
their responsibilities and are very hardworking (Ariani, 2013). Neuroticism/Emotional Stability: This
personality trait has been associated with low self-esteem, irrational perfectionist thoughts, pessimism
(McCrae & Costa, 1999), stress, and depression (Widiger, 2009). It may be more difficult for individuals
who score high in this trait to leave the social support environment and go abroad compared with other
individuals. Being abroad is attractive to many people, but it can also be challenging and frightening. In
particular, uncertainty is a situation that may cause more anxiety in some individuals. Agreeableness:
This is the personality trait that comes to the fore in living with others. It has been reported that
individuals who score high in agreeableness believe more in cooperation and are careful to use language
that is forgiving and not hurtful (McCrae & Costa, 1999).

In addition to situational characteristics, it is important to investigate which personality traits make
individuals amenable to using opportunities to study abroad. This is because personality represents the
basic characteristics that can affect the choices of individuals. The effect of being abroad on personality
has been studied; however, there are few studies on the relationship between personality traits and the
participation and intention to study abroad and its associated behavior (e.g., Bakalis & Joiner, 2004;
Goel et al., 2010; Schantl, 2017; Tracy-Ventura et al., 2016). In addition, studies conducted on this
subject did not include all the dimensions of the five-factor personality model. For example, in their
studies, Bakalis and Joiner (2004) included the openness personality trait, and Goel et al. (2010) included
the openness, conscientiousness, and extroversion personality traits, respectfully. As far as is known,
few studies have investigated all five factors (Schantle, 2017; Tracy-Ventura et al., 2016). Due to the
characteristics of the literature summarized above and in line with the main purpose of the current
study, all the five factors mentioned are included in the scope of this study.

There are studies in Turkey that examine the Erasmus study abroad exchange program (e.g., Aslan &
Bayram, 2014; Kigiikcene & Akbaslh, 2021; Ogul, 2018; Onder & Balci, 2010; Ozdem, 2013). It is seen
that these studies generally focus on student views and experiences regarding the Erasmus exchange
program. As far as is known, there is no study in Turkey that directly examines the relationship between
demographic characteristics (parents’ income and level of education) and the five-factor personality
traits with Erasmus+.

Based on the idea that large groups of students should be mobilized to benefit from educational
exchange practices, the main task of this study is to investigate which demographic and personality
characteristics affect individuals' willingness and decision to study abroad. It is believed that the study
can contribute to the field through the findings obtained from a different society that has been the
subject of relatively little research. Knowing the characteristics of those who are participating and who
want to participate in the Erasmus+ education exchange program may be beneficial in terms of
supporting those groups with weak participation and individuals who need more encouragement. In
doing so, progress can be made in terms of realizing the goal of disseminating the program to as broad a
segment as possible.

In line with the aim of this study, answers to the following basic questions will be sought:

1. Is there a significant difference between the students participating in the Erasmus+ student
exchange program and other students in terms of demographic variables (family income and
parents’ level of education?

2. Is there a significant difference between the students participating in the Erasmus+ student
exchange program and other students in terms of personality traits?
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3. Do the demographic variables (family income, parents’ level of education) predict willingness to
participate in the Erasmus+ student exchange program?

4. What are the personality traits that predict willingness to participate in the Erasmus+ student
exchange program?

Method
Research Model

This study uses the correlational survey model, one of the quantitative research designs. Survey
models included in quantitative research setups are models in which relationships between variables
can be studied and comparisons can be made between groups (Karasar, 2011). These models, which are
widely used in social sciences, also allow the estimated effect of one factor on another factor to be
studied (Cohen et al., 2017). This study examines the relationships between demographic variables,
personality variables, participation in Erasmus+, and the willingness to participate.

Dependent variables

Participation in Erasmus student mobility: The participating students are those students who have
been selected for the Erasmus+ program, completed their preparations to go, and attended the briefing
before they go. The study's data were collected during this briefing. The other students are those who
have not applied to be selected for this program and are not part of this process.

Willingness to participate in the Erasmus+ student exchange program: This is why the question "Do
you want to participate in the Erasmus+ student exchange program?" was put to students studying in
the university's various departments. They were asked to answer on a five-point scale (Very much (5) -
Not at all (1)). The group in which this dependent variable was studied consists of students who did not
participate in the Erasmus+ program.

Participants

The study's participants comprised of 264 university students -- 154 women and 110 men -- studying
at Ege University in the Faculty of Education, Faculty of Engineering, and Faculty of Economics and
Administrative Sciences in the spring semester of the 2017-2018 academic year. The study was carried
out using the availability and convenience sampling method due to the advantages it provides in
reaching the participants. This let the data be collected quickly. Of the participants, 61 (32 females, 29
males) were students who were awarded a place on the Erasmus+ student exchange and were making
the final preparations for the journey abroad. These students were briefed by their respective
departments at Ege University just before they left. All the students who attended the briefing were
invited to participate in the study on a voluntary basis and 61 students filled out our questionnaires. The
rest of the participants consisted of second- and third-year students from randomly selected classes
who filled out the questionnaires on a voluntary basis. A total of six students handed in the
guestionnaire without completing it and were, therefore, not included in the analysis. In addition, eight
guestionnaires were not included in the evaluation due to pattern detection and being left blank,
resulting in a total of 264 students forming our sample. It is mainly the students at the university's
Faculty of Economics and Administrative Sciences and the Faculty of Engineering that participate in the
program. Therefore, the students from these departments were included in the study along with
students from the Faculty of Education, one of the faculties with relatively fewer participating students.

Data Collection Tools

The data were collected using a questionnaire consisting of three subsections. The first part of the
guestionnaire included questions about demographic variables such as the student's gender, family
income (family’s total amount of monthly income), parental education level (1 primary, 2 secondary, 3
high school, 4 undergraduate, 5 postgraduate), and whether or not they had been selected for the
Erasmus+ program. The second part asked questions investigating the willingness to participate in the
Erasmus+ program (Do you want to participate in the Erasmus+ education exchange program?) and the
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reasons for taking part in this process, while the last part consisted of scale questions measuring
personality traits. Students participating in the Erasmus+ program did not answer the question that was
asked to measure their willingness to participate in the Erasmus+ student exchange program. The
questions were examined by a researcher who is competent in method and measurement and an expert
proficient in the subject of the study.

The 10-Item Personality Scale. The study used a 10-item personality scale developed by Gosling et
al. (2003) and adapted into Turkish by Atak (2013) to measure the five-factor personality traits. Scale
items are scored on a 7-point Likert scale. High scores indicate the dominance of the relevant
personality trait. For example, “Calm, emotionally stable” (neuroticism/emotional stability); “Confident,
disciplined” (conscientiousness); “Softhearted and easy-going” (agreeableness); “usually extrovert,
social” (extroversion); “I am open to new things and curious” (openness to new experiences). Atak
calculated the following Cronbach's alpha reliability coefficients for the scale: openness to experience:
0.83; agreeableness: 0.81; neuroticism/emotional stability: 0.83; conscientiousness: 0.84, and finally
extroversion: 0.86. The Cronbach’s Alpha reliability coefficients for this study were found to be openness
to experience: 0.77; agreeableness: 0.69; neuroticism/emotional stability: 0.72; conscientiousness: 0.81,
and extroversion: 0.80.

The Research Process

The questionnaires were completed voluntarily in classrooms and in the halls after the meeting with
the students selected to be sent on the Erasmus student exchange program. The participants were
informed about the aim of the study and told that they could stop filling out the voluntary questionnaire
at any time.

Data Analysis

All analyses in this study were performed using the Statistics Program for Social Sciences version 24.
First, the descriptive analyses required for the study and the reliability analyses of the scale were made.
The mean and standard deviation values and t-test results are given in Table 1. The data were analyzed
using independent groups t-test and regression analysis. The t-tests were to compare “those who
participated in Erasmus+ " and "those who did not " in terms of demographic variables and personality
traits and the regression analysis was to see the degree to which the demographic variables and
personality traits predicted the willingness to study abroad (Table 2).

Findings

This section presents the statistical analyses comparing the students participating in the Erasmus+
education exchange program with other students, and the results of the regression analyses examining
the demographic and personality variables that predict the willingness to participate in the Erasmus+
program.
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Table 1.
T-test Comparison of Participants and Non-Participants in the Erasmus Education Program in Terms of Specific
Demographic Variables and Personality Traits

Variables
Participants Non-participants
m SD m SD t (df) p

Level of Family Income 4,267 1,885 2,839 2,707 3.35(134) .001
(monthly)

Mother's Education 3.8 .88 2.69 1.03 8.79 (259) .000
Father's Education 4.2 1.08 3.16 1.13 5.62 (262) .000
Openness to Experience 7.41 1.36 7.13 1.40 1.28 (259) .199
Agreeableness 7.16 1.59 7.26 1.49 -.44 (261) .668
Emotional Stability 7.03 1.47 6.51 1.60 2.25 (259) .020
Extroversion 8.08 1.52 7.15 1.88 3.81(262) .000
Conscientiousness 8.45 1.24 7.57% 1.68 3.57 (261) .000

In comparisons made in terms of family income, mother's education and father's education, the
independent groups' t-test results showed significant differences between those going abroad and other
students (Table 1). Family income status and parental education levels are significantly higher in the
group sent on Erasmus+. When the scores obtained from the neuroticism/emotional stability,
extroversion, and conscientiousness sub-dimensions of personality were compared, the study found
significant differences between the two groups. The findings of this study indicated that students going
abroad have more extrovert, emotionally stable, and conscientious personalities.

Table 2.
Regression Analysis Results for the willingness to Participate in Erasmus Student Mobility
Variables B k2 F 8 t
Model 1 242 .059 15.716
Erasmus+ willingness Mother's Education 242 3.964***
Model 2 409 .167 6.432
Mother's Education .175 2.927*
Extroversion .272 3.881***
Openness to Experience .104 1.730
Agreeableness -.003 -.046
Emotional Stability .089 1.358
Conscientiousness .012 151

**p <.01; ***p <.001

Hierarchical regression analysis was performed to see the effects of demographic variables (family
income, mother's education level, father's education level) and personality traits on the willingness to
study abroad (Table 2). Students selected for Erasmus+ and going abroad were not included in this
analysis. It was observed that demographic variables other than mother's education level did not
contribute significantly to the model. As a result, in this analysis, mother's education level significantly
predicted the willingness to study abroad with the Erasmus+ program (Model 1).
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In the hierarchical regression analysis process, as mentioned above, the effect of demographic
variables on willingness to study abroad was examined and it was seen that only mother's education
significantly predicted the willingness to study abroad. In this case, the mother's education level was
entered into the model in the first step and was found to be significant (R? = .059, F(1, 199) = 15.716, p =
.000). In the second step, personality variables were added to the model as independent variables
(Model 2). Among these variables, only extroversion was found to predict the willingness to study
abroad (R)? =.167, F(5, 195) = 6.43, p = .000 (Table 2).

Discussion and Conclusion

This study examined how socioeconomic level and five factor personality dimensions differed among
participants and non-participants in the Erasmus+ student mobility and investigated the degree to which
socioeconomic level and personality traits predict the willingness to participate in the Erasmus+ study
exchange program. According to the findings, it was seen that family income level, mother's education
level, father's education level and the personality aspects of neuroticism/emotional stability,
extroversion, and conscientiousness differed significantly between those participating in the Erasmus+
study aboard program and those not participating in it. In addition, it was found that mother's education
level and the extroversion personality trait predicted the willingness to participate in the Erasmus+
program.

It has been accepted as an established fact that socioeconomic level is one of the most important
factors in participating in study abroad programs (Lee, 2014; L6rz et al., 2016; Schnepf & Colagrossi,
2020). In this study, the family income and parental education levels of the students who were going to
be sent abroad were found to be higher than the students who did not go abroad. These results support
the findings in the literature. The current Erasmus+ education exchange program seems to have
provided an extra advantage to the groups whose income is above a certain level in our sample. In the
regression analysis conducted for the students who did not go abroad, it was seen that income level did
not predict the willingness to participate in the Erasmus+ program, which provides education
opportunities abroad. It is seen that the willingness of these students to study abroad through Erasmus+
is not affected by their income levels. However, considering that the income level of those who went to
receive this education is relatively high, it can be said that the income level does play a role as a barrier
to participating in the study abroad exchange program. This situation is similar to studies conducted
with students from other countries (Lee, 2014; Lorz et al., 2016, Schnepf & Colagrossi, 2020). Students
from relatively low-income families might believe that their families will not be able to cover their living
costs abroad with the support they will provide, and that extending their time in school due to
participating in the Erasmus+ program will impose extra financial burden. It can be said that this
situation negatively affects the participation of these students in study abroad education exchange
programs. It is also stated that family income level affects foreign language learning opportunities
during the early education years (Butler & Le, 2018). As a result, family income level can be an obstacle
for the students both in meeting their expenses abroad and in passing the foreign language barrier in
the Erasmus+ student selection process.

Although this study found that students who were going abroad were more advantageous in terms
of mother's education, father's education, and income level, the same situation is not true in terms of
willingness to study abroad. Among the demographic variables examined, only mother's education level
was found to be effective in wanting to study abroad. These findings are in agreement with the
literature. Other studies report that mother's education level positively affects children's educational
outcomes (Roksa & Potter 2011) and their decision to participate in study abroad exchange programs
(Van Mol, 2021).

In addition to the demographic factors examined, personality traits are also among the main factors
affecting the motivation to study abroad. In terms of personality traits, significant differences were
found in the neuroticism/emotional stability, extroversion, and conscientiousness personality
dimensions in the comparison made between students who were going abroad and those who were
not. This is an expected result. Likewise, in the hierarchical regression analysis conducted with students
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who did not participated in the Erasmus+ process, it was seen that extroversion scores predicted the
willingness to go abroad with the Erasmus program. Previous studies found a relationship between the
extroversion (Goel et al., 2010; Schantl, 2017; Tracy-Ventura et al., 2016), conscientiousness (Tracy-
Ventura et al.,, 2016) and neuroticism/emotional stability (Schantl, 2017) personality traits and the
intention to study abroad. In terms of these personality traits, our study supports some of these findings
in the literature.

In studies examining the effect of personality traits on participating in a foreign exchange program,
we see that the personality dimension of openness to experience is frequently examined (Bakalis &
Joiner, 2004; Schantl, 2017; Tracy-Ventura et al., 2016). This feature is associated with the desire and
decision to study abroad in some studies (Bakalis & Joiner, 2004; Schantl, 2017), while in others it is not
(Goel et al., 2010). In our study, there was no difference in the personality dimension of openness to
experience between the students who participated in the Erasmus+ program and those who did not,
and this dimension did not predict the desire to study abroad in the group of students who did not
participated in the Erasmus+ program. However, in a study conducted by Tracy-Ventura et al. (2016), it
was found to be associated with long-term decisions to go abroad but did not predict short-term
decisions to go abroad. Our study can also be considered as a short-term study abroad in this sense and
it is consistent with the findings of the study by Tracy-Ventura et al. As a result, the findings regarding
the relationship between openness and the desire to study abroad are inconclusive. Examining this
personality dimension by making a distinction between long- and short-term study abroad programs in
future studies and studying the reasons for not wanting to go abroad for a brief period of time with
methods that provide in-depth data may help to make conclusive comments.

Emotional stability is a personality trait associated with anxiety and depression, and it is rarely
included in research on exchange programs abroad. However, in the study of Schantl (2017), one of the
studies in which five factors were examined together, it was found that the motivation to go abroad is
related to emotional stability through its contribution to business life. In our study, the students going
abroad have high emotional stability scores. Emotionally stable people may find it easier to leave their
safe social environment than those who score low on this factor. In terms of this personality trait, going
to a foreign environment can induce anxiety and mean leaving one's comfort zone even for a brief
period. This situation might lead individuals think that they will not be able to cope with the difficulties
abroad and that they will be inadequate (Barlow et al., 2014). Therefore, it can be more discouraging for
students with low emotional stability scores to take an initiative of a study abroad program in
comparison to those with high emotional stability scores.

This study has several shortcomings. To begin with, the study's data were collected from only one
university, thus limiting the generalizability of the results to wider contexts. In addition, the study was
conducted using only quantitative data; this creates a limitation in terms of reflecting the participants'
own explanations and obtaining rich, in-depth, and detailed information. For this reason, it would be
appropriate to carry out new studies by using more representative samples and multiple data collection
methods. In addition, as mentioned above, it is seen that some personality traits have different effects
depending on whether the education abroad is short-term or long-term. It would be beneficial to
conduct new studies by considering these two different situations.

In conclusion, the relationship between participation of study abroad and family's socioeconomic
status and trait of extroversion was shown once again in our study. The dissemination of the Erasmus+
program to a wide range of willing students and the provision of sufficient economic support to ensure
equal opportunity could yield positive results. Considering that personality traits affect our quality of life
due to their role on decision-making, it may be beneficial to inform students about Erasmus+ in detail,
and to support and give psychological encouragement particularly to those students who could be
hesitant due to their personality characteristics. In this way, the limitations of personality can also be
overcome.
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This study followed all the rules in the Scientific Research and Publication Ethics Directive for Higher
Education Institutions and “Actions Contrary to Scientific Research and Publication Ethics” as stated in
the second part of the directive were not carried out.
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Tiirkge Siirimui

Girig
Yurt disina egitim amagli 6grenci génderme, Universitelerin ve Ulkelerin uluslararasi yeterliligi olan
bireyler yetistirme istegi ile birlikte, populerligi artan bir konu olmustur. Birgok llke 6grencilerini kisa ya
da uzun dénemli olarak yurt digi bir egitim programina katilmaya 6zendirmektedir. Erasmus+ egitim
degisim programi Avrupa’da ortaya c¢ikmis, llkeler arasinda 6grenci degisimine olanak saglayan bir
programdir.

Avrupa Komisyonu’na (2022) gore, yurt disinda bir egitim programina katilmak, 6grencilere ileride
mesleki agidan olumlu katkida bulunabilecegi gibi dil becerilerini gliglendirme, kendine glven ve
bagimsizlik kazanma gibi konularda da yardimci olmaktadir. Benzer bir bigcimde, yurt digi egitim
konusunu g¢alisan arastirmacilar bu tiir programlarin birgok alanda 6grencilere fayda sagladigini
gostermislerdir. Bunlarin arasinda kisisel gelisim, kiiltUrlerarasi beceriler, akademik performans (Stone &
Petrick, 2013), is bulma ve mesleki hedeflere ulasma konusunda daha basarili olma (Marcotte vd., 2007)
ve elestirel distinme becerileri kazanma (Savicki vd., 2004) gibi 6zellikler yer almaktadir. Dolayisiyla yurt
disi egitim programlarinin kisa ya da uzun sireli olmalarina bakilmaksizin yararh olduklari gériilmektedir
(Nguyen vd., 2018).

Ancak, yurt disi egitim olanaklarini degerlendirme konusunda bireyler arasinda farkhliklar
bulunmaktadir. Bu farkliliklar bireylerin kosullarina bagl olmakla birlikte kisilik 6zellikleriyle de iligkili
olabilmektedir. Sosyoekonomik diizey, yurt disi egitim olanaklarini kullanma konusunda 6nemli bir rol
oynamaktadir. Ornegin Tayvanh 6grenciler ile yapilan bir calismada yurt disinda egitim gérme istegini
etkileyen en 6nemli etkenin ekonomik maliyet oldugu gosterilmistir (Lee, 2014). Benzer bir bigimde,
Schnepf ve Colagrossi (2020) Birlesik Krallik’ta Erasmus 6grenci degisim hareketinden yararlanan
ogrenciler arasinda ailesi duslik sosyoekonomik diizeyde olanlarin oraninin yiksek olanlardan 6nemli
derecede az oldugunu gostermistir. Ailenin gelirine ek olarak ebeveyn egitim durumu da Erasmus egitim
programindan yararlanma dizeyini etkilemektedir (Gonzalez vd., 2011; Souto-Otero & McCoshan,
2006).

Digsal kosullarin yaninda, kisilik ©zellikleri de bireylerin kendilerini gelistirme motivasyonlarini
(McCrae & Costa, 1999) ve dolayisiyla cesitli yasantilari ile ilgili olarak yapacaklari segimlerini
etkilemektedir. Yurt disina calismak icin gidenlerin kisilik 6zellikleri yoninden digerlerinden farkli
olduklari ileri sirilmistir. Boneva ve Frieze (2001) alanyazina ‘go¢men kisilik” kavramini kazandirmistir.
Gogmen kisilik kavrami, ayni kosullarda yasadiklari halde gesitli nedenlerle kendi yurtlarinda kalmak
istemeyen bireyleri anlatmaktadir. Boyle bireylerin kisiliklerinin  digerlerinden farkli oldugu
dislinilmektedir. Benzer bir durum, yurt disinda egitim goérme istegi ile de iliskili midir? Bizim
calismamiz bu soruya cevap arayan arastirmalar kategorisindedir.

Kisilik cesitli durumlarda belirli bir bicimde davranma egilimi olarak tanimlanmistir (Rauch & Frese
2007). Oldukg¢a duragan olmakla birlikte durumdan ve kosullardan da etkilenmektedir (Quintus vd.,
2021). Kisiligin aciklanmasi konusunda oldukga kabul géren bir yaklasim blylk besli (bes faktor) kisilik
kuramidir (Costa & McCrae, 1992; Goldberg, 1990). Bu kurama gore kisilik bes ana faktor etrafinda
orgutlenmis oOzelliklerden olusmaktadir. Bu faktorler disa déniikliik, deneyime agiklik, sorumluluk,
duygusal dengelilik ve yumusak bashiiktir.

Disa dénlikliik; iliskilerde sosyallik, canlilik, konuskanlik, sicakhk, giriskenlik ve baskinlk gibi
ozelliklerin dizeyidir. Disa doéniklerin olumlu duygu durumlari ile iliskili olarak baskalari ile uyumlu
sosyal iliskiler gelistirdikleri bildirilmistir (C6té & Moskowitz, 1998). Disa doniklik kendine glivenli bir
bicimde hareket etmeyi (McCrea & Costa, 1987) etkileyebileceginden dolayi da yeni yasantilari denemek
icin itici glic olusturabilir. Bu nedenle yurt disi yasantilari ile iliskili olabilecek bir kisilik boyutudur.
Deneyime agiklik kisilik boyutu, kisiligin esneklik diizeyine isaret eder (Costa & Widiger, 2005). Deneyime
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aciklik kisilik 6zelliklerine sahip bireyler degisiklik ve gesitlilikten hoslanmaktadirlar. Dolayisi ile seyahat
etme, farkh ilgi alanlarina sahip arkadaslar bulma, yabanci mutfaklara ilgi duyma gibi 6zellikler ile
iliskilendirilmistir (McCrae & Costa, 1999). Ayni zamanda genis ufuklu ve risk almaya isteklidirler (George
& Jones, 1996, akt., Bakalis & Joiner, 2004). Literatiirde yurt disi egitim programlarina katilim ile iligkili
olabilecek bir kisilik boyutu olarak ilgi gérmiis ve arastirilmistir. Ornegin, Bakalis ve Joiner (2004) agiklik
kisilik 6zelliginin belirsizlige tahammdilsiizliik ile beraber yurt disi egitim programlarindan yararlanma ile
iliskili oldugunu gostermistir. Benzer bir sekilde Schantle (2017) agiklik kisilik 6zelligini, diinyanin farkli
bolgelerinden gelen bireylerden olusan bir érneklemde, yurt disi egitimi isteme davranisi ile iliskili
bulmustur. Sorumluluk kategorisinden yilksek puan alan bireyler ise liderlik 6zelligine sahip, uzun
dénemli planlar yapabilen, teknik uzmanliklara sahip kimseler olabilmektedirler (McCrae & Costa, 1999).
Bu bireylerin sorumluluklarini aksatmadiklari ve ¢ok caliskan olduklar bildirilmistir (Ariani, 2013).
Duygusal dengelilik kisilik faktori disiik benlik saygisi, irrasyonel mikemmeliyetci dusilinceler,
kotimserlik (McCrae & Costa, 1999), stres ve depresyon (Widiger, 2009) ile iliskilendirilmistir. Bu
ozellikten yiksek puan alan bireyler icin sosyal destek ortamindan ayrilip yurt disina gitmek diger
bireylere kiyasla daha zor olabilir. Yurt disinda bulunmak bir¢ok insana c¢ekici gelmekle birlikte ayni
zamanda zorlayici ve Urkiitiici de gelebilmektedir. Ozellikle belirsizlik bazi bireylerde daha fazla kaygi
uyandirabilecek bir durumdur. Yumusak bashlik; baskalari ile birlikte yasama konusunda 6ne ¢ikan bir
kisilik boyutudur. Yumusak baghhktan yiksek puan alan bireylerin daha fazla is birligine inandiklari,
affedici ve incitici olmayan dil kullanmaya 6zen gosterdikleri bildirilmistir (McCrae & Costa, 1999).

Durumsal ozelliklerin yaninda, hangi kisilik 6zelliklerinin, bireyleri yurt disi egitim firsatlarini
kullanmaya yatkin kildiginin arastiriimasi 6nem arz eden bir konudur. Cinki kisilik, bireylerin secimlerini
etkileyebilen temel ozellikleri temsil etmektedir. Alanyazinda agirlikh olarak yurt disinda bulunmanin
kisilik Gzerine etkisi ¢ahisilmistir. Buna karsin kisilik 6zelliklerinin yurt disinda egitim gérme istegi ve
davranisiyla iliskisine yonelik az sayida g¢alisma bulunmaktadir (Bakalis & Joiner, 2004; Goel vd., 2010;
Schantl, 2017; Tracy-Ventura vd., 2016). Ayrica, bu konuda yuritiilmis calhismalar bes faktor kisilik
boyutlarinin yalnizca bazilarina yer vermislerdir. Ornegin, Bakalis ve Joiner (2004) agiklik kisilik
ozelligine, Goel ve dig. (2010) ise agiklik, sorumluluk ve disa donkliik kisilik 6zelliklerine galismalarinda
yer vermislerdir. Bilindigi kadari ile bes faktorin timinG arastiran calisma sayisi sinirlidir (Schantle,
2017; Tracy-Ventura vd., 2016). Alanyazinin yukarida 6zetlenen 6zellikleri nedeni ile simdiki calismanin
temel amaci dogrultusunda, bahsedilen bes faktoriin timi bu calismanin kapsami igerisine alinmistir.

Tlrkiye’de Erasmus yurt disi egitim degisim programi konusunda yapilmis calismalar bulunmaktadir
(Aslan & Bayram, 2014; Kiigiikcene & Akbash, 2021; Ogul, 2018; Onder & Balci, 2010; Ozdem, 2013). Bu
¢alismalarin genel olarak Erasmus degisim programiyla ilgili 6grenci goris ve deneyimleri Uzerine
yogunlastigl gorilmektedir. Bilindigi kadari ile Turkiye’de dogrudan demografik 6zellikleri ve bes faktor
kisilik boyutlarinin Erasmus+ ile iliskisini inceleyen bir ¢alismaya rastlanmamaktadir.

Genis 6grenci kesimlerinin egitim degisim uygulamalarindan yararlanmasi konusunda mobilize
edilmeleri gerektigi diisiincesinden hareketle, calisilan demografik ve kisilik 6zelliklerinden hangilerinin
bireylerin yurt disinda egitim gérme istegini ve kararini etkiledigini arastirmak, bu ¢alismanin temel
problemidir. Calismanin alana, gorece az ¢alisilmis farkh bir toplumdan elde edilmis bulgular aracilig ile
katkida bulunabilecegi duslinilmektedir. Erasmus+ egitim degisim programindan yararlananlarin ve
yararlanmak isteyenlerin 6zelliklerinin bilinmesi, katihmi zayif olan kesimlerin ve daha fazla
cesaretlendirilmeye ihtiyaci olan bireylerin desteklenmesi agisindan faydali olabilir. Béylece programin,
miimkin oldugu kadar genis kesimlere yayginlastiriimasi hedefinin gerceklestirilmesi agisindan ilerleme
kaydedilebilir.

Bu calismanin amaci dogrultusunda asagidaki temel sorulara yanit aranacaktir.

1. Erasmus+ Ogrenci degisim programina katillan o6grenciler ile diger 06grenciler arasinda
demografik degiskenler agisindan anlaml fark var midir?

2. Erasmus+ Ogrenci degisim programina katilan 6grenciler ile diger 6grenciler arasinda Kkisilik
ozellikleri yoniinden anlamli fark var midir?
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3. Erasmus+ Ogrenci degisim programina katilma istegini yordayan demografik degiskenler
hangileridir?

4. Erasmus+ 6grenci degisim programina katilma istegini yordayan kisilik boyutlari hangileridir?
Yontem
Arastirmanin Modeli

Bu calisma, nicel arastirma desenlerinden iliskisel tarama modelindedir. Nicel arastirma dizenekleri
icinde yer alan tarama modelleri degiskenler arasi iliskilerin calisilabildigi ve gruplar arasi
karsilastirmalarin yapilabildigi modellerdir (Karasar, 2011). Sosyal bilimlerde yaygin olarak kullanilan bu
modeller bir faktorin bir baska faktoér izerindeki tahmin edilen etkisinin ¢alisilmasina da olanak saglar
(Cohen vd., 2017). Bu galismada demografik degiskenler, kisilik degiskenleri, Erasmus+ katilimi ve
katilim istegi arasinda iliskiler incelenmektedir.

Bagimli Degiskenler

Erasmus 6grenci hareketliligine katilma durumu: Katilan 6grenciler, Erasmus+ programina segilmis,
gitmek tzere hazirliklarini tamamlamis ve gitmeden 6nce bilgilendirme toplantisina katilan 6grencilerdir.
Bu calismanin verileri bu bilgilendirme toplantisi esnasinda toplanmistir. Diger 6grenciler ise bu
programa secilmek lizere basvurmamis dolayisiyla bu siirecin icinde olmayanlardir.

Erasmus+ egitim dedisim programina katilma istegi: Bunun igin Universitenin gesitli bolimlerinde
dgrenim goéren dgrencilere, “Erasmus+ Ogrenci Degisim Programina katilmak ister misiniz?” sorusu
sorulmustur. Bes basamakli bir 6lgek Gzerinden cevaplamalari istenmistir (Cok isterim (5) - Hig istemem
(1)). Bu bagimh degiskenin calisildigi grup, Erasmus+ programina katilmayan 6grencilerden olusmaktadir.

Katilimcilar

Arastirmanin katilimcilari; Ege Universitesi Egitim, Mihendislik ve iktisadi ve idari Bilimler
Fakiltelerinde 2017-2018 6gretim yili bahar yariyillinda 6grenim goren 154’0 kadin, 110’u erkek toplam
264 universite 6grencisinden olusmaktadir. Calisma, katilimcilara ulasmada sagladigi avantajlar nedeni
ile kolay bulunurluk ve elverislilik 6rneklemesi ile yuritilmastiir. Boylece veri toplama sireci
hizlandirilabilmistir. Katihmcilarin 61’i (32 kadin, 29 erkek) yurt disina Erasmus+ 6grenci degisimi igin
gitmeye hak kazanmig ve yolculuk igin son hazirliklarini yapan 6grencilerdir. Bu 6grenciler ile gitmeden
hemen &nce, Ege Universitesi ilgili birimleri tarafindan bir bilgilendirme toplantisi yapilmistir. Bu toplanti
esnasinda toplantiya katilan tiim 6grenciler gonullilik esasina goére arastirmaya davet edilmislerdir ve
61 Ogrenci anketlerimizi doldurmustur. Katilimcilarin diger bolimi rastgele secilmis siniflardan
gonallalik esasina gore anketleri dolduran ikinci ve lglincu sinif 6grencilerinden olusmustur. Toplam alti
o6grenci anketi tamamlamadan teslim etmistir. Bu nedenle bu 6grenciler analize dahil edilmemislerdir.
Ayrica sekiz anket, 6runtl tespiti ve bos birakilmis olmasi nedeni ile degerlendirmeye alinmamistir.
Sonug olarak toplam 264 &grenci 6rneklemimizi olusturmustur. Universitede agirlikli olarak iktisadi ve
idari Bilimler Fakiiltesi ve Mihendislik Fakiiltesi dgrencileri bu programdan yararlanmaktadirlar. Bu
nedenle bu boliimlerin 6grencileri ile gorece daha az katihmin oldugu fakiltelerden egitim fakiltesi
o6grencileri calismada yer almistir.

Veri Toplama Araglari

Arastirmada veriler g alt bélimden olusan anket araciyla toplanmistir. Anketin birinci boliminde
ogrencilerin cinsiyeti, aile gelir durumu (aylk hane icine giren para miktari), ebeveyn egitim durumu ve
Erasmus+ programina gonderilmek (zere segilmislik durumu gibi demografik degiskenlere yonelik
sorular yer almistir. ikinci bdlimde, Erasmus+ programindan yararlanma istegi (Erasmus+ egitim degisim
programindan yararlanmak ister misiniz?), bu siirecten yararlanma sebeplerini arastiran sorular ve son
bolimde kisilik 6zelliklerini olgen Olgek sorulari yer almaktadir. Erasmus+ programina katilmakta olan
o6grenciler Erasmus+ 6grenci degisim programindan yararlanma istekliligini 6lgmek i¢in sorulan soruyu
cevaplamamiglardir. Anket sorulari, yontem ve 6lgme konusunda yetkin bir arastirmaci ve c¢alisma
konusuyla iliskili bir uzman tarafindan incelenmistir.
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On maddeli Kisilik Olgegi. Arastirmada bes faktorli kisilik dzelliklerini dlcmek igin Gosling ve dig.
(2003) tarafindan gelistirilen, Atak (2013) tarafindan Tirkgeye uyarlanan 10 maddelik kisilik Olcegi
kullanilmistir. Olcek maddeleri 7’li Likert izerinden puanlanmaktadir. Yiiksek puanlar, ilgili kisilik
ozelliginin baskinhgina isaret etmektedir. Atak (2013) 6lgegin Cronbach Alfa givenirlik katsayilarini,
deneyime agiklik igin 0.83; yumusak baslilik icin 0.81; duygusal dengelilik igin 0.83; sorumluluk igin 0.84
ve son olarak disa déniikliik igin 0.86 olarak bulmustur. Bu ¢alismada, Cronbach Alfa giivenirlik katsayilari
deneyime aciklik igin 0.77; yumusak bashiik icin 0.69; duygusal dengelilik igin 0.72; sorumluluk igin 0.81
ve disa dénlikliik i¢in 0.80 olarak bulunmustur.

Aragtirma Siireci

Anketler, gonulliluk esasina gore siniflarda ve Erasmus 6grenci degisim programina goénderilmek
lizere secilmis 6grencilerle yapilan toplanti sonrasi salonlarda doldurulmustur. Katilimcilar, arastirmanin
amaci konusunda bilgilendirilmistir ve gonillllik esasina dayal olan anketi doldurmaktan istedikleri
zaman vazgecebilecekleri ifade edilmistir.

Verilerin Analizi

Bu calismada biitiin analizler Sosyal Bilimler igin Istatistik Programi 24. versiyonu kullanilarak
gerceklestirilmistir. Oncelikle galisma icin gerekli olan betimsel analizler ve 6lcegin giivenirlik analizleri
yapilmistir. Ortalama ve standart sapma degerleri ile t-testi sonuglari Tablo 1’de verilmistir. Veriler
bagimsiz gruplar t-testi ve regresyon analizi kullanilarak analiz edilmistir. Erasmus+ igin segilip “yurt
disina gitmekte olan grup” ile “gitmeyenleri” demografik ve kisilik degiskenleri agisindan karsilagtirmak
icin t-testleri; yurt diginda 6grenim gérme isteginin demografik degiskenler ve kisilik 6zellikleri tarafindan
yordanma diizeyini gérmek igin ise regresyon analizi yapilmistir (Tablo 2).

Bulgular
Bu bolimde Erasmus+ egitim degisim programina katilmakta olan 6grenciler ile diger 6grencilerin

karsilastinldig istatistik analizler ve Erasmus+ programindan yararlanma istegini yordayan demografik ve
kisilik degiskenlerinin incelendigi regresyon analizlerinin sonuglari sunulmustur.

Tablo 1.
Erasmus+ Egitim Programina Katilanlar ve Katilmayanlarin bazi Demografik Dediskenler ve Kisilik Ozellikleri
Yéniinden t-Testi ile Karsilastiriimasi

Degiskenler
Katilanlar Katilmayanlar
M SS M SS t (sd) P

Gelir Diizeyi 4267 1885 2839 2707 3.35(134) .001
Anne egitim 3.8 .88 2.69 1.03 8.79 (259) .000
Baba egitim 4.2 1.08 3.16 1.13 5.62 (262) .000
Deneyime aciklik 7.41 1.36 7.13 1.40 1.28 (259) .199
Yumusak bashhk 7.16 1.59 7.26 1.49 -.44 (261) .668
Duygusal denge 7.03 1.47 6.51 1.60 2.25(259) .020
Disa dénuklik 8.08 1.52 7.15 1.88 3.81(262) .000
Sorumluluk 8.45 1.24 7.57 1.68 3.57 (261) .000

Ailenin gelir durumu, anne egitim durumu ve baba egitim durumu agisindan vyapilan
karsilastirmalarda bagimsiz gruplar t-testi sonuglari, yurt disina gitmekte olanlar ile diger 6grenciler
arasinda anlamli farklarin oldugunu gostermistir (Tablo 1). Ailenin gelir durumu ve ebeveyn egitim

333



Karadag — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 51(1), 2022, XXX-XXX

seviyeleri Erasmus+ igin gonderilen grupta 6nemli diizeyde yiksektir. Calismada, kisilik boyutlari
yoniinden yapilan karsilastirmalarda, kisiligin duygusal denge, disa donuklik ve sorumluluk alt
boyutlarindan alinan puanlarin ortalamalari karsilastirildiginda iki grup arasinda anlamli farkliliklar
bulunmustur. Bu g¢alismadan elde edilen bulgular, yurt disina gitmekte olan 6grencilerin kisilik olarak
daha fazla disa doniik, duygusal olarak dengeli ve sorumlu olduklarina isaret etmistir.

Tablo 2.
Erasmus Ogrenci Hareketliliinden Yararlanma istedi Hakkinda Regresyon Analizi Sonuglari
Degiskenler R R? F 8 t
Model 1 242 .059 15.716
Erasmus+ istekliligi Anne egitim .242 3.964***
Model 2 .409 .167 6.432
Anne Egitim .175 2.927**
Disa donikliik .272 3.881**
Deneyime Agiklik .104 1.730
Yumusak Bashlik -.003 -.046
Duygusal Denge .089 1.358
Sorumluluk .012 151

**p <.01; ***p <.001

Demografik degiskenler (ailenin gelir dizeyi, anne egitim, baba egitim dizeyi) ve kisilik 6zelliklerinin
yurt disinda egitim gérme istegine etkisini gormek igin hiyerarsik regresyon analizi yapilmistir (Tablo 2).
Bu analize Erasmus+ igin segilmis ve yurt disina gitmekte olan 6grenciler katilmamigtir. Anne egitim
diizeyi disindaki demografik degiskenlerin modele anlamli bir katkida bulunmadigi gérilmistir. Sonug
olarak bu analizde anne egitim durumu Erasmus+ programiyla yurt disinda egitim gérme istegini anlamli
bir bicimde yordamistir (Model 1).

Hiyerarsik regresyon analizi slirecinde, yukarida deginildigi gibi énce demografik degiskenlerin yurt
disinda egitim istemeye etkisi incelenmis ve yalnizca anne egitiminin anlamli bir bicimde yurt disinda
egitim istegini yordadig goriilmustir. Bu durumda birinci adimda modele anne egitim diizeyi girilmistir
ve anlamli bulunmustur (R* = .059, F(1, 199) = 15.716, p = .000). ikinci adimda kisilik degiskenleri
bagimsiz degiskenler olarak modele eklenmistir (Model 2). Bu degiskenlerden ise yalnizca disa
déniikligin yurt disinda egitim gdérme istegini yordadigi gériilmustir, (R? = .167, F(5, 195) = 6.43, p =
.000 (Tablo 2).

Tartisma ve Sonug

Bu c¢alismada, sosyoekonomik dizey ve bes faktor kisilik boyutlarinin Erasmus+ 0Ogrenci
hareketliligine katilanlar ve katilmayanlarda farklilasma durumu ve sosyoekonomik diizey ve kisilik
Ozelliklerinin  Erasmus+ vyurt disi degisim programindan vyararlanma istegini yordama duzeyi
arastinlmistir. Elde edilen bulgulara gore; ebeveyn gelir diizeyi, anne egitim diizeyi, baba egitim diizeyi
ve kisilik boyutlarindan duygusal denge, disa donuklik ve sorumluluk kisilik alt boyutlarinin yurt disi
Erasmus+ programina katilanlar ve katilmayanlar arasinda anlamli farkhliklar gosterdigi gortlmustir.
Ayrica, anne egitim durumu ve disa donuklik kisilik 6zelliginin Erasmus+ programindan yararlanma
istegini yordadigi bulunmustur.

Literatlirde, yerlesik bir bulgu olarak sosyoekonomik diizeyin yurt disi egitim programlarindan
yararlanma konusunda en 6nemli degiskenlerden biri oldugu kabul gérmis durumdadir (Lee, 2014; Lorz
vd., 2016; Schnepf & Colagrossi, 2020). Bu galismada, yurt disina goénderilmek Gzere belirlenmis
ogrencilerin aile gelir durumu ve ebeveyn egitim dizeyleri gitmeyen 6grencilerden daha yiksek
bulunmustur. Bu sonuglar literatlirdeki bulgulari destekler niteliktedir. Yururlikteki Erasmus+ egitim
degisim programi, bizim 6rneklemimizde de geliri belli bir diizeyin lzerindeki gruplara ekstra avantaj
saglamis olarak gorlinmektedir. Gitmeyen 6grenciler icin yapilan regresyon analizinde gelir diizeyinin,
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yurt disinda egitim firsati saglayan Erasmus+ programina katilma istegini yordamadigi gorilmustir. Bu
ogrencilerin  Erasmus+ aracilligl ile yurt disinda egitim gorme isteklerinin gelir dizeylerinden
etkilenmedigi gortlmektedir. Ancak, bu egitimi almak Uzere gidenlerin gelir seviyesinin gorece yuksek
olduguna bakildiginda, gelir diizeyinin yurt disi egitim degisim programina katilma konusunda bir bariyer
olarak rol oynadigi sdylenebilir. Bu durum diger tlke 6grencileri lzerine bu konuda yapilan ¢alismalarla
benzerlik gostermektedir (Lee, 2014; Lorz vd., 2016; Schnepf & Colagrossi, 2020). Goreli olarak diisik
gelirli ailelerden gelen 6grenciler, yurt disindaki yasam maliyetlerini ailelerinin verecekleri desteklerle
karsilayamayacaklarina ve Erasmus+ programi nedeniyle okulun uzamasinin ekstra finansal yik
getirecegine inanabilirler. Bu durumun, bu 6grencilerin yurt disi egitim degisim programina katilimini
olumsuz etkiledigi sdylenebilir. Ayrica, aile gelir durumunun erken egitim yillarinda yabanci dil 6grenme
firsatlarini etkiledigi belirtiimektedir (Butler & Le, 2018). Sonug olarak ailenin gelir dizeyi, hem yurt
digsindaki harcamalarin karsilanmasi konusunda hem de Erasmus+ 6grenci segimi surecinde yabanci dil
barajini gegebilme konusunda 6grencilerin 6niinde engel olusturabilmektedir.

Bu calismada, her ne kadar yurt disina giden 6grencilerin anne egitim, baba egitim ve gelir dizeyi
yoniinden gitmeyen 0Ogrencilere gére daha avantajli olduklari bulunmus olsa da yurt disinda egitimi
isteme agisindan ayni durum gegerli degildir. incelenen demografik degiskenlerden yalnizca anne egitim
diizeyi yurt disinda egitimi isteme konusunda etkili bulunmustur. Bu bulgular literatiirle uyum igindedir.
Annelerin egitim diizeyinin, cocuklarin egitim kazanimlarini (Roksa & Potter 2011) ve yurt disinda egitim
degisim programlarina katilma kararlarini olumlu yénde etkiledigine yonelik (Van Mol, 2021) arastirma
bulgulari mevcuttur.

incelenen demografik faktérlerin yaninda, kisilik 6zellikleri de yurt disinda egitim goérme
motivasyonunu etkileyen temel etmenlerdendir. Kisilik 6zellikleri yéninden yurt disina gitmekte olan
ogrenciler ile gitmeyen 6grenciler arasinda yapilan karsilastirmada duygusal denge, disa dontkliik ve
sorumluluk kisilik boyutlarinda anlamli farkhlar bulunmustur. Bu beklenen bir sonugtur. Ayni sekilde yurt
disina gitmeyen 6grenciler ile yapilan hiyerarsik regresyon analizinde, disa déniklik puanlarinin yurt
disina Erasmus programi ile gitme istegini yordadigi gorilmustiir. Daha 6nce yapilan ¢alismalarda, disa
donukluk kisilik 6zelligi (Goel vd., 2010; Schantl, 2017; Tracy-Ventura vd., 2016) sorumluluk (Tracy-
Ventura vd., 2016) ve duygusal denge (Schantl, 2017) yurt disinda egitimi isteme (intention) ile iligkili
bulunmustur. Bu kisilik o6zellikleri yoniinden simdiki ¢alisma literatlirdeki bu bulgulari destekler
niteliktedir.

Yurt disi degisim programindan vyararlanma konusunda Kkisilik Ozelliklerinin etkisini calisan
arastirmalarda, siklikla deneyime aciklik kisilik boyutunun incelendigini gérliyoruz (Bakalis & Joiner,
2004; Schantl, 2017; Tracy-Ventura vd., 2016). Literatiirde yurt disi egitimle iliskili goriilen ve siklkla
¢alisilan bu o6zellik, bazi calismalarda yurt digi egitim istegi ve karari ile iligkili bulunurken (Bakalis &
Joiner, 2004; Schantl, 2017) bazilarinda ise iliskili bulunmamistir (Goel vd., 2010). Bu c¢alismada
deneyime aciklik kisilik boyutunda yurt disina gitmekte olan 6grenciler ile gitmeyenler arasinda fark
bulunmadigi gibi, adi gecen boyut yurt disina gitmeyen 6grenci grubunda da yurt disinda egitim gérme
istegini yordamamistir. Ancak Tracy-Ventura ve digerlerinin (2016) yapmis oldugu bir calismada uzun
sureli yurt disina ¢ikma kararlari ile iliskili bulunurken kisa sireli yurt disina ¢ikma kararlarini
yordamamistir. Simdiki calisma da kisa siireli yurt disi egitim ¢alismasi olarak kabul edilebilir, bu anlamda
Tracy-Ventura ve digerlerinin (2016) yapmis oldugu ¢alismanin bulgulari ile uyusmaktadir. Sonug olarak,
deneyime acgikhk kisilik 6zelliginin yurt disinda egitim gorme istegiyle iliskisine yonelik bulgular
celiskilidir. Bu kisilik boyutunun daha sonraki ¢alismalarda uzun ve kisa siireli yurt disi egitim programi
ayrimi yapilarak incelenmesi ve kisa siireli yurt disina ¢ikmak istememe konusunun nedenlerinin
derinlemesine veri saglayan yontemlerle ¢alisiimasi, sonuca gotiirlicli yorumlar yapilabilmesine yardimci
olabilir.

Duygusal dengelilik kaygi ve depresyonla iliskili bir kisilik boyutudur ve yurt disi egitim degisim
programlariyla ilgili calismalarda genellikle incelenmezken bes faktorin birlikte ¢alisildigl calismalardan
Schantl’in (2017) calismasinda yurt disina gitme motivasyonuyla is yasantisina katkisi tGzerinden iligkili
bulunmustur. Bizim ¢alismamizda da yurt disina gitmekte olan 6grencilerin duygusal denge puanlari
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ylksektir. Duygusal olarak dengeli insanlarin bu faktérden disiik puan alanlara gore gilivenli sosyal
ortamlarindan ayrilabilmeleri daha kolay olabilir. Bu kisilik 6zelligi agisindan, yabanci bir cevreye gitmek
kaygi arttirici ve glivenli ortamin kisa slreligine de olsa terkedilmesi anlamina gelebilir. Bu durum
bireylerde giicliiklerle basa ¢ikamayacagi ve yetersiz kalacagl diisiincesi uyandirarak (Barlow vd., 2014)
yurt digi egitim girisimi agisindan cesaret kirici olabilir.

Bu calisma, cesitli acilardan bazi eksikliklere sahiptir. Oncelikle arastirmanin verileri yalnizca bir
Universiteden toplanmistir, bu durum sonuglarin genis gruplara genellenebilmesini sinirlamaktadir.
Ayrica, arastirma sadece nicel veriler ile ylrGtilmustir. Bu da katilimcilarin kendi agiklamalarinin
yansitilmasi ve derinlemesine, ayrintili zengin bilgilere ulasilmasi agisindan kisithhk olusturmaktadir. Bu
nedenle yeni yapilacak c¢alismalarin daha kapsayici 6rneklemler ve birden fazla veri toplama
yontemlerinden yararlanilarak gergeklestirilmesi yerinde olur. Ayrica yukarida deginildigi gibi bazi kisilik
ozelliklerinin yurt disi egitimin kisa siireli ya da uzun siireli olmasina bagh olarak farkli etkiler gésterdigi
gorulmektedir. Yeni ¢alismalarin, bu iki farkli durumu géz 6niine alarak yuritilmesinde fayda vardir.

Sonug olarak, ebeveyn sosyoekonomik durumunun ve disa dontklik kisilik boyutunun yurt disi
egitimle iliskisi bu arastirmayla bir kez daha gosterilmistir. Calismadan elde edilen sonuglara gore
Erasmus+ programinin istekli genis kesimlere yayginlastiriimasi ve firsat esitliginin saglanabilmesi igin
o6gencilere saglanan ekonomik destegin yeterli hale getirilmesi olumlu sonuglar dogurabilir. Kisilik
ozelliklerinin hayatimizla ilgili segimleri dolayisi ile hayat kalitemizi etkiledigi g6z éniinde bulundurularak
Ogrencilerin Erasmus+ konusunda ayrintili olarak bilgilendirilmesi, 6zellikle kisilik kaynakl tereddutleri
olabilecek bireylerin psikososyal yénden desteklenip cesaretlendirilmesi faydal olabilir. Béylece kisiligin
olusturdugu kisithliklarla da micadele edilebilir.

Bu arastirmada Yiksekégretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan
tim kurallara uyulmus ve yonergenin ikinci bolimiinde yer alan “Bilimsel Arastirma ve Yayin Etigine
Aykiri Eylemler” gerceklestiriimemistir.
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