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The Relationship Between Classroom Management Styles of Pre-Service Teachers and
Their Attitude of Teaching Profession

Ogretmen Adaylariin Simf Yénetimi Stilleri ile Ogretmenlik Meslegine iliskin Tutumlar
Arasindaki Tliski

Ebru Oguz!

Abstract: The aim of this study is to determine the relationship between classroom management styles of
pre-service teachers and their attitude towards the profession of teaching. In this study, the “attitudes and
beliefs on classroom control inventory” (ABCC) and the “attitude of teaching profession scale” were used.
Two hundred eighty-one pre-service teachers who continued pedagogical formation training in the 2011-2012
academic year participated in the study. Descriptive statistics, Pearson product-moment correlation and
simple linear regression analysis were used in analysis. It can be seen that pre-service teachers adopt a more
controlling interventionist style on the dimension of instructional management. However, they prefer a non-
interventionist style on the dimension of people management. The results of the Pearson correlation analysis
showed that there is a significant relationship between the attitude towards the profession of teaching and the
attitude towards classroom management; and between the dimension of instructional management which is
the sub-dimension of the belief scale, and people management. According to the results of a simple regression
analysis, the attitude towards the profession of teaching significantly predicted instructional management and
people management.
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Ozet: Bu calismanin amaci, 6gretmen adaylarinin sinif yonetimi stilleri ile 6gretmenlik meslegine iliskin
tutumlan arasindaki iliskiyi ortaya koymaktir. Aragtirmada sinif yonetimine yonelik inang ve tutum 06lcegi
(ABCC) ile ogretmenlik meslegine iligkin tutum 6lgegi kullanilmistir. Arastirmaya 2011-2012 6gretim
yilinda pedagojik formasyon egitimine devam eden 281 dgretmen aday1 katilmistir. Veri analizinde betimsel
istatistik, pearson momentler ¢arpimi korelasyonu ve basit dogrusal regresyon analizi kullanilmustir.
Ogretmen adaylarinin ders yonetimi boyutunda kontrol odakli ve miidahaleci stili daha ¢cok benimsedikleri;
insan yonetimi boyutunda ise miidahaleci olmayan stili daha ¢ok benimsedikleri goriilmektedir. Pearson
korelasyon analizi sonuglari, 6gretmenlik meslegine yonelik tutum ile sinif yonetimine yonelik tutum ve
inang Olceginin alt boyutu olan ders yonetimi ve insan yonetimi boyutlar1 arasinda anlaml iligki oldugunu
gostermektedir. Basit dogrusal regresyon analizi sonuglarina gore ise 6gretmenlik meslegine iliskin tutumlar,
ders yonetimi ve insan yonetimini anlaml olarak yordamaktadir.

Anahtar kelimeler: Swuuf yonetimi, mesleki tutum, 6gretmen

INTRODUCTION

Classroom management refers to actions taken to create and maintain a learning environment
conductive to the attainment of the goals of instruction (arranging the physical environment of the
classroom, establishing rules and procedures, maintaining attention to lessons, and engagement in
academic activities) (Brophy1988; Evertson and Weinstein, 2006). Teachers carry out a number of
specific tasks. They must develop a caring, supportive relationship with and among students; organize
and implement instruction in ways that optimize students’ access to learning; use group management
methods and encourage students’ engagement in academic tasks; promote the development of students’
social skills and self-regulation; and use appropriate interventions to assist students with behaviour
problems (Evertson and Weinstein, 2006).
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Classroom management can be defined as the ability to coordinate elements such as organizing
resources, forming an effective learning environment, monitoring student improvement and anticipating
student problems (Terzi, 2002). Every word a teacher says and every action a teacher does while in the
classroom is considered a part of managing his/her classroom. Comprehensive classroom management
encompasses efficient organization of material, seating plans and charts, keeping an up-to-date grading
system, effective instruction, being aware of the students’ needs and characters, assessing students’ work
and performance, managing students’ behaviour, and having a positive attitude (Reed 1991; Scully 1996;
Wragg 1995 cited in Youseff, 2003).

Classroom management is one of the areas in which pre-service teachers want to improve
themselves. The fact that teacher candidates have the knowledge in maintaining student motivation,
being able to handle disruptive behaviours and discipline problems that can arise in the classroom is a
significant aspect of teacher training programs. It can be said that it is essential for a teacher candidate to
have both personal and professional classroom management skills, such as establishing classroom rules,
drawing students’ attention, using motivational tools effectively, having communication and empathy
skills, and creating a positive learning atmosphere. Candidates’ perspectives about the teaching
profession, what the profession means to them, like children, and most importantly like teaching affect
their attitude and management style understanding that they can apply in the classroom.

A pedagogical formation program is a certificate program that is required to become a teacher and
enables the pre-service teachers who are continuing their education and/or graduated from other
departments other than education faculties to understand the teaching profession and provide them with
professional knowledge and skills. In Turkey, teacher-training programs include three subdimensions
such as: matter of the field, general culture, and knowledge of the teaching profession.

Yalginkaya (2003) states that the teacher is expected to prepare for teaching, create and maintain
rules and processes and teach them, organize lecture materials, maintain the learning atmosphere, and
make students behave unproblematic. If teachers do not have effective skills in classroom management
or they lack of self-confidence in managing their classrooms, disruptive student behaviours can create
anger, pressure, and the tendency to use strict and punitive discipline methods, and they focus on the
subject area more than student improvement (Basar, 1999). The difficulties in classroom management
that teachers face are a result of the teachers, as well as students and classroom structure. Problems due
to the teachers can be reflected as the forms of a teacher’s management and teaching styles, having low
expectations from students, the teacher’s personal characteristics and the perceptions of the student’s role
(Oztiirk, 2002).

Beliefs regarding classroom management vary among teachers and play an important role in
effective instruction (Martin, Yin and Baldwin, 1998). Martin et al. (1998) conceptualized classroom
management style as two poles: interventionist and non-interventionist. The non-interventionist
“presupposes the child has an inner drive that needs to find its expression in the real world”. At the
opposite end of the continuum are interventionists who emphasize “what the ordered environment does
to the human organism to cause it to develop in its particular way” (Martin et al 1998). The
noninterventionist is the least directive and controlling, while the interventionist is most controlling
(Savran and Cakiroglu, 2004).

The skill of controlling students in an educational environment is a crucial factor in reaching
educational objectives/goals. Most important is if the teacher cannot be effective in the classroom,
unacceptable/disruptive behaviours can waste valuable learning time. The teacher must be effective in
avoiding disruptive behaviours to reach instructional objectives. In this respect, the teacher must believe
in his/her own skills. Teachers should continue interacting with their students both in and outside of
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school (Metz 1978; cited in Brouwers and Tomic, 2000). If students believe that teachers do their best in
the classroom, they become motivated and participate in the activities asking more questions (Del
Guercio, 2010).

According to Wang et al. (1993), the most important factor that promotes student achievement is
classroom management. The most important element in effective classroom management is the teacher
because the teacher is the key element that determines, to some extent, and integrates all other elements
in the classroom. Having a positive attitude towards the profession, and developing more skills can be
regarded as necessities of classroom management. When the word “attitude” is defined as the integration
of ideas, emotions and behaviours, it can be said that a negative attitude can cause an increase in negative
behaviours (Kagitcibasi, 1993). Students are affected by the attitude and the behaviours of the teacher, as
well as the information/knowledge he gives. A teacher’s negative attitude can cause students to exhibit
inappropriate behaviours in terms of the learning environment. For example, teacher behaviours such as
scolding, humiliation, and more importantly, using corporal punishment can be explained as teachers’
negative attitudes (Goziitok, 1992). This means that teachers’ mentality, emotional reactions, and various
habitual actions influence students. Most of the time, students pay attention to the teachers’ approach to
the subject, their way of interpreting incidents, their attitude, and are influenced by them (Varis, 1994).
On the other hand, the impression that student behaviour creates in teachers is very effective in
evaluating student behaviours and preparing responses to them (Kiilahlioglu, 2000). When considered
from this perspective, many incidents arise that can result in situations where the teacher is annoyed by
student behaviours or overreacts to them by losing control and behaves in a way that they lose their
professional identity. In one study, which was conducted about teacher attitudes towards disruptive
student behaviours in the classroom, it was observed that more than half of teachers were on the
threshold limit, which means somewhere between a positive and negative attitude in respect to the
attitude towards disruptive behaviours. This situation suggests the possibility that a great majority of the
teachers can exhibit either positive or negative attitudes when necessary (Tanhan and Sentiirk, 2011).

Creating a positive learning atmosphere and implementing discipline in the classroom are among
the most important and threatening problems of new teachers (Evertson and Weinstein, 2006). Evertson
and Weinstein (2006) gathered the studies on classroom management under the following topics: (1) The
effects of the interaction between teachers and students over classroom management; (2) The
consequences of teachers’ management decisions and practices over social, moral, and emotional
developments of students; (3) The negative aspects of classroom management strategies based on reward
and punishment in terms of the learning atmosphere; (4) The role and importance of student
characteristics in classroom management.

In this study, classroom management styles were examined under two dimensions as instructional
management and people management. The dimension of instructional management encompasses an
extensive course procedure, and structuring daily routines and distribution of materials (Martin et al.,
1998). Teachers' perceptions about the subject determine their behaviours in the classroom. Teachers’
perceptions are affected by their experiences, implicit knowledge, self-esteem, education belief and
knowledge, and problem solving skills (Mertz and McNeely, 1991; Martin et al., 1998). The orientation
of students in pairs and in group work, monitoring their learning behaviours, distribution of class
materials, seating plan and organizing in-class routines need to be done by the teacher (Savran and
Cakiroglu, 2004).The people management style deals with how to develop teacher-student interactions,
and accepting students as individuals (Martin et al. 1998). Teachers create opportunities for students to
develop their daily routines and allow them to judge their own work. Teachers allow students to decide
where to sit in class and create opportunities to develop their own interests (Savran and Cakiroglu, 2003;
2004).
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This study was conducted to determine the relationship between classroom management styles of
pre-service teachers and their attitude towards the profession of teaching. In line with this objective,
answers to the following questions were sought:

(1) What are the classroom management styles of pre-service teachers?

(2) What is the attitude of pre-service teachers towards the profession of teaching?

(3) Is there a significant relationship between classroom management styles of pre-service teachers
and their attitude towards the profession of teaching?

(4) Is the attitude of pre-service teachers towards the profession of teaching a significant predictor
of classroom management styles?

METHOD

In this study, which was conducted in the screening model, the relationship between classroom
management styles of pre-service teachers in Turkey and their attitude towards the profession of teaching
was presented.

Study Group

The study group was formed with 500 students who graduated from eight different departments and
were continuing pedagogical formation program in the 2011-2012 academic year at 19 Mayis
University. However, only 281 pre-service teachers participated in the study voluntarily. Nearly 187
(66.5 %) of the participants were female and 94 (33.5%) were males. A majority of the participants,
72.6%, were in the 20-25 age range. The subject breakdown is as follows: maths 73 (26%), Turkish
language and literature department 62 (22.1%), biology 32 (11.4%), theology 30 (10.7%); history 24
(8.5%); geography 20 (7.1%), chemistry 20 (7.1%) and 20 (7.1 %) from the physics department.

Data Collection and Processing

The ABCC Inventory, an instrument designed to measure teachers’ perceptions of their classroom
management beliefs and practices, consists of 26 Likert format statements. Within this inventory,
classroom management was defined as a multi-faceted construct that includes three broad dimensions:
Instructional management, people management, and behaviour management. Each scale was derived to
assess a continuum of control ranging from interventionist to internationalist to non-interventionist. After
reverse scoring of some items endorsing non-interventionist expression, high subscale scores indicate a
more controlling, interventionist approach while lower scores are indicative of a less controlling belief in
classroom management style. After using the principal component analysis, some of the items were
deleted and the final modified version of the ABCC Inventory included two scales: the instructional
management scale including 12 items; and the people management scale including 8 items. The
reliability coefficient for the two scales was .71 and .73 for instructional management and people
management, respectively. Higher scores indicate a more interventionist (controlling) approach, while
lower scores are indicative of a less controlling ideology in that dimension of classroom management
style (Savran, 2002; Savran and Cakiroglu, 2003; Savran and Cakiroglu, 2004; Yilmaz, 2009). Inventory
responses were labelled as follows: 1-Strongly disagree, 2-Disagree, 3-Agree and 4-Strongly agree.

The Attitude Scale towards the Profession of Teaching, a single dimension Likert type scale with 5
points, was originally developed by Ustiiner (2006). The scale includes 34 items about pre-service
teachers’ attitudes towards the profession of teaching. Among them 24 items, represent positive attitudes,
while 10 of them represent negative attitudes. When the negative items are scored in the opposite way,
the maximum potential total score is 170 and the minimum potential total score is 34. Higher scores from
the scale indicate positive attitudes towards the profession of teaching, while it indicates negative
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attitudes towards the profession of teaching as the score decreases. The concurrent validity of the scale
was .89. As for the reliability, the reliability coefficient of the scale in terms of its score stability is .72
and internal reliability coefficient is .93 (Ustiiner, 2006).

Data Analysis

Descriptive statistics were used to determine personal information and evaluate the answers given to
the questions in the scale. The Pearson product-moment correlation and simple linear regression analysis
were used with the purpose of finding answers to research questions. When the total score is high, it
indicates a more controlling interventionist classroom management; when it is low, it indicates (less
controlling) non-interventionist classroom management style (Savran and Cakiroglu, 2004).

RESULTS

In Table 1 presents the results of descriptive statistics related to the views of pre-service teachers on
classroom management and on their attitude towards the profession of teaching.

Tablel: The views of pre-service teachers on classroom management styles and their attitude towards the

profession of teaching
Score N X Ss K

XK
Instructional Management 281 36.52 4.21 12 3.04
People Management 281 29.80 3.51 10 2.98
Professional Behaviour 281 89.08 10.61 34 2.62

As can be seen in Table 1, while the total score of the participants in the instructional management
dimension is (X=3.04), it is (X=2.98) in people management dimension. This situation indicates that
pre-service teachers prefer the controlling interventionist style more in the dimension of instructional
management; however, they prefer the non-interventionist style in the dimension of people management.
When the attitude scores for the profession of teaching were examined, it can be seen that pre-service
teachers have a moderate attitude towards their profession.

The Pearson product moment correlation was used to find the answer to the question: “Is there a
significant correlation between classroom management styles of pre-service teachers and their attitude
towards the profession of teaching?” According to this, there is a significant correlation between pre-
service teachers’ attitude towards the profession of teaching and instructional management (r= -.173,
p<.01) and people management (r= -.263, p<.01).

Whether the attitude of pre-service teachers towards the profession of teaching is a predictor of
classroom management styles was tested using simple linear regression analysis. The findings are
presented in Table 2.

Table 2: Simple linear regression analysis of whether the attitude of pre-service teacher towards the profession of
teaching predict classroom management styles

Variables B t P R R?
Instructional Management -.157 -2.745 .000 .307 .094
People Management -.253 -4.561 .000 .263 .069
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According to Table 2, the results of a simple linear regression analysis show that the attitude
towards the profession of teaching significantly predict instructional management (R?= .094) and people
management (R%= .069). In the regression analysis, instructional management accounts for 9.4 % and
people management accounts for 6.9 % of teaching attitude scores.

DISCUSSION and CONCLUSION

According to research findings, pre-service teachers adopt a more interventionist style in
instructional management but a less interventionist style in people management. Similar results were
obtained in a study by Yilmaz and Huyugiizel-Cavas (2008). According to Y1lmaz and Huyugiizel-Cavas
(2008), pre-service elementary teachers have high scores indicating a more controlling, interventionist
approach. Results showed that pre-service elementary teachers also tend to be more interventionist on
this scale. Statistical analyses related to pre-service teachers’ classroom management beliefs changes
before and after teaching practice revealed that there was a statistically significant difference on both
instructional management and people management subscales of the ABCC inventory with regard to
teaching experience. While pre-service teachers’ beliefs related to instructional management decrease
with teaching practice, their people management beliefs increase with teaching practice. Pre-service
students’ instructional management beliefs partially tend to shift from the interventionist to the
interactionist approach. However, their people management beliefs became more interventionist through
teaching experience (Yilmaz and Huyugiizel-Cavas, 2008). According to Yilmaz (2009), pre-service
secondary science and mathematics teachers had non-interventionist styles on the People management
subscale, whereas they had interventionist styles on the Instructional management subscale. In similar
studies (Savran and Cakiroglu, 2003, 2004, 2007), the same results were recorded. Pre-service teachers
or new teachers generally believe they can efficiently teach by over-controlling. In case of classroom
management failure, pre-service teachers generally prefer an interventionist style, thinking they will be
unsuccessful in other educational activities (Y1lmaz, 2009).

Interventionists believe that the environment and/or external conditioning ultimately shape the
development of a child. As a result, these instructors assume full control of the students' environment by
setting strict rules and following through with consequences if inappropriate behaviour occurs. These
teachers generally have more experience, are older, and place emphasis on authority. Their expectations
for the pupil are made clear. Routines are well established, and systems are well organized.
Interventionists focus on modifying behaviour through reinforcement, conditioning, and material tactics
to reverse unacceptable behaviour. This model may prove beneficial for children with behaviour
problems and require routine, clarity, and clear expectations to perform well. Non-interventionists share
a more humanistic approach. They believe students' behaviour is a direct reflection of internal processes
that need to be expressed. These internal feelings are a means to focus in understanding a child's
development. Unlike the interventionist style, minimal authority is administered, providing the student
more control of their environment and behaviour. These teachers tend to be empathetic, and are more
willing to compromise. Their approach is supportive vs. authoritative. Indirect tactics, such as visual
cues, are given to encourage the individual to self-correct unacceptable behaviour. This model may
prove beneficial to children who have an established locus of control, and can be trusted to self-regulate.
It affords them freedom and is the most rewarding (Paige, 2009).

In the study regarding classroom management skills conducted by Cubukgu and Girmen (2008), it
was observed that teachers find themselves sufficient at a medium level of mastering the subject matter
in their teaching field. Likewise, in a study that Akin (2006) conducted to determine the connection
between the classroom management skills of teachers and their job satisfaction, he stated that the
classroom management skills of teachers were generally at a low level. In addition, Yalginkaya and
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Tombul confirmed that classroom management skills of pre-service teachers were at a low level. Within
this aspect, the conclusions of these two studies are in accordance with each other. Besides, it was seen
that there was a positive significant correlation between the classroom management skills of teachers and
their job satisfaction.

Teachers see themselves sufficient in their knowledge of the subject matter in their teaching field
and creating a positive atmosphere in the classroom; however, they do not find themselves sufficient in
classroom management skills, such as planning and managing activities. In his study aimed to determine
the attitude and the behaviours of teachers towards classroom management, Okutan (2001) explained
that although the attitude and the behaviours of teachers generally changed/improved in accordance with
democratization, they displayed some traditional behaviour. Aydin and Akbaba (2001) presented that
teachers do not use some certain approaches of achieving discipline that exist in the body of literature;
however, they refer to their past experiences while achieving and maintaining discipline in class.

Martin and Baldwin (1993) stated that unqualified, experienced teachers are more interventionist
than experienced teachers. Tiirniiklii (2000) stated that especially inexperienced teachers who are new to
the profession have difficulties in dealing with unacceptable disruptive behaviour in the classroom.

When teaching professional attitude scores were examined, it is seen that teachers have a moderate
attitude towards their profession. A moderate attitude towards the profession could be an indicator of not
doing the profession voluntarily and willingly. Attitudes towards the profession of teaching can influence
the teachers to be more democratic or more autocratic. If they have a positive attitude towards the
profession, they can be more understanding towards their students. Graduating from an education faculty
or other faculties can affect the attitude towards the profession. Education faculty graduates have a more
positive attitude about the profession of teaching and professional requirements compared to graduates
from the faculty of science and letters. However, students of the faculty of science and letters have a far
higher degree of participation in the social prestige dimension of the profession (Simsek 2005).

Kartal (2009) found that the attitude of pre-service teachers towards the profession of teaching are
“low”. In a study that aimed to predict the correlation between professional attitude levels of pre-service
teachers and their anxiety levels, it was discovered that the professional attitudes of pre-service teachers
are positive but their anxiety levels are low; this proves that there is a negative significant correlation at a
low level between attitude and anxiety (Dogan and Coban, 2009).

The attitude of teachers towards school and their students can affect students’ attitude towards
school and their learning. Therefore, it is important that teachers have a positive and high-level attitude
towards the profession. For instance, teachers are more likely to meet students’ individual needs and
abilities when they create a learner-centred classroom environment (Walker, Hoover- Dempsey, 2006).
Furthermore, the fact that the teachers cooperate with the families is important for students’ learning and
their personal growth. Teachers who have a high-level attitude towards the profession can establish
communication among the student-family-school trio more easily. The fact that pre-service teachers find
this profession suitable for their personality and life-styles, and that they are happy performing this
profession is important in order to be a role model for students. The fact that they do not regret choosing
this profession and enjoy teaching their students areindicators of a high and positive attitude towards the
profession. Some studies show that job satisfaction increases when teachers have chosen this profession
because they like teaching (Celep, 2002) and they want to be a teacher as a profession (Genger, 2002).

According to the results of the study, even if the attitude towards the profession is low, the attitude
of instructional management and people management can be explained. The attitude can affect whether
they are interventionist or non-interventionist in instructional and people management.
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