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Pre-vocational education received by the teachers affects the quality of their practices.
Teacher candidates, who received sample practices in the undergraduate education in
terms of effective teaching skills, encounter teaching planning, establishing positive
communication with the families and students, classroom management, providing
teaching effectively, making evaluations taking individual differences into account
skills. Besides, effective cooperation between the faculty, school, teacher candidate, and
classroom teacher in the institutions where the teacher candidates do practices and
observations during their undergraduate education is significant. The study, designed
with focus group discussion method in qualitative research method, examines the
perception of teacher candidates regarding their cooperation experiences. The study,
conducted with 10 teacher candidates in the fall term of the 2019-2020 academic year,
was based on the experiences of the participants in effective teaching skills and
cooperation concepts regarding the education of the students with special needs in the
classrooms where they do practices. The data obtained from the focus group
discussion were analyzed with descriptive analysis and turned into findings in
“Opinions about the Program, about Professional development, about Faculty-school
cooperation, about Qualified personnel” themes. The participants emphasized the fact
that diversity must be provided in the school type and level to practice, and the
significance of practice teacher training.
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Etkili 6gretim becerileri

Ogretmenlerin meslek 6ncesi aldiklari egitim, uygulamalarimin niteligini etkilemektedir.
Lisans egitiminde etkili 6gretim becerileri yoniinden 6rnek uygulamalar1 goren 6gretmen
adaylar1 6gretimi planlama, aile ve dgrenciler ile olumlu iletisim kurma, siuf yonetimi,
Ogretimi etkili bir bicimde sunma, bireysel farkliliklar1 dikkate alir bicimde degerlendirme
yapma becerileri ile kargsilasmaktadir. Ayrica lisans egitimleri siirecinde uygulama ve
gozlem yaptiklar1 kurumlarda, fakiilte, okul ve &gretmen adayr ile smif Ogretmeni
arasindaki etkili is birligi énem tasimaktadir. Nitel arastirma yonteminde odak grup
goriisme teknigi ile desenlenen arastirmada &gretmen adaylarinin is birligi deneyimlerine
yonelik algilar1 irdelenmistir. 10 6gretmen aday: ile 2019-2020 egitim Ogretim yih giiz
déneminde gergeklestirilmis, katilimcilarin uygulama yaptiklari siniflarda 6zel gereksinimli
ogrencilerin egitimlerine yonelik etkili 6gretim becerileri ve is birligi kavramlarma iliskin
deneyimleri temel alinmistir. Odak grup goriismesi sonunda elde edilen veriler betimsel
analiz ile analiz edilmis, “Programa yonelik, Mesleki gelisime yonelik, Fakiilte okul is
birligi, Uzman personele yonelik goriisler’” ana temalarinda bulgulara doniistiirtilmiistiir.
Katiimcilar, uygulama yapilan okul tiir ve kademelerinde gesitlilik saglanmasi ile
uygulama 6gretmenligi egitimlerinin 6nemine vurgu yapmuslardir.
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Giris
Meslek Oncesi siirecte Ogretmenlik uygulamalari, 0gretmen adaylar1 tarafindan kuramsal
olarak kazanilan bilgilerin uygulamaya aktarilip, teorigin anlamli hale gelmesini saglamaktadir
(Severcan, 2007). Tebligler Dergisinde (1998), 6gretmenlik uygulamalarinin amacinin
“Ogretmen adaylarmin dgretmenlik meslegine daha iyi hazirlanmalarmi, dgrenim siiresince
kazandiklar1 genel kiiltiir, 6zel alan egitimi ve Ogretmenlik meslegi ile ilgili bilgi, beceri,

tutum ve aliskanliklarimi gercek bir egitim-ogretim ortami iginde kullanabilme yeterliligi
kazanmalar1”

seklinde belirtildigi goriilmektedir. Nitekim Ogretmenlik uygulamalar: ile 6gretmen aday: igin
kuramsal olarak kazandiklar1 bilgileri pratik olarak kullanmaya, 6grencilik roliinden &gretmenlik
roliine ge¢mek igin deneyimler kazanmaya ve meslegiyle ilgili tutumlar gelistirmeye baslamasi
bakimindan 6nemli bir siirectir. Bu siire¢, 6gretmen yetistirme programlarinin her zaman 6nemli bir
boyutunu igermektedir (Conderman, Morin ve Stephens, 2005). Ogretmen yetistirme programlarinda
ogretmen adaylarmin alandaki uzmanlar ve 6gretmenlerle is birligi icerisinde calismalar yapmalari,
hem mesleki gelisim agisindan hem de uygulamalarin zenginligi agisindan ¢ok énemlidir. Is birligini;
ortak bir amag dogrultusunda ¢alisirken ortak karar vermeye gondillii olarak katilan en az iki esit taraf
arasindaki dogrudan etkilesim tarzi olarak tanimlayan Friend ve Cook (2007), bu ortaklig: goniilliiliik
esasina dayali olarak yapmanin énemine deginmistir. s birliginde ortak amag olusturmak, olumlu
tutum gelistirme ve giiven-saygi cercevesinde iligkiler gelistirilmesinde etkilidir. Farkli uzmanlik
alanlarina sahip egitimcilerin 6grencilerin basarilarini engelleyen sorunlara ¢oziimler iiretmek igin
goniilli olarak birlikte calistiklar1 bir siireg olan is birligi etkinlikleri ile 6grencilere nitelikli egitim
hizmetleri saglanabilmektedir. Ancak alanda yapilan arastirmalar 6gretmen egitimi programlarinda is
birliginin yeterince ele alinmadigim gostermektedir (Shippen, Crites, Houchins, Ramsey ve Simon,
2005). Ogretmen hazirlik programlarinin hem genel egitim hem de 6zel egitim 6gretmen adaylarini ig
birligine hazirlamak igin yeterli igerige sahip olmasi gerektigini belirten Harvey ve digerleri (2010),
bununla ilgili kurs ve saha deneyimlerinin zenginlestirilmesini Snermislerdir. Bu konuda ayni
diisiinceleri paylasan Arthaud, Aram, Breck, Doelling ve Bushrow (2007), genel ve 6zel egitim
Ogretmen adaylarmin is birligi becerilerini gelistirmek amaciyla seminerlerin gerekliligine dikkat
¢ekmenin yaninda, 6gretmen yetistirme programlarinin ders igeriklerinde is birligi ve birlikte
Ogretimin onemini vurgulamislardir. Ayrica alan uygulamalarinda 6gretmen adaylarinn is birligi ile
ilgili caligmalar1 gézlemleyemedigini veya uygulayamadigin tespit etmislerdir. Dolayisiyla 6gretmen
adaylarinin teorik derslerinde aldiklar1 bilgileri uygulama alaninda gozlemleyememesi ve
uygulayamamas: sonucu etkili 6gretim becerilerinde uygun baglantilar saglanamayip giigliikler
yasanmaktadir. Bu konuda arastirmacilar is birligine dayali gorevlendirmelerin, saha calismalarinda
teorik bilgilerin is birligi icerisinde gozlenmesi ve uygulanmasini ve son olarak is birligi calismalariyla

ilgili kurslarin hem Ogretmen adaylarina hem de alandaki 6gretmenlere verilmesi gerektiginin
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onemine deginmektedirler (Arthaud, Aram, Breck, Doelling ve Bushrow, 2007).

Is birligi pek ¢ok kisi tarafindan dogal olarak gelisen bir siire¢ olarak tanimlamasina karsin,
aslinda herkes i¢in dogal olmayan bir durum olmanin yaninda iletisim ve is birligi, okullar
baglaminda Ogretilmesi gereken bir beceridir (Friend, 2000). Ogretmen adaylarinin ve alandaki
Ogretmenlerin bir arada bulunmast is birliginin gerceklestigi anlamina gelmeyip, is birligi i¢in pek ¢ok
becerinin de gelistirilmesi gerekmektedir. Bu beceriler agik bir sekilde 6gretimle, uygulamaya
gecirilmelidir. Is birligi igerisinde ders aktarimi, teorik derslerin alanda uygulanmasi, &zel egitim
Ogretmen adaylarinin danisman Ogretmenleri tarafindan desteklenmesi ve derslerde Ogrenilen
kavramlarin uygulanmasina olanak tanimaktadir (Kilgore ve digerleri, 2003). Friend (2000), smuf
ortamlarindaki gesitliligin is birligini bir zorunluluk haline getirdigini belirterek bir kisinin tiim
Ogrencilerin ihtiyaglarii karsilamak icin yeterli donanimda olamayacagini ifade etmektedir. Egitim
ortamlarinda 6grenci 6zelliklerinin cesitlilik gostermesi kiiltiirel olarak duyarli, 6grenme icin evrensel
bir planlama yapabilen 6gretmenlerin varligini gerekli kilmaktadir. Bu baglamda farkl alanlarda 6zel
gereksinimleri olan Ogrencilere etkili bir 6gretim sunabilmek adina gerek meslek oncesi siirecte
Ogretmen adaylarinin aldiklar: dersler (Pistav Akmese ve Kayhan, 2016; 2017a; 2017b); gerekse meslek
i¢i slirecte 6gretmenlerin mesleki bilgi ve becerilerinin gelistirilmesine yonelik diizenlenen hizmet igi
egitimler biiyilk 6nem tagimaktadir. Ote yandan tiim bu diizenlemelerin is birligini icermesi
gerekmektedir. Ciinkii 6gretmen adaylarmin lisans doneminde se¢meli ders olarak almis olduklar:
Isaret Dili derslerine iliskin goriislerinin incelendigi bir arastirmada Pistav Akmege ve Kayhan
(2017b), d6gretmen adaylarmin isitme engelli 6grencilere daha etkili bir 6gretim sunabilmek adina bu
dersi almis olmanin mesleki kariyerlerine olumlu katkis1 olacag1 yoniinde goriis bildirdikleri, ayrica
uygulama saatlerinin artirilmasi ve isitme engelli 6grencilerin devam ettigi okullar, sivil toplum
kuruluslari ile is birligi yapilmasi 6nerisinde bulunduklarini belirtmislerdir. Tiim bu diizenlemelerde
Ogretmen adaylarmin dersleri teorik ve uygulama esasma gore nasil alacaklari ile dgretmenlerin
mesleki gelisim ihtiyaclar1 gozoniine alinarak, egitimler sonunda goriislerinin alinarak izleme
degerlendirme calismalar1 da yapilmasi Onerilmektedir (Pistav Akmese ve Kayhan, 2019). Etkili bir
Ogretim, farklilastirilmis ogretim hizmetleri ve olumlu davramgsal destekler gibi pek ¢ok bileseni
icermektedir. Dolayisiyla okullar birbirleriyle yakin calismak icin 6zel egitim ogretmenleri ve farkh
alanlardaki uzmanlarla; egitim hizmetlerinin planlanmasi, sunulmasi ve degerlendirilmesi

konularinda is birligi igerisinde ¢alismalidir (Friend, 2011).

Is birligi ile 6gretim, ayni egitim ortaminda calisan egitimcilerin sorumluluk, beceri ve bilgi
paylasimlarini icermekle beraber; ayni ortamda bulunan her egitimci bu yontemden aktif olarak yarar
saglamaktadir (Villa, Thousand ve Nevin, 2008). Is birliginin etkili bir bi¢cimde ytriitildigi
ortamlarda egitimciler 6zel gereksinimli 6grenci i¢in egitim siirecinin tamamini nasil planlayacaklar:
ve siirdiiriilecegi hakkinda karsiikli paylasimlarda bulunmaktadirlar. Ortak sorumluluklar

almalarinin yaninda her ¢ocugun gelisim 6zelliklerine uygun farkli 6gretim yontemlerini de bir arada
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kullanabilmektedirler (Solis, Vaughn, Swanson ve Mcculley, 2012; Friend ve digerleri., 2010).
Dolayisiyla egitimcilerin 6grenci icin farkli dgretim yontemleri se¢me, planlama ve uygulama
asamalarinda birlikte karar vererek aktif rol almalar1 ne kadar 6nemliyse, 6gretmen adaylarinin da
Ogretim siireci icerisinde yer almalari, katilmalar1 ve bilgi paylasiminda bulunmalar1 o derece
onemlidir. Stirece aktif katilim saglayan 6gretmen adaylar1 bu sayede bilgiye ulasma, ortak bir amag
i¢in bir arada bulunma, kaynak saglama gibi 6grenciyle ilgili kazanimlarin yaninda is birligi i¢inde
oldugu &gretmenlerden de bircok deneyim saglamaktadir (Vuran, 2009). Ozel egitim alaninda
O0gretmen adaylarinin bu becerilerinin kazandirilmasma yonelik ¢alismalar, uygulama dersleri
kapsaminda yiiriitiilmektedir. Bu derslerin temel amaci 6gretmen adaylarinin meslek Oncesinde
isbirligi ve etkilesim becerileri, giicliiklerle bas edebilme, ekip icerisinde ¢alisma, bireysellestirilmis
egitim plani hazirlama, plam1 uygulama, meslege ve uygulamalara karsi olumlu tutum gelistirme
seklinde belirlenmistir. Ogretmen adaylarmin bu siirecte pek ¢ok beceriyi kazandiklari, plan
hazirlama ile uygulama arasindaki farkindaliklarinin arttigr goriilmektedir (Vuran, Bozkus-Geng ve
Sani-Bozkurt, 2017). Ogretmen adaylarinin uygulama derslerini temel alan aragtirmada, bu siirecin
onemi ve Ogretmenlik mesleginin nasil yapilacagr ile ilgili temel becerilerin kazanildig:
belirtilmektedir (Ben-Peretz, 2001). Alanda yapilan ¢alismalar ayrica 6gretmen adaylarinin egitiminde
ve gelisiminde 6gretmenlik uygulamalarinin niteligine dikkat cekmekte, etkili uygulamalar sayesinde
meslege karsi olan diislincelerinin, sorumluluk ve paylasim duygularmin olumlu yonde degistigini
ortaya koymaktadir (Beck ve Kosnik, 2002; Brooks, 2006). Ogretmenlik uygulamalarinin niteligi
Ogretmen adaylarinin gelecekteki meslek hayatlarin1 olumlu yonde etkilemektedir. Ancak
gliniimiizde 0gretmen adaylar1 ve meslek grubundaki dgretmenler arasinda nasil bir iletisim ve is
birligi oldugu, olmas: gerektigi konusunda yapilan calismalarin yeterli olmadigi goriilmektedir
(Blackwell ve Rossetti, 2014). Day1, Bilgi¢, Ozdemir Kilig, Okyar (2019), 6gretmen adaylarina is birligi
icinde ¢alisma becerileri kazandirmak amaciyla verilen doniitlerin etkisini inceleyen deneysel bir
calisma yapmuslardir. Arastirma sonucunda Ogretmen adaylarimin is birligi iginde c¢alisma
performanslarina dayali doniitlerin, olumlu etkileri oldugu belirlenmistir. Vuran, Bozkus-Geng ve
Sani-Bozkurt (2017) ise is birligi 6gretim yontemiyle bireysellestirilmis egitim programinin (BEP)
gelisim siireciyle ilgili olarak yapmis olduklar: durum ¢alismasinda, 6gretmen adaylarinin is birligiyle
Ogretim etkinlikleri sayesinde Ogretim uygulamalar1 yaptiklari, BEP hazirlama asamalarim
gozlemledikleri, Ogrencilerin gereksinimlerine uygun farkli yontemler belirleyerek uyarlamalar
yaptiklari, birbirleriyle etkili iletisim kurduklari sonuglarini elde etmislerdir. Dolayisiyla 6gretmen
adaylarinin meslek Oncesi siiregte is birligi algilarinin irdelenmesi, 6gretmenlik uygulamalar
siirecinden beklentileri ile uygulamalarin niteliginin artirilmasi konusunda goriiglerinin incelenmesi
ihtiyacindan dogan bu calisma, 0zel egitim Ogretmenligi lisans programinda 2016 yilinda yapilan
degisiklikle birlikte ilk mezunlarin 2019-2020 yilinda verildigi yi1l planlanmistir. Bu yoniiyle 6zel

egitim Ogretmen adaylarinin ilk mezunlarmin, IV, VI. ve VII. dénem uygulamalarina iligskin
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deneyimlerini igermektedir. Ogretmen adaylarimin goziiyle gerek meslek oncesi gerekse meslekteki
Ogretmenlerin is birligi siirecinin irdelendigi bu calismanin, 6gretmenlik uygulamalar1 dersleri
hakkinda bilgi vermesi bakimindan 6nemli oldugu diisiiniilmektedir. Genel amaci, son smif ozel
egitim 6gretmen adaylarimin ikinci, tiglincii simif uygulama dersleri deneyimlerini de temel alarak
mesleki gelisim ve yeterlikler baglaminda meslek dncesi is birligine yonelik gortislerinin incelenmesi

olan bu arastirmada su sorulara yanit aranmaistir:
Ozel egitim 6gretmenligi son sinif 6grencilerinin;

1. Lisans egitim programu siiresince aldiklar1 uygulama dersleri (Ozel Egitim Kurumlarinda
Gozlem, Ozel Egitimde Okul ve Kurum Deneyimi, Ozel Egitimde Ogretmenlik

Uygulamasi I) hakkindaki goriisleri nelerdir?

2. Uygulama derslerinin, 6gretmenlikle ilgili mesleki yeterliklerine etkisine iliskin goriisleri

nelerdir?

3. Uygulama derslerinin etkililigini artirmak igin yapilmasi gerekenlere iliskin goriis ve

Onerileri nelerdir?

4. Uygulama okullarinda 6gretmen aday1 ve uygulama Ogretmeni arasindaki is birligi

hakkindaki goriisleri nelerdir?
5. Uygulama okullarindaki is birligine etki eden faktorlere iliskin goriisleri nelerdir?
Yontem

Lisans egitimine egitim fakiiltesi Ozel egitim Ogretmenligi VII. donemde devam eden
Ogretmen adaylarinin meslek oncesi siire¢teki uygulama dersleri ve bu derslerin mesleki gelisimlerine
katkis1 noktasinda okullardaki is birligine iliskin goriislerinin incelendigi bu g¢alisma nitel desende,
betimsel bir ¢alismadir. Arastirmanin verileri, odak grup goriisme teknigi ile toplanmistir (Krueger,
2002). Calismada katilimcilar, a) Lisans programi 6zel egitim 6gretmenligi VII. doneme devam etmek,
b) IV. Yariyilda Ozel Egitim Kurumlarinda 3 kredilik Ozel Egitim Kurumlarinda Gozlem ve 3. Smif
bahar déneminde (6.yariyil) 3 kredilik Ozel Egitimde Okul ve Kurum Deneyimi derslerini almis,
basari ile tamamlamis olmak, c¢) Katilim1 goniillii kabul etmek ile d) VII. Dénemde Ozel Egitimde
Ogretmenlik Uygulamasi I dersini aliyor olmak kosullarina gore belirlenmistir. Veriler, Giineydogu
Anadolu Bolgesinde bir vakif iiniversitesi egitim fakiiltesi 6zel egitim 6gretmenligi lisans programi
son smifa devam eden 10 6gretmen aday ile goriismeler sonucu elde edilmistir. Veriler katithmcilarla
odak grup goriisme teknigi ile goriisiilerek, 2019-2020 Egitim-Ogretim yili giiz doneminde
toplanmugtir. Oncelikle birinci aragtirmaci tarafindan son sinif 6gretmen adaylarma arastirma amaci
acgiklanmis, katilimin gondlliiliik esas1 oldugu belirtilerek katilimi kabul eden 6gretmen adaylar

belirlenmistir. Ardindan goriisme giin ve saatinin belirlenmesiyle birlikte (10 6gretmen adaymin
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uygun saati planlanarak), odak grup goriisme teknigi i¢in hazirliklar yapilmistir. Katihmcilara ait

bilgiler, Tablo-1’de yer almaktadir.

Tablo 1. Ogretmen adaylarinin demografik bilgileri (n:10)

Yas ortalamasi 27

Cinsiyet f

Kadin 4

Erkek 6

Staja gittigi okul tiirii

Ozel Egitim Okulu-1 Kademe 4 (01, 02,03,04)
Ozel Egitim Okulu-2. Kademe 4 (05,06,07,08)
Genel Egitim Okulu Ozel Egitim Smift 2 (09, 010)

Bir 6nceki mezun oldugu lisans programi

Sosyal Bilgiler Ogretmenligi 01

Tiirkce Ogretmenligi 03

Yakin cevresi ve ailesinde 6zel gereksinimi olan birey var mi1?

Evet 2 (05,07)
Yakinlarin 6zel gereksinim tiirii

Otizm 1(05)

Down sendromu 1(O7)
Uygulama okulunda sik karsilastig1 yetersizlik alani

ZY 8 (01, 02, O3, 04, O5, 06,07,08)
Otizm 6 (01, 02, 04, O5, O7; O9)
Down Sendromu 6 (C)l, 02, 04, 08, 9, 010)
Gorme Yetersizligi 3 (04, 05,010)
Isitme Yetersizligi 2 (07, O10)

Tablo-1"de belirtildigi tizere 4'{i kadin 10 6gretmen aday1 katilimcinin yas ortalamasi 27 ve iki
kattimer (O1-O3) daha once bir lisans programindan mezundur. O5’in otizm, O7'nin ise down
sendromu tarust olan yakin akrabalari bulunurken; 4 gretmen aday1 (O1, 02, O3, O4) Ozel Egitim
Okulu 1 Kademe; 4 6gretmen aday1 ise 4 (05, 06, 07, O8) Ozel Egitim Okulu 2. kademede
ogretmenlik uygulama dersini yiiriitmektedir. 2 6gretmen aday1 (09, O10) ise Genel Egitim Okulu
Ozel Egitim Smifinda uygulamaya devam etmektedir. Ogretmen adaylari, uygulama okullarinda sik
karsilastiklar1 engel gruplarina yonelik zihin yetersizligi, otizm spektrum bozuklugu ve down

sendromu tanisi olan 6grencilerilerle calistiklarini belirtmislerdir.
Veri Toplama Teknigi

Nitel arastirmalarda goriisme, bir olayin olgunun katilimcilar tarafindan nasil algilandigina
dair derinlemesine ayrintili bir veri sunmaktadir. Goriisme sirasinda katilimcilarin belirttikleri
goriisler, oneriler kapsamli, biitiinciil ve sistematik olarak analiz 6ncesi kayit edilmektedir (Fraenkel
ve Wallen, 2003). Nitel arastirmalarda sosyal baglama vurgu yapan Patton (2002), odak grup goriisme
teknigi ile veri elde edilmesinde etkilesim ile birden ¢ok katilimciyla goriismeye izin verme

ozelliklerine deginmistir.
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Odak grup goriigsme siiresince ses kaydi toplam siiresi 50 dakikadir. Ogretmen adaylarimin
devam ettigi fakiiltenin toplanti odasinda birinci arastirmaci moderatorliigiinde gerceklestirilen
goriismelerde ayrica goriisme notlar: alinmistir. Goriisme oncesinde hazirlanarak, katiimecilar i¢in her
bir kisiye birer goriisme formu verilmis demografik bilgileri yazmalari istenilmis ve kurallar hakkinda
bilgi verilmistir. Daire seklinde oturum diizeninde gerceklesen goriismede uzman goriisii alinarak
hazirlanan cinsiyet, yas, uygulamaya devam edilen okul tiirii, ailede ve yakin cevresinde ozel
gereksinimi olan birey olup olmama durumuna yonelik demografik bilgiler ile 6gretmen adaylarinin
O0gretmenlik uygulamalarinda mesleki gelisimleri ve uygulama Ogretmenleri ile fakiilte isbirligi,
gozlem ve uygulama derslerinden beklentilerini temel alan acik uglu 8 soru yoneltilmistir. Betimsel
dokiimleri yapilan veriler, tiimevarimsal bir anlayisla bulgulara doniistiiriilmiistiir. Calismanin
katillmcilar1 Giineydogu Anadolu Bolgesinde bir vakif tiniversitesinin 4. simifinda devam eden 10
ogretmen adayidir. Goriismeler, 2019-2020 egitim Ogretim yii giiz doneminde &gretmenlik
uygulamalarmin besinci (5) haftasinda gerceklestirilmistir. Odak grup goriismeleri, giris yili 2016 ve
Ozel Egitim Ogretmenligi 2016 lisans programi kapsaminda egitimine devam etmis katilimcilarla
uygulama dersleri temelinde gercgeklestirilmistir. Katilimcilar ikinci sinif bahar déneminde 3 kredilik
(T1+U4) 6 AKTSlik Ozel Egitim Kurumlarinda Gozlem ve 3. Sinuif bahar déneminde (6.yariyil) 3
kredilik (T1+U4) 6 AKTSlik Ozel Egitimde Okul ve Kurum Deneyimi derslerini alan ve 4. sinifta
Ogretmenlik uygulamasina en az 5 haftadir devam eden (2019-2020 Giiz doneminde) Ogretmen
adaylaridir. Ozel Egitim Ogretmenligi lisans programi (2016 yili) Ozel Egitimde Ogretmenlik
Uygulamasi I-II dersleri 6 kredilik (T2+U8) 15 AKTS’lik bir ders seklinde dordiincii sinuf giliz ve bahar
donemlerinde yiiriitiilmektedir. Odak grup goriismesi oturumunda meslek Oncesi egitimin genel
Ozellikleri, dersler, teorik ve uygulamalarin niteligi, isbirligi, 6zel gereksinimi olan 6grenciler i¢in
egitim ortamlarinda 6gretimin daha nitelikli hale gelmesi amaciyla Oneriler irdelenmis, 6gretmen
adaylarinin mesleki gelisim i¢in alinabilecek &nlemler ve yasal diizenlemelere iliskin gortisleri
belirlenmeye calisiimistir. Oncelikle elde edilen verilerin betimsel dokiimleri yapilmis, okunduktan
sonra arastirmacilar tarafindan bagimsiz sekilde belirli kategorilere ayirarak sentezleme, ardindan
oriintiilerin ortaya ¢ikarilmasi ve verilerde one ¢ikan degiskenlerin kesfedilerek, ortak olan goriislerin
belirlenmesi yoluyla bulgulara doniistiiriilmiistiir (Yildirim ve $imsek, 2013). Betimsel analize dayali
olarak calismada veriler belirlenen kavramlar cercevesinde temalara gore kategorize edilmis, her
katilimcmin goriisiinii icerecek sekilde alintilara yer verilmistir. Aragtirmanin yaklasimi ve

gerceklestirilen asamalara iliskin 6zet Sekil-1’de betimlenmistir.
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Katilima
bakis acis1

Nitel

Time- Olay ve
varimsal Aragtirma olgulan
Betimsel betimlemek

anlay1s Yaklasim amaci

Betimsel
Analiz

Sekil 1. Arastirmada benimsenen yaklasim

Arastirmanin Etik izinleri

Yapilan bu c¢alismada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yaym Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yayimn Etigine Aykir1 Eylemler” bashg:i altinda belirtilen eylemlerden
hicbiri gerceklestirilmemistir. Arastirmanin planlanmasi, veri toplama, analizi ve bulgulara
doniistiirme islemleri 2019-2020 Egitim-6gretim yii Giiz doéneminde (2019 yili igerisinde)

gerceklestirilmistir.
Bulgular

Katiimcilarin goriisleri “Programa yonelik, Uzman personele yonelik, Mesleki gelisime yonelik,
Fakiilte okul is birligine yonelik goriigler,” ana temalarinda bulgulara dontistiiriilmiistiir. Her bir ana ve
alt temalarma iliskin katiime goriislerine dogrudan alintilar ile yer verilmistir. Ik ana tema olan
programa yonelik goriisler teorik ve uygulama saatlerinde diizenlemelerin olmasi gerektigi,
uygulamalarin fakiilteye bagh uygulama arastirma merkezleri biinyesinde baslatilarak, her fakiiltenin
ogrencilerine uygulama firsatlar1 olusturmas1 gerektigi ile yaz aylarinda uygulamalarin

desteklenmesine yonelik goriisleri icermektedir.

Tablo 2. Birinci ana tema programa yonelik goriisler

1. Programa yonelik goriisler

1.1. Teorik ve uygulama saatlerinde diizenleme

1.2. Uygulamalarin fakiilteye bagh merkezlerde baglamasi
1.3. Ogretmenlik uygulamalarina hazirlik yaz stajlari

Ogretmen adaylari 6zel egitim programinda yer alan derslerin teorik ve uygulama saatlerinin
fakiiltede uygulamaya imkan verecek sekilde diizenlemesi hakkinda goriis bildirmislerdir (Tiim

katilimcilar). 1lgi ceken goriisler arasinda 6rnegin O1 “Meslege gecen dgretmenlerin bilgi paylasimi daha

758



KEFAD Cilt 23, Say1 1, Nisan, 2022

az oluyor. Oysa fakiiltede hocalarimiz uygulama Orneklerini birebir gOsterdiklerinde katilim ve istek yogun
oluyor. Bu nedenle uygulama arastirma merkezleri ile ozel egitim dersleri birlikte gotiiriilmeli” seklinde goriis
bildirirken; programa yonelik bir diger dikkati ¢eken bulgu ise 6gretmen adaylarinin donem arasi ve
yaz stajlar1 onerileridir (O1, 02, O3, O5). Uygulamalarin fakiilteye bagl merkezlerde baslamasin
oneren (O3 ve O10 harig) tiim katilimcilar mesleki yeterligi ve etkili 6gretim becerilerini tipki yaz
okullarina benzer sekilde uzman hocalar esliginde her yetersizlik alaninda etkili uygulamalar
gorebilecekleri sekilde yapmak istediklerini ifade etmislerdir. O3 “Mesleki yeterlik cok Gnemli ama teorik
derslerle olmuyor, sahada iyi drnekleri ¢ok az gorebiliyoruz. Meslee gecis Oncesi dnlemler alinabilir nitelik

agisindan” seklinde goriis bildirmistir.

Tablo 3. Ikinci ana tema uzman personele yonelik goriisler

2. Uzman personele yonelik goriisler

2.1. Uygulama 6gretmeni yetistirme siirecinde uzmanlik

2.2. Farkl olgiitler ekleme (En az lisansiistii egitim yapmis olma sarti, egitimlerle giincel bilgilere
sahip olmak)

2.3. Memnuniyet belirlemeleri (Personel, fiziksel uyarlamalar, materyal, erisilebilir mekanlar, aile
katilimi)

Bulgularin ikinci ana temasinda, ogretmen adaylarmin mesleki bilgi ve becerilere dayali
yetkinlik kazanma istegi one ¢ikmaktadir. Bu kapsamda fakiilte personelinin rehberlik, teorik ve
uygulama deneyimini paylasmak, koordinasyonu saglamak ile izleme degerlendirmelerde bulunmak
gorevleri oldugunu belirten O6gretmen adaylar;; uygulama oOgretmenlerinden daha ¢ok mesleki
paylasimda bulunma beklentisinde olduklarimi dile getirmislerdir. Kendilerini mesleki agidan nasil
gelistirmeleri gerektigi ile ilgili meslege basladiklarinda etkili 6gretim becerilerini kazanmis ve yetkin
birer mezun olmay1 beklediklerini belirten 6gretmen adaylari, bu nedenle meslek 6ncesinde ise
hazirlik becerilerini, mesleki 6zgiliven, yetkinlik vb. becerileri kazanmalar1 gerektigini
vurgulamislardir. Bu beceriler igin desteklenmeye ihtiya¢ duyduklarm dile getirmislerdir.
Katilimcilar uygulama dgretmeni yetistirme siirecinde uzmanlik (O1, O3, O4, O5) alt temasinda
uygulama &gretmeni sertifikalarinin verilmesi ile ilgili Milli Egitim Bakanlig tarafindan Ogretmenlik
Uygulama Yonergesinde yer alan egitim igeriginin zenginlestirilerek, verilis siiresinin godzden
gecirilmesi gerektigini belirtmislerdir. Meslek 6ncesinde 6gretmen adaylarinin, okullarda siruflara
gitmeden once bilgi beceri bakimindan uygulama 6gretmenlerinin izleme degerlendirme ¢alismalar:
ile belirlenmesinin daha islevsel olacagini dile getirmisledir. O1 “Ogretmen adaylar: stmiflarinda ok fazla
istendigini soyleyemem. Cogu zaman zaten okulda cok calisan birkag 6gretmen bizimle konugsuyor, is birligi
yapwyor. Sertifikast olmast yetmemeli bence.” O4 “Bir arkadasimiz iyi bir 63retmenle caligirken ben giin boyu
stmrly bilgi beceri rnegi goriiyorum. Hatta cogu zaman karismaya cekiniyorum”, O3 “Sumflarda en cok
davranig problemi, dil gelisimi, sosyal iliskileri yoniinden etkili miidahaleleri neler oldugunu gozlemlemeyi

artyorum”, O5 “...Bireye yonelik akademik, sosyal, dil, her yonden biitiinciil bir sekilde calisan 6gretmenlerin
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yamnda staja gitmek istiyorum, ...... kisaca meslege baslamadan iyi drnekleri gormek istiyorum” seklinde iyi

orneklere ihtiyaglar1 olduguna dikkat ¢emislerdir.

Tablo 4. Uciincii ana tema mesleki gelisime yonelik goriisler

3. Mesleki gelisime yonelik goriisler

3.1. Yasal haklara uygun egitim ve niteligi
3.2. Idari ve akademik bilgi birikimi destek siireci
3.3. Rol ve sorumluluk paylagimi

Mesleki gelisime yonelik goriisler ana temasi bulgularin {iglincii ana temas:1 olup, yasal
haklara uygun egitim (O1, O9 haric tiim katilimcilar), idari ve akademik bilgi birikim destekler ile rol
ve sorumluluklarin paylasimina yonelik katilimci goriislerinden olusmaktadir. Yasal haklar ile ilgili
en biiylik eksigin ailelerin yasal siire¢ hakkinda bilgi yetersizligi oldugunu dile getiren katilimcilar
(02, 03, 04, 06, O7, O8) dgretmen ve aile arasinda saglikli bir iletisim siirecinin nasil kurulmasi
gerektigi ile ilgili uygulama Ornekleri gormek istediklerini belirtmislerdir. Buna gore idari ve
akademik destek siireci ile ilgili fakiilte uygulama koordinatdrlerinin siirekli geri bildirim vermesinin
(Tim katihimcilar), takiplerinin Ogretmenlerin siirece katilimlari noktasinda olumlu bir faktor
oldugunu belirtmistirler (O1, O3, O5). Rol ve sorumluluklar ile ilgili gorev paylasiminda fakiilte—
uygulama Ogretmeni is birliginin niteliginin, Ogretmen adaylarinin siirece katilimlarini

giiclendirdigine de vurgu yapmislardir (O5, 06, 07, O10).

Tablo 5. Dordiincii ana tema fakiilte-okul is birligine yonelik goriisler

4. Fakiilte okul ig birligine yonelik goriigler

4.1. Ekip iiyelerinin iletisim becerilerine iliskin goriisler (Katilimcilarin tiimii)
4.2. Ogretmen adaylarim izleme ve degerlendirme
4.3. Deneyimlere dayali veri havuzu olusturma dijital yetkinlik

Calismanin dordiincii ana temas: fakiilte okul is birligi siireci ile ilgili temada en dikkati ¢eken
goriisler, iletisim becerilerinin 6nemi (tiim katilimcilar), 6gretmen adaylarinin izleme-degerlendirme
((")1, 06, O7, 08, 69) ile deneyimlere dayali veri havuzu olusturma dijjital yetkinlik becerileri ve son
olarak ogretmenlerle birlikte ¢alisma istek ve beklentileridir (C)Z, 03, 05, 06, O7, 08, 09) Ornegin 08

“Fiziksel uyarlama, materyal kullanimina dikkat eden ve teknolojiyi etkili kullanan ¢ok az

sayida Ogretmen gordiim. Bu nedenle 0gretmenlerin yalnizca uygulama 0gretmeni belgesi

yetmemeli,... yani sira okulun fiziki kapasitesi ve diger olanaklar1 da degerlendirme
maddelerine eklenebilir”,

seklinde goriis bildirmistir.

Sonug¢ olarak Ogretmen adaylar1 meslek Oncesi siirecte uygulama siiresi, igerigi,
uygulamalarin fakiilte okul is birligine dayali ne tiir diizenlemeler ile yiiritiildiigii, uygulama
yaptiklart okul tiir ve kademe Ozelliginin yani sira; uygulama okulunun fiziki o6zellikleri,
Ogretmenlerine saglanan mesleki gelisim firsatlarmin da kendilerinin meslek oncesi siiregte etkili

Ogretime dayali deneyim elde etmelerinde ayirt edici bir 6zellik oldugunu ifade etmislerdir.
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Tartisma
Ozel egitim 6gretmen adaylarinin uygulama ve gozlem derslerinde etkili 6gretim siirecinde is
birligi becerilerileriyle ilgili goriislerinin yer aldig1 bu calismadan elde edilen bulgular “Programa
yonelik, Uzman personele yonelik, Mesleki gelisime yonelik, Fakiilte okul isbirligine yonelik goriisler,” olmak

iizere dort ana tema altinda toplanmaktadir.

Programa yonelik goriislerinde Ogretmen adaylar;; uygulama derslerinin teorikte
ogrendiklerini gozlemleyebilmek ve mesleki yeterlilik agisindan alandaki etkili 6gretim becerilerinin
gelistirebilmek amach tasarlanmas: gerekliligine dikkat ¢ekmislerdir. Siirenin artirilmasi ve 6zellikle
ders dis1 zamanlarin da degerlendirilmesini 6nerdikleri goriilmektedir. Bu bulgu Severcan’in (2007),
egitim hizmetlerinin niteliginin artmasinda teorik bilgilerin yaninda 6gretmenlik uygulamalarinin
Onemi ile 6gretmen adaylarinin 6grendikleri teorik bilgileri uygulama ortamlarinda kullanarak kalici
ve etkili kazamimlar elde etmektedir, goriisii ile Ortiismektedir. Dolayisiyla 6gretmen adaylarinin
uygulama stirelerinin artirilmasini istemeleri bulgusu, bu derslerde goézlem yapabilme firsati
bulacaklari, 6grenme etkinliklerinin nasil kalic1 ve etkili olacagini birebir deneyimleme sansi bularak,
bu deneyimleri meslek yasantilarinda kullanabilecekleri goriisiinden kaynakli oldugu

diisiintilmektedir.

Uzman personele yonelik olarak 6gretmen adaylary; meslege yonelik bilgi ve deneyimlerini
paylasmalarini beklerken ayrica etkili Ogretim becerilerini farkli ortamlarda ve farkli smif
ortamlarinda gozlemlemek istemektedirler. Giindogdu ve Silman (2007) benzer sekilde etkili 6gretim
gergeklestirilen ortamlarda, 6grenenlerin igerikten en {ist diizeyde yarar saglamasi hedeflenmektedir,
goriisiinii dile getirmistir. Ayrica Ogretmenlerin temel rol oynadigi Ogretim siirecinde, mesleki
yeterlikler baglaminda etkili 6gretim planlar1 gelistirerek bireysel farkliliklar1 dikkate alan dgretimsel
uyarlamalar1 gergeklestirmeleri beklenmektedir. Her 6grencinin 6grenme siirecine aktif katilimi icin
onlarin fikirlerini dikkate alarak cesaretlendirici bir smf ikliminde dersi yapilandirmalar1 gerektigi
ifade edilmektedir (Aydin ve Babacan, 2014; Giizel-Ozmen ve dig., 2012; Karakelle, 2005). Arastirma
bulgularinda da 6gretmen adaylarinin uygulama ogretmenlerinin ¢ok Onemli bir rolde oldugu,
meslek hayatlarinda basarili olabilmek icin uygulama Ogretmenleri ile calisirken, etkili ogretim

orneklerini deneyimlemek ve gozlemlemek istedikleri goriilmektedir.

Ogretmen adaylari, etkili 8gretim becerilerinin gelistirilmesi amaciyla uygulama okullariyla
fakiiltelerin is birligi icinde paydas rollerinin artirilmasi gerektigi goriisiinii dile getirmislerdir. Is
birligi yapan ekibin bir parcasi olarak siirece dahil edilmek istedikleri dnemli bir bulgu olarak
goriilmektedir. OECD (2005) raporuna gore, yliksekogretimde Ogretmen yeterlilikleri 6gretmen
adaylarinin 6grenme siirecini tamamladiklarinda neyi bilmesi, anlamasi ve mesleki beceri olarak
gostermesi gerektigi ile ifade edilmektedir. Ayrica 6grenci kazamimlarinin niteligi ile Ogretmen

yeterlikleri ve egitimin kalitesi arasinda iliski olduguna y&nelik ifadeler yer almaktadir. Ozel egitim
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Ogretmen adaylari da meslek Oncesinde uygulama etkinliklerinde simiflarda gozlem yapma,
uygulamaya katilma seklinde meslege hazirlanmaktadir. Mezun olduklarinda, lisans Ogrenimleri
siirecinde edindikleri bilgi, becerileri kullanmakta, gelismelerle birlikte yeni 6grenmeler elde etmek
amagh egitimlere katilmaktadirlar. Ancak etkili 6gretim ve is birliginin sinirh oldugu bir sif
ortaminda Ogretmen adaylarinin, mevcut firsatlara dayali olarak yapabilecekleri ve
deneyimleyebilecekleri beceriler de smirli kalabilmektedir. Oysa 6grenme; cevre ile birey arasindaki
karsilikli iletisime bagh olarak gerceklesmektedir. Bir siuf ortaminda etkili iletisim ve is birligi
oldugunda o6grenme etkinlikleri de gozlem, iletisim ve etkilesim yoluyla gerceklesmektedir. Bu
nedenle meslek oncesinde, 6gretmen adaylarmin farkh tiir ve kademede uygulama yapmalar1 6nem
tasimaktadir. Alan yazinda meslek Oncesinde cesitli 6zel egitim smiflarinda uygulama derslerine
katilan Ogretmen adaylarinin, alandaki Ogretmenlerle is birligi icerisinde etkili 6gretmen olma
becerilerinin gelistigi vurgulanmaktadir (Lave ve Wenger, 1991). Driscoll (2000), 6grenme etkinliginde
ogrenmenin gerceklestigi baglam ve cevreyle iliskisine dikkat ¢ekerek uygulama ortamlarinda diger
bireylerin fikirlerinin ve diisiincelerinin birbirinden etkilendigini belirtmislerdir. Dolayisiyla 6zel
egitim 6gretmen adaylarinin okul ve sinif ortamlarinda misafir olarak yer almalari, mesleki is birligini
ogrenmeleri bakimindan smirh kalabilmektedir. Oysa 6gretmen adaylar: is birligindeki rollerini, is
birligine dayali uygulamalar sayesinde deneyimlemektedirler. Etkili is birligi gerceklesen siniflarda is
birliginin paydaslari, problem ¢6zme basamaklarini birbiri ile etkilesim kurarak dgrenmektedirler
(Friend ve Cook, 2007). Kisacas1 okul ya da sinif ortaminda grubun is birligine dayali uygulamalarim
gozlemleyen Ogretmen adaylari, ilerleyen siiregte bu deneyimlerini mesleki uygulamalarmna da
yansitmakta ve basa ¢ikma becerilerini 6grenmektedirler. Okullarda 6gretmen adaylar1 bulunduklar
ortamin kiiltlirtinii, iligkilerini ve dilini anlamlandirarak gelecekte 6zel egitim Ogretmeni olarak
rollerini algilamaya katkida bulunmaktadirlar (Griffin, 2012). Bu nedenle alanda ¢alisan 6gretmenler
meslek dncesi 6gretmen adaylar ile is birligini etkili bir bigimde yiiriitmelidirler. Is birligi yalnizca
Ogretmen ve ogretmen aday1 arasindaki etkilesimi icermemekte, 6zel egitim ihtiyaci olan 6grencilerin
egitim hizmetlerine dahil edilmesinde de rol oynamaktadir. Dolayisiyla Ogretmen yetistirme
sisteminde paydaslarin sinf i¢i ve smif disinda Ogrenmeyi, diisiinmeyi, liderligi ve Ogretmeyi
destekleyecek diizenlemelere ihtiyaglar1 bulunmaktadir. Meslek oncesindeki 6gretmen adaylan ile
meslekteki 6gretmenlerin ig birligi yapabilecekleri, etkili yontem, teknik ve stratejileri planlarma
yansitabilecekleri noktada, fakiilte okul is birligi siirecine dayali geribildirimler 6nemli bir yer
tutmaktadir. Ozel egitim dgretmen adaylarinin uygulamalarma iliskin hem fakiiltedeki uygulama
Ogretim tiye/elemanlarindan hem de sinifinda uygulamaya katildigi uygulama Ogretmeninden
geribildirim almasi, ¢oklu bir degerlendirme saglayarak 6gretim planlarinin hazirlanmasinda, 6gretim
yontem tekniklerini belirleyerek, etkili ders planlari gelistirme, davranis yonetimi, degerlendirme

becerilerinin gelismesine katki saglayacaktir.
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Sonug ve Oneriler

Sonug olarak ¢alismada katihimcilarin goriislerinin uygulama firsatlari, izleme degerlendirme
ve yetkinlik konularina yogunlastig1 dikkati ¢ekmektedir. Katilimcilar 6zel egitim 6gretmenligi lisans
programlarinda teorik dersler icin uygulama firsatlar1 olusturulmasi, fakiiltelerin bagh oldugu
iiniversitelerde uygulama arastirma merkezleri kurularak oOgretmen egitiminde meslek Oncesi
deneyimlerinin desteklenmesi yoniinde goriis bildirmislerdir. Gozlem, okul ve kurum deneyimi
derslerinde 6gretmen adaylarinin sistematik olarak izlenmesi ve son smifa gelindiginde 6gretmenlik
uygulamasi I-II derslerine daha yetkin meslek elemani adaylarinin hazirlanmasina da dikkat ¢eken
katilimcilar; uygulama okullarinda 6gretmenlik uygulamas: yiiriitmekle sorumlu olan 6gretmenlerin
Milli Egitim Bakanlig1 tarafindan kisa siireli ve cogu kez igerik-modiil tanitimi, MEBSIS girislerinin
nasil yapilmas: gerektigi ile ilgili teknik islemlerden olusan sertifika programlar1 yanisira daha
betimleyici nicel ve nitel verilerle desteklenen izleme degerlendirmelere yer verilen, fakiiltelerin
uygulama siire¢lerinden sorumlu ogretim iiye elemanlarinin da katim gosterdigi egitimler
diizenlenmesini Onermislerdir. Uygulama 0Ogretmenlerinin mesleki gelisim ihtiyaglarina 06zgii
gereksinimleri temel alinarak, dénem i¢inde uygulama igerikli mesleki gelisimi destekleyici egitimler
planlanmasini 6neren katilimeilar; bu egitimlerde 6gretmenin calisma alan1 ve calistigir kademenin de
gdzoniine alinmasi gerektigini belirtmislerdir. Ote yandan fakiilte okul is birliginin énemli oldugunu1
diisiindiiklerini ancak is birligi siire¢lerinin gelistirilmesi gerektigini paylasan 6gretmen adaylari; son
smif Ogretmenlik uygulamalar1 dersi kapsaminda igbirliginin aileleri de kapsayacak bigimde
planlanmasin1 gerektigi goriistinii ifade etmislerdir. Buna yonelik goriislerinde akademisyenlerin
bilimsel bilgi birikimlerini okul yonetimi, 6gretmen ve aileler ile paylasmalarinin 6nemli oldugu 6ne
¢ikarken; okul yonetimi ve dgretmenlerin ise meslek i¢i uygulama birikimlerini egitim fakiiltelerinin
teorik derslerine katilarak 6gretmen adaylar ile paylasmalar1 onerisi dikkati cekmektedir. Bir diger
dikkati ¢eken sonug ise etkili dgretim gerceklesen kapsayici okullarmn, &gretmen-aile isbirliginin
istenilen diizeyde oldugu kurumlarin belirlenerek bu okullarda uygulama firsatlarinin artirilmasi
yoniindedir. Fakiilte okul is birligi kapsaminda akademisyenler tarafindan calistay, proje gibi
calismalarla 6gretmen adaylarmin bu okullarda gozlem, deneyim elde etme firsatlar1 olusturulabilir.
Ozel gereksinimleri olan 6grencilerine kapsayici ve nitelikli egitim 6gretim hizmeti sunulan okullarin
Ogretmen adaylar1 agisindan Snemine deginen katilimcilar, bu kurumlarin okul temelli mesleki
gelisim planlamalar: ile calistay, proje ortakligi baglaminda il-ilge Milli Egitim Miidiirliiklerince

desteklenmeleri gerektigi yoniinde de goriis bildirmislerdir.

Ozetle, gretmen adaylarmin goriis ve deneyimlerinden yola cikilarak bir takim &neriler
getirilebilir. Meslek 6ncesi 6gretmen adaylar ve isbagindaki personelin igbirligini saglayacak, mesleki
yeterliklerini gelistirecek giliniimiiz diinyasina uygun teknolojik icerikler hazirlanabilir, web tabanl
platformlar olusturularak gozlem-deneyim paylasimlarina izin veren uygulamalar gelistirilebilir.

MEB tarafindan meslekteki personelin isbirliginin etkili 6gretim siirecine katkilari, 6rnek projelerle ve
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diizenlenecek c¢alistaylarla simiilasyonlar ve sanal derslik uygulamalarinda son simf Ogretmen
adaylarina tamtilabilir. Fakiiltelerin 6gretmen aday1 Ogrencilerine yonelik izleme degerlendirme
calismalar1 kapsami genisletilebilir, mezun izleme ofisleri ile meslekteki son smif Ogretmen
adaylarmin igbirligi saglanarak hazirlayici destekleyici paylasimlara firsat olusturulabilir. Mezun ve
meslege baslamis 6gretmenlerin deneyimleri, mezun olup meslege hazirlanan ve/veya heniiz son smif
Ogretmen adaylari ile bulusturulabilir. MEB tarafindan verilen uygulama Ogretmenligi sertifika
egitimleri MEB biinyesinde gorevli idarecilerin yani sira uygulama 6gretmenligi deneyimleri olan
Ogretmenler ile egitim fakiiltelerinde gorevli akademisyenlerin destekleri almarak is birligine dayali

yapilandirilabilir.

Calismanin bulgularinin alan yazina iki temel konuda katki saglayacagi diisiiniilmektedir.
Bunlardan ilki meslek Oncesi 6gretmen adaylarmmin uygulamalar araciligy ile ne diizeyde
desteklendikleri, meslege nasil hazirlandiklar ile ilgili goriislerinin yer almasi; digeri ise okullarda
ogretmenlik uygulamalarimi yiiriiten Ogretmenlerin bu silirece nasil hazirlandiklar, fakiilte
koordinatorlerinden beklentileri ve 6gretmen adaylariin goziinden mesleki isbirligi noktasinda etkili

uygulamalar ile desteklerin neler oldugudur.

764



KEFAD Cilt 23, Say1 1, Nisan, 2022

Ahi Evran University
Journal of Kirsehir Education Faculty

ISSN: 2147 - 1037

http://kefad.ahievran.edu.tr

ENGLISH VERSION

Introduction

Teaching practices before starting the profession enable preservice teachers to transfer the
knowledge they have acquired theoretically into practice and the theoretical knowledge to become
meaningful (Severcan, 2007). In the Journal of Announcements (1998), the purpose of teaching practices
was defined as to ensure that

preservice teachers better prepare for the teaching profession and attain the competence to use

the general culture they have gained during their education, the special field education, and

the knowledge, skills, attitudes, and habits they have attained concerning the teaching
profession in real education and teaching environment.

Hence, teaching practice is an important process in starting to use the theoretical knowledge gained
by the preservice teacher practically, gaining experiences to move from the student role to the teacher
role, and developing attitudes about the profession. This process involves an important dimension of
teacher training programs (Conderman, Morin, and Stephens, 2005). In teacher training programs,
preservice teachers need to cooperate with the experts and teachers in the field, both in professional
development and the enrichment of practices. Friend and Cook (2007) defined collaboration as a style of
direct interaction between at least two equal parties who voluntarily participated in joint decision-
making while working towards a common goal and emphasized the importance of establishing this
partnership voluntarily. Establishing a common purpose effectively develops positive attitudes and
develops relationships within the framework of trust and respect in collaboration. Quality education
services can be provided to students through collaborative activities, a process in which educators
from different fields of expertise work voluntarily to find solutions to problems that hinder student
achievement. Nevertheless, studies conducted in the field have demonstrated that collaboration is not
sufficiently addressed in teacher education programs (Shippen, Crites, Hochins, Ramsey, and Simon,
2005). Harvey et al. (2010) stated that teacher preparation programs should have sufficient content to
prepare preservice teachers of general education and special education for collaboration and suggested
enriching the relevant course and field experiences. Arthaud, Aram, Breck, Doelling, and Bushrow
(2007), who shared the same opinions, drew attention to the necessity of seminars to improve the

collaboration skills of preservice teachers in the fields of general and special education and
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emphasized the importance of including collaboration and teaching in the contents of teacher training
programs. In addition, they determined that preservice teachers could not observe or implement the
activities related to collaboration in-field practices. Therefore, appropriate connections cannot be
established, and difficulties are experienced in effective teaching skills due to the inability of preservice
teachers to observe and implement the knowledge they have received in their theoretical courses in
practice. In this regard, researchers have emphasized the importance of collaboration-based
assignments, observation and implementation of theoretical knowledge collaboratively in field
studies, and provision of preservice and professional teachers with courses related to collaborative

work (Arthaud, Aram, Breck, Doelling, and Bushrow, 2007).

Many people have defined collaboration as a process that develops naturally; however,
communication and collaboration skills are not natural for everyone and should be taught in schools
(Friend, 2000). The coexistence of teacher preservice and professional teachers in the field is not
sufficient to ensure collaboration, which requires the development of various skills. These skills must
be attained and used through education. Collaborative teaching enables the practice of theoretical
courses in the field, the support of special education preservice teachers by their advisors, and the
implementation of the concepts learned in the lessons (Kilgore et al., 2003). Friend (2000) stated that
diversity in classroom environments made collaboration a necessity, and one person could not be
sufficiently competent to meet the needs of all students. The diversity of student characteristics in
educational environments requires teachers who are sensitive towards cultures and have the ability to
develop a universal plan for learning. In this context, the courses received by preservice teachers before
starting the profession (Pistav, Akmese, and Kayhan, 2016; 2017a; 2017b) and in-service training
programs to develop professional knowledge and skills teachers in the profession are significant. On
the other hand, all these regulations should include collaboration. Pistav, Akmese, and Kayhan (2017b)
conducted a study to examine the opinions of preservice teachers about the Sign Language courses they
had received as elective courses during their undergraduate years. In the study, preservice teachers
stated that taking this course would positively contribute to their professional careers in providing more
effective education to students with hearing impairment. They also suggested that the practice hours
should be increased and cooperation should be made with schools and non-governmental organizations
where hearing-impaired students. It is recommended that all these regulations should involve
monitoring and evaluation activities by considering how they will take the courses based on theory and
practice, the professional development needs of the teachers, and taking the opinions of preservice
teachers at the end of the training programs (Pistav Akmege, and Kayhan, 2019). Effective teaching
involves many components, such as differentiated teaching services and positive behavioral supports.
Therefore, schools collaborate with special education teachers and specialists in different fields to work

closely in the planning, delivering, and evaluating educational services (Friend, 2011).

Collaborative teaching includes sharing responsibilities, skills, and knowledge of educators
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working in the same educational environment, and every educator in the same environment actively
benefits from this method (Villa, Thousand, and Nevin, 2008). In environments with effective
collaboration, educators mutually share how to plan and maintain the entire education process for
students with special needs. In addition to taking common responsibilities, they can also use different
teaching methods suitable for the developmental characteristics of each child (Solis, Vaughn, Swanson,
and Mcculley, 2012; Friend et al., 2010). Therefore, educators need to take an active role in selecting,
planning and implementing different teaching methods for the student, and it is equally important for
preservice teachers to take part in the teaching process, participate, and share information. Preservice
teachers, who participate actively in the process, gain many experiences from the teachers with whom
they collaborate, as well as gains related to students such as accessing information, being together for a
common purpose, and getting resources (Vuran, 2009). Studies aimed at attaining these skills by
preservice teachers in special education have been carried out within the scope of practice courses.
These courses' main objective was to improve preservice teachers in terms of collaboration, interaction,
coping, and team working skills, developing an individualized education plan, implementing the plan,
and developing positive attitudes towards the profession and practices. It was observed that preservice
teachers gained many skills, and their awareness concerning planning and implementation increased
during this process (Vuran, Bozkus-Geng, and Sani-Bozkurt, 2017). In the study based on the practice
lessons of preservice teachers, it was reported that the basic skills were attained concerning the
importance of this process and how to perform the teaching profession (Ben-Peretz, 2001). Studies in
the field also drew attention to the quality of teaching practices in the education and development of
preservice teachers, revealing that their opinions about the profession and their sense of responsibility
and sharing changed positively as a result of effective practices (Beck and Kosnik, 2002; Brooks, 2006).
The quality of teaching practices positively affects the future professional lives of preservice teachers.
Nevertheless, it has been observed that current studies about the current and ideal types of
communication and collaboration between the preservice teachers and the teachers in the profession
are insufficient (Blackwell and Rossetti, 2014). Day, Bilgic, Ozdemir, Kilig, and Okyar (2019) conducted
an experimental study examining the effects of feedback provided to preservice teachers about
collaborative working skills. As a result of the study, it was determined that the feedback on the
collaborative working performance of the preservice teachers had positive effects. On the other hand,
Vuran, Bozkus-Geng, and Sani-Bozkurt (2017) conducted a case study on the development of the
Individualized Education Program (IEP) using the collaborative teaching method and concluded that
preservice teachers practiced teaching, observed the stages of IEP preparation, made adaptations by
determining different methods in line with the needs of the students, and communicated effectively
with each other thanks to collaborative teaching activities. Accordingly, this study was conducted
based on the need to examine preservice teachers' perceptions about collaboration before starting the

profession, their expectations from the teaching practices, and their opinions on increasing the quality
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of the practices. The study was planned in the 2019-2020 academic year when the first students
graduated from the special education teaching undergraduate program after the changes were made in
2016. This context includes the experiences of preservice teachers who were the first alumni concerning
the teaching practices in Semesters IV, VI, and VII. It is believed that this study, which examined the
collaboration of teachers before they start the profession and during their profession from the
perspective of preservice teachers, is significant in providing information about teaching practices
courses. The general aim of this study was to examine the opinions of preservice special education
teachers in their senior years on collaboration before starting the profession in the context of
professional development and competencies based on their experiences on the teaching practices

courses in the second and third years, and it sought answers to the following questions:

1. What are the opinions of senior students studying special education on teaching practice
courses they received during the undergraduate education program (Observation in Special
Education Institutions, School and Institution Experience in Special Education, Teaching

Practice in Special Education I)?

2. What are their opinions on the effect of teaching practice courses on their professional

competencies in teaching?

3. What are their opinions and recommendations about the things to be done to increase the

effectiveness of the teaching practice courses?

4. What are their opinions on the collaboration between the preservice teacher and the practice

teacher in practice schools?

5. What are their opinions on the factors affecting collaboration in practice schools?

Method

This descriptive study using a qualitative design examined the opinions of preservice teachers
attending Semester VII at the Faculty of Education Department of Special Education on teaching
practice courses and collaboration at schools in terms of the contribution of these courses to their
professional development before starting the profession. The study data were collected using the
focus group interview technique (Kruger, 2002). Participants of the study were determined according
to the following criteria: a) studying in the Semester VII of the special education undergraduate
program, b) having received and successfully completed the Observation in Special Education
Institutions Course with three credits in the 4th Semester and the School and Institution Experience in
Special Education in the spring semester of the 3rd year (6th semester), c) having agreed to participate

voluntarily, and d) having been studying the Teaching Practice in Special Education I course in
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Semester VII. The data were obtained from interviews with ten preservice teachers in the senior year of
the special education undergraduate program at a private university in the Southeastern Anatolia
Region. The data were collected in the fall semester of the 2019-2020 academic year by interviewing
the participants using the focus group interview technique. First of all, the aim of the study was
explained to the senior preservice teachers by the first researcher, and the preservice teachers who
agreed to participate were determined by stating that the participation was voluntary. Then, the date
and time of the interview were determined (by planning in accordance with the availability of 10
preservice teachers), and preparations were made for the focus group interview technique.

Information about the participants is presented in Table 1.

Table 1. Demographic information of preservice teachers (n:10)

Mean age 27
Gender f

Female 4

Male 6

The type of school where the teaching practice took

place

Special Education School - Level 1 4 (T1, T2, T3, T4)
Special Education School - Level 2 4 (T5, T6, T7, T8)
Special Education Class in General Education School 2 (T9, T10)
Previous undergraduate program

Teaching Social Studies T1
Turkish Language Teaching T3

Is there an individual with special needs in the close
environment or the family?

Yes 2(T5,17)
Type of special needs that the relatives have

Autism 1 (T5)
Down Syndrome 1(S7)

The common area of impairment observed in the
practice school

MI 8 (T1, T2, T3, T4, T5, T6, T7, T8)
Autism 6 (T1, T2, T4, T5, T7; T9)
Down Syndrome 6 (T1, T2, T4, T8, T9, T10)
Visual Impairment 3 (T4, T5, T10)
Hearing Impairment 2 (T7, T10)

As indicated in Table-1, the mean age of 10 preservice teachers was 27, 4 participants were female, and
2 participants (T1-T3) had previously graduated from an undergraduate program. While T5 had a
relative with autism and T7 had a relative with Down syndrome, four preservice teachers (T1, T2, T3,
T4) were doing their teaching practice in the Level 1 and 4 preservice teachers (T5, T6, T7, T8) at the
Level 2 of a Special Education School. 2 preservice teachers (T9, T10) were doing their teaching practice
in the Special Education Class of a General Education School. Preservice teachers stated that they had

students with cognitive impairment, autism spectrum disorder, and Down syndrome in terms of the
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Data Collection Technique

In qualitative studies, the interview provides in-depth detailed data on how the participants
perceive a case. The opinions and recommendations of the participants during the interview are
recorded comprehensively, holistically, and systematically before the analysis (Fraenkel and Wallen,
2003). Emphasizing the social context in qualitative studies, Patton (2002) mentioned the features of
allowing interviews with multiple participants through interaction in obtaining data with the focus

group interview technique.

The total duration of the audio recording during the focus group interview was 50 minutes.
Notes were also taken during the interviews held under the moderation of the first researcher in the
faculty meeting room where the preservice teachers were enrolled. An interview form was prepared
before the interview and was given to each participant. They were asked to write down the
demographic information, and they were provided with the instructions. In the interview session,
which was performed in a circular seating arrangement, preservice teachers were asked eight open-
ended questions concerning demographic information about gender, age, type of school where teaching
practice took place, the presence of an individual with special needs in the family, and close
environment, the professional development of preservice teachers in their teaching practices, their
collaboration with practice teachers and faculty, and their expectations from teaching practice courses.
The descriptive data were converted into findings with an inductive approach. The study participants
consisted of 10 preservice teachers enrolled in the 4th year of a private university in the Southeastern
Anatolia Region. The interviews were held in the fifth (5) week of teaching practices in the fall semester
of the 2019-2020 academic year. Focus group interviews concerning teaching practice courses were held
with participants who attended the Special Education undergraduate program in 2016 and continued
their education. Participants had received Observation in Special Education Institutions course with
three credits (T1+U4) and 6 ECTS in the spring semester of their second year and School and Institution
Experience in Special Education course with three credits (T1+U4) 6 ECTS in the spring semester (6th
semester) of Year 3. They continued their teaching practice in the 4th year for at least five weeks (in the
2019-2020 Fall semester). Teaching Practice in Special Education I-II courses of the Special Education
Undergraduate Program (2016) were offered as a 6-credit (T2+U8) 15 ECTS course in the fall and spring
semesters of the fourth year. During the focus group interview, opinions concerning the general features
of the training before the profession, the quality of courses and theoretical and practical applications,
collaboration, and recommendations for improving the quality of teaching in educational environments
for students with special needs were analyzed, and the opinions of preservice teachers regarding the
measures to be taken and legal regulations to be implemented for professional development were

determined. First of all, descriptive breakdown tables were made on the obtained data. After they were
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read, they were transformed into findings by classifying them in certain categories and synthesizing
them independently, then revealing the patterns and discovering the prominent variables in the data
and determining the common views (Yildirim and Simsek, 2013). Based on the descriptive analysis, the
data identified in the study were categorized according to the themes within the framework of the
determined concepts, and quotations were included to reflect the opinions of each participant. The

study's approach and the summary of the steps carried out are presented in Figure-1.

Participant
perspective

Qualitative
Research

The abjective
of describing
events and
facts

Holistic
understanding

Descriptive
Approach

Descriptive
Analysis

Figure 1. The approach adopted in the study

Ethical Considerations

This study was carried out in line with all the rules specified in the "Higher Education
Institutions Scientific Research and Publication Ethics Directive." None of the actions specified under
the “Actions Contrary to Scientific Research and Publication Ethics” in the second part of the directive
were carried out. The planning, data collection, analysis, and conversion into findings processes of the

study were carried out during the Fall Semester of the 2019-2020 academic year (in 2019).
Results

Opinions of the participants were transformed into findings in the main themes of “Opinions
on the program, Opinions on the specialist staff, Opinions on the professional development, and Opinions on the
collaboration of the faculty and school." Opinions of the participants on each main and sub-themes were
included using direct quotations. Opinions on the program, which was the first main theme, included
opinions on the need to make arrangements in the hours allocated to the theoretical and practical
courses and opinions that each faculty should create practice opportunities for their students by starting
practice programs within the practice research centers affiliated to the faculty and practices should be

supported in the summer months.
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Table 2. The first main theme - Opinions about the program

1. Opinions on the program

1.1. Regulation of hours allocated to theoretical and practical courses
1.2. Starting practices in the centers affiliated to the faculty

1.3. Summer internship programs to prepare for teaching practices

Preservice teachers expressed their opinions about regulating the hours allocated to the theoretical
and practical courses in the special education program to allow practice in the faculty (All
participants). For example, an interesting opinion was the opinion of T1:

“Teachers in profession share less knowledge. However, when our professors demonstrated

the examples directly to the faculty, there was increased participation and enthusiasm. For
this reason, practice research centers and special education courses should be integrated”.

Another noteworthy finding regarding the program was the recommendations of preservice teachers
for midterm and summer internship programs (T1, T2, T3, T5). All participants (except for T3 and T10)
who suggested that the practices should start in the centers affiliated with the faculty, stated that they
wanted to practice their professional competence and effective teaching skills in a way that they could
see effective practices in every field of impairment, in the presence of specialist instructors, as in the
summer schools. T3 stated, “Professional competence is critical, but it is not possible with theoretical courses;
we rarely see good examples in the field. Measures can be taken before transitioning to the profession, in terms of

quality.”

Table 3. The second main theme - Opinions on the specialist staff

2. Opinions on the specialist staff

2.1. Specialization during the training of practice teachers

2.2. Adding different criteria (at least having a postgraduate education, having up-to-date
information with training programs)

2.3. Satisfaction assessments (staff, physical adaptations, materials, accessible spaces, family
involvement)

In the second main theme of the findings, the desire of preservice teachers to gain competence based
on professional knowledge and skills came to the fore. In this context, the preservice teachers stated
that the faculty staff had to share their counseling, theoretical, and practical experiences, ensure
collaboration, monitor, and make evaluations, and they expected more professional sharing from
practice teachers. Concerning how they should improve themselves in their profession, preservice
teachers mentioned that they expected to be competent graduates with effective teaching skills when
they started their profession; therefore, they needed to learn about the preparation skills for their
profession and acquire skills such as professional self-confidence and competence before starting the
profession. They expressed that they needed support regarding these skills. In the specialization
training of practice teachers sub-theme, participants (T1, T3, T4, T5) mentioned awarding of practice
teacher certificates, recommending that the content of the training program specified in the Teaching

Practice Directive be enriched by the Ministry of National Education and the duration of certification
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be revised. They stated that it would be more functional to determine preservice teachers in terms of
knowledge and skills through monitoring and evaluation activities before starting practice classes at
schools. Participants emphasized that they needed good examples through the following opinions: T1:
“I can’t say that preservice teachers are very welcome in the classes. Most of the time, a few hardworking teachers
talk to us and collaborate with us. I don’t think having a certificate should be enough”. T4: “While a friend of
mine is working with a good teacher, I see examples of limited knowledge and skills throughout the day. In fact,
most of the time, I hesitate to interfere”. T3: “I am looking to observe what are the most effective interventions in
terms of behavioral problems, language development, and social relations in the classrooms,” T5: “...I want to do
my internship with teachers who work in a holistic way or the individual in academic, social, language and all

aspects, ...in short, I want to see good examples before starting my profession”.

Table 4. The third main theme - Opinions on professional development

3. Opinions on professional development

3.1. Education and its quality in compliance with the legal rights
3.2. Administrative and academic knowledge support process

3.3. Sharing of roles and responsibilities

The main theme of opinions on professional development was the third main theme, which
involved participants' opinions on education in compliance with legal rights (all participants except T1,
T9), administrative and academic knowledge support, and sharing of roles and responsibilities. The
participants (T2, T3, T4, T6, T7, T8), who stated that the greatest shortcoming about legal rights was the
lack of knowledge of families about the legal process, reported that they wanted to see examples of
practices regarding how to establish healthy communication between the teacher and the family.
Regarding the administrative and academic support process, they stated that the continuous feedback
of the faculty practice coordinators (all participants) and their follow-up were a positive factor in terms
of the participation of teachers in the process (T1, T3, T5). About sharing roles and responsibilities, they
also emphasized that the quality of collaboration between the faculty and the practice teacher

strengthened the participation of preservice teachers (T5, T6, T7, T10).

Table 5. The fourth main theme - Opinions on faculty-school collaboration

4. Opinions on faculty-school collaboration

4.1. Opinions on the communication skills of team members (All participants)
4.2. Monitoring and evaluation of preservice teachers

4.3. Creating a data pool based on experiences - digital competence

In the fourth main theme of the study, which was related to the collaboration between the
faculty and school, the most noteworthy opinions included the importance of communication skills (all
participants), monitoring and evaluation of preservice teachers (T1, T6, T7, T8, T9), and creating a data
pool based on experiences, digital competence skills, and lastly, their desires and expectations of

working with teachers (T2, T3, T5, T6, T7, T8, T9). For example, T8 said,

"I have seen very few teachers who pay attention to physical adaptation, use of materials, and
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use technology effectively. For this reason, having a practice teacher certificate should not be
sufficient,... the physical capacity and other opportunities of the school can be added to the
evaluation criteria".

As a result, preservice teachers reported that the distinctive features for them to gain effective
teaching-based experience were the physical characteristics of the practice school and the professional
development opportunities provided to their teachers, as well as the duration and content of teaching
practice, the type of arrangements based on the collaboration of school and the faculty adopted during

the teaching practice, and the type and level of the school they are assigned for teaching practice.
Discussion

The findings obtained from this study, which included the opinions of preservice special
education teachers about the collaboration skills in the effective teaching process in practice and
observation courses, were classified under the four main themes of "Opinions on the program, Opinions

on the specialist staff, Opinions on professional development, Opinions on the faculty-school collaboration”..

In their opinions on the program, preservice teachers drew attention to the fact that the practical
courses needed to be designed so that they could observe what they had learned in theory and improve
effective teaching skills in the field in terms of professional competence. It was observed that they
suggested increasing the duration and especially using extracurricular times. This result coincided with
Severcan's (2007) opinion on the importance of teaching practices and theoretical knowledge to improve
education services' quality. His opinion is that preservice teachers should attain permanent and
effective gains by using the theoretical knowledge they had learned in the practice environments.
Therefore, it was believed that the willingness of preservice teachers to increase the hours allocated to
teaching practice stemmed from the opinion that they would have the opportunity to make observations
in these courses and experience how to make learning activities permanent and effective, and they could

use these experiences in their professional lives.

When it came to the specialist staff, preservice teachers expected them to share their knowledge
and experiences about the profession and wanted to observe their effective teaching skills in different
classrooms and other environments. Similarly, Giindogdu and Silman (2007) expressed that effective
teaching environments aimed to ensure that the learners obtained the highest benefit from the content.
In addition, teachers are expected to develop effective teaching plans and make instructional
adaptations considering individual differences in the context of professional competencies in the
teaching process, where teachers play a key role. It has been reported that teachers should structure the
lesson in an encouraging classroom climate by taking into account the opinions of each student to ensure
their active participation in learning (Aydin and Babacan, 2014; Giizel-Ozmen et al., 2012; Karakelle,
2005). According to the study results, preservice teachers believed that practice teachers had a
significant role, and they wanted to experience and observe effective teaching examples while working

with practice teachers to be successful in their professional lives.
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Preservice teachers expressed the opinion that stakeholder roles should be increased in the
collaboration of practice schools and faculties to improve effective teaching skills. It was a noteworthy
finding that they wanted to be included in the process as part of the collaborating team. According to
the OECD (2005) report, teacher competencies in higher education are defined as what preservice
teachers should know, understand, and demonstrate as professional skills when they finish learning. In
addition, some statements indicate that the quality of student achievements is related to teacher
competencies and the quality of education. Before starting the profession, preservice special education
teachers are also prepared for the profession by observing the classrooms during the teaching practice
and participation in the teaching practice. When they graduate, they use the knowledge and skills
they have acquired during their undergraduate education and participate in training programs to
learn about developments and new things. However, preservice teachers' skills and experience based
on available opportunities may be limited in a classroom environment where effective teaching and
cooperation are limited. Learning takes place based on the mutual communication between the
environment and the individual. When there is effective communication and cooperation in a classroom
environment, learning activities take place through observation, communication, and interaction. For
this reason, preservice teachers need to practice in different types and levels before the profession. The
literature emphasizes that preservice teachers, who practice in various special education classes before
their profession, develop their skills to collaborate effectively with the teachers in the field (Lave and
Wenger, 1991). Drawing attention to the relationship between the context and the environment where
learning takes place, Driscoll (2000) stated that the ideas and thoughts of other individuals were affected
by each other in practice environments. Therefore, the inclusion of preservice special education teachers
in school and classroom environments as guests may be limited in learning about professional
collaboration. Preservice teachers experience their role in collaboration through collaborative practices.
In classrooms with effective collaboration, the collaboration stakeholders learn the problem-solving
steps by interacting with each other (Friend and Cook, 2007). In short, preservice teachers, who observe
the collaborative practices of the group in the school or classroom environment, reflect these experiences
in their professional practices in the future and learn coping skills. In schools, preservice teachers
contribute to their perception of their future role as special education teachers by making sense of their
environment's culture, relations, and language (Griffin, 2012). Therefore, teachers working in the field
should collaborate with preservice teachers effectively. Collaboration does not only include the
interaction between the teacher and the preservice teacher but also plays a role in the inclusion of
students with special needs in education. Therefore, stakeholders in the teacher training system need to
make regulations to support learning, thinking, leadership, and teaching inside and outside the
classroom. Feedback based on the collaboration of the faculty and school has an important place to
ensure that preservice teachers and professional teachers can collaborate and reflect effective methods,

techniques, and strategies in their plans. The fact that preservice special education teachers receive
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feedback on their practices from both the teaching faculty members in the faculty and the practice
teacher with whom they participate in the teaching practice will provide multiple evaluations.
Accordingly, it will contribute to developing effective lesson plans by determining the teaching
methods and techniques in preparing the teaching plans and improving behavior management and

assessment skills.
Conclusion and Recommendations

As a result, it is noteworthy that the participants’ opinions focused on the opportunities for
practice, monitoring, evaluation, and competence. Participants expressed their opinions on creating
opportunities for practice regarding the theoretical courses in special education undergraduate
programs and supporting pre-professional experiences in teacher education by establishing practice
research centers in universities to which faculties are affiliated. The participants also drew attention to
the systematic monitoring of preservice teachers and the preparation of more competent professionals
with the help of the teaching practice courses I and II offered in the senior year. The participants
recommended that teachers, who are responsible for carrying out teaching practice in prate schools,
should be provided with training programs that include monitoring and evaluations supported by more
descriptive quantitative and qualitative data and are participated by the faculty members, who
supervise the teaching practices in the faculties, in addition to certificate programs provided by the
Ministry of Education, which are very short and usually involve the presentation of contents and
modules or technical procedures to make MEBSIS entries. The participants suggested that practical
training programs supporting professional development should be planned during the semester, based
on the professional development needs of practice teachers, and stated that the field of specialization
and the level of assignment should be considered in these training programs. On the other hand,
preservice teachers expressed that they thought the collaboration of faculty and school was important;
however, the collaboration processes needed improvement. They mentioned that collaboration should
be planned to include families within the scope of the senior year teaching practices course. The
importance of academicians sharing the scientific knowledge of academicians with the school
administration, teachers, and families was emphasized in the opinions of preservice teachers about this
issue. In addition, they recommended that school administrators and teachers share their professional
experience with preservice teachers by participating in the theoretical courses of education faculties.
Another noteworthy result was to identify the inclusive schools where effective teaching was performed
and institutions where the collaboration of teacher and family was at the desired level and increase the
opportunities for practice in these schools. Regarding the collaboration of school and faculty,
academicians may create opportunities for preservice teachers to observe and gain experience in these
schools through activities such as workshops and projects. The participants mentioned the importance
of schools, which provide inclusive and qualified education services to their students with special needs

for preservice teachers. They also expressed their opinion that the Provincial-District National
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Education Directorates should support these institutions in the context of school-based professional

development plans, workshops, and project partnerships.

In summary, several recommendations can be made based on the opinions and experiences of
the preservice teachers. Technological contents suitable for the current world that will ensure the
collaboration of preservice teachers and professional teachers and improve their professional
competencies can be prepared. Web-based platforms can be created, and applications that allow
observation-experience sharing can be developed. The contribution of the collaboration of the
professional staff to the effective teaching process can be introduced by the Ministry of National
Education to the preservice teachers in their senior years through sample projects and workshops to be
organized, simulations, and virtual classroom practices. The scope of the monitoring and evaluation
activities of the faculties for the preservice teachers can be expanded. Opportunities can be created for
preparatory and supportive exchanges by ensuring the collaboration between the alumni monitoring
offices and the preservice teachers in their senior years. The experiences of the alumni and teachers who
have started their profession can be shared with the preservice teachers in their senior years, who have
recently graduated, and/or who are preparing for the profession. Certified training programs about
practice teaching provided by the Ministry of National Education can be structured collaboratively with
the support of the administrators in the Ministry of Education, as well as teachers with teaching practice

experience and academicians working in education faculties.

It is believed that the study results will contribute to the literature in terms of two main issues.
The first of these is the inclusion of the opinions of preservice teachers about the level of support they
receive through teaching practices and how they are prepared for the profession, and the other involves
how teachers, who carry out teaching practices in schools, are prepared for this process, their
expectations from coordinators in the faculties, and the effective practices and supports regarding

professional collaboration from the perspective of preservice teachers.
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