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Abstract

This study explores the perception of student teachers on their role as researchers and the
impact of action research in their professional development. The study involves the master
level student teachers of the Faculty of Education at the University of Prishtina in Kosovo.
Qualitative data collected through reflective writing, open-ended questionnaires and research
reports developed by student teachers were analyzed through the inductive method. The study
suggests that teacher research has a major impact not only on the improvement of teaching
practices and increasing student achievement, but also on increasing the collaboration among
peers and fostering a new culture where teachers assume their responsibilities to apply action
research in their own classrooms as a tool for classroom transformation. Teacher education and
school context are crucial in this matter and the need arises to avoid viewing the development
of teacher research as an isolated activity.
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Kosova’daki Öğretmenlerin Gelişimi İçin Eylem Araştırması Geliştirilmesi

Öz
Bu araştırma, öğrenci öğretmenlerin araştırmacı rollerini algılamalarını ve profesyonel
gelişimlerinde eylem araştırmaların etkisini incelemektedir. Araştırma, Priştine Üniversitesi
Eğitim Fakültesi’nde yüksek lisans düzeyinde olan öğrenci öğretmenleri kapsamaktadır.
Öğrenciler tarafından yapılan yansıtıcı yazılar, açık uçlu soru formları ve araştırma
raporlarından toplanan nitel veriler tümevarım yöntemi aracılığıyla incelenmiştir. Araştırma,
öğretmen araştırmalarının, sadece öğretim uygulamalarının geliştirilmesine ve öğrenci
başarısının yükseltilmesine değil, aynı zamanda yaşıtlar arası işbirliğini arttırma ve
öğretmenlerin sınıfı dönüştürme aracı olarak kendi sınıflarında eylem araştırmasını uygulama
sorumluluğunu yeni bir kültür olarak teşvik etmeye önemli bir etkisinin olduğunu ortaya
koymaktadır. Bu konuda öğretmen eğitimi ve okul bağlamı çok önemlidir ve öğretmen
araştırmalarının yalıtılmış bir etkinlik olarak görülmesini önler.
Anahtar kelimeler: Eylem araştırması, profesyonel gelişim, öğrenci öğretmen
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Introduction

The education system in Kosovo, as a new state which confirmed its statehood in 2008,
underwent several reforms in order to respond to social, cultural and political developments in
the country and broader societal aspirations for integration in European and global processes.
Along ongoing reforms in education system, special attention was paid to development of
education programs for quality teacher training in line with common European principles for
teacher competencies and qualifications 4 . In this context, Faculty of Education of the
University of Prishtina developed, for the first time in 2010, two master-level programs focused
on developing educational experts in curriculum and leadership. A key feature of these Master
level teacher training programs was the orientation to research-based teacher education with a
clear emphasis on training teachers to act as researchers of their own practice. Preparing
researchers in the field of education, as one of the objectives of these two programs, and use of
research for teaching and learning through teachers’ own experiences and practices, in
particular, is crucial to the professional assessment of teacher practice and teacher
qualifications (Darling-Hammond, 2000; Lin, Wang, Spalding, Cari, & Odell, 2011; White,
Fox, & Isenberg, 2011). Use of such research improves educational practice, contributes to
teacher professional development and serves as a ‘management tool’ to provide solutions for
various problems (Hopkins, 2002; Koshy, 2010; McNif, 1997; McNiff & Whitehead, 2009;
Sagor, 2010; Stringer, 2004).

Studies examining classroom research in Kosovo school context are limited. This study
examines the perceptions of student teachers on changing their professional practice through
being involved in classroom research activities. The study focuses on two crucial aspects:
professional reflection and research-based practices (Schmuck, 2009). Teachers involved in
this present research conducted investigations in their own classrooms as part of their action
research course within the Master studies. It examines the impact of action research on
increasing teachers’ self-confidence and their role, as researchers, in fostering collaboration
amongst peers, as well as in improving their classroom teaching practices.

4

Commission of the European Communities. 2005. The Common European principles for teacher competences
and qualifications. Geneva: Commission of the European Communities (4)
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The research question that guides this study is:
What impact does action research have on teachers’ own perception as researchers and their
professional development?

Literature Review

Understanding action research
Action research is a systematic inquiry and a self-reflection process, which intentionally
integrates into changing processes, making people examine their own problems in order to find
a proper solution and improve their practices (McNiff & Whitehead, 2009; Patton, 2002;
Stringer, 2004). Action research challenges traditional researchers’ views and positivist
approaches according to which knowledge on social phenomena are valid only when observed,
evaluated and measured. Different from prevailing logics and objectivism, action research
considers emotions, intuitions, creativity and change of state. Thus, the meaning of knowledge
is embedded in social construction and research occurs within a system of values, which
promotes human interaction (Johnson, 2002; Miller, Greenwood, & Maguire, 2003). While in
traditional research, the researcher himself is independent of data and has no influence in them,
the researcher in action research, on the other hand, is part of the phenomenon being
investigated. In general, action research is considered a methodology, which enables teachers
to engage personally in joint practical activities to change and reexamine their knowledge and
the learning of their students through descriptive reports, intentional conversations, peer
discussions and critical reflections (Koshy, 2010; Mcniff & Whitehead, 2010; Miller & Pine,
1990; Wilson, 2009). Reflection is of primary importance in action research since the
researcher him/herself is concurrently participant and implementer (Cohen, Manion &
Morrison, 2011) in all phases of his/her classroom-based research.
Hopkins (1985) prefers the term “Classroom research by teachers” over the term “Action
research”. In addition, Hopkins (1985) states that “Undertaking research in their own
classrooms is one way in which teachers can take increased responsibility for their actions and
create a more energetic and dynamic environment in which teaching and learning can occur”
(Hopkins, 1985, 2). In general, action research or classroom research can be defined as the
“systematic, intentional inquiry by teachers” (Cohran-Smith & Lytle, 1993, p. 51). Action
4

Eda Vula, Blerim Saqipi

research is often considered as a ‘soft’ form of inquiry, which serves not only to advance
educational policies, curriculum development, increase of school performance and education
in general, but it has also a great influence on the advancement and professional and personal
development of teachers. Besides individual research conducted by teachers during the last two
decades around the world, collaborative action research has received an increased popularity
(Sagor, 2010; Zeichner, 2003), especially amongst universities. In this type of research, there
is collaboration between university professors who are considered as helpers of the process and
schoolteachers where the actual research takes place. Thus, Zeichner (2003) stated that most
research work in which universities and teachers collaborated had changed the curriculum
approach from a standardized-based one into a curriculum based on pedagogical concepts
directed by the teachers themselves. From this perspective, curriculum ‘theorization’ is not the
implementation of theory taught at universities, but it is a process generated from efforts to
change curriculum practices.

Action research can be defined as a study process of a real situation in classroom or school to
understand and improve the quality of activities or teaching practice (Johnson, 2008).
Therefore, action research is considered to be of a practical nature. According to Koshy (2010),
“action research is a constructive inquiry in which the researcher constructs his/her knowledge
on specific issues through planning, action, evaluation, refining and learning from experience’
(p. 9).

Action research and teacher professional development
The new paradigm for teacher professional development recognizes that decisions by
curriculum developers are deeply rooted on their knowledge and beliefs about change.
Therefore, their theories affect the way teachers teach (Stein, Smith, & Silver, 1999).
Traditionally, teacher professional development programs have been developed and conducted
by experts and academic researchers through workshops, university level courses and inservice training programs. However, professional development is not seminars and courses; it
is rather development of learning habits that occur day after day (Fullan, 2001); it is teachers’
engagement “in an ongoing process of inquiry, where they deal with skepticism and values
which compose the basis of their practice” (Oakes & Lipton, 2003, p. 379). In fact, “conclusive
fact about education science were not found in books, neither in experimental labs, nor in
5
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classroom where we teach and learn, but in our minds which are engaged in guiding educational
activities” (Dewey, 1929, p. 32).
Consequently, in order to meet teachers’ needs effectively, their professional development,
including their teaching practice, should focus on their thinking and students’ learning
(Whitcomb, Borko, & Liston, 2009). This is one of the reasons why teachers today throughout
the world are encouraged to engage in individual research or in collaboration with their peers
in classrooms and schools where they teach in order to find solutions to problems they face in
their everyday life. In the past decade, most of the studies were focused on benefits of such an
engagement. Thus, teacher participation in research helps them to be more ‘changeable’ and
more open towards new ideas and external authorities (Schmuck, 2009) to be more active and
have more confidence on their own to cope with difficult situation that may arise during their
teaching experience (Zeichner, 2003), to be more creative and face unknown solutions and
challenges as a result of experimentation, discovery and modification (Sagor 2010).

Literature on teacher professional development in the last years has perceived teacher
development not as training done to teachers but rather involvement of teachers in their own
growth. It could be done by having teachers change their views on students’ learning by
challenging their actual knowledge they have on teaching and learning (Megwan 2010). In
some other cases, action research is perceived as a form of continuous professional
development and a way to promote life-long learning (Cain & Milovic, 2010). Thus, action
research has a multiple role. Research enables teachers to better understand their own jobs, to
be better informed about problems and increase their commitment to find out ways to overcome
them. Action research can serve as an organizational strategy which keeps teachers active and
engaged in some special contexts. When ‘teachers act as researchers, the research then becomes
part of their role’ (Bogdan & Biklen, 2007, p. 244) and an engagement in their educational
process.

Research Methodology

Participants
6
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Participants in this study were master students enrolled in Curriculum and Teaching and
educational Leadership Master Programs. At the same time, participants in this study were
working as in-service teachers and/or as managers/administrators in various school institutions.
Thirty students of the first generation 2010/2011 and 24 students of the second generation
2011/2012 attended the action research course. To participate in this research study, we
selected only those students who implemented research projects with their own students in
schools and responded to the open-ended questionnaire. Thus, 14 Master students of the first
generation, and 10 students of the second generation participated in the study. Their
participation was determined based on their readiness to respond to the open-ended
questionnaire, which was sent through email. Their ‘reflective writings’ and “research project
reports’ were also analyzed as part of the assignments implemented during the summer-term
course in respective academic years in 2011 and 2012.

Data Collection and Analysis

Data were collected during the implementation of the course and after its completion with
students who attended the action research course in academic years 2010/2011 and 2011/2012.
Reflective writings and research project reports, which students implemented in their
classrooms, were also part of course requirements; while the questionnaire with three openended questions was sent to student-teachers through email after course completion. Questions
were linked with the perceptions participants had about the impact of their research project in
their teaching practice. The questionnaire also addressed the dimensions of collaboration as
part of the course activities, especially the involvement of “critical friends” and the overall
influence of these research projects on student achievement and in their own professional
development.

Participants who responded to the open ended questionnaire were selected to continue the study
by examining their reflective writing and research reports. In order to understand and analyze
the data from three various sources, the inductive strategy for data analysis was employed.
‘Diving into data details and specifics in order to discover important patterns, themes and
relationships starts by exploring them first and then confirming them’ (Patton, 2002, p. 41).
Data were analyzed into two phases. In the first phase, all data were analyzed separately and
7

Developing Action Research for Developing Teachers in Kosovo

in detail. Then the data was read again and in parallel the initial coding was done. The codes
were recorded in a separate table in a form of a summary or emerged patterns and themes. The
table with identified patterns presented an effective tool for the researcher to do a better [axial]
coding in the second phase, and build connection between codes and initial categories. Through
axial coding, all ‘patterns’ were grouped together in order to generate ‘themes’, and similarities
and differences of participants’ comments were identified (Patton 2002). This triangulation of
qualitative data provides for valid and reliable findings. The data coding was performed by
both authors independently in the first time. After the first coding exercise, the authors
discussed the experience and results and then agreed on the approach to be taken as a final
method of coding the data.

Findings

Coded data were organized in a table in order to identify themes, which integrate all issues
identified from the three sources of data. Data from the questionnaire along with the
triangulation of data from three other sources served as the starting point for defining themes.
The data analysis led towards creating four themes (Table 1): a) Improving teaching practice;
b) A tool to identify student needs; c) Reflecting on oneself as a research practitioner, and; d)
Collaboration with ‘critical friends’.

Table 1
Summary of Categories and Themes that Emerging from the Data
Data sources

Patterns (open coding)

Reflective
writings

- Action research helps teacher to improve their
classroom practice;
- Searching new experiences;
- Changing the way of work with own students;
- A ‘different’ way of work, non-routine, which
motivates students to learn more.
- Efforts to identify difficulties in classroom, and
then overcoming them;
- New experiences and various classroom
practices – more possibilities for creative work;

Research
projects

Themes (Axial
Coding)
Improve teaching
practice
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- Positive changes and better students’
achievement
- ‘Action plans’ helped motivate students;
- An important factor in quality enhancement in
education;
- Feedback provided which enable modification
and change of planned activities;
- Discussion with ‘critical friends’ – support for
selecting suitable classroom activities.
Questionnaires - Intervene to make change occur;
- Collect facts to change;
- Possibility to implement various actions;
- Situation analysis and various behaviors;
- Positive changes for the self and for the school.
- Activities tailored to students’ needs;
Identification of
- Activities which overcome students’ learning
student needs
difficulties;
- An increase in students’ engagement.
Research
- Adapting methods to suit students’ needs;
projects
- Careful in selecting activities, which are both
easy to do and interesting for students.
Questionnaires - More committed towards students;
- Identifying the real situation of all students;
- Fairs student assessment.
Reflective
writings

Reflective
writings

- Undertakes new initiatives without any Reflecting on
hesitation;
oneself as a
- Power and self-confidence to act;
researcher
- Searcher of ‘other’ experiences;
- Motivation and the will to achieve;
- Fruitful, a good stimulator;
- Involvement in action research provides
satisfaction – you feel like a real researcher;
- Self-assessment process.
Research
- Encouraging for further work;
projects
- Responsible for changes;
- More open investigator;
- Reflecting for my own work and my ‘critical
friends’.
Questionnaires - Interesting experiences;
- You feel a step forward as a professional;
9
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- Preparing for new research;
- Learning by doing;
- I appreciate my own work and seek for
suggestions from my colleagues.
Reflective
writings

- Action research an opportunity to collaborate;
Collaboration
- Collaboration with ‘critical friends’ provides for with ‘critical
self-confidence;
friends’
- Decisive and a critical approach towards
problems;
- Collaboration splits the work among
collaborators, but it is more effective;
- ‘Critical friends’ are valuable.
Research
- ‘Critical friends’ are a good example of
projects
collaboration;
- A better assessment when working together;
- Help in research validity.
Questionnaires - Critical reflection;
- Systematic analysis among peers;
- ‘Critical friends’ collaborators and guides;
- Exchange of experiences;
- Critical friends are facilitators and supporters.

Action Research and Improvement of Teaching Practices

After completing projects in their classrooms, participants in this study saw action research as
an opportunity through which they could implement changes not only in their classrooms, but
also in the schools they work. Continuous reflection on their work enables them to identify
strengths and weaknesses associated with their teaching practice. On the other hand, their
careful analysis of various classroom situations and students’ behaviors, including their
collaboration with ‘critical friends’, enabled them to undertake new initiatives and finding
appropriate solutions to problems. Teachers expressed that:
‘Action research is an investigation of new experiences and a very good way to
implement them in our classrooms’.
‘Action research can become an important factor to improve quality of education
in our school system’.
10
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‘Real change does not occur overnight, but through an ongoing feedback process,
continuous actions, assuming responsibility and deep thinking of teachers
themselves and those within the school system, including outside supporters’.
Research cycles implemented in the classroom, including ongoing collection of facts and their
analysis, careful planning and organization of ‘activities’ were part of teachers’ project
processes. Their analyses indicate that projects implemented in their classrooms had a
significant positive impact on the improvement of teaching practices as well as on student
achievement. It also motivated them to use this methodology as part of their teaching process.
Most of student teachers expressed that action research provides ground to test different
teaching and learning practices in order to improve student achievement. One teacher stated
that ‘this new approach requires analyzing continuously the causes of problems and act on
time in order to improve my students’ achievements’. Another one recognizes that along
improvement of students’ achievements in her classroom, new practices provide for more
creativity, to further emphasize that ‘implementation of activities under action plans is
something new and working with students become more attractive’. Another important aspect
indicated by students was that they do more in-depth literature review and better connection
between ‘theory’ and teaching and learning practice. Problems treated in some of students’
research projects were in line with their theoretical analysis and classroom practical approach.

Action Research as a Tool to Identify Student Needs and Enhancing their Achievement
Identification of problems in classrooms was the starting point of student teachers’ research
projects. In most cases, they were related to identifying students with learning difficulties, or
behavior problems. Thus, research planning was student-centered and identified activities that
would best suit their needs. One student teacher, who investigated learning difficulties in
understanding of fractions, reported: ‘Doing research in my classroom helped me to find out
new ways of teaching, which facilitated students’ learning and understanding of fractions’.
Another teacher, who prior to her research was concerned with the lack of interest among her
students for reading school required novels, said: ‘Action research gave an answer to my
concern and had a positive impact on students’ interest to read novels’.
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Concerns expressed by teachers are of various natures. However, unfolding them carefully and
implementation of all action research steps in almost all cases had positive impact on student
results. Following are some of the opinions of student teachers related to the impact of action
research on student needs and enhancement of their results.
‘It is a good feeling for a teacher when he/she observes that students’ spelling
mistakes decreased by half within a very short time’.
‘Out of my experience, I would suggest to all teachers who are familiar with their
students to foster new working methods so that they are suitable for their students’.
‘These research findings encouraged me to further continue with a new research
phase, by following up the same methodology and focusing in the sustainability and
further development of values, students’ positive attitude towards physical and
social environment’.
‘All students are now more active in their classrooms; they feel free and equal
participants in teaching’.
‘Teachers should be always careful when selecting classroom activities so that
students are exposed to a better and more interesting learning’.
Action research was the first experience, but highly effective, for student teachers. One of the
students writes: ‘Action research helped me to become more familiar with my students and
their problems’. Another student stated in his report that action research is a stimulating tool.
Presenting his research project, he showed encouraging results about his students with learning
difficulties who improved significantly their writing. ‘The results achieved through action
research motivated me to start over again with a new cycle of activities with other students
who are already identified as students with writing difficulties’.

Reflecting on Oneself as a Researcher

Direct involvement of student teacher in making changes in their classroom indicated that they
were not only of ‘professional’ nature, but of ‘emotional’ one as well. Careful planning of all
activities, and systematic observation of students’ progress, were crucial in overall classroom
achievement. Qualitative measurement and analysis of students’ research projects, and
continuous improvement of their results, was a motivation for many teachers to further
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continue with similar measures in the future. They saw action research as an important tool in
their work, and think of it as an integrated part of teaching and learning process.
‘Having in mind the results of my own work, I can conclude that action research is
fruitful - a motivator and a stimulus for my work’.
A significant issue which resulted from the analysis of the data related to the impact of action
research on student teachers themselves was their awareness on assuming responsibilities for
‘changes’ in their own classrooms.
‘Now, I do not see the problems as I used before. I intervene myself to make a
change and at the same time I collect facts on the effect of those changes in my
classroom’.
‘I learned a lot by doing. When you assume responsibilities for change, you are
more motivated for work’.
This new experience, according to student teachers, encouraged them to try new things, plan
on their own and judge their value. Research projects were a stimulus and motivator for them
to undertake new initiatives; while for some others, it was a self-assessment process, which
resulted in satisfaction.
‘Action research provided a good professional tool to investigate my own self, how
do I work and the way I do things’.
‘Enthusiastic teachers are those who turn the wheel of change, by showing their
readiness to undertake quality actions in their classrooms’.
‘Action research made me a ‘researcher’. Now, I have more confidence and feel
more powerful to act’.
‘To be a researcher is a real satisfaction. You feel yourself one step forward as a
professional’.
Action Research and Collaboration with ‘Critical Friends’

Systematic reflection on steps undertaken and implemented in classroom and discussing them
with ‘critical friends’ as one of the planned components of the research course was a good
example of collaboration according to student teachers. They indicated that this collaboration
13

Developing Action Research for Developing Teachers in Kosovo

was of multiple values since they felt more secure to take decisions and had a more critical
approach towards problems they faced during the research problem.
‘When I collaborate with ‘critical friends’ I feel more secure in the work I do’.
‘Regular communication with ‘critical friends’ is a fundamental part in conducting
research projects – it is an extraordinary help’.
‘This form of collaboration takes teachers out of their ‘professional isolation’,
makes them more open, makes them investigators and change agents of their
teaching practice’.
From teachers’ experience in collaborating with their peers, it turns out that ‘critical friends’
are those who enable a real and true collaboration from which everyone wins.
‘Collaboration in research projects is real. We are more responsible for the work
we do, and we do not benefit on the detriment of the person with whom we
collaborate’.
Exchange of experiences and systematic analysis of problems and their possible solutions with
peers is one of the values of collaboration in projects involving action research. This type of
collaboration enhances the quality of the work, and the reliability of results. Therefore, student
teachers qualified ‘critical friends’ as ‘guides’, ‘facilitators’, ‘supporters’, ‘critics’ and ‘true
friends’.
‘Advice from critical friends helped me crystallize my ideas; they helped me keep
on track throughout the research process. Their suggestions and ‘criticism’ was
indispensable for the implementation of my project’.

Discussion and Conclusion

This paper aimed to examine student teacher perception on their role as researchers and the
impact of action research on their professional development. Implementation of action research
projects by student teachers themselves impacted positively not only their reading habits, but
their ability to interpret, clarify and ‘criticize’ formal research works (Frankel, Wallen, &
Hyun, 2012). In addition, changes and ‘action’ plans to improve their teaching were based on
14
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professional reflections of their own research (Schmuck, 2009). Careful planning of all
research steps, interpretation, evaluation and then ‘modified’ plans were valuable sources to
improve student skills and achievements (Vula & Bërdynaj, 2011).

According to Sagor (2010), involving teachers in research work enables them to experiment,
discover and modify their actions and activities in their own classrooms and this research
proved this to be true. The ‘modified’ plans of teachers involved in action research were crucial
in all student teacher projects. Student achievements presented through student teacher research
projects showed that these ‘actions’ and steps implemented during the action research project
enabled significant improvement of student achievement and raised their motivation to learn.

While examining the impact of some school-based research work on teacher professional
development, Zeichner (2003) noted that involving teachers in doing research fosters selfconfidence in their actions to support their student learning; they become more active in facing
difficult situations in classroom settings and consider research finding and results, beyond their
own experience, to further examine their own teaching practice. Findings in this research also
indicate that when teachers act as researchers, then research projects become part of their own
work (Bogdan & Biklen, 2007), and a tool to solve indentified problems in their classrooms.

Involving student teachers in research work has been a new experience for Kosova teachers.
Findings of this study indicated a positive impact of action research practice in many
dimensions and they should be examined in the particular education context.

Figure 1. Levels of Developing Teacher Research
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Figure 1 above indicates the three levels that are related to developing teacher research in the
form of action research. Firstly, action research as a method used by student teachers had a
positive impact on teacher effectiveness and student learning. Secondly, action research
fostered a research culture, which enhanced teachers’ self-confidence so that they assumed
responsibility to find ways and suitable methods in their teaching practice. Thirdly,
collaboration with ‘critical friends’ served as a tool to validate their research projects.

Given the experience of the student teachers in this course, it becomes clear that teacher
education in one way and school context on the other are of critical importance in determining
the quality of change processes teachers are engaged in. Teachers are those who enable
development of effective programs, which foster ‘careful involvement and proper decision
making by teachers themselves in order to create, implement, reflect and modify their teaching
practices’ (Stringer, 2004, p. 173). In conclusion, this research suggests that teacher education
programs, both pre-service and in-service, should be teacher-centered and enable teachers to
become researchers in their own classrooms and schools. The development of teacher research
should be considered with care against the specific context. The education environment in
which teachers’ work is placed should be seen as crucial in the sense that the adoption of
‘critical friends’ concept, the support and demand on teachers to engage in classroom research
are of paramount importance. These should be addressed from a systemic perspective and
within the efforts of changing school teaching rather than as an isolated teacher development
action.
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Genişletilmiş Öz
Devlet olma durumunu 2008 yılında netleştiren Kosova, yeni bir ülke olarak, toplumsal,
kültürel ve siyasi gelişmeleri karşılamak amacıyla, dahası Avrupa ve küresel süreçlere
entegrasyona olan toplumsal heves sebebiyle, eğitim sisteminde birkaç reformdan geçmiştir.
Kosova eğitim sisteminin çabası, öğretmenleri geliştirme araştırmaları odaklıydı. Fakat
Kosova okulları bağlamında sınıf araştırmaları çalışmaları sınırlıdır. Çalışma iki ana noktaya
odaklanmıştır: profesyonel yansıtma ve araştırma bazlı uygulamalar (Schmuck, 2009).
Çalışmamızda yer alan öğretmenler, Priştine Üniversitesi, Eğitim Fakültesi, Yüksek lisans
düzeyinde, eylem araştırması eğitimlerinin bir parçası olarak, araştırmalarını kendi sınıflarında
yürütmüştür. Çalışma, öğretmenlerin, bir araştırmacı olarak, yaşıtlar arası işbirliğini teşvik
etme yanı sıra sınıf içi öğretim uygulamalarını geliştirmedeki, özgüvenleri ve rolünün
artmasında, eylem araştırmalarının etkisini araştırmaktadır. Bu çalışmayı yöneten soru:
Öğretmenlerin kendilerini araştırmacı olarak algılamalarında ve profesyonel gelişmelerindeki
eylem araştırmanın etkisi nedir?
Çalışma verileri, 2010/2011 ve 2011/2012 akademik yılları arasında eğitim gören öğrencilerin,
Eylem Araştırma eğitimi uygulanması ve tamamlanması sonrasında toplanmış olan verilerdir.
Eğitim zorunluklarının bir parçası, öğrencilerin sınıflarında uyguladığı, yansıtıcı yazı ve
araştırma projesi raporlarıdır; ayrıca üç açık uçlu sorulu form, öğretmen öğrencilere elektronik
posta aracılığıyla gönderilmiştir. Öğrenciler tarafından yapılan yansıtıcı yazılar, açık uçlu soru
formları ve araştırma raporlarında toplanan nitel veriler tümevarım yöntem aracılığıyla
incelenmiştir. Veri kodlaması, bu çalışmanın yazarları arasında sürekli iş birlik ve ortak
kodlama düzeniyle yapılmıştır.
Veri analizleri, öğretmenlerin araştırma çalışmasını nasıl anladıkları sorusuyla ilgili, dört konu
belirlemeye yöneltmiştir: a) öğretim uygulamasını geliştirmek; b) öğrenci ihtiyaçlarını
belirleme şekli; c) araştırma uygulayıcısı olarak kendine yansıtması ve d) ‘eleştirel
arkadaşlarla’ işbirliği. Birincisi, öğrenci öğretmenler tarafından kullanılan bir yöntem olarak
eylem araştırması, öğretmen etkinliği ve öğrenci öğreniminde olumlu etki yapmıştır. İkincisi,
eylem araştırması, öğretmenlerin özgüvenini arttırarak, öğretim uygulamalarında uygun
yöntem bulmaları sorumluluğunu arttırmış ve araştırma kültürünü teşvik etmiştir. Üçüncüsü,
‘eleştirel arkadaşlarla’ olan iş birlik araştırma projelerini doğrulamak aracı olarak yaramıştır.
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Çalışma, öğretmen eğitimi ve okul şartları bu konuda en önemli olduğunu ve gereksinimlerin
öğretmen araştırmalarının gelişimini yalıtılmış bir faaliyet olarak görülmesini önlediğini
sonucuna varmıştır.
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