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Research Article

The aim of the study was to investigate teaching efficacy perceptions, the attitudes
towards teaching profession and temperament types of pre-service physical education
and sports teachers who receive pedagogical formation education. The study was
based on quantitative design and accordingly relational screening model was
conducted. In the selection process of sample group of the study, cluster sampling
method was used considering different universities. A total of 446 (Mean age=23.18 +
2.79) pre-service physical education teachers receiving education in pedagogical
formation program, participated in the study. Participants distributed as 179 females
(Mean age= 22.85 + 2.93) and 267 males (Mean age= 23.39 + 2.68) according to
gender variable. In data collection process, demographic information form, Teaching
Self-Efficacy Scale, Attitudes towards Teaching Profession Scale and Nine Types
Temperament Scale was applied. Besides, data were coded and analysed in SPSS 24.0
software package. Findings indicated significant differences in attitudes towards
teaching profession between female and male pre-service physical education teachers
with small effect size. In addition, there was strong correlation observed in individual
teaching efficacy (intrinsic factors) and positive attitudes towards the teaching
profession. Considering the findings of the study, it is recommended to train pre-
service teachers with high individual teaching proficiency and to update teacher
training certificate programs with assessment evaluation systems to determine
personality traits, professional attitudes and self-efficacy perceptions.
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Makale Gegmisi: programina katilan 6gretmen adaylarinin, mesleki tutum, 6z-yeterlik algilari ve mizag
Gelis 23.09.2021 tiplerinin  incelenmesidir.  Katilimcilarin ~ belirlenmesinde, segkisiz ~ 6rnekleme
Dizeltme 03.12.2021 yontemlerinden kiime &rneklemesi kullaniimis ve g¢alisma iliskisel tarama modeli ile
Kabul 02.03.2022 gerceklestirilmistir. Arastirmaya 179’u kadin (Yas ortalamasi= 22.85 + 2.93), 267’si

erkek (yas ortalamasi= 23.39 + 2.68), olmak Uzere toplamda 446 (Yas ortalamasi=

23.18 + 2.79) 6gretmen adayi katilmistir. Arastirmada kullanilan veri toplama araglari,
Demografik Bilgi Formu, Ogretmenlik Oz-Yeterlik Olcegi, Ogretmenlik Meslegine
Yénelik Tutum Olgegi ve Dokuz Tip Mizag Olgekleri kullanilmistir. Elde edilen bulgular
kapsaminda, beden egitimi ve spor 6gretmeni adaylarinin mesleki tutumlari cinsiyet
degiskenine gore istatiksel olarak anlamli bir farklilik gosterirken, bu farka ait etki
blyukligl kiguk dizeydedir. Bunun vyani sira, katiimcilarin bireysel 6gretim
yeterlikleri ile mesleki tutumlari arasinda istatistiksel olarak anlamli ve yiiksek diizeyde
korelasyon gozlenmistir. Arastirma sonucunda, bireysel 6gretim yeterlik dizeyleri
yuksek egitimciler yetistirmek; bu baglamda 6gretmen yetistirme programlarinda
kisilik ozellikleri, meslege yonelik tutumlar ve 6z-yeterlik algilarinin degerlendirilmesi
amaciyla 6lgme-degerlendirme siireglerine yer verilmesi 6nerilmektedir.

Anahtar Kelimeler:

Beden Egitimi, Dokuz Tip Mizag
Modeli, Mesleki Tutum, Ogretmen
Yeterligi, Pedagojik Formasyon.

Introduction

Adjustments in teacher training and pedagogical formation programs have been changed frequently
in recent years in Turkey. In 1981, when the responsibility of teacher training was taken over by
universities, the scientific contents of the related programs were enriched and teachers were started to
be trained by faculties of education. With varying needs and changing policies, students attending
different undergraduate programs had the right to become teachers in a short time by attending the
Pedagogical Formation Certificate Programs as of 2010 (Hacettepe University Faculty of Education,
2017, Ministry of National Education, 2014). Later, with the “Board of Education and Discipline Decision
Dated 29 June 2020 and numbered 12” it was decided that the pedagogical formation certificate
programs offered by universities would be invalidated. Pedagogical formation certificates obtained
before 1 January 2021 remained valid and the certificate holders could work as teachers (Council of
Higher Education, 2020). However, the Council of Higher Education made an announcement concerning
the pedagogical formation training for the academic year 2021-2022 stating that the “Pedagogical
Formation Certificate Program” will re-enter in force within the framework of the concerning principles
and procedures (Council of Higher Education, 2021). In this regard, questions arise as to whether the
pre-service teachers attending pedagogical formation training have general and field-specific
competencies to fulfil professional tasks and personal characteristics complying with the teaching
profession. The related literature includes a limited number of studies in which pre-service teacher’s
attitudes and competencies are examined around personal characteristics (Erkan &Avci, 2014;
Gllsen&Seyratli, 2014; Kartal&Afacan, 2013).

The concept of temperament has come out as a current research topic with its psychobiological
measurement and multidisciplinary structure and is generally defined as the phenomenon of one’s
holding a unique emotional structure (Bastian, McCord, Marks & Carpenter, 2017). In addition,
Enneagram personality types system, which is known as a Far Eastern philosophy and is the subject of
many scientific studies today, is increasing in validity and popularity with the name of the art of knowing
a person (Sirin, 2020; GlUnduz&Keskin, 2019; Sutton, Allinson& Williams, 2013). The Nine Types of
Temperament Model (NTTM) created with the interpretation of the Enneagram system is a new
temperament model the ontological/epistemological scope of which is shaped upon Turkish samples
and which deals with educational settings in a holistic manner (Yilmaz, Gencer, Unal&Aydemir, 2014;
Yilmaz, Gencer, Aydemir, Yilmaz, Kesebir&Unal, 2014). As a scientific and authentic model, the system
has a dynamic construct. Accordingly, individuals with any temperament type may display positive or
negative qualities of other temperament types in situations of stress and relaxation (Matise, 2018).
Understanding the system within the context of the educational-instructional settings is important for
teachers to be able to convert the positive qualities of both their own and their students’ temperament
types into potential and avoid the risks that could cause negativity (Yilmaz, 2019). Practises coming up
on individuals’ awareness of their own orientation in our education system can positively affect the
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development of the desired professional qualities planned to be given to teachers (Ozdemir&Sagkal,
2018). In addition, studies conducted in Turkey with teachers and pre-service teachers including the
concepts of attitudes, efficacy, professional competence and self-efficacy are remarkable
(Yakar&Yelpaze, 2019; Kahraman&Celik, 2019; Uziim, Yalgin, Biger, Yiktasir&Yildirim, 2015; Cocuk,
Yokus&Tanriseven, 2015).

Teacher self-efficacy is defined as the belief in the teacher’s capability to promote student
participation and learning, strength of their professional skills and qualities and ability to get desired
outcomes even from unmotivated students (Francisco, 2019; Guo, Justice, Sawyer & Tompkins, 2011).
Teacher self-efficacy is psycho-cognitive concept that has a direct impact on the success of educational
processes at each of the stages of planning, implementation and assessment (Caprara, Barbaranelli,
Steca& Malone, 2006). Studies in the related literature state that teacher self-efficacy is highly
correlated with student achievement and motivation as well as reporting that teachers’ intrinsic
motivation and self-efficacy affect their professional participation and teaching behaviours (Tschannen-
Moran & Johnson, 2011; Skaalvik&Skaalvik, 2007; Wolters & Daugherty, 2007; Tschannen-Moran &
Woolfolk Hoy, 2001). The fact that teachers with professional self-efficacy experience higher levels of
job satisfaction is also seen in the examples of different cultures such as Canada, The United States of
America, The United Arab Emirates, Norway, Italy, Greek Cypriot State and Korea (Granziera&Perera,
2019). On the other hand, it could be asserted that teachers with low self-efficacy beliefs have difficulty
in making educational processes effective and efficient and perceive a higher level of stress in the
professional environment (Klassen & Chiu, 2010). The active state of the act of teaching is known to be
related to a series of complex teacher behaviours that affect students in class. In this respect, teacher
self-efficacy is stated to have a strong interaction with the teaching performance evaluated and a
significant correlation with student achievement while teacher’s personality affects teaching efficiency
(Klassen &Tze, 2014; Dellinger, Bobbett, Olivier &Ellett, 2008).

Professional attitudes that influence the formation of behaviours towards teaching profession can be
said to be the resources that lead individuals’ both professional life and social life. Attitude can be
defined as the positive or negative orientation of believing, emotional and behavioural tendencies for an
object, situation or person, which are created as a result of our past experiences (Kocabas&Erdem,
2019). On the other hand, attitude developed towards the profession is a construct that leads the
interaction of the individual with the society and his/her colleagues in connection with the emotions,
behaviours and beliefs at the background of the decisions made permanently (Biimen&Ozaydin, 2013).
Considering professional attitudes within the context of teaching profession, teachers’ positive or
negative professional attitudes and behaviours, emotional reactions, habits and their personal
characteristics covering all of the given traits are important predictors of their students’ learning
processes (European Agency, 2010). In addition to pre-service teachers’ capabilities of knowledge and
skills in theoretical and practical aspects like their pedagogical competence, content knowledge and
general knowledge, the value they attribute to teaching profession and the positive attitudes they hold
are also effective on their achievement in the professional processes (Bozbayindir, 2019). In studies
conducted with teachers, pre-service teachers’ attitudes towards the profession are observed to
develop in a positive direction and at a higher level (Buonomo, Fiorilli&Benevene, 2019; Cinpolat,
Alincak&Abakay, 2016; Parlar&Cansoy, 2016; Sandik¢i&Oncii, 2013; Uysal&Késemen, 2013; Ozder,
Konedrah& Zeki, 2010; Yahz, 2010).

Considering the effects of the general attitude developed towards teaching profession on both
teachers’ and students’ gains, it is highly important that problem solution skills are established
specifically for the field of physical education and sports for negative situations that may come up in the
learning atmosphere. The reason for this is that, unlike other branch teachers, physical education and
sports teachers focusing mainly on psychomotor development and supporting the social development
domain through extracurricular activities in addition to implementing the teaching processes in the
cognitive domain. Moreover, the importance of the learning environment is great for effective learning
and implementation of teaching activities. The field of implementation in physical education classes,
which has its own structure compared with other branches and employs various equipment, increases
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the freedom of movement allowed to students and leads multidimensional behaviour patterns to be
formed on the basis of social relationships. These features differentiate the field of physical education
and sports from other academic fields (Unlii&Aydos, 2008). In this regard, in addition to the professional
self-efficacy required by the branch of physical education and sports, personality or temperament
qualities can be thought to vary in a branch specific scope. Although the undergraduate education
received by pre-service physical education and sport teachers is considered to allow them to create
effective and efficient learning environments in their professional experiences and to develop branch-
specific personal qualities, it is not exactly known how much efficiency can be achieved by pre-service
physical education and sports teachers who major in different fields and receive formation training in a
short time. Therefore, it is significant to examine the concerning pre-service teachers’ professional self-
efficacy, attitudes and personal qualities in a branch-specific manner from the perspective of readiness
for the professional processes.

The aim of the present study was to determine the self-efficacy perceptions and professional
attitudes of pre-service teachers who attend the pedagogical formation training program in physical
education and sports and to evaluate these variables within the scope of temperament types.

Method
Research Model and Participants

The present study was conducted with a correlational research design on the basis of the
quantitative research approach. The sample group of the study was selected using cluster sampling, a
random sampling technique. The cluster groups in the sample consist of izmir Ege University,
ManisaCelal Bayar University, izmir DokuzEyliil University, MuglaSitkikogman University and Aydin
Adnan Menderes University. The sample group includes pre-service teachers attending the pedagogical
formation training program in the field of physical education and sports at the faculties of education of
the given universities. The study was participated by a total of 446- 179 (40.1%) females, 267 (59.9%)
males- pedagogical formation certificate program students. The overall mean age of the participants
was found as 23.18 * 2.79 years, while it was 22.85 £ 2.93 in female pre-service teachers and 23.39 ¢
2.68 in male pre-service teachers. In addition, the distribution of the participants by their departments
of undergraduate studies was as follows 195 (43.7) students at the Department of Coaching Education,
139 (31.2%) students at the Department of Sport Management and 112 (25.1%) students at the
Department of Recreation Training. The participants’ Cumulative Grade Point Average (CGPA) was
calculated as 2.86 +.37. When CGPAs were calculated according to gender variable, it was found as 2.91
+.35 for female participants and as 2.82 +.38 for male participants.

Data Collection Instruments

Demographic _Information Form: The information form developed by the researchers before the
study included information about the participants’ gender, age, university they received the pedagogical
formation training, department and cumulative grade point average (CGPA).

Teacher Self-Efficacy Scale: The original form of the scale, which measures teachers’ self-beliefs, and
efficacy perceptions of the profession, was developed by Gibson & Dembo (1984) and revised by Guskey
and Passaro (1994) in the following periods. The scale was adapted to Turkish language and culture by
Diken (2004) and consisted of 16 items and 2 sub-scales. The first sub-scale is titled individual teaching
efficacy (intrinsic factors, 7 items), and the second one is titled general teaching effect (extrinsic factors,
9 items). The scale is in the 5-point Likert type ranging from “1=Strongly Disagree”, to “5=Strongly
Agree”. When the psychometric measurement results of the scale were examined, internal consistency
coefficients (Cronbach’s Alpha) were found as .71 for the overall construct, .71 for individual factors and
.73 for general teaching effect.

Attitude towards Teaching Profession Scale: The scale, which aims to measure individuals’ positive
and negative emotions and opinions about performing their profession, was developed by Unver,
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Bimen and Basbay (2008). Out of the total 20 items on the scale, 10 items contain positive statements
while 10 items contain negative statements. The single-factor scale explains 47.85% of the total
variance. According to the psychometric measurement results, internal consistency (Cronbach’s Alpha)
of the scale was calculated as .93. The measurement instrument is a 5-point Likert type scale with a
minimum possible score of 20 and a maximum possible score of 100.

Nine Types Temperament Scale: The Nine Types Temperament Scale developed by Yilmaz and
colleagues (2014a) for Turkish language and culture is a self-report form consisting of 91 items. These
temperament types are Perfection Seeking, Seeking to Fell Emotions, Admirable Self Image Seeking,
Seeking Meaning of Emotions, Seeking the Meaning of Knowledge, Intellectual Serenity Seeking, Seeking
Joy of Discovery, Absolute Power Seeking and Sensory Motor Comfort Seeking. The highest score
obtained from the subscales shows the individual’s temperament type. The expressions included on the
scale are evaluated and calculated over the participants’ responses in the form of 1= No, 2=Sometimes
and 3= Yes. According to the exploratory factor analysis, the Eigen values of the nine-factor construct
range between 8.08 and 1.66 and the variance of explanation was found as 39.04%. Internal consistency
coefficient was calculated as .75 for the entire scale and as 77, .79, .68, .71, .80, .74, .71, .83, .77 for the
temperament types respectively.

Data Collection Process and Procedures

The required ethics committee permissions to conduct the study were obtained from Ege University
Social and Human Sciences Scientific Research and Publication Ethics Committee meeting numbered
12/13 (Protocol no: 79). The data collection process of the study was conducted using the questionnaire
technique. A list of instructions was prepared for the participants to respond to the questionnaires
within a common framework at each institution and to achieve standardization in data collection and
the instructions were precisely followed by the researcher. In the face-to-face sessions held in the
classroom environment, the list of instructions was read to the participants first and later the
participants filled in the questionnaire forms.

Data Analysis

Prior to analysis, the data were coded and checked electronically excluding the forms that included
missing or contradictory responses and outliers. When detecting outliers, £3 limit of z scores was
considered for univariate outliers and Mahalanobis distance for multivariate outliers (Tabachnick&Fidell,
2013). For the procedures to check normal distribution of the data, studies with a sample size of >300
take raw Skewness-Kurtosis values into consideration (Field, 2009). Accordingly, analysis of the data that
were observed to fall in the range of -1.5/+1.5 (Tabachnick&Fidell, 2013) was performed using
parametric tests. In order to examine pre-service teachers’ self-efficacy, professional attitude and
temperament types, data analysis included descriptive statistics and multiple regression, independent
groups t-test and one way variance analysis (ANOVA). Multiple regression analysis was used to
determine the correlations of dependent variables and their effect sized. The sizes of the differences
found as a result of the analyses were determined considering the values suggested by Cohen (1988)
concerning effect sizes.

Findings

The results of the multiple regression analysis (enter model) applied to the groups formed according
to temperament type in line with the aim of the study (Table 1) show that Temperament Type 9 stands
out explaining 54% of the attitudes towards the profession variable. In addition, it was seen that in the
explanation of the attitudes towards the profession within the group Type 9, Individual Teaching Efficacy
(Intrinsic Factors) (t=7.67; p<.05) among the subscales of self-efficacy had a statistically significant
effect. Considering the temperament types with the largest effect with their explanatory power, Type 9
is seen to be followed by Type 4 (R?=.51); Type 3 (R?=.45) and Type 1 (R?=.44) temperament groups
respectively. The common feature of the groups with high percentages of variance explained is that only
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the Individual Teaching Efficacy (Intrinsic Factors) variable among the subscales of self-efficacy displays a
statistically significant predictive power. As for the effect size, in group Type 9 which explained the total
variance at the highest rate, a 1 unit increase in the pre-service teachers’ Individual Teaching Efficacy
(Intrinsic Factors) appears to create a positive change of 12.76 in their attitudes towards the profession
(Table 1).

Considering the participants’ distribution by temperament type, it is seen that group Type 5, which
has the highest n number of 97, is the temperament type with the lowest explaining variance in terms of
the effects of self-efficacy perceptions on professional attitudes (R?=.32) (Table 1). Moreover, unlike the
other temperament type groups, Type 2 (t=2.42; p<.05) was found to be the only temperament type
where the General Teaching Effect (Extrinsic Factors) variable among the subscales of self-efficacy was
statistically significant in determining attitudes towards the profession. In this respect, any change of 1
unit to occur in the self-efficacy perception driven by extrinsic factors would make a positive change of
5.57 (Table 1).

Table 1.
Regression Analysis in Terms of Teaching Self-Efficacy and Attitude Variables for Temperament Types
Teaching Attitude Multicollinearity
Teaching Self Efficacy B B t p Tolerance VIF
Constant 31.56 3.93 .00
- Individual Self Efficacy (Intrinsic Factors) x1 12.14 65 7.12 .00 .994 1.006
g General Self Efficacy (Extrinsic Factors) x2 1.42 .07 .79 43 994 1.006
= F = 26.32 (p=.00). R? = .436. <R%=.420 / Teaching Attitude = 31.56+12.14. x1+1.42. x>
Constant 21.95 2.07 .04
~ Individual Self Efficacy (Intrinsic Factors) x1 1063 .60 531 .00 .994 1.006
2 General Self Efficacy (Extrinsic Factors) x2 5.57 27 242 .02 .994 1.006
S F =16.21 (p=.00). R? = .419. <R?=.393 / Teaching Attitude= 21.95+10.63. x1+5.57. x2
Constant 14.32 71 .48
" Individual Self Efficacy (Intrinsic Factors) x1 1820 .67 3.97 .00 1.000 1.000
2 General Self Efficacy (Extrinsic Factors) x2 -.52 -.02 -13 .89 1.000 1.000
S F = 7.89 (p=.00). R? = .454, <R? = .396 / Teaching Attitude = 14.32+18.20. x1-.52. x2
Constant 20.28 1.42 .16
-« Individual Self Efficacy (Intrinsic Factors) x1 14.20 .68 4.45 .00 .994 1.007
2  General Self Efficacy (Extrinsic Factors) x2 2.69 15 .98 .33 994 1.007
= F = 10.82 (p=.00). R? = .508. <R? = .461 / Teaching Attitude = 20.28+14.20. x1+2.69. x2
Constant 35.57 4.63 .00
" Individual Self Efficacy (Intrinsic Factors) x1 10.87 .56 6.61 .00 .980 1.021
2 General Self Efficacy (Extrinsic Factors) x2 .78 .04 51 .61 .980 1.021
= F=21.94 (p=.00). R? = .318. <&R%=.304 / Teaching Attitude = 35.57+10.87. x1+.78. x2
Constant 28.56 2.18 .03
© Individual Self Efficacy (Intrinsic Factors) x1 1353 .66 554 .00 .888 1.126
g  General Self Efficacy (Extrinsic Factors) x2 .26 .01 11 91 .888 1.126
= F=17.07 (p=.00). R? = .431. <R? = .406 / Teaching Attitude = 28.56+13.53. x1+.26. x2
~ Constant 40.04 2.53 .02
g Individual Self Efficacy (Intrinsic Factors) x1 1269 .60 436 .00 .866 1.154
i General Self Efficacy (Extrinsic Factors) x2 -191 -08 -63 .53 .866 1.154

372



Kiremitci, Yildiz, Boz, Engiir& Vurgun — Cukurova Universitesi Egitim Fakdiltesi Dergisi, 51(1), 2022, 367-390

F =12.36 (p=.00). R? = .407. <R? = .374 / Teaching Attitude = 40.04+12.69. x1-1.91. x2

Constant 36.18 268 .01
” Individual Self Efficacy (Intrinsic Factors) x1 9.28 .53 393 .00 .969 1.032
g General Self Efficacy (Extrinsic Factors) x2 3.49 16 119 .23 969 1.032
= F=12.36 (p=.00). R =.282. &R%=.246 / Teaching Attitude= 36.18+9.28. x1+3.49. x,

Constant 22.07 241 .02
o Individual Self Efficacy (Intrinsic Factors) x1 12.76 .76 7.67 .00 .918 1.089
‘é General Self Efficacy (Extrinsic Factors) x2 2.96 17 166 .10 .918 1.089
g

F = 29.54 (p=.00). R? = .537. ¢<R?=.519 / Teaching Attitude= 22.07+12.76. x1+2.96. x2

When the scores obtained by the pre-service teachers over the nine types of measurement model
are examined, the results show that the candidates are mostly gathered in group Type 5 with 21.7%
(n=97), Type 1 with 15.9% (n=71) and Type 9 with 12.1% (n=54) (Table 2).

Table 2:

Distribution of the Pedagogical Formation Certificate Program Attendants by NTTM
Temperament Type N %
Type 1 71 15.9
Type 2 48 10.8
Type 3 22 4.9
Type 4 24 5.4
Type 5 97 21.7
Type 6 48 10.8
Type 7 39 8.7
Type 8 43 9.6
Type 9 54 12.1

Looking into the professional self-efficacy perspectives and attitudes of the pre-service teachers
receiving pedagogical formation training in physical education from a correlational perspective, a
significant and high-level correlation was found between attitudes towards the profession and individual
teaching efficacy (intrinsic factors) (p<.05) (Table 3).

Table 3:
The Relationship Between Pre-Service Teachers' Perceptions of Self-Efficacy and Teaching Attitudes
General Self-Efficacy Teaching
(Extrinsic Factors) Attitude
Individual Self-Efficacy (Intrinsic Factors) -.124** .636**
General Self-Efficacy (Extrinsic Factors) .005

**p<.01

As a result of the comparisons of the participants’ attitudes towards the profession in terms of
gender, a statistically significant difference was found between the mean scores obtained by female and
male pre-service teachers (p<.05). Accordingly, although female pre-service teachers have significantly
higher scores of professional attitude than male candidates, the effect size pertaining to this difference
was seen to remain at a small level (Cohen d=.20) (Table 4).

373



Kiremitci, Yildiz, Boz, Engiir& Vurgun — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 51(1), 2022, 367-390

Table 4:
Comparison of Pre-Service Teachers’ Attitudes Towards Profession According to Gender
Female Male
(n=179) (n=267) t Effect Size (ES)
X SD X SD
Teaching Attitude 78.82 9.74 76.78 10.60 2.054* .20
*p<.05

The results of the ANOVA analysis, which was performed to evaluate the participants’ self-efficacy
according to their department of undergraduate studies showed a significant difference between the
students of Coaching Education and Recreation in the Individual Teaching Efficacy (Intrinsic Factors)
scores (F=3.57; p<.05). As for the General Teaching Effect (Extrinsic Factors) subscale, no significant
difference was observed between the departments (p>.05) (Table 5).

Table 5:
Comparison of Teaching Self-Efficacy According to Department Variable
N X SD F Tukey (Post Hoc)
Individual Self-Efficacy (Intrinsic Factors)
Coaching 195 359 .52 .
Sport Management 139 352 .57 3.57* Coaching>
. Recreation*
Recreation 112 342 52
General Self-Efficacy (Extrinsic Factors)
Coaching 195 3.01 .53
Sport Management 139 3.06 .51 A
Recreation 112 3.11 .53
*p<.05

Discussion & Conclusion

The present study aimed to examine the professional self-efficacy, attitudes and temperament types
of individuals who receive pedagogical formation training in the field of physical education. The findings
obtained from the study are presented in this section being compared with similar and different study
results in the literature.

According to our findings, professional attitudes of the female participants attending the pedagogical
formation program are higher compared with the male candidates while the effect size of the significant
difference is small. Similarly, Tirkeli, Hazar, Tekkursun-Demir and Namh (2017) report higher
professional attitudes for female candidates attending formation training than male pre-service
teachers. Some other studies in the literature state that pre-service teachers receiving education in the
physical education and sport teaching programs and in the faculties of education show similar
tendencies. Related studies report those female pre-service teachers hold higher professional attitudes
compared to male candidates (Doganer&Qzbek, 2019; Sahin&Sahin, 2017; Kesen&Polat, 2014). The fact
that teaching has been stereotyped as a feminine job in the society may be a reason for the difference
that comes out in favour of women in the formation of attitudes and preferences towards the
profession (Kiremitci& Boz, 2019; Alon & DiPrete, 2015; Carrington, 2002;). However, it should be noted
that the differences between females and males in the present study in terms of professional attitudes
occurred at a small effect size. Thus, it could be considered that differences that may occur in the
professional attitudes of male and female pre-service teachers due to the existing social conditions and
perceptions might not be very distinct, so evaluations in this direction should be made in consideration
with effect sizes.

Considering the findings obtained, a significant difference with a small size effect was observed
between the students of coaching education and those of recreation in terms of department at the
individual teaching efficacy sub-scale. In the study conducted with pre-service physical education and
sports teachers, Yanik (2017) found that self-efficacy scores of individuals at the department of physical
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education and sports teaching were significantly higher than those of the students attending sport
management and coaching departments. In the same study, similar to our findings, no significant
difference was found between the departments of sport management and coaching in terms of self-
efficacy states. Considering the small effect size of the significant difference found in the present study
as well as the results obtained in Yanik’s (2017) study, it could be suggested that teaching self-efficacy
perceptions of pedagogical formation students do not vary by department (sport management,
coaching education and recreation). In addition, the findings obtained indicate that professional
attitudes for teaching of the pedagogical formation students studying at sport management, coaching
education and recreation departments do not vary by department. Similarly, Doganer and Ozbek (2019)
report that the attitudes towards teaching profession do not vary by department among pre-service
physical education and sports teachers and pedagogical formation program students from the
departments of sport management, coaching education and recreation.

Individuals attending the pedagogical formation program in the field of physical education and
sports mainly fell into the groups Type 5 (21.7%), Type 1 (%15.9) and Type 9 (%12.1) among the nine
types of temperament. In the study carried out by Yildiz (2019), pre-service teachers in the field of
physical education and sports were mostly in Type 2, Type 1 and Type 9 temperament groups. Likewise,
Ates (2019) states that mean scores are higher in Type 2, Type 1 and Type 9 temperaments in the
teacher population in other branches. The main difference between the present study and the ones
carried out by Yildiz (2019) and Ates (2019) is the findings obtained concerning Type 5 and Type 2
temperament groups. It could be said that the personality traits of Type 2 temperament include the
qualities required by the teaching profession: twos are emotional, sincere, outgoing, loving, self-
sacrificing, helpful, generous individuals who are able to have contact and communication easily and
have strong social relationships (Selcuk&Yilmaz, 2015). Type 5 individuals who were high in number in
our study tend to have withdrawn, quiet, shy, analytic, isolated, observer, rationalist, abstractive,
distant, objective, investigative and reasonable personalities (Yilmaz et al., 2014b). Considering all the
above listed characteristics, it can be asserted that the Type 5 temperament that is common among the
students attending the pedagogical formation program in physical education appears to have a week
connection and relationship with the profession of teaching. This could make the compatibility level of
the pedagogical formation program in terms of teacher qualities and personality traits controversial.
However, the high frequency of Type 5 temperament among our participants differently from the
literature seems to be a finding that needs further evidence and more in-depth examination. As a
matter of fact, previous studies at the national scale (Yildiz, 2019; Ates, 2019; Tutlincl, 2017) have
shown that the temperament types that are common among pre-service teachers, teachers and in the
overall Turkish society are Type 1, Type 2 and Type 9; while no information has been obtained to show
the prevalence of Type 5 temperament in any upper or lower population.

In the study carried out by Titlnci (2017) to examine the temperament types among athletes, the
prevalent temperament types were reported to be Type 1 and Type 9. Similarly, in our study, the
participants were seen to be predominantly distributed over Type 1 and Type 9 temperament groups. In
this context, ones are defined as perfection seeking and individuals with this type of temperament are
perfectionist, idealist, organized, self-disciplined, planner, responsible and principled persons in their
actions (Yilmaz et al., 2014a). In individuals with this type of temperament have three prominent
qualities: perfectionist, idealist and systematic (Titlnci, 2017). Type 9, on the other hand, is known to
have a quiet, calm, peaceful, complacent, flexible, patient, hesitant and procrastinating personality who
hesitates to say no, has a high motive for physical satisfaction and keeps away from conflicts and
uneasiness (Yilmaz et al., 2014). In this regard, the temperament distribution over Type 1 and Type 9 can
be said to be related with the athletic identity and the predominant temperament types in the Turkish
society. Indeed, studies on athletes and sports sciences reveal that Type 1 and Type 9 are predominant
temperament groups in the population (Tatlincl, 2017; Yildiz, 2019). Additionally, in the study
conducted by Ates (2019) on teachers working in other fields, it is reported that Type 2, Type 1 and Type
9 are predominant among other types. Hence, similar results obtained from the present study and in the
literature concerning Type 1 and Type 9 may result from the individuals’ athletic characteristics while
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they may also be the result of characteristics specific to Turkish society in connection with the social
personality dynamics. It is recommended that these conclusions are further examined with
temperament studies to be conducted with larger populations to represent the Turkish society as well
as with individuals in the field of sports in an exploratory manner.

Studies carried out with pre-service teachers report a moderate level of correlation between
professional self-efficacy and attitudes (Sahin&Sahin, 2017; Dadandi, Kalyon&Yazici, 2016;
Nakip&Ozcan, 2016). The study on students participating in the Pedagogical Formation program by
Bakag and Ozen (2016) employed a model involving classroom management, teaching strategies and
student participation in terms of self-efficacy and found a low level of correlation between the subscales
of this model and professional attitudes. It is seen that low and moderate levels of linear correlations
were found between professional self-efficacy and attitudes in such studies in the literature. In our
study; however, a linear and strong correlation was found between the individual teaching efficacy
(intrinsic factors) subscale of professional self-efficacy and professional attitudes while no correlation
was observed between general teaching effect (extrinsic factors) and professional attitudes. In this
respect, it could be claimed that the change in the subscales representing professional self-efficacy can
bring different parameters in explaining the relationship in professional attitudes. It can be assumed
that the relation between professional attitude and self-efficacy subscales and models in various
theoretical contexts may vary in significance and power of correlation. Moreover, based on the results
obtained from our study, it can be considered as an expected result that a teacher with strong individual
teaching efficacy would hold higher attitudes towards his/her profession and develop positive attitudes.
As a matter of fact, individual teaching efficacy involves teachers’ beliefs in their autonomous effect on
students’ learning and the consideration that their skills and capabilities are more effective on students’
learning (Gibson & Dembo, 1984).

Within the scope of the main problem situation of the study, the interaction was examined between
teaching self-efficacy and professional attitudes of participants with different temperament types. The
findings obtained in this regard brought about 3 separate conclusions;

1) Individual teaching efficacy has a positive effect on professional attitudes in all temperament
types. In this regard, the effect of individual teaching efficacy on professional attitude does not involve
individual differences, intrinsic factors affect professional attitude positively in the across the
population.

2) Another remarkable finding is that while general teaching effect had no impact on professional
attitudes in any of the temperament types, the general teaching effect perceptions of the participants
with Type 2 temperament had a predictive effect on their professional attitudes. This can be interpreted
in association with the qualities possessed by individuals with Type 2 temperament, which is defined by
such qualities as being emotional, sincere, outgoing, able to have contact and communication easily,
loving, self-sacrificing, helpful, generous and strong in social relationships (Yilmaz et al., 2014b). The fact
that this temperament type involving emotional and sensitive characteristics in connection with social
relationships is affected by general teaching efficacy that represents extrinsic factors can be a mediator
in the reflection of the factors other than teachers’ self-efficacy on their professional attitudes. Thus, it
is significant that pre-service teachers with Type 2 temperament are in an environment that is rich in
social support in their teaching processes and professional activities. Attitudes and behaviours of pre-
service teachers with this temperament type in their professional processes are prone to be affected
positively or negatively by the events and factors that take place outside the classroom and
independently of them.

3) Finally, another important finding obtained from the study is that self-efficacy perceptions of Type
8 (24.6%) and Type 5 (30.4%) temperaments predict professional attitudes at the lowest level. In the
first place, examining the distribution of temperament types, it is observed that Type 5 is the most
commonly seen temperament among the participants. It is considered an important finding that Type 5
is the group with the lowest interaction between professional self-efficacy and attitudes. In this regard,
the compatibility of the individuals receiving pedagogical formation training with the teaching
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profession becomes questionable in terms of their personal qualities, self-efficacy and attitudes. The
qualities of Type 5 temperament, in particular, indicate several incompatibilities with the essential
qualities of the teaching profession. The qualities of Type 5 are seen in individuals who are withdrawn,
quiet, shy, analytic, abstractive, distant, objective, investigative and reasonable persons that enjoy
loneliness and observation (Selguk&Yilmaz, 2018).

It is important that future studies employ research designs that include comparison groups (pre-
service teachers from different branches and pre-service physical education and sports teachers) for an
in-depth evaluation of the results obtained from the present study. In addition, examining the opinions
of participants of pedagogical formation program about their personal characteristics, self-efficacy and
attitudes through qualitative studies can expand the perspective of research in a multidimensional
framework. In addition to the studies including the participants’ self-assessment, it is recommended
that research is done to look into the opinions about the process of the instructors and administrators
that conduct the pedagogical formation program. Also, studies can be conducted with a pre-test/post-
test design to measure pre-service teachers’ competencies in the cognitive, affective and personal
perspective before, during and after the pedagogical formation program. Finally, it could be beneficial to
examine the professional service processes, competencies and attitudes of the individuals who start
teaching after graduating from pedagogical formation programs in order to determine the outputs of
the pedagogical formation program.

All rules included in the “Directive for Scientific Research and Publication Ethics in Higher Education
Institutions” have been adhered to, and none of the “Actions Contrary to Scientific Research and
Publication Ethics” included in the second section of the Directive have been implemented.
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Tiirkge Siirimui

Giris

Ulkemizde son vyillarda &gretmen yetistirme ve pedagojik formasyon programlari ile ilgili
diizenlemeler siklikla degistiriimektedir. 1981 yilinda O6gretmen yetistirme goérevinin Universitelere
devredilmesi ile birlikte, ilgili programlarin bilimsel igerikleri giliclendirilmis ve 6gretmenler, egitim
fakiltelerinde yetistiriimeye baslanmistir. 2010 yilindan itibaren gesitli ihtiyaglar ve degisen politikalar ile
farkli lisans programlarinda 6grenim goren 6grencilere Pedagojik Formasyon Egitimi Sertifika Programina
katilarak kisa vadede 6gretmen olma hakki taninmistir (Hacettepe Universitesi Egitim Fakiiltesi, 2017,
Milli Egitim Bakanhgi, 2014). Daha sonra, “Milli Egitim Bakanhgi Talim Terbiye Kurulunun 29 Haziran
2020 tarih ve 12 sayili Karan” ile Universiteler tarafindan gerceklestirilen pedagojik formasyon sertifika
programlarinin gecerliliginin kaldirilmasina karar verilmistir. 1 Ocak 2021 tarihinden 6nce alinan
pedagojik formasyon sertifikalari ise gecerligini korumakta ve sertifika sahibi bireyler 6gretmenlik
yapabilmektedir (Yuksekogretim Kurulu, 2020). Ancak, 2021-2022 egitim 6gretim yili i¢in Yiksekdgretim
Kurulu, pedagojik formasyon egitimine iliskin agiklama yaparak, "Pedagojik Formasyon Egitimi Sertifika
Programi"nin ilgili usul ve esaslar cergevesinde yeniden baslatilacagi bilgisini vermistir (Yiksekogretim
Kurulu, 2021). Bu baglamda, pedagojik formasyon egitimine dahil olan 6gretmen adaylarinin, mesleki
gorevleri yerine getirebilecek genel ve alana 6zgi yeterlikler ile 6gretmenlik meslegine uyumlu Kkisilik
ozelliklerine sahip olup olmadigl sorusu 6nem kazanmaktadir. Alan yazinda ise 6gretmen adaylarinin
tutum ve yeterliklerinin kisisel 6zellikler cercevesinde incelendigi ¢alismalar sinirlilik géstermektedir
(Erkan & Avci, 2014; Gllsen &Seyratli, 2014; Kartal & Afacan, 2013).

Mizag¢ kavrami, psiko-biyolojik 6l¢imu ve multidisipliner yapisi ile glincel bir arastirma konusu olarak
karsimiza g¢ikmakta ve genel anlamda kisinin kendine 6zel hissi yapiyr barindirma olgusu seklinde
tanimlanmaktadir (Bastian, McCord, Marks &Carpenter, 2017). Ayrica bir Uzakdogu felsefesi olarak
bilinen ve bugin bircok bilimsel arastirmaya konu olan Enneagram Kkisilik tipi sistemi, bireyi tanima
sanati adiyla gecerligini ve popdlerligini giin gectikce artirmaktadir (Sirin, 2020; Gindlz & Keskin, 2019;
Sutton, Allinson& Williams, 2013). Enneagram sisteminin yorumlanmasiyla olusturulan Dokuz Tip Mizag
Modeli (DTMM); ontolojik/epistemolojik cercevesi Turk denekler (zerinde sekillendirilen, egitim
ortamlarini biitiinsel olarak ele alan yeni bir miza¢ modelidir (Yilmaz, Genger, Unal & Aydemir, 2014;
Yilmaz, Genger, Aydemir, Yilmaz, Kesebir& Unal, 2014). Bilimsel ve 6zgiin bir model olan sistem, dinamik
bir yapidan olugsmaktadir. Buna gore herhangi bir mizag tipine sahip bireyler, stres altinda ve rahatlama
durumlarinda farkh mizag tiplerinin olumlu veya olumsuz 6zelliklerini sergileyebilirler (Matise, 2018).
Sistemin egitim-6gretim ortami cercevesinde anlasilmasi 6gretmenlerin hem kendilerinin hem de
6grencilerinin mizag tiplerine ait olumlu 6zellikleri potansiyele donistlrebilmeleri ve olumsuzluga neden
olabilecek riskleri énlemeleri agisindan dnemlidir (Yilmaz, 2019). Egitim sistemimizde bireylerin kendi
egilimlerinin farkinda olmalarina yonelik ¢alismalarin giindeme gelmesi, 6gretmenlere kazandiriimasi
planlanan istendik yéndeki mesleki niteliklerin gelisimini de olumlu etkileyebilmektedir (Ozdemir
&Sagkal, 2018). Ayrica, Glkemizde tutum, yeterlik, mesleki yeterlik ve 6zyeterlik kavramlarinin yer aldig
o6gretmen ve 6gretmen adaylari Gizerinde yapilan ¢alismalar da dikkat cekmektedir (Yakar & Yelpaze,
2019; Kahraman & Celik, 2019; Uziim, Yalcin, Biger, Yiktasir& Yildirim, 2015; Cocuk, Yokus &Tanriseven,
2015).

Ogretmen 6z yeterligi, 6gretmenin 6grenci katilimi ve 6grenmesini gelistirebilme kapasitesine,
mesleki beceri ve oOzelliklerinin gilicine ve motive olmayan 6grencilerden dahi istenen sonuglar
cikarabilme vyetenegine iliskin inang¢ olarak tanimlanmaktadir (Francisco, 2019; Guo, Justice,
Sawyer&Tompkins, 2011). Ogretmen 6z- yeterligi kavrami planlama, uygulama ve degerlendirme
asamalarinin her birinde egitim sireclerinin basarisini dogrudan etkileyen psiko-bilissel bir kavramdir
(Caprara, Barbaranelli, Steca&Malone, 2006). Alan yazindaki c¢alismalarda, 6gretmen 6z yeterliginin
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ylksek dizeyde 6grenci basarisiyla ve motivasyonuyla iliskili oldugu belirtilirken, 6gretmenlerin igsel
motivasyona ve 6z-yeterlige sahip olmalarinin, meslege katihm ve 6gretme davranislarini da etkiledigi
raporlanmaktadir (Tschannen-moran&Johnson, 2011; Skaalvik&Skaalvik, 2007; Wolters&Daugherty,
2007; Tschannen-Moran&Woolfolk Hoy, 2001). Mesleki 6z yeterlige sahip 6gretmenlerin, daha yiksek
diizeyde mesleki doyum deneyimledikleri Kanada, Amerika Birlesik Devletleri, Birlesik Arap Emirlikleri,
Norveg, italya, Kibris Rum Kesimi ve Kore gibi farkli kiiltiirlerdeki 6rneklerde de gbézlenmistir
(Granziera&Perera, 2019). Bununla birlikte, 6z yeterlikleri diisik diizeyde olan 6gretmenlerin 6gretim
sureglerini etkin ve verimli kilma konusunda zorlandigl ve mesleki ortamda daha yiiksek diizeyde stres
algiladiklari séylenebilir (Klassen&Chiu, 2010). Ogretme eyleminin etkin olma durumunun, sinif iginde
Ogrenciyi etkileyen bir dizi karmasik 6gretmen davranisina bagl oldugu bilinmektedir. Bu baglamda,
O0gretmen 6z yeterliginin, degerlendirilen 6gretme performansiyla glgli bigimde etkilesimde bulundugu
ve 6grenci basarilarina anlamh bicimde bagl oldugu, 6gretmen kisiliginin ise 6gretmen etkinligi Gzerinde
etkili oldugu belirtiimektedir (Klassen&Tze, 2014; Dellinger, Bobbett, Olivier&Ellett, 2008).

Ogretmenlik meslegine yénelik davranislarin olusumunu etkileyen mesleki tutumlarin, bireylerin
gerek mesleki gerekse sosyal yasam ve iliskilerine yén veren kaynaklar oldugu soylenebilir. Tutum,
gecmis yasanti ve deneyimlerimiz sonucunda olusan, bir nesne, durum ya da kisiye karsi, inang, duygu ve
davranis egilimlerimizin olumlu veya olumsuz 6rgiltlenmesi olarak tanimlanabilir (Kocabas & Erdem,
2019). Diger taraftan; meslege yonelik olarak gelistirilen tutum, verilen kalici diizeyde kararlarin
arkasinda yer alan duygu, davranis ve inanglar ile baglantili bir sekilde, bireyin toplumla ve
meslektaslariyla etkilesimine rehberlik eden bir yapidir (Bimen& Ozaydin, 2013). Mesleki tutumlar
ogretmenlik meslegi cercevesinde degerlendirildiginde, 6gretmenlerin olumlu veya olumsuz yénde
gelisebilecek mesleki tutum ve davranislari, duygusal tepkileri, aliskanliklari ve bunlari kapsayan kisilik
ozellikleri 6grencilerin  6grenme slireglerinin 6énemli bir yordayicisidir (EuropeanAgency, 2010).
Ogretmen adaylarinin sahip oldugu pedagojik donanim, alan bilgisi ve genel kiiltiir gibi teorik ve pratik
boyutlardaki bilgi ve beceri kapasitesinin yaninda, 6gretmenlik meslegine atfettikleri deger ve sahip
olduklari olumlu tutumlar da mesleki sireglerdeki basarilar Gzerinde etkilidir (Bozbayindir, 2019).
Ogretmen adaylari (izerinde gerceklestirilen ¢alismalarda, 6gretmen adaylarinin meslege yénelik
tutumlarinin pozitif yonde ve yiiksek dizeyde gelistigi gozlenmektedir (Buonomo, Fiorilli&Benevene,
2019; Cinpolat, Alincak&Abakay, 2016; Parlar &Cansoy, 2016; Sandik¢i & Oncii, 2013; Uysal & Késemen,
2013; Ozder, Konedrali& Zeki, 2010; Yaliz, 2010).

Ogretmenlik meslegine karsi gelistirilen genel tutumun hem &gretmen hem de &grenci kazanimlari
Uzerindeki etkileri degerlendirildiginde, 6grenme ortaminda ortaya ¢ikabilecek olumsuzluklara karsi
¢6zUm Uretebilme becerilerinin beden egitimi ve spor alani 6zelinde saglanmasi son derece énemlidir.
Bunun nedeni diger brans 6gretmenlerinden farkl olarak, beden egitimi ve spor 6gretmenlerinin bilissel
alana yonelik 6gretim sidreclerini gergeklestirmesinin yani sira, agirlikli olarak psiko-motor gelisime
odaklanmasi ve okul disi spor faaliyetler ile sosyal gelisim alanini da destekleme sorumlulugudur. Ayrica
etkili 6grenme ve 6gretim faaliyetlerinin gerceklestiriimesinde 6grenme ortaminin énemi son derece
ylksektir. Beden egitimi derslerinde uygulama ortaminin diger akademik branslara gore 6zerk bir yapida,
farkh arag gereglerle uygulaniyor olmasi, 6grencilere sunulan hareket 6zglirlGginQ arttirmakta ve sosyal
iliskiler kaynakli ¢cok boyutlu davranis kaliplarinin meydana gelmesine neden olmaktadir. Bu ozellikler
beden egitimi ve spor alanini diger akademik alanlardan farkli kilmaktadir (Unlii & Aydos, 2008). Bu
baglamda, beden egitimi ve spor bransinin gerektirdigi mesleki 6z-yeterligin yani sira, kisilik ya da mizag
ozelliklerinin de bransa 6zgli bir cercevede farklilik gosterebilecegi diistinlilebilir. Lisans diizeyinde beden
egitimi ve spor 6gretmen adaylarinin aldiklari egitimin, onlarin mesleki yasantilarinda etkin ve verimli
6grenme ortamlari olusturabilmelerine ve bransa 6zgl kisisel nitelikler gelistirebilmelerine olanak
tanidig distiniilse de farkl alanlarda lisans egitimi alarak sinirli siire igerisinde formasyon egitimi alan
beden egitimi ve spor 6gretmen adaylarinin konuya iliskin ne diizeyde verim alabilecegi tam olarak
bilinmemektedir. Bu nedenle, ilgili 6gretmen adaylarinin mesleki 06z-yeterlik, tutum ve Kkisisel
ozelliklerinin bransa 06zgl bir sekilde, mesleki sireglere yoénelik hazirbulunusluk perspektifinden
incelenmesi 6nem tasimaktadir.
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Bu calismanin amaci, beden egitimi ve spor alaninda pedagojik formasyon programina katilan
o6gretmen adaylarinin mesleki tutumlari ile 6z-yeterlik algilarinin belirlenmesi ve bu degiskenlerin mizag
tipleri kapsaminda degerlendirilmesidir.

Yontem

Arastirma Modeli ve Katilimcilar

Mevcut arastirma nicel arastirma yaklasimi temel alinarak iliskisel tarama modeli ile
gerceklestirilmistir.  Arastirmanin  6rneklem  grubunun belirlenmesinde  seckisiz  6rnekleme
yontemlerinden kiime &rneklemesi kullanilmistir. Orneklem igerisinde yer alan kiime gruplari, izmir Ege
Universitesi, Manisa Celal Bayar Universitesi, izmir Dokuz Eylil Universitesi, Mugla Sitki Kogman
Universitesi ve Aydin Adnan Menderes Universitesi'nden olusmaktadir. Orneklem grubu ilgili
tniversitelerin egitim fakiltelerinde beden egitimi ve spor bransinda pedagojik formasyon programina
katilan 6gretmen adaylaridir. Arastirmaya 179 (%40.1) u kadin, 267 (%59.9)’si erkek olmak Uzere
toplamda 446 pedagojik formasyon egitimi sertifika programi 6grencisi katilim gostermistir.
Katihmcilarin genel yas ortalamasi 23.18 + 2.79 olarak hesaplanirken; kadin 6gretmen adaylarinin yas
ortalamasi 22.85 * 2.93; erkek Ogretmen adaylarinin yas ortalamasi ise 23.39 * 2.68 olarak
hesaplanmistir. Bununla birlikte, katihmcilarin 195 (%43.7)'i Antrenérlik Egitimi, 139 (%31.2)'u Spor
Yoneticiligi ve 112 (%25.1)’si Rekreasyon Egitimi bolimlerinde lisans 6grenimi gormektedir. Katilimcilarin
Agirhkli Genel Not Ortalamasi (AGNO) 2.86 +.37 olarak hesaplanmistir. AGNO puanlari cinsiyet
degiskenine gore hesaplandiginda ise kadin katilimcilarin ortalamalarinin 2.91 +.35; erkek katilimcilarin
ortalamalarinin ise 2.82 £.38 oldugu belirlenmistir.

Veri Toplama Araglar
Demografik Bilgi Formu: Veri toplama silireci 6éncesinde arastirmacilar tarafindan olusturulan bilgi

formu, cinsiyet, yas, pedagojik formasyon egitimi alinan egitim fakiltesinin bagh oldugu Universite,
bolim ve agirlikli genel not ortalamasi (AGNO) bilgileri yer almistir

Odretmenlik Oz-Yeterlik Olcedi: Ogretmenlerin meslege yénelik 6z inanglarini ve yeterlik algilarini
degerlendirmeyi amaglayan 6lgegin orijinal formu Gibson ve Dembo (1984) tarafindan gelistirilmis ve
ilerleyen sirecte Guskey ve Passaro (1994) tarafindan revize edilmistir. Turk dili ve kilturiine uyarlama
calismasi Diken (2004) tarafindan gerceklestirilen 6lgegin Tirkce formu 16 madde ve 2 alt boyuttan
meydana gelmektedir. Bu alt boyutlardan ilki bireysel 6gretim yeterligi (icsel faktorler, 7 madde), digeri
ise genel dgretim etkisi (dissal faktérler, 9 madde) olarak isimlendiriimektedir. Olcegin degerlendirme
skalasi “1=Kesinlikle katilmiyorum”, “5=Kesinlikle katillyorum” olmak tizere 5'li Likert tiptedir. Olcegin
psiko-metrik 6lglim sonuglari incelendiginde, i¢ tutarlik katsayilari (Cronbach"s Alpha) genel yapi igin .71,
alt boyutlar kapsaminda ise bireysel faktorler igin .71, genel 6gretim etkisi icin .73 olarak hesaplanmistir.

Odretmenlik Mesledine Yénelik Tutum Olcedi: Bireylerin 6gretmenlik meslegini icra etmeye yonelik
sahip oldugu olumlu ve olumsuz duygu ve diisiinceleri dlcmeyi amaclayan dlgek, Unver, Biimen ve
Basbay (2008) tarafindan gelistirilmistir. Olgek icerisinde yer alan toplamda 20 maddenin, 10’u olumlu,
10’u olumsuz ifadeler icermektedir. Tek faktorli olarak gelistirilmis 6lgegin toplam varyansi agiklama
orani %47.85" dir. Psiko-metrik 6l¢lim sonuglarina gore, 6lgegin ig tutarlik (Cronbach’s Alpha) degeri .93
olarak hesaplanmistir. 5’li Likert tip degerlendirme skalasina sahip 6l¢iim aracindan en az 20, en fazla
100 puan alinmaktadir.

Dokuz Tip Mizac Olcedi: Yiimaz vd. (2014a) tarafindan Tiirk dili ve kiiltiiriine uygun olarak gelistirilen
Dokuz Tip Mizag 6lgegi, 91 maddeden olusan bir 6z bildirim 6lgegidir. Bu mizag tipleri; Kusursuzlugu
Arayan, Duygulari Hissetmeyi Arayan, Hayran Olunacak Kendilik imaji Arayan, Duygularin Anlamini
Arayan, Bilginin Anlamina Ulasmayi Arayan, Entelektlel Dinginlik Arayan, Keyfetmenin Hazzini Arayan,
Mutlak Gli¢ Arayan, Duyumsal Hareketsel Konfor Arayan olarak adlandirilmaktadir. Bireyin olcek
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boyutlarindan aldigi en yiiksek puan mizag tipini belirlemektedir. Olgekte yer alan ifadeler, katilimcilarin
uyum gosterme durumuna gore verdikleri 1=Hayir, 2=Bazen ve 3=Evet seklindeki cevaplar Gzerinden
degerlendirilmekte ve hesaplanmaktadir. Olgegin acimlayici faktér analizine gére dokuz faktorliik yapinin
6z degerleri 8.08 ve 1.66 araliginda degisirken, aciklama varyansi %39.04 olarak hesaplanmistir. Olcegin
i¢ tutarlik katsayisi 6lgegin tamami igin .75 ve mizag tipleri agisindan sirasiyla .77, .79, .68, .71, .80, .74,
.71, .83, .77 olarak hesaplanmistir.

Veri Toplama Siireci ve islemler

Arastirmanin gerceklestirilebilmesi icin gerekli olan etik kurul izinleri Ege Universitesi Sosyal ve Beseri
Bilimler Bilimsel Arastirma ve Yayin Etigi Kurulu’'nun 12/13 karar sayili toplantisinda alinmistir (Protokol
no:79). Arastirmanin veri toplama siirecinde anket teknigi kullanilmistir. Her kurumda gergeklestirilen
islemler sirasinda katilimcilarin ortak bir yonerge cercevesinde anketleri yanitlamasi ve veri toplama
islemlerinin standardizasyonu amaciyla bir yonerge hazirlanmis ve bu yénerge arastirmaci tarafindan
eksiksiz olarak takip etmistir. Sinif ortaminda gergeklestirilen yuz ylze goérismelerde katilimcilara
oncelikle yonerge okunmus daha sonra katilimcilar anket formlarini yanitlamislardir.

Verilerin Analizi

Analiz 6ncesi elektronik ortamda kodlama islemleri gerceklestirilen verinin kontroll saglanmis olup;
icerisinde eksik ya da geliskili yanitlar bulunan ve ug¢ degere sahip veriler elenmistir. Ug degerli (outliers)
verilerin belirlenmesine yonelik islemlerde, tekli ug deger icin z skorlarinin £3 sinirlarinin diginda kalmasi,
¢oklu ug degerler icin ise Mahalanobis uzakhgi dikkate alinmistir (Tabachnick&Fidell, 2013). Verilerin
normal dagilip dagilmadigina iliskin islemlerde, 6rneklem sayisi>300 olan arastirmalarda ham Skewness-
Kurtosis degerleri dikkate alinmaktadir (Field, 2009). Bu baglamda, -1.5/+1.5 degerleri
(Tabachnick&Fidell, 2013) arasinda yer aldig1 gozlenen verilerin analiz slireci parametrik testler ile
gerceklestirilmistir. Veri analizinde 6gretmen adaylarinin 6z yeterlik, mesleki tutum ve mizag tiplerinin
incelenmesine yonelik betimsel istatistik analizi ile coklu regresyon, bagimsiz gruplar t-testi ve tek yonli
varyans analizi (Anova) gergeklestirilmistir. Coklu regresyon analizi, bagiml degiskenlerin iliskisel ve etki
yiklerinin tespit edilebilmesi amaciyla kullanilmistir. Analizler sonucunda ortaya ¢ikan farklara ait etki
buytkliklerinin belirlenmesine Cohen (1988)’in etki buytikliklerine iliskin degerleri dikkate alinmistir.

Bulgular

Calismanin amaci kapsaminda mizag tipine gore olusan gruplar Uzerinde gergeklestirilen coklu
dogrusal regresyon (enter modeli) analizinde (Tablo 1), meslege yonelik tutum degiskeninin %54’Un{
acikladigr gorilen Mizag Tip 9 6n plana ¢ikmaktadir. Diger taraftan Tip 9 grubu icerisinde meslege yonelik
tutumun agiklanmasinda 6z yeterlik alt boyutlarindan Bireysel Ogretim Yeterligi (icsel Faktorler) (t=7.67;
p<.05) degiskeninin istatistiksel olarak anlamli etkisinin bulundugu belirlenmistir. Agiklama orani olarak
en biyik etkiye sahip olan mizag tipleri dikkate alindiginda, Tip 9’un ardindan sirasiyla Tip 4 (R2=.51); Tip
3 (R?=.45) ve Tip 1 (R?=.44) mizac tir( gruplarinin geldigi goriilmektedir. Aciklama yiizdesi yiiksek
gruplarin ortak noktalarinin, Tip 9°da oldugu gibi 6z yeterlik alt boyutlarindan sadece Bireysel Ogretim
Yeterligi (i¢sel Faktorler) degiskeninin istatistiksel olarak anlamli yordayici etki gdstermesidir. Etki gliciine
bakildiginda ise, toplam varyansi en yiksek oranda agiklayan Tip 9 grubunda 6gretmen adaylarinin
Bireysel Ogretim Yeterligi (igsel Faktdrler) algisinda 1 birimlik artis, Meslege yonelik tutumlarinda olumlu
yonde 12.76’lk bir degisim olusturacagini géstermektedir (Tablo 1).

Katihmcilarin mizag tiplerine gore dagihimlari dikkate alindiginda 97 ile en yiiksek n sayisina sahip olan
Tip 5 grubundaki 6z yeterlik algilarinin mesleki tutuma etkisi noktasinda en dusik agiklama varyansina
sahip mizac tipi grubu oldugu gériilmektedir (R?=.32) (Tablo 1). Ayrica 6z yeterlik algilarini olusturan alt
boyutlardan Genel Ogretim Etkisi (Dissal Faktérler) degiskeninin meslege yénelik tutumun
belirlenmesinde istatistiksel olarak anlaml oldugu tek mizag tipinin, diger mizag tip gruplarindan farkl
olarak Tip 2 (t=2.42; p<.05) oldugu belirlenmistir. Bu noktada dissal faktorlerin yénlendirdigi 6z yeterlik

381



Kiremitci, Yildiz, Boz, Engiir& Vurgun — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 51(1), 2022, 367-390

algisinda olusabilecek 1 birimlik degisim, bu mizag tipine sahip bireylerin mesleki tutumlarinda 5.57’lik

pozitif yonll bir degisime neden olmaktadir (Tablo 1).

Tablo 1.

Mizag Tipi Gruplari icin Oz Yeterlik ve Tutum Dediskenleri Acisindan Regresyon Analizi

Mesleki Tutum

Coklu Baglanti

Mesleki Oz-yeterlik B B t p Tolerans  VIF
Sabit 31.56 3.93 .00
o Bireysel Ogretim Yeterligi (i¢csel Faktorler) x1 1214 65 7.12 .00 .994 1.006
= Genel Ogretim Etkisi (Dissal Faktorler) x2 1.42 .07 .79 43 .994 1.006
F = 26.32 (p=.00). R?= .436. <R? = .420 / Mesleki Tutum=31.56+12.14. x1+1.42. x2
Sabit 21.95 2.07 .04
t;_ Bireysel Ogretim Yeterligi (i¢sel Faktorler) x1 1063 .60 531 .00 .994 1.006
= Genel Ogretim Etkisi (Dissal Faktérler) x2 5.57 27 242 .02 .994 1.006
F=16.21 (p=.00). R?= .419. &R? =.393 / Mesleki Tutum= 21.95+10.63. x1+5.57. X2
Sabit 14.32 71 .48
« Bireysel Ogretim Yeterligi (i¢csel Faktérler) x1 1820 .67 397 .00 1.000 1.000
= Genel Ogretim Etkisi (Dissal Faktorler) x2 -.52 -02 -13 .89 1.000 1.000
F =7.89 (p=.00). R?= .454. <R? =.396 / Mesleki Tutum= 14.32+18.20. x1-.52. X2
Sabit 20.28 1.42 .16
: Bireysel Ogretim Yeterligi (i¢sel Faktorler) x1 1420 .68 4.45 .00 .994 1.007
= Genel Ogretim Etkisi (Dissal Faktérler) x2 2.69 15 .98 .33 .994 1.007
F = 10.82 (p=.00). R?= .508. <R? = .461 / Mesleki Tutum= 20.28+14.20. x1+2.69. x2
Sabit 35.57 4.63 .00
i Bireysel Ogretim Yeterligi (icsel Faktérler) x1 10.87 .56 6.61 .00 .980 1.021
= Genel Ogretim Etkisi (Dissal Faktérler) x2 .78 .04 51 .61 .980 1.021
F =21.94 (p=.00). R?= .318. <R? =.304 / Mesleki Tutum= 35.57+10.87. x1+.78. x2
Sabit 28.56 2.18 .03
© Bireysel Ogretim Yeterligi (i¢sel Faktorler) x1 1353 .66 554 .00 .888 1.126
= Genel Ogretim Etkisi (Dissal Faktérler) x2 .26 01 .11 91 .888 1.126
F=17.07 (p=.00). R?= .431. <R?=.406 / Mesleki Tutum= 28.56+13.53. x1+.26. X2
Sabit 40.04 2.53 .02
~ Bireysel Ogretim Yeterligi (i¢sel Faktorler) x1 1269 60 436 .00 .866 1.154
= Genel Ogretim Etkisi (Dissal Faktérler) x2 -1.91 -.08 -63 .53 .866 1.154
F =12.36 (p=.00). R?= .407. <&R? =.374 / Mesleki Tutum= 40.04+12.69. x1-1.91. x2
Sabit 36.18 2.68 .01
© Bireysel Ogretim Yeterligi (icsel Faktorler) x1 9.28 .53 393 .00 .969 1.032
=  Genel Ogretim Etkisi (Dissal Faktérler) x2 3.49 16 119 .23 .969 1.032
F =12.36 (p=.00). R?=.282. <&R? = .246 / Mesleki Tutum= 36.18+9.28. x1+3.49. x>
Sabit 22.07 2.41 .02
o Bireysel Ogretim Yeterligi (icsel Faktorler) x1 1276 .76 7.67 .00 .918 1.089
= Genel Ogretim Etkisi (Dissal Faktérler) x2 2.96 17 166 .10 .918 1.089

F = 29.54 (p=.00). R?= .537. <R?=.519 / Mesleki Tutum= 22.07+12.76. x1+2.96. x>
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Ogretmen adaylarinin dokuz tip mizag modellemesi kapsaminda almis oldugu puanlar dikkate
alindiginda, elde edilen sonuglar 6gretmen adaylarinin %21.7 (n=97) ile Mizag Tip 5, %15.9 (n=71) ile
Mizag Tip 1 ve %12.1 (n=54) ile Tip 9%da yogunlastigini géstermektedir (Tablo 2).

Tablo 2:

Pedagojik Formasyon Sertifika Programi Katilimcilarinin DTMM’ye Gére Dagilimlari
Mizag Tipi N %
Tip 1 71 15.9
Tip 2 48 10.8
Tip 3 22 4.9
Tip4 24 5.4
Tip 5 97 21.7
Tip 6 48 10.8
Tip 7 39 8.7
Tip 8 43 9.6
Tip 9 54 12.1

Beden egitimi alaninda pedagojik formasyon egitimi alan 6gretmen adaylarinin mesleki 6z-yeterlik
algilari ile tutumlari iliskisel perspektifte degerlendirildiginde, meslege yonelik tutum ile bireysel 6gretim
yeterligi (i¢sel faktorler) arasinda anlamh ve ylksek diizeyde bir korelasyon oldugu tespit edilmistir
(p<.05) (Tablo 3).

Tablo 3:

Ogretmen Adaylarinin Oz Yeterlik Algilari ve Meslede Yénelik Tutum Arasindaki iliski
Genel Ogretim Etkisi Meslege Yonelik
(Digsal Faktorler) Tutum

Bireysel Ogretim Yeterligi (icsel Faktorler) -124%% .636**

Genel Ogretim Etkisi (Digsal Faktorler) .005

**p<.01

Katilimcilarin meslek tutumlarinin cinsiyet degiskenine gore karsilastiriimasi sonucunda, kadin ve
erkek 6gretmen adaylarinin elde ettikleri ortalama puanlar arasinda istatistiksel olarak anlamli bir fark
bulundugu tespit edilmistir (p<.05). Buna goére, kadin 6gretmen adaylarinin mesleki tutum puanlarini
erkek adaylardan gére anlamli diizeyde yiksek olmasina ragmen, bu farka ait etki bayuklaginin kigiik
diizeyde (Cohen d=.20) gerceklestigi gdzlenmistir (Tablo 4).

Tablo 4:

Ogretmen Adaylarinin Meslege Yénelik Tutumlarinin Cinsiyet Dediskenine Gére Dederlendirilmesi
Kadin Erkek
(n=179) (n=267) t degeri Etki Biyiikliigii
Ort. SS. Ort. SS.

Meslege Yonellk 250, 974 76.78 1060  2.054* 20

Tutum

*p<.05

Katilimcilarin mesleki 6z yeterliklerinin lisans 6grenimi goérdikleri bolim degiskenine gore
degerlendirilmesine yonelik gerceklestiriien ANOVA analizi sonuglarina gore, Antrenorlik Egitimi
ogrencileri ile Rekreasyon egitimi &grencilerinin elde ettigi Bireysel Ogretim Yeterligi (icsel Faktorler)
puanlari arasinda anlamli bir fark bulunmaktadir (F=3.57; p<.05). Genel Ogretim Etkisi (dissal faktorler)
alt boyutunda ise boliimler arasinda anlamli farkin bulunmadig gézlenmistir (p>.05) (Tablo 5).
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Tablo 5:
Lisans Egitimi Alinan Béliim Dediskenine Gére Oz Yeterlik Algilarinin incelenmesi

N Ort. Ss. F Tukey(Post Hoc)
Bireysel Ogretim Yeterligi (igsel Faktorler)
Antrendrlik Egitimi 195 3.59 .52 3.57 Antrendrlik
Spor Yoneticiligi 139 3.52 .57 . Egitimi>
Rekreasyon 112 3.42 .52 Rekreasyon*
Genel Ogretim Etkisi (Digsal Faktorler)
Antrenorlik Egitimi 195 3.01 .53
Spor Yoneticiligi 139 3.06 .51 i R
Rekreasyon 112 3.11 .53
*p<.05

Tartisma ve Sonug

Bu arastirmada, beden egitimi alaninda pedagojik formasyon egitimi alan bireylerin, mesleki 6z-
yeterlik, tutum ve mizag tiplerinin incelenmesi hedeflenmistir. Arastirmada elde edilen bulgular alan
yazindaki benzer ve farkli arastirma sonuglari ile karsilastirilarak bu bélimde degerlendirilmistir.

Bulgularimiza gore, pedagojik formasyon programina katilim gosteren kadin katilimcilarin mesleki
tutumlarinin erkek adaylara goére daha yliksek diizeyde oldugu, ancak anlamli farka ait etki
blyuklGginin kiclk dizeyde bulundugu belirlenmistir. Tirkeli, Hazar, Tekkursun-Demir ve Namli
(2017), benzer bir sekilde formasyon egitimine katilan kadin 6gretmen adaylarinin mesleki tutumlarinin
erkek Ogretmen adaylarina goére daha yiksek oldugunu raporlamaktadir. Alan yazindaki diger
calismalarda da beden egitimi ve spor 6gretmenligi programinda egitim goren 6gretmen adaylar ve
egitim fakiltelerinde egitim alan 6gretmen adaylarinin benzer egilimlere sahip oldugu belirtiimektedir.
ilgili calismalarda kadin 8gretmen adaylarinin erkek 6gretmen adaylarina gére mesleki tutumlarinin daha
yiksek diizeyde bulundugu raporlanmaktadir (Doganer & Ozbek, 2019; Sahin & Sahin, 2017; Kesen &
Polat, 2014). Ogretmenlik mesleginin toplumda feminen bir meslek olarak stereotip haline getirilmesi,
meslege yonelik tutumlarin ve tercihlerin sekillenmesinde kadinlar lehine ortaya cikan farkhligin bir
nedeni olabilir (Kiremitci& Boz, 2019; Alon&DiPrete, 2015; Carrington, 2002;). Buna karsin, mevcut
arastirmada kadin ve erkek adaylar arasinda meslege yonelik tutum farkliliklarin kiigiik diizeyde bir etki
biyuklGgi gosterdigi dikkate alinmalidir. Bu nedenle, erkek ve kadin 6gretmen adaylari arasinda mevcut
toplumsal kosullar ve algilar sebebiyle ortaya gikabilecek mesleki tutum farkhliklarinin ciddi bir ayrisma
gostermeyebilecegi ve bu yonde gerceklestirilen degerlendirmelerin etki bayulklukleri dikkate alinarak
yapilmasi gerektigi distnulebilir.

Elde edilen bulgular dikkate alindiginda 6grenim goriilen bolim degiskenine gore bireysel 6gretim
yeterligi (icsel faktorler) alt boyutunda antrenérliik egitimi bolimu 6grencileri ile rekreasyon boliumi
ogrencileri arasinda etki buyukliga kiguk bir anlamli bir fark gézlenmistir. Yanik (2017) beden egitimi
o6gretmen adaylari lGzerine yaptigl calismasinda beden egitimi ve spor 6gretmenligi boliminde 6grenim
goren bireylerin 6z-yeterlik puanlarinin spor yoéneticiligi ve antrendrlik bolimiinde 6grenim goéren
bireylere gore anlamli bir sekilde daha yiiksek oldugunu raporlamaktadir. Ayni arastirmada, bizim
bulgularimiz ile benzer sekilde spor yoneticiligi ve antrendrliik bélimleri arasinda 6z-yeterlik durumlari
acisindan herhangi bir farkliiga rastlanmamistir. Gerek mevcut arastirmadaki anlamli farkhliga ait etki
blyuklGginin kuclk bir diuzeyde olmasi, gerekse Yanik (2017)'in galismasindaki sonuglar dikkate
alindiginda pedagojik formasyon 6grencilerinin bolim degiskenine (spor yoneticiligi, antrenorliik egitimi
ve rekreasyon) gore 6gretmen 6z-yeterlik algilarinin belirgin bir farklilik gostermedigi soylenebilir. Bunun
yani sira, elde edilen bulgular spor yoneticiligi, antrendrliik egitimi ve rekreasyon programlarinda egitim
alan pedagojik formasyon 0Ogrencilerinin 6gretmenlik meslegine tutumlari bélim bazinda farkhhk
géstermedigine isaret etmektedir. Benzer sekilde, Doganer ve Ozbek (2019) de beden egitimi ve spor
6gretmeni adaylari ve formasyon programina katilan spor yoneticiligi, antrenorliik egitimi ve rekreasyon
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programi o6grencilerinin 6gretmenlik meslegine karsi tutumlarinin bolim bazinda herhangi bir farkhlik
gostermedigini raporlamislardir.

Beden egitimi ve spor alaninda pedagojik formasyon programina katilan bireylerin dokuz tip mizag
modellerinden sirasiyla Tip 5 (%21.7), Tip 1 (%15.9) ve Tip 9 (%12.1) gruplarinda yogunluk goésterdigi
belirlenmistir. Yildiz (2019)'in gergeklestirdigi calismada beden egitimi alanindaki 6gretmen adaylarinin
siraslyla Tip 2, Tip 1 ve Tip 9 mizag turlerinde yogunluk gosterdigi raporlanmaktadir. Benzer sekilde, Ates
(2019) diger branslardaki 6gretmen popilasyonunda Tip 2, Tip 1 ve Tip 9 mizaglarina iliskin ortalama
puanlarin daha yiksek oldugunu belirtmektedir. Mevcut calisma ile Yildiz (2019) ve Ates (2019)'in
calismalarindaki temel farkhlik Tip 5 ve Tip 2 mizag tirleri agisindan elde edilen bulgulardir. Tip 2 mizag
tlrinin o6zellikleri incelendiginde 6gretmenlik mesleginin gerektirdigi kisisel Ozelliklerin bu mizag
modelinde yer aldigi soéylenebilir: duygusal, samimi, disa donik, kolay bir sekilde temas ve iletisim
kurabilen, sosyal iliskileri gliclli, sevgi dolu, fedakar, yardimsever, verici bireylerdir (Selguk & Yilmaz,
2015). Bizim arastirmamizda yogun olarak gorilen Tip 5 mizag tiirline sahip kisilerde ise ice donik,
sessiz, cekingen, analitik, yalnizhg seven, gozlemci, akilci, soyutlayici, iliskilerinde soguk, mesafeli,
objektif, arastirmaci, mantikli 6zellikler gorilmektedir (Yilmaz vd., 2014b). Tim bu o&zelliklere
bakildiginda ise beden egitimi bransinda formasyon egitimine katilan 6grencilerde yogun olarak goriilen
Tip 5 mizacin 6gretmenlik meslegi ile olan bag ve iliskisi zayif bir goriinime sahip oldugu
degerlendirilebilir. Bu durum pedagojik formasyon programinin 6gretmen nitelikleri ve kisilik 6zellikleri
acisindan barindirdigl uyumluluk diizeyini tartismal bir hale getirebilir. Buna karsin alanyazindan farkli
olarak Tip 5 mizag tiirlinuin katihmcilarimiz arasinda yogun olarak gézlenmesi tekrar galismalari ile kanita
ve derinlemesine incelenmeye muhtacg bir bilgi olarak da gorilmelidir. Nitekim, dnceki ulusal alanyazin
cahismalari (Yildiz, 2019; Ates, 2019; Tatincl, 2017) 6gretmen adaylari, O6gretmenler ve Tirk
toplumunda Tip 1, Tip 2 ve Tip 9 mizag tirlerinin yogun oldugunu gostermis; herhangi bir Ust ve alt
popilasyonda Tip 5 mizag tirGndn yaygin olduguna dair bir bilgiye ulasilamamistir.

Tltlincl (2017) sporcularda mizag tiplerini incelemek amaciyla gercgeklestirdigi ¢calismasinda yogun
olarak dagihm gosteren mizag tiplerinin Tip 1 ve Tip 9 oldugunu raporlamistir. Benzer bir sekilde, bizim
¢alismamizda Tip 1 ve Tip 9 gruplarinda yogun bir dagilim oldugu goézlenmistir. Bu noktada, Tip 1 mizag
kusursuzlugu arayan mizag tipi olarak nitelendirilirken, bu mizag tipine sahip bireyler eylemlerinde
mikemmeliyetgi, idealist, dizenli, 6z disiplinleri yiksek, planh, sorumlu ve ilkelidirler (Yilmaz vd., 2014a).
Bu mizag tipine sahip bireyler ¢ 6nemli 6zellikleri ile 6n plana gikarlar: mikemmeliyetci, idealist ve
sistematik (TUtldncd, 2017). Tip 9 ise, sakin, huzurlu, bariscil, hayir demekten cekinen, fiziksel olarak
tatmin olma gldlsu yiksek, ¢atismalardan ve huzursuzluktan uzak, rahatina diskiin, esnek, sabirli,
cekingen ve erteleyen bir yapiya sahiptir (Yilmaz vd., 2014). Bu yonden bakildiginda, Tip 1 ve Tip 9’'daki
miza¢ dagilimin sportif kimlik yapisi ile Turk toplumunda yogunluk gésteren mizag tipleri ile iliskisinin
bulunabilecegi sdylenebilir. Nitekim, sporcular ve spor bilimleri alaninda yapilan ¢alismalar Tip 1 ve Tip 9
gruplarinin popilasyon icerisinde yogunluk gosterdigini ortaya koymaktadir (Titlincid, 2017; Yildiz,
2019). Bunun yani sira, Ates (2019) tarafindan diger alanlarda hizmet veren 6gretmenler Uzerinde
vapilan ¢alismada da Tip 2, Tip 1 ve Tip 9’un 6n plana ciktig rapor edilmektedir. Dolayisiyla, Tip 1 ve Tip
9 agisindan bu galismada ve alan yazinda ortaya ¢ikan benzer sonuglar bireylerin sportif kimlik yapisi ve
deneyimlerinden kaynaklanabilecegi gibi, toplumsal kisilik dinamiklerinden kaynakl olarak Tirkiye
toplumuna ait 6zelliklerden de kaynaklanabilir. Bu degerlendirmelerin agimlayici bir sekilde hem spor
alanindaki bireyler tizerinde hem de Tirk toplumunu temsil eden genis popilasyonlar tzerinde yapilacak
mizag ¢alismalari ile incelenmesi 6nerilmektedir.

Ogretmen adaylari {izerinde yapilan calismalarda mesleki 6z-yeterlik ile tutumlar arasinda orta
diizeyde bir korelasyon bulundugu raporlanmaktadir (Sahin & Sahin, 2017; Dadandi, Kalyon & Yazici,
2016; Nakip & Ozcan, 2016). Bakag ve Ozen (2016) tarafindan Pedagojik Formasyon programina katilan
ogrenciler tzerinde yapilan arastirmada 6z-yeterlik modeli agisindan sinif yénetimi, 6gretim stratejileri
ve 6grenci katilimini iceren model kullaniimis ve bu model igerisindeki alt boyutlar ile mesleki tutum
arasinda kiglk diizeyde bir iliski saptanmistir. Alan yazindaki bu ¢alismalarda mesleki 6z yeterlik ve
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tutum arasinda kiiglik ve orta dizeyde dogrusal yonli iliskiler saptandigi gérilmektedir. Buna karsin,
bizim galismamizda mesleki 6z-yeterligin bireysel 6gretim yeterliligi (igsel faktorler) alt boyutu ile mesleki
tutum arasinda dogru yonlu ve glglu bir iliski bulunurken, genel 6gretim etkisi (digsal faktorler) ile
mesleki tutum arasinda herhangi bir korelasyon saptanmamistir. Bu baglamda mesleki 6z-yeterligi ifade
eden alt boyutlardaki degisimin mesleki tutumlardaki iliskiyi agiklama noktasinda farkli parametreler
ortaya koyabilecegi soylenebilir. Cesitli teorik cercevedeki 6z yeterlik alt boyutlari ve modelleri ile
mesleki tutum baginin anlamlilik ve iliski gict yoninden farkhlik gosterebilecegi degerlendirilebilir.
Ayrica, arastirmamizda ortaya c¢ikan sonuglardan yola gikarak bireysel ogretim yeterligi glclu bir
o6gretmenin meslegine karsi tutumlarinin yiksek olmasi ve olumlu tutumlar beslemesi de beklenen bir
sonug olarak distintlebilir. Nitekim, bireysel 6gretim yeterligi 6gretmenin &grencilerin 6grenmesi
lizerindeki otonom etkisine olan inanci ve kendi becerisi ve kapasitesinin 6grencilerin 6grenmesinde
daha etkin olduguna iliskin degerlendirmelerini icermektedir (Gibson&Dembo, 1984).

Arastirmanin ana problem durumu c¢ergevesinde, farkli miza¢ tiplerine sahip katilimcilarin
ogretmenlik meslegi 6z-yeterlikleri ile mesleki tutumlari arasindaki etkilesim incelenmistir. Bu inceleme
cercevesinde ortaya cikan bulgular 3 ayri degerlendirmeyi beraberinde getirmektedir;

1) Tim mizag tlrlerinde bireysel 6gretim yeterliginin mesleki tutuma olumlu yonde bir etkisi
bulunmaktadir. Bu baglamda bireysel 6gretim yeterliginin mesleki tutuma olan etkisi bireysel farkhliklar
icermemekte, popuilasyonun genelinde i¢sel faktorler mesleki tutumu pozitif yonde etkilemektedir.

2) Dikkat ¢ekici bir diger bulgu ise, herhangi bir mizag turiinde genel 6gretim etkisinin mesleki tutuma
etkisi bulunmazken, Tip 2 mizag¢ turiindeki katilimcilarin genel 06gretim etkisi algilarinin mesleki
tutumlarina yordayici bir etkisinin bulunmasidir. Bu durum Tip 2 mizaca sahip bireylerin sahip oldugu
ozelliklerle iliskili bir sekilde degerlendirilebilir. Nitekim bu mizag tipi duygusal, samimi, disa donik,
kolayca ve samimi bir sekilde temas ve iletisim kurabilen, sosyal iliskileri gli¢lii, sevgi dolu, fedakar,
yardimsever, verici 6zellikler barindirmaktadir (Yilmaz vd., 2014b). Sosyal iligkilere bagh duygusal ve
hassas Ozellikler barindiran bu mizag tipinin digsal faktorleri ifade eden genel 6gretim yeterliginden
etkilenmesi, kendi 6z-yeterlikleri disindaki faktoérlerin mesleki tutumlarina yansimasi noktasinda araci
olabilir. Bu nedenle, Tip 2 mizag turindeki 6gretmen adaylarinin 6gretim sireclerinde ve mesleki
faaliyetlerinde sosyal destek agisindan zengin bir ortamda bulunmasi 6nem tasimaktadir. Nitekim, bu
mizag tlrine sahip 6gretmen adaylarinin mesleki siireglerdeki tutum ve davranislari sinif disinda ve
kendilerinden bagimsiz gelisen olay ve faktérlerden olumlu veya olumsuz yonde etkilenmeye miusait
olabilecegi degerlendirilmistir.

3) Son olarak ortaya gikan 6nemli bir bulgu da Tip 8 (%24.6) ve Tip 5 (%30.4) mizag tlrlerine ait 6z-
yeterlik algilarinin mesleki tutumlar yordama noktasinda en disiik diizeyi gdstermesidir. Oncelikle,
mizag tiplerinin dagilimi incelendiginde Tip 5’in katilimcilar arasinda en yogun olarak gorilen mizag
modeli oldugu gozlenmektedir. Buna karsin, mesleki 6z-yeterlik ve tutumlar arasindaki etkilesimin en
disik oldugu grubun Tip 5 olmasi olduk¢a 6nemli bir bulgu olarak degerlendirilmistir. Bu noktada,
pedagojik formasyon egitimi alan bireylerin kisilik ozellikleri, 6z-yeterlikleri ve tutumlari agisindan
dgretmenlik meslegine uyumlulugu tartismali bir hale gelmektedir. Ozellikle Tip 5 mizacin dzellikleri
degerlendirildiginde 6gretmenlik mesleginin temel 6zellikleri ile birtakim uyumsuzluklar gézlenmektedir.
Nitekim, Tip 5 mizag¢ 6zellikleri ice doniik, sessiz, ¢ekingen, analitik, yalnizhgl seven, gozlemci, akilci,
soyutlayici, iliskilerinde soguk, mesafeli, objektif, arastirmaci, mantikl kisilerde goérilmektedir (Selguk &
Yilmaz, 2018).

Gelecek arastirmalarda karsilastirma gruplarinin da bulundugu (farkli branslardan 6gretmen adaylari,
beden egitimi ve spor 6gretmen adaylar) arastirma tasarimlarinin kullanilmasi bu arastirmada elde
edilen sonuglarin derinlemesine incelenmesi agisindan énem tasimaktadir. Ayrica, nitel arastirmalar ile
pedagojik formasyon programi katilimcilarinin kisisel 6zellikleri, 6z-yeterlikleri ve tutumlari hakkindaki
goruslerinin  nedensel ve ¢ok boyutlu bir c¢ercevede incelenmesi arastirmalarin perspektifini

386



Kiremitci, Yildiz, Boz, Engiir& Vurgun — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 51(1), 2022, 367-390

genisletebilir. Katihmcilarin kendi 6z degerlendirmelerini iceren arastirmalara ek olarak, pedagojik
formasyon programini ylriiten 6gretim elemanlarinin ve yoneticilerinin de sire¢ hakkindaki goruslerini
iceren arastirmalarin gergeklestirilmesi Onerilmektedir. Bunun vyani sira, pedagojik formasyon
programinin éncesinde, surecinde ve sonunda 6gretmen adaylarinin yeterliklerini bilissel, duyussal ve
kisisel perspektifte 6lgen On test ve son test desenli ¢calismalar da yuritalebilir. Son olarak pedagojik
formasyon programlarindan mezun olarak 6gretmenlik meslegine baslayan bireylerin, mesleki hizmet
sureglerinin, yeterliklerinin ve tutumlarinin incelenmesi, pedagojik formasyon programinin ciktilarini
tespit edebilmek agisindan faydal olabilir.

"Bu arastirmanin planlanmasi, verilerin toplanmasi, analizi ve raporlanmasi sirasinda “Yiksekogretim
Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”nde yer alan etik ilke ve kurallara uyulmustur.
Bilimsel Arastirma ve Yayin Etigi'ne aykiri herhangi bir uygulama yapilmamis ve arastirmaya katilan tiim
bireysel katilimcilardan bilgilendirilmis onam alinmistir."
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