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Abstract

Many developing countries have experienced a growth in private supplementary tutoring over the last 20
years. In most countries, participation to private tutoring is more prominent around the transition points in
educational system. Students who attend private mathematics tutoring have an opportunity to learn
practical test taking technique about algebra and geometry questions as well as having an opportunity to
learn how to use time efficiently. However, students who do not take any private math tutoring use only
the materials, guidance, or knowledge that their school provides for them. Thus, students who do not take
the private preparatory math courses are disadvantaged. Unfortunately, there are many students whose
parents’ income level is not high enough to afford private mathematics tutoring expenses. Students from
this group may give up at an early level, and decide they are not going further in the educational system
(Mehrotra & Delamonica, 1998). Thus, I would like to explore how students’ experience of being
unsuccessful on the high school entrance examination is due to not participating in any private
mathematics tutoring. I conducted an open-ended interview with the student and took notes about my
observations. The interview was semi-structured. As a result, the participants’ experience with this failure
is associated with the four main themes; success expectation from the entrance examination, the disparities
between the mainstream school’s curriculum and the entrance examination’s content, the private tutoring
necessity, and SES background differences of students.
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Orta Ogrenim Ogrencisinin Deneyimleri: Okul Hayatinda

Ozel Matematik Dersininin Arastirmasi
Ozet

Gelismekte olan bazi {ilkelerde, temel egitime destek amagli olarak 6zel ders alma egiliminin, 20 yil
ieresinde hizli bir sekilde arttig1 goriilmiistiir. Ozel ders alma egilimi artan bir ivmeyle ilerlemesine rag-
men, egitimciler ve devlet yoneticileri tarafindan gerekli sekilde incelenmemistir. Baz: iilkelerde (Giiney
Kore, Yunanistan, Japonya, Tayvan ve Tiirkiye) 6zel ders alma egilimi, ilkdgretimden liseye veya liseden
iiniversiteye gecis donemlerinde diger donemlere gore daha yaygin haldedir. Bu iilkelerin bazilarinda, 6zel
ders alma egiliminin gecis donemlerinde artmasinin baglica nedeni okul ve giris sinavlar: arasindaki miif-
redat farklihigidir. Ozel ders alan 6grenciler, cebir ve geometri sorularina yonelik pratik test tekniklerini ve
smav suresini daha verimli nasil kullanacaklarina dair test becerilerini kazanma firsatlarina sahiptirler. Fa-
kat 6zel ders alamayan devlet okullarindaki dgrencilerin, agirlikli olarak klasik sinav teknigine gore yetisti-
rilmesinden dolay ¢ok se¢meli sinavlarda dezavantajli duruma diistiigii goriilmektedir. Ne yazik ki birgok

* Graduate Student, Texas A&M University, College of Education & Human Development
* Associate Professor, Texas A&M University, College of Education & Human Development
“* Professor, Texas A&M University, College of Education & Human Development



124 | SAU Egitim Bilimleri Enstitiisti

veli, cocuklarina 6zel ders aldirabilme imkan sunabilecek ekonomik giice sahip degildir. Bu yiizden, diisiik
gelirli ailelerin gocuklari, sadece gelir diizeyi yiiksek olan ailelerin ¢ocuklarnin basarili olabilecegini dii-

stinmeye baslayip, kendi egitimlerine yonelik umutlarini erken yasta kaybedebilirler (Mahruta & Dala-
man’ca, 1998). Bu perspektiften yola ¢ikarak, diisiik gelirli bir 6grencinin lise giris sinavlarinda 6zel ders
alamadig; igin basarililik deneyimi yasamig olmasi incelemeye baglandi. Ogrenciyle acik uglu yar sistema-

tik miilakat yapilarak, bazi gézlem notlar1 alindi. Sonug olarak, 6grencinin basarisizlik deneyimini basilica
dort tema altinda topladi. Bu dort tema sdyledir: 6grenciden lise giris sinavlarinda basar1 beklentisi, okul
miifredati ve giris sinavlarinin konu farkliliklari, 6zel egitiminin gerekliligi ve farkli sosyo-ekonomik diize-

yine sahiplik.

Anahtar Kelimeler: Ozel ders, Matematikte 6zel ders alimu.

INTRODUCTION and BACKGROUND

Many developing countries have experienced a
growth in private supplementary tutoring over
the last 20 years; however, policymakers and
educators have not paid enough attention to
private tutoring thus far (Bray, 2010). The
amount of private tutoring is highest in mainly
East Asian countries, Greece, and Turkey (Bak-
er, Akiba, LeTendre, & Wiseman, 2001), and
private tutoring has also shown to be in in-
creasing demand in a number of Eastern Euro-
pean and North American countries (Davies,
2004; Silova & Bray, 2005). There are many
names and types of private tutoring such as,
one-to-one tutoring, group or class tutoring,
telephone tutoring, and online tutoring (Bray,
2007). Private tutoring is also known as a sha-
dow education or a secret curriculum in which
participants pay private tuition in an academic
school subject including but not limited to
mathematics, science and history as a supple-
ment to mainstream schooling (Safarzynska,
2011; Tansel & Bircan, 2005; Unal et al., 2010).
Tansel and Bircan (2005) defined private tutor-
ing in three main parts: 1) private tutoring is an
independent education from formal schooling
system that provides certain students extracur-
ricular activities, 2) tutors teach specific know-
ledge mostly for a financial gain, and 3) stu-
dents and parents’ expectations are higher for
the tutor than a normal school teacher. Student

who were involved in any private tutoring

believe that there is a chance of being success-
ful at transition points (e.g. just before middle,
and high school) at which students are selected
for the next stage of education is higher by
participating private tutoring (Bray, 2005; Tan-
sel & Bircan, 2005). If students are satisfied with
mainstream schooling, they do not believe in
the importance of private tutoring to be suc-
cessful at the entrance examination (Tansel &
Bircan, 2005).

Bray (2005) noted that participation in private
tutoring is more prominent around the transi-
tion points in educational system (e.g. the tran-
sition to high school entrance, or the transition
to college). Private tutoring is most prevalent in
South Korea, Greece, Japan, Taiwan, and Tur-
key, and the common feature of these countries
is that each requires students to pass competi-
tive entrance examinations for the next stage of
education (Tansel & Bircan, 2005). On the other
hand, in some countries, there are some dispar-
ities between the requirement for the entrance
examination and the content which mainstream
schooling provides (Safarzynska, 2011). Un-
questionably, the difference between require-
ments for the entrance examination and the
content of public schools increases the demand
for private tutoring (Putkiewicz, 2005). For
instance, students who are enrolled in private
mathematics tutoring have an opportunity to
learn practical test taking techniques, some

techniques for answering algebra and geometry



questions, as well as having an opportunity to
learn how to use time efficiently. On the other
hand, students who are not enrolled in private
math tutoring use only the materials, guidance,
or knowledge that their school provides. Thus,
students who do not take the private prepara-
tory math courses are at a disadvantage. Bray
(2007) noted that some countries including
Australia, France, and Singapore have banned
teachers from offering private tutoring for
students for whom they already teach in the
mainstream setting. This prohibition may over-
come part of the problem that teachers cover
only the part of the particular content, and
require students to participate in private tutor-
ing to learn the remaining part of the content.
As opposed to these countries, teachers are free
to deliver private tutoring to their mainstream
school’s students in countries such as India,
Lebenon, and Nigeria (Bray, 2007). In these
countries, a teacher who needs additional in-
come makes private tutoring not compulsory,
but necessary. “Some governments feel power-
less to do anything about the existence of tutor-
ing” (Bray, 2007, p. 9) because of the complexi-
ty of private tutoring. Poisson (2007). Safar-
zynska (2011) noted that private tutoring as a
multifactorial phenomenon has an impact on
teaching and learning matters such as teachers’
performance, textbooks production, and stu-

dents’ and parents’ goals.

Bray and Slova (2006) noted that the demand
for private tutoring can be categorized into
three essential factors; a) cultural, b) economi-
cal, and c) educational. Private tutoring is
prevalent in cultures which emphasize the
importance of education (Bray, 2007). For ex-
ample, if parents believe in education or more
specifically that mathematics is important for
their children’s future lives, they will encour-
age their children to enroll in private mathe-
matics tutoring. In turn, their children will be

eager to enroll in mathematics private tutoring
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to achieve the goals their parents set. Dang and
Rogers (2008) showed that the economic back-
ground of parents, such as income, parents’
education level, and urban location are also
vital parameters of the demand for private

tutoring.

Cross, Woods and Schweingruber, (2009) dem-
onstrated that there was a huge mathematics
achievement gap between low-and high- SES
students even before they attended primary
schools. Although there has been much re-
search about parental involvement effects on
students” mathematics achievement, little atten-
tion has been placed on the reasons for the
mathematics achievement gap between low-
and middle-income students, and how to re-
duce this gap associated with students’ SES.
However, Edgerton et al. (2008) noted that
schooling systems contribute to the existence of
this gap by reproducing class differences by
transmission of economic, social and cultural
advantages from one generation to another
one. Later, Safaryznska (2011) added that pri-
vate tutoring extends this transmission trend if
parents spend an important part of their in-
vestment for their children’s private tutoring.
Participating in private tutoring is closely
linked to the SES background of students” par-
ents, and as might be anticipated, private tutor-
ing is higher among students who come from
higher SES backgrounds (Bray & Kwok, 2003;
Psacharopoulos & Papakonstantinou, 2005;
Tancel & Bircan, 2005). In this regard, private
tutoring could increase the educational oppor-
tunities gap between wealthy and poor families
(Sfarzynska, 2011; Tansel & Bircan, 2005), thus
leading to social segregation of the Ilatter
(Sweetwman, 2002).

Private tutoring is not a luxury item anymore
in the consumer budget (Tansel & Bircan, 2005)
because parents who come from low-SES group

are consumed by inescapable demands on their
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children by the mainstream schooling system
(Bray, 2007). The education system may em-
phasize that taking private tutoring is not com-
pulsory, instead it is only a supplementary to
education. However, parents know that if their
children do not participate in private tutoring,
they will not have an opportunity to learn
particular content knowledge. In turn, they will
be unsuccessful to pass from one grade to the
next one. Because parents know private tutor-
ing is less expensive than the cost of repeating a
year, they make a rough calculation to support
their children’s private tutoring costs (Bray,
2007). Regardless of parents” SES background,
they want their children to move from one
educational stage to next successfully, thus
they force themselves to invest in additional
costs for their children’s private math tutoring
in an otherwise “free” educational systems
(Bray & Kwok, 2003; Kang, 2006; Psacharopou-
los & Papakonstantinou, 2005; Tanse & Bircan,
2005). On the other hand, there are many stu-
dents whose parents’ income level is not pros-
perous enough to afford expenses of private
mathematics tutoring. Students who come from
this group may give up their hope at an early
stage, and they decide not go further because of
the idea that they will never get far enough in
the educational system (Mehrotra & Delamoni-
ca, 1998). Thus, I would like to explore how
students’ experiences of being unsuccessful on
the high school entrance examination might
possibly be due to not participating in any

private mathematics tutoring.

Mathematics Private Tutoring for High

School Entrance Examination in Turkey

In Turkey, formal and private education from
pre-school to college is provided by the gov-
ernment, and all type of education from pre-K
to 12 is under the control of the Ministry of
Turkish Education (Tansel & Bircan, 2005). The
Turkish Ministry of National Education has

made an effort to raise the quality of the Tur-
kish education system with reforms (Erbas &
Ulubay, 2008). In 1997, compulsory education
increased from five to eight years, and recently,
in 2012, the duration of compulsory education
increased from eight to twelve years. Although
the participation demand for formal education
at the primary and the middle school level are
met (Tansel & Bircan, 2005), the demand for
more quality education at the primary and
middle school level cannot be fully satisfied for

all students and parents.

Parents have realized that their children will be
successful only if they participate in particular
high schools such as Science high schools, Ana-
tolian high schools, and private high schools.
However, participation in these prestigious
high schools is highly competitive, and requires
students being successful on the high school
entrance examination. This is the first entrance
examination (SBS) in Turkey that places stu-
dents into selective Turkish high schools (Tan-
sel & Bircan, 2005). Tansel and Bircan (2005)
noted that students who participate in private
tutoring outperformed on the entrance exami-
nation than those who did not participate in
private tutoring. However, private tutoring in
Turkey is expensive and generally beyond the
reach of average parents income. Because stu-
dents whose parents are wealthier, older, and
better educated are more likely to participate
private tutoring in Turkey (Tansel & Bircan,
2005), private tutoring leads to ongoing educa-
tional disparities among students who come

from different SES background.
Purpose of Statement

The purpose of this narrative study is to de-
scribe the lived experiences of a middle school
student, who came from a lower-SES back-
ground, and she was not successful in the high
school entrance examination possibly because

of not taking any private math tutoring. At this



stage the lived experiences will be generally
defined as students’ processes before the high
school entrance examination, experiences dur-
ing the examination, and feelings after the

examination.
Research Problem

The most common subject in Turkey that stu-
dents receive private tutoring in is mathemat-
ics. Students are involved in some kind of ma-
thematics preparatory courses or tutoring to
increase their chances of solving mathematical
questions on the high school entrance examina-
tion correctly. The aim of the mathematics
preparatory tutoring is to prepare students for
the high school entrance examination. Because
formal school mathematics courses do not
satisfy students’ needs to be able to be success-
ful on the high school entrance examination,
they and their parents feel that they must par-
ticipate in some kind of private tutoring even if
the educational system stresses that private
tutoring is not compulsory (Tansel & Bircan,
2005). For instance, the structure of mathemati-
cal questions that appear at the Turkish high
school entrance examination are multiple
choice question types, but the school does not
provide any knowledge or guidance about
strategies for the multiple choice questions.
Thus, students who do not participate in any
private math tutoring preparations are going to
be unfamiliar with the type of mathematical
questions on the high school entrance examina-
tion. Additionally, the mathematical concepts
on the examination include a range of mathe-
matical topics and students are expected to
answer the questions in a limited time. Stu-
dents who attend or take some preparatory
mathematics courses have an opportunity to
learn practical test taking techniques or some
strategies for answering algebra and geometry
questions as well as having an opportunity to

learn how to use time efficiently. However,
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students who do not participant in any private
math tutoring use only the guidance or know-
ledge their school provides. Thus, students
who do not take the private preparatory ma-
thematics courses are at a disadvantaged be-
cause they have to exert more individual effort
to be successful on the high school entrance
examination, and their hope about being suc-
cessful on the exams are lessened. From this
perspective, the research must explore the
individual stories about gaining the essence of
the students’ experiences about how they have

a hard time to achieve their educational goals.

Central Question: What experiences does a mid-
dle school student, who did not participate in
any private math tutoring during the middle
school years and might not be successful on the

high school entrance examination, have to tell?
Sub-questions:

1) What did you experience while you are pre-
paring for the high school entrance examina-

tion?

2) What were the experiences that you had
during the mathematics portion of the high

school entrance examination?

3) How did you feel when you were not suc-
cessful on the high school entrance examina-

tion?

4) How did you feel when you did not receive
an admission from the high school in which

you wanted to attend?
METHODS
Research Design

The design of the present study is a narrative
research that investigates the lived experiences
of an individual. Creswell (2007) stated that a
narrative study might be the method used in
this study, “As a method, it begins with the

experiences as expressed in lived and told
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stories of individuals” (p. 70). To define; “narr-
ative is understood as a spoken or written text
giving an account of an event/action or series of
events/actions, chronologically connected”
(Czarniawska, 2004, p. 17). Thus, I gathered the
personal reflections of the Turkish high school
entrance examination from a middle school

student to write an oral history.
Participants

This narrative study focuses on one individual
who did not participate in any private tutoring
because of her parents low income level, and
was not successful on the Turkish high school
entrance examination, known as Seviye Belir-
leme Sinavi (SBS). The name of the participant
is Gulsum. She is a Turkish female who is a 9th
grade middle school student. Her response to
this failed is situated within non- participation
in a mathematics private tutoring context. I
examined her experiences and the epiphanies.
Then, I selected from the stories that she told
me. I composed this report with a harmony of
my own situated beliefs and her experiences.
The journey of Gulsum is written in chronolog-
ical order (Creswell, 2007; Czarniawska, 2004).

Participant Selection Strategy: 1 used a conveni-
ence-sampling strategy (Creswell, 2007) and I
purposefully selected the student who spent
considerably more individual efforts to be
successful on the high school entrance exami-
nation, yet could not receive a high enough
score to attain admission from the high school
she wanted to attain admission from. Because
the student’s parents are my close friend, I
thought it would be benefit for me to collect

data about her personal-family-social artifacts.
Study Instruments:

I had an open-ended interview with the stu-
dent and wrote down my observations. The

interview was a semi-structured type. Below

are some of the questions that I asked during

the interview:

1) Tell me about your past experiences with

mathematics and mathematics” exams.

2) What did you think about the high school
entrance examination, specifically the mathe-

matics part?

-What did you think about the private math

tutoring?

-How did you feel when you did not attend
any private math tutoring for the high school

entrance exam preparation?

-Did you think you had a chance to be suc-
cessful on the mathematical part of the high

school entrance examination?

3) What your parents think about the mathe-

matics and private tutoring?

4) What did your family think about the high

school entrance examination?

- Tell me about your preparation process for

the high school entrance examination?
- How long did it take?

- Did you get any support from your school,

teachers?

- If yes, what kind of support did you get

from your school?

- Tell me about the high school examination

day!
- How did you feel in the morning?
- What was your expectation from the exam?

- Were the questions similar to what you

learned in your school?

- How did you feel when you were not able to

solve mathematical questions?



5) What was your feeling after you learned you
were not successful from the exams, and were

not able to attend the high school you desired?

6) What was the reaction of your parents and
other family members after you learned you

were not successful on the exams?
7) What was the reaction of your teachers?
8) How were you influenced by this failure?

-Did this situation change your attitude about

your parents, teachers, and friends?

-How did the high school examination’s fail-
ures affect your later general, and specifically

mathematics achievement?
Data Collection and Management Plans

I am going to invite the child and her parents to
volunteer in my study. I will interview the
child one-on-one and record the conversation
on a digital recording device. I will store the
data in a password protected folder on my
laptop. Triangulation method was used to
examine trustworthiness of the present study
(Cresswell, 2007). Gulsum’s prior transcripts,
my observation notes, and transcribed inter-
view were used as the elements of triangula-

tion.

Analysis: I interviewed Gulsum regarding her
feelings, thoughts, and the mathematics portion
of the high school entrance examination in
general. The data analysis was done by follow-
ing the three-dimensional approach of Clandi-
nin and Connelly (2000) that consisted of three
elements: interaction (the personal and social),
continuity (the past, present, and future), and
situation (the place). I first transcribed the in-
terviews and then crafted a portrayal of the
participant’s narration. I as a researcher took an
active role by restorying the data, and I rewrote
the individual’s stories to place them within a
sequential order. When I was restorying, I also

provided a causal link among ideas (Crewell,
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2007) to analyze the stories for how they are
shaped interactively between the researcher
and the participant or completed by the partic-
ipants to deliver a particular message (Cress-
well, 2007; Riessman, 1993).

Study Limitations

One of the limitations of the present study can
be the participant’s reluctance of sharing
his/her parents’ feelings or attitudes because I
know them. I will show how I respect his/her
personal experiences. To overcome this limita-
tion, I will prefer the interview take place not in
her home, but I am planning to meet at a public

place like a cafeteria.
FINDINGS

Gulsum was a ninth grade student when I
talked to her about her experiences on the high
school entrance examination. She comes from a
large family including her mother (Hatice), her
father (Mustafa), her elder brother (Salih), and
her younger brother (Ziya). Hatice is a house-
wife and Mustafa is a high school social science
teacher. All members of the family live together
in a small house. Gulsum has been attending
the high school for approximately one year
after her graduation from middle school. Ac-
cording to Gulsum’s teachers at her school and
her middle school reports, she is generally
silent, respectful, and a very successful student.
Unfortunately, Gulsum was not successful
enough to attend the high school which she
would desire to attend. Gulsum’s experience
with this failure is associated with the four
main themes: success expectation from the
entrance examination, the disparities between
the mainstream school’s curriculum and the
entrance examination’s content, the private
tutoring necessity, and SES background differ-

ences of students.

Success Expectation from School
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Much research has shown the relationship
between parental beliefs and attitudes, includ-
ing the expectations of parents, target orienta-
tions, and ability beliefs’ children espouse
(Friedel, Cortina, Turner, & Midgley, 2007).
Hyde et al. (2006) showed that while parental
attitudes have been found to be positively
related with students’ achievement, parental
reinforcement has been found to be not signifi-
cantly related with students’ achievement.
When I asked Gulsum about how she felt while
preparing for the high school entrance exami-
nation, Gulsum told me, “I did not care what I
would think about my result, but I cared a lot
what others would think about my exam’s
result. I was afraid of being unsuccessful on the
high school entrance examination because of
my parents” high academic reinforcement and
expectation” Because Gulsum was one of the
best students throughout her educational life,
her parents expected an outstanding score on
the entrance examination. One of the important
reasons why Gulsum has been best students in
school is because she believes in her parents’
high expectation. For instance, Gulsum told
me, “Once my father did not allow me to go
outside unless I was able to count fives at a
time. Then, I realized that I did not have an
option to not like math. I felt I had to be good
at mathematics; otherwise, my father would
think I was not smart enough. Cross et al.
(2009) has already showed that parents can
increase the potential development of their
children’s mathematical knowledge and skills
by setting high expectations and providing a
stimulating environment. Gulsum and her
parents are a good example of how parents’
expectations play an important role in shaping
their children’s future interests and motivation.
Gulsum was studying her school courses as
much as she could, and she tried to keep her
position as the best student in her school, and

she did. However, once she was in 8th grade,

she realized that most of her classmates were
involving in private tutoring to help them pre-
pare for the high school entrance examination.
At first, she felt that she did not need to take
any supplementary courses because of her
school success. One time, she attended a prac-
tice examination at the private tutoring center,
and she realized that she was not going to be
successful enough to go to the particular high
school, which, she desired to go. The reason
why she was not successful at the practice
examination is because she found some dispari-
ties between the school’s curriculum and the
practice examination. After this experience, she
anticipated that she would not be as successful
on the high school entrance examination as she
and her parents anticipated. However, she did
not know how to say this to her parents be-
cause she believed that her parents would not
understand her feelings, but she also knew that
the only way she could make them happy was
being as successful as they had expected.
Hence, Gulsum did no share her feelings with
her parents, her anxiety and fear of being un-
successful on the high school entrance exami-
nation increased. Gulsum tried to hide her
anxiety about the examination from her par-
ents, and tried to be seen as confident in herself
because she felt oppressed by her parents” high

academic reinforcement.

The Disparities Between the Mainstream
School’s Curriculum And The High School

Entrance Examination

Participation in private tutoring is more com-
mon around the transition points in the educa-
tion system such as transition from middle
school to high school (Bray, 2005). South Korea,
Greece, Japan, Taiwan, and Turkey are coun-
tries where private tutoring is highly prevalent.
Each of these countries has a requirement that
students need to pass competitive entrance

examinations to proceed to the next stage in



education (Tansel & Bircan, 2005). However,
the entrance examination can cause some prob-
lems for certain groups of students. For in-
stance, the structure of the Turkish high school
entrance examinations contains multiple choice
questions; however, mainstream school exami-
nations are mostly open-ended, and most stu-
dents do not receive any knowledge or guid-
ance about multiple choice tests. Gulsum said,
“Because the first couple of questions in the
exam were easy, I solved them quickly, and
thought that the remaining mathematics’ ques-
tions would be easy too. However, when I
came to the eleventh mathematics question, I
had a hard time solving the question. My ma-
thematics teacher taught me some superficial
knowledge about mathematics, but the high
school examination required me to have a dee-
per knowledge to be able to solve certain ma-
thematical questions”, Gulsum said. The dis-
parity between the school curriculum and the
entrance examination’s content was one reason
Gulsum believed why she did not pass the
examination. Gulsum thought that the only
way to be successful on the Turkish high school
examination was to get extra support, thus
learning some content which main stream
schools do not provide them, but the entrance
examination requires students to have a mas-
tery of knowledge of the content. However,
receiving private tutoring is only possible for
high and upper middle SES background stu-
dents. Hence, private tutoring plays an impor-
tant role in existing social structure and transi-
tional advantages from one generation to the

next.
Private Tutoring

Turkey is among the countries in which private
tutoring is highly prevalent. Parents in Turkey
spend a substantial amount of their household
income to enable their children to participate in

private tutoring. Tansel and Bircan (2005) noted
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that students who do attend private tutoring
are unsatisfied with the mainstream schooling;
otherwise, they would not need additional
tutoring. Private tutoring in Turkey is one of
the significant indicators of student academic
achievement, and students who participate in
private tutoring performed better on the en-
trance examination (Tansel & Bircan, 2005).
Gulsum said, “Private tutoring is necessary for
students to be successful on the high school
entrance examination, and I think it is impossi-
ble to get a high score on the examination
without it.” However, students like Gulsum
whose parents come from low-SES background
have no opportunities to receive private tutor-
ing due to their parents’ low income. These
opportunities can include but are not limited to
learning additional content, which, mainstream
schools do not provide, learning multiple
choice test techniques and skills, and under-
standing how to use time efficiently. Gulsum
believed the reasons for her failure was because

of not having these opportunities.
SES Background Differences

Although there has been much research about
the effects on parental involvement on stu-
dents’ academic achievement, little attention
has been placed on the reasons for the academ-
ic achievement gap between low-and middle-
income students, and how to reduce this gap
associated with students’” SES. Further research
needs to be conducted to show the reasons
including private tutoring will eliminate this
academic achievement gap in certain countries.
“There is no way of being successful at the high
school entrance examination without private
tutoring. I think everyone needs to participate
if their parental income is high enough.” Gul-
sum had no hope at all because she knew that
her parents could not afford the expenses of
private tutoring. On the other hand, she knew

that the disparities between the mainstream
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school curriculum and the entrance examina-
tion made private tutoring not only supple-
mentary but also compulsory. Gulsum was also
struggling with her parents’ high success ex-
pectation for the entrance examination because
she realized that with an only her individual
effort and without participating in any private
tutoring, she could only show a modest suc-
cess, but not an outstanding one as her parents
expected. “I had no hope at all to be as success-
ful as my parents expected. I would like
achieve their expectation, but, since I could not
change my parents’ income, it was not possible
for me to achieve up to their high expectation.”
Gulsum conflicted with the educational system
requirements and her parents’ high expecta-
tion. Gulsum did not want to make her SES
background explicit. “Sometimes, teachers in
the classroom were asking who received pri-
vate tutoring raise your hand. I felt uncomfort-
able because I did not want my friends and my
teachers to learn that I come from a low-SES
background.” From this, I realized that Gulsum
believed whoever participate in private tutor-
ing came from higher-SES background because
there was no reasons for non-participating in
private tutoring other than coming from a low-
SES background. Hence, Gulsum tried to hide
this from her friends about not enrolling in any
private tutoring in order not to make her SES
background explicit. Interestingly, Gulsum was
not affected adversely from this failure because
of her motivation about the school success. “I
was not affected negatively from this failure,
and I always wanted to be a good student. I
was consoled because I would be with most of
my middle school friends in my new high

school.”
DISCUSSION

Gulsum’s experiences on the high school en-
trance examination and my interaction with her

were a result of my own teaching experiences

in one of the private tutoring centers. The idea
of being a voice of low-SES background stu-
dents about their disadvantages occurred while
I was working as a mathematics teacher in one
of the private tutoring centers. In the early
stage of this research, I realized that students
whom I saw in the private tutoring center
mostly came from higher-SES background.
From my personal observation, these students
did not possess some mathematical content
knowledge which appeared on the entrance
examination as part of the test. However, this
was not problem for these students because I
have already taught them about what their
mainstream schooling did not provide. How-
ever, this is the problem for students who can-
not enroll in private tutoring due to their par-
ents” low-SES background. Having an oppor-
tunity talk with Gulsum about her feelings
extended my perspectives about private tutor-
ing, and I gained a different perspective of
private tutoring rather than the one my pre-
vious students shaped in my understanding of
the private tutoring phenomenon. Gulsum was
a good model for me because she came from a
low-SES background and never had an oppor-
tunity to enroll in private tutoring. Gulsum is
conflicted with her SES background, the educa-
tional system, and her parents’ high expecta-
tion. She understands that the purpose of edu-
cation is only to keep the existing social posi-
tions of people by transmitting one genera-
tion’s benefit to the next one. In order to pro-
vide educational opportunities to all students,
policy-makers, educators, and parents should

implement the followings.
Implementations
For Policy Makers

As stated above, there have been disparities
between the main stream curriculum and the
entrance examination. For instance, students

have difficulty solving mathematical questions



which require intensive knowledge and prac-
tice, but the mainstream school provides only
superficial knowledge with limited application
opportunities. Questions on the entrance ex-
amination were prepared by taking into ac-
count what the mainstream schooling provides
to students rather than what private tutoring
centers provide. Thus, it can reduce the disad-
vantages for students who do not participate in
private tutoring because they are required to
answer no more than what their mainstream
schooling provide. Policy makers should also
provide some opportunities for low-SES back-
ground students. For example, instead of pay-
ing tax, private tutoring centers can provide a
free education for a number of low-SES back-
ground students. Also, policy makers can build
a community private tutoring center by getting
help from retired teachers and pre-service
teachers. The reasons these types of teachers
may be willing to be volunteers is because
retired teachers may want to take an active role
in the society, and pre-service teachers may
need experiences before they become official

teacher.
For Teachers

It seems that teacher in this system cannot do
anything. However, teachers can play an active
role in providing some guidance and motiva-
tion to students who do not participate in pri-

vate tutoring. For instance, Gulsum’s teacher
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GENISLETILMIS OZET

Giris

Gelismekte olan baz iilkelerde, temel egitime destek amacli olarak 6zel ders alma egiliminin, 20 yil
iceresinde hizli bir sekilde artug goriilmiistiir. Ozel ders alma egilimi artan bir ivmeyle ilerlemesine
ragmen, egitimciler ve devlet yoneticileri tarafindan gerekli ve yeterli bir sekilde incelenmemistir (Bray,
2010). Baz iilkelerde (Giiney Kore, Yunanistan, Japonya, Tayvan ve Tiirkiye) 6zel ders alma egilimi,
ilkogretimden liseye veya liseden {iniversiteye gecis donemlerinde diger dénemlere gore daha yaygin
haldedir (Tansel & Bircan, 2005). Bu iilkelerin bazilarinda, 6zel ders alma egiliminin gecis donemlerinde
daha yaygin olmasinin en énemli nedenlerinden biri okul ve giris sinavlar1 arasindaki miifredat farklili-
g1dir (Putkiewicz, 2005; Safarzynska, 2011). Ozel ders alan ogrenciler cebir ve geometri sorularina yone-
lik pratik test tekniklerini ve sinav suresini daha verimli nasil kullanacaklarina dair test becerilerini
kazanma firsatlarina sahiptirler. Fakat 6zel ders alamayan devlet okullarindaki 6grencilerin, agirlikli
olarak klasik sinav teknigine gore yetistirilmesinden dolay1 ¢ok se¢cmeli sinavlarda dezavantajli duruma

diistiigii goriilmektedir (Sfarzynska, 2011; Sweetwman, 2002).

Ne yazik ki bir¢ok veli, ¢ocuklarina 6zel ders aldirabilme imkani sunabilecek ekonomik giice sahip
degildir. Bu yiizden, diisiik gelirli ailelerin ¢ocuklari, sadece gelir diizeyi yiiksek olan ailelerin ¢ocukla-
rinin basaril olabilecegini diisiinmeye baslayip, kendi egitimlerine yonelik umutlarini erken yasta kay-
bedebilirler (Mehrotra & Delamonica, 1998).

Yontem

Bu calismada nitel arastirma gesitlerinden olan narrative yontem kullanildi. Onceki calismalarin tavsiye-
lerine paralel olarak, diisiik gelirli bir 6grencinin lise giris sinavinda 6zel ders alamadig; icin basari ilik
deneyimi yasamis olmasi incelenmeye baslandi. Ogrenciyle acik uglu yari sistematik miilakat yapilarak,

bazi1 gozlem notlar1 alindi. Ogrencinin basarisini gosteren belgeler érnegin karne veya 6nceki smav
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sonuglari, 6grenciyle yapilan miilakat ve gdzlem notlar1 alinarak, iiggense (triangulation) metodu kulla-

nilip ¢alismanin giivenilir sonuglar verdigine ulasildi (Cresswell, 2007).
Bulgular, Tartisma ve Sonug

Sonug olarak, 6grencinin basarisizlik deneyimi baslica dért tema altinda toplandi. Bu dért tema: 6gren-
ciden giris smavlarinda basari beklentisi, okul miifredat: ve giris sinavlarinin konu farkliliklari, 6zel
ders almanin gerekliligi ve farkli sosyo-ekonomik diizeye sahiplik. Bu ¢alisma, ekonomik gelir diizeyi
diisiik ailelerden gelen 6grencilerin, dershaneye gidemediklerinden dolayi, giris sinavlarindaki magdu-
riyetlerinin giderilmesi icin politikacilara, 6gretmenlere, egitimcilere ve ebeveynlere bazi dneriler ver-
mektedir. Oncelikle devlet yoneticilerinin yapmasi gerekenler: 1) maddi durumu diisiik olan 6grenciler
i¢in 6zel dershanelerde belirli sayida kontenjan bulundurma taslagini olusturma, 2) maddi durumu
diisiik olan 6grenciler icin 6zel dershanelerle ayni kaliteye sahip devlet il veya ilce belediyelerince des-
teklenen kurslar agtirma ve 3) lise veya tiniversite giris sinavlarinin gerektirdigi bilgi ve becerilerin dev-
let okullar1 tarafindan 6grencilere kazandirilmasini saglama. Devlet yoneticilerinin takip edebilecegi bu
ii¢ Oneri egitimde firsat esitligini saglamanin temel adimlarimi olusturabilir. Ogretmenler igin Oneriler
ise: 1) 6grencilerini kendilerinden veya disaridan 6zel ders almaya yoneltmemeleri ve 2) okul tarafindan
verilen egitimin yeterli olup, 6grencilerin 6zel ders almadan da giris sinavlarinda basariye ulasabilecek-
leri fikrini 6nce kendilerine sonrada 6grencilerine benimsetmelilerdir. Ogretmenler igin verilen bu iki
oneri diisiik gelirli 6grencilerin ileriye yonelik egitim umutlarimi arttirabilecektir. Ebeveynler i¢in de: 1)
¢ocuklarma koyduklar: akademik hedeflerde, onlarin bireysel beceri ve kapasitelerini géz éniinde bu-
lundurmalari ve 2) ¢ocuklaryla iletisim kurup onlarin basarisizdik nedenlerini 6grenmeleridir. Ornegin,
ebeveynler cocuklariyla iletisime gegerek, giris sinavlarmnin okul miifredatindan farkli oldugu igin, okul
derslerinde ¢ok basarilt olan bir &grencinin giris sinavlarinda basarisiz olabilecegi ihtimalini bilmesi

hem aile hemze ¢ocuk tizerindeki bakiyi bir nebze olsun hafifletecektir.



