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Giris: Bu arastirmanin amaci, genel egitim okullarinda ¢alisan 6zel egitim 6gretmenlerinin ¢alisma kosullarinin
ise yabancilagsma diizeylerine etkisini ortaya cikarmaktir. Ozel egitim smiflar1 ¢alisma kosullarini diger

branglardan ayiran noktalar teneffiislerden yararlanma sekilleri, her bir sinifta iki 6gretmenin gorevli olmasi, dzel
fiziki diizenlemelere ve materyale ihtiya¢c duyulmasi gibi 6zel kosullar olarak aktarilmistir.

Yontem: Arastirmada nitel aragtirma yontemlerinden fenomenoloji deseni kullanilmistir. Aragtirma verileri yart
yapilandirilmis goriisme teknigi ile toplanmis, verilerin analizi betimsel analiz teknigiyle yapilmistir. Arastirmaya
2019-2020 egitim dgretim yilinda Diyarbakir il merkezinde gorev yapan 20 6zel egitim 6gretmeni katilmustir.
Calisma grubu kartopu ve 6l¢iit drneklem yontemleriyle belirlenmistir.

Bulgular: Arastirma bulgulari incelendiginde 6gretmenlerin yogun sekilde ise yabancilagsma yasadiklar1 ortaya
cikmistir. Ozel egitim Ogretmenlerinin en fazla yahtilmishik boyutunda, en az anlamsizlik boyutunda ise
yabancilagma yasadiklar1 sdylenebilir. Calisma kosullarinin 6zel egitim &gretmenlerinin ise yabancilasma
yasamalarinda etkisi oldugu sonucuna ulagilmistir.

Tartisma: Ozel egitim o&gretmenlerinin calistiklar1 kurumlarda kendilerini mutsuz, yalmz ve diglanmis
hissettikleri, kimsenin kendilerini anlamadig1 bir ortamda ¢alismak zorunda kaldiklari, yoneticilerinden gerekli
destegi alamayacaklarina inandiklari, sinif icinde yetki karmasasi yasadiklari, 6rgiit kurallarina uymada sikinti
yasadiklart anlasilmaktadir. Dolayisiyla ige yabancilagsmanin birgok belirtisini yagsadiklar1 saptanmuistir.
Ogrencilerin bakim sorumlulugunun dgretmenlerden alinmasi igin destek personel ihtiyacinin karsilanmasi ve 6zel
egitim 6gretmenlerinin meslektaslari ile esit sartlarda ¢alismasinin saglanmasi 6nerilmistir.

Anahtar sézciikler: Yabancilagsma, ise yabancilagma, 6zel egitim, 6zel egitim 6gretmeni, ¢aligma kosullari.

Anf igin: Canpolat, S., & Siinkiir-Cakmak, M. (2023). Genel egitim okulunda 6zel egitim 6gretmeni olmak:
Calisma kosullariin ise yabancilasmaya etkisi. Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel
Egitim Dergisi, 24(2), 323-339. https://doi.org/10.21565/0zelegitimdergisi.999414
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Giris

Yabancilagma, felsefi, dini, sosyolojik, psikolojik, tarihsel, siyasal, ekonomik alanlarda ¢ok boyutlu
olarak tanimlanmis bir kavramdir. Felsefi alanda ilk olarak Hegel tarafindan kullanilan yabancilasmanin kapsamli
olarak tanimlanip tartisilmasi ise Marx tarafindan yapilmistir. Marx (2013, 2017), yabancilasma kavramini
kapitalist is boliimiine dayandirarak agiklamistir. Calisanlarin irettikleri {rtinler iizerinde kontrolleri
bulunmamaktadir. Mekaniklesmis bir sekilde ¢aligmalarina neden olan kati is boliimii emege yabancilagmay1
dogurmustur. Kisi kendisini makinenin bir dislisi olarak goérerek nesnelesmistir. Yabancilagma daha sonralar1
varolusgu diisiince temelinde, ¢aligma kosullarindan kaynaklanan 6znel duygu durumu olarak tanimlanmistir
(Mottaz, 1981). Marksist yaklasim nesnel kosullar, varoluscu yaklagim ise duygular temelinde yabancilagsma
kavramii agiklamigtir (Elma, 2003). Calisma kosullart hem Marxist hem varoluggu yaklagimlarda
yabancilasmanin &nceli olarak kabul edilmektedir. Is yasamindaki yabancilasma isin 6zelliginden, kurumun
yapisindan veya ¢alisma ortamindan kaynaklanabilmektedir. Isin anlamliligs, isten beklentiler, galisilan kurumun
biiyiikliigii, biirokratik yapisi, is boliimii, isteki iliskiler yabancilasmaya neden olabilmektedir. Isin cazip
olmamasi, ¢alisanlara cesitli alanlarda imkanlar sunmamasi ve rutin isler ¢aliganlarin ise yabancilasmalarina neden
olmaktadir (Erjem, 2005). ise yabancilasmanin ¢ahisanlarda anlam eksikligi, iliski yetersizligi, ilgi eksikligi,
performans eksikligi gibi etkileri goriilebilmektedir (Elma, 2003).

Yabancilagma en genel anlamda bireylerin birbirlerinden, bir ortamdan, siirecten, degerler, kurallar ve
iligskilerden uzaklagmalarini ifade eder (Ergil, 1980; Marshall, 1999). Yabancilagma bir seye derinden, i¢ten bagh
olamama, biitiinlesememe, iliskilerin kopuklugu, ilgisizlik, izole olma seklinde ortaya ¢ikabilir. Ise yabancilasma,
¢alisanin igini anlamsiz bulmasi; is yerinde kurdugu iliskilerden doyum saglayamamasi; kendisini yalniz, yetersiz,
gligsiiz gormesi; gelecege iligkin umutlarini yitirmesi ve kendisini sistemin basit bir ¢arki olarak algilamasidir
(Elma, 2003).

Yabancilagsmanin 6l¢iilebilir bir sekle getirilmesinde Melvin Seeman'in biiylik katkilari olmustur. Seeman
(1959) yabancilagsma kavramint bes farkli boyutta ele almistir. Bunlar; giigsiizlik, anlamsizlik, kuralsizlik,
yalitilmiglik ve kendine yabancilasmadir. Her bir boyuta iligkin tanimlamalar asagida kisaca aktarilmistir.
Gigsiizliik, bireyin kendi iiriinleri ile iiretim siirecinde kullandig1 araclarin sonuglar: tizerinde denetim hakkinin
olmamasidir (Seeman, 1959). Giigsiizlesmis bireyler hayatlarina iist konumdakilerin karar verdigi duygusunu
yasarlar. Giligsiizlik, bireyin 6z saygi ve Ozerklik ihtiyacinin yeterince karsilanamamasina neden olmaktadir.
Anlamsizlik ise bireyin diigiincelerini gergeklestiremeyecegine inanmasi, hayal ettigi gelecege ulagsma konusunda
umutsuz olmasi (Mottaz, 1981), anlam arayiginda tatmin edici cevaplara ulasamamasi durumudur. Anlamsizlik,
bireyin ¢alistigi kurumda olup bitenleri anlayamamasi, hangi dogrulari tercih edecegi konusunda ortak kabullere
uymamast durumudur (Tutar, 2010). Anlamsizlik yasayan birey eylemlerinin neden ve sonuglarini anlayamaz.
Kuralsizlik boyutunda yabancilagma, belirli bir amaca ulasmak i¢in toplumsal olarak uygun olmayan davranislarda
bulunmanin gerektigi inancidir (Seeman, 1959). Kuralsizlik yasayan birey amaglara ulasmak i¢in normlara uyan
veya uymayan araglart segebilir. Bireyin kurallardan sogumasi ve ilgisiz olmasi kuralsizlik yasandigmin
gostergesidir. Yaliilmislik yasayan bireyde Orgiit amaglariyla 6zdeslesememe ve galigma ortamina aidiyet
hissetmeme s6z konusudur. Kendine yabancilagma ise bireylerin yaptiklari isten doyum alamama ve bir bosluk
duygusu yasamalar1 durumudur. Kendine yabancilasan insan, i¢sel giidiilenmeye dayanmayan, sirf davranmak icin
davraniglarda bulunur (Basaran, 1998). Kendine yabancilasan bireyler yaptiklari isi sadece gelir getirici bir faaliyet
olarak gérmektedirler. Mesleklerinde bir anlam bulamazlar ve isten ayrilmak isterler.

Pek cok meslekte yasanabilen bir olgu olan yabancilagsmanin bir formu da egitimde yabancilagmadir.
Bireylerin bilgiden, dgrenmeden, 6grenmeyle ilgili siireclerden uzaklagmasi, bu siireglerin giderek bireylere
anlamsiz gelmesi, 6grenmeye ve 6gretmeye ilginin azalmasi, egitimin giderek sikici ve monoton bir etkinlik haline
gelmesi gibi siirecler egitimde yabancilasmanin sonuglaridir (Sidorkin, 2004). Ogretmen yabancilagmast,
ogretmenlerin mesleklerine karsi olumsuz duygu ve algilari olarak agiga ¢ikmaktadir. Egitimde yabancilagmanin
Ogretmenler tizerindeki etkisinin incelenmesi i¢in Ogretmenlerin ¢alisma kosullart degerlendirilmelidir.
Ogrencinin dzellikleri ile ¢alisilan okul tiir ve kademesi 6gretmenlerin ¢alisma kosullarni belirlemektedir. Caligma
kosullarindan kaynakli yasanan sorunlar 6gretmenlerin olumsuz durumlar yagamalarina neden olabilmektedir. En
stresli meslekler arasinda sayilan 6gretmenlik meslegi yetersizligi olan ¢ocuklarin egitimi s6z konusu oldugunda,
cocuklarin kisisel 6zelliklerinden dolay1 daha da stresli hale gelmektedir. Ozellikle, dgrencilerle dogrudan temasin
yogunluguna bagl olarak 6zel egitim 6gretmenlerinin, diger 6gretmenlere oranla is stresini ve tiikenmisligi daha
fazla yasamaya egilimli olduklar1 belirtilmektedir (Girgin & Baysal, 2005). Okullardaki ¢alisma kosullar1 ve
calisilan 6grenci grubunun zorlugunun 6gretmenlerde tilkenmislik ve yetersizlik gibi olumsuz durumlara neden
oldugu bilinmektedir (Aydemir vd., 2015; Cokluk, 2001; Isikhan, 2017; Karahan & Uyanik-Balat, 2011; Sahin &
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Sahin, 2012). Ozel egitim 6gretmenlerinin karsilastiklar1 giicliikler arasinda; galisilan gocuklarin &zelliklerini
yeterince bilmemek, cocuklarda ilerlemenin az ve yavas olmasi, sosyal destegin az olmasi ve toplumun genel bakis
acisinin olumsuz olmasi sayilabilmektedir. Ozel egitim kurumlarinin sayica azlig1, bu kurumlardaki arag-gerec
eksikligi, fiziki kosullarin 6grencilerin ihtiyaclarina cevap vermede yetersiz kalmasi bu kurumlarda g¢alisan
ogretmenleri gii¢ durumda birakmaktadir (Ak¢amete vd., 2001).

Ozel egitim dgretmenlerinin Milli Egitim Bakanlig1 biinyesinde iki farkli sekilde calisabilmektedir (Ozel
Egitim Hizmetleri Yonetmeligi, 2018). Engel tiir ve dereceleri bakimindan normal gelisim gdsteren akranlariyla
ayn1 okullarda egitim gorebilecek 6grenciler igin genel egitim okullarinda da 6zel egitim siniflar1 bulunmaktadir.
Ozel egitim 6gretmenleri 6zel egitim okullarinda calisabilecekleri gibi bu siniflarda da calisabilmektedir. Genel
egitim okullarinda 6zel egitim Ogretmenlerinin ¢alisma kosullarinda bazi farkliliklar oldugu bilinmektedir.
Ogretmenler 6grencilerin 6zel gereksinimleri nedeniyle teneffiis ve yemek saatlerinde dgrencilerin gdzetimine
devam etmektedirler. Ogretmenler ogrencileri teneffiislerde yalmz birakamadiklaridan 6zel ihtiyaclarim
gidermede dahi sorun yasamaktadirlar. Ogrencilerin sorumlulugunun ders saatleri diginda da 6gretmende olmasi
Ogretmenlerin araliksiz gorev yapmalarina neden olmakta dolayisiyla is verimlerini etkileyebilmektedir. Bu
uygulamalar oOrgiitsel iletisimi smirlayict bir ortam yaratirken, orgiitsel adaleti zedeleyici sonuglar
dogurabilmektedir.

Genel egitim siniflarindan farkli olarak her bir 6zel egitim sinifinda iki sinif 6gretmeni ¢alismaktadir.
Ogretmenler siniflarmi ikinci bir &gretmenle paylasmakta, esit yetki ve sorumlulukla calismaktadirlar.
Ogretmenlerin is yerinde bagimsiz hareket edebilmesi ve alnan kararlarda etkin olmasinda bu galisma seklinin
olumsuz etkileri olabilmektedir. Bu etkilerden biri de dgretimsel giigsiizliiktiir. Ogretimsel giigsiizliik, siif
icindeki etkinliklerde &gretmenin kendini tam olarak bagimsiz hissedememesi durumudur (Kasapoglu, 2015). Ozel
egitim Ogretmenleri siniflarindaki 6grencilerin 6gretimine iliskin tek baslarma higbir karar1 alamamaktadir.
Ogrencilerini ilgilendiren her kararda dgretmenlerin ikisinin onay1 gerekmektedir. Ogretimi yapilacak konularin
secimi, problem davranis ile bag etme yontemleri, pekistireg yontemleri, siiftaki oturma diizeni gibi sinifi
ilgilendiren tiim kararlarm ikinci bir 6gretmen ile uyum icinde alinmasi gerekmektedir. Ogretmenler arasinda
yasanacak fikir ayriliklar1 veya anlagmazliklarin yaganmasi durumunda sorunlarin yasanmasi kaginilmazdir.

Ozel egitim simiflarinda galisan dgretmenlerin meslektaslariyla yeterli iletisim kuramamalari, okulun
geneli ile amag birliginde olamamalari, orgiitsel baglilik ve dayanismada yetersizlik yasamalari g¢alisma
kosullarinin muhtemel sonuglaridir. Nitekim arastirmalar ¢alisma arkadaslarindan kendini soyutlama, galigsanlar
arasinda amag birliginin olmayisi ve meslek dayanigmasinin sinirli ve yetersiz olusunun o6gretmenlerde
yabancilagsma duygusuna neden oldugunu gostermektedir (Abasli, 2018; Demirel-Yazic1, 2019; Elma, 2003;
Kasapoglu, 2015). Okullarda destek personel eksigi, materyal ve fiziki diizenlemelerdeki yetersizlikler, 6zel egitim
alaninda toplumda var olan bilgi eksikligi, 6nyargili tutumlar, yoneticilerden yeterli destek gérememe gibi sorunlar
da ozel egitim Ogretmenlerinin yabancilasma yasamalarinda etkili olabilecek sorunlardir. Ogretmenlerin
yasayacagl her olumsuzluk hem bireyi hem orgiiti dogrudan etkileyen ¢ok boyutlu sorunlari beraberinde
getirmektedir. Bu nedenle yabancilagsmaya neden olan kosullar tespit etmek yabancilagsmay1 6nlemek igin gerekli
diizenlemeleri yapmak agisindan gereklidir.

Tiirkiye’de yapilan ¢aligmalar incelendiginde, 6zel egitim dgretmenlerinin ise yabancilagsmasi ve 6zel
egitim siniflarinda gorevli dgretmenlerin calisma kosullariyla ilgili herhangi bir calismaya rastlanmamistir. Ozel
egitime iliskin aragtirmalarin kaynastirma 6grencileri bulunan genel egitim 6gretmenleri ve 6zel egitim okullarinda
calisan Ogretmenlere odaklanirken genel egitim okullari biinyesindeki 6zel egitim siniflarmin yeterince
aragtirtlmadigi anlagilmistir. Bu nedenle bu ¢alismanin 6zel egitim siniflarinda gorevli 6gretmenleri kapsamasi
alandaki boslugu doldurmasi agisindan &nem arz etmektedir. Ulkemizde son yillarda kaynastirma-biitiinlestirme
uygulamalar1 kapsaminda genel egitim okullarinda acilan 6zel egitim siniflarinin sayis1 artmaktadir. Ozel egitim
o0gretmenlerinin  ¢ogunlukla genel egitim okullarinda calistigt goézlemlenmistir. Bu nedenle &zel egitim
ogretmenlerini konu alan arastirmalarin genel egitim okullarina odaklanmasi gerekmektedir. Sorunlarin tespiti
¢Ozliim arayiglar1 i¢in bir firsat yaratacagindan bu c¢aligmanin 6zel egitim 6gretmenlerinin ¢alisma kosullarinin
tyilestirilmesine katki saglayacag diistiniilmektedir.

Bu arastirmanin amaci, resmi genel egitim okullarinda bulunan 6zel egitim siniflarinda ¢alisan 6zel egitim
ogretmenlerinin ¢alisma kosullarinin ige yabancilasma diizeylerine etkisini ortaya g¢ikarmaktir. Bu amagla
asagidaki sorulara yanit aranmustir:
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Calisma kosullar1 6gretmenlerin;
Anlamsizlik yasamalarini nasil etkilemigtir?
Giigsiizliik yagsamalarini nasil etkilemigtir?
Yalitilmiglik yasamalarini nasil etkilemistir?

Kendine yabancilasma yagamalarini nasil etkilemistir?

o 0 PE

Kuralsizlik yasamalarini nasil etkilemistir?
Yontem
Arastirma Deseni

Bu arastirma, 6zel egitim siniflarinda ¢alisan 6gretmenlerin ¢aligma kosullarinin ise yabancilagmaya
etkisini incelemeyi amaglayan nitel bir ¢aligmadir. Nitel aragtirma yonteminin kullanilmasi var olan durumlar
arasinda dogru iliskiler kurulmasina imkan saglamistir. Bdylece sadece var olan durumlarin tespiti degil sebep ve
sonuglart ile siire¢ bir biitiin olarak degerlendirilmistir. Fenomenolojik aragtirma yaklagimimin kullanildigi bu
calisma ile katilimcilarin deneyimledikleri bir olguyu nasil anlamlandirdiklarina ve bu anlamin biling diizeyine
nasil ulagtigina yogunlasilmis (Patton, 2014), katilimcilarin derinlemesine deneyimleri ve diislinceleri belirlenerek
yasantilarin ve anlamlarin ortaya ¢ikarilmast hedeflenmistir (Yildirim & Simsek, 2005).

Calisma Grubu

Calisma grubu, amach 6rnekleme ydntemlerinden kartopu ve dlgiit 6rnekleme yontemi kullanilarak
belirlenmigtir. Katilimcilarin se¢iminde arastirmanin problemi ile ilgili olarak dnceden belirlenen (Yildirim &
Simsek, 2005) dlgiitler dikkate alinmistir. Ozel gereksinimli 6grencilerin egitim gordiigii 6zel egitim okullari
¢alisma kosullarindaki farkliliklar goz 6niine alinarak arastirmaya dahil edilmemistir. Belirlenen 6lgiitler sunlardir:

1. Universitelerin 6zel egitim boliimii programlarindan birinden lisans mezunu olmak (zihin engelliler,
isitme engelliler veya gorme engelliler 6gretmenligi programlart).

2. Milli Egitim Bakanligina bagl resmi ilkokul, ortaokul veya liselerde gorevli olmak.

Bu aragtirmada belirlenen 6lgiitleri karsilayan 4 6gretmen ile gériismelere baglanmigtir. Katilimcilarin
bildikleri ve ¢alismaya katilmaya istekli olabilecek dgretmenler belirlenmistir. Katilimcilarin yonlendirmesi ile
ulasilan diger 6gretmenlerden ¢alismaya katilmaya istekli olanlar ile goriismeler yapilmistir. Bu sekilde katilimet
sayisinin artmasi (Keser-Ozmantar, 2018) saglanmustir. Calisma grubundan elde edilen veriler incelendiginde yeni
bilgi elde edilemeyip bilgilerin tekrar etmeye baglamasiyla birlikte ornekleme siireci sonlandirilmistir. Bu
baglamda 2019-2020 egitim 6gretim yilinda, Diyarbakir il merkezinde bulunan genel egitim okullarinda gérevli
20 ozel egitim Ogretmeni ¢alisma grubuna dahil edilmistir. Katilimcilarin isimleri ¢aligmada kullanilmayip
goriisme sirasina gore her bir katilimciya kod verilmistir. Katilimcilara ait detayli bilgiler Tablo 1’ de gosterilmistir.

Tablo 1’de goriildiigii gibi calisma grubunu sekizi kadin, 12’si erkek toplam 20 6gretmen olusturmaktadir.
Ogretmenlerin biri lisede, 10’u ortaokulda, dokuzu ilkokulda ¢alismaktadir. Ogretmenlerin yedisi orta/agir diizey
zihinsel yetersizligi olan o6grenciler i¢in agilan simiflarda caligirken, 12°si hafif diizey zihinsel yetersizlik
smiflarinda, birisi otizm siifinda ¢alismaktadir. Calisma grubundaki 6gretmenlerin mesleki kidemleri en az 2, en
fazla 7 yildir.
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Tablo 1
Arastirmaya Katilan Ogretmenlerin Ozellikleri
Katilimci _Kurum Caligilan simif Kidem Cinsiyet
K1 Ikokul Orta-agir Z.E. 7 Kadin
K2 Ortaokul Orta-agir Z.E. 2 Kadm
K3 Ortaokul Hafif Z.E. 6 Erkek
K4 Ortaokul Hafif Z.E. 2 Erkek
K5 Ortaokul Hafif Z.E. 7 Kadin
K6 flkokul Otizm 6 Erkek
K7 Ortaokul Hafif Z.E. 4 Erkek
K8 Ortaokul Hafif Z.E. 4 Erkek
K9 Tlkokul Hafif Z.E. 2 Kadin
K10 Ilkokul Hafif Z.E. 5 Erkek
K11 Ortaokul Hafif Z.E. 4 Kadin
K12 Ortaokul Hafif Z.E. 2 Erkek
K13 Ilkokul Hafif Z.E. 4 Erkek
K14 Tlkokul Orta-agir Z.E. 5 Erkek
K15 Tlkokul Orta-agir Z.E. 3 Kadin
K16 Ilkokul Hafif Z.E. 5 Erkek
K17 Ilkokul Hafif Z.E. 3 Erkek
K18 Ortaokul Orta-agir Z.E. 6 Erkek
K19 Lise Orta-agir Z.E. 5 Kadm
K20 Ortaokul Orta-agir Z.E. 6 Kadin

Not: Z.E. = zihin engelliler.
Verilerin Toplanmasi

Bu aragtirmada yari yapilandirilmis goriisme yontemi kullanilmigtir. Goriisme ydntemi, bireylerin
goriiglerine, duygularina ve deneyimlerine dair géremediklerimiz hakkinda bilgi edinme ve gordiiklerimiz
hakkinda alternatif agiklamalar yapma amaciyla kullanilir (Glesne, 2015).

Aragtirmanin verileri yari-yapilandirilmis goriisgme formu araciligiyla toplanmigtir. Goriigmeye katilan
ogretmenlerin kisisel bilgileri demografik bilgi formu araciligiyla edinilmistir. Gériisme sorularinin hazirlanmasi
icin alanyazin incelendikten sonra aragtirmanin amacina uygun sorular hazirlanmistir. Goriisme formu ise
yabancilagsmanin bes boyutu dikkate alinarak bes ayr1 bolimde hazirlanmistir. Hazirlanan yedi temel soruya ek
olarak goriismenin gidisatina gore kullanilacak 33 ek soru hazirlanarak etkili cevaplarin alinmasi planlanmistir.
Gorlisme sorularinin uygunlugu i¢in bir 6zel egitim 6gretmeni ve bir egitim uzmaninin goriisiine bagvurulmustur.
Uzman degerlendirmesi sonrasi Sekiz soru uygun bulunmayarak iizerinde hemfikir olunan 32 soru ile gériisme
formu hazirlanmigtir.

Sorumlu yazar tarafindan yiiz yiize yapilan goriismeler sirasinda katilimcilarin izni alinarak ses kaydi
almmistir. En kisast 15 dakika, en uzunu 50 dakika siiren goriismelerin her biri bir saati agmayacak sekilde
planlanmuistir. Gériismelerde goriisiilenin goniilliliigi esas oldugundan, goriismeler onlarin 6nerdigi yer ve saatte
gercgeklestirilmistir. Gorligme yapilan mekanlarin sessiz, rahat ve herkese agik olmayan yerler olmasina dikkat
edilmis ve okullarin bos bir dersligi kullanilmigtir. Aydinlatilmis onam formu kullanilarak katilimeilardan gériisme
oncesi onay alinmistir. Goriismeler sonrasi ses kayitlari yaziya gecirilmis, toplam 102 sayfa yazili kayit elde
edilmigtir.

Verilerin Analizi

Bu arastirmada betimsel analiz yontemi kullanilmistir. Betimsel analiz ile veriler daha 6nceden
belirlenmis temalara gore (Yildinm & Simsek, 2005) analiz edilmistir. Veri analizi yapilirken oncelikle
aragtirmanin kavramsal ger¢evesinde yer alan boyutlardan (anlamsizlik, yalitilmislik, giigsiizliik, kuralsizlik,
kendine yabancilagma) hareket ederek temalar belirlenmistir. Ardindan, daha 6nce olusturulmus gergeveye dayali
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olarak veriler her iki yazar tarafindan okunmus ve 31 tane kategori belirlenmistir. Belirlenen kategoriler bagimsiz
iki uzmanimn goriisleri de alindiktan sonra tekrar incelenmistir. iki aragtirmacinin hemfikir oldugu 20 kategori
altinda arastirmanin verileri diizenlenmistir. Bu siiregte verilerin anlamli ve mantikli bir bicimde bir araya
getirilmesine dikkat edilmis, bulgular agiklanmus, iliskilendirilmis ve anlamlandirilmistir.

Gegerlik ve Giivenirlik

Aragtirmada goriisiilen dgretmenlerin galistiklart kurum kademesi (ilkokul-ortaokul-lise), calistiklar
engel tiirii (hafif, orta, agir zihin engeli ve otizm simiflar1) acisindan veri ¢esitlemesi yapilmistir. Arastirma taslagi
katilimcilarla paylasilmig, katilimer teyidi yapilmistir. Calisma grubu amagli 6rnekleme yontemleri ile
belirlenmistir. Arastirma siirecinde izlenen yol her agamada ayrintilariyla agiklanmistir. Goriigme sorularinin
hazirlanmasi ve verilerin analizinde uzman goriisii alinmistir. Veriler 2020 yili 6ncesinde toplandigi i¢in etik kurul
izni alimmamustir.

Bulgular boliimiinde katilimcilarin ifadeleri diizeltme yapilmadan kendi ciimleleriyle dogrudan
aktarilmigtir. Veri toplama siirecinde verilerin yeterli doygunluga erismesine dikkat edilmistir. Goriigmenin
yapildigr meké&nin sessiz ve rahat olmasma 6zen gosterilmis boylece veri kaybi Onlenmeye calisiimistir.
Gortigsmeler sirasinda katilimeilar: etkileyecek yorumlardan kagmilmistir. Veri analizi 6nceden olusturulmus bir
kavramsal cergeveye bagli olarak yapilmistir. Arastirmada kullanilan tiim veriler gerektiginde sunulmak tizere
hazir bulundurulmustur.

Goriisme Oncesinde katilimcilara arastirma 6zeti sdzlii olarak sunulmustur. Gorlisme, goriisiilen kisinin
“dogru yanit” verme endisesi duymasina neden olabilir (Glesne, 2015). Katilimcilara bir seyi hatirlamadiklarinda
ya da bir soru igin sOyleyecekleri higbir seyleri olmadiginda rahat olmalarinin yeterli oldugu séylenmistir.
Goriligsmeleri gergeklestiren yazarin 6zel egitim Ogretmeni olmasi, goriismelerin sohbet havasinda ve yogun
etkilesim ile gerceklestirilmesine katki saglamigtir. Ayrica yazarin genel egitim okulunda ¢aligmasi ve alana iligkin
deneyimlerinin olmasinin arastirmaya katki sagladigi diigtiniilmektedir.

Bulgular

Bulgular aragtirmanin alt amaglarina uygun olarak bagliklandirilmistir. Arastirmanin temalarini ise
yabancilagmanin boyutlart olan anlamsizlik, gii¢siizlik, yalitilmishk, kuralsizlik ve kendine yabancilagma
olusturmaktadir.

Cahsma Kosullarin Ogretmenlerin Anlamsizhk Yasamasina Etkisi

Anlamsizlik temasina iliskin elde edilen bulgular; isin anlami, ise yonelik duygular, meslegi se¢me
nedenleri, isi birakmayt isteme, bulundugu okulda ¢alismay: istememe alt temalari ile sunulmustur.

Ogretmenlerin islerinin anlamina iliskin gériisleri isini anlamli bulma, isini anlamsiz bulma ve kararsiz
kalma seklinde ii¢ ayr1 kategori olusturmustur. Katilimcilardan 17’si yaptiklari igi anlamli buldugunu belirtmistir.
Isini anlamli buldugunu belirten 6gretmenlerin bunun sebebini toplumda dezavantajli bir konumda olan engelli
¢ocuklarla ¢alismanin verdigi huzur ile agikladigi gériilmiistiir. Ne ise yaradigi sorusunun sorulmaya baglamasi
anlamsizlik yasandigmin gostergesi olarak kabul edilir. Ogretmenlerin bir kisminm bu celiskileri yasadig
kullandiklar: su ifadelerden anlasilmaktadir; KS: “Hani sanki o ortama ait degilmisim gibi hissettigim zamanlar
oluyor.”, K6: “Hissettigimiz su ben burada ne arryorum hissi.”

Katilimeilarin islerini yaparken kendilerini nasil hissettikleri, ¢ogunlukla hangi duygular1 yasadiklarina
iliskin goriigleri incelendiginde katilimcilarin yarisinin olumlu ifadeler kullanirken diger yarisinin olumsuz ifadeler
kullandig1 goriilmiistiir. Olumlu ifadeler kullanan 6gretmenler ¢alisirken hissettikleri duygulari ‘mutluluk, keyif
ve huzur’ ifadeleriyle anlatmaktadirlar. Olumsuz duygular hissettigini belirten 6gretmenler ise duygularini
‘sikilmig, stresli, mutsuz, kisitlanmig, gergin’ seklinde betimlemektedirler. Katilimcilar olumsuz duygular
yasamalarini iki nedene baglamaktadirlar. Ogrencilerin engel durumlari nedeniyle 6gretmenlerin yeterince mesleki
doyum yagayamamalar1 ve basari hissini diger branglarda calisan 6gretmenlere gore ¢ok daha sinirli yagsamalari bu
etkenlerden biridir. Ogretmenlerin ¢alisirken olumsuz duygular yasamalarina neden olan bir diger etkenin calisma
kosullarindaki aksakliklar oldugu goériilmektedir. Katilimcilardan K6 bu durumu soyle agiklamistir: “Kendimi
daha ¢ok imkansizliklardan dolayr biraz sikilmis ve kisitlanmig hissediyorum.” Smifinin fiziki kosullarmin
yetersizliginden bahseden K1 kodlu katilimei: “Genelde bulundugum sinifin ortami beni kotii etkileyebiliyor.
Mesela su an bulundugum sinifa hi¢ girmek istemiyorum.” diyerek hislerini agiklamigtir. Siifin fiziki kosullar1 ve
imkanlarin yetersizliginin 6gretmenlerin ise yabancilasma yasamalarina neden oldugu sdylenebilir.
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Ogretmenlerin meslek segimlerinde maddi kaygilarin baskin oldugu anlasilmistir. Ogretmenlerden 8’i
meslegi isteyerek secmedigini belirtmis ¢evre ve aile yonlendirmesinin meslek secimlerinde etkili oldugunu
eklemislerdir. Katithmcilardan K11: “Isteyerek secmedim. Atanma ihtimalinin yiiksek oldugunu bildigim icin
sectim.” ifadesini kullanmustir. Ozel egitim dgretmenligi alanmin iilkemizde yeni gelisen ve tanmnan bir alan
olmasi, kamuda ihtiyacin devam etmesi gibi etkenler 6gretmenlerin meslek se¢imlerini etkilemistir.

Isi birakmak isteme alt temasinda incelendiginde, katilimcilardan 9’unun isini degistirmeyi veya
birakmay1 diisindiigi anlagilmistir. Bu konuda katilimcilardan K11’in ifadesi ¢arpicidir: “Kesinlikle isterim.
Ciinkii isimi anlamli  bulmuyorum, o yiizden kesinlikle degistirmek isterim. Daha kendimi ise yarar
hissedebilecegim bir is sahibi olmak isterdim yani.” Ogretmenlerin isi birakmak istemelerinde yaptiklari isten
doyum alamamalarimin etkisi oldugu anlasilmaktadir.

Bulundugu okulda ¢aligmay1 istememe alt temasinda elde edilen bulgulara gore katilimer 6gretmenlerin
yarist (10 kisi) bulunduklari genel egitim okullarinda galismay1 istemediklerini belirtmislerdir. Ozel egitim
okullarinda ¢alismanin daha uygun oldugunu ifade etmislerdir. Katilimcilarin ¢aligtiklar1 kurumlari kisitlayici
olarak ifade ettikleri, bulunduklar1 okullara aidiyet hissetmedikleri bu nedenle kendilerini giivende hissetmedikleri
anlasilmaktadir. Caligtiklar1 kurumlarda diglanmiglik, yalnizlik ve digerleri tarafindan anlagilamama gibi olumsuz
duygular yasadiklarini ifade eden 6gretmenlerin bu nedenle yabancilasma yasadiklari diistiniilebilir.

Ortak olarak katilimcilarin siklikla vurguladiklar: noktalar; 6zel egitim okullarinda daha fazla ve zengin
materyal bulunmasi, fiziki kosullarin daha uygun olmasi, idarecilerin alana daha hakim olmasi, okulla biitiinlesme
ve aidiyet hissini yasayabilmeleri olarak siralanabilir. Belirtilen noktalar 6zel egitim okullarini genel egitim
okullarindan daha avantajli kilmaktadir. Katilimeilarin neredeyse tamami yukarida belirtilen nedenlerden dolay:
dzel egitim okullarin1 daha uygun bulduklarmi belirtmislerdir. Ogretmenlerden K6’nin ifadesi séyledir: “Ozel
egitim alt suifi olacak okul kuruldugu asamadan itibaren o6zel egitim alt sinifina sahip olmali. Sonradan ézel
egitim alt sinifi ¢ok sagma bir sey. Yani sonradan bir saglik ocagina devasa bir ameliyathane koymakla esdeger
bir sey, hatta daha vahim bir gey.” Okullardaki fiziki yetersizliklerin 6gretmenlerin ¢alisma motivasyonlarini
etkiledigi ve yabancilagma yasamalarina neden oldugu anlagilmaktadir.

Bulunduklari okullarda ¢aligmayi istemeyen 6gretmenlerin yasadigi bir diger sorunun okula biitiinlesme
ve aidiyet hissetmede sikinti yasamalari oldugu goriilmiistiir. Okulla biitiinlesmede sikint1 yasadigini anlatan
ogretmen K14: “Bir okulda bir késeye atilmig gibi. Ama orada (zel egitim okulunda) yle olmuyor. Orada bir
biitiin var.” ifadelerini kullanmistir. Ogretmenlerin genel egitim okullarinda calistiklarinda islerin anlami
konusunda yetersizlik yasadiklar1 anlasiimaktadir. Ozel egitim okullarinda galismalarinin isin anlami noktasinda
daha tatmin edici oldugu soylenebilir.

Ogretmenlerin bulunduklar1 okullarda zorla tutulduklari hissine kapildiklari anlasilmaktadir. I¢inde
bulunduklart durumu yama gibi, bir koseye atilmis, yalnizlastirilmig ifadeleriyle tanimladiklart gorilmiistiir.
Katilimcilardan K12: “Uygulama okulunda ¢alismak isterdim. Dislanabiliyorsun diger okullarda ama uygulama
okullarinda hepsi ézel egitimci oldugu icin rahat ediyorsun.” diyerek kendini anlatmustir. Ogretmenlerin
mesleklerinin anlamimi sorgulamalarinda c¢alisma kosullarimin etkisinin oldugu agiktir. Meslektaglarindan izole
caligmalari, 6grencilerin &zellikleri ve fiziki yetersizliklerin dgretmenlerin yasadigi anlamsizligin en temel
nedenleri oldugu sdylenebilir.

Cahsma Kosullarmn Ogretmenlerin Giigsiizliik Yasamasmna Etkisi

Gligsiizlik temasima iliskin bulgular; kendini yeterli hissetme, ozerklik ihtiyaci, ogrenciyle iliskiler,
idareci veya dgretmenlerden destek gorememe, araliksiz ¢alisma alt temalari ile sunulmustur.

Ogretmenlerin islerinde kendilerini yeterli hissetme alt temasina iliskin goriisleri incelenmistir.
Ogretmenlerin 10’u kendilerini yeterli buldugunu, dérdii kendilerini yeterli bulmadigini, altisi ise gretmenliginin
gelistirilmesi gerektigini belirtmistir.

Ogretmenlerin  6zerklik ihtiyaci konusundaki diisiincelerinde ayni smifi baska bir 6gretmenle
paylasmalarinin belirleyici oldugu goriilmiistiir. Ayn1 smifta iki 6gretmen normunun bulunmasinin 6gretmenlerde
glisiizliige sebep oldugu diisiiniilebilir. Ogretmenlerin ¢cogunlugu bu durumun smifta otorite karmasasina yol
actigim vurgulamustir. s yiikiinii paylasmas1 agisindan iki 6gretmenin birlikte caligmasi katilimeilar tarafindan
olumlu olarak degerlendirilirken, ¢ift basliliktan da rahatsiz olduklart anlagilmaktadir. K1 kodlu katilimecinin bu
konuyu: “Swnifimda tek basima ¢alismak beni daha iyi hissettiriyor.” ifadeleriyle degerlendirmistir.
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Ogretmenlerin 16’s1 yeterli destek personelin olmamasindan dolayi ikinci bir 6gretmenin bulunmasin
gerekli gordiiklerini ifade etmislerdir. Istemeseler de buna mecbur olduklarini, aksi takdirde engelli dgrencilerle
yalniz kalmalarmin sorun olacagini belirtmiglerdir. Katilimcilarin dordii ise yardimer personel bulunmamasina
ragmen yalniz ¢aligmay tercih ettiklerini belirtmislerdir. Sinifta iki 6gretmen bulunmasmin ¢aligma verimini
digiirdiiglini ve genellikle bir 6gretmenin digerine uymak zorunda kaldigint belirtmiglerdir. Bu durumun
kendilerini rahatsiz ettiini ve kendilerini kisitladigini, bu nedenle tek baglarina galigmayi tercih ettiklerini ifade
etmiglerdir. Siniflarin1 ikinci bir &gretmenle paylagsmak zorunda kalan &gretmenlerin 6zerklik ihtiyacim
karsilayamadiklar1 ve bagimsiz hareket edemedikleri soylenebilir. Ozel egitim Ogretmenlerinin giigsiizliik
yasamalar1 bu durumdan kaynaklaniyor olabilir.

Calisma kosullariin 6grencilerle iliskilere yansimast iki kategori olusturmustur; fiziki yetersizlikler ve
iki Ogretmenin birlikte c¢alismasimnin yarattigi olumsuzluklarin 6grencilere de yansidigi anlasilmaktadir.
Ogretmenlerin yedisi olumsuz kosullarm dgrenciyle iliskilerine yansidigmni belirtmistir. Ogretmenlerden K5’in su
ifadesi bu duruma ornektir: “Geriliyorum diyebilirim. Dikkat etsem bile bazen farkinda olmadan yansitabiliyorsun.
Geriliyorsun ister istemez daha kaba davrandigim zamanlar olabiliyor. Alttan alamadigin, biraz daha sakinlige
ihtiyag¢ duydugun zamanlar olabiliyor.” Katilimcilarin duygu ve davranislarini kontrol etmekte zorlandiklarini
ifade etmeleri ¢arpicidir. Birlikte ¢alisan iki 6gretmen arasindaki goriis ayriliklar: ve anlagmazliklar 6gretmenler
ile 6grencilerin iliskisine de yansimaktadir. Ogretmenlerin ifadelerinden yasadiklar1 ise yabancilasmanin siif ici
iliskilere yansidig1 goriilmektedir. Ogretmenler 6grenciler iizerinde etkilerinin sinirl oldugunu diisiinmektedirler.

Gligsiizligiin gostergelerinden biri yonetici ve meslektaglarindan destek alabilecegine dair algidir.
Ogretmenlerin ifadelerinden destek géreceklerine dair algmin diisiik oldugu anlasilmistir. Katilimeilardan 11°i
destek gormedigini, altis1 destek gordiigiinii, ii¢li simdiye kadar ciddi bir sorun yasamayip destege ihtiyag
duymadiklarin1 belirtmistir. Ogretmenlerin okulda istenmedikleri diisiincesinde olduklar1 sdylenebilir. K11’in su
ifadeleri bu durumu net olarak gdstermektedir: “Hayrr, kesinlikle gormiiyorum. Ozellikle idaremden hi¢ destek
gormiiyorum. Bizi yiik olarak goriiyorlar ciinkii. Hani ‘Allahim niye bu okulda ézel egitim sumifi acild. Iste
bagimiza is agtimiz.” gibi goriiyorlar. O yiizden bu bakis agisiyla bakan bir insan bana hangi konuda yardimci
olabilir ki.” Ogretmenlerin calisirken destek alamayacaklar1 algisinin baskin oldugu, bu durumun 6gretmenlerin
ise yabancilagsmasinda etkili oldugu diisiiniilebilir.

Araliksiz galisma alt temasinda 6gretmenlerin goriisleri; haksizliga ugrama, verimin diismesi ve 6zel
ihtiyaglarini karsilayamama ifadeleriyle agiklanmistir. Ogretmenlere teneffiislerde 6grencilerin gozetimine devam
etmeleri konusundaki goriisleri soruldugunda katilimeilarin 17’si bu uygulamay1 dogru bulmadigini ifade etmistir.
Diger brans 6gretmenleri icin gecerli olmayan bu uygulamay1 6gretmenler kendilerine yapilmig bir haksizlik
olarak yorumlamistir. Teneffiislerde dinlenemeden bir sonraki derse girmenin 6gretmenlerin verimini diisiirdigii
sOylenebilir. Katilimcilardan K16 “Hapishane derler ya, sanki hapishaneye gelmisim. Bunun égretmene bir
faydast olmaz ki zaten. Kendini sikilmis, baski altinda hisseden bir 6gretmenin dgrenciye ne kadar etkisi olabilir.”
diyerek bu durumu agiklamistir.

Katilimeilara 6zel ihtiyaglarini nasil karsiladiklarini, bu sirada dgrencilerin yalniz kalip kalmadigini,
ogrencileri yalniz birakmalarini gerektirecek hallerde ne gibi dnlemler aldiklarini anlamaya yonelik sorular
yoneltilmistir. Ogretmenler smiftan ¢ikmalari gerektiginde bagvurabilecekleri standart bir gorevli olmadig1 igin
kendileri duruma gore farkli ¢oziimler gelistirmek zorunda kaldiklarini belirtmiglerdir. Katilimeilarin 13’4 siniftaki
diger 6gretmenle déniisiimlii ciktiklarmi belirtmistir. Tki 6gretmenin olmadig1 durumlarda katilimcilar ya idareden
birini ya da yan siniftan bir 6gretmeni ¢agirdigini belirtmistir.

Bulgular degerlendirildiginde 6gretmenlerin giigsiizlilk yasamasinda, ¢alisma kosullarindan kaynakli en
temel etkenin smiflarint ikinci bir O6gretmenle paylagsmalart durumu oldugu sdylenebilir. Bu kosullarin
Ogretmenlerin sinifta bagimsiz hareket etmelerini engelledigi, dolayisiyla ise yabancilasma yasadiklar
anlasilmaktadir.

Cahisma Kosullarimin (")gretmenlerin Yahtilmishk Yasamalarina Etkisi

Yalitilmiglik temasina iliskin bulgular; farkl: branslardaki 6gretmenlerin olumsuz algilari, meslektaslar
ile iletigim, dislanmushik hissi, kararlara katilim alt temalari ile sunulmustur.

Goriismeye katilan 6gretmenlerin ifadelerinden yaptiklari ise karsi dnyarginin oldugu bir ortama maruz
kaldiklar1 anlagilmaktadir. Katilimcilar farkli branglarin kendilerine kars1 yanlis bilinen dogrulart oldugunu, 6zel
egitimi anlamadiklarin belirtmislerdir. Ornegin K2 diisiincelerini: “Hani, biz uzaylyiz onlar diinyali gibi bir his
gegiyor bize.” diyerek agiklamistir. Katilimeilar, diger branslardaki 6gretmenlerin 6zel egitime karsi iki tiir bakis
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acisinda olduklarint belirtmiglerdir. Birincisi “iginiz kolay, az d6grenciniz var, rahatsiniz, yattiginiz yerden para
kazaniyorsunuz, hep oturuyorsunuz, kolay para kazaniyorsunuz” gibi yargilar ile acikladiklar1 bakis, ikincisi ise
“isiniz zor, ben yapamazdim, ogrencileriniz ¢ok agir, Allah sabir versin, yazik, nasil dayaniyorsunuz?” gibi
ifadelerde kendini gosteren bakis agisi. Katilimcilardan 16°s1 birinci bakis agisina maruz kaldiklarini, 10’u ise
ikinci bakis agisina maruz kaldiklarini belirtmislerdir. Katilimeilarin yedisi her iki bakis agisini da gordiiklerini
belirtmislerdir. Her iki bakisin da gercegi yansitmadigini, kendilerini kimsenin anlamadigini1 ve bu durumdan
rahatsiz olduklarin1 ifade etmislerdir. Iki Ogretmenin Onyargili bakistan uzaklasmak igin Ogretmenlerle
karsilasmamaya g¢alistiklarin1 sdylemeleri c¢arpicidir. Katilimeilardan sadece biri okulunda 6zel egitime karsi
olumlu bir bakisin oldugunu sdylemistir. Ise yabancilasmanin en belirgin gostergelerinden biri olan gevre
tarafindan anlagilamama duygusu 6zel egitim 6gretmenlerinde yogun sekilde goriilmektedir. Katilimeilar 6zel
egitim okullarinda ¢aligirlarken bu tiir olumsuz yaklagimlara maruz kalmadiklarini da eklemislerdir.

Ozel egitim Ogretmenlerinin okullarinda yasadigi iletisim problemi, okuldaki diger gretmenlerle
aralarinda amag birligi olmamasi ile agiklanabilir. Bu durum K13’iin: “Yani ortak bir konumuz yok, ortak bir
alammiz olmadigi icin bir sekilde bag kuramiyorsun.” ifadelerinden de anlasilmaktadir. Iliskilerin smirl
olmasinda 6zel egitim 6gretmenlerinin teneffiislerde meslektaglariyla bir araya gelebilecek firsati bulamamalarinin
etkisi biiyliktlir. Bu kosullarin dgretmenlerin yalitilmiglik yasamalarma sebep oldugu sdylenebilir. Katilimet
ogretmenlerin tamaminin bu konuda hemfikir olmasi dikkat ¢ekicidir.

Ogretmenlerin gretmenler odasini ne siklikta ve ne amacgla kullandiklari ile ilgili katilimcilarin
tamaminin ifadeleri benzerdir. Ogretmenler odasii kullanma sikligim “hi¢, neredeyse hig, ¢ok nadir, sadece
fotokopi almak i¢in, sadece ¢ay almak igin” ifadeleriyle anlatmislardir. Katilimcilarin higbirinin 6gretmenler
odasini aktif kullanmadig1 goriilmiistiir. Ogretmenler odas1 dgretmenlerin iletisim kurabildikleri ortak bir alandir.
Ancak 6zel egitim dgretmenleri bu ortak iletisim alanina dahil olamadiklart i¢in kurum i¢i saglikli bir iletigim
gelistiremedikleri sdylenebilir. Ogretmenlerden K11: “Ben 3 yildir calisiyorum Ogretmenler odasina okula
geldigim ilk giin gittim ve bitti. Bir daha hi¢ gitmedim ki. Yani nasil bir diyalog kurabilirim.” sdzleriyle bu durumu
anlatmgtir.

Katilimeilarin ifadelerinden anlasildigi kadariyla diger Ogretmenler 6zel egitim Ogretmenlerinin
kendileriyle bir arada olmalarina aligkin olmadiklar1 igin onlar1 &gretmenler odasinda gordiiklerinde
sasirmaktadirlar. Bu durumun &zel egitim Ogretmenlerinde kendilerinin orada istenmedigi algisi yarattigi
anlasilmaktadir. K2: “Havalar sogukken bir giin gittigimde garip garip bana baktilar... Orada kendimi kotii
hissettim. Acaba gelmemeli miyim? Dedim... A ne bi¢im, niye buradasin denildi yani.” diyerek yasadiklarim
paylasmistir. Katilimeilar kendilerini oraya ait hissetmedikleri i¢in bir siire sonra firsat bulsalar dahi 6gretmenler
odasina gitmek istemediklerini ifade etmislerdir. Saglikli bir iletisim ortam1 yakalayamadiklarindan 6gretmenler
odasina gitmekten kagindiklart veya iletisim kurmak istemedikleri anlasilmigtir.

Ogretmenlere siniflarindan ne siklikta ¢iktiklar1 ve mola siirelerini nasil belirlediklerine iliskin ifadeleri
iletisim alt temasinda incelenmistir. Goriismeye katilan 20 6gretmenden 17’°si sadece acil durumlarda siniftan
ciktiklarint belirtmistir. Gerekli gérmedikce Sgrencileri yalniz birakmadigimi ifade eden dgretmenler lavabo
ihtiyaci, fotokopi alma, okul idaresinin kendilerini ¢agirmast gibi durumlar diginda smiftan ayrilmadiklarimi
belirtmislerdir. Ozel egitim sinifi dgretmenlerinin mola siirelerinin kisitl olmasinin meslektaslar ile iletisimlerini
sinirlayan ¢aligma kosullarindan biri oldugu soylenebilir.

Meslektaslar ile iletisim alt temasina ait bulgular 6gretmenlerin smiflar1 disindaki okul boliimlerinde
kendilerini rahat hissedip hissetmediklerine iliskin gortisleri ile anlasilmaya calistlmigtir. Katilimei
Ogretmenlerden sekizi kendilerini rahat hissetmediklerini belirtirken, 12°si okulun her béliimiinde kendilerini rahat
hissettiklerini belirtmislerdir. Ogretmenlerin bu konudaki ifadelerinde digerlerinin bakislarindan ¢ekindikleri
anlasilmaktadir. Kendilerini kuruma ait hissetmedikleri i¢in kurum i¢inde rahat hareket edemedikleri ve baski
hissettikleri sdylenebilir.

Yalitilmiglik boyutunda yabancilasma, bireyin kendi istegiyle ¢evresinden soyutlanmasi ve ¢evrenin
bireyi soyutlamasi olmak tizere iki sekilde yasanabilir (Elma, 2003). Bu baglamda 6gretmenlerin kendi istegiyle
kendilerini is ortamindan soyutlama durumu anlasilmaya ¢alisilmistir. Meslektaslariyla ve yoneticileriyle zaman
gecirmeyi isteyip istemedikleri sorusuna katilimeilarin dokuzu hayir, dokuzu evet seklinde cevap vermislerdir.
Ogretmenlerin meslektaslariyla iletisime kiyasla yoneticileriyle iletisim isteklerinin daha smirli oldugu
anlagilmaktadir. Yalitilmislik boyutunda yabancilasmanin en onemli belirtilerinden olan iletisim sorunlarinin
ogretmenlerde yogun yasandig1 anlagilmigtir. Ogretmenlerin yaklasik yarisiin meslektaslari ile iletisim kurmak
istememeleri de yalitilmislik yasadiklarinin gostergesidir.
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Katilimeilarin kendilerini calistiklart kurumlarda dislanmis hissettikleri anlasilmaktadir. Ogretmenler
yasadiklar1 diglanmiglik hissini ‘yama gibi, iivey evlat gibi, uzayli gibi, misafir gibi’ ifadeleriyle betimlemislerdir.
Idareci ve oOgretmenlerin kendilerini gormezden geldigini ifade etmislerdir. Ogretmenlerin fikirlerinin
onemsenmedigi algisinda oldugu sdylenebilir. K8’in “Ogrencilerle ilgili bir konu konusuldugunda bizim
fikirlerimizin onlar icin ¢ok fazla bir deger tasidigini diigiinmiiyorum.” seklindeki ifadeleri buna &rnek
gosterilebilir. Katilimcilarin 10’u kendilerini yalmz hissettiklerini belirtmistir. Ogretmenlerin okullarindaki
ogretmenlerin isimlerini dahi bilmedikleri K5’in su ifadesinden anlasilmaktadir “Mesela bir yilimi tamamlamak
tizereyim bir¢ok kiginin ismini daha tam olarak bilmiyorsun. Dedigim gibi biraz yalnizlik yagiyorsun yani. Bir is
arkadasim diyebilecegin bir arkadas ortamin yok. Cok fazla iletisim kuramiyorsun ki arkadas olabilesin. Ozel
egitimin getirdigi bir yalnizlik diyebilirim buna.”

Kararlara katilima iliskin &gretmen goriisleri kararlara katilim ve 6gretmen toplantilart ifadelerinde
yogunlagmistir. Katilimcilarin dordii okuldaki kararlara katilabildigini sdylerken, 16’s1 okuldaki kararlara
katilamadiklarini, kendilerinin kararlara dahil edilmedigini ifade etmistir. Ogretmenler okullarda 6zel egitimden
beklentinin zayif oldugunu, idareci ve 6gretmenlerin yeterince bilgi sahibi olmadigini diisiinmektedirler. Kararlara
katilamama yalitilmisliga neden olmaktadir.

Ogretmenlerin kararlara katilimma iliskin goriisleri, 6gretmen toplantilarinin giindemlerinin ne oldugu,
ozel egitimin dahil edilip edilmedigi, toplantilarda kendilerini ifade edip edemedikleri ile ilgili ifadelerinden
anlasilmaya calisiimistir. Ogretmenlerden besi kismen dahil olduklarini ve kisith olarak sdz haklar oldugunu
belirtmiglerdir. Ogretmenlerin 15°i toplantilarin giindemine dahil edilmediklerini séylemistir. Ogretmen
toplantilarinda sadece genel egitim &grencilerini ilgilendiren konularin  gorisildiigii anlasilmaktadir.
Ogretmenlerden K11’in ifadeleri soyledir: “Zaten ben bir sey séyleyecegim, zaten onlar umursamayacak ve
bosuna konusmus olacagim. O yiizden boyle gidivorum, dinliyorum, kalkiyorum, simfa geri doniiyorum. Oyle
resmen formalite bir ise dondii yani toplanti.” Ozel egitim okullarindaki toplantilarda 8gretmenlerin kendilerini
daha rahat ifade ettikleri sdylenebilir. Ogretmenler toplantilarin giindemine dahil edilmek ve s6z hakki almak igin
cabaladiklarini ve kendilerini dinletmek i¢in zaman zaman yoneticilerle tartisma yasadiklarini ifade etmislerdir.

Ogretmen toplantilar1 dgretmenlerin okula aidiyet, yalnizlik, dislanma duygularini etkilemesi bakimimdan
onemlidir. Ozel egitim dgretmenlerinin toplantilarda yok sayildig1 hissinde olduklari, sdylediklerine kapal1 bir
ortam oldugunu diisiindiikleri anlagilmaktadir. Bu durumun 6gretmenlerin ise yabancilasmasinda etkisi oldugu
sOylenebilir. Goriisme bulgular1  &gretmenlerin  yalitilmighk yasadigimi  gostermektedir.  Yalitilmislik
yasamalarinda iletisim eksiklikleri, diger Ogretmenlerin Onyargilari, diglanmighk hissetmeleri ve kararlara
katilamamalariin etkili oldugu sdylenebilir.

Calisma Kosullarinin Ogretmenlerin Kendine Yabancilasma Yasamalarina Etkisi

Kendine yabancilagsma temasina iliskin bulgular; hayati anlamsiz bulma, gelecege dair umutsuz olma, is
hayatimin 6zel hayata etkileri alt temalar1 ile sunulmustur.

Katilimcilarin hayatin anlami konusundaki ifadelerine bakildiginda, katilimcilardan 11°1 hayat: anlamsiz
buldugunu, yedisi anlamli buldugunu, iKisi ise kararsiz oldugunu belirtmistir. Isini anlamli bulan bireyler
hayatlarii da anlamli bulurlar. Ogretmenlerin hayatin anlamini sorgulamalarinda ekonomik sikintilarin etkili
oldugu anlasilmaktadir. Ornegin K6: “Ogretmenlik arti yasami degerlendirecek olursak eksik gedik, yamali bohga
gibi, cekilmesi zor, cekilmek mecburiyetinde kalinan bir yasam var daha ¢ok. Ozellikle ekonomik anlamdaki
stkintilar...” diyerek bunu agiklamistir. Ogretmenlerin hayatin anlamina iliskin goriislerinde icinde yasadiklar:
toplumun etkili oldugu ve dgretmenlerin toplumsal olaylardan etkilendikleri sdylenebilir. Katilimcilarin yarisinin
(10 kisi) gelecekten umudunun olmadigi ve karamsar olduklari goriilmiistiir. Ogretmenlerin hayatlarinin ve
geleceklerinin nasil olacagiyla ilgili kontroliin kendilerinde olmadig1 algisinda oldugu goriilmiistiir. K16 nin su
climleleri bu algiy1 gostermektedir: “Yok, yani sey gibi, yuvarlanip gidiyoruz. Yani ¢ok bir beklentim yok. Bir ritme
binmis gidiyor iste. Boyle gelmig boyle gider derler ya...”

Ogretmenlerin gelecekten umutsuz olmalari, ¢alistiklari 6grencilerin 6zel ilgi ve bakima ihtiyag
duymalar1 nedeniyle 6gretmenlerin yasadiklari olumsuzluklardan kaynaklanmaktadir. Ogretmenlerin gelecege
dair algilarinda meslek hayatlarmin ve mesleki doyumun etkisi biiyiiktiir. Ogretmenlerin yasadiklar1 olumsuz
deneyimler nedeniyle hayattan beklentilerini kaybettikleri, geleceklerini belirsiz gordiikleri ve karamsar bir ruh
halinde olduklar1 sdylenebilir.

Is hayatinin 6zel hayata etkilerine iliskin dgretmen goriisleri is hayatinda yasanan sorunlarin dzel hayata
yansimas1 ve davranig degisiklikleri yagsanmasi ifadelerinde yogunlasmistir. Katilimcilarin 10’u is hayatlarinda
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yasadiklar1 olumsuzluklarin 6zel hayatlarini etkiledigini belirtmistir. Katilimeilar 6zel hayatlarina etkilerini ‘is
disinda da gergin olma, siirekli 6grencilerinden ve mesleklerinden bahsetme’ ifadeleriyle aciklamistir.
Ogretmenlerin bir kismi meslek hayatinin kendilerinde bazi davranis degisikliklerine neden oldugunu belirtmistir.
Bu davranislar ‘farkinda olmadan ¢ocuklarin hareketlerini tekrarlama, taklit etme, insanlarla emir ciimleleriyle
konusma, yiiksek sesle konugma’ ifadeleriyle tanimlamislardir.

Cahsma Kosullarimin Ogretmenlerin Kuralsizik Yasamalarina Etkisi

Kuralsizlik temasina iligkin bulgular, kurallarin etkililigine inanmama, kurallarin kendisini kisitladigin
hissetme, kurallart uygulama sekli alt temalari ile sunulmustur.

Katilimeilarin 13’0 kurallarin etkililigine inanmadigini sdylerken, {i¢ii inandigmi, dordii ise kismen
inandigm1 sdylemistir. Ogretmenlerden K6 kurallarin etkililigine iliskin olarak “Sadece okuldaki kurallarin
etkililigine degil ben hi¢bir kuralin etkililigine inanmiyorum. Mesela okulda iste yiiksek sesle konusmayn gibi bir
kural biitiin merdivenlerimizde duruyor mesela. Ama nobet¢i dgretmenlerimiz kadar bagiran hi¢ kimse yok.”
ifadelerini kullanmigtir. Ogretmenler kurallarin etkili olabilmesi igin bireylerin o kurala neden uymasi gerektigi
konusunda egitilmesi gerektigini, aksi takdirde yapilanin sadece baski kurmak olacagini diisiinmektedir.

Kurallarin kendisini kisitladigini hissetme alt temasina iliskin 6gretmen goriislerden dokuzu kurallarin
kendilerini kisitladigini, altis1 kisitlamadigini, dordii ise kurallara uymadiklarini dolayistyla kurallarin kendilerini
kisitlamadig1 ifadelerinden olusmaktadir. Kurallarin kendilerini kisitlamadigini sdyleyen katilimcilar zaten ortada
bir kuralin olmadigmi bu nedenle kisitlanmadiklarini ifade etmislerdir. Ogretmenlerin kurallara uymada ciddi
sikintilari oldugu, kendi dogrulariyla hareket ettikleri ve kendi belirlemedikleri genel 6rgiit kurallarina uymadiklart
anlasiimaktadir. Ogretmenler kurallarn  olumsuz bir sey oldugu gériisiindedirler. Ornegin K7 bu
goriisiinii “Kurallarin oldugu yerde zaten insanlarin motivasyonu diiser yani. OSretmen kendini kisitlanmus
hisseder, ozgiirliigii elinden alinmis hisseder.” sozleriyle agiklamistir. Katilimcilar, ¢aligma kosullarini belirleyen
kurallarin kendilerinin aleyhinde oldugunu diisiinmektedirler. Kurallarin kendini kisitladig1 diisiincesinde olmak
ise yabancilasma yasandiginin gostergesidir. Bununla birlikte kurallarin kendilerini kisitlamadigint séyleyen
katilimcilarin da kuralsizlik boyutunda yabancilagsma yasadigi soylenebilir. Kisitlanmadigint sdyleyen
ogretmenlerin  kurallara uymadiklart agiktir. Bu da o6gretmenlerin kuralsizlik boyutunda yabancilasma
yasadiklarimi gostermektedir.

Kurallar1 uygulama sekli alt temasinda 6gretmen goriislerinin dokuzu esnek kurallarin oldugu, altisi kendi
kurallarmin gegerli oldugu, besi partner Ogretmen ile ortak karar verdikleri ifadelerinden olusmaktadir.
Katilimeilarin kurallari uygularken kati olmadiklari gériilmiistiir. Biitiin katilimeilarin kurallari kendi istedigi gibi
belirledigi ve ortak bir 6rgiit kuralina uymadiklari anlasilmistir. K11°in “Sinifta kendi kurallarim gegerli. Crinkii
zaten 6zel egitimde okulun geri kalan kismiyla, alt suinf icin konusuyorum, aym kurallart uygulayamazsin ki.”
ifadesi bunu agiklamaktadir.

Ogretmenlerden 12’si kurallar1 belirlerken dnceliklerinin gocugun yarari oldugunu aktarmistir. Duruma
gore karar verdigini sOyleyen O6gretmenlerin karar verirken 6grencinin 6zelliklerine gore esnek davrandiklar
anlasilmaktadir. K3: “Bakanlik beni ilgilendirmez 6grenciye gore degisiyor.” derken bakanlik kurallarindan ¢ok
ogrencilerin 6zel durumlartyla ilgilendiklerini soylemistir. Kurallarin uygulanmasinda siniflarda iki 6gretmenin
calismasinin belirleyici oldugu anlagilmaktadir. K15 kararlari ortak aldiklarii “Diger 6gretmen arkadasimla
konusup ortak bir sekilde davraniyoruz.” diyerek anlatmistir. Katilimeilarin bir kismu sinif disinda bagl
bulunduklart bakanlik kurallarina uymak zorunda olsalar da sinif i¢inde kendi dogrularinin gegerli oldugunu ifade
etmislerdir. Ogretmenlerin tamaminin kuralsizlik yasadig1 sdylenebilir. Kuralsizlik yasamalarinda 6grencilerinin
ozel ihtiyaglari, siniflarinda ikinei bir 6gretmenin olmasi ve okuldan izole ¢alisilmasinin etkisi vardir.

Tartisma

Genel egitim okullarinda g¢alisan 6zel egitim Ogretmenlerinin ¢aligma kosullarinin yabancilasmaya
etkisinin arastirildigt bu arastirmada, O0gretmenlerin ¢aligma kosullar1 nedeniyle yabancilagma yasadiklari
sonucuna ulasiimistir. Ozel egitim dgretmenlerinin ¢alistiklar: kurumlarda kendilerini mutsuz, yalniz ve dislanmis
hissettikleri, kimsenin kendilerini anlamadig1 bir ortamda c¢alismak zorunda kaldiklari, yoneticilerinden gerekli
destegi alamayacaklarina inandiklari, siif i¢inde yetki karmasasi yasadiklari, 6rgiit kurallarina uymada sikinti
yasadiklar1 anlagilmaktadir. Ogretmenlerin yabancilagmay biitiin boyutlariyla yogun olarak yasadiklari ve en fazla
yalitilmislik boyutunda, en az anlamsizlik boyutunda ise yabancilagsma yasadiklar: sdylenebilir.
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Ogretmenlerin anlamsizlik boyutunda ise yabancilasma yasamalarinda temel olarak meslektaslarmndan
izole bir ortamda g¢aligmalari, 6grencilerin 6zel durumlar1 ve fiziki yetersizliklerin etkisi oldugu séylenebilir.
Ogretmenler, ‘burada bosuna duruyoruz, burada ne artyorum, buraya ait degilim’ gibi ifadeleri sik sik tekrar
etmiglerdir. Katilimcilarin yarisi genel egitim okullarinda degil, 6zel egitim okullarinda calismak istediklerini
belirtmis, calisirken kendilerini mutsuz hissettiklerini sdylemislerdir. Meslegi birakma isteginin 6zel egitim
dgretmenleri arasinda yaygin oldugu sdylenebilir. Ogretmenlerin ise yabancilasma yasamalarinda fiziki kosullarin
uygunsuzlugu ile materyal eksikligi ortak olarak vurguladiklar: kisitlayici kosullardir.

Ogretmenlerin ~ giicsiizlik boyutunda ise yabancilasma yasamalarinda; o6zerklik ihtiyacinin
kargilanamamasi, 6grenci ile iliskilerinin olumsuzlugu, ¢alisirken destek gormeyeceklerine iligkin algt ve araliksiz
caligmalarmin etkisi oldugu anlagilmigtir. Siniflarini ikinci bir 6gretmen ile paylagmalarinin bagimsiz hareket
etmelerini engelledigi ve 6zerklik ihtiyaglarimin karsilanmasini engelleyerek giicsiizliik yasamalarina sebep oldugu
diistiniilmektedir. Calisma kosullarindan kaynakli sorunlarmm 6grencilerle iliskilere olumsuz yansimasi
ogretmenlerin &gretimsel giigsiizlik yasamalarina neden olmaktadir. Ozel egitim 6gretmenlerinin teneffiisleri
kisith kullanmalarmin 6rgiit iligkilerine olumsuz etkisi oldugu aciktir. Ogretmenlerin meslektaslariyla iletisimini,
orgiit i¢i adalet duygusunu etkileyebilecek bir durumdur. Ogretmenlerin okula aidiyet hissetmelerinin 6niinde bir
engel olarak okula ve islerine karsi olumsuz bir alg1 gelistirmelerinde etkisi oldugu diistintilmektedir.

Ogretmenlerin yasadig1 yabancilasma orgiitsel ve bireysel pek cok nedenden kaynaklanmaktadir. Calisma
kosullar1 itibariyle okullarindaki 6gretmenlerin ¢ogunlugundan farklilagsmaktadirlar. Diger tiim dgretmenler nobet
ders ve dinlenme saatlerinden esit sekilde faydalanirken ayni zamanda uzun siireler boyunca ortak alanlar
kullanarak yogun bir iletisim ve is birligi gelistirebilmektedir. Ancak 6zel egitim 6gretmenleri okullarda adeta
goriinmez bir sekilde galismakta ve ayristirilmaktadir. Ogretmenlerin yasadig1 yabancilagsmada bireysel nedenlerin
etkisi olsa da asil ve en 6nemli etkenin orgiitsel faktorler oldugu sdylenebilir.

Ogretmenlerin yalitilmislik boyutunda ise yabancilasma yasamalarinda; meslektaslarm olumsuz algis,
iletisimin sinirli olmasi, dislanmiglik hissi yagamalart ve kararlara katilamamalarmin etkisi oldugu anlasiimstir.
Okullarda 6zel egitime Onyargili ve gergegi yansitmayan bir algt oldugu, bu durumun 6gretmenlerin Srgiite
aidiyetini engelledigi, dolayisiyla ise yabancilasma yasadiklar1 diisiiniilmektedir. Ozel egitim 6gretmenlerinin
meslektaslartyla ¢ok smirli ve zayif bir iletisimleri oldugu anlasilmistir. Ogretmenler odasini neredeyse hig
kullanamadiklari, siiflarindan giin boyunca acil durumlar disinda hi¢ ¢ikmadiklari, okuldaki diger 6gretmen ve
idarecilerle iletisim kurmak istemedikleri, dislanma ve yalnizlik duygularini yogun olarak yasadiklari, kararlara
katilamadiklari, toplant1 giindemine dahil edilmedikleri goriilmistiir.

Ozel egitim dgretmenlerinin kendine yabancilasma boyutunda ise yabancilasma yasadig1 anlasilmustir.
Katilimcilar hayati anlamsiz bulduklarini, gelecekten umutlu olmadiklarimi ve is hayatlarinda yasadiklari
olumsuzluklarin 6zel hayatlarmma yansidigint belirtmistir. Benzer sekilde, Cancio ve digerleri (2018)
¢aligmalarinda 6zel egitim Ggretmenlerinin ¢ogunun okul sorunlarint kendileriyle birlikte eve tasidiklarini,
islerinin onlar1 hayal kirikligina ugrattigini ve stres yarattigini tespit etmiglerdir.

Katilimeilarin kuralsizlik boyutunda ise yabancilagsma yasadiklari; kurallarin etkililigine inanmadiklari,
kurallarin kendilerini kisitladigi bu nedenle kurallara uymadiklari ve kendi kurallarini uyguladiklari, kendi
dogrularina gore hareket ettikleri anlasilmistir. Ogretmenlerin formal kurallara yeterince bagl olmadiklari
sOylenebilir. Smiflarin1 ikinci bir dgretmenle paylasmalarinin da kuralsizlik yasamalarinda etkisi oldugu
diigiiniilmektedir. Kurallar1 belirlerken iki kisinin ortak karar vermesi veya birinin digerine uymasi séz konusu
olabilmektedir.

Yurticindeki benzer caligma sonuglari incelendiginde 6zel egitim Ogretmenlerinin genel egitim
ogretmenlerinden daha fazla yabancilagsma yasadiklari sdylenebilir. Nitekim Elma (2003), Erjem (2005), Abash
(2018), Kartal (2019), Kose (2018), Kazoglu (2014), Calisir (2006), Boz (2014) ve Kasapoglu’nun (2015) genel
egitim 0gretmenleri ile yaptiklar: ¢aligmalarda 6gretmenlerin ise yabancilasma diizeyleri diisikk ve kismi olarak
bulunmustur. Ancak bu caligmada dgretmenlerin ise yabancilagmay1 tiim boyutlarda yogun olarak yasadiklari
tespit edilmistir. Benzer bir aragtirmada, Shoho ve digerleri (1998) 6zel ve genel egitim Ggretmenlerinin
yabancilagmalarin1 karsilagtirdiklart ¢aligmalarinda 6zel egitim Ogretmenlerinin daha fazla yabancilagsma
yasadiklar1 sonucuna ulasmuslardir. Ogretmen yabancilasmasina iliskin arastirmalarda genel egitim
ogretmenlerinin 6grencileri ile iletisimleri ve hizli doniit almalar1 yabancilagmalarini engelleyen olumlu bir durum
olarak gériilmiistiir. Ogretmenler tiim olumsuz calisma kosullarina ragmen &grenciler iizerinde yarattiklar etki
nedeniyle mesleklerinde doyum yasamakta, bu nedenle yabancilagsma etkileri hafiflemektedir. Ancak 6zel egitim
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o0gretmenlerinin dgrencilerden aldiklari doéniitlerin yavas ve az olmasi, ¢alisma kosullarinin olumsuzluklar ile
birlesince yabancilagma yasanmasini arttiran bir etki dogurmaktadir.

Benzer arastirmalarin aksine, bu arastirmada O6gretmen yabancilagsmasinin yogun olarak yagsandigi
sonucunun ortaya ¢ikmasi, 6zel egitim dgretmenlerinin ¢aligma kosullarindaki farkliliklardan kaynaklanmaktadir.
Calisma kosullar1 bireylerin ise yabancilasmasim dogrudan etkilemektedir Ogretmenler ile yapilan birgok
aragtirma, meslege karsi alginin ve olumsuz calisma kosullarinin ise yabancilasmaya neden oldugunu
desteklemektedir (Abasli, 2018; Akyildiz & Dulupgu, 2003; Conley & You, 2016; Demirel-Yazici, 2019; Elma,
2003; Schlichte vd., 2005; Simsek vd., 2012; Unsal, 2018; Yilmaz & Sarpkaya, 2009).

Ozel egitim dgretmenlerinin nobet siirelerinin farkliligi, her bir sinifta iki 6gretmenin calismasi, ders ve
teneffiis saatlerindeki farklilik, fiziksel olarak 6zel diizenlemelere ihtiya¢ duyulmasi, destek personele ihtiyag
duyulmasi bakimindan diger dgretmenlerden farkli ¢alisma kosullarinin oldugu goriilmektedir. Genel egitim
okullarinda calisan 6zel egitim Ogretmenlerinin ¢alisma kosullarmin ve ortamlarmin bir¢ok olumsuzluk
barindirdig1 anlasiimaktadir. Ogretmenlerin bu kosullarda ¢alismak istemedikleri ve 6zel egitim okullarinda
calismak istedikleri anlasilmaktadir. Ogretmenlerin yabancilastiric1 kosullardan uzaklasmak igin engel seviyesi
bakimindan daha agir engelli 6grencilerin bulundugunu bildikleri halde 6zel egitim okullarini tercih etmeleri genel
egitim okulu calisma kosullarinin olumsuzlugunu gostermektedir. Ogretmenler dzel egitim okullarinda ¢alismalar
halinde daha fazla destek goreceklerini disiinmektedirler.

Ogretmenlerin yasadig1 yabancilasmanm ¢ok boyutlu olumsuzluklara neden olan oldukg¢a ciddi bir
orgiitsel problem oldugu bilinmektedir. Ogretmenleri bireysel olarak etkilemesi disinda yabancilasma, nitelikli
egitim almalarin1 engelleyerek dgrencileri de etkilemektedir. Orgiit iklimine ve Orgiit barisina zarar verecek
etkileriyle orgiitiin tamamina zarar verecek etkiler yaratmaktadir. Yabancilagsma, orgiitsel adalet, orgiitsel giiven,
orgiitsel baglihik gibi siirecler yoluyla drgiite zarar verebilmektedir. Ozel egitim dgretmenlerinin yasadig1 yogun
yabancilagmanin uzun vadede egitim sistemine bireysel ve oOrgiitsel sonuglarinin engellenmesi igin gerekli
calismalarin yapilmasi gerekmektedir.

Oneriler
Tleri Arastirmalara Yénelik Oneriler

Arastirmanin kavramsal ger¢evesi ve veri analizi Seeman’in (1959) kavramsallastirmasi dikkate alinarak
yapilmistir. Birgok arastirmada yabancilagsmanin boyutlar: farkli kavramlarla ele alinmistir. Daha sonra yapilacak
nicel ve nitel ¢aligmalar ile konu daha derinlemesine incelenebilir. Ulke capinda yapilacak ¢aligmalar ile 6zel
egitim siniflart ¢aligma kosullar1 ve bu kosullarin 6gretmenler tizerindeki etkileri tiim boyutlariyla incelenebilir.
Arastirma sonuglar1 ¢alisma kosullarinda yapilacak iyilestirmelere katki saglayabilir.

Uygulamaya Iliskin Oneriler

Arastirma sonucunda 6zel egitim siniflar1 galigma kosullarinda bazi aksakliklar oldugu saptanmistir. Ozel
egitim 6gretmenlerinin okulla biitiinlesmesi i¢in diizenlemelerin yapilmasi ve diger 6gretmenlerle etkilesimin
arttirtlmasi i¢in uygun kosullarin olusturulmasi gerekmektedir. Okul yoneticileri tarafindan okullarda diizenlenen
etkinliklere 6zel egitim siniflarinin dahil edilmesi i¢in ¢alistlmalidir. Milli Egitim Bakanligi tarafindan, 6zel egitim
ogretmenlerinin kendilerini dislanmig ve yalniz hissetmelerinde etkisi olan teneffiis ve ders saatlerinin
diizenlenmesi ve bulunduklari okula uyumlu hale getirilmesi saglanmalidir. Teneffiislerden diger meslektaslari ile
ayn1 saatlerde ve esit siirede yararlanmalar1 saglanmalidir. Teneffiis saatlerinde 6grencilerin sorumlulugu
gorevlendirilecek personellere verilerek 6gretmenlerin dinlenmesi ve meslektaglar: ile iletisgim kuracak yeterli
vakti kullanmasi 6nerilmektedir. Destek personel ihtiyaci ile ek materyal ihtiyaglari 6zel egitim siniflarina uygun
olarak gozden gecirilmeli ve eksiklikler giderilmelidir. Destek personel sayisi arttirilarak &grencilerin bakim
sorumlulugu 6gretmenlerden alinmalidir. Bakict personellerin her bir sinif i¢in zorunlu olmasi gerekmektedir.
Bakim personeli kadrolarmin olusturulmasi ve siniflar-okullar arasi esitsizlikler giderilmelidir. Ozel egitimin
okullarda daha goriiniir ve taninir kilmmasi i¢in farkindalik caligmalari yapilmalidir. Tim branglardaki
Ogretmenlere yogun hizmetici egitimler verilerek o6zel egitim gereksinimi olan Ogrenciler ve 6zel egitim
ogretmenligi hakkinda bilgilenmeleri saglanmalidir. Okul yoneticileri 6zel egitim isleyisi hakkinda egitilmeli ve
ogretmenlere gerekli destegi sunmalari saglanmalidir. Universitelerin 6zel egitim boliimlerinde 8gretmen
adaylarma iki 6gretmenin ayni smifta birlikte calisacagi calisma hayatina hazirlik i¢in birlikte 6gretim (co-
teaching) yontemleri 6gretilmelidir. Staj sirasinda yine iki 6gretmenin ayni1 grenciden sorumlu olacag: sekilde bir
planlama yapilarak 6gretmen adaylar ortak sorumluluk ve karar alma konusunda yetistirilmelidir. Bdylece goreve
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baslayan 6zel egitim dgretmenleri ayni sinifi paylastiklart 6gretmenler ile daha uyumlu g¢alisabilecek, ¢alisma
ortamindaki gerilim azalacak ve yetki karmagasi yasanmayacaktir.

Bu arastirma genel egitim okullarinda ¢alisan 6zel egitim 6gretmenlerinin ¢alisma kosullarina ve bu
kosullarin yabancilasmaya etkilerine odaklanmistir. Bu amacla tasarlanan arastirmanin verileri goriisme
yontemiyle toplanmistir. Arastirmanin verileri ¢alisma grubunun ifadeleri ile sinirlidir. Calisma grubunun tek bir
sehirde calisan 6gretmenlerden olusmasi ¢alismanin sinirliligidir.

Yazarlarin Katki Diizeyleri
Iki yazar da ¢aligmanin her asamasinda yer almistir.
Tesekkiir

Calismamiza goniillii olarak katilan ¢aligma grubundaki 6gretmenlere tesekkiir ederiz.
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Abstract

Introduction: The purpose of this study is to find the effect of working conditions of special education teachers,
who work in general education schools, on the work alienation levels. The issues that differentiate the working
conditions of special education classes from others are various special conditions, such as the way break times are
used, the requirement to have two teachers in a class and the needs to have special physical materials and
arrangements.

Method: Phenomenology pattern, one of qualitative research methods, was used in the study. Study data were
collected through semi-structured interview technique and the data were analyzed through descriptive analysis
technique. 20 special education teachers working in the city center of Diyarbakir during 2019-2020 academic year
participated in the study. The study group was determined through snowball and criterion sampling methods.

Findings: When the study findings were examined, it was found that the teachers have intensive amount of work
alienation. It can be claimed that special education teachers are experiencing alienation in isolation level at most
and senselessness level at least. It was concluded that working conditions have an effect on work alienation of
special education teachers.

Discussion: It is understood that special education teachers feel themselves unhappy, alone and isolated in the
organizations they work, they are required to work in an environment, where no one understands them, they believe
that they will not receive the support they need from their managers, they experience a conflict of authority within
the class and they have problems in following the rules of organization. Thus, it was found that they experience
many symptoms of work alienation. It is recommended to hire supporting staff to takeover the responsibility of
care of students from these teachers and ensure that special education teachers work under the same conditions
with their colleagues.

Keywords: Alienation, work alienation, special education, special education teacher, working conditions.
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Introduction

Alienation is a concept defined in a multi-dimensional way in the areas of philosophy, religion, sociology,
psychology, history, politics, and economy. The term alienation, which was used by Hegel for the first time in the
area of philosophy, was comprehensively defined and discussed by Marx. Marx (2013, 2017) explained the
concept of alienation based on capitalist division of labor. Employees do not have any control on the products they
produce. The strict division of labor that causes the employees to work mechanically has caused alienation to
effort. The person has considered itself as a gear of a machine and has turned into an object. Alienation was then
defined as a subjective state of feeling arising out of working conditions according to existentialist thought (Mottaz,
1981). The Marxist approach has defined alienation based on objective conditions whereas existentialist approach
has defined it based on the feelings (EIma, 2003). However working conditions are accepted as the predecessor of
alienation in both Marxist and existentialist approach. Alienation in the work life can be caused by the nature of
the work being performed, the structure of organization or the working environment. The relevance of work,
expectations from work, size and bureaucratic structure of the organization, division of labor and relationships at
work may cause alienation. Additionally, non-attractiveness of work, not offering any possibility to employees in
any area and routine works may also cause alienation (Erjem, 2005). Work alienation may cause various effects
on employees, such as lack of meaning, insufficiency of relations, lack of care and lack of performance (Elma,
2003).

Alienation means alienation of individuals from each other, from an environment, process, values, rules
and relationships to the largest extent (Ergil, 1980; Marshall, 1999). Alienation may also occur in the form of
incapability to be deeply committed to something, incapability to integrate, disconnection of relationships, lack of
care and isolation. Work alienation is the thought of employee that his/her work is meaningless, his/her incapability
to be satisfied from the relationships that he/she has established at the workplace, his/her feeling that he/she is
alone, insufficient or weak, his/her loss of hope for the future and his/her perception that he/she is only a simple
gear of the system (EIma, 2003).

Melvin Seeman had significant contributions in measuring the alienation. Seeman (1959) addressed the
concept of alienation in five different dimensions, which are powerlessness, meaninglessness, normlessness,
isolation and self-estrangement. The definitions of each of these dimensions are briefly described below.
Powerlessness is the lack of right for the individual to audit its products and the results of tools used during the
production (Seeman, 1959). Weakened individuals feel that their lives are decided by their superiors.
Powerlessness causes the individuals to feel that their need for self-respect and autonomy is not met sufficiently.
Meaningless is the state for individuals to believe that they will not be capable to realize their thoughts, be hopeless
for achieving the future they dream (Mottaz, 1981) and they will not reach satisfying answers when looking for a
meaning. Meaningless is the state for individuals to be incapable to comprehend what is happening in their
organization and their failure to comply with common beliefs in deciding which truths will be chosen (Tutar,
2010). An individual that is feeling the meaningless cannot understand the reasons and results of his/her actions.
The alienation in terms of normlessness is the belief that it is required to perform behaviors not found suitable by
the society in order to achieve a certain goal (Seeman, 1959). The individual that does not follow the rules may
choose tools in compliance with the norms or not in order to achieve his/her goals. The individual’s alienation
from and lack of care for the rules is an indication of normlessness. The individual that feels isolated cannot
identify himself/herself with the objectives of organization and does not feel loyalty to the working environment.
Self-estrangement is the state of individuals not being satisfied from the work they perform and feel emptiness. A
person that is alienated from himself/herself behaves in a way that is not based on intrinsic motivation and acts
only to act (Basaran, 1998). The individuals that are alienated from themselves consider their works only as an
income producing activity. They don’t find a meaning in their professions and they want to quit.

Another form of alienation, which can be experienced in many professions, is the alienation in education.
Alienation of individuals from knowledge, learning and learning related processes, their feeling that such processes
are meaningless, reduced interest in learning and teaching and feeling progressively that education is a boring and
monotonous activity are the results of alienation in education (Sidorkin, 2004). Alienation of teachers occur as
their negative feelings and perceptions for their profession. Working conditions of the teachers must be evaluated
to examine the affect of alienation in education on teachers. The characteristics of students and the type and level
of schools are the factors that determine working conditions of teachers and problems arising out of their working
conditions may cause teachers to experience negative situations. The profession of teaching, which is considered
among the most stressful professions, can be more stressful due to personal characteristics of children when it is
required to educate children that have insufficiency. It is particularly stated that special education teachers are
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more inclined to work stress and burn-out compared to other teachers, based on the intensity of their direct contact
with students (Girgin & Baysal, 2005). It is known that the working conditions at schools and the difficulty of
student group cause negative situations at teachers, such as burn-out and insufficiency (Cokluk, 2001; Isikhan,
2017; Karahan & Uyanik-Balat, 2011; Sahin & Sahin, 2012; Aydemir et al., 2015). Not knowing enough the
characteristics of students being worked with, fast and slow progress of children, less amount of social support
and negative look of the society are among the difficulties that special education teachers encounter. Low number
of special education institutions, lack of tools and equipment in such institutions, and the insufficiency of their
physical conditions in meeting the requirements of students are putting the teachers working in these institutions
on the spot (Akcamete et al., 2001).

Special education teachers can work in two different ways in the schools of the Ministry of National
Education (Regulation on Special Education Services, 2018). There are special education classes also in general
education schools for the students, who can study in same schools with their peers that progress normally, based
on the type and grade of their disabilities. Special education teachers can work in such classes as they can work in
special education schools. It is known that there are some differences in working conditions of special education
teachers working in general education schools. Teachers continue to supervise their students during break times
and lunch times due to their special requirements. However, since they even cannot leave their students alone
during the breaks, teachers have problems even in meeting their personal needs. As the liability of their students
continue to belong to them even during the breaks, this causes the teachers to work continuously and this may
affect their efficiency These practices do not only create an environment that limits organizational communication,
but may also cause results that impair organizational justice.

Each special education class has two form masters, different from general education classes. Teachers
share their students with a second teacher and they work with equal authority and responsibility. There might be
the negative effects of this working method in effectiveness of the decisions taken and independent operation of
teachers at the workplace. One of these effects is the educational powerlessness. Educational powerlessness is the
state of teachers not feeling themselves fully independent for in-class activities (Kasapoglu, 2015). Special
education teachers cannot take any decision regarding the education of their students alone. The approval of both
teachers is required for any decision regarding the students in the class. It is required to take all decisions regarding
the class, such as selection of subjects to be taught, the methods to handle the problematic behaviors, reinforcing
methods, and the sitting layout in the class, in harmony with the second teacher. If there would be a divergence or
disagreement between these two teachers, it is inevitable to have problems.

Lack of sufficient communication between the teachers working in special education classes and their
colleagues, their failure to have a common goal with the entire school, and the insufficiency in organizational
loyalty and solidarity are possible outcomes of their working conditions. Also the studies show that isolation of
teachers from their colleagues, lack of unity of purpose between teachers and limited and insufficient professional
solidarity cause alienation of teachers (Abasli, 2018; Demirel-Yazici, 2019; Elma, 2003; Kasapoglu, 2015). Lack
of supporting staff and insufficiency of material and physical arrangements at schools, lack of knowledge in the
society about special education and insufficient support of managers are also the problems that may have an effect
on alienation of special education teachers. Each negativity that teachers would experience brings along
multidimensional problems that directly affect both the individual and the organization. Therefore, it is necessary
to find the conditions causing alienation and make necessary arrangements in order to prevent it.

When the studies performed in Turkey are examined, no study on alienation of special education teachers
and working conditions of teachers assigned to special education classes was found. It is understood that the studies
on special education were focused on general education teachers that have inclusive students as well as the teachers
working in special education schools, but special education classes in general education schools were not
researched sufficiently. Therefore this study is important as it fills the gap in this area by covering the teachers
assigned to special education classes. The number of special education classes opened in general education schools
are increasing recently as a part of inclusion-integration practices. It is observed that most of special education
teachers are working in general education schools. Therefore the studies on special education teachers must focus
on general education schools. As the determination of problems will create an opportunity for the searches for a
solution, it is thought that this study would make a contribution to the improvement of working conditions of
special education teachers.

Canpolat & Siinkiir-Cakmak 2023, 24(2)



BEING A SPECIAL EDUCATION TEACHER IN A GENERAL EDUCATION SCHOOL: EFFECT OF WORKING 326
CONDITIONS ON WORK ALIENATION

The purpose of this study is to find the effect of working conditions of special education teachers, who
work in special education classes of public general education schools, on the work alienation levels. For this
purpose, an answer is sought for the below questions:

1. How the working conditions:
Have affected the experience of teachers for feeling meaningless?

Have affected the experience of teachers for feeling powerlessness?

2

3

4. Have affected the experience of teachers for feeling isolated?

5. Have affected the experience of teachers for self-estrangement?
6

Have affected the experience of teachers for feeling normlessness?
Method
Study Design

This research is a qualitative study aiming to examine the effect of working conditions of teachers
working in special education classes on work alienation. Utilization of qualitative research method allowed to
establish correct relations between existing situations. So, not only the existing situations were determined, but
also the process was evaluated as a whole together with its reasons and results. This study, in which
phenomenological research approach was used, was focused on how the participants interpret a fact that they have
experienced and how they have reached a level of consciousness for this meaning (Patton, 2014) and it was aimed
to reveal their experiences and meanings by identifying their experiences and thoughts deeply (Yildirim & Simsek,
2005).

Study Group

Study group was determined by using snowball and criterion sampling methods, two of purposive
sampling methods. The criteria that were determined before regarding the study problem were taken into
consideration when selecting the participants (Yildinm & Simgek, 2005). Special education schools, at where
students with a special need study, are not included to the research by taking the differences in their working
conditions into consideration. The criteria that were determined are as follows:

1. The bachelor’s degree from one of special education department programs of universities (programs for
teachers of mentally disabled, hearing impaired or visually impaired persons).

2. Working in public elementary schools, secondary schools or high schools of the Ministry of National
Education.

Interviews started with 4 teachers that meet the criteria determined for this study. Teachers that are known
by the participants and might be willing to participate the study were determined. Interviews were made with other
teachers, who were reached upon the directions of participants and who were willing to participate. So, it was
ensured that the number of participants is increased (Keser-Ozmantar, 2018). The sampling process was ended as
no new information was obtained and the information started to repeat themselves when the data collected from
the study group was examined. For this purpose, 20 special education teachers working in general education
schools located in the city center of Diyarbakir in 2019-2020 academic year were included to the study group. The
names of participants were not used in the study and a code was assigned to each participant, based on the order
of interview with them. Detailed information about the participants are given in Table 1 below.

The study group is composed of 20 teachers in total, 8 of which are women and 12 are men as it can be
seen in Table 1. One of these teachers is working in high school, 10 in secondary school and 9 in elementary
school. While seven of the teachers are working in classes opened for students with medium/heavy level mental
disability, twelve of them are working in the classes for students with slight level of mental disability and one is
working in autism class. Professional seniority of the teachers in the study group is minimum 2 and maximum 7
years.
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Table 1
Characteristics of Teachers Participating the Study

Participant Organization Worked class Seniority Sex
P1 Elementary school Medium-heavy M.D. 7 Female
P2 Secondary school Medium-heavy M.D. 2 Female
P3 Secondary school Slight M.D. 6 Male
P4 Secondary school Slight M.D. 2 Male
P5 Secondary school Slight M.D. 7 Female
P6 Elementary school Autism 6 Male
P7 Secondary school Slight M.D. 4 Male
P8 Secondary school Slight M.D. 4 Male
P9 Elementary school Slight M.D. 2 Female
P10 Elementary school Slight M.D. 5 Male
P11 Secondary school Slight M.D. 4 Female
P12 Secondary school Slight M.D. 2 Male
P13 Elementary school Slight M.D. 4 Male
P14 Elementary school Medium-heavy M.D. 5 Male
P15 Elementary school Medium-heavy M.D. 3 Female
P16 Elementary school Slight M.D. 5 Male
P17 Elementary school Slight M.D. 3 Male
P18 Secondary school Medium-heavy M.D. 6 Male
P19 High school Medium-heavy M.D. 5 Female
P20 Secondary school Medium-heavy M.D. 6 Female

Note: M.D. = mentally disabled.
Collection of Data

Semi-structured interview method was used in this study. Interview method is used to have knowledge
about the opinions, feelings and experiences of individuals that we couldn’t see and to make alternative
explanations about what we have seen (Glesne, 2015).

The study data were collected through semi-structured interview form. Personal details of the interviewed
teachers were collected through demographic information form. Questions that comply with the goal of study were
prepared after relevant literature was reviewed in order to prepare interview questions. The interview form was
prepared in 5 different sections by taking 5 dimensions of alienation into consideration. It was planned to receive
effective answers by preparing 33 additional questions to be used in accordance with the course of interview in
addition to 7 main questions. A special education teacher and an education expert were asked to provide their
opinions on the suitability of interview questions. 8 questions were found unsuitable after the evaluation of such
experts and the interview form was prepare with 32 questions accepted unanimously.

The voice records of participants were taken by the responsible author by obtaining their consent during
the face-to-face interviews. Each interview, the shortest of which lasted for 15 and the longest of which lasted for
50 minutes, was scheduled not to be longer than one hour. Since the willingness of interviewee was essential in
the interviews, these interviews were conducted in the place and at the time recommended by the participants.
Attention was paid to ensure that the interview venues are silent, comfortable and not open to public and, for this
purpose, an empty classroom of the schools was used. The consents of participants were obtained before the
interview by using informative consent form. The voice records are transcribed in after the interviews and a written
record of 102 pages in total is achieved.

Analysis of Data

Descriptive analysis method was used in this study. The data were analyzed according to the themes that
were identified previously by using descriptive analysis (Yildirim & Simsek, 2005). Initially the themes were
identified based on the conceptual dimensions of the study (meaningless, isolation, powerlessness, normlessness,
self-estrangement) while analyzing the data. Then, the data were read by both authors, based on the framework
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that has already been designed and 31 categories were determined. Such categories were reviewed again after
taking the opinions of two independent experts. The study data were arranged under 20 categories accepted by
both researchers. Attention was paid on combining the data in a meaningful and logical manner, the findings were
disclosed, associated and made meaningful during this process.

Validity and Reliability

Data triangulation was made in this study in terms of the school grade (elementary school - secondary
school - high school) of and the type of disability being worked (slight, medium, heavy mental disability and
autism classes) by the interviewed teachers. The draft of study was shared with participants and their confirmations
were obtained. The study group was determined by purposive sampling methods. The methods followed during
the study were explained in details in every stage. Opinions of experts were taken when preparing the interview
questions and analyzing the data. No permission was obtained from Ethical Board as the data were collected before
2020.

The statements of participants were included exactly with their own sentences without any correction in
the Findings section. Attention was paid on sufficient maturity of data during the data collection. Care was taken
to ensure that the interview venue was silent and comfortable and so, it was aimed to prevent any data loss.
Comments that may influence the participants were avoided during the interviews. The data were analyzed
according to a conceptual framework that has already been built. All data used in the study were kept available in
order to be presented if necessary.

The summary of study was presented verbally to participants before the interview. The interview may
cause a concern for the interviewee to give the “right answer” (Glesne, 2015). Therefore the participants were told
that it would be sufficient to be comfortable when they do not remember or have nothing to say as an answer to a
question. Since the author that made the interviews was also a special education teacher, the interviews were made
in a mood of conversation and highly interactive. It is also thought that the author’s work in a general education
school and her experiences in the area made a contribution to the study.

Findings

Headers were assigned to findings in accordance with sub-goals of the study. The study themes are
composed of meaningless, powerlessness, isolation, normlessness, and self-estrangement, which are the
dimensions of work alienation.

The Effect of Working Conditions on the Feeling of Meaningless of Teachers

Findings regarding the meaningless theme were presented with following sub-themes: meaning of the
work, feelings towards the work, reasons to choose the profession, desire to quit the job, and not requesting to
work in the current school.

The opinions of teachers on the meaning of their works are divided in three separate categories, namely,
finding the work meaningful, finding the work meaningless, and being undecided. 17 of the participants said that
they find their work meaningful. It was observed that the reason of teachers finding their works meaningful is the
peace of working with disabled children, who are in a disadvantageous position in the society. Starting to ask the
question of what does he/she do is considered as an indicator of feeling meaningless. It is understood from the
following statements that some of the teachers are experiencing such contradictions; P5: “There are times that |
feel myself not belonging to that environment.”, P6: “What we feel is the feeling of what I am doing here.”

When the feelings of participants while doing their jobs and their opinions on the feelings that they
experience mostly are examined, it was seen that half of the participants used positive and other half used negative
expressions. The teachers that used positive expressions told their feelings with the words ‘happiness, joy and
peace’. On the other hand, the teachers that stated that they had negative feelings described their feelings as ‘bored,
stressed, unhappy, limited, nervous’. The participants based their negative feelings on two reasons. Insufficient
professional satisfaction of teachers due to disability of students and experiencing the feeling of success in a much
limited way compared to the teachers working in other branches are among these factors. It was observed that
another factor that caused the teachers to experience negative feelings while performing their works is the problems
in working conditions. P6, one of the participants, explained this situation as follows: “I feel myself a bit bored
and limited mostly due to impossibilities.” Talking about the insufficiency of physical conditions of her classroom,
the participant P1 said: “Usually the environment of my classroom may adversely affect me. For example, I never
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want to enter my current classroom.” about her feelings. It can be said that physical conditions of the classrooms
and insufficiency of facilities cause work alienation of teachers.

It was understood that financial concerns are dominant for teachers in selecting their professions. 8 of the
teachers said that they did not choose their profession willingly and added that the guidance of their surrounding
and family members was effective in choosing this profession. P11, one of the participants, said: “I didn’t choose
this willingly. | selected because I know that the probability of being assigned was high.” Factors, such as the fact
that special education teaching is a recently developed and known area and the need for public still continues, have
affected the choices of profession of teachers.

When the participants were examined for the sub-theme of quitting the job, it was understood that 9 of
the participants think to change or quit their jobs. The statement of participant P11 in this issue is striking: “/
definitely want it. Because I don’t find my job meaningful and therefore | certainly want to change it. In other
words, 1'd like to have a job, in which I feel myself more useful.” It is understood that the dissatisfaction from the
job has an effect on the request of teachers to quit their jobs.

Half of the participating teachers (10 persons) stated that they don’t want to work in their current general
education schools according to the findings obtained under the sub-theme of not requesting to work in the current
school. They said that it is more suitable to work in special education schools It is understood that the participants
identify their organizations as restrictive and they do not feel loyal to their schools and therefore they do not feel
themselves safe. It might be thought that the teachers, who state that they have negative feelings in their
organizations, such as exclusion, aloneness and not being understood by others, are therefore experiencing
alienation.

The issues that participants commonly and frequently highlight can be listed as existence of more and
enriched materials in special education schools, more suitable physical conditions, more control of administrators,
integration with the school and the experience of feeling the loyalty. These issues make special education schools
more advantageous than general education schools. Almost all of the participants said that they find special
education schools more suitable due to the reasons stated above. The statement of P6, one of the teachers, is as
follows: The school, which was going to have a sub-class for special education, did never have any such sub-class
since its establishment. It is nonsense to open a special education class later. | mean, it is same as putting a huge
operation room later into a community health center.” It is understood that the physical insufficiencies in schools
affect the work motivation of teachers and may cause them to experience alienation.

It is found that another problem that the teachers, who do not want to work in their current schools, have
problems in integrating with the school and feeling loyal. Stating that he had problems in integrating with the
school, P14 said: “Like being thrown to a corner in a school. But, it is not like that there (in special education
school). There is a whole organization there.” It is understood that teachers feel insufficiency regarding the
meaning of job when they work at general education schools. It can be claimed that their employment at special
education schools is more satisfying in terms of the meaning of job.

It is understood that teachers feel that they are forced to stay in their current schools. It is seen that they
define their current condition with the words like a patch, thrown to a corner, isolated. P12, one of the participants,
said: “I would like to work at the practice school. You might be isolated in other schools, but you feel comfortable
in practice schools since all persons are special education teachers. to express himself. It is clear that the working
conditions have an effect in the questioning of the meaning of their profession by the teachers. It can be claimed
that working isolated from their colleagues, characteristics of students and physical insufficiencies are the most
fundamental reasons of the meaningless experienced by teachers.

The Effect of Working Conditions on the Feeling of Powerlessness of Teachers

Findings on the theme of powerlessness are presented with the sub-themes of feeling himself/herself
sufficient, the need for autonomy, relationships with students, lack of support of administrators or teachers,
continuous work.

The opinions of teachers on the sub-theme of not feeling themselves sufficient in their jobs are examined.
10 of the teachers stated that they find themselves sufficient, 4 find themselves insufficient, and 6 stated that the
profession of teaching must be improved.

It is seen that the requirement to share the same class with another teacher is determinant in the opinions
of teachers regarding the need for autonomy. It can be thought that having two teachers in the same class may
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cause powerlessness in the teachers. Most of the teachers highlighted this issue as a complexity of authority in the
class. Although the participants were considering the existence of two teachers in the same class as affirmative in
terms of sharing of workload, it is also understood that they are uncomfortable from double-headed management.

”

The participant P1 evaluated this issue as: “It makes me feel better to work alone in my class.”.

16 of the teachers stated that they consider a second teacher as a need since there is not sufficient support
staff and they said that even though they don’t want it, they have to accept the situation, otherwise it will be a
problem for them to deal with disabled students alone. 4 of the participants stated that they prefer to work alone
even if there would not be any supporting staff. They said that two teachers in a class reduce their work efficiency
and usually one of these teachers has to comply with the other. They also added that this situation makes them feel
uncomfortable and restricts them and therefore they prefer to work alone. It can be claimed that the teachers, who
share their classes with a second teacher, cannot meet their need for autonomy and they cannot act independently.
This situation might be the reason of the powerlessness feeling of special education teachers

The reflection of working conditions on the relationships with students has two categories and it is
understood that the negativities caused by physical insufficiencies and the work of two teachers are also reflected
on the students. 7 of the teachers said that negative conditions are reflected on their relationships with students.
The following statement of the teacher P5 is an example to this situation: “I can say that I feel nervous. You can
reflect it sometimes involuntarily even | pay attention. You feel nervous and involuntarily you act rude time to
time. There might be times that you couldn’t change your tune and you need a bit more tranquility.” The
expressions of participants that they feel difficulty in controlling their feelings and behaviors is quite interesting.
The disagreements and conflicts between two teachers working together do also reflect on their relationships with
the students. It is seen from the statements of teachers that their work alienation do also reflect on their relationships
within the class. Teachers think that their effect on the students is limited.

One of the indicators of the powerlessness is the perception that the support of administrators and
colleagues can be received. It is understood from the statements of teachers that their perception of receiving
support is low. 11 of the participants said that they have not received any support, 6 said that they have received
support and 3 said that they have not encountered with a significant problem and they were not in need of a support
until today. It can be claimed that teachers feel that they are not wanted within the school. The following statements
of P11 clearly shows this situation. “No, I definitely do not have. I do not have any support, particularly from my
administration. Because they consider us as a burden. They see us as ‘My God, why a special education is opened
in this school. You brought trouble to us.’ Therefore how a person that defends this perspective can assist me in
any subject? ” 1t is a dominant perception that teachers would not be able to receive support while working and it
can be thought that this situation is effective in work alienation of teachers.

The opinions of teachers in the sub-theme of continuous work are explained with the statements of
aggrievement, reduced efficiency and incapability to meet personal needs. When the teachers were asked their
opinions for continuing to supervise the students during breaks, 17 of participants said that they do not find this
practice correct. Teachers interpreted this practice as an unfair practice for them, which is not applicable for other
branch teachers. It can be claimed that the efficiency of teachers is reduced as they do not have an opportunity to
rest during the breaks. P16, one of the participants, said “You know the prisons, as if [ am in a prison now. This
wouldn’t have a benefit for the teacher. How can a teacher, who feel himself bored and under pressure, has an
influence on the student?”

The participants were asked how they meet their personal needs, whether the students are left unattended
or not during this period and what kind of measures are taken if it is required to leave students unattended. Teachers
said that they have to find different solutions, depending on the situation, since there is not a standard officer that
they can apply to when they have to leave the class. 13 of the participants said that they leave the class alternatively
with other teacher. When there is not two teachers in the classroom, participants stated that they either call one of
the administrators or another teacher from the closest classroom.

When these findings are evaluated, it can be claimed that the most fundamental factor of feeling
powerlessness, which is caused by working conditions, is their requirement to share their classes with a second
teacher. It is understood that these conditions prevent teachers to act independently in the class, and therefore they
experience work alienation.
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The Effect of Working Conditions on the Feeling of Isolation of Teachers

Findings on the theme of isolation are presented with the sub-themes of negative perceptions of teachers
in different branches, communication with colleagues, the feeling of being isolated, participation in decisions.

It is understood from the statements of interviewed teachers that they are exposed to an environment of
prejudgment against their work. Participants stated that different branches have thoughts against them, which are
actually wrong, and they do not understand the special education. For example, P2 stated her opinions as “We feel
as if we are aliens and they are earthlings.” Participants stated that the teachers in different branches have two
different perspectives for the special education. First one is the perspective they describe with judgment, such as
“Your job is easy as you have less number of students, you are comfortable, you earn your money without being
tired, you always sit and you earn money easily”, and the second perspective is the one explained with statements,
such as “Your job is hard, I wouldn’t do it if I were you, your students are very difficult, may God give you
patience, how do you handle?” 16 of the participants said that they were exposed to the former perspective, whereas
10 said they were exposed to the latter. 7 of them stated that they have seen both perspectives and the participants
said that none of these perspectives reflect the truth, no one understands them and they feel uncomfortable from
this situation. It is interesting that two teachers said that they try not to face with other teachers as they want to get
far away from such perspectives. Only 1 of the participants said that there is a positive look in his school for special
education. The feeling of not being able to be understood by the surrounding people, which is one of the most
certain indicators of work alienation, is observed intensively among special education teachers. Participants also
added that they are not exposed to such negative approaches when they work at special education schools.

The findings on the sub-theme of communication with colleagues are classified as frequency of
communication, using the teachers’ room, frequency of breaks, feeling comfortable at non-classroom parts of the
school, and desire for communication. It is understood that all participants have minimum and poor relationships
with other branch teachers of their schools. The communication problem experienced by special education teachers
in their schools can be explained as lack of unity of purpose with other teachers in their schools. This is understood
from the statement of P13, “I mean, we do not have a common subject and you cannot establish a link since we do
not have a common ground.” The lack of opportunity of special education teachers to be together with their
colleagues during the breaks has a high effect in limited relationships. It can be claimed that these conditions cause
the teachers to feel isolated. It attracts the attention that all participating teachers agree with this issue.

The statements of all teachers regarding the frequency and purpose of using the teachers’ room are similar.
They explained their frequency of using the teachers’ room with the words, “never, almost never, very rare, only
to take photocopy, only to take tea”. It is seen that none of the participants use teachers’ room actively. Teachers’
room is a common area, where teachers can communicate with each other. However, it can be claimed that the
special education teachers cannot establish a healthy communication within the organization since they are not
included to this common area of communication. P11, one of the teachers, explained this situation as, “l have been
working for 3 years and I visited the teachers’ room on the first day I came to this school and it is done. I have
never visited that room, how I may establish a dialogue.”

As it is understood from the statements of participants, other teachers are surprised when they see special
education teachers in the teachers’ room since they are not used to see them together with other teachers. It is
understood that this situation creates a perception in special education teachers that they are not wanted there. P2
shared her experiences as, “When I visited the teachers’ room once when the weather was cold, they looked at me
weird... I felt bad at that time. I asked myself should I never come here again? It looked like as if they were saying,
‘Hey, why are you here? ” Participants stated that they do not want to visit the teachers’ room even if they had an
opportunity after a while, since they feel that they do not belong there. It is understood that they avoid to visit the
teachers’ room or to communicate since they couldn’t establish a healthy communication environment.

The answers of teachers to the questions for how frequently they leave their classrooms and how they
determine their break times are examined under the sub-theme of communication. 17 of 20 interviewed teachers
said that they leave the classroom only for urgent cases. Stating that they do not leave the students alone unless it
is required, the teachers said that they do not leave the classroom for cases other than their need to visit the toilet,
take photocopies, or any call of school administration for them. It can be claimed that limited duration of their
breaks is one of the working conditions that restrict the communication of special education teachers with their
colleagues.
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Findings for the sub-theme of communication with colleagues were tried to be understood based on the
opinions of teachers on whether they feel comfortable or not in other parts of the school other than their classrooms.
While 8 of the participating teachers stating that they do not feel comfortable, 12 said that they feel comfortable
in every part of the school. It is understood from the statements of teachers that they refrain from the looks of
others. It can be claimed that they cannot act comfortably within the organization and feel pressure since they do
not feel that they belong to the organization.

Alienation in the form of isolation can be experienced in two ways, either as isolation of the individual
from his/her surrounding as he/she wishes, and isolation of the individual by his/her surrounding (Elma, 2003).
Therefore it was tried to be understood whether the teachers want to isolate themselves from the working
environment. 9 of the participants replied No and 9 replied Yes to the question of whether they want to spend time
with their colleagues and administrators or not. It is understood that the desire of teachers to communicate with
their administrators is much more limited, compared to their desire to communicate with their colleagues. It is
understood that communication problems, one of the most important indicators of alienation in the form of
isolation, are experienced intensively among the teachers. Almost half of the teachers do not want to communicate
with their colleagues and this is an indicator that they experience isolation.

It is understood that participants feel isolated in the organizations they work. Teachers described their
feeling of isolation with the words, such as “like a patch, like a stepson, like an alien, like a guest”. They stated
that administrators and teachers ignore them. It can be claimed that teachers think that their ideas are not cared.
The statement of P8, “When an issue about the students is being discussed, I don’t think that our ideas mean
anything for them.” can be shown as an example for this issue. 10 of the participants said they they feel alone. It
is understood from the statement of P5 “For example, I am going to complete my first year, but I still do not exactly
know the names of many persons. As | said, you feel a bit alone. You don’t have a firiendly environment, where you
can say this is my colleague. You cannot establish too much communication and so you don’t have a friend. I can
name it as the aloneness caused by special education.” teachers even don’t know the names of other teachers in
the school.

The opinions of teachers on participating in the decisions were concentrated on participation in decisions
and teachers’ meetings. While 4 of the participants say that they can participate in the decisions, 16 say that they
cannot participate in and they are even not included to the decisions taken in the school. Teachers think that
expectations from special education are low in the schools and administrators and teachers do not have sufficient
information. Not being able to participate in the decisions causes isolation.

The opinions of teachers on their participation in the decisions were tried to be understood from their
statements about what are the agenda of teachers’ meetings, whether special education is included or not and
whether they can express themselves in these meetings or not. 5 of the teachers said that they are partially included
and they have limited right to speak. 15 of the teachers said they are even not included to the meeting agenda. It is
understood that only the issues regarding general education students are discussed in these meetings. The
statements of P11, one of the teachers, are as follows: “I would say something and they would not care and | would
be speaking for nothing. Therefore, | go, listen, then stand up and go back to my class.” Such meetings have
become a formal procedure only.” 1t can be claimed that teachers express themselves more comfortably in the
meetings held at special education schools. Teachers stated that they try to be included to the agenda of these
meetings and take a right to speak and they even have conflicts sometimes in order to ensure that they are listened.

Teachers’ meetings are important as they affect the feelings of teachers for loyalty to the school, aloneness
and isolation. It is understood that special education teachers are feeling that they are ignored in these meetings
and these meetings are closed to what they say. It can be claimed that this situation has an effect on work alienation
of teachers. Findings of interviews show that teachers experience isolation. It can be claimed that lack of
communication, prejudgments of other teachers, isolation feeling and their incapability to participate in the
decisions are effective in the feeling of isolation.

The Effect of Working Conditions on the Feeling of Self-estrangement of Teachers

The findings on the theme of self-estrangement are presented with the sub-themes of finding the live
meaningless, being hopeless for the future, effects of work life on private life.

When the statements of participants on the meaning of life are examined, it is seen that 11 of the
participants find the life meaningless whereas 7 of them find it meaningful and 2 others stated that they are
indecisive. Persons that find their jobs meaningful do also find their lives meaningful. It is understood that
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economic problems are effective for teachers in questioning the meaning of life. For example, P6 explained it by
saying, “If we are going to evaluate the profession of teaching plus the life, it looks like a rag bag, it is difficult to
endure and mostly there is a life that you have to endure. Particularly the economic problems...” It can be claimed
that the society, in which the teachers live, is effective for their opinions on the meaning of life and they are
affected from social events. It is seen that half of the participants (10 persons) do not have any hope from the future
and they are pessimist. It is seen that teachers believe that they do not have the control on how their lives and
future would be. These sentences of P16 show this perception: “None, we are just getting by.. I mean, I don’ have
too much expectations. It is just going by a certain rhythm. As they say, always has been and always will be...”

Hopelessness of teachers from the future, the need of their students for a special care and attention are
caused by the negativities experienced by the teachers. The professional lives and professional satisfaction have a
great role in the perception of future by the teachers. It can be claimed that the teachers have lost their expectations
from the life due to their negative experiences, they see their future uncertain and they are in a pessimist mood.

Their opinions on the effect of work life on their personal lives, reflection of problems in work life to
their personal lives and experiencing behavioral changes are seen in their statements. 10 of the participants said
that the negativities in their work lives have affected their personal lives. The participants described the effects on
their personal lives as ‘being nervous also out of the work, always talking about their students and profession’.
Some of the teachers stated that their professional lives have caused some changes in their behaviors and they
defined these behaviors as ‘repeating the actions of children involuntarily, mimicking them, talking with people
by using imperative words, talking loudly’.

The Effect of Working Conditions on the Feeling of Normlessness of Teachers

Findings on the theme of normlessness are presented with the sub-themes of not believing in the
effectiveness of rules, feeling that the rules are restricting them, the way to follow rules.

13 of the participants said that they don’t believe in the effectiveness of rules whereas 3 said that they
believe and 4 said that they partially believe. P6, one of the teachers, said the following regarding the effectiveness
of rules, “I do not only believe in the effectiveness of rules in the school, but also none of the rules. For example,
there is a rule printed on all our stairs that ‘Do not talk aloud’, but there is no one else talking loudly more than
our teachers on duty.” Teachers think that the individuals have to be educated on why they have to follow the rule,
otherwise they would consider the rule only as a mean of pressure.

Regarding the sub-theme of the feeling that the rules are restricting them, 9 of the teachers said that the
rules are restricting them, 6 said that they are not restricted, and 4 said that they do not follow the rules and therefore
they are not restricted. The participants that said that the rules are not restricting them stated that there is not a rule
at all and therefore they are not restricted. It is understood that the teachers have significant problems in following
the rules, they act based on their own truths and they do not follow the general rules of the organization, which
they have not decided. Teachers believe that the rules are negative. For example, P7 explained his opinion
as “People feel less motivated in case of rules. The teacher feel himself restricted as if his freedom is taken.”
Participants think that the rules determining their working conditions are in against of them. The thought of being
restricted by rules is an indicator of work alienation. On the other hand, it can be claimed that the participants, who
say that they are not restricted by the rules, are experiencing alienation in the form of normlessness. It is clear that
the teachers, who say that they are not restricted, do not follow the rules and this shows that teachers experience
alienation in the form of normlessness.

Regarding the sub-theme of the way to follow the rules, 9 of the teachers said there are flexible rules, 6
said they have their own rules and 5 said they take decisions jointly with the partnering teacher. It was observed
that the participants are not strict when implementing the rules. It was understood that all participants determine
the rules as they want and they do not follow a common rule of the organization. The statement of P11, “My rules
are valid in the class. Because you cannot implement the same rules of the school in a special education class.”
explains this fact.

12 of the teachers told that their priority is the benefit of the child when determining the rules. It is
understood that the teachers, who said that they decide according to current conditions, act flexibly based on the
student’s characteristics. While saying, “/ don’ mind the Ministry, the things change depending on the student”,
P3 stated that they are mostly interested in the special condition of the students rather than the rules of the Ministry.
It is understood that the works of both teachers are decisive in implementing the rules in the classes. P15 told that
they take decisions jointly by saying, “We talk and act jointly with my other partnering teacher.” Some of the
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participants said that they have to follow the Ministry’s rules out of the classroom but their truths are valid within
the class. It can be claimed that all teachers experience normlessness. Special needs of students, existence of a
second teacher in their class and working as isolated from the school have an effect on their normlessness.

Discussion

It is concluded in this study, in which the effect of working conditions of special education teachers
working in general education schools on alienation are researched, that the teachers experience alienation due to
their working conditions. It is understood that special education teachers feel themselves unhappy, alone and
isolated in the organizations they work, they are required to work in an environment, where no one understands
them, they believe that they will not receive the support they need from their managers, they experience a conflict
of authority within the class and they have problems in following the rules of organization. It can be claimed that
teachers experience alienation with all of its aspects, mostly in the form of isolation and at least in the form of
meaningless.

It can be claimed that isolated work of teachers from their colleagues, special conditions and physical
insufficiencies of their students are the main reasons of the work alienation of teachers in the form of meaningless.
Teachers have frequently said, ‘we stay here for nothing, I do not belong here’, etc. Half of the participants said
that they want to work in special education schools rather than general education schools and they feel unhappy
while working. It can be said that the desire to quit the profession is common among special education teachers.
Non-conformity of physical conditions and lack of materials are the restrictive conditions that teachers highlight
in common for their work alienation.

It is understood that the failure to meet the need for being autonomous, their negative relationships with
the students, the perception that they will not receive support when working and their continuous work have an
effect on their work alienation in the form of powerlessness. It is thought that sharing their class with a second
teacher prevents them to act independently and prevents their need for being autonomous and causes them to feel
powerlessness. Negative reflection of their problems arising out of working conditions to their relationships with
the students causes the teachers to experience powerlessness in teaching. It is clear that limited use of breaks by
special education teachers has a negative effect on their organizational relationships. This is a situation that may
affect communication with their colleagues as well as their feeling of justice within the organization. It is thought
that this situation causes an obstacle for teachers to feel loyal to their schools and develop a negative perception
against their schools and jobs.

The alienation experienced by teachers is caused by several organizational and individual reasons. They
differentiate from the majority of teachers in their schools due to their working conditions. While all other teachers
are benefiting equally from watches, course and rest times, they also use common areas for longer times and are
able to develop an intensive communication and collaboration with each other. However, special education
teachers are working in schools as if they are invisible and therefore they are isolated. Although individual reasons
have an effect in the alienation experienced by teachers, it can be claimed that the main and most important reasons
are organizational factors.

Itis understood that negative perception of their colleagues, limited communication with them, the feeling
of isolation and not being able to participate in the decisions have an effect on the work alienation of teachers in
the form of isolation. It is thought that there is a prejudged perception in schools against special education, which
does not reflect the truth, this situation prevents their loyalty to the organization and therefore they experience
work alienation. It is understood that special education teachers have a very limited and poor communication with
their colleagues. It is seen that they almost never use the teachers’ room, they do not leave their classrooms
throughout the day except for urgent cases, they do not want to establish communication with other teachers and
administrators in the school, they intensively experience the feelings of isolation and aloneness, they cannot
participate in decisions, and they are not included to the agenda of meetings.

It is understood that special education teachers experience work alienation in the form of self-
estrangement. Participants stated that they find the life meaningless, they do not have any hope for the future and
the negativities in their work lives are reflected to their personal lives too. Similarly, Cancio et al. (2018) found in
their studies that most of special education teachers bring their school problems to their homes too, their jobs
disappoint them and cause stress.

It is understood that the participants experience work alienation in the form of normlessness, they do not
believe in the effectiveness of rules, the rules restrict them and therefore they do not follow them, they implement

Canpolat & Siinkiir-Cakmak 2023, 24(2)



BEING A SPECIAL EDUCATION TEACHER IN A GENERAL EDUCATION SCHOOL: EFFECT OF WORKING 335
CONDITIONS ON WORK ALIENATION

their own rules and act according to their own truths. It can be claimed that teachers do not sufficiently comply
with the formal rules. It is thought that sharing their classes with a second teacher does also have an effect in
experiencing such normlessness. Both persons may decide jointly or one of them may follow the other while
determining the rules.

When the conclusions of similar studies performed in the country are examined, it can be claimed that
special education teachers experience more alienation than general education teachers. As a matter of fact, work
alienation levels of teachers were found low and partial in the studies performed by Elma (2003), Erjem (2005),
Abasli (2018), Kartal (2019), Kose (2018), Kazoglu (2014), Calisir (2006), Boz (2014) ve and Kasapoglu (2015)
with general education teachers. However, it is found in this study that teachers have experienced alienation
intensively in all aspects. In a similar study that compares the alienation of special and general education teachers,
Shoho et al. (1998) concluded that special education teachers experience more alienation. The communication of
general education teachers with their students, and receiving feedbacks quickly are found as positive conditions
preventing alienation in the studies performed on the alienation of teachers. Teachers satisfy from their jobs due
to their effect on their students despite of all adverse working conditions and this fact reduces the effects of
alienation. However, slow and less feedbacks of students of special education teachers as well as adverse working
conditions cause an increasing effect on their alienation.

The conclusion of this study that alienation of teachers is incentive in contrary to other similar studies is
caused by the difference in the working conditions of special education teachers. Working conditions have a direct
effect on the work alienation of individuals. Many studies made with the teachers support that the perception on
the profession and adverse working conditions are the reasons of work alienation (Abasli, 2018; Akyildiz &
Dulupgu, 2003; Conley & You, 2016; Demirel-Yazici, 2019; Elma, 2003; Sarpkaya, 2009; Schlichte et al., 2005;
Simsek et al., 2012; Y1ilmaz & Unsal, 2018).

The difference of watch periods of special education teachers, working of two teachers in each class, the
difference of course and break times, the need for special physical arrangements, and the need for support staff
show that the working conditions are different than other teachers. It is understood that the working conditions and
environments of special education teachers working in general education schools have several negativities. It is
also understood that teachers do not want to work under these conditions, but to work in special education schools.
The preference of teachers to work in special education schools despite of knowing the fact that these schools host
more disabled students in order to avoid from alienating conditions shows the negativity of working conditions of
general education schools. Teachers think that they will have more support in case they work at special education
schools.

It is known that the alienation experienced by teachers is a quite serious organizational problem causing
multidimensional negativities. In addition to individual effects on the students, alienation does also affect the
students by preventing them to receive high quality education. It also creates effects that may damage the entire
organization by its effects that may impair the climate and peace in the organization. Alienation can impair the
organization through various processes, such as organizational justice, organizational trust and organizational
loyalty. It is required to take necessary actions in order to prevent the organizational and individual results of
intensive alienation of special education teachers on the education system in the long term.

Suggestions
Suggestions for Future Studies

The conceptual framework and data analysis of the study was prepared by taking the conceptualization
of Seeman (1959) into consideration. The aspects of alienation were handled with different concepts in many other
studies. The subject can be analyzed more deeply with quantitative and qualitative studies to be performed later.
The working conditions of special education classes and effects of these conditions on the teachers can be analyzed
with all their aspects through the studies to be performed throughout the country and the results of these studies
may contribute to the improvements to be made in such working conditions.

Suggestions for the Practices

It is found as a result of the study that there are some problems in the working conditions of special
education classes. It is necessary to make arrangements for the integration of special education teachers with the
school and to create appropriate conditions for improving their interaction with other teachers. Efforts should be
made by school administrators to include special education classes in the activities organized at schools. The
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Ministry of National Education should ensure that the course and break times, which cause special education
teachers to feel isolated and alone, are arranged and adapted to the school they are in. It should be ensured that
they benefit from breaks at the same times and in the same manner as their colleagues. It is recommended that the
teachers rest and use sufficient time to communicate with their colleagues by giving the responsibility of the
students to the personnel to be assigned during the breaks. The need for support staff and additional materials
should be reviewed in accordance with special education classes and deficiencies should be removed. The
responsibility of care for students should be taken from the teachers by increasing the number of support staff.
Caretakers should be mandatory for each class. The cadre for caretakers should be established and inequalities
between classes and schools should be removed. Awareness studies should be carried out to ensure that special
education is more visible and recognized in schools. Intensive in-service training should be given to teachers in all
branches and they should be informed about students with special educational needs and special education
teaching. School administrators should be trained about the special education process and it should be ensured that
they provide necessary support to teachers. Co-teaching methods should be taught to teacher candidates in special
education departments of universities in order to prepare them for the work life, in which two teachers will work
together in the same class. A plan should be made during the internship to ensure that two teachers would be
responsible for the same student and teacher candidates should be trained for joint responsibility and decision-
making. So, special education teachers that start to work will be able to work more harmoniously with the teachers
they share the same class with, the tension in the working environment will decrease and there will be no confusion
of authority.

This study focuses on the working conditions of special education teachers working in general education
schools and the effects of these conditions on alienation. Data of the study that was designed for this purpose were
collected by interview method. The study data are limited with the statements of the study group. The limitation
of the study is that the study group consists of teachers working in a single city.
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