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Introduction 
It is observed in the literature that studies displaying the efficiency of social 

elements in developing a reading culture are increased. As matter of fact, reading is 
described as a social practice embedded in social elements, and how an important role the 
sociocultural factors play in development of a reading culture is expressed (Lyons, 
Kotilainen & Ilkka, 2015; Gee, 2000; Simone, 1999). Such social elements are construed 
by means of any practices in the child’s world in relation to reading, families’ relation with 
reading, and social networks configured for reading (Karadağ, 2013; Sever, 2013; Yılmaz, 
2008; Kamalova & Koletvinova, 2016). At this point, there is a need of a concept to 
discuss reading in a larger perspective besides being a cognitive skill.  

A concept of reading culture involving cultural and social practices of reading by 
expressing the social elements thereof is the most comprehensive concept to be utilized. 
Interaction between various social elements such as public libraries, schools, and families 
is important in development of a reading culture (Ekici & Yılmaz, 2014; Phillips et al., 
2017). Nevertheless, it is noted that systematic approaches are very limited for the function 
of public libraries in the configuration of reading culture when such studies on reading 
culture are considered, and that the studies on the same subject particularly in Turkey are 
generally conducted quantitatively. Therefore, the purpose of this study conducted to fulfill 
the need of developing an in-depth perspective is to present the qualitative research pattern 
of the role of children’s sections of public libraries in the process of acquiring a reading 
culture in an international perspective. 

Literature review 
Public libraries, which increase the social capital with its social interactions and 

create a third venue in addition to homes and schools, have a powerful impact on creation 
of a social capital in terms of both corporate and communal context (Varheim, 2017; 
Karadeniz & Yılmaz, 2015). Having provided various shared venues to different parts of 
the society, fulfilling varying needs thereof, and increasing social interaction and trust, it is 
not surprising to define public libraries as a force increasing the social capital (Goulding, 
2004: 4). In speaking of the social capital, another concept that should be discussed is 
networks. Falk (2001) mentions that literacy as a tool of communication plays an 
important role in creation of networks and sustaining such connection when he speaks of 
literacy in the scope of reading culture. Public libraries as a network do not only assume 
various functions by means of spaces, social climate, and events they provide, but also 
nourish the community of users and the social capital of such communities. 

The intended uses of public libraries, their users, books, and other products 
available therein have changed in time in the light of legislations and social developments 
experienced. Evolutions in education and increased research in children’s literature incited 
children to use newly founded public libraries and school libraries (Lerner, 2007: 254). 
Features of public libraries were reconfigured for educational purposes suitable for 
children and special sections for children were created in libraries. Seefeldt and Syre 
(2004) remark that public libraries were made available to public in Europe after the 
French Revolution when recounting this historical development. All these endeavors for 
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enlightenment of the people resulted in opening new public libraries one after another in 
early stages just as bookshelves and in later stages, in large scales as of mid-nineteenth 
century (Seefeldt & Syre, 2004: 19-20). Although there is a rather old history of book 
lending services in Turkey, public libraries in the modern perception started in 1920s after 
establishment of the Republic (Keseroğlu, 1989). Public libraries continued to develop and 
evolve until present times, and the number of public libraries reached to 7.148 in Germany 
in 2019 (Saechsische Landesfachstelle für Bibliotheken, 2020), and 1.182 in Turkey 
(KYGM, 2020). 

It is known that public libraries serve to various purposes. Public libraries steer and 
support the process of acquiring a reading habit by library regulars (Lauristin & 
Vihalemm, 2014: 203), and help development of reading as a reading culture, which is a 
more complex process (Pirlibeylioğlu, 1993: 59-60). Manguel (2006) mentions that public 
libraries help developing the reading skills of individuals as well as changing their social 
status. “Public libraries have an important role in the process of structuring the society by 
establishing bridges between the resources and communal participation” (Scott, 2011). 
Children’s section of public libraries provides various practices and opportunities such as 
organizing events for children, collections of books and other publications addressing to 
varying levels, organizing story reading sessions for children and courses for teachers, 
allocating reading spaces for both children and families, organizing meetings of children 
and writers, and establishing book clubs, etc. It may be said at this point that the most 
important function of public libraries to transform reading skills to a new form of 
intangible human capital (Kotilainen, 2016: 305). To understand better the role of public 
libraries in the process of acquiring a reading culture, it is necessary to observe the 
meaning ascribed to reading by library regulars, libraries’ functions, and any social 
characteristics they carry to public libraries. 

Current study was designed to learn the patterns of use of children’s sections of 
public libraries and understand the functions and social characteristics that library regulars 
find or bring to children’s sections. In comparison to previous studies focusing on 
quantitative data or making analyses on local perspectives, we used a qualitative approach 
and international context (Turkey and Germany). As Kotilainen (2016) mentioned it is 
important to study library regulars to understand how the quantitative data of the 
community, which library regulars are members of, are reflected locally. Such a research 
makes it possible to grasp the facilities and opportunities that individuals of a given 
community may have in learning to read and transform it into a reading culture. The 
motivations and reasons for visiting libraries, as voiced by library regulars, help to 
describe their perspective of reading culture. During the process of the study, the 
children’s sections of three libraries, which have similarities and differences, were 
examined, and a framework of these three libraries was drawn. The starting point for the 
researchers is to answer how the children’s sections of public libraries as a social network 
work within the context of reading culture. From this point on, answers to two research 
questions below were sought:  

1. What are the facilities and social elements for children provided by public 
library children’s sections?  



Burcu ÇILDIR, Emine AKYÜZ & Yonca KOÇMAR DEMİRCİ 
 

© 2021 Journal of Language Education and Research, 7(1), 371-388 
 

374 

2. What are the general patterns of using public library children’s sections and 
functions thereof attributed by users? 

Methodology 

Research design and publication ethics  

The study has adopted the design of a qualitative case study, as the sections 
allocated to children in public libraries constitute a rich and unique case. Creswell (2016) 
indicates that in a multiple case study, a subject or issue is selected, and the researcher may 
choose various programs to study from various places or from several programs in the 
same place. In the current study on the people using the children’s sections of provincial 
public libraries, multiple cases were included in the scope of the study to sample the 
selected subject. In this context, the children’s sections of the public libraries in Erzincan 
(Turkey), Niğde (Turkey) and Essen (Germany), where each researcher lives, were 
included in the scope of the study. The methodology of the case study contains the detailed 
study of specific, actual, and observable formations that are not separate from society but 
are part of it. The researcher may arrive at a solution related to the cases studied by mean 
of collecting and analyzing data from each formation observed (Moorman, 2002: 27). In 
this process, the authors complied with Research and Publication Ethics and research was 
conducted with the ethics committee approval of Erzincan Binali Yıldırım University dated 
10/09/2021 and numbered 105606.   

Contex  

 The sections allocated to children in provincial public libraries, the general outlook 
of the regulars of these sections, and the meaning they attribute to libraries constituted the 
subject of the study. Selection of libraries was based on the following criteria: library type 
(public library), having children’s section, accessibility by researcher, cooperation of 
library staff. Three provincial public libraries in three cities (Erzincan and Niğde in 
Turkey, and Essen in Germany) were included in the scope of the study. These libraries 
were selected because the researchers lived in these cities. 
 As to the cities of study libraries, Essen has a population of around 582.000 (City 
Population, 2020), whereas Erzincan has 231.517, and Niğde has 352.727 according to the 
data in 2017 (TÜİK, 2020). All three are the central libraries of the cities where they are 
located. The children's libraries function as a section of such city libraries. In all three, 
children’s sections are located on the ground floor. Also in Essen Public Library, the 
children’s section has three large spaces.  In this section, one of the independent paces is 
allocated to the children, and the other has resources for the kids aged between zero and 
six. Between these two independent sections, there is a space containing resources for 
children aged between 6 and 14. 
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Participants 

In both countries, public libraries are open around the year. Before starting the 
observation process, the researchers visited the libraries to learn more about the library 
environments and hold preliminary conversations with librarians. Following the 
completion of structuring the data collection tools, an implementation plan was drawn up 
in cooperation with the librarians. The data were collected in three libraries in the period of 
July to August. The researchers conducted observations and interviews at three libraries 
for approximately three weeks inside library buildings.  

Interviews were carried out with children and adults visiting the libraries during the 
period when the study was conducted, and observations were performed on how they make 
use of the space. The library users aged between zero and 18 were considered as child 
regulars. The ages of the library regulars varied between zero and 68. The children aged 
below four were not included in the interviews, but in observations. During the period of 
the study, activities were organized for children at the public libraries in Erzincan and 
Essen, but not in Niğde. 
Table 1. Participants 
Participants City Interview 
Child Participants Erzincan 32 

Essen 27 
Niğde 13 

Total 72 
Adult 
Participants 

Erzincan 17 
Essen 18 
Niğde 8 

Total 43 

At three libraries, 72 children and 43 adults were interviewed. The number of 
interviews per library differed because of the number of users visiting the library during 
the period of the study. 

Data collection and analysis 

 The research data were collected through observations, interviews, and research 
field notes. The data collected from three sources demonstrated not only the case of each 
library individually, but also made it possible to compare three cases with each other. 
Creating a robust description providing a sense of how the natural actors in a given setting 
experience such setting (Schutt, 2006). 

Research field notes of researchers 
The researchers paid a visit to respective libraries, introduced themselves to the 

librarians and briefed them about the study. After getting consent from relevant library 
management, they spent several days at given library to get a better understanding of the 
children’s section before starting their study. The researchers attended workshops, if any, 
held at the library to take notes of the information on library regulars. In the stage of data 
analysis, the data collected from any regular, who attended the workshops, were discussed 
separately in the section "Activities Conducted at the Library".  
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The researchers took field notes to reveal the library uses of library regulars, who 
took part or not in the interviews. Eight items were determined regarding to the age groups 
of the regulars of children’s sections and their families to have common points in the field 
notes. Yet, the notes were not restricted only to such items. At the end of each day, the 
researchers shared these notes with each other, and the points raised during the meetings 
were added to the notes. The interviews with library staff took the form of asking 
questions, and occasionally, conversations for clarification of certain matters and served as 
the sources of the researchers' field notes. 

Observation form 
The data related to observations were collected using an Observation Form, 

developed by the researchers. The Observation Form was structured as having four basic 
parts: the physical features of library, the quality of library space accessible by children, 
social climate, and general view of the activities conducted at library. In structuring the 
Observation Form, a preliminary test was carried out at the library using the form to 
determine any deficiencies of the form, and necessary corrections were made. In the 
Observation Form, each part was elaborated by dividing it into sub-items. The total 
number of items on the form was 17; six items for physical environments, six items for 
spaces accessible by children, two items for social conditions, and three items for 
activities. The observations were made at the children’s sections of the provincial public 
libraries.  

Interviews  
A semi-structured Interview Form was developed by the researchers to be utilized 

in the interviews with the regulars of provincial public libraries. Two different Interview 
Forms were drawn up, as individuals to be interviewed were restricted to children and their 
parents. After each type of Interview Form was structured, expert opinion was sought 
regarding to them, and necessary corrections were made before piloting interviews. 
Following the piloting, the Interview Forms were finalized.  

All participants of the study were natural library regulars. Which regulars would be 
taken within the scope of the study was determined at the days when the researchers were 
at given libraries, and no prior planning was made. The mother tongue of all participants 
from Turkey is Turkish. As to the regulars in Germany, some spoke German while others 
were bilingual (Turkish and German). The interviews with such participants were 
conducted in Turkish and German with the help of another bilingual researcher, who 
helped the study. The number of the participants interviewed is given in Table 1. 

The adult and child participants were first inquired about their gender, age, 
educational background, and profession. Then, the semi-structured interviews were held 
when they were asked about frequency of using library, people accompanying them, 
purpose of visiting a library, manner of making use of a library, how a library setting is 
perceived, and communications with librarians. The regulars visiting the children’s 
sections were briefed about the study and asked if they would agree to participate therein. 
The interviews were held with those agreeing to participate in a suitable place within 
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libraries or at the desks available in children’s sections. The interviews were conducted 
simultaneously with observations. Each interview with an adult or a child took 
approximately 15-20 minutes while being recorded using a voice recorder.  

Procedure 

In the present study designed as a multiple-case study, multiple cases were 
included in the study framework for sampling selected subjects. First, the themes within 
each case were analyzed in detail using the method of "within-case analysis". Then, a 
comparative thematic analysis was performed among the cases using the method of 
"across-case analysis" to interpret the case. When multiple cases were selected, first, the 
themes within the cases were analyzed using the method of "within-case" analysis, and 
then, a comparative thematic analysis is performed among the cases using the method of 
"across-case analysis" to interpret the case (Creswell, 2016: 101). In line with these steps, 
in the present study, each case was defined within itself and then, the themes that emerged 
following the method of "across-case" analysis were presented. 
 The interviews held with library regulars at three different libraries using a voice 
recorder were transcribed. The observation and field notes taken by the researchers were 
also typed. In the present study, firstly, inductive analysis was performed and all the data 
from observations and interviews were coded. Inductive analysis consists of discovery of 
patterns, themes, and categories within the data (Patton, 2014: 453). Each researcher coded 
her own interviews, observations, and field notes. In the second phase, all the coding was 
combined, and all three researchers collectively reviewed the codes and created the 
categories. During the creation of categories, the overlapping data were reviewed and the 
data falling outside the categories were removed, and the patterns were obtained. The 
"within-case" analysis was performed under the headings of physical features (location, 
library space, shelving, and collection) of libraries, quality of spaces available to children, 
social climate, and general view of activities for children.  

Results 
The findings consist of two parts. These parts were created based on two research 

questions formulated within the context of the aim of study. The first part pursued an 
answer the question “What are the facilities provided by public libraries for children?” The 
within-case status of each library was demonstrated. The second part tried to find the 
answer to the question “What is the general outlook of the regulars making use of such 
facilities and the meaning they attribute to public libraries?” The themes emerged when the 
cases were compared were listed.  

Within-case findings 

Reading facilities in the children’s section of Essen Public Library 
Quality of spaces for children: The sitting areas are arranged based on age groups; 

each area has desks and chairs with proper sizes for targeted age groups. In addition, there 
are three armchairs in front of windows and four desks with chairs for adults in the 
sections for the 0-6 age group. There is a wooden sitting area with stairs covered many 
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colorful cushions thereon, normally used for story reading activities. It was observed that 
families preferred to use this area for reading books to their children outside the activity 
hours. Children use this area and an area covered with the Twister game figure for playing 
games. The noise levels in the sections decline as the age groups increase. There are three 
computers, one in each department, used for searching the catalog. In addition, there is a 
round table with a tag “Child and Computer” with three computers thereon and nine stools 
around it. During the observation period, children used these computers solely for playing 
games. The books and materials in the children section are classified according to age 
groups. Additionally, there is a section for the bilingual books, including Turkish-German, 
Arabic-German, Russian-German, and Chinese-German ones especially for preschool era 
in separate boxes. The number of Turkish-German books in this section was reported by 
the library manager as 295. 

Social climate: In the children’s section, there are lavatories and a baby changing 
room equipped with all the needs considered. In addition, there is a cafeteria called 
"Literaturcafe" inside the library servicing to regulars, including breakfast during the 
working hours (08.00-17.00) with its indoor and outdoor areas. The entire library and the 
children’s section are designed for accessibility by wheelchairs. The library with high 
access also has an elevator. The children’s section has audiobooks for the visually 
impaired people and such areas suitable for listening to such books. 

General view of activities for children: The activities that adults can monitor are 
the activities slated for the age group “4 years and above” and “7 and above”. The 
librarians cite the individualities of children and lack of sufficient space for the 
participation of adults.  

The facilities provided by the children’s section of Essen Public Library, as a 
whole turn, the library into a social living space for its regulars. The library provides 
children and adults with various opportunities for social interaction as children can read 
books, play games, or attend workshops, etc. with their parents or peers.  The approach 
adopted by the children’s section of Essen Public Library expresses that the library 
authorities no longer regard reading restricted only to printed books or borrowing books 
but turn it into a process through which children can improve their life skills. Thanks to 
such facilities, the library could be embedded culturally in the daily lives of children and 
parents. This is believed to promote library regulars in terms of reading culture.  

Reading culture facilities in the children’s department of Erzincan Public Library 
Quality of spaces for children: The children section is located on the library’s 

ground floor. The section is clearly marked with a label reading “Children’s Section”. The 
floor thereof is covered entirely with tiles. The room is sufficiently heated, but not 
equipped with an air conditioning system. The room appears poorly illuminated, especially 
at the corner away from windows. The corner in question has some tables and shelves. The 
tables and chairs in the children’s section are colorfully designed suitable for sitting by 
children up to 5-years old; nevertheless, there are no sitting areas designed for younger or 
older children. In addition, there are no areas for different activities; rather, the children’s 
section is designed as a reading hall, which can also be used by children up to 18 years old. 
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The books are not lent to non-subscribers, although they can make use of study halls and 
read books in the children’s section. There are approximately 14,000 books at the children 
section and there are not any materials other than books. 

Social climate: There is a special hall at the library designed solely for visually 
impaired individuals; therein, there are four computers available for them. The computers 
are always on and in working condition, but the staff noted that there is not visually 
impaired regular of the library. The library does not offer transportation services for people 
with disabilities; however, the entrance of the library is designed to allow easy access by 
such people. The book lending services are located on the ground floor, but there are 
apparent difficulties for people with physical disabilities to access to the upper floors to 
make use of the study halls. This is because of lacking an elevator facility in the building. 
Furthermore, there are no social facilities such as cafeteria, change room, etc. in the 
building.  

General view of activities for children: During the observation period, a 3-week 
event for the summer period was organized at the library. The activities to be included in 
the event were determined by the library staff in cooperation with the field experts. There 
was an activity every day except Sundays. The activities, such as Story Time, Healthy 
Lifestyle Seminar, Music Recital, Drama, Self-Protection Seminar, and Art Workshop 
were open to all participants. Thanks to personal efforts of the library director, 
participation by the groups of summer school and rehabilitation center students upon prior 
arrangement was high, but voluntary participations were limited. 

The children’s section of Erzincan Public Library has only bookshelves and tables. 
Various workshops of arts are also organized for children in this area. However, any 
children and adults, who were reported as voluntary participants to any activity, represent 
the individuals, who became aware of and decided to attend such activities for a while 
after coming to the library to borrow books. None of any voluntary participants came to 
the library just for attending the events. The fact that the children’s section has been 
designed only for facilitating the act of reading printed materials is proof of the traditional 
perspective regarding the reading culture. This approach isolates the act of reading from its 
social setting and restricts the library's function for mediating the development of reading.  

Reading culture facilities in the children’s section of Niğde Public Library 
Quality of spaces for children: In the children’s section, there are two tables with 

three chairs and no playground around. Although the tables and chairs are designed 
specifically for children, they are not comfortable for using by children in terms of height, 
etc. There is no area allocated to preschoolers. There is no quiet room only for children. 
Children try to be as quiet as possible in the book lending section.  

Social climate: There are lavatories and a canteen on the lower floor within the 
same building. There is an elevator for disabled people to access to the library, but no 
special room for disabled regulars in the children’s section. 

General view of activities for children: No activity was organized for children 
during the study period. The library staff noted that a story reading activity was organized 
for preschool children only once to promote the library to children. 
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 The children’s section of Niğde Public Library consists of several bookshelves and 
tables in a small room. The book lending service and the reading section are in the same 
space, effectively restricting the area of movement of readers therein. In addition, there are 
only few seats in the children’s section making it impossible to organize any event therein. 
Allocation of such a limited space to the library restricts its function solely to book lending 
and makes it hard for readers to utilize any other function of reading at the library. These 
restrictions related to the library spaces allocated for utilization by readers create problems 
in a way the library can promote the reading culture process of readers. 

Across-case themes 

Social characteristics of readers  
In Niğde, regulars of the library are generally the primary and secondary school 

children aged 6 to 14. Primary school students come to the library generally with their 
mothers, whereas secondary school students alone or with friends. Likewise, the library 
regulars in Erzincan are mainly the children over six years old. Some secondary school 
students come to the library alone while most primary school students are accompanied by 
their parents whereas some are accompanied by their siblings attending secondary or high 
schools. It was observed that in Essen, the children aged below 12 in average come to the 
library with their parents, although some users aged 12 to 19 years old visit the library 
alone, or with their friends and sit as a group. The library regulars in Niğde and Erzincan 
did not demand any social interaction in library environments. On the other hand, in Essen, 
individuals are incorporated into the library setting with a broader social circle, and their 
experiences in terms of the reading culture are more diversified as a result. 

Through the gender profile, virtually all the adults, who visited the children’s 
sections of the libraries in Niğde and Erzincan, were mothers, whereas some fathers visited 
the library’s children’s sections very occasionally. The mothers came alone or with their 
children to borrow books only for their children, not for themselves. The ages of the 
mothers using the library varied from 30 to 45. Upon an inquiry whether she came to the 
children’s section only, a mother answered "Yes, for the time being. I currently focused on 
my children; therefore, we visit the dedicated sections. I cannot spare much time for 
myself; therefore, we use the children’s sections only" (ER6/F/33).1 Thus, the mothers in 
this location stated in general that they borrowed books only for their children because 
they did not have time for themselves. In Essen, parents and grandparents accompanied 
their children or grandchildren. There was no significant difference in terms of gender or 
any age group. There were even grandparents coming alone to use the children’s section: 
"I come to this department to select books for my baby grandchild. I borrow books and 
take them to him/her. Sometimes, I bring my grandchild as well. My workplace is around 
neighborhood. I will borrow a book and go back. There is a good selection of children's 
books here" (ES8/M/48). In Niğde and Erzincan, task of promoting reading to children is 
assumed solely by mothers and utilize libraries in the process. Although this task is 
performed solely by mothers in families, it undermines the process by which children 

 
1 City, number of participants, gender, and age were specified in the codes, respectively.  
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could establish bonds with libraries and weakens their reading-related practices which they 
could internalize by transferring from library to their daily lives. In Essen, social 
environment, which is a natural part of daily life, is transferred to the library environment. 
This, in turn, paves the ways for children to transfer reading practices to their family and 
other social settings.  

Ghost visitors, preschool children  
In the public libraries of Niğde and Erzincan, it was observed that parents generally 

did not borrow books for their preschool children. When they borrowed, they did it only 
during the extra time left over after selecting books for their schoolchildren when they 
accompanied their primary/secondary schoolchildren. One of the mothers interviewed 
made the following comment: "My daughter selects her books on her own. She is nine 
years old. The younger one does not know how to read. She is only five years old" 
(Nİ4/F/34). In Niğde, there was no library regular coming to the library with his/her 
preschool child solely to borrow books for the child.  In Erzincan, it was observed that 
only some mothers came to the library with their preschool children after the teachers of 
the children attending to a preschool facility promoted the use of the library.  

Children can become subscribers of the children’s sections of the public libraries in 
Niğde and Erzincan only after they start to attend a primary school. Preschool children can 
borrow books only through their parents or their adult relatives as a workaround. Yet, this 
practice gives the impression to parents that a preschool child is not expected to read 
books. However, small children, who are accompanied by their parents and elder siblings, 
select, and try to read books or make sense of them by just looking at the pictures in them. 
"Only one of my children can use the library. The other one cannot use it because s/he 
cannot read and write but looks around and observes us when we visit the library. This 
applies to the youngest one as well" (Nİ1/F/38).  

Even though the very foundations of reading skills of children are laid during the 
preschool era, it was observed that preschool children were unable to make sufficient use 
of the libraries in Niğde and Erzincan. Although some books designed for preschool 
children were available in the libraries, such approach of families and the library led to the 
reduction of reading practice to the act of reading through printed letters.  

A place looking like a bookstore 
In Essen Public Library, most of the participants described themselves as library 

regulars. They noted that they visit the library at least once a week. When inquired about 
the frequency with which she used the library, a girl said, "In general, I come to the library 
in order to do my homework; therefore, I come here either every day or at least every other 
day" (ES3/F/11). 

In Niğde and Erzincan, on the other hand, the readers indicated that they visit the 
library once in every 15 days or once a month: "We borrow three books and come back in 
10-15 days. We leave the library as soon as we borrow the books. We stay for 5-10 
minutes in the library" (Nİ/F/34); similar responses were common. Likewise, a mother 
using the library in Erzincan described her visiting frequency as follows: "Once in 15 days 
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and it changes every time. If the book is read already, we come back once a week. It is 
because we live in a far distant location..." (ER/F/35). The reason for citing the frequency 
of visits to the library as once in every 15 days is apparently the maximum duration of 15 
days for borrowing a book. When a mother was inquired about her last visit to the library, 
she was puzzled with the question: "15 days ago, as usual. This is because we have 15 
days for returning the books borrowed" (ER11/F/40). Some participants rarely took their 
children along to the library so that they might be introduced to the books. Yet, the time 
spent at the library did not exceed half an hour. "We come to the library so that my 
daughter, who graduated to the second grade, can acquire the habit of reading and observe 
the library climate, and feel and touch various books. When we come here, we read a few 
books and borrow our quota of three books for returning them in two weeks. We spend at 
least half an hour at the library during each visit" (Nİ3/F/33). 
 It is evident that the users of the public libraries in Niğde and Erzincan tend to see 
the library as a place where they can exchange books. The duration for borrowing a book 
is 15 days; readers may come for borrowing books again when the time is due and visit 
even before then. Yet, the reason for an earlier visit is the finishing of reading a borrowed 
book. Upon finishing the reading of any current book, the reader visits the library for 
another one. The relationship of readers with the library fail to evolve into a social habit as 
this relationship remains restricted to borrowing books only.  

A place like a playground 
Public libraries are no longer just a building from where books are borrowed but 

became such venues influencing the relation of child with books in different ways (events, 
reading hours, meeting of literates, parents’ seminaries, etc.). However, functions of 
libraries change in line with sociocultural changes. While families in Turkey go to libraries 
mostly for borrowing books, families in Germany consider libraries as a social 
environment and spend time in libraries.  

The regulars of Essen Public Library had diverse objectives in using the library. 
Some children indicated that they went to the library to play games, saying, "We generally 
come to the library to play card games" (ES16/M/7). A user considering the library as an 
entertaining venue explained her reason for coming to the library as follows: "I come from 
another city. This library has many games. The library in the city where I live has a rich 
collection just like this one, but there are more games here. So, when I visit my relatives in 
this city, I come to this library with my cousins to play games" (ES20/F/9). 

Some library users visited Essen Public Library for renting movies, ensuring the 
participation of their children in the activities, borrowing books and doing homeworks: 
"We come to the library to play games and chat with my friends. Therefore, we come to 
the children’s section in order not to disturb the others studying. This time, we are just two 
of us, but most of the time, we come as a large group. So, we become noisy to some 
extent" (ES/F/14). “The kids would be with me in two visits out of three; they make better 
use of the library than me. We primarily come for borrowing books and CDs, and 
sometimes, renting games and movies. When I come here alone, I generally borrow 
resources for improving my German” (ES6/M/38). 
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It is observed that readers in Niğde and Erzincan have no expectations from 
libraries as a social network. In the period of observations in Niğde Public Library, there 
was no event organized for ensuring such social network. However, although there are free 
events in Erzincan Public Library such as movies for public access, children's theatres, 
conferences, etc., library users do not prefer to attend to such events. When asked of their 
expectations from the library, users mostly expressed their recommendations and requests 
for physical elements of the library “It could have been a bit larger, working areas could be 
more spacious and environment could be more lighted. The environment could have more 
picture that can attract children's attention” (ER1/F/33). 

This outlook in Essen diversifies not only the habits of regulars utilizing public 
libraries, but also relationships thereof with the act of reading. As readers go beyond the 
simple act of borrowing and reading printed books and participate in various activities in 
an environment characterized with books, public libraries become part of their social living 
spheres. It is obvious that having libraries becoming a social network is not related just to 
organize some events in libraries. Having no expectation by the users in Niğde and 
Erzincan for libraries being such a social network may be associated with that fact that 
they have no such necessity in their lives. The meaning of libraries attributed by library-
goers is important in constructing such social networks they bring in and received from 
libraries.  

Reading as a sub-skill for academic success 
It was observed that teachers played an important role in the social circle of 

children in relation to public libraries. Almost all secondary schoolchildren visiting 
Erzincan Public Library alone stated that their teachers promoted the use of library. Some 
of them indicated that they were library regulars since their primary school years. The 
children were similarly motivated for visiting the library in Niğde as well. In Essen, the 
children were guided by their parents and teachers for using the library; however, the 
former acquired the habit of using the library at early ages. 

Many users of two public libraries in Turkey stated that they borrowed mainly 
novels and stories. In the search of the underlying reason thereof, we came across to the 
significance that parents and schools attached to academic achievement. A user 
commented as follows: "We buy the books needed our courses whereas borrow books 
from library for reading" (Nİ/F/37). In this context, it was observed that parents considered 
reading books as a sub-skill promoting academic achievement and perceived libraries as 
the places facilitating this. A father, who brought his child to the library in Erzincan, said 
about the libraries: "I must note that I have been using the libraries since my childhood, 
my secondary school years. I have passed all my exams since I became a library regular. I 
have become successful in all exams I took. I owe it to reading books; I still read books as 
you see. But my kid is not good at reading books" (ER9/M/46). It is evident that the father 
prioritizes academic success by taking his child along to the library so that s/he can be 
successful at exams.  

Although the influence of teachers regarding how children are introduced to 
libraries was visible in all three cities, the tendency to construe reading in connection with 
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academic achievement in Niğde and Erzincan affects the bond that children establish with 
books. These observations imply that the act of reading is priced based on its contribution 
to academic achievement. 

Discussion 
 In this study, the qualitative case study method was utilized for comparative 

examination of the children’s sections of three public libraries in two countries with 
separate reading and library data. The different lenses on the reading culture they 
accommodate as well as the differences and similarities in the reader profiles and facilities 
of these three libraries were presented through various salient motifs. It was found that two 
countries differed in terms of both library users and facilities provided by the libraries, 
whereas the public libraries in Niğde and Erzincan, had similar motifs.  

It is known that in communities with high levels of reading culture, the numbers 
and functions of libraries are broader (Ekici & Yılmaz, 2014; Lauristin & Vihalemm, 
2014). It was found that the readers in three cities spent their time in children’s sections of 
the public libraries through different activities. In consideration of how these functions 
affect the library regulars, it was observed that the users of the children’s section of Essen 
Public Library had more diverse objectives in using the library. The reasons for visiting a 
public library can be very diverse; desire to search for a particular kind of literature, 
browse the latest magazines, check on the new arrivals at the library, etc. (Lepik, 2013). 
On the other hand, it can be maintained that parents and children identified the public 
libraries in Niğde and Erzincan primarily as a facility for borrowing and returning books. 
At this point, it is very likely that the physical facilities of two libraries in Niğde and 
Erzincan played a role in this process. It is very hard for public libraries to attract visitors 
when they are designed as a social environment. Even if parents focus on the academic 
achievement aspect of reading, Sin (2009) argues that the academic use of school libraries 
is stronger while use of public libraries may include a more social component. Referring to 
libraries as treasures, Pihl, van der Kooij and Carlsten (2017) assert that well equipped 
libraries should offer various facilities such as books, music, newspapers, Internet access, 
and games, and only such sophisticated and diverse resources may attract children with 
different skills to the library. Libraries essentially fulfill the deficiency of bond and 
connection between readers and knowledge. Accordingly, varying needs of communities 
also transforms and diversifies the functions of libraries. “Libraries, nowadays becoming 
such centers to support both formal and informal communications between individuals, 
contribute to socialization of individual, and hence, to the social capital” (Karadeniz & 
Yılmaz, 2015). 

Preschoolers emerged as an invisible social group in the libraries both in field and 
in practice in Niğde and Erzincan. The literacy experiences in the preschool period have a 
direct impact on the development of reading culture in later periods (Scarborough, Dobrich 
& Hager, 1991). It is crucial to increase the number of activities geared toward preschool 
children in libraries to ensure the development of reading culture in society. At the same 
time, in this period, children need support of an adult mostly for development of literacy 
abilities. It is possible to say that involving libraries and book in the relation of parents and 
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children may strengthen such relations Such activities may be those requiring parents and 
children visiting libraries together. “Artistic workshops, such as language, career, 
technology courses, painting, and music, positively affect the levels of social confidence of 
participants as result of acculturation. Consequently, such a small network of relations of 
individuals created in libraries have an impact on the social capital at communal scale” 
(Karadeniz & Yılmaz, 2015: 193).  

The motivations of families in Turkey for utilization of children’s sections of 
libraries seem to be related to their knowledge and experiences regarding libraries as well 
as designing library spaces and any activities organized therein. Since libraries are an 
unfamiliar public venue for families, families may not feel safe therein for being together 
with their children (Lingwood, Billington & Rowland, 2020).  

Suggestions 
When the children’s sections of public libraries are reorganized to address the 

emerging needs, the readers' perceptions of libraries as "book borrowing places", 
particularly for Turkey, may be eliminated. Preschool children should be allowed 
becoming official subscribers of libraries to enhance the allure of libraries for preschool 
children. An environment may be created in which experts of children’s literature, experts 
of information and document management, teachers, pre-service teachers, librarians, 
children, and parents may work together.  

Further research could focus on gender, social class, and explore relations between 
cultural resources and libraries in other context (e.g., different countries or different type 
of libraries). Moreover, qualitative studies on library users and function of libraries could 
further elaborate the association between social and cultural capital and reading culture.  

Conclusion 
Libraries are crucial in gaining various skills for reading in the process of acquiring 

the reading culture with the social practice they provide. Public libraries are no longer just 
a building from where books are borrowed but became such venues influencing the 
relation of child with books in different ways (events, reading hours, meeting of literates, 
seminaries for parents, etc.). It was found that there were many different variables 
involved in the process by which libraries mediate the reading culture; such variables can 
be explained both as the socio-cultural elements of libraries and as social practices 
introduced by readers to library settings. The way in which a library space is structured, 
the social climate of libraries, or the nature of events organized shape the facilities of the 
reading culture within a library setting. As result, the facilities provided by libraries as well 
as the profiles of their regulars help to understand how a reading culture in a library setting 
is reflected on the society at a micro level. 

While families in Niğde and Erzincan go to libraries mostly for borrowing books, 
families in Essen consider libraries as a social environment and spend time in libraries. 
Such differences in utilization of libraries seem to be related to users’ sociocultural 
characteristics. The fact of families in Niğde and Erzincan borrowing books from libraries 
mostly for their school-going children, not preschool children, indicates that families 
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associate reading books with literacy. Facilities provided in the children’s sections of 
libraries and the looks of users of these sections demonstrate how the reading culture is 
reverberated to the society at micro levels.  

For involving the children’s sections of public libraries in the daily lives of 
individuals, it is essential to arrange those venues in such a way to fulfill interests, 
pleasures, and needs of children. It is advisable to consult and make certain arrangements 
together with librarians, professionals, families, and educators regarding such social 
practices to activate the social network function of libraries by means of both national and 
international regulations at practical levels.  
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