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Kisilerarasi iletisimdeki dil kullaniminda baglamin etkisini
inceleyen Edimbilim kapsamindaki Isbirligi llkesi’ne gére,
konusucularin konusmanin ilkeleri olarak adlandirilan Nitelik,
Nicelik, Baginti ve Bigim ilkelerine uymasi beklense de iletisim
sirasinda bu ilkelere her zaman uyulmamaktadir. Sézceler
sezdirimler araciligiyla iletilmekte ve yorumlanmakta;
béylece iletisim kesintiye ugramaksizin  siirmektedir.
Calismamizin amaci, isbirligi ilkelerine uymamanin bir tiirii
olan ilkeyi delme cercevesinde Tiirk¢e anadil konusucularinin
giindelik konusmalarinda ilkeleri deldikleri durumlarin
bulunup bulunmadidinin ve deldikleri durumlarda da
yogunlukla hangi ilkelerin delindiginin ortaya konmasidir.
Bu dogrultuda, arastirma sorularinin yanitlanmasi amaciyla
belirlenen veri tabani, toplamda 180 dakika uzunlugundaki
tg¢ farkli karsilikli konusmadan olusmaktadir. Veri tabaninin
¢6ziimlenmesi ile elde edilen bulgular, alanyazinla uyumlu
bir bicimde, konusucular tarafindan en fazla delinen ilkenin
baginti ilkesi oldugunu gdéstermektedir. Bu bulguya gére,

Tiirkge anadil konusuculari, bagintinin derecesinin baglamsal

Abstract

According to the Cooperative Principle, within the scope
of Pragmatics, a field that studies the effect of context in
the language use in interaction, speakers are expected to
comply with the principles of Quality, Quantity, and Relation,
and Manner, which are called the maxims of conversation.
However, these maxims are not always complied with
during communication. Utterances are communicated and
interpreted through implicatures; thus, communication
continues without a breakdown. Our study aims to reveal
whether there are situations in which the native speakers of
Turkish flout these principles in daily conversation, which is a
type of disobeying the maxims, and also if they are flouted,
which maxims are flouted most frequently. Accordingly, the
database determinedtoanswerthe research questions consists
of the recordings of the three different daily conversations
lasting 180 minutes. The findings obtained through the
analysis of the database, in line with the literature, show that
the principle that is most frequently flouted by the speakers

is the maxim of relevance. According to this finding, Turkish
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etki ve islemleme c¢abasi tarafindan yénetildigini
savunan Baginti Kurami’nda ifade edildigi gibi,
baglamin etkisinden yararlanarak anlami konusma
sezdirimleri yoluyla iletmekte ve bu sezdirimin
dinleyici tarafindan benzer bicimde anlasilacagi
varsayimiyla bagdinti ilkesini delmektedir. Buna
karsin iletisim uygun bir bicimde stirmektedir. Veri
tabanimizda en az delinen ilkenin ise nicelik ilkesi
oldugu saptanmistir. Bu durumda, Tiirk¢e anadil
konugucularinin giindelik séylemde isbirligi ilkesi’ne

uyarak gérece yeterli bilgi verdikleri 6ne siiriilebilir.

native speakers convey their intended meaning
through conversational implicatures by making
use of the context, as expressed in the Relevance
Theory which argues that the degree of relation in
conversation is governed by contextual effect and
processing effort. They make flout the principle
with the presupposition that their listeners will
comprehend the meaning in line with their intended
one; in fact, the communication continues. The
least flouted maxim is found to be the Maxim of
Quantity in our database. In this respect, it can
be asserted that Turkish native speakers opt for
giving relatively sufficient information in daily

conversation.
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Giris

Konusucular, iletisim stirecinde sdzcelerini, icinde bulundugu ortama, zamana ve iletisim kurdugu
kisi ya da kisilere gore diizenlemektedir. Etkin katihmcilar olarak dinleyiciler de konusucunun
ilettigi sozceyiaynidegiskenlerigdz dnline alarak anlamlandirmaktadir. Ancak konusuculariletisim
amaglarini her zaman agik bir bicimde ifade etmeyebilir; ortiik olarak da iletmeyi yegleyebilir.
Bu durumda dinleyicilerin de ifade edilene yonelik olarak ¢ikarimda bulunmasi gerekmektedir.
Kisacasi iletisim, konusucularin sézcelerindeki acik ya da ortiik anlami ve iletisimsel amaclarini,
dinleyicilere iletmesi ve bu anlamin dinleyicileri tarafindan amaglandigi bigcimde anlasiimasi ve
tepki verilmesi sirecidir. Hadi (2013), bitin bu karsilikli konusmalari, paylasiimis bir amaca
sahip olan ve ortak bir paydayi temel alan “isbirlikci girisimler” olarak nitelendirmektedir.

iletisim amaglari her zaman acik¢a ifade edilmemekle birlikte cogu kez agikca ifade
edilenden daha fazlasina gonderimde bulunmaktadir ve bu fazladan tasinan anlam sezdirim
(implicature) olarak adlandiriimaktadir (Thomas, 1995, s. 1). Sozgelimi, evden ¢ikmakta olan
bir kisiye digerinin “hava yagmurlu” demesi sezdirimsel olarak “yanina semsiye al” uyarisini
icerir. Sezdirimsel olarak uyariyi anlayan kisinin bunun Uzerine “Merak etme, yanima semsiye
aldim” demesi bu sezdirimin g¢ikarsandigl anlamina gelir. Boylece iletisim gergeklesmistir.
iletisimin bu boyutuna isbirligi ilkesi (Grice, 1975) aciklik getirmektedir. Bu ilke, karsilikh
konusmada sezdirimlerin Uretimine ve algilanmasina dayali olarak s6z konusu iletisime olan
katkinin hangi 6zelliklere sahip olmasi gerektigine yonelik genel bir ilkedir ve konusucularin
konusma sirasinda uydugu mantiksal ilkeleri agiga kavusturmayi amaclamaktadir. Bu ilkeye
gore, konusma baglaminda konusucular ve dinleyiciler karsilikli olarak isbirligi icerisinde hareket
eder ve birbirlerinin belirli bir bicimde anlasildigini kabul eder. S6z konusu isbirligi her iki tarafin
da dogru, yeterli, bagintili ve diizenli, acik bilgi verdigi varsayimlarindan olusan dért alt ilkeden
olusur: Nitelik, Nicelik, Baginti ve Bicim (Yule, 1996). Boylece karsilikh konusma, konusmanin
katilimcilari tarafindan ortaklasa yapilandirilir.

Ote yandan, iletisim sirasinda konusmanin katilimcilari ilkelere uymada cogu kez
basarisiz olmaktadir. Konusucular, sézgelimi, acik ve net bir sekilde konusma konusunda
yeteneksiz olmalari ya da amach bir bicimde yalan séylemeyi se¢cmeleri gibi cesitli nedenlerle
ilkelere uymayabilir (Thomas, 1995, s. 64). Ayni zamanda baglamsal etkinin yogun oldugu ve
bu agidan anlamin, baglam araciligiyla ortaya c¢iktigi durumlarda da ilkelerin gézetiimemesi
s6z konusu olabilmektedir. Bunun sonucunda s6z konusu ilke ya da ilkelere uyulmamis olur.
ilkelere uymama farkli bigimlerde ortaya ¢ikabilir. ilkeleri delme, séz konusu bicimlerden biridir
ve ilkelere uyulmadigl halde baglamin etkisiyle amaglanan anlamin iletiimesi ve anlasilmasina

gonderimde bulunur.
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Bu calismada, Tiirkce giindelik konusmalardan elde edilen veriler isbirligi ilkesi uymama
kapsaminda yer alan ilkeleri (nitelik, nicelik, baginti, bicim) delme baglaminda incelenmekte;
Tirkce glindelik konusma soyleminde Tirkce anadil konusucularinin konusmanin ilkelerini
delip delmedikleri ve delinmesi durumunda ilkelerden hangisinin ya da hangilerinin yogunlukla

delindiginin ortaya konmasi hedeflenmektedir.

1. KONUSMA SEZDIiRIMLERI ve i$BIRLIGi ILKESI

insan iletisimi, insanlarin birbirleriyle basaril bir bicimde iletisime gegmek istemeleri varsayimina
ve konusma degis-tokuslarinin ortak cabalar olarak gorindigi dislincesine dayanmaktadir
(Renkema, 2004, s. 18). Bir iletisim baglaminda katihmcilar, iletmeyi amacladiklari anlami
dogrudan aktarmak yerine sezdirim? yoluyla aktarma yoluna gidebilmektedir (Levinson, 1983, s.
97). Bu siirecte bir sdzce, sesletilen sozciklerin diizanlamlarindan daha fazlasini iletmektedir. En
temel anlamiyla sezdirim, salt sdzciiklerle kastedilen anlamdan daha fazla olan ve bu acidan ek
olarak iletilen anlamdir (Yule, 1996, s. 35).

Bir dil felsefecisi olan Grice (1975), sezdirim terimini kullanarak bu tirden bir
sezdirimin, A — B formiliyle ifade edilen ise..o zaman iliskisi gibi mantiksal ¢ikarim olmadigini
vurgulamaktadir (Renkema, 2004, s. 19). Bunun nedeni, bu sezdirim tiriinin, edimbilimsel
dizlemde gergeklestirilen bir uslamlama olmasidir (Griffiths, 2006). Bu nedenle Gricebu tiretimi,
konusma sezdirimi olarak adlandirmaktadir. Bu sezdirim, seslenilen kisinin, sézcenin baglamini
g6z oninde bulundurarak dizsézden cikarmasi gereken anlamdan olusmaktadir. (Karsilikii)
konusma s6zciglinlin sezdirim ifadesine eklenmesi, ele alinan tiretimlerin, konusmalardaki bilgi

aktarim siirecinin 6nemli bir parcasi oldugunu gosterir. Ornegin;

(1) A:Areyou going to Paul’s party?
‘Paul’un partisine gidiyor musun?’
B: | have to work
‘Calismam gerekiyor.
(Davis, 2019)

1 Grice sezdirimleri, geleneksel sezdirim (conventional implicature) ve karsilikli konusma sezdirimi (conversational
implicature) olarak iki tiire ayirmistir. ilkeleri delmenin, karsilikli konugsma sezdirimlerinden kaynaklanmasi
nedeniyle ¢alismamiz kapsaminda yalnizca karsilikl konusma sezdirimine yer verilmektedir.
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Ornek (1) kapsaminda B konusucusu, A’nin sorusuna yanit olarak calismasi gerektigini
soyleyerek Paul’'un partisine gitmeyecegini kastetmektedir. Buna karsin B dilsel diizlemde
Paul’un partisine gitmeyecegini soylememekte ve soyledigi timce dogrusal diizlemde bu anlama
gelmemektedir. Bu acidan konusucunun soyledigi seyin, kastettigi ya da sezdirdigi seyden farkh
oldugu durum, bir konusma sezdirimi 6rnegidir. Bu 6rnek kapsaminda B, partiye gitmeyecegini
sezdirmektedir; diger bir deyisle B'nin partiye gitmeyecegi bilgisi, B'nin sezdirimidir (Davis, 2019)
ve konusucu bu anlami dinleyiciye, sadece dinleyicinin isbirligiyle aktarabilir.

Konusma sezdirimleri, yaygin bir anlayis olan, iletisime katilan dil kullanicilarinin
dogrulugu kanitlanmis bilgi vermesi gerektigi gibi, dil kullanim kurallarinin varligina iliskin
cikarimlardir. Dil kullanicilari, iletisime katilan her bir bireyin iletisimsel kurallari bildigini ve
kabul ettigini varsaymakta; konusucular ya da yazarlar bazi durumlarda bu iletisimsel kurallari
karsilayamamasina ya da aldatici olmalarina (6rnegin, yalan soylemek) karsin bu genel kabul,
cikarimlara iliskin c¢ikis noktasi saglamasi acisindan 6énem tasimaktadir. Bu dogrultuda Grice
iletisim baglaminda gozetildigi varsayilan birtakim iletisim normu belirleyerek dil kullanicilarinin,
dilsel olarak kodlanan anlam ile daha fazla anlamin aktarimini olanakli kilan uslamlamaya nasil
katildiklarini ortaya koymustur (Griffiths, 2006, s. 134). Grice (1975), dil kullanicilarinin basarih
bir iletisimi giivence altina almak amaciyla izledikleri isbirligi ilkesi adini verdigi genel bir dil

kullanimi ilkesi Gnermistir.

isbirligi ilkesi ya da konusmanin ilkeleri karsilikli konusma sirasinda katilimcilar tarafindan
uyulmasi beklenen genel bir ilkeye gonderimde bulunmaktadir. Bu ilke en yalin bigimde “Karsilikli
konusmaya olan katkini, konusmanin olustugu asamada, kabul edilen amaglar ya da bagh
oldugun konusma-degis tokusu yéniinde ve gerektigi kadariyla yap.” olarak ifade edilmektedir
(Grice, 1975, 1989). isbirlikci iletisimin temeli olan bu ilkeler Nitelik, Nicelik, Baginti, Bigim olmak

Uzere dort ulami icermektedir:

(i) Nitelik ilkesi: iletisim sirasinda konusucu dogru bilgi vermelidir; icten olmali ve
gerceklikle ortustigline inandig seyleri soylemelidir (Cutting, 2002, s. 35). Bu amagla, “Dogru
olan bir katki yapmaya galisin” st ilkesi; “Yanls olduguna inandigin seyi sdyleme.” ve “Hakkinda

yeterli kanita sahip olmadigin seyi sdyleme.” (Grice, 1975, s. 27) alt ilkeleri izlenmelidir.

Nitelikilkesikapsamindakonusmayayapilankatkiningercege uygunolmasibeklenmektedir.
Sozgelimi, eger yapimina yardim ettiginiz bir kekte malzeme olarak sekere gereksinim varsa, seker
yerine tuz vermeniz ve buna benzer olarak eger gergek bir kasiga gereksinim varsa, plastikten
yapilma sahte bir kasik vermeniz beklenmemektedir (Grice, 1975, s. 28). Ornegin:
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(2) A:Bugin okula gittin mi?
B: Evet, gittim.

Ornek (2)'de A kisisi B kisisine bir soru iletmektedir. B kisisinin ise bu soruya diiriistce, diger
bir deyisle, yalan séylemeden yanit verecegi varsayllmaktadir ve B kisisi, ilkeye uyulmadigina
iliskin gosterge niteligindeki herhangi bir kaginma yapisina basvurmadan, dogru bir bilgi
vermektedir; dolayisiyla B kisisi, s6z konusu iletisim baglaminda konusmanin nitelik ilkesine bagli

kalarak bu ilkeye uymaktadir.

(i) Nicelik llkesi: Konusucunun uygun ve yeterli miktarda bilgi vermesi gerektigine
yoneliktir. Konusucular gereken olc¢lide bilgilendirici olmali ve bu nedenle gerektiginden az
ya da cok bilgi vermemelidir. Diger bir ifadeyle bu ilke, saglanan bilginin niceligine iliskin olan
ilkedir ve bu kapsamda, “Degis-tokusun o anki amacina uygun olarak konusmaya gerektigi kadar
bilgilendirici katki yap” ve “Gereginden fazla bilgilendirici katki yapma.” alt ilkeleri izlenmektedir
(Grice, 1975, s. 26).

Nicelik ilkesi kapsaminda, sézgelimi, eger biri bir arabanin onarimina yardim ediyorsa,
bu silirecte kendisine yapacagi katkinin gerektiginden ne cok ne de az olmasini beklemekte;
bu siirecte eger dort vidaya gereksinim duyuyorsa yardimci olan kisinin ona iki ya da alt1 vida
vermeyecegini varsaymaktadir (Grice, 1975, s. 28). Konusmanin nicelik ilkesine iliskin olarak;
eger bir konusucu “En yakin hastaneye nasil gidebilirim?” sorusunu yoneltirse beklenen yanit

nicelik acisindan su ol¢lide olmahdir:

(3) A:Envyakin hastaneye nasil gidebilirim?

B: Kavsaga ulasana kadar diiz yliriimeye devam edin ve sonra saga doniin.

Ornek (3)’te A konusucusunun sordugu soruya verilmesi beklenen yanit, B’nin yanitinda
oldugu gibi, A konusucusunun hastaneye nasil ulasilacagini anlamasi icin yeterli bilgi icermekte
ancak bu ulasim icin gerekli olan bilgiden daha fazla bilgi icermemektedir. Bu agidan B
konusucusunun yaniti, gereginden az ya da fazla bilgi icermemesi acisindan nicelik ilkesine

uymaktadir.
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(iii) Bigim llkesi: Sdzcelerin bulanikliktan uzak, agik, net, kisa ve 6z olmasi gerektigini ifade
etmektedir (Griffiths, 2006, s. 134-35). Builke aslinda ne séylendigiyle ilgili olmaktan ¢ok sdylenen
seyin nasil soylendigiyle ilgilidir: “Acik ol.” Ust ilkesi ¢ercevesinde “Anlamin belirsizliginden
kacin.”, “Bulanikliktan kagin.”, “Kisa ve 6z ol (Laf kalabaligindan kagin).” ve “ Sistematik ol.”
(Grice, 1975, s. 27) alt ilkelerini igerir.

Bicim ilkesi kapsaminda bir partnerin yaptigi katkiyi belirginlestirmesi ve edimini akla

uygun bir ileti ile ortaya koymasi beklenir (Grice, 1975, s. 28). Ornegin:

(4) X:Dln nereye gittin?
Y: Erkek arkadasimin dogum giini partisine gittim.

Ornek (4)'te Y kisisi, X kisisinin sorusuna acik ve net bir bicimde, kisa ve 6z bir yanit
vermistir. Y'nin yanitinda anlam belirsizligi ve bulaniklik yoktur. Dolayisiyla Y kisisi, bicim ilkesine

uymaktadir.

(iv) Badinti llkesi, konusmaya yapilan katkilarin, var olan amaclarla bagintili olmasi
gerektigini ifade eder. Baginti ilkesi, bir iletisim baglaminda konusucularca gerceklestirilen
katkilarin, konusucularin varsayllan mevcut hedefleriyle uyumlu olmasi gerektigiyle iliskilidir
(Griffiths, 2006, s. 135). Baginti ilkesi kapsaminda “Konu ile iliskili ol.” (Grice, 1975, s. 27) ilkesi
yer almaktadir:

Bagint ilkesi cercevesinde, bir katilimcinin katkisinin, etkilesimin her bir asamasinda o
anki gereksinimlere uygun olmasini beklenir. Sozgelimi, eger kek malzemeleri karistiriliyorsa,
bir kek malzemesi olarak bir kitap ya da firin 6rtiisi vermen (bu, kekin pisirilecegi daha sonraki
asamada uygun bir katki olabilmesine karsin) beklenmemektedir (Grice, 1975, s. 28). Ornegin:

(5) A:Cikolata kutum nerede?
B: Senin odanda.

(Leech, 1983, s. 94)

Ornek (5)'te A kisisi, B kisisine bir soru sdzcesi yéneltmektedir ve B kisisinden gelen yanit,

A kisisinin sorusuyla bagintilidir. B yanitina, A’nin sézcesinin konusundan farkli bir konuya iliskin
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olan dilsel bir kaynak dahil etmeyerek, diger bir deyisle, konuyla iliskili bir yanit vererek bagint

ilkesine uymaktadir.

Bagintinin acik bir bicimde tanimlanmasina iliskin ¢ok sayida 6neri sunulmustur ancak
baginti ilkesine uyulmadiginda bunun tam olarak taniminin yapilmasinin ¢ok zor oldugu
gorulmustlr (Renkema, 2004, s. 20). Bu dogrultuda Sperber ve Wilson (1995), Baginti Kurami'ni
ileri stirmis ve dinleyicilerin, karsilikli konusma sezdirimini, baglamdaki bagintili 6zellikleri
segerek anladigini ve boylelikle sdylenenleri, karsilikli konusmaya bagintili olarak belirledigini
ifade etmislerdir. Bu kurama gore bagintinin derecesi, baglamsal etki ve islemleme etkisi ile
belirlenir. Baglamsal etki yeni bilgi ekleme, gliclendirme, var olan bir varsayima karsi ¢ikma
veya eski bilgiyi zayiflatma gibi seyleri icermektedir. Baglamsal etki ne kadar cok ise gercege
6zgli baginti o kadar fazladir. islemlemeye degen bir sey yeni bir durum olarak kabul edilirken
zaten bilinen bir durum islemlemeye degmez olarak gorilmektedir. Bir gercek ne kadar az
caba ile ifade ediliyorsa o gercekligin bagintisi o kadar fazladir. Konusucu, dinleyici icin hangi
durumlarin erisilebilir oldugunu g6z 6ninde bulundurur ve dinleyicinin ¢ok ¢caba harcamadan
¢ikarim yapabilecegi bir bicimde konusur. Bir s6zcenin yorumlanmasi igin dinleyici baglami secer
ve konusucu durumun dinleyici igin erisilebilir oldugunu varsayar. Dinleyici, en dislk islemleme
etkisiile en yliksek miktarda yeni bilgiyi Greten erisilebilir bir baglam bularak konusucu tarafindan
soylenen seyi anlamlandirir ve yorumlar (Cutting, 2002, s. 43).

Bu ilkelerin bazilarina uymak, digerlerine uymaktan zorunludur. Sézgelimi, bir insanin
kendini gereksiz ve fazladan bilgi vererek ifade etmesi, soyledigi seyin gercege uygun
olmamasindan daha kabul edilebilirdir. Bu dogrultuda, diger ilkeler, Nitelik ilkesi yerine
getirildiginde gecerli olmaktadir (Séylenilenler gercege uygun degilse diger ilkeler de gegersiz
kihnmaktadir). Konusmanin ilkeleri ve onlara bagl konusma sezdirimleri, 6zellikle konusma
ile yerine getirilen belirli amaglarla baglantih olmaktadir. Gergeklesmesi beklenen durum,
konusucunun su 6rnekteki gibi butin ilkelere uydugu durumdur:

(6) X:Where are the car keys?
‘Arabanin anahtarlari nerede?’
Y: They’re on the table in the hall
‘Onlar salondaki masanin lstiinde.’
(Thomas, 1995, s. 64)

Ornek (6)’da Y X’in sorusunu acik ve net bir sekilde (bicim), gercege uygun olarak (nitelik),

dogru miktarda bilgi vererek (nicelik) ve dogrudan X’in soru sorma amacina seslenerek (baginti)
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yanitlamaktadir. Y, amagladigl anlami tam olarak ifade etmis; ne ¢ok az ne de ¢ok fazla bilgi
vererek tam olarak séylemek istedigi seyi soylemis ve sezdirimde bulunmamistir. Diger bir deyisle,
soylenen ile séylenmek istenen sey arasinda bir ayrim ve ek bir anlam diizeyi bulunmamaktadir.
(Thomas, 1995, s. 64).

Yukarida sozi edilen tim ilkeler, basarili bir iletisim i¢in insanlarin uydugu ilkeler olarak
nitelendirilmektedir. Ancak glindelik iletisimde bu ilkelere uyulmadigi, buna karsin iletisimin
saghkli bir bicimde yarataldugh bircok ornek durum bulunmaktadir. Alanyazinda ilkelere

uymama durumu cesitli acilardan irdelenmistir.

1.2. ilkelere Uymama

Konusmayi karsilikli olarak yapilandiran bireyler (konusucu-dinleyici ya da yazar-okuyucu),
iletisim sirasinda, icinde bulunduklari toplumun ya da toplulugun Uyelerince uzlasimsal
olarak kabul edilen birtakim kurallarin isleyecegi varsayimiyla, diger bir deyisle, isbirligi ilkesi
cercevesinde birbirleriyle iletisim kurmaktadir. Buna karsin s6z konusu iletisimsel kurallar her
baglamda yerine getiriimemekte; bu kurallara uyulmayarak iletisimin strdirilmeye cahsildig
durumlar bulunabilmektedir. Bunun sonucunda konusmanin ilkelerinden birine ya da bircoguna
uyulmayabilmektedir (Levinson, 1983). Bu dogrultuda Grice (1975), insanlarin ilkelere
uymadiklari pek ¢ok durum oldugunu ve bir ilkeye uymamak icin gesitli yollar bulundugunu
ileri sirmektedir. Bunlar bir ilkeyi ¢igneme (violating a maxim), bir ilkeyi ihlal etme (infringing a
maxim), bir ilkeye uymamayi secme (opting-out a maxim) ve bir ilkeyi delme (flouting a maxim)

olarak gesitli bicimlerde gerceklesmektedir.

ilkeyi cigneme, konusucunun, dinleyicinin gercegi bilmeyecegini ve sadece sozciiklerin
ylizey anlamini anlayacagini bildiginde gerceklesmektedir. ilkeyi c¢igneme kapsaminda
konusucular kasitli olarak yaniltici bir sezdirim tretmektedir (Thomas, 1995, s. 73). Ornegin,
konusucu tarafindan kasith olarak yetersiz bilgi saglanmakta; bagintisiz, samimiyetsiz ya da

anlami belirsiz bir sey soylenebilmektedir (Cutting, 2002, s. 40).

ilkeyi ihlal etme, bir sezdirim olusturma ve ayni zamanda aldatma amaci olmaksizin bir
konusucunun, bir ilkeye uymada basarisiz olmasidir. Diger bir deyisle, ilkeyi ihlal etme anlaminda
ilkeye uyulmamasi, konusucularin karsilikh konusmaya dayal bir sezdirim yaratma isteginden
¢ok, kusurlu dil ediminden kaynaklanmaktadir. Bu tirden bir ihlal, kiigtik bir cocuk ya da yabanci
bir 6grenci gibi kisilerce dilin kusurlu kullanilmasi sonucunda ve konusucunun ediminin bir
sekilde (sinirlilik, sarhosluk, heyecan) bozuldugu durumlarda, bilissel bozukluklar nedeniyle ya da

konusucunun net bir sekilde konusma yetisinin bulunmadigi durumlarda ortaya ¢ikabilmektedir.
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ilkeye uymamayi secme, bir konusucunun ilkenin gerektirdigi sekilde isbirligi yapmada
isteksiz olmasiyla iliskilidir ve konusucu bu dogrultuda ilkeye uymamayi segcmektedir. Bu ilkenin
ornekleri, genellikle yasal ya da etik nedenlerden 6tird, konusucunun beklendigi sekilde yanit
veremedigi kamusal yasamda sik sik ortaya ¢ikmaktadir. Ote yandan konusucu, hatali bir sezdirim
olusturmaktan ya da isbirlikci goriinmekten kaginmak ister (Thomas, 1995, s. 74-75).

Calismamizin arastirma konusu olan ilkeyi delme ise konusucularin ilkelere uymadigi ancak
dinleyicilerin sezdirilen anlami anlamalarinin beklendigi durumlarda gerceklesir. Bu dogrultuda
bir sonraki baslikta bu tir ayrintili olarak ele alinmaktadir.

1.2.1. ilkeyi Delme

ilkeyi delme, dolayli bir séz eylemde? oldugu gibi, konusucunun, bi¢imin diizanlamindan farkli
bir islevi ifade ettigi durumlarda gerceklesmektedir. ilke delindiginde, konusucu, sézciiklerin
goriinen degerde (face value) ele alinmamasi gerektigini ve dinleyicilerin 6rtik anlami
cikarsayabilecegini varsaymaktadir (Cutting, 2002, s. 37). Delme, bir konusucu kasitli olarak bir
sezdirim yaratma amaciyla bir ilkeyi yerine getirmediginde gerceklesir. Ornegin konusucu, agikca
dogru olmayan ya da dogruluguna yonelik yeterli kanita sahip olmadig bir sey soylediginde,
nitelik ilkesini delmektedir (Thomas, 1995, s. 65). ilkeyi delme olgusunun nasil gerceklestigini,
nitelik ilkesi Uzerinden 6rneklendirelim. Nitelik ilkesi; degismeceli dil kullanim 6rnekleri olan
abarti (hyperbole), egretileme (metaphor), tersinleme (irony), takilma (banter) ve igneleme

(sarcasm) ile delinebilir.

Abarti, bir asiriya kagma bigimidir. Nitelik ilkesinin abarti yoluyla delinmesi su sekilde
orneklendirilebilir:

(7) A:Achktan oliyorum!

B: Sana yiyecek bir seyler hazirlayayim.

Ornek (7)'deki sézce, iyi yapilandiriimis bir abarti ifadesidir; dinleyicinin, konusucunun ¢ok
a¢ oldugunu sezdirdigini anlamasi beklenir. Bu nedenle konusucu, hi¢bir dinleyicinin kendisine

“Achktan 6ldiguni disinmiyorum-zayif bile gériinmuiyorsun.” demesini beklemez.

” o«

2 Bir konusucu tarafindan “talep etme”, “buyrumda bulunma”, “sorgulama” ya da “bilgilendirme” gibi sozcelerle
gerceklestirilen “eylem” turi. Bir s6zeylem, bir konusucu tarafindan bir sozce ile yerine getiren bir eylemdir
(ayrintih bilgi igin bkz. Yule, 2010, s. 133).
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Nitelik ilkesinin en sik delinme yollarindan biri egretileme kullanimidir. Egretileme, iki
sey arasinda baglanti kurmak ya da bir benzerligi belirtmek i¢in s6zcliglin diiz anlamindan baska
bir anlamda kullanilmasidir (Ercan, 2016, s. 155). S6z konusu ilkenin egretileme kullanilarak

delinmesi su sekilde gerceklesebilir:

(8) Evim Ocak ayinda adeta bir buzdolabi...

Bir konusucu o6rnek (8)’deki gibi nitelik ilkesini, “ev” ile “buzdolabl” arasinda kurulan
kosutluktan olusan bir egretileme kullanarak delebilir. Bu drnekte yine dinleyiciden beklenen,

evin gercekten ¢ok soguk oldugunu anlamasidir (Cutting, 2002, s. 37-8).

Nitelik ilkesi, tersinleme yoluyla da delinebilmektedir. Tersinleme, kirici olmanin arkadasca

yoludur; olumlu bir ifade ile olumsuz bir diisiince sezdirilir. Ornegin:

(9) Sabah 4’te yangin alarmiyla uyandiriilmayi ne kadar sevdigimi bir bilsen...

Ornek (9)da konusucu dinleyiciden, sdylediginin tam tersini anlamasini; olumsuz bir
duslince sezdirdigini cikarsamasini beklemektedir.

Nitelik ilkesinin delinmesinin bir diger yolu olan takilma, arkadas canlisi olmanin kirici ya

da saldirgan bi¢imidir; olumsuz bir ifade ile olumlu bir diisiince sezdirilir:

(10) Pis, kaba ve cimrisin. Bana nasil sadece bir 6pliclik verirsin?

Ornek (10)’daki takilma 6rneginde konusucunun ifadesi hafif bir saldir gibi gériinmesine
karsin amaglanan, arkadaslik ve yakinhktr.

Nitelik ilkesinin delinme yollarindan bir digeri olan igneleme ise, arkadasca olmayan bir
tiir tersinleme bicimidir; ignelemede amac incitmektir. Ornegin:

(11) Her zaman oldugu gibi, cok glizel az pismis bir yumurta!

Ornek (11)’de gériildigii gibi amac, olumlu bir ifade yoluyla olumsuz ve kirici bir sezdirimde

bulunmaktr.
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Nicelik ilkesinin delinmesi konusucunun beklenenden daha az ya da daha cok bilgi vermesi

ile ortaya cikar:

(12) A:Saglarimi kestirip boyattim. Nasil olmus?

B: Kesimi iyi olmus.

Ornek (12)’de A kisisi sorusuyla sacinin hem kesimi hem de rengi konusunda B’den
duslincesini soylemesini istemektedir. B de bunun farkindadir; ancak sadece kesimine iliskin
yorum yaparak, diger bir deyisle istenenden daha az bilgi vererek, aslinda rengini begenmedigini

sezdirmektedir.

Baginti ilkesinin delinmesinde konusucular sdzcelerinde séylenmeyenin anlasilmasini, iki

sdzce arasindaki baglantinin kurulmasini beklemektedir (Cutting, 2002, s. 39).

(13) A: Ailenle konustun mu?

B: Tatile gidemeyecegiz.

Ornek (13)’te B kisisi yanrtiyla ailesiyle konustugunu, ancak onlarin bu tatili onaylamadigini

sezdirmekte, A’'nin da s6zcenin sOylenmeyen bu anlamini ¢ikarsamasini beklemektedir.

Son olarak bigim ilkesinin delinmesi konusucunun sdzcesinin anlamini bulanik bir bicimde
ifade ederek Ozellikle dinleyicisinin disindaki kisilerin anlamamasini saglamasini amaglamasiyla
ile ortaya ¢ikmaktadir (Cutting, 2002, s. 39).

(14) A: Dlin aksam neredeydin?

B: Hani bir yere gitmistik ve sen manzarasini gok begenmistin. iste oradaydim.

Ornek (14)’te B kisisi yanlarinda bulunan kisinin gittigi yeri anlamamasi icin kasitli olarak
bulanik bilgi vermektedir. Boylece A kisisi s6z konusu yeri anlamakta; diger kisi ise bu iletisimin
disinda birakilmaktadir.

Gundelik yasamda konusucular yukarida sunuldugu gibi cesitli bicimlerde ilkeleri
delmektedir. Bizim ¢alismamizda da, daha dnce ifade edildigi gibi, Tlirk¢e anadili konusucularinin

siklikla hangi ilkeyi daha cok deldiklerinin ortaya konmasi hedeflenmektedir.
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2. VERi TABANI

Calismanin veri tabani, toplamda 3 farkh kayittan olusan 180 dakika uzunlugunda karsilikl
konusmalardan olusmaktadir. Konusmalarin baglami evdir ve katihmcilar 22-52 yas araligindadir.
Bununla birlikte, karsiliklh konusmanin katilimcilari arasinda aile ve dostluk iliskisi bulunmaktadir.
Veri toplama asamasinda konusuculara seslerinin kayit altina alindigi bildirilerek etik ilkelere
bagh kalinmistir; dolayisiyla konusucular, konusmalarinin kayit altina alindiklarinin bilincindedir.
Bununla birlikte kayit, konusucularin bilgilendirilmesinin hemen sonrasinda baslatiimamis;
konusucularin giindelik konusmalarindaki dogal konusma bigemlerine donmeleri amaciyla,
bilgilendirme yapildiktan belli bir siire sonra baslatiimistir. Bu nedenle ¢alismanin veri tabanini
olusturan konusmalar, konusucularin giindelik dogal konusmalaridir ve ¢alismamizin amacina

kosut olarak giindelik konusma metin tiirtinin 6zelliklerini tasimaktadir.

3. YONTEM

Veri toplama sirecinde veri tabanini olusturmak amaciyla konusmalar kayit altina alinmis ve
cevriyaziya dokilmistir. Konusmalarda gecen duraksama, susma, Ust Uste binme, glilme gibi
eylemler konusmanin yazili metnine aktarilmistir. S6z konusu veri tabaninda ifadelerin hangi
konusucuya ait oldugunun gosterilmesi amaciyla bireyler X, Y, ve Z yazibirimleriyle kodlanmistir.
Bu calismada, Tiirkce giindelik konusma séyleminde isbirligi ilkesi cercevesinde konusma
ilkelerine ne oOlgiide uyuldugunun incelenmesi amaciyla nitel bir veri ¢dziimleme yontemi olan
“dokiiman incelemesi” yontemi kullaniimistir. Bu teknik 6zel ya da resmi kayitlarin toplanmasi,
sistematik bir sekilde incelenmesi ve degerlendiriimesinde kullanilan bir veri toplama aracidir
(Ekiz, 2009, s. 70); arastirilmasi amaglanan olgu ya da olgulara iliskin bilgi iceren yazili verilerin
coziimlenmesini icermektedir. Hangi dokimanlarin 6nem tasidigi ve veri tabani olarak
kullanilabilecegi ise arastirma sorusuyla dogrudan iliskilidir (Simsek ve Yildirim, 2016, s. 189). S6z
konusu veri toplama sireciyle olusturulan veri tabani, Grice (1975) tarafindan 6nerilen konusma

ilkeleri cercevesinde ¢ozimlenmistir.

Bu calismada ¢oziimleme yontemi olarak Séylem Cozimlemesi kullanilimistir. Séylem
Cozimlemesi, cesitli iletisim baglamlarindaki metinlerin incelenmesi amaciyla kullaniimakta
ve bu metinlerdeki ortak noktalarin saptanmasini saglayarak metin olusturma ve etkilesim
bigcimlerini ortaya koymayi hedeflemektedir (Ercan ve Danis, 2019, s. 527). Calisma kapsaminda,
konusmalarin ¢evriyaziya aktarilmasi sonucunda elde edilen veriler konusma ilkeleri baglaminda
incelenmis ve konusmanin ilkelerine uymama ornekleri ve tirleri saptanmistir. Bu asamada
oncelikle arastirmacilar veri tabanini irdeleyip s6z konusu 6rnekleri belirlemis, daha sonra bir

baska uzman arastirmacinin gorisini de alarak bulgularin desteklenmesini saglamislardir.
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Tum bu sirec nitel arastirma ve ¢oziimlemeyi gerektirmektedir. Nitel arastirma, herhangi bir
baglamdaki katilimcilardan gorsel bilgi ya da metin toplanmasi yoluyla gerceklestirilmektedir
(Creswell, 1999). Bu arastirma tirinde katilimcilarin yapilandiriimis gercekligi temel alinmakta
ve nicel arastirmanin tersine diinyaya iliskin salt nesnel ve pozitivist inanclari kabul etmeyerek
gercekligin bireyin zihninde yapilandirildigini savunulmakta; gercekligin, kiltirel ve tarihi
baglamlardan bagimsiz ele alinamayacagi ileri slirilmektedir (Vanderstoep ve Johnson, 2009,
s. 179). Bu dogrultuda bir sonraki bélimde veri tabaninin, s6z konusu ilke cercevesinde
coziimlenmesine ve ilkelere hangi bicimde ve hangi 6l¢lide uyulmadigina yer verilmektedir.

4. BULGULAR ve TARTISMA

Veri tabaninin isbirligi ilkesi kapsamindaki dort alt ilke kapsaminda ¢éziimlenmesi sonucunda
en cok delinen ilkenin Bagint ilkesi oldugu saptanmistir. Bu ilkeyi sirasiyla Nitelik ilkesi ve Bigim
ilkesi izlemektedir. Veri tabaninda diger ilkelere gérece en az delindigi saptanan ilke ise Nicelik
ilkesi’dir. Bulgulara iliskin nicel veriler ve bunlarin yiizdelik dagihimlari en sik delinen ilkeden en
az delinen ilkeye dogru Cizelge 2’de verilmektedir:

Cizelge 1. Bulgularin sayisal ve ylzdelik degerleri

Yiizdelik deger

llkeyi Delme Sayisal deger (%)
Badint1 ilkesi 232 57
Nitelik ilkesi 72 18
Bicim ilkesi 54 13
Nicelik ilkesi 45 12
Toplam 403 100

Veri tabaninin ¢6ziimlenmesiyle her bir alt ilke ¢cercevesinde saptanan ilkeyi delme 6rnekleri alt
ilkeler cercevesinde ve gerceklesme bicimlerine gore asagida sunulmaktadir.

(i) Baginti ilkesi’nin Delinmesi: Bu ilkenin delinmesine iliskin veri tabanimizda saptanan
orneklerden bazilari soyledir:

(15) C: hayir hicbir sey de demedik yani, havadan sudan konustuk kahve icti gitti.
A: internette, hayir sen o kadar laflari saydir saydir...

C: Aa ona normal onlar canim, sen de takmissin onlara!



Wy
IL.
ERGISI

LANGUAGE JOURNAL
Gulsiim Songil ERCAN - Pinar DANIS | Dil Dergisi-Temmuz 2022 | 1-21

Ornek (15)’te A konusucusunun sézcesi, C konusucusunun sdzcesiyle konu agisindan
iliskisiz olmasi nedeniyle A konusucusu baginti ilkesini delmektedir. Ote yandan C, A tarafindan
ifade edilmek istenen kisi ve bu kisinin gerceklestirdigi eylemin kendi s6zcesiyle olan iliskisini
kurmakta; diger bir deyisle, sezdirilen anlami ¢gikarsamaktadir.

(16) C: kafayi yiyecek cocuk
B: onun finalleri ne zaman basliyor?

C: pazartesi

Ornek (16)’da B konusucusunun soru sdzcesi, C konusucusunun sdzcesiyle konusal
diuzlemde iliskisizdir; ancak B’nin sozcesi C'nin onceki sozcesiyle bagintisiz olmasina karsin
bu B tarafindan sozi edilen kisinin (‘0’) kim oldugu C tarafindan ¢ikarsanarak B’nin sorusu
yanitlanmaktadir.

(17) A: hep bombardiman buna!
B: tag atan atana!
A: biz ayniyiz hakikaten bununla
B: glinah kecisi misiniz siz?

A: aynen.

Ornek (17)’de A konusucusunun ikinci sdzcesi (biz ayniyiz hakikaten bununla) B
konusucusunun sozcesiyle konusal dizlemde iliskisiz olmasina karsin A tarafindan sezdirilen
anlam, diger bir deyisle, hem A konusucusunun hem de bu konusucunun s6ziinl ettigi kisinin
hangi agidan ortak 6zellik sergiledikleri anlami (her iki kisinin de olumsuzluklarin nedeni olarak
gosterilen kisiler olmasi), B konusucusu tarafindan cikarsanmaktadir. Bununla birlikte, B
konusucusunun ikinci sdzcesi de (giinah kegisi misiniz siz?) A konusucusunun ikinci so6zcesiyle
(biz ayniyiz hakikaten bununla ) konusal olarak iliskisizdir; baska bir anlatimla, A ile s6zlnU ettigi
kisinin kim oldugu ve so6zi edilen aynilik durumunun ne olduguna iliskin bir icerige sahip olan
sdzce, bu acidan A’nin sozcesiyle iliskisiz gériinmektedir. Ote yandan A konusucusu Ugiinci
sozcesi ile B tarafindan sezdirilen anlami gikarsayarak B’nin soru sdzcesini onaylamaktadir.

Baginti ilkesi’nin delinmesine iliskin olarak sunulan érneklerde goriildiigii gibi sezdirilen

anlam, baglamdaki ilgili 6zelliklerden yararlanilarak algilanmakta ve dil dizleminde gorinr
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olmayan baginti iliskileri kurulmaktadir. Boylece konusucular arasinda anlasma saglanmakta
ve iletisim kesintiye ugramadan siirdiiriilmektedir. Bu durum karsilikli konusmanin, baglamsal
ozelliklerden oldukca etkilendigini; anlamlandirma ve c¢ikarsamanin, baglamsal ozellikler
gdz oOnline bulundurulmadan gergeklesemeyecegini ortaya koymaktadir. Gundelik karsilikl
konusma sdyleminde en ¢ok delinen ilkenin baginti ilkesi olmasi, baglamsal etkenlerin karsilikh
konusmadaki etkin rolintin kaniti niteligindedir.

(i) Nitelik ilkesi’nin Delinmesi: En sik delinen ikinci konusma ilkesi olan nitelik ilkesi
kapsaminda veri tabanimizda saptanan 6rneklerden bazilari asagidaki bicimdedir:

(18) B: Telefon cok hizli ya!
C: Oldiiriiyor beni!

Ornek (18), nitelik ilkesinin degismeceli bir dil kullanim 6zelligi olan tersinleme ve abarti
ile delinmektedir. Bu drnekte B, “Telefon ¢ok hizli yal” sdzcesi ile aslinda telefonun ¢ok yavas
calistigina gonderimde bulunmaktadir. C'nin sdzcesinde kullanilan 6/diir- eylemi, Turk Dil
Kurumu (TDK) Glncel Tirkce Sozlik’te (GTS) yer alan “asiri yormak” degismeceli anlamiyla
kullanilmaktadir ve bu acidan dinleyici de konusucunun sezdirimini anladigini abarti kullanarak
belirtmektedir.

(19) C: iki tane Tiirk ictim bugiin.

A: Birini g6ziiniin nuruyla i¢mis yalniz...

Ornek (19), her iki katilimcinin da degismeceli dil kullanimi aracihigiyla nitelik ilkesinin
delinmesini yansitan 6rneklerdir. S6z konusu 6rnekte; bir biutliint (bu 6rnekte Tirk kahvesi)
parcasindan yola cikarak ifade etmek amaciyla kullanilan diizdegismece ile C konusucusu Tiirk
sozcliguyle Turk kahvesini sezdirmektedir. Ayni 6rnek kapsaminda A konusucusu ise géziiniin
nuru ifadesiyle, C konusucusunun bir dostuna génderimde bulunmakta ve bunu yaparken,
0zlinde gérme yetenedi anlamina gelen ancak sevgi anlatan bir seslenme s6zi olan géziiniin
nuru ile bir egretileme yaparak géz nuru ile s6zi edilen kisi arasinda kavramsal bir eslestirmeye
gitmektedir.

(20) B: Geldiim.
A: Hos geldiin.
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B: Aylar sonra geldim.
A: Evet.

Ornek (20), 6rnek (18)’e benzer olarak abarti kullanimini sergilemektedir. Bu érnekte
B konusucusu, sozi edilen yere beklenenden daha geg geldigini ifade etmek amaciyla aylar
sonra ifadesini kullanmakta ve geg geldigini kabul ettigini abartili bir dil kullanimi yoluyla ifade
etmektedir. Bu nedenle B konusucusu, dinleyicinin kendisine “Ayni glin icindeyiz, aylar gegcmedi,
ne sacmaliyorsun?” gibi bir ifadede bulunmayacagini varsaymaktadir. Bulgular kapsaminda

nitelik ilkesinin delindigi bir diger degismeceli dil kullanim 6rnegi ise tersinlemedir.

(21) C: Hayir hicbir sey de demedik yani havadan sudan konustuk, kahve icti gitti.
A: internette, hayir sen o kadar laflari saydir saydir...

C: Aa ona normal onlar canim, sen de takmissin onlara!

Ornek (21)’de C konusucusu, “ona normal onlar” ifadesiyle aslinda génderimde bulunulan

eylemlerin normal olmadiginin farkinda oldugunu tersinleme kullanimi ile sezdirmektedir.

Nitelik llkesi’'nin delinmesine iliskin érneklerde gérildiigi gibi Tirk kiltiriinde giindelik
karsilikl konusma séyleminde, degismeceli dil kullaniminin siklikla basvuruldugu bir dil kullanimi
oldugu goriulmektedir ve anlamlandirma, s6z konusu degismeceli araglara iliskin kiltirel ve
baglamsal bilgiyi zorunlu kilmakta; s6z konusu ilke delinmesine karsin bu ilkeler yoluyla ¢ikarsama
gerceklesmektedir. Konusucular, kultlirel bilgileri aracihgiyla degismeceli dil kullaniminin
ozelliklerini uzlasimsal olarak sergilemekte ve c¢ikarsamaktadir. Bunun sonucunda glindelik
karsilikli konusma soyleminin, sézcelerin diizanlamindan siyrilarak yogunlukla degismeceli bir

gorinime sahip oldugu alanlardan biri oldugu soylenebilir.

(iii) Bicim llkesi’nin Delinmesi: Anlam belirsizligi ve bulanikhgina génderimde bulunan ve
veri tabaninin incelenmesiyle en sik delinen tigiincii ilke oldugu saptanan Bigcim ilkesi’ne iliskin

ornekler su bicimdedir:

(22) B: bak burasi tutmuyor, duslyor.
A: pek sey bir toka degil.
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(23) C:sizin sifreyi ben sey yapsam ya buraya, ben yapamam.
B: ver

(24) B: bunalim gelmis artik
A: hiisorma

B: kendi kendine “n’apcam ben bu insanla” falan diye...

Ornek (22) ve (23), sey belirtisiz adilinin kullanimiyla olusan anlam belirsizligi/ bulanikligi
nedeniyle bicim ilkesinin delindigi durumlardir. Ornek (24)’te de B konusucusu hem eksiltili yapi
kullanimiyla hem de falan diye ifadesiyle A tarafindan sozi edilen kisiye iliskin konustugunu ve
kendisinin “buna benzer, bunun gibi ifadeler” anlamini sezdirdigini anlamasini beklemektedir.

Bicim ilkesi’nin delinmesine iliskin érneklerde gériildiigi gibi giindelik karsilikli konusma
soylemi, anlam belirsizliginin ve bulanikhgin yogunlukta oldugu ve bu agidan anlamlandirmanin
gerceklesmesi icin artalan bilgisine ve fiziksel baglama iliskin bilgilere gereksinimin arttigi bir
soylem tlrtidir; diger bir deyisle, glindelik karsilikli konusma soylemi, gésterim sdzcliklerinin
yogunlukta oldugu, eksiltili yapilarin siklikla yer aldigi ve bu nedenle baglam bagimsiz bilgiyle
yorumlama yapmanin gig¢ oldugu alanlardandir. Konusucular, birbirlerine ve baglama iliskin
bilgilerine dayanarak ve iletisimsel cabayi en aza indirgemek amaciyla genel sézciikler (sey, yap-,
et- gibi) olarak adlandirilan sézcikler kullanabilmekte ya da fazladan ¢aba gostermeksizin eksiltili
yapilar kullanarak sezdirimde bulunmakta; diger bir deyisle dinleyiciden, sdyleneni ¢ikarsamasini
beklemektedir.

(iv) Nicelik ilkesi’nin Delinmesi: Calismamiz kapsaminda goérece en az siklikla delindigi

saptanan bu ilkeye iliskin 6rnekler ise su bicimde sunulabilir:

(25) C: seni sey aradi miya, X?

A: hi. Cumartesi glinii aradi. “Ben arayayim istersen seni” dedim “Yok kiz” dedi,
“benim hath” dedi.

(26) C: hep de karsimiza oyle cikiyor yapacak bir sey yok.

A: aynen aynen. N’apalim 6yle iste. Insanlar béyle ne yapacaksin? Ah iste! Yapiyorlar
yapiyorlar, ediyorlar ediyorlar ediyorlar ondan sonra hi¢c “o degillik” olunuveriyor
birdenbire. Nasil oluyor anlamadim ben de. Hem sen yapiyorsun, ediyorsun,
kiisiiyorsun, tribini atiyorsun, kiismeni yapiyorsun, suratini asiyorsun... Seninki de

Oyle, surat asti mesela sana kag yerden.
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(27) A: bitirdim isleri ben buglnliik

C: Yeter yeter. Aman bana da yeter X

Ornekler (25-27) incelendiginde, nicelik ilkesinin, iletisim ortaminin ve karsilikli konusma
degis-tokusunun gerektirdiginden fazla bilgi verilerek delindigi gorilmektedir. S6z konusu
orneklerde A konusucusu, C konusucusunun sozcesine karsilik yeterli bilgi sinirini asarak sozce
Uretmekte ve bu durum, degis-tokusun anlik amacina uygun olarak konusmaya gerektigi 6l¢lide

bilgilendirici katki yapilmasinin éniine gegmektedir.

Calismamizin veri tabani, Nicelik ilkesi’nin, yalnizca gerektiginden fazla bilgi verilerek
delindigi bulgulari icermektedir; diger bir deyisle, veri tabaninin ¢dziimlenmesi siirecinde
gerektiginden az bilginin sunuldugu herhangi bir konusma pargasiyla karsilasilmamistir. Bu
durumun, gindelik karsilikh konusma soyleminin niceliksel boyutuna iliskin bir gosterge
niteliginde oldugu soylenebilir. Konusmanin katiimcilarinin aralarindaki iliskinin yakin
arkadashk/dostluk iliskisi oldugu g6z 6ntinde bulunduruldugunda, aralarinda yakin iliski bulunan
iki katthmcinin, birbirlerinin sdzcelerine iliskin kisa yanitlar vermedigi; karsidakine fazladan bilgi
sundugu ve iletisimi stirdirme egilimine sahip oldugu séylenebilir. Bu durum Tirk kiltliriinde
arkadaslar arasindaki iletisim bicimine iliskin bir saptamayi ortaya koymaktadir. Buna gore, icine
dogdugumuz ve yetistigimiz, toplumsallastigimiz toplumun davranis ve geleneklerini edindigimiz
kiltlr ile s6z konusu ilkenin delinmesi arasinda bir iliski bulunmaktadir. Tirk kiltirinde
ozellikle sohbet ortaminda yakin iliskide oldugumuz ve yakindan tanidigimiz kisilerle iletisimin
akici bir bicimde surdirilmesi beklenmektedir. Az konusma ya da gereginden az bilgi vermenin
sonucunda konusucunun baglamdan ve katilimcilarindan hosnutsuzlugu, iletisimi stirdlirme
isteksizligi, kendini begenmislik gibi durumlarin géstergesi oldugu yoniinde dinleyicide bir alginin
olusmasi riskine karsi konusucularin fazladan bilgi sundugu soylenebilir.

SONUC

Calismamizda, Turkge anadil konusucularina ait toplam 180 dakika uzunlugundaki karsilikh
konusmalar, her konusucunun ortlk isbirligini gerceklestirecegi varsayimi gbéz onlinde
bulundurularak isbirligi ilkesi’nin alt ilkeleri olan Nitelik ilkesi, Nicelik ilkesi, Baginti ilkesi ve Bigcim
ilkesi baglaminda incelenmistir. Veri tabani incelenerek hangi ilkelerin hangi sdzcelerle delindigi
belirlenmis ve bunun sonucunda konusmalarda en az delinen ilkelerin Bicim ilkesi (%13) ve
Nicelik ilkesi (%12), en sik delinen ilkenin ise Baginti ilkesi (%57) oldugu sonucuna ulasiimistir. Bu
ilkeyi Nitelik ilkesi (%18) takip etmektedir.
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Veri tabaninin incelenmesiyle elde edilen bulgular irdelendiginde, en sik delinen ilkenin
Baginti ilkesi olmasi, konusucularin sdzcelerini, baglamsal etkenlerin etkisi altinda lrettigini
gostermektedir. Diger bir deyisle, giindelik karsilikh konusma séyleminde sozcelerin konusal
acidan iliskisiz olmasina karsin iletisimin katilimcilarinin birbirlerine ve diinyaya iliskin artalan

bilgilerinin, sezdirimde bulunmaya ve ¢ikarsama yapmaya olanak tanidigini ortaya koymaktadir.

En sik delinen ikinci konusma ilkesi olan Nitelik ilkesi’ne iliskin veri tabaninda saptanan
orneklerde Tirk konusucularingiindelik séylemde siklikla degismecelidil kullaniminiyeglediklerini
gostermektedir. Konusucular, degismeceli dil kulanim araclari olan egretileme, diizdegismece,
tersinleme ve abarti yoluyla ilkeyi delerek sezdirimde bulunmakta ve bu sezdirim ayni kiltirin

bir Gyesi olan dinleyiciler tarafindan da hedeflenen bigimde ¢ikarsanmaktadir.

Bicim ilkesi, Nicelik ilkesi'yle birlikte, en az delinen ilkelerdendir ve bu ilkenin érnekleri
Tirkce glindelik konusma séyleminin siklikla belirtisiz, bulanik ifadeler ve eksiltili yapilar icerdigini
gostermektedir. Ote yandan bu ifadelerin ve yapilarin belirli bir iletisim baglaminda tretilmeleri
nedeniyle dinleyiciler, konusucunun ifade etmek istedigi anlami ya da sezdirimi dogru bir bicimde
yorumlamaktadir. Bu durum, baglamsal bilginin dnemini bir kez daha vurgulamaktadir.

Son olarak, Nicelik ilkesi’nin delinmesine iliskin bulgularin timiinin, gerektiginden fazla
bilgi verilerek gergeklestigi gorilmekte ve gosterge niteligindeki bu durumun, diger ilkelerle ilgili
delinmelerin tersine, daha cok kdltirel 6zelliklerle iliskili oldugu soylenebilir. Bilindigi gibi, veri
tabanimizi olusturan konusma kayitlari yakin arkadaslar arasindaki konusmalari icermektedir. Bu
dogrultuda, Tirk kiltiirlinde 6zellikle aralarinda yakinlik iliskisi olan kisilerin karsilikh iletisimde
baglamdan ve katiimcilarindan hosnutlugunu, dayanisma ve iletisimi sirdlirmedeki istegini
yansitmak, dinleyiciye sezdirmek amaciyla fazladan bilgi vermeyi daha cok tercih ettigi ifade
edilebilir.

Calismamizin bulgulart veri tabanimizla sinirhdir ve yorumlarimiz bu bulgularimiz
dogrultusundadir. ileride daha genis bir bitiince lizerinde yapilacak calismalar Tiirkge giindelik

konusma sdyleminin 6zelliklerine yonelik daha kapsamli sonuglar sunacaktr.

ETiK BEYAN

Bu makalenin yazarlari, ¢alismalarinda kullandiklari materyal ve yontemlerin etik kurul izni
gerektirmedigini beyan etmektedir.
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Abstract

Language teachers’ beliefs and attitudes about various
aspects of teaching are shaped during teacher education.
Investigating preservice English teachers’ (PrETs) perspectives
on certain areas can be useful in better understanding the
dynamics of teacher education and taking further actions
on teachers’ developmental processes. This study examines
PreTs’ beliefs and attitudes towards learning and teaching
pronunciation in Turkey. With a descriptive methodology, a
40-item questionnaire based on Sardegna and Kusey (2014)
and Seyedabadi et al., (2014) was presented to PrETs (N=150)
enrolled in the English Language Teaching (ELT) programs
of three state universities in Turkey. The results of the study
indicate that PrETs consider pronunciation an essential part
of language learning; yet they need further training on how
to teach pronunciation in class. PrETs commonly considered
native-like pronunciation an ideal goal for themselves,
which implies a tendency to associate an English teacher’s
pronunciation with perfection. The results also suggest a
reconsideration of the content of pronunciation classes in ELT

programs.

0z

Dil égretmenlerinin 6gretimin gesitli yonleriyle ilgili bir¢ok
tutum ve inanisi, 6gretmen egitimi sirasinda sekillenmektedir.
Bu nedenle, ingilizce 6§retmen adaylarinin belirli alanlardaki
bakis agilarinin  incelendigi  arastirmalar,  6gretmen
yetistirme siireglerine ait dinamiklerin daha iyi anlasiimasi
ve dgretmenlerin gelisimleri bakimindan yararldir. Bu
calisma, Ingilizce 6gretmeni adaylarinin sesletim 6gdrenme
ve dgretmeye yénelik inanis ve tutumlarini incelemektedir.
Bu kapsamda betimsel arastirma yéntemi benimsenerek,
Tiirkiye’deki ii¢ devlet iiniversitesinin Ingilizce O§retmenligi
programlarinda 6grenimlerini siirdiiren 6gretmen adaylarina
(N=150), Sardegna ve Kusey (2014) ile Seyedabadi vd. (2014)
esas alinarak hazirlanmis 40 maddelik bir anket sunulmustur.
Calismanin sonuglari, 6gretmen adaylarinin sesletimi dil
6grenmenin énemli bir pargasi olarak gérdiiklerini ancak sinif
ortaminda nasil égretecekleri konusunda daha fazla egitime
gereksinim duyduklarini géstermektedir. ingilizce 6g§retmeni
adaylarinin yaygin olarak, anadili diizeyindeki bir sesletimi
kendileriicin ideal bir hedef olarak gérdiikleri anlasiimaktadir.
Bu sonug, katmcilarin  ingilizce ~ 6gretmenlerinin
sesletimlerini  miikemmellikle ~ 6zdeslestirme  egilimlerini
ortaya koymaktadir. Sonuclar ayrica, ingilizce Ogretmenligi
programlarindaki sesletim ders igeriklerinin yeniden gézden

gecirilmesi gerekliligine isaret etmektedir.
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1. INTRODUCTION

Pronunciation is an essential component of foreign language learning and teaching mainly due
to its role in successful communication. Levis (2018) underlines that it is of utmost importance
for language learners in terms of intelligibility, in other words, their ability to understand others
and making their speech understood. In addition, pronunciation has strong ties with identity.
According to Seidlhofer (2001), “as individuals, we project our identity through the way we

speak, and also indicate our membership of particular communities” (p. 56).

Learners might set varied learning goals for pronunciation depending on factors including
their motivations, future plans, professional orientations, and so forth. Teachers, on the other
hand, might have several considerations regarding pronunciation teaching including time
constraints (when and why to teach), method (how to teach: instructional considerations and
methodological uncertainties), and focus (what to teach; pedagogical priorities) (Darcy, 2018).
In addition, teachers’ native or non-native speaker status can lead to different challenges (Levis
et al., 2016). All such factors can potentially shape pedagogical decisions and teacher education
programs (i.e., ELT programs) are no exceptions to above-mentioned concerns. The roles of such
elements for active teachers and preservice teachers are generally investigated within language
teacher cognition research, the details of which are discussed below in relation to pronunciation

teaching.

1.1. Language Teacher Cognition Research

Enquiries into teachers’ subject matter knowledge, perspectives, beliefs, and attitudes have
attracted the attention of researchers and practitioners in different educational contexts.
Specifically handled within the scope of language education in this present study, this area of
investigation, language teacher cognition research, focuses on “what teachers think, know and
believe and the relationships of these mental constructs to what teachers do in the language

teaching classroom” (Borg, 2003, p. 81).

Teacher cognition research also relates to teachers’ instructional procedures as well as
the processes in teacher education (Borg, 2006). As underlined by Richards (2008), teacher
cognition research has reflections into teacher education in terms of issues like teacher decision
making, teachers’ theories of teaching, and their problem-solving and improvisational skills
regarding their experiences. In this regard, teacher education programs are a crucial phase in

the development of future English teachers’ cognitions.
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1.2. Language Teacher Cognition and Pronunciation Teaching

Pronunciation has recently found itself a place in teacher cognition research. This is particularly
valuable as it comes with several benefits including the prospect of reshaping teacher education
programs with research-based conclusions and further investigate teachers’ pronunciation
cognitions and practices (Baker & Murphy, 2011). In this regard, several studies that explored
language teachers’ cognitions in relation to pronunciation teaching reported similar results
which, in general, highlighted teachers’ limited pedagogical practices mainly referring to the use
of traditional methods (Baker, 2013; Buss, 2013; Hismanoglu and Hismanoglu, 2010; Nguyen,
& Newton, 2020; Tergujeff, 2012; Yagiz, 2018) and a lack of sufficient training or confidence on
how to teach pronunciation (Bai & Yuan, 2019; Breitkreutz et al., 2001; Burgess & Spencer, 2000;
Henderson et al., 2012; Macdonald, 2002; Nguyen, & Newton, 2020).

To date, the effectiveness of phonology and pronunciation courses in teacher education
programs has been explored in some studies. For instance, Burgess and Spencer (1999)
looked into the comparative roles of pronunciation teaching and phonology studies in teacher
education. The researchers underlined that training prospective teachers with a focus on
phonology leads to a lack of instructional strategies; therefore, phonology should not be
isolated from approaches to teaching pronunciation in these programs. In another study, Burri
(2015) examined Australian native speaker (NS) and non-native speaker (NNS) student teachers’
cognition development on pronunciation. Having received a pronunciation pedagogy course as
part of the study, participants experienced a shift from focusing on segmentals (i.e., vowels and
consonants) in pronunciation teaching to adopting a more balanced approach equally favoring
suprasegmentals (i.e., stress, rhythm, thought groups, connected speech) in teaching. With an
aim to investigate PrETs’ cognitions about pronunciation teaching, Buss (2017) also offered a
phonology and pronunciation teaching course to control and experiment groups consisting of NS
and NNS participants at a Canadian university. The findings in her study revealed that receiving
such a training influenced PrETs’ opinions about explicit pronunciation teaching positively by
increasing their confidence in their ability to teach at the same time. In their longitudinal study,
Burri and Baker (2020) also noted considerable improvements in L2 teachers’ cognitions after
receiving a pronunciation course. The researchers observed a gradual development in a time

span of 3,5 years.

English teachers’ and PrETs’ beliefs, attitudes, and knowledge about pronunciation have
been examined in Turkish higher education context as well. For example, Hismanoglu and
Hismanoglu (2010) analyzed the pronunciation teaching techniques of language teachers based
in five universities in Northern Cyprus. It was found that teachers generally preferred traditional
teaching techniques including dictation and reading aloud in their classes. In another study,
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Yagiz (2018) analyzed EFL teachers’ cognitions and classroom practices regarding pronunciation.
Despite a high level of self-confidence in their knowledge about English pronunciation, L2 teachers
in Turkey appeared to lack sufficient pedagogical subject matter knowledge and their practices
were limited to segmental instruction and transcription activities. In their qualitative study with
PrETs enrolled in an ELT training program, Hismanoglu and Hismanoglu (2013) explored PrETs’
awareness into the importance of pronunciation in language teaching. The researchers offered
PrETs a tailored pronunciation course which they found useful in raising awareness on explicit
pronunciation teaching. However, PrETs demanded the integration of information technologies
into the classes. In their survey study, Varol and Bayyurt (2017) examined PrETs’ perceptions of
NSs and NNSs. The findings demonstrated that PrETs regarded native English-speaking teachers
(NESTs) as more suitable in teaching speaking, pronunciation, and culture while non-native
English-speaking teachers (NNESTs) were considered a better alternative for grammar teaching
and beginner level instruction. Overall, the main takeaway in these studies is the need for a

rethinking and planning of pronunciation instruction in teacher education programs.

1.3. The State of Pronunciation Instruction in Turkish Teacher Education Context

Graduates of ELT programs can teach English in state and private schools at all levels in Turkey.
Graduates of other language-related programs (i.e., Linguistics, English Language and Literature,
American Culture and Literature, Translation and Interpretation) can also work as English
teachers if they have completed a teacher training program as well. ELT students receive two
pronunciation courses in the first year of their four-year curriculum? the scope and content of
which has been defined by Higher Education Council (HEC)? in Turkey. Labelled as Listening and
Pronunciation | and /I, the tentative course contents as described by HEC do not address any
topics regarding pronunciation teaching, but instead focus on topics like listening sub-skills,
segmentals and suprasegmentals, transcriptions, and accents in English. Despite this suggested
content, instructors delivering academic courses in higher education are allowed to design their

own course contents and syllabi.

It was observed that most ELT programs followed HEC's suggested curriculum including the
Listening and Pronunciation | and Il courses. In the 2020-2021 academic year, HEC granted these
programs the freedom to design their own curricula and courses. In other words, ELT programs
did not have to strictly follow the above-mentioned curriculum any longer. Yet, as of the date

1  https://www.yok.gov.tr/Documents/Kurumsal/egitim_ogretim_dairesi/Yeni-Ogretmen-Yetistirme-Lisans-
Programlari/Ingilizce_Ogretmenligi_Lisans_Programi.pdf
2 TR: Yuksekogretim Kurulu
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when this paper was being written, there was not sufficient information about whether ELT
programs chose to create new curricula or stick with the existing one offered by HEC. The three
universities in which this study was conducted offer Listening and Pronunciation | and Il courses

to their undergrad students.

This survey study is aimed at investigating PrETs’ attitudes and beliefs about learning and

teaching pronunciation in Turkey. The study set out to answer the following research questions:

1. What are PrETs’ beliefs and attitudes towards learning pronunciation in relation to
language skills and affective dimensions?

2. What are PrETs’ cognitions about teaching pronunciation in relation to approaches to
teaching pronunciation, teachers, and teacher education?

3. What are PrETs’ attitudes towards nativelike vs. intelligible pronunciation, native and
foreign accents of English, and their self-efficacy beliefs regarding these aspects?

2. METHOD
2.1. Data Collection and Participants

This descriptive study was conducted at the ELT Programs of three state universities in Turkey
(University A, B, and C from here onwards). Data were collected from students enrolled in these
programs (N=150) with the help of a survey. Print forms were used in data collection and all the
PrETs participated in the study on a voluntary basis. Participants first responded to demographic
guestions, and once complete, they continued with the questionnaire items. Each participant
completed the questionnaire in 10 to 15 minutes and did not report any inconvenience
regarding the individual items or the whole questionnaire itself. A brief overview of participant
demographics is presented in Table 1:

Table 1. Participant Demographics (f) (N=150)

University Gender Year Age Group Total
Female Male 2 3 4 17-25 26-35
A 51
32 19 15 15 21 49 2
B 50
34 16 9 24 17 49 1
C 49
36 13 13 16 20 47 2
Total 150
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As Table 1 demonstrates, second, third, and fourth-year students were recruited for this study.
First year students were not included in the sample as Listening and Pronunciation | and Il, the
only dedicated pronunciation courses in the program, were offered in the first year. Therefore,
the sample consisted of PrETs who have taken these courses. None of the participants reported
a long-term living experience abroad (i.e., more than six months). All the participants were the
native speakers of Turkish and had learned English in Turkey as a foreign language.

2.2. Instrument

The five-point likert type questionnaire used in this study (5 referring to “/ strongly agree” and 1
to “I strongly disagree”) was mainly adapted from two scales. In this instrument, 13 items were
adapted from Sardegna and Kusey (2014), and 13 others were taken from Seyedabadi et al.
(2014) with permissions from the owners. Besides these, 14 additional items were written by the
researcher, taking the goals of the study into consideration. The questionnaire contained items
that aimed to explore PrETs’ views about the importance of learning and teaching pronunciation,
pronunciation and language skills, pronunciation and affective dimensions (i.e., self-confidence,
anxiety, willingness to communicate), attitudes towards nativeness and intelligibility as well as
native and foreign accents, and approaches to teaching pronunciation and teacher education.

Data were collected in Turkish. To this end, the items adapted from the two existing scales
were translated into Turkish by the researcher and a second researcher experienced in the field
of applied linguistics and language teaching. The two versions were then compared, and the final
version was reached. The remaining 14 items were originally written in Turkish. As a result, the
final form of the 40-item questionnaire was reached.

Since the results would be reported in English in this paper, the translated English items
were returned to their original forms. The same translation procedure was followed this time
for the items written in Turkish. Two researchers translated the items from Turkish into English
separately, and the translated versions were compared to reach their final versions.

2.3. The Pilot Study

The questionnaire was piloted with 147 participants at a state university in Turkey (different from
the ones where the actual study took place) (Uzun & Ay, 2018). The participants did not report
any inconvenience about the data collection procedures or any individual items. The Cronbach’s
Alpha internal consistency score of the instrument was found .716, which is considered a value
with a statistically acceptable level of reliability (George & Malley, 2003; Ursachi et al., 2015).

Once the piloting phase was complete, the actual study was initiated.
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2.4. Data Analysis

The data were analyzed with SPSS data analysis software via descriptive statistics. Based on
the research questions and aims of the study, only the percentages of participants’ responses
were analyzed. Responses to the five-point likert type items in the questionnaire were grouped
into three categories as disagree (responses as 1 and 2 have been combined), neither agree nor

disagree (responses as 3), and agree (responses as 4 and 5 have been combined).

The study did not set out to examine correlations between any variables, but instead
get an overall understanding of PrETs’ beliefs and attitudes into learning and teaching English

pronunciation. Therefore, no other analyses were conducted within the scope of this study.

3. RESULTS AND DISCUSSION

The results will be reported in the following sections. The first deals with PrETs’ attitudes towards
learning pronunciation and the second teaching pronunciation. The third section looks into their
attitudes towards nativeness and intelligibility as well as native and foreign accents in English,
and their self-efficacy beliefs with regard to these aspects.

3.1. Attitudes towards Learning Pronunciation

In this section, PrETs’ perspectives on pronunciation in general will be presented based on their
responses to the questionnaire. Then, the ties between language skills and affective dimensions
will be handled.

3.1.1. PrETs’ General Views about Pronunciation

The results indicate that PrETs generally consider pronunciation an essential component for
learners if not the most important (see Table 2). According to most PrETs, pronunciation is an
integral part of English language learning while they are not as certain in naming it as the most
important aspect (items 1 and 8). A majority of PrETs support the idea that one can improve
their skills in pronunciation by studying and many of them believe that beginning levels are the
most appropriate time for this (items 20 and 23). It is also evident that they tend to consider
technology as a facilitating factor in learning pronunciation. This shows their awareness into the
potentials of technology integration into pronunciation to a certain extent (item 37).
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Table 2. General Views about Pronunciation

Percentages
Neither
Item Statements SD* Disagree  agree, nor Agree
disagree
1 Pron-unC|at|on is the |pseparable part of 667 33 0 96.6
English language learning.
3 !.earmng to pronounce well is the most 1156 8.7 22.7 48.6
important part of learning a language.
20 Correct pronunciation can be learned by 730 33 93 87.3

studying.

Pronunciation only needs to be studied in
23 the beginning levels. It is not necessary to .805 4 17.3 78.6
study pronunciation in higher levels.

The developing technology made it easier

. .628 1.3 3.3 95.4
to learn pronunciation.

37

*SD: Standard Deviation (applies to the following tables)

3.1.2. Pronunciation and Language Skills

In general, PrETs acknowledge the connections between pronunciation and other language skills
(i.e., speaking, listening, and reading). Of these three skills, listening is in closest contact with
pronunciation reaching an agreement percentage of almost 84%. PrETs also acknowledge the

role of pronunciation on speaking skill and reading speed (see Table 3).

Table 3. Pronunciation and Language Skills

Percentages
Neither
Item Statements SD* Disagree agree, nor Agree
disagree
3 Pr.onu'nuatlon influences the speaking 965 36 14.7 76.7
skill directly.
4 I?ronu.nuatl.on has a mutual effect on 836 6 10 34
listening skill.
20 Fluent pronunciation increases reading 832 6.6 16 793

speed.
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3.1.3. Pronunciation and Affective Dimensions

The results obtained in three items which explore the links between pronunciation and anxiety,
self-confidence, and willingness to communicate mainly show agreements among PrETs. As
presented in Table 4, PrETs mostly believe that correct pronunciation reduces foreign language
anxiety while increasing their self-confidence at the same time (items 6 and 9). The agreement in
item 9 is particularly noteworthy as none of the participants disagreed with it, which highlights
the connection between pronunciation and self-confidence. A possible relationship between a
learner’s poor pronunciation performance and his/her willingness to communicate, as stated in

item 15, is rated somewhat lower still showing a clear agreement.

Table 4. Pronunciation and Affective Dimensions

Percentages
Neither
Item Statements SD Disagree agree, nor Agree
disagree

Accurate pronunciation reduces English
6 o 919 4 25.3 70.7
learner’s anxiety.

Accurate pronunciation raises English

9 language learners’ degree of self- .61 0 6 94
confidence.
An English language learner’s poor

15  pronunciation influences his/her .817 5.4 18 76.7

willingness to communicate.

3.2. Attitudes towards Teaching Pronunciation

PrETs’ attitudes towards teaching pronunciation are handled in two broad categories within the
questionnaire. The first category analyzes their views about teaching pronunciation. The second
focuses on PrETs’ views about English teachers’ competences in teaching pronunciation and the

role of a teacher’s L1 backgrounds (teachers’ NS or NNS status).

3.2.1. General Views about Teaching Pronunciation

The findings in this category suggest that PrETs mainly consider pronunciation an important
aspectin teaching (items 32 and 39) (see Table 5). This result is in line with their positive attitudes
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towards learning pronunciation. However, fewer PrETs feel prepared to teach pronunciation to
their future students. While 52% of all PrETs agree that they know how to teach pronunciation,
36% remain undecided and 12% disagree (item 36). This result is in line with the findings obtained
in items 33 and 40 which explore PrETs’ overall perspectives about teaching pronunciation as to
whether it should be taught explicitly or learned implicitly without explicit instruction. Around
half of the PrETs are undecided (47.3%) while many others agree with this proposition and
favor explicit instruction (31,3%). In item 40, most PrETs are either unsure or disagree with the
effectiveness of learning through inferencing with only 12% of the participants supporting this
perspective. The results imply that PrETs generally consider pronunciation an important aspect
in teaching, yet they are not as certain about how to teach it in actual classroom settings.

Table 5. Views about Teaching Pronunciation

Percentages
Neither
Item Statements SD Disagree agree, nor Agree
disagree
In my opinion, pronunciation is an area
32 that a teacher must focus on in his/her .758 3.3 7.3 89.3

class.

Pronunciation must be taught explicitly.
33 . i 1.03 21.3 47.3 31.3
Rules must be given directly.

| know how to teach pronunciation to my
36 . .88 12 36 52
students in the future.

| believe more emphasis should be given

39 o .862 6 9.3 88.7
to proper pronunciation in class.
It is not necessary to teach pronunciation

40 separately; itis learned implicitly, through .918 49.3 38.7 12

inferencing.

3.2.2. Views about Teachers and Teacher Education

As can be seen in Table 6, PrETs strongly believe that English teachers need to have good
pronunciation. In line with this finding, they also support the idea that a dedicated course to
teach pronunciation should be offered in ELT programs (items 18 and 30). Around two thirds
of them (74.6%) would be motivated to take an additional elective course on pronunciation
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(item 38) if such a course were offered in ELT programs. These results could be considered as

supporting evidence for PrETs’ perceived needs for additional training on pronunciation.

Onthe other hand, they generally think that NESTs are better suited to teach pronunciation
with 52% of them supporting this proposition (item 26). At the same time, most PrETs do not
categorically refuse the idea that NNESTs are not capable of teaching pronunciation (item 34). In
this regard, PrETs seem to consider pronunciation teaching an area that requires a higher-level
proficiency in the target language and they tend not to have a complete confidence in doing it.
This result highlights the importance of equipping PrETs with necessary methods and techniques
to bring pronunciation into their future classes, which will, presumably, increase their confidence

as prospective English teachers as well.

Table 6. Views about Pronunciation Teachers

Percentages
Neither
Item Statements SD Disagree agree, nor Agree
disagree

People who want to teach English must
18 o .683 2 0.7 97.3
have good pronunciation.

English pronunciation must be taught by
26 . i 1.241 23.4 24.7 52
English native speaker teachers.

In English Language Teaching programs,
30 there must be a course that focuses on .83 3.3 6 90.6
how to teach pronunciation.

I don’t think that a non-native English

34 . o .972 62.6 27.3 10
teacher can teach English pronunciation.
If there were an elective pronunciation

38 class in addition to the compulsory ones 1.14 10 15.3 74.6

in my department, | would take it.
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3.3. PrETs’ Attitudes and Self-Efficacy Beliefs of Native-like and Intelligible Pronunciation Goals,
and Foreign Accents

In this final section, PrETs’ attitudes and self-efficacy beliefs regarding nativeness and intelligibility
goals as well as foreign accents in English will be reported.

3.3.1. Nativeness vs. Intelligibility

PreTs’ attitudes towards nativeness and intelligibility goals in pronunciation demonstrate that
most of them consider a native-like accent a suitable goal for learners. The answers are somewhat
mixed when it comes to the sufficiency of an intelligible pronunciation, however (see Table 7).
While 80.6% of the PrETs agree that pronunciation is learned to achieve a native-like accent,
this percentage drops to 48% in their views about the adequacy of an intelligible pronunciation
for language learners. Results are more balanced in item 17 as similar numbers of PrETs either
agreed or disagreed with the argument that learners cannot acquire a native-like pronunciation
after a certain age. These results indicate that PrETs are in need of awareness-raising activities
in teacher education programs in terms of nativeness, intelligibility, and other related concepts.

Table 7. Attitudes towards Nativeness and Intelligibility

Percentages
Neither
Item Statements SD Disagree agree, nor Agree
disagree
2 The aim of learning English pronunciation 995 10.7 3.7 0.6

is to achieve a native-like accent.

If one starts to learn a foreign language
17 after a certain age, she/he cannot reach 1.14 33.4 24 42.6
a native speaker level of pronunciation.

Intelligible  pronunciation  will  be

35 adequate for English language learners.

1.05 20.7 313 48

3.3.2. Personal Goals in Pronunciation

Similar to their views of nativeness and intelligibility, PrETs tend to equate good pronunciation
with a native-like proficiency in speaking and almost all of them are highly positive about the
idea of having a good pronunciation and achieving a native-like accent as can be seen in Table
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8 (items 12, 21, and 25). They also regard pronunciation as an important subskill which should
be improved, and this is evident in their highly rated goals. Along with these, PrETs generally
acknowledge the role of improving pronunciation in English for the sake of achieving a better
communication (item 31).

Table 8. Personal Goals in Pronunciation

Percentages
Neither
Item Statements sD Disagree agree, nor Agree
disagree

Achieving a near native-like fluency (less
12 pausing, not monotonous) is one of my 718 2 53 92.6
goals in language learning.

I would like to be able to speak English

21 with a native speaker’s accent. 785 3.4 6.7 90

25 I would like to have a good pronunciation. .671 2.7 2 95.3
| think | will be able to communicate

31 better if | improve my pronunciation in .819 6 10 94

English.

3.3.3. Self-Efficacy Beliefs

PrETs tend to believe that their speech will be intelligible when they talk (item 13); however, many
of them are still not fully satisfied with their performance in pronunciation (item 22) (see Table
9). Presumably, they attach additional importance to their performance in spoken English and
pronunciation due to their developing identities as future English teachers, which, apparently,
leads to an uncertainty about their own skills. This inference can be verified with the increased
rates of undecided participants in items 28 and 29. PrETs appear to associate the idea of being
fully understood by others with perfection or an enhanced performance in pronunciation (item
29). Besides this, around 40% of PrETs either disagree with or remain unsure about being a good
pronunciation model for students (item 28), which implies that they do not feel as confident
when their developing teacher identities come to play.
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Table 9. Self-Efficacy Beliefs of PrETs

Percentages
Neither
Item Statements SD Disagree agree, nor Agree
disagree
| feel confident that my pronunciation
13 will be understood when | talk. 725 1.4 153 83.3
22 | am content with my pronunciation. .875 10.7 32 57.3
I think | will be a good pronunciation
28 model for my students in the future. 805 6.7 32.7 60.7
29 I am confident that a foreigner | talk to 864 94 293 61.3

will understand everything | say.

3.3.4. Native and Foreign Accents

PrETs’ attitudes towards native and foreign accents reveal mixed results mainly indicating that
many PrETs do not have a complete understanding of native and foreign accents in English and
their relevance to communication (see Table 10). Most of them agree that American or British
standards, in other words native accents, are the ideal models of a beautiful pronunciation
(65.3%). At the same time, almost half of the PrETs (47.3%) find all accents in English acceptable,
this time with an increased rate of undecided participants (item 14) (34.7%). Considering their
preferences of British or American accent, the responses are quite close to each other with
British English being slightly more popular (items 10 and 11). Also, their responses to item 27
demonstrate that more than half of the PrETs know which accent they speak with (58%) while
32,7% of them cannot give a proper answer to that.

As for the role of the social aspect of foreign accents in English, PrETs are generally on
the positive side without considering their accents to pose a threat for their social interactions.
Their responses to item 24 reveal that 66% of them disagree with the idea that their accent
will have a detrimental effect on making new friends. Also, more than half of the PrETs (56%)
find communications with NNSs equally easy compared to the interactions with NSs (see item
19). Their responses to item 16, however, are mixed again as the agreement and disagreement
percentages are close. Almost half of the PrETs seem to be comfortable with their foreign accent

in English, yet 33,3% of them do not want their accent to be noticeable in their speech.
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Table 10. Attitudes towards Native and Foreign Accents

Percentages
Neither
Item Statements SD Disagree  agree, nor Agree
disagree

In my opinion, a beautiful
7 pronunciation is near to American or  1.038 14.7 20 65.3
British standards.

Among different accents of English, |

10 love American English the most.

1.35 38 20 42

Among different accents of English, |

11 love British English the most.

1.3 26.6 19.3 54

In my opinion, all English accents
14  are acceptable. For example, correct 1.04 18 34.7 47.3
English with Indian accent.

My goal is for people not to recognize

16 my nationality because of my accent.

1.29 33.3 18.7 48

For me, it is easier to communicate
19  with a native English speaker than a 1.11 22 22 56
nonnative speaker.

| think | would have more friends if
24 my accent were closer to an English 1.08 66 19.3 14.6
accent.

| am aware of which English accent
27 | am speaking with (i. e. British, .936 9.3 32.7 58
American, Australian).

4. CONCLUSION

This survey study investigated PrETs’ attitudes and beliefs towards learning and teaching
pronunciation in Turkish higher education context. PrETs’ self-efficacy beliefs, preferences,
and goals related to pronunciation were also explored. With its descriptive nature, the study
presented Turkish PrETs’ perspectives as both experienced language learners and future English
teachers whose teacher identities were developing. The results mostly confirm the findings

obtained and presented in Uzun and Ay (2018), the published pilot study of this research.
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Overall, PrETs demonstrate a considerable degree of awareness into the importance of
pronunciation in learning and teaching. Although they generally do not name pronunciation
as the most important aspect of language learning and teaching, they acknowledge its ties
with other language skills (especially listening), affective dimensions (mostly self-confidence),
and a more successful communication. The results support the findings of other studies from
Turkish educational context which also reported PrETs’ positive attitudes towards pronunciation
(Hismanoglu, 2012; Cakir & Baytar, 2014).

PrETs are usually confident about producing intelligible speech in English; however, their
confidence in themselves considerably drops when they question whether all their words will
be understood by others. They appear to hold a strong belief that language teachers need to
aim for perfection in pronunciation, which is usually associated with a native-like pronunciation.
Most PrETs favor native speaker standards as an ideal target for learners associating the idea of a
good pronunciation with a native-like accent, which is in line with some earlier research (Coskun,
2011; Hismanoglu & Hismanoglu, 2013; Uzun & Ay, 2018). However, PrETs’ perspectives into why
they hold this opinion is still open for further investigations. According to Jenkins (2005), factors
like past classroom or social experiences as well as assessments of their future success might
encourage teachers to pursue NS English standards. As for this particular study, it seems likely
that PrETs’ developing identities of English teachers and the questions in their minds regarding
their future success in teaching might be encouraging them to seek perfection, which equals to
NS norms in their views.

On the other hand, as also mentioned in several other studies (Levis & McCrocklin, 2018;
Llurda, 2009; Tang, 1997), an expectation of native-like pronunciation might be putting pressure
on PrETs since they tend to feel an inadequacy compared to NESTs in teaching pronunciation.
More PrETs seem to consider NESTs more eligible for teaching pronunciation, which confirms
Varol and Bayyurt’s (2017) finding in their study with Turkish PrETs. This result, along with others,
highlight the necessity of a perspective change in terms of PrETs’ attitudes towards nativeness
and intelligibility goals, which could be discussed more explicitly in teacher training programs.
A similar concern was raised by Nagle et al. (2018) having seen that many teachers in their
research appeared to uphold native speaker models over intelligibility. The researchers underline
that teacher training and professional development programs should address research-informed
pedagogical practices and successful communication instead of nativelikeness. To this end, it is
important for PrETs to know that NESTs and NNESTs can teach pronunciation equally well and
inspire their students as long as they are qualified to do it. (Levis et al., 2016; Levis & McCrocklin,
2018).
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PreTs’ attitudes towards NS and NNS accents were also investigated with several items
in this study. The results indicate that less than half of the PrETs find all accents in English
acceptable while preferring British English over American English with a narrow difference.
However, this result is not directly comparable to the findings in other studies as several possible
variables might be playing roles in such preferences in different contexts. For instance, in her
study with adult ESL learners in the United States and New Zealand, Kang (2010) reported that
more learners were attached to North American English as a model. In Henderson et al. (2012),
teachers generally preferred to use Received Pronunciation (RP) while teachers also thought
their students’ preference was mostly General American (GA). In another study, Evans and
Imai (2011) found that Japanese learners of English perceived British English as a more socially

attractive variety while American English as the original and most correct one.

The results also highlight PrETs’ needs and interests in further training on how to teach
pronunciation. More PrETs favor explicit pronunciation teaching in classes rather than leaving the
control of the learning to learners; however, they feel the need to learn more about pronunciation
instruction, which is evident in their interests in taking must and elective pronunciation courses
in ELT programs. Such courses can help shape their pedagogical knowledge and increase their
confidence in pronunciation instruction. Several studies also report that carefully planned and
implemented courses can prove to be useful in equipping PrETs with necessary methods and
techniques to teach pronunciation in classroom settings (Burgess and Spencer, 1999; Burri, 2015;
Burri and Baker, 2020; Buss, 2017).

An implication of this study could be the necessity to redesign Listening and Pronunciation
courses offered in ELT programs. Offered as a single or two consecutive courses, they should be
presented in a way to increase PrETs’ awareness and knowledge in both learning and teaching
pronunciation. To this end, the courses should initially focus on phonological features to help
PrETs develop an awareness on segmental and suprasegmental speech features in English
with a particular focus on their communicative values. Such courses should also include varied
perception and production activities to help PrETs improve their own skills in pronunciation.
With the help of such additional practice, the role of pronunciation in meaning-making processes
and communication could be better realized by PrETs. The course content should also address
methods, techniques, resources, and useful tips applicable in pronunciation teaching classes
with learners of different age groups. PrETs could also be asked to prepare sample materials,
lesson plans, and teach pronunciation features to their peers. It is important that they should be
given proper feedback based on their performances. Their understanding and actual practices of
teaching pronunciation could be shaped more effectively this way.
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Listening and Pronunciation courses should also cover discussions on nativeness,
intelligibility, as well as native and foreign accents in English to raise PrETs’ awareness on
the international status of English. Several researchers underline that intelligibility is a more
appropriate goal than nativeness in L2 pronunciation generally for the sake of achieving a
successful communication rather than aiming for native accents (e.g., Dalton & Seidlhofer, 1994;
Goodwin, 2013; Kenworthy, 1987; Levis, 2005, 2020; Seidlhofer, 2011). According to Levis and
Sonsaat (2020), PrETs should be taught that different pronunciation models exist in English, and
they should be encouraged to use their own variety as the model in instruction. As the results of
this study also suggest, PrETs should be given the opportunities to observe the relevance of such
native and non-native accents in communication settings. Audio and video recordings or useful
internet resources and tools (e.g., Youglish, Speech Accent Archive) could particularly serve this

purpose.

The limitations of the study are mainly centered around methodological decisions. This
study was aimed at exploring Turkish PrETs’ beliefs and attitudes towards various aspects
of learning and teaching pronunciation. Therefore, it was designed as a survey study with a
quantitative nature in which students enrolled in ELT programs in Turkey were invited to
participate. Along with several advantages, this approach in data collection fell short addressing
individual perspectives of PrETs. Also, no certain variables were taken into consideration in the
analyses of the data. Based on the research questions, data were also treated descriptively
without employing any other tests to explore correlations. Therefore, results should be handled
cautiously by taking these limitations into consideration. Further studies might employ deeper
analyses into PrETs’ attitudes toward learning and teaching as well as pronunciation models in
English particularly within Turkish higher education. Efforts to design courses and curricula for
pronunciation classes in ELT programs should also be encouraged.
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