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Uzaktan egitim siirecinde okul miidiirlerinin liderlik becerilerine iliskin &gretmenlerin sahip olduklar
algilarmm metaforlar araciligi ile belirlenmesine yonelik gergeklestirilen bu caligma nitel arastirma
yontemlerinden fenomolojik (olgubilim) olarak desenlemistir. Aragtirma 2020-2021 egitim 6gretim yili,
Sakarya ili Karapiircek ilgesinde gorev yapan Ogretmenler arasindan goniilliilik esasina gore amaclh
ornekleme yontemi ile belirlenen 71 dgretmen ile gergeklestirilmistir. Arastirmanin amaglar1 dogrultusunda
aragtirmaya katilan &gretmenlerin algilarini ortaya ¢ikarmak icin “Okul midiriimiiziin uzaktan egitim
sirecindeki liderlik becerisi ...... gibidir. Cinkii ............. ” clmlesini tamamlamalar1 istenmistir.
Arastirma ile elde edilen verilerin analizinde “’igerik analizi>> tekniginden yararlanilmistir. Ogretmenlerce
iretilen metaforlar benzerliklerine goére kategorilestirildiginde 5 farkli kategori elde edilmistir. Bu
kategoriler “’Hizmetkar Olma Becerisi’’, *’Birlestirici Unsur Olma Becerisi’’, “’Bilgi ve Yetenek Sahibi
Olma Becerisi”’, ’Vizyon Sahibi Olma Becerisi’” ve “’Model Olma Becerisi’” seklinde olup; 6gretmenler
en ¢ok °” Hizmetkar Olma Becerisi’’ kategorisinde en az ise ‘’Model Olma Becerisi’’ kategorisinde metafor
iretmislerdir. Cikan sonuglara gore de yapilan ¢ikarimlar ve tartismalar makale sonunda paylagilmistir.

Anahtar Kelimeler: Uzaktan egitim, okul midiirii, egitim, liderlik.

ABSTRACT

This study, which was carried out to determine the perceptions of teachers about the leadership skills of
school principals in the distance education process through metaphors, was designed as a pnenomenological
(phenomenological) qualitative research method. The research was carried out with 71 teachers who were
determined by the purposeful sampling method on a voluntary basis among the teachers working in the
Karapircek district of Sakarya province in the 2020-2021 academic year. In order to reveal the perceptions
of the teachers participating in the research in line with the aims of the research, “The leadership skill of
our school principal in the distance education process is like ....... Because ............. " were asked to
complete the sentence. The "content analysis" technique was used in the analysis of the data obtained
through the research. When the metaphors produced by the teachers were categorized according to their
similarities, 5 different categories were obtained. These categories are "Skill to Be a Servant", "Skill to Be
a Unifying Element”, "Skill to Have Knowledge and Talent", "Skill to Have Vision" and "Skill to Be a
Model"; Teachers produced metaphors mostly in the category of "Skill to be a Servant™ and the least in the
category of "Skill to Be a Model". Inferences and discussions made according to the results are shared at
the end of the article.

Keywords: Distance education, school principal, education, leadership.
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GIRIS

Bilim ve teknolojide meydana gelen gelismeler ile birlikte insanoglunun bilgiye ulagsma
ihtiyact artmigtir. Bu artig egitimde daha Onceki donemlere gore daha iistiin teknolojilerin
kullamilmasini zorunlu hale getirmistir. Bu zorunlulukla birlikte hayat boyu 6grenmenin geregi
olarak egitimdeki gelisimlerden herkesin esit bir bigimde faydalanabilmesi i¢in 6grenmenin
sinirlarint yikan uzaktan egitime ilgi de artmustir. Uzaktan egitimi, isman (2008) dgrenen ve
egiticinin farkli yerlerde olmasina ragmen iletisim ve bilgi teknolojileri araciligi ile
gerceklestirilen egitim bigimi olarak tanmimlarken, Gokge (2008) ise bilgi ve iletisim
teknolojilerinden faydalanmak suretiyle zaman ve mekandan bagimsiz olarak gergeklestirilen,
etkilesimli ve ekonomik bir egitim modeli olarak tanimlamigtir. Uzaktan egitimin; bireysel
ihtiyaglara gore daha kolay giincellenebilir olmasi, 6grenen merkezli olmasi, daha genis kitlelere
egitim hizmetinin goétiiriilebilmesi ve farklt mekanlardaki uzmanlardan yararlanilabilmesi
bakimindan geleneksel yontemlere gore daha avantajli yonleri oldugu goriilmektedir (Cavanaugh,
2001; Mupinga, 2005). Uzaktan egitimin avantajlar1 2019 yilinda diinya genelinde ortaya ¢ikan
Covid-19 pandemisi ile daha iyi anlagilmigtir. Covid-19 pandemisiyle ortaya ¢ikan krize karsin
yiiz ylize egitime gore yapilanmig egitim kurumlarindan egitim programlarini web tabanli egitim
sistemine hizlica uyarlayabilenler ivedilikle ¢aligmalara baglamis ve uzaktan egitime sorunsuz
bi¢cimde gecis yapmuslardir (Gewin, 2020; Lau, Yang ve Dasgupta, 2020).

Pandemi, cografi bir smirlama olmaksizin belirli bir zaman periyodunda bir kita ve/veya
tim diinyaya yayilip etkisini gOsteren salgin hastaliklara verilen genel isimdir (TDK, 2021).
Diinya Saglik Orgiitii (DSO), bir salginin pandemi olmasi i¢in ii¢ kriter aramaktadir. Bunlar;
insandan insana kolayca ve siirekli bulasmasi, etkenin yeni ortaya ¢ikan bir virlis olmast ve
mutasyona ugrayabilen bir ajan olmasidir. DSO’niin pandemi ilan etme gerekcesi ise insandan
insana ¢ok hizli ve kolayca bulasarak tiim iilkeler i¢in tehdit olusturmasidir (Bauch, Lloyd-Smith,
Coffee ve Galvani, 2005). Aralik 2019°da diinya genelinde Covid-19 pandemisi ortaya ¢ikmis ve
Mart 2020’de DSO tarafindan kiiresel pandemi ilan edilmistir (WHO, 2020). Bu ilan ile birlikte
diinya genelinde Ulkelerce bir dizi 6nlemler alinmistir. Koronaviriisiin insandan insan ¢ok hizli
bir bigimde gegip yayilmasi nedeniyle maske, sosyal mesafe ve temizlik gibi kurallarla pandemi
kontrol altina alinmaya calisilmis ve bu baglamda diinya iizerinde 191 iilkede her diizeyden egitim
kurumlar1 kapatilmistir. UNESCO (2020a) verilerine gore okullarin kapatilmasi ile birlikte tiim
diinyada 1,6 milyar 6grencinin egitimi sekteye ugramustir. Tiirkiye de tiim diinya gibi bu
durumdan etkilenmis, yaklagik 16,5 milyonu ilk ve ortadgretim Ogrencisi olmak iizere 25
milyondan fazla 6grencinin egitimi sekteye ugramistir (UNESCO, 2020b). Tiirkiye’de okullarin
kapanmasi ile birlikte egitimde devamlilig1 saglamak icin acil uzaktan egitim siirecleri isletilmis,
Milli Egitim Bakanliginca Egitimde Bilisim Ag1 (EBA) islevsel hale getirilmis, 6gretmenlerce
EBA platformu iizerinden canli ders verme imkéni1 saglanmus, televizyon iizerinde ilk, orta ve lise
ogrencilerine yonelik ulusal yayin yapan ii¢ kanal agilmig, giivenli ¢evrim i¢i platformlarla
anlagmalar saglanarak siire¢c yonetilmeye c¢alisilmigtir. Bu pandemi siirecinde Milli Egitim
Bakanligr’na ait politikalarin 6gretmenlere, velilere, egitimin tiim paydaslarma iletilmesi ve
uygulanmasinda kilit rolii kuskusuz okul miidiirleri tistlenmistir. Basaran (2000) okul miidurind;
degisme ve gereksinimlerle basa ¢ikmak i¢in okulu yeniden yapilandiracak olan kisi yani okulun
liderli olarak tanimlarken, Bursalioglu (2000) ise lideri, grubun tecriibelerinden faydalanmak
suretiyle bu tecriibeler araciligi ile grubun giiciinden yararlanan kisi olarak tammlamigtir. Bu
manada okul middrlerinin uzaktan egitim siirecini degerlendirip diizenleyen itici bir giig
pozisyonunda oldugu agikardir.

Covid-19 pandemisi siirecinde, egitimin tiim paydaslar1 tarafindan okul miidiirlerinin
kendilerinden beklenen goérev ve davramglari ne diizeyde gerceklestirdikleri yakindan
gozlemlenerek anlamlandirilmistir. Bu anlamlandirmalar: ifade etmenin ¢esitli yollart mevcuttur.
Metaforlar, ifade etme bicimlerinden birisidir. Metaforlar en gucli zihinsel araclardan olup,
olaylarin olus ve isleyisleri hakkinda diislincelerimizi yapilandirirlar (Saban, 2004). Metaforlara
egitimin her alaninda basvurulmaktadir (Arslan ve Bayrakei, 2006). Alanyazinda 6gretmen
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kavrami (Aydin ve Pehlivan, 2010; Pektas ve Kildan, 2009; Yilmaz, Gogen ve Yilmaz, 2003),
okul ve yonetici kavrami (Aydogdu, 2008; Cerit, 2006; Silman ve Simsek, 2006), program
gelistirme (Semerci, 2007) kavramlari ile metafor aragtirmalar mevcut olup pandemi siirecinde
alanyazina kazandirilan arastirmalar incelendiginde okul middrlerinin liderlik becerilerine
yonelik herhangi bir metafor ¢aligmasina rastlanmamustir,

Egitim oOrgiitlerinin 6nemli paydasi olan dgretmenlerin, uzaktan egitim strecinde okul
miidiirlerinin liderlik becerilerine iliskin algi1 diizeylerinin incelenmesi énemli goriilmektedir.
Yapilan alan yazin taramasinda, uzaktan egitim siirecine iligkin farkli orgiitsel algilarin
incelendigi ¢alismalar oldugu goriilmiis ancak okul miidiirlerinin liderlik becerilerine iligkin
algiy1 inceleyen herhangi bir ¢aligmaya rastlanmamistir. Bu durum, ¢aligmanin 6zgiinliginii
ortaya koymaktadir. Bu manada gerceklestirilen bu arastirma ile 6gretmenlerin uzaktan egitim
stirecinde okul miidiirlerinin gérev ve davramslari ne diizeyde gerceklestirdiklerini yakindan
gozlemleyerek anlamlandirdiklar: ve okul miidiirlerinin liderlik becerilerine yiikledikleri anlamlar
ortaya ¢ikarilmaya calisilacaktir. Bu genel amag¢ dogrultusunda asagidaki sorulara cevap
aranmigtir:

1. Okul miidiiriiniin uzaktan egitim siirecindeki liderlik becerilerine yonelik 6gretmenlerin
sahip olduklar1 metaforlar nelerdir?

2. Ogretmenlerin sahip olduklar1 metaforlar ortak 6zellikleri bakimindan hangi kavramsal
kategoriler altinda toplanabilir?

YONTEM

2.1. Arastirmamin Modeli

Arastirma, nitel arastirma yontemlerinden fenomolojik (olgubilim) olarak desenlemistir.
Olgubilim deseninin amaglar1 ile derinlemesine betimleme, aktérlerin bakis agilarini anlama
(Yildirim ve Simsek, 2011) bu arastirmanin amaglari ile uyumlu oldugu i¢in bu desen tercih
edilmistir. Olgubilim deseni farkinda oldugumuz fakat detayli anlayisa sahip olmadigimiz
olgulara odaklanirken bir olgu ile ilgili kisilerin deneyimlerini daha anlasilir hale ¢ekmektedir
(Creswell, 2007).

2.2. Arastirmamin Calisma Grubu

Bu aragtirma 2020-2021 egitim 6gretim yil1, Sakarya ili Karapiirgek ilgesinde gorev yapan
Ogretmenler arasindan goniilliiliilk esasina gére amach ornekleme yontemi ile belirlenen 71
Ogretmen ile gerceklestirilmistir. Calisma grubuna ait bilgiler Tablo 1’de gdsterilmistir.

Tablo 1. Arastirmaya Katilan Ogretmenlere Ait Demografik Bilgiler.

Ozellikler N %
Cinsiyet Kadin 30 42.25
Erkek 41 57.75
Gorev Yaptigt Kurum Temel Egitim 50 70.42
(Anaokulu-flkokul-Ortaokul)
Ortadgretim 21 29.58

Arastirmaya katilan 6gretmenlerden 30°u kadin (%42.25), 41’1 ise erkek (%57.75)
ogretmendir. Caligmada yer alan 6gretmenlerden 50’si (% 70.42) temel egitim okullarinda, 21’
(9%29.58) ise ortadgretim Kurumlarinda gorev yapmaktadir.

2.3. Verilerin Toplanmasi ve Analizi

Aragtirmanin amaglar1 dogrultusunda arastirmaya katilan 6gretmenlerin algilarini ortaya
¢ikarmak i¢in “Okul miidiirlimiiziin uzaktan egitim siirecindeki liderlik becerisi............ gibidir.
Cinkli ............. ” climlesini tamamlamalar1 istenmistir. Bu dogrultuda Ogretmenlere bu
climlenin yazili oldugu bir form verilerek, metafor hakkinda bilgi verilmis ve kendi diisiincelerine
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gbre uzaktan egitim siirecinde okul miidiirlerinin liderlik becerilerini baska bir kavrama
benzetmeleri, sonrasinda “’¢iinkii’> kavrami ile benzetmenin nedenini mantikli bir bigimde
aciklamasinin yapilmasi istenmistir.

Arastirma ile elde edilen verilerin analizinde “’igerik analizi’’ tekniginden yararlanilmistir.
Bu teknigin temel amaci toplanmis olan verileri agiklayabilecek kavramlara ve kavramlar
arasindaki iliskilere ulasmaktir. igerik analizi sayesinde veriler derinlemesine incelenirken,
kolaylikla temalara ulagilabilmektedir (Yildirim ve Simsek, 2006). Bu ¢ercevede arastirmaya
katilan Ogretmenlerce gelistirilmis olan metaforlaralanyazinda oldugu gibi 5 asamada
(adlandirma ve eleme, derleme, kategori gelistirme, gegerlik ve giivenirligin saglanmasi ve
frekanslarm hesaplanmasi) analiz edilmistir (Bektas ve Karadag, 2013). Adlandirma agsamasinda
arastirmaya katilan ogretmenlerce olusturulan metafor gecici bir liste haline getirilmis ve tim
metaforlarmm  belirgin olarak gelistirilip  gelistirilmedigi  kontrol edilmistir. Tema
adlandirilmasinda alanyazindaki giincel olarak arastirilan liderlik becerileri ve liderlik kuramlari
ile ilgili benzer ¢aligmalar dikkate alinmistir. Eleme asamasinda iiretilmis olan metaforlarin,
arastirmanin konusu, kaynag ile iliskili olup olmadigi incelenmistir. Ogretmenlerce iiretilen tiim
metaforlarm arastirma konusuna uygun, kavramin agiklanmasina katki sunan metaforlar oldugu
tespit edilmistir. Kategori gelistirme asamasinda 6gretmenlerce lretilen metaforlarm kavramin
hangi niteliklerini diigsiinerek olusturuldugu incelenmis ve benzer temalari iceren metaforlar ayni
kategoriye dahil edilmistir. Bu asamada kategorilerin nasil olusturuldugunun aydinlatilmasi
bakimindan 6gretmenlerin olusturdugu metaforlardan en ilgi ¢ekici olanlara dogrudan yer
verilmistir. Alintilarda 6gretmenlerin gercek isimleri yerine “’O-1°" seklinde kod isimleri
kullanilmustir.

Gegerlik ve giivenirligi saglama asamasinda, arastirmanin i¢ giivenirligini saglamak adina
Ogretmenlerce tiretilen metaforlarm bulundugu kategorileri temsil edip etmediklerini onaylamak
amaciyla uzaman goriisiine basvurulmustur. Saban (2008) nitel arastirmalarda arastirmaci ve
uzman arasindaki uyumun %90 ve lizeri olmasinin arzu edilen bir durum oldugunu belirtmektedir.
Yapilan bu arastirmanmn giivenirligi Miles ve Huberman’informulii(Giivenirlik= Goriis
birligi/Goriis birligi+Goriis ayriligi x 100) ile hesaplanmig ve %94 olarak bulunmustur.

BULGULAR

Uzaktan egitim siirecinde okul miidiirlerinin liderlik becerilerine iliskin 6gretmenlerin
sahip olduklar1 algilarin metaforlar araciligr ile belirlenmesine yonelik gerceklestirilen bu
calismada 6gretmenlerce gelistirilen metaforlar 6ncelikli olarak benzer olma durumlarina gére
kategorilestirilmistir. Ayrica bu kategoriler 6gretmenlerin cinsiyetleri ve ¢alistiklar1 kurum tiiriine
gore karsilastirilarak tablolar halinde verilmistir.

3.1. Uzaktan Egitim Siirecinde Okul MUdUrunun Liderlik Becerisine Iliskin
Ogretmenler Tarafindan Olusturulan Metaforlar

Arastirma sonucunda elde edilen bulgular incelendiginde dgretmenlerce gecerli 71 farkli
cesit metafor {iretilmis olup iiretilen metaforlar Tablo 2’de verilmistir.

Tablo 2. Uzaktan Egitim Siirecinde Okul Mudurtniin Liderlik Becerisine Iliskin Ogretmenler
Tarafindan Olusturulan Metaforlar.

Sira Metafor f % Sira Metafor f % Sira Metafor f %
1 Zimba 1 141 25 Garson 1 141 49 Gece 1 141
2 Hard Disk 1 1.41 26 Yemek 1 1.41 50 Yagmur 1 141

Mendisi
3 Lokomotif 1 1.41 27 Swva 1 1.41 51 Maymuncuk 1 1.41
4 Hiicre 1 1.41 28  Tutkal 1 1.41 52 Jokey 1 141
Cekirdegi
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10

11

12
13
14
15
16

17
18

19
20

21

22

23
24

Dalgakiran
Can Simidi

Isik Kulesi
112 Acil
Servis
Akyildiz

Lambadan
Cikan Cin
Toprak

Bahgivan
Miihendis
Baligin bast
Glibre

Cig

Bozuk Para
Slizgeg

Zincir
Ozon
Tabakasi
DNA

Zeka Kupu
Diigme
Fermuar

e

e

[E=N

141
141

1.41
1.41

1.41
1.41
1.41
1.41
1.41
1.41
1.41

1.41

1.41
1.41

1.41
1.41

1.41

1.41

1.41
1.41

29
30

31
32

33
34
35
36
37
38
39

40

41
42

43
44

45

46

47
48

Cimento
Gemici
Diigiimii
Capa
Bayrak

Canak
Anten
Projeksiyon

Uzay
Mekigi
Rampasi
Baba
Anne
Biilbul
Kiittphane
Telefon
Hakki
Pusula

Amigo

Mercek
Cay Kasig

Klavye
Traktor

Ambulans
Okul

e e

N

[E=N

1.41
1.41

1.41
1.41

1.41
1.41
1.41
1.41
1.41
1.41
1.41

1.41

1.41
1.41

1.41
1.41

1.41

1.41

1.41
1.41

53
54

55
56

57
58
59
60
61
62
63

64

65
66

67
68

69

70
71

Duibel

Miineccim

Kahve Fali

Havuz
Coban
Durbin

Bakici

Usta
Teleskop
Tuz

Yol

Sis Far1

Kaldirag
Dudukli
Tencere

Ansiklopedi

Toka

Dikis
Makinesi
Kamera
Santral
TOPLAM

=

N

[

-

1
1
71

141
141

1.41
1.41

1.41
1.41
1.41
1.41
1.41
1.41
1.41

1.41

1.41
1.41

1.41
1.41

1.41

1.41

1.41
100

3.2. Uzaktan Egitim Siirecinde Okul MUdUrunun Liderlik Becerisine Iliskin
Ogretmenler Tarafindan Olusturulan Metaforlarin Benzetme Durumlarina Gore

Kategorileri

Tablo 3. Uzaktan Egitim Siirecinde Okul Mudiiriinin Liderlik Becerisine iliskin Ogretmenler
Tarafindan Olusturulan MetaforlarinKategorileri.

Kategoriler

Metaforlar

Metafor
Sayist

—

%

Hizmetkar Olma Becerisi

Lokomotif(1), 112 Acil Servis(1), Lambadan Cikan

Cin(1), Toprak(1), Gubre(1), Bozuk Para(1),

Siizgeg(1), Ozon Tabakasi(1), Garson(1), Yemek
Meniisii(1), Uzay Mekigi Rampasi(1), Traktor(1),

Ambulans(1), Gece(1), Yagmur(1), Jokey(1),

Bakici(1), Yol(1), Kaldirag(1), Diidiiklii

Tencere(1), Santral(1)

21

29.58

Birlestirici Unsur Olma
Becerisi

Zimba(1), Diigme(1), Fermuar(1), Stva(1),
Tutkal(1), Cimento(1), Gemici Diigiimii(1),

Gapa(1), Bayrak(1), Cay Kasigi(1), Klavye(1),
Diibel(1), Coban(1), Toka(1), Dikis Makinesi(1),

Zincir(1)

16

16

22.54

Bilgi ve Yetenek Sahibi
Olma Becerisi

Hiicre Cekirdegi(1), Dalgakiran(1), Can Simidi(1),
Isik Kulesi(1), Bahgivan(1), Miihendis(1), Ci1g(1),
DNA(1), Zeké Kipu(1), Kiitliphane(1), Telefon
Hakki (1), Maymuncuk(1), Havuz(1),

Ansiklopedi(1), Hard Disk(1)

15

15

21.13
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Akyildiz(1), Canak Anten(1), Projeksiyon(1), 11 11 15.49
Pusula(1), Mercek(1), Miineccim(1), Kahve Fali(1),

Teleskop(1), Sis Fari(1), Kamera(1),

Diirbiin(1)

Baligin basi(1), Anne(1), Biilbiil(1), Amigo(1), 8 8
Okul(1), Ustalik(1), Tuz(1), Baba(1)

Toplam 71 71

Vizyon Sahibi Olma
Becerisi

.. 11.27
Model Olma Becerisi

100

Tablo 3 incelendiginde Ogretmenlerce iretilen metaforlar benzerliklerine gore
kategorilestirildiginde 5 farkli kategori elde edilmistir. Bu kategoriler ‘’Hizmetkar Olma
Becerisi’’, “’Birlestirici Unsur Olma Becerisi’’, “’Bilgi ve Yetenek Sahibi Olma Becerisi’’,
“’Vizyon Sahibi Olma Becerisi’’ ve ’Model Olma Becerisi’’ seklinde olup 6gretmenler en ¢ok
Hizmetkar Olma Becerisi’’ kategorisinde en az ise “"Model Olma Becerisi’’ kategorisinde
metafor tiretmislerdir.

Tablo 4. Ogretmenlerin Cinsiyetleri Bakimindan Uzaktan Egitim Siirecinde Okul Mudiiriiniin
Liderlik Becerisine Iliskin Olusturduklar1 Metaforlarm Kategorilerinin Karsilastiriimas.

] Kadmn Erkek Toplam
Kategori
n % n % n %

Hizmetkar Olma Becerisi 5 7.04 16 22.54 21 29.58
Birlestirici Unsur Olma Becerisi 12 16.90 4 5.64 16 22.54
Bilgi ve Yetenek Sahibi Olma Becerisi 7 9.86 8 11.27 15 21.13
Vizyon Sahibi Olma Becerisi 3 4.23 8 11.26 11 15.49
Model Olma Becerisi 3 4.23 5 7.04 8 11.27
Toplam 30 42.25 41 57.75 71 100

Tablo 4 incelendiginde, kadin 6gretmenler en ¢cok * Birlestirici Unsur Olma Becerisi’’
kategorisini temsil eden metafor imgeleri iiretirken en az ise *’Model Olma Becerisi’’ ve *’Vizyon
Sahibi Olma Becerisi’® kategorilerini temsil deden metafor imgeleri iiretmislerdir. Erkek
ogretmenler ise en ¢cok “’Hizmetkar Olma Becerisi’’ kategorisini temsil eden metafor imgeleri
iiretirken en az ise *’Birlestirici Unsur Olma Becerisi’’ kategorisini temsil eden metafor imgeleri
iiretmislerdir.

Tablo 5. Ogretmenlerin Calistiklar1 Kurum Tiirii Bakimindan Uzaktan Egitim Siirecinde Okul

Mudirinin  Liderlik  Becerisine HiskinOlusturduklarl Metaforlarin ~ Kategorilerinin
Karsilastirilmasi.
Kategori Temel Egitim Ortadgretim Toplam
n % n % n %
Hizmetkar Olma Becerisi 10 14.08 11 15.05 21 29.58
Birlestirici Unsur Olma Becerisi 2 2.82 14 19.72 16 22.54
Bilgi ve Yetenek Sahibi Olma 10 14.08 5 7.04 15 21.13
Becerisi
Vizyon Sahibi Olma Becerisi 2 2.82 9 12.67 11 15.49
Model Olma Becerisi 1 141 7 9.86 8 11.27
Toplam 50 70.42 21 29.58 71 100

Tablo 5 incelendiginde, temel egitim kurumlarinda goérev yapan 6gretmenler en ¢ok ’Bilgi
ve Yetenek Sahibi Olma Becerisi’® (%14.08) ve “Hizmetkar Olma Becerisi’® (%14.08)
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kategorilerini temsil eden metafor imgelerini tiretmislerdir. Temel Egitim kurumlarinda gorev
yapan Ogretmenler en az “’Model Olma Becerisi’” (%1.41) kategorisini temsil eden metafor
imgelerini liretmistir. Ortadgretim kurumlarmda gorev yapan 6gretmenler en ¢ok ’Birlestirici
Unsur Olma Becerisi’” (%19.72) kategorisini temsil eden metafor imgelerini {iretmistir.
Ortadgretim kurumlarinda gorev yapan Ogretmenler en az “’Bilgi ve Yetenek Sahibi Olma

9

Becerisi’’ (%7.04) kategorisini temsil eden metafor imgelerini liretmistir.

Ogretmenlerce iiretilen metaforlar benzerliklerine gore kategorilestirildiginde 5 farkli
kategori elde edilmis olup olusturulan kategoriler asagida agiklanmustir.

3.3. Hizmetkar Olma Becerisi

Bu kategoride Ogretmenler, uzaktan egitim siirecinde okul midirlerinin liderlik
becerilerini hizmetkar olma unsuru ile iligkilendirerek metaforlar tiretmislerdir. Bu metaforlar ve
frekanslar1; Lokomotif (1), 112 Acil Servis (1), Lambadan Cikan Cin (1), Toprak (1), Giibre (1),
Bozuk Para (1), Stizgeg (1), Ozon Tabakasi (1), Garson (1), Yemek Meniisii (1), Uzay Mekigi
Rampasi (1), Traktor (1), Ambulans (1), Gece (1), Yagmur (1), Jokey (1), Bakic1 (1), Yol (1),
Kaldirag (1), Diidiiklii Tencere (1), Santral (1) seklindedir. Hizmetkar olma becerisi ile ilgili
olarak dgretmenler tarafindan yapilan tammlamalara dair 6rnekler asagida yer almaktadir.

“Okul mudarimizin uzaktan egitim siirecindeki liderlik becerisi lambadan ¢ikan cin
gibidir. Clnku okul midurimiz bu stirecte bizlerin isteklerini yapmaya ¢alisandwr.”” (O-
7)

“Okul midurimizin uzaktan egitim siirecindeki liderlik becerisi toprak gibidir. Cunki
nasil ki toprak bizlere hizmet ediyor ve her tiirlii yiyecegi sunuyorsa, okul miidiiriimiiz de
salgin siirecinde egitimin kalitesi icin araliksiz bizlere hizmet sundu.’” (0-10)

“Okul mudurimizin uzaktan egitim siirecindeki liderlik becerisi uzay mekigi rampasi
gibidir. Ciinkii uzay mekiginin uzaya ¢tkmasi rampaya bagldwr. Aksi takdirde ¢ikamaz.
Ama rampa uzay mekigine hizmet etmektedir. Okul miidiiriimiiz de istenilen egitimsel
hedeflere ulasmak icin siirekli hizmet etti.”” (O-45)

3.4. Birlestirici Unsur Olma Becerisi

Bu kategoride ogretmenler, uzaktan egitim siirecinde okul mudurlerinin liderlik
becerilerini birlestirici bir unsur ile iligskilendirerek metaforlar {iretmislerdir. Bu metaforlar ve
frekanslar;; Zimba (1), Diigme (1), Fermuar (1), Stva (1), Tutkal (1), Cimento (1), Gemici
Diigiimii (1), Capa (1), Bayrak (1), Cay Kasigi (1), Klavye (1), Diibel (1), Coban (1), Toka (1),
Dikis Makinesi (1), Zincir (1) seklindedir. Birlestirici unsur olma becerisi ile ilgili olarak
Ogretmenler tarafindan yapilan tanmimlamalara dair 6rnekler asagida yer almaktadir.

“Okul mudirimizin uzaktan egitim siirecindeki liderlik becerisi fermuar gibidir. Cunki

okul miidiiriimiiz tim ¢alisanlarin uzaktan egitimin istenilen sekilde gerceklesmesi icin
cok ¢cabalad:. (O-33)

“Okul mudurtmUzin uzaktan egitim siirecindeki liderlik becerisi ¢ay kasigr gibidir.
Clinkii ¢ay ile sekeri ancak ¢ay kasigi ile birlestirebiliriz. Bakanligimizin politikalar ile
ogretmenlerin isteklerini okul miidiiriimiiziin eglestirmesi sayesinde bu uzaktan egitim
suirecinde yol alabildik.”” (0-61)

“Okul mudirimuzin uzaktan egitim siirecindeki liderlik becerisi gemici diigiimii gibidir.

Clinkii gemici diigiimii nasil ki zor agilirsa okul miidiiriimiiz sayesinde uzaktan egitim
stirecini dagilmadan, sistemli sekilde yiiriitebildik.”” (O-70)

742



3.5. Bilgi ve Yetenek Sahibi Olma Becerisi

Bu kategoride oOgretmenler, uzaktan egitim siirecinde okul midirlerinin liderlik
becerilerini bilgi ve yetenek sahibi bir unsur ile iliskilendirerek metaforlar {iretmislerdir. Bu
metaforlar ve frekanslari; Hiicre Cekirdegi (1), Dalgakiran (1), Can Simidi (1), Isik Kulesi(1),
Bahgivan (1), Miihendis (1), C1g (1), DNA (1), Zeka Kiipii (1), Kiitiiphane (1), Telefon Hakki (1),
Maymuncuk (1), Havuz (1), Ansiklopedi (1), Hard Disk (1) seklindedir. Bilgi ve yetenek sahibi
olma becerisi ile ilgili olarak 6gretmenler tarafindan yapilan tammlamalara dair 6rnekler asagida
yer almaktadir.

“Okul midurimuzin uzaktan egitim siirecindeki liderlik becerisi kim 500 milyar ister
yarismasindaki telefon hakki gibidir. Ciinkii siire¢ hakkinda her seyi bilecegini diistiniir
ve ona giivenirsin.”’ (O-5)

“Okul mudirimizin uzaktan egitim siirecindeki liderlik becerisi deniz kiyisindaki stk
kulesi gibidir. Ciinkii gemiler icin 151k kulesi ne kadar onemliyse okul miidiiriimiiz de
uzaktan egitim stirecinde bilgi bakimindan bizler icin o kadar énemlidir.”” (0-13)

“Okul mudurimuzin uzaktan egitim siirecindeki liderlik becerisi DNA gibidir. Ctinkii
nasil ki DNA her tiirli bilgiyi kendinde barindirirsa okul miidiiriimiiz de uzaktan egitim
ile ilgili her tiirlii bilgiyi kendisinde barindirir.”” (0-59)

3.6. Vizyon Sahibi Olma Becerisi

Bu kategoride oOgretmenler, uzaktan egitim siirecinde okul midurlerinin liderlik
becerilerini Vizyon sahibi olma unsuru ile iliskilendirerek metaforlar tiretmislerdir. Bu metaforlar
ve frekanslar1; Akyildiz (1), Canak Anten (1), Projeksiyon (1), Pusula (1), Mercek (1), Miineccim
(1), Kahve Fali (1), Teleskop (1), Sis Far1 (1), Kamera (1), Diirbiin (1) seklindedir. Vizyon sahibi
olma becerisi ile ilgili olarak 6gretmenler tarafindan yapilan tanimlamalara dair érnekler asagida
yer almaktadir.

“Okul muddrdmzin uzaktan egitim siirecindeki liderlik becerisi kahve fali gibidir.
CUnkU uzaktan egitimin gelecegi ile ilgili ongoriileri ile bizlere yol a¢tr.”” (O-21)

“Okul mudurtmuzin uzaktan egitim siirecindeki liderlik becerisi arabalardaki sis fart
gibidir. Ciinkii sisli havalarda sis fari sayesinde yol alabiliyorsak, bu zorlu uzaktan egitim
stirecinde okul miidiiriimiiz sayesinde yol alabildik.’” (O-31)

“Okul midurimizin uzaktan egitim siirecindeki liderlik becerisi miineccimlik gibidir.
Clinkii okul miidiiriimiiz bu siirecte gelecegi farkli sekillerde tahmin etti ve bizleri siirekli
uyardi.’” (O-8)

3.7. Model Olma Becerisi

Bu kategoride Ogretmenler, uzaktan egitim siirecinde okul mudurlerinin liderlik
becerilerini model olma unsuru ile iliskilendirerek metaforlar tiretmislerdir. Metaforlar ve
frekanslart; Baligin basi (1), Anne (1), Biilbiil (1), Amigo (1), Okul (1), Ustalik (1), Tuz (1), Baba
(1) seklindedir. Model olma becerisi ile ilgili olarak 6gretmenler tarafindan yapilan tanimlamalara
dair 6rnekler agsagida yer almaktadir.

““Okul muddrimUzin uzaktan egitim siirecindeki liderlik becerisi baba gibidir. Gnku bu
stiregte neler yapmamiz gerektigi konusunda bizleri siirekli yonlendirdi.”’ (O-11)

“Okul midarimiizin uzaktan egitim stirecindeki liderlik becerisi ustalik gibidir. Ciinkii
bizi siirekli motive ederek, siire¢ hakkinda ciraklik yasamamizi énledi.”” (0-39)
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“Okul mUdarimuzin uzaktan egitim siirecindeki liderlik becerisi amigoluk gibidir.
Ctinkii bu zorlu siiregte bizi heyecanlandiran, diri tutan miidiiriimiizdii.”’ (O-28)

TARTISMA, SONUC VE ONERILER

Aragstirma, 6gretmenlerin uzaktan egitim siirecinde okul muddrlerinin liderlik becerilerine
yonelik algilarin1 ortaya koymasi agisinda 6zgiin bir ¢alismadir. Arastirma bulgularma gore
ogretmenlerce 71 gecerli ve birbirinden farkli metafor iiretilmistir. Uretilen metaforlarin tamami
olumlu sekildedir. Ogretmenlerce iiretilen metaforlar benzerliklerine gore kategorilestirildiginde
5 farkli kategori elde edilmistir. Bu kategoriler <’Hizmetkar Olma Becerisi’’, “’Birlestirici Unsur
Olma Becerisi’’, “’Bilgi ve Yetenek Sahibi Olma Becerisi’’, ©’Vizyon Sahibi Olma Becerisi’’ ve
“Model Olma Becerisi’’ seklindedir. Alanyazin incelendiginde okul miidiirlerinin liderlik
becerilerine yonelik gerceklestirilen metafor aragtirmalarinda farkli bagliklarla isimlendirilmig
olmasina ragmen bu bes kategorinin ve bu kategorilerin barindirdiklar1 metaforlarin paralellik
gosterdigi goriilmektedir (Akan, Yal¢in ve Yildirim, 2014; Aydogdu, 2008; Bloom, Castagna ve
Worren, 2003; Cobanoglu ve Gokalp, 2015; Koésterelioglu, 2014; Yildiz ve Ertiirk, 2019).

Hizmetkar olma becerisi kategorisinde oOgretmenler uzaktan egitim silirecinde okul
midiiriini hizmet etme 6zelligi bakimindan toprak, ambulans, lambadan ¢ikan cin gibi metaforlar
ile ifade etmislerdir. Alanyazin incelendiginde, okullarinda her daim empati kuran, insanlara
Onem veren, isgorenlerin Orgiit icinde mutlu olmasi i¢in onlara yardim/hizmet eden ve ekibine
giiven duyan okul miidiirlerinin okullarinda son derece etkili olduklar1 yoniinde arastirmalar
mevcuttur (Boyer, 2012; Dogan ve Aslan, 2016; Hill, 2007; Kahveci ve Aypay, 2013; Ugar ve
Ugur, 2020; Usta ve Unsal, 2018; Zamperlin, 2012). Arastirma bulgular1 incelendiginde bu siireg
esnasinda okul miidiirlerinin Ogretmenlerin islerini kolaylastirmak amaciyla hizmet etme
davranislari sergiledikleri sOylenebilir. Uzaktan egitim siirecinin belirsizlikleri diisiiniildiigiinde
okul miidiirlerinden beklenen liderlik davramslarindan en 6énemlilerinden birisinin hizmetkarlik
oldugu diisiiniilebilir. Bu nedenle kriz ve belirsizlik gibi durumlarda okul miidiiriiniin isgérenlerin
mutlulugu i¢in hizmetkar liderlik davramslarmi sergilemesi 6énemli bir 6zellik olarak ortaya
¢ikmaktadir.

Birlestirici unsur olma becerisi kategorisinde 6gretmenler uzaktan egitim siirecinde okul
miidiirtinii birlestirici olma 6zelligi bakimindan zimba, tutkal, zincir gibi metaforlar ile ifade
etmiglerdir. Okullarm verimli ve etkili kilinmasi1 ancak takim ruhu ile gerceklestirilen ¢aligmalar
ile miimkiindiir ki (Ertiirk ve Argon, 2019) okul miidiirleri bir lider olarak 6gretmenlerin takim
olabilmesi i¢in onlar1 biligsel, duyussal ve motivasyonel olarak hazirlama rollerini iyi oynamalar1
gerekmektedir (Zaccaro, Rittman ve Marks, 2001). Arastirma bulgulari incelendiginde uzaktan
egitim siirecinde 6gretmenlerin okuldan uzak kalmalarindan kaynakli yasayabilecekleri sorunlara
yonelik okul madurlerinin iyi yonetim sergiledikleri, koordinasyonu iyi saglayabildikleri ifade
edilebilir. Uzaktan egitim stirecinde 6gretmenlerin her birinin performansi ayri ayri 6nem arz
ettiginden takim ruhu icinde siirecin yonetilmesi gerekmektedir. Arastrma bulgulari
incelendiginde bu siireci okul miidiirlerinin oldukca iyi yonettigi, birlestirici rol iistlendikleri ve
kendilerinden beklenen liderlik davramslarii sergiledikleri sdylenebilir.

Bilgi ve yetenek sahibi olma becerisi kategorisinde 6gretmenler uzaktan egitim siirecinde
okul midurind bilgi ve yetenek sahibi olma 6zelligi bakimindan ansiklopedi, harddisk, telefon
hakki gibi metaforlar ile ifade etmislerdir. Bu bulgu Aydogdu (2008) tarafindan gerceklestirilen
arastirmada da ogretmenlerce okul midiirlerinin bilyiik bir bilgi birikimine sahip bireyler olarak
goriildiigii bulgusuyla paralellik gostermektedir. Benzer bicimde Turan ve Bektag’a (2014) gore
okul miidiirlerinden beklenen liderlik becerilerinden birisinin de Ogretmenlere bilgi vererek
onlardan ne beklendigini, isi nasil yapacaklart ve ne zaman sonlandiracaklarim bildirmektir.
Palanci ve Okutan (2010) okul miidiirlerinden, sahip olduklar1 bilgi ve yetenekleri ile
karsilastiklart herhangi bir durum ve problem karsisinda etkili ve hizli ¢oziimler iiretmelerinin
beklendigini ifade etmistir. Arastrma bulgular1 incelendiginde uzaktan egitim siirecinde
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Ogretmenlerin yagayabildikleri belirsizlikler karsisinda okul miidiirlerinin uzmanlik gii¢
kaynaklarim etkili kullanabildikleri ifade edilebilir. Uzaktan egitim stirecinde de gerek teknolojik,
gerek mevzuatsal gerekse iletisimsel karmasikliklarin giderilmesinde okul miidiirlerinin bilgi ve
yetenek sahibi olmalarinin tiim egitim paydaslar1 agisindan énemli oldugu sdylenebilir.

Vizyon sahibi olma becerisi kategorisinde dgretmenler uzaktan egitim siirecinde okul
mudurind vizyon sahibi olma 6zelligi bakimindan pusula, miineccim, teleskop gibi metaforlar ile
ifade etmislerdir. Dogan (2007) vizyoner liderin, gelecegi gercek anlamda gorebildigini ve
isgorenleriyle beraber hareket ederek gelecekte ulasmak istedigi konuma ulagabildigini
belirtirken Erdogan (2002) ise liderin hedeflerine ulagsmasinda izleyenlerini etkileyerek harekete
gecirmesine, gelecege yonelik olarak somut, ulasilabilir amaglari belirleyebilme gibi bir yetenege
sahip olmasima bagli oldugunu belirtmektedir. Senge’nin (1996) de belirttigi {izere vizyon,
gelecegin resmini ¢izmek ise okul miidiirlerinden beklenen liderlik becerilerinden birisinin de
vizyon sahibi olmasi kaginilmazdir. Arastirma bulgular1 incelendiginde okul miidiirlerinin
uzaktan egitim siirecine dair kaotik durumlari iyi yonetebildigi ifade edilebilir. Ozellikle uzaktan
egitim siirecinde pandeminin ne kadar siirecegi konusunun belirsizligi bu becerinin ne kadar
onemli oldugunu bir kere daha ortaya koymus oldugu séylenebilir.

Model olma becerisi kategorisinde 6gretmenler uzaktan egitim siirecinde okul miidiiriinii
bireylere model olma &zelligi bakimindan usta, baba, baligin bagi gibi metaforlar ile ifade
etmiglerdir. Bu bulgular Fennel (1996) ve Kantos, Cuhadaroglu ve Tastan (2009) tarafindan
gerceklestirilen aragtirmalar ile paralellik gostermektedir. Arastirma bulgulari incelendiginde
pandemi karsisinda nasil bir yol izleyecegi konusunda tereddiit yasayan ogretmenlere okul
miidiirlerinin model olma davramiglari sergiledikleri ifade edilebilir. Liderin bilgi aktarimi disinda
hal, hareket ve davraniglariyla izleyenlerine rol model olmasi énemli oldugu séylenebilir ki
uzaktan egitim siirecinde 6gretmenlere rol model olmanin énemli oldugu agiktir.

Sonug olarak, diinya genelinde yasanan pandemi ile birlikte her alanda oldugu gibi egitim
alaninda da ortaya ¢ikan belirsizlik karsisinda yasanan degisime hizli ayak uydurabilme ve
Orgiitiin tiim i¢ ve dis paydaslarini motive edebilme zorlugu, okul miidiirlerini yeni beceri ve
calisma tarzlar1 gelistirmeye zorladigi sGylenebilir. Bu ¢ergevede okul muddrlerinin, bugin
yasanan ve gelecekte yasanmasi muhtemel zorluklarin iistesinden gelebilecek sekilde becerilere
sahip olmalar1 6nem arz etmektedir.

KAYNAKCA

Akan, D., Yal¢in, S., & Yildirim, 1. (2014). Teachers' methaphoric impressions related to 'School
Manager'. ElementaryEducation Online, 13(1), 169-179.

Arslan, M., & Bayrakei, M. (2006). Metaforik diisinme ve 6grenme yaklagiminin egitim-6gretim
acisindan incelenmesi. Milli Egitim Dergisi, 171,100-108.

Aydin, 1. S., & Pehlivan, A. (2010). Tiirkce 6gretmeni adaylarmin “6gretmen” ve “dgrenci”
kavramlarmna iliskin kullandiklar1 metaforlar. Turkish Studies International Periodical for
The Languages, Literature and History of TurkishorTurkic, 5(3). 818-842.

Aydogdu, E. (2008). [lkégretim okullarindaki 6grenci ve Ggretmenlerin sahip olduklart okul
algilari ile ideal okul algilarinin metaforlar (mecazlar) yardimiyla analizi. YUksek Lisans
Tezi, Osmangazi Universitesi Fen Bilimleri Enstitiisii, Eskisehir.

Bauch, C. T., Lloyd-Smith, J. O., Coffee, M. P., & Galvani, A. P. (2005). Dynamically modeling
SARS and other newly emerging respiratory illnesses: past, present, and
future. Epidemiology, 791-801.

Basaran, 1. E. (2000). Yonetim. Ankara: Feryal.

745



Bektas, M., & Karadag, B. (2013). Ilkokul 4. simf dgretmenlerinin yardimlasma degerine yonelik
gelistirdikleri metaforlarin incelenmesi. Turkish Studies - International Periodical for the
Languages, Literature and History of Turkish or Turkic, 8(8), 271-286.

Bloom, G., Castagna, C., & Warren, B. (2003). More than mentors: Principal coaehing.
Leadership, 2, 20-23.

Boyer, D. B. (2012). A study of the relationship between the servant leader principal on school
culture and student achievement in the lower Kuskokwim school district. Unpublished
doctoral dissertation, Grand Canyon University, Phoenix.

Bursalioglu, Z. (2000). Egitimde yonetimi anlamak, sistemi ¢oziimlemek. Pegem A Yayinevi Tic.
Limited Sti.

Cavanaugh, C. S. (2001). The effectiveness of interactive distance education technologies in K-
12 learning: A meta- analysis. International Journal of Educational Telecommunications,
7(1), 73-88.

Cerit, Y. (2006). School metaphors: the views of the students, teachers and administors. Egitim
Bilimleri: Teori ve Uygulama, 3-13.

Creswell, J. W., Hanson, W. E., ClarkPlano, V. L., & Morales, A. (2007). Qualitative research
designs Selection and implementation. The counseling psychologist, 35(2), 236-264.

Cobanoglu, N., & Gokalp, S. (2015). Ogretmen adaylarmin okul miidiiriine iliskin metaforik
algilari. Mustafa Kemal Universitesi Sosyal Bilimler Enstitusi Dergisi, 12(31), 279-295.

Dogan, S. (2007). Vizyona dayali liderlik (2. Baski). Istanbul: Kare Yaynlar:.

Dogan, U., & Aslan, H. (2016). Ozel egitim kurumlarinda ¢alisan miidiirlerin hizmetkar liderlik
davraniglari ile Ogretmenlerin Orgiitsel adanmishik diizeyleri arasindaki iliski. Ondokuz
Mayis Universitesi Egitim Fakiiltesi Dergisi, 35(2), 51-68.

Dos, 1.__(2010). Aday ogretmenlerin miifettislik kavramina iliskin metafor algilari. Gaziantep
Universitesi Sosyal Bilimler Dergisi, 9(3), 607-629.

Erdogan, 1. (2002). Egitimde degisim yonetimi. Ankara: Pegem Akademi Yayincilik.

Ertiirk, R., & Argon T. (2019). Ogretmen goriislerine gére okullarda takim ¢alismalar: ve sosyal
kaytarma. 28. Uluslararas: Egitim Bilimleri Kongre Ozet Kitabi, 378-280.

Fennel, H. A. (1996). 4An exploration of principals’ metaphors for leaders and power. Retrieved
from ERIC databases (399626).

Gewin, V. (2020). Five tips for moving teaching online as COVID-19 takes
hold. Nature, 580(7802), 295-297.

Girmen, P. (2007). [lkégretim égretmenlerinin konusma ve yazma stirecinde metaforlardan
yararlanma durumlari. Yayimlanmamis Doktora Tezi, Anadolu Universitesi, Egitim
Bilimleri Enstitiisii, Eskisehir.

Gokge, T. A. (2008). Kiiresellesme siirecinde uzaktan egitim. Dumlupinar Universitesi Egitim
Fakltesi Dergisi, 11, 1-12.

Giir, H. (2012). Ogretmen adaylarinin 6gretmen ve dgretmenlik meslegi ile ilgili metaforlar::
Kosova 6rnegi. NWSA: EducationSciences, 7(3), 885-897.

Hill, J. R. (2007). Servant leadership characteristics of high school principals, organizational
culture, and student performance: A correlational study. Unpublished doctoral
dissertation. University of North Dakota, North Dakota.

Isman, A. (2008). Uzaktan egitim. Pegem Akademi.

746



Kahveci, H., & Aypay, A. (2013). Hizmetkar liderlik ve okul kiiltiirii arasindaki iliskinin
ilk6gretim okullarinda incelenmesi. Egitimde Politika Analizi, 2(1), 44-60.

Kantos E., Z., Cuhadaroglu O., E., & Tasdan, M. (2009). Ilkdgretim okullar1 ydneticilerinin
yonetim  bigimlerine  iliskin  simif  &gretmenlerinin  goriigleri  (Nitel  bir
arastirma). Kastamonu Universitesi Kastamonu Egitim Dergisi, 17(2), 393-402.

Kosterelioglu, M. (2014). Ogretmen adaylarinin okul yodneticisi kavramina iliskin metaforik
algilar1. Zeitschriftfir die Welt der Tirken, 6(3), 115-133.

Lau, J.,Yang, B., & Dasgupta, R. (2020). Will the coronavirus make online education
goviral. Times Higher Education, 12.

Mupinga, D. M. (2005). Distance education in high schools: Benefits, challenges, and
suggestions, the clearing house. A Journal of Educational Strategies, Issues and Ideas,
78(3), 105-1009.

Palanci, M., & Okutan, M. (2010). Explanation of school administrators’ problem solving skills
with their personality traits, emotional intelligence and emphatic tendency.Procedia Social
and Behavioral Sciences, 9, 1993-1997.

Pektas, M., & Kildan, A. O. (2009). Farkli branslardaki 6gretmen adaylarinin “6gretmen”
kavramu ile ilgili gelistirdikleri metaforlarin karsilastirilmasi. Erzincan Egitim Fakiiltesi
Dergisi, 11(2), 271-287.

Saban, A. (2004). Giris diizeyindeki simif 6gretmeni adaylarmin “6gretmen” kavramina iligkin
ileri stirdlkleri metaforlar. Tiirk Egitim Bilimleri Dergisi, 2(2), 131-155.

Saban, A. (2008). Okula iliskin metaforlar. Kuram ve Uygulamada Egitim Yonetimi Dergisi,
14(3), 459-496.

Semerci, C. (2007). Program gelistirme kavramina iligkin metaforlarla yeni ilkogretim
programlarina farkli bir bakis. Cukurova Universitesi Sosyal Bilimler Dergisi, 31(1), 139-
154.

Senge, P. (1996). Besinci disiplin (Cev: Aysegiil ildeniz ve Ahmet Dogukan), istanbul: Yap1
Kredi Yayinlari.

Silman, F., & Simsek, H. (2006). Tiirkiye ve Amerika Birlesik Devletleri okullar1 ve merkezi
egitim kurumlarina mecazlar yoluyla bir bakis. Egitim Arastirmalart, 23, 177-187.

Senel, T., & Aslan, O. (2014). Okul 6ncesi 6gretmen adaylarinin bilim ve bilim insani
kavramlarma iliskin metaforik algilari. Mersin Universitesi Egitim Fakiiltesi Dergisi,
10(2), 50-65.

TDK (2021). www.tdk.gov.tr adresinden 08.05.2021 tarihinde edinilmistir.

Toremen, F., & Dos, 1. (2009). ilkogretim 6gretmenlerinin miifettislik kavramina yonelik
metaforik algilar. Kuram ve Uygulamada Egitim Bilimleri, 9(4),1973-2012.

Turan, S., & Bektas, F. (2014). Liderlik. (Ed. S. Turan). Egitim yonetimi, teori, arastirma ve
uygulama. Ankara: Pegem Akademi.

Ugar, R.,& Ugur, S. (2020). Ogretmenlerin okul miidiirlerinin hizmetkar liderlik davranislarina
iligkin gorisleri: Bir karma yontem ¢alismasi. Kuram ve Uygulamada Egitim Yonetimi
Derqgisi, 26(3), 565-612.

UNESCO. (2020a). School closures caused by Coronavirus (Covid-19). UNESCO.
https://en.unesco.org/covid19/educationresponse.

UNESCO. (2020b). Startling digital divides in distance learning emerge. UNESCO.
https://en.unesco.org/news/startling-digital-divides-distance-learning-emerge

747


https://en.unesco.org/news/startling-digital-divides-distance-learning-emerge

Usta, M. E., & Unsal, Y. (2018). Okullarda algilanan hizmetkar liderlik diizeyinin
incelenmesi. Sakarya UniversityJournal of Education, 8(4), 168-184.

WHO. (2020). Coronavirus disease (COVID-19) Pandemic. World Health Organization.
https://www.who.int/emergencies/diseases/novel-coronavirus-2019

Yildirim, A.,& Simsek, H. (2006). Sosyal bilimlerde nitel arastirma yontemleri. Ankara: Seckin
Yaymevi.

Yildiz, K., & Ertiirk, R. (2019). Yénetici ve lider kavramlarmna iligkin 6gretmen gorisleri: bir
metafor calismasi. Abant Izzet Baysal Universitesi Egitim Fakiiltesi Dergisi, 19(4), 1190-
1216.

Yilmaz, F., Gégen, S., & Yilmaz, F. (2013). Ogretmen adaylarmin gretmen kavramina iliskin
algilart: bir metaforik calisma. Mersin Universitesi Egitim Fakiiltesi Dergisi, 1(9), 161-
164.

Zaccaro, S. J., Rittman, A., & Marks, M. A. (2001). Team leadership. Leadership Quarterly.
Manuscript in preparation.

Zamperlin, F. U. (2012). The role of servan tleadership in middle school culture. Unpublished
doctoral dissertation.FordhamUniversity, New York.

EXTENDED ABSTRACT

Introduction

With the developments in science and technology, the need for human beings to reach
information has increased. This increase has necessitated the use of superior technologies in
education compared to previous periods. Along with this necessity, interest in distance education
has increased, which breaks the limits of learning so that everyone can benefit equally from the
developments in education as a requirement of lifelong learning. While Isman (2008) defines
distance education as a form of education carried out through communication and information
technologies, although the learner and the trainer are in different places, Gokce (2008) is an
interactive and economic education model that is carried out independently of time and place by
making use of information and communication technologies. defined as. distance education; It is
seen that it has more advantageous aspects than traditional methods in that it can be updated more
easily according to individual needs, is learner-centered, can provide education services to wider
masses and can benefit from experts in different places (Cavanaugh, 2001; Mupinga, 2005). The
advantages of distance education have been better understood with the Covid-19 pandemic that
emerged worldwide in 2019. Despite the crisis that emerged with the Covid-19 pandemic, those
who were able to quickly adapt their education programs to the web-based education system from
educational institutions structured according to face-to-face education immediately started
working and transitioned to distance education without any problems (Gewin, 2020; Lau, Yang,
&Dasgupta, 2020). Pandemic is the general name given to epidemic diseases that spread and
affect a continent and/or the whole world in a certain period of time without geographical
limitation (TDK, 2021). The World Health Organization (WHO) looks for three criteria for an
epidemic to be a pandemic. These; It is easily and continuously transmitted from person to person,
the factor is a newly emerged virus and it is a mutable agent. WHO's reason for declaring a
pandemic is that it is transmitted from person to person very quickly and easily, posing a threat
toall countries (Bauch, Lloyd-Smith, Coffee, & Galvani, 2005). A worldwide Covid-19 pandemic
emerged in December 2019 and was declared a global pandemic by WHO in March 2020 (WHO,
2020). With this announcement, a series of measures have been taken by countries around the
world. Due to the rapid spread of the coronavirus from person to person, the pandemic was tried
to be brought under control with rules such as masks, social distance and cleaning, and in this
context, educational institutions of all levels were closed in 191 countries around the world.

748


https://www.who.int/emergencies/diseases/novel-coronavirus-2019

According to UNESCO (2020a) data, with the closure of schools, the education of 1.6 billion
students all over the world has been disrupted. Turkey, like the whole world, has been affected
by this situation, and the education of more than 25 million students, of which approximately 16.5
million are primary and secondary school students, has been disrupted (UNESCO, 2020b). With
the closure of schools in Turkey, emergency distance education processes were operated to ensure
continuity in education, the Information Network in Education (EBA) in Education was made
functional by the Ministry of National Education, the opportunity to give live lessons on the EBA
platform by teachers, and the national education for primary, secondary and high school students
on television. Three channels broadcasting were opened, and the process was tried to be managed
by establishing agreements with secure online platforms. School principals have undoubtedly
played a key role in communicating and implementing the policies of the Ministry of National
Education to teachers, parents and all stakeholders of education during this pandemic process.
Bagaran (2000) school principal; Bursalioglu (2000) defines the leader as the person who will
restructure the school to cope with changes and needs, that is, as the leader of the school, while
he defines the leader as the person who benefits from the power of the group through these
experiences by benefiting from the experiences of the group. In this sense, it is obvious that school
principals are in a driving force position to evaluate and regulate the distance education process.
During the Covid-19 pandemic process, it has been closely observed and understood by all
stakeholders of education to what extent school principals perform the duties and behaviors
expected from them. There are various ways of expressing these meanings. Metaphors are one of
the forms of expression. Metaphors are one of the most powerful mental tools and they structure
our thoughts about the occurrence and functioning of events (Saban, 2004). Metaphors are used
in every field of education (Arslan & Bayrake¢i, 2006). In the literature, the concept of teacher
(Aydin & Pehlivan, 2010; Pektas & Kildan, 2009; Yilmaz, G6¢en & Yilmaz, 2003), the concept
of school and administrator (Aydogdu, 2008; Cerit, 2006; Silman &Simsek, 2006), curriculum
development (Semerci, 2007) concepts, and when the researches brought to the literature during
the pandemic process were examined, no metaphor studies were found on the leadership skills of
school principals

Purpose

In this study, it will be tried to reveal the meanings that teachers give to the leadership skills
of school principals by closely observing to what extent school principals perform their duties
and behaviors in the distance education process. In line with this general purpose, answers to the
following questions were sought:

1. What are the metaphors of the teachers regarding the leadership skills of the school
principal in the distance education process?

2. Under which conceptual categories can the metaphors of teachers be grouped in terms
of their common characteristics?

Method

The research was designed as phenomenological, one of the qualitative research methods.
This design was preferred because it is compatible with the aims of the phenomenology design -
describing in depth, understanding the perspectives of the actors-(Yildirim & Simsek, 2011).
While the phenomenology design focuses on the facts that we are aware of but do not have a
detailed understanding of, it makes the experiences of people related to a case more
understandable (Creswell, 2007).

Findings

The research is an original study in terms of revealing teachers' perceptions of school
principals' leadership skills in the distance education process. According to the research findings,
71 valid and different metaphors were produced by the teachers. All of the metaphors produced
are positive. When the metaphors produced by the teachers were categorized according to their
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similarities, 5 different categories were obtained. These categories are "Skill to Be a Servant",
"Skill to Be a Unifying Element”, "Skill to Have Knowledge and Talent", "Skill to Have Vision"
and "Skill to Be a Model". While the female teachers mostly produced metaphor images
representing the category of "The Skill of Being a Unifying Element”, they produced the metaphor
images representing the categories of "Skill to Be a Model" and "Skill to Have a Vision" the least.
Male teachers, on the other hand, produced metaphor images representing the "Skill to Be a
Servant” category the most, while they produced metaphor images representing the "Skill of
Being a Unifying Element" category the least. Teachers working in basic education institutions
mostly produced metaphor images representing the categories of "Knowledge and Ability to Have
Talent" (14.08%) and "Skill to Be a Servant" (14.08%). Teachers working in Basic Education
institutions produced metaphor images representing at least the category of "Modelling Skills"
(1.41%). Teachers working in secondary education institutions mostly produced metaphor images
representing the category of "The Skill of Being a Connecting Element” (19.72%). Teachers
working in secondary education institutions produced metaphor images representing at least the
category of "Ability to Have Knowledge and Talent™ (7.04%).

Discussion and Conclusion

The research is an original study in terms of revealing teachers' perceptions of school
principals' leadership skills in the distance education process. According to the research findings,
71 valid and different metaphors were produced by the teachers. All of the metaphors produced
are positive. When the metaphors produced by the teachers were categorized according to their
similarities, 5 different categories were obtained. These categories are "Skill to Be a Servant",
"Skill to Be a Unifying Element", "Skill to Have Knowledge and Talent", "Skill to Have Vision"
and "Skill to Be a Model". When the literature is examined, it is seen that these five categories
and the metaphors they contain show parallelism, although they are named with different titles in
the metaphor studies conducted on the leadership skills of school principals (Akan, Yal¢in, &
Yildirim, 2014; Aydogdu, 2008; Bloom, Castagna, & Worren, 2003; Cobanoglu & Gokalp). ,
2015; Kosterelioglu, 2014; Yildiz & Ertlrk, 2019).

In the category of the skill of being a servant, the teachers expressed the school principal
in the distance education process with metaphors such as soil, ambulance, genie coming out of
the lamp in terms of his service feature. When the literature is examined, there are studies that
show that school principals who always empathize in their schools, care about people, help/serve
employees to make them happy in the organization and trust their team are highly effective in
their schools (Boyer, 2012; Dogan & Aslan, 2016; Hill). , 2007; Kahveci & Aypay, 2013; Ugar
& Ugur, 2020; Usta & Unsal, 2018; Zamperlin, 2012). When the research findings are examined,
it can be said that school principals exhibited serving behaviors in order to facilitate the work of
teachers during this process. Considering the uncertainties of the distance education process, it
can be thought that one of the most important leadership behaviors expected from school
principals is servanthood. For this reason, it is an important feature that the school principal
exhibits servant leadership behaviors for the happiness of the employees in situations such as
crisis and uncertainty.

In the category of the ability to be a unifying factor, the teachers expressed the school
principal in the distance education process with metaphors such as staples, glue, and chains in
terms of being a unifying feature. Making schools efficient and effective is only possible with the
work carried out with a team spirit (Ertliirk & Argon, 2019) that school principals, as a leader,
need to play the role of preparing teachers cognitively, emotionally and motivationally in order
to be a team (Zaccaro, Rittman, & Marks, 2001). ). When the research findings are examined, it
can be stated that school principals exhibit good management and can provide good coordination
regarding the problems that teachers may experience due to being away from school during the
distance education process. Since the performance of each teacher in the distance education
process is important individually, the process must be managed in a team spirit. When the research
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findings are examined, it can be said that school principals manage this process very well, they
play a unifying role and they exhibit the leadership behaviors expected from them.

In the category of having knowledge and ability, the teachers expressed the school principal
in the distance education process with metaphors such as encyclopedia, hard disk, telephone right
in terms of having knowledge and ability. This finding is in parallel with the finding in the study
conducted by Aydogdu (2008) that teachers see school principals as individuals with a great
knowledge. Similarly, according to Turan and Bektas (2014), one of the leadership skills expected
from school principals is to inform teachers what is expected of them, how they will do the work
and when they will end it. Palanci and Okutan (2010) stated that school principals are expected
to produce effective and fast solutions in the face of any situation and problem they encounter
with their knowledge and abilities. When the research findings are examined, it can be stated that
school principals can effectively use their expertise power resources in the face of the
uncertainties that teachers may experience in the distance education process. It can be said that it
is important for all education stakeholders that school principals have knowledge and skills in
eliminating technological, legislative and communicative complexities in the distance education
process. The research is an original study in terms of revealing teachers' perceptions of school
principals' leadership skills in the distance education process. According to the research findings,
71 valid and different metaphors were produced by the teachers. All of the metaphors produced
are positive. When the metaphors produced by the teachers were categorized according to their
similarities, 5 different categories were obtained. These categories are Servant Skills, 'Unifying
Skills', 'Knowledge and Talent Skills', "Vision Skills' and ‘Models Skills'. When the literature is
examined, it is seen that these five categories and the metaphors they contain show parallelism,
although they are named with different titles in the metaphor studies conducted on the leadership
skills of school principals (Akan, Yal¢in, & Yildirim, 2014; Aydogdu, 2008; Bloom, Castagna,
& Worren, 2003; Cobanoglu & Gokalp, 2015; Kosterelioglu, 2014; Yildiz & Ertirk, 2019).

In the category of the skill of being a servant, the teachers expressed the school principal
in the distance education process with metaphors such as soil, ambulance, genie coming out of
the lamp in terms of his service feature. When the literature is examined, there are studies that
show that school principals who always empathize in their schools, care about people, help/serve
employees to make them happy in the organization and trust their team are highly effective in
their schools (Boyer, 2012; Dogan & Aslan, 2016; Hill, 2007; Kahveci & Aypay, 2013; Ucar &
Ugur, 2020; Usta & Unsal, 2018; Zamperlin, 2012). When the research findings are examined, it
can be said that school principals exhibited serving behaviors in order to facilitate the work of
teachers during this process. Considering the uncertainties of the distance education process, it
can be thought that one of the most important leadership behaviors expected from school
principals is servanthood. For this reason, it is an important feature that the school principal
exhibits servant leadership behaviors for the happiness of the employees in situations such as
crisis and uncertainty.

In the category of the ability to be a unifying factor, the teachers expressed the school
principal in the distance education process with metaphors such as staples, glue, and chains in
terms of being a unifying feature. Making schools efficient and effective is only possible with the
work carried out with a team spirit (Ertiirk & Argon, 2019) that school principals, as a leader,
need to play the role of preparing teachers cognitively, emotionally and motivationally in order
to be a team (Zaccaro, Rittman, & Marks, 2001). ). When the research findings are examined, it
can be stated that school principals exhibit good management and can provide good coordination
regarding the problems that teachers may experience due to being away from school during the
distance education process. Since the performance of each teacher in the distance education
process is important individually, the process must be managed in a team spirit. When the research
findings are examined, it can be said that school principals manage this process very well, they
play a unifying role and they exhibit the leadership behaviors expected from them.
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In the category of having knowledge and ability, the teachers expressed the school principal
in the distance education process with metaphors such as encyclopedia, hard disk, telephone right
in terms of having knowledge and ability. This finding is in parallel with the finding in the study
conducted by Aydogdu (2008) that teachers see school principals as individuals with a great
knowledge. Similarly, according to Turan and Bektas (2014), one of the leadership skills expected
from school principals is to inform teachers what is expected of them, how they will do the work
and when they will end it. Palanc1 and Okutan (2010) stated that school principals are expected
to produce effective and fast solutions in the face of any situation and problem they encounter
with their knowledge and abilities. When the research findings are examined, it can be stated that
school principals can effectively use their expertise power resources in the face of the
uncertainties that teachers may experience in the distance education process. It can be said that it
is important for all education stakeholders that school principals have knowledge and skills in
eliminating technological, legislative and communicative complexities in the distance education
process.

In the category of having a vision, the teachers expressed the school principal in the
distance education process with metaphors such as compass, astrologer and telescope in terms of
having a vision. While Dogan (2007) states that a visionary leader can see the future in real terms
and can reach the position he wants to reach in the future by acting together with his employees,
Erdogan (2002) states that the leader's achievement of goals depends on his ability to set concrete
and attainable goals for the future, and to act by influencing his followers. states. As Senge (1996)
stated, if vision is to paint a picture of the future, one of the leadership skills expected from school
principals is to have a vision. When the research findings are examined, the chaos of school
principals regarding the distance education process It can be stated that he can manage tic
situations well. It can be said that the uncertainty of how long the pandemic will last, especially
in the distance education process, has once again revealed how important this skill is.

In the category of modeling skills, teachers expressed the school principal with metaphors
such as master, father, head of fish in terms of being a model for individuals in the distance
education process. These findings show parallelism with the studies carried out by Fennel (1996)
and Kantos, Cuhadaroglu and Tastan (2009). When the research findings are examined, it can be
stated that the school principals exhibit behaviors of being a model for the teachers who are
hesitant about how to proceed in the face of the pandemic. It can be said that it is important for
the leader to be a role model to the followers with his demeanor, actions and behaviors apart from
the transfer of knowledge.

As a result, it can be said that the difficulty of keeping pace with the change experienced
in the face of uncertainty in the field of education as well as in every field with the worldwide
pandemic and motivating all internal and external stakeholders of the organization forces school
principals to develop new skills and working styles. In this context, it is important for school
principals to have the skills to overcome the difficulties that are experienced today and that are
likely to be experienced in the future.
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