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Supervision is an evaluative, hierarchical, time-spanning intervention conducted by the more
experienced professional among colleagues on the development of the less experienced (Bernard &
Goodyear, 2019). Defined as a distinctive and qualitative intervention for professionals to be trained in
the field of mental health (Bernard & Goodyear, 2019), supervision is considered as one of the most
important components of a qualified and effective psychological counseling process (Tozlu Guldal,
Pusur, & Sayan, 2022). It is stated that the training of successful and professional counselors depends
on their passing through a competent and ethical supervision process (Blalock, Ybanez-Llorente, &
Morman, 2021). When the related literature is examined, it is seen that supervision defines an
intervention process with multifaceted components such as models, principles, interventions, ethics, and
evaluation processes (Borders & Brown, 2005). Accordingly, there are many supervision models abroad
and these models are grouped under certain headings. It is understood that among these groups under
which these models are gathered are psychotherapy-based supervision models (Alpher, 1991; Freeman
& McHenry, 1996); developmental supervision models (Bernard & Goodyear, 2009; Borders & Brown,
2005) and social role models (Bernard, 1979; Holloway, 1887). In Turkey, it is understood that such
models as the Micro Skills Supervision Model (Meydan, 2015), Developmental Comprehensive
Supervision Model (Eryi1lmaz & Mutlu, 2018), Differential Supervision Model (Ulker Tumlu & Ceyhan,
2021), Reflective Team Practice (Cekici, Avcr and Colakkadioglu, 2017), Structured Active Peer
Supervision Model (Tanhan, 2018), Peer Supervision Model (Amanvermez, Zeren, Erus & Buyruk
Genc, 2020) are applied in supervision processes. From this point of view, when compared with abroad,
it can be stated that the effects of different supervision models have been investigated in practice
especially in recent years, although they are limited in number.

Supervision makes a significant contribution to the development of psychological counselor candidates'
professional identities and their counseling skills and to transfer their theoretical knowledge into
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practice. In this process, it is emphasized the importance of handling critical and challenging situations
in a detailed and supportive way, which can be experienced by candidate psychological counselors at
the undergraduate level, especially at the beginning of their professional career, when evaluated from a
developmental point of view (Borders, 2016). Accordingly, while the supportive supervision of
counselors at this level can turn into an instructive experience for them and make them stronger
professionally, their being exposed to a destructive evaluation by ignoring their developmental level can
make them feel professionally inadequate (Tanhan, 2018). In this context, supervision is considered as
a basic requirement for the development of the less experienced counselor candidates, one of the
cornerstones of the education and development of counselors and an integral part of their education
process (Bernard & Goodyear, 2019; Meydan, 2019; Meydan & Kocyigit Ozyigit, 2016). In addition, it
is stated that supervision is one of the most important teaching tools in the competent training of
prospective psychological counselors (Meydan, 2015).

Studies show that receiving supervision in courses that include practice and are based on institutional
experience enables counselors to become more effective practitioners (Bernard & Goodyear, 2009;
Vallance, 2005; Worthington, 2006). As a result of the supervision process, it is understood that the
candidate psychological counselors’ awareness of the psychological counseling process has increased,
they have learned different intervention skills, and they have developed a deeper understanding of the
problems communicated by clients (Eryllmaz & Mutlu, 2018). Similarly, it is seen that supervision
process contribute to psychological counselor candidates’ case conceptualization skills, their use of
interventions and techniques, and the establishment of a therapeutic relationship with their clients
(Erbas, Koc, & Esen, 2020). When all these findings are taken together, the critical importance and
contribution of supervision in the training of a competent and qualified psychological counselor is
understood.

The American Psychological Counseling Association (ACA), the American Psychological Association
(APA), and the Council for Accreditation of Counseling and Related Educational Programs (CACREP)
have made it mandatory to receive supervision in practice and internship processes (ACA, 2014; APA,
2010, CACREP, 2016). For example, CACREP (2016) states that one hour of individual and one-half
hour group supervision is required each week for the sessions to be conducted during the internship
period.

ACA has specified many requirements and qualifications regarding supervision in its Counseling Ethics
Guideline. Accordingly, it is stated that supervisors should establish a professional relationship, where
appropriate boundaries are established, with the supervisee, and that they should know the supervision
models and base the supervision on these models theoretically and pedagogically, and they should make
fair, accurate and honest evaluations. In addition, monitoring the client's well-being, the professional
development of the counselor, and the situation regarding ethical and legal issues are also counted
among the supervisor's responsibilities (ACA, 2014). The Counselor Education and Supervision
Association (ACES), on the other hand, shows the responsibilities of supervisors regarding their
"supervising" role and states that the supervisor should implement supportive and educational activities
to improve the application of counseling theories and techniques to clients during the supervision
process (ACES, 1993).

Regarding the supervision processes in Turkey, it can be stated that the Individual Counseling Practicum
course, which includes practice and supervision in counselor education, has a content that candidate
counselors can gain experience in counseling and can benefit significantly in forming their professional
identity (Erbas et al., 2020). Additionally, under the title of "Education, Training and Supervision" in
the publication on the ethical codes of psychological counseling published by the Turkish Psychological
Counseling and Guidance Association (Turkish PDR-Der), the definition of psychological counselor
educators, these educators’ responsibilities, important issues about protection of the well-being of the
psychological counselor candidates, evaluation process, relations between educators and candidates,
boundaries and ethical issues related to multiculturalism are discussed. In addition to these, the
competence and responsibilities of the supervisor, the responsibilities of the candidates, the rights of the
clients and the situations that should be considered in the supervision relationship are explained (Meydan
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& Arslan, 2021). However, in Turkey, it is understood that the standards or conditions determined in
the field of supervision in psychological counselor education have not yet been established, there is no
standard model regarding the practices (Aladag & Kemer, 2016; Sivis Cetinkaya & Karairmak, 2012),
and universities carry out different practices in this area (Kemer and Aladag, 2013). This situation is
considered as a serious limitation in the training processes of counselors/candidate counselors trained at
both undergraduate and graduate levels (Ulker Tumlu & Ceyhan, 2021). Studies conducted in recent
years show that even postgraduate and doctoral counselors cannot receive qualified and sufficient
supervision despite their intense need, and that the supervision processes they go through are not similar
(Avci, Poyrazli, & Gencoglu, 2020; Oz Soysal, Uz Bas, & Aysan, 2016). In this context, it can be stated
that supervision and supervision practices are still a new field for Turkey. Researchers draw attention to
the limitations of the Turkish literature on this field (Kalkan & Can, 2019; Meydan & Kocyigit Ozyigit,
2016; Meydan &Kagnici, 2018). However, it can be stated that research on different topics in this field
has begun to increase. In the studies, it was determined that the topics such as the opinions of counselor
candidates for supervision, multiculturalism issues, components of supervision, supervision models,
supervision methods and techniques, effective supervision practices, peer supervision, the effect of
supervision on counseling self-efficacy, and critical events experienced in the process were discussed.
In addition to these subjects, it is seen that the subjects of supervision relationship, supervisor training,
current situation in Turkey and online supervision are also investigated (Aladag, 2014; Aladag & Bektas,
2009; Amanvermez et al., 2020; Atik, 2012; Atik, Celik, Guc & Tutal). , 2016; Atik, 2017; Atik & Erkan
Atik, 2019; Biiylikgoze-Kavas, 2011; Erbas et al., 2020; Kalkan & Can, 2019; Koc, 2013; Kocyigit-
Ozyigit & Islenen, 2016; Meydan, 2015; Meydan, 2019; Meydan & Kocyigit Ozyigit, 2016; Zeren &
Yilmaz, 2011).

In the light of the conducted studies, it is seen that the applications related to supervision processes in
Turkey, although common standards have not been established in universities yet, the importance of
supervision process and issues related to supervision have been discussed for more than 15 years (Atik
& Erkan Atik, 2019). However, it is known that supervision practices in undergraduate education, which
is the first level where psychological counselors are trained in universities, are mostly carried out by
research assistants due to the excess number of students and the insufficient number of academicians
conducting the course. Despite this, in the literature review, no descriptive research regarding research
assistants’ experiences and perceptions about the supervision process and how they carry out this process
has been found in Turkey. In this context, this research investigates the perceptions and experiences of
Guidance and Psychological Counseling research assistants who have not yet completed their doctoral
processes, who conduct Individual Counseling Practicum courses and contribute to the supervision
processes of candidate psychological counselors. It is thought that the findings to be obtained from this
research will reveal the positive and negative experiences and experiences of the research assistants in
this process and accordingly contribute to the determination of their needs regarding the process. In this
way, it is aimed both to make a description of current practices and to identify the needs for a more
effective and qualified supervision process for research assistants. In this context, the aim of this
research is to reveal and describe the existing situation by examining the perceptions, opinions and
experiences of the research assistants who provide expert support during the supervision process in the
Individual Counseling Practicum course in Turkey.

Method

This research was carried out as a phenomenology study, one of the qualitative research methods. In the
phenomenological method, the aim is to make sense of the common experiences of a group of
individuals by examining them (Creswell, 2020). Phenomenology studies aim to reveal how individuals
define their experiences about a certain concept or phenomenon, what their perspectives, perceptions
and ways of making sense towards this certain concept or phenomenon are (Rose, Beeby, & Parker,
1995). The phenomenon discussed in this research is supervision, and the supervision process carried
out in Individual Counseling Practicum courses has been examined in the context of the experiences and
perceptions and views of the research assistants involved in these processes.
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Study Group

In this study, the study group was formed by using the criterion sampling method, which is one of the
purposeful sampling methods. In the criterion sampling method, the aim is to reach the participants who
meet the predetermined criteria (Patton, 2014). Accordingly, three criteria were determined in the
selection of the participants, namely, being still working as a research assistant in the Guidance and
Psychological Counseling Department of a university, having a postgraduate education in the field of
Guidance and Psychological Counseling, and being actively providing supervision within the scope of
the Individual Counseling Practicum course. Individuals meeting these criteria were included in the
study. The study group consisted of 12 research assistants (6 females and 6 males) working in a total of
nine universities, one of which is a foundation and eight of which are state universities, located in the
Eastern Anatolia Region, Central Anatolia Region and Aegean Region of Turkey. The average age of
the participants is 32.41, and the participants actively carry out the supervision processes within the
scope of the Individual Counseling Practicum course. In this context, the supervisory experience of the
participants varies between 1-9 years. Demographic information about the participants is given in
Tablel.

Table 1. Demographic Information about Study Group

Participant Sex Age Marital Supervision Education University The Region
Status Experience  Level* Type that is where the
employed university is
located
P1 Male 32 Married 9 year Master  of State Eastern Anatolia
(M) Arts (M.A.)
P2 M 36 Married 4 year M.A. State Eastern Anatolia
P3 Female 31 Married 8 year M.A. State Central Anatolia
F
P4 I(: ) 38 Single 2 year M.A. State Central Anatolia
P5 F 31 Married 6 year M.A. State Central Anatolia
P6 F 32 Married 8 year M.A. State Central Anatolia
P7 F 32 Married 3 year M.A. State Aegean
P8 M 36 Married 5 year M.A. State Central Anatolia
P9 M 27 Married 5 year M.A. Private Eastern Anatolia
P10 M 31 Married 6 year M.A. State Aegean
P11 M 28 Married 5 year M.A. Foundation ~ Eastern Anatolia
(Private)
P12 F 35 Married 1 year M.A. State Eastern Anatolia

*All the participants are PhD students, and their PhD processes are in progress.
When Table 1 is examined, it is understood that 50% of the participants are women, 91.6% are married,
100% are continuing their doctorate education, and 88.8% of the universities studied are state
universities. It has been determined that 41.6% of the universities where the participants work are in the
Eastern Anatolia Region, 41.6% in the Central Anatolia Region and 16.6% in the Aegean Region. The
ages of the participants ranges from 27-38 years and their experiences as a supervisor ranges from 1-9
years.

Data Collection Tools
The data was collected by online interviews with the participants. All the interviews were recorded.
Demographic Information Form and Semi-Structured Interview Form were used in the interviews.

Demographic Information Form: In this form, there are questions about participants' sex, age, marital
status, education, postgraduate education information, how many years of supervision experience, and
the institution they work for. At the beginning of the interviews, answers to these questions were
obtained from the participants.
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Semi-Structured Interview Form: Semi-structured interview forms are tools used to collect in-depth
information, in which the order and style of the questions are predetermined, and the same questions are
asked to all the interviewees in the same order (Patton, 2014). The form used in this study was developed
by the researcher after reviewing the literature. There were 17 questions in the first draft of the form.
The first form was sent to a faculty member who has been conducting research and lectures on
supervision at undergraduate and graduate level for years from the Department of Guidance and
Psychological Counseling at Ankara University to receive expert opinion. In addition, it was conveyed
to another faculty member, who works at the same institution, conducted many national and international
research on qualitative research, and has been conducting postgraduate courses on this subject for years,
again to get expert opinion. The form examined by the two experts was edited and the second draft of
the form including 11 questions were formed by the researcher, by removing questions that were not
directly related to the research topic, could expand the scope by taking it out of focus and could lead to
similar answers, and were sent to the expert in the field of Guidance and Psychological Counseling
again. The semi-structured interview form was finalized as 10 questions by combining two questions
with similar contents in a face-to-face conversation between the researcher and the relevant expert,
discussing the questions one by one. The semi-structured interview form, which was developed after
expert examinations, was tested by interviewing a research assistant with 8 years of supervision
experience, working at a state university in the Central Anatolia Region, who met the research criteria
to check its intelligibility, and after this stage, the actual interviews with the study group started.

Data Collection Process

Participants who met the research criteria were first contacted by the researcher by phone and were
invited to the research by giving brief information about the research. As a result of these interviews,
those who volunteered to participate in the research were determined, and the day and time of the
interview were decided according to the day and time that the participants were suitable for. In this
section, the participants were informed that they could leave the research if they wanted to. The
interviews were conducted in places (home, workplace) where the participants felt comfortable and
could express themselves easily and were planned in such a way that the interviews would not be
interrupted and were conducted using the Zoom program on the internet. During the interviews, there
were no technical or other disruptions occurred. The researcher recorded the interviews with the
permission of the participants. The interviews lasted between 53 and 98 minutes. The researcher first
transcribed the data obtained as a voice recording with the online interviews and made the analysis on
this written material.

Data Analysis

Descriptive analysis technique was used in the analysis of the data. The purpose of descriptive data
analysis is to evaluate and define the obtained data in depth. In order to clearly demonstrate this detailed
evaluation and definition, direct quotations are often included in the findings (Yildirim & Simsek, 2013).
In this context, first of all, all recorded interviews were transcribed. A systematic file was created for
these transcripts. In order to create the main theme, sub-theme and categories within this prepared file,
a coding chart was created including all the steps starting from the determination of the codes. First of
all, the transcripts prepared for each interview were examined by the researcher, and codes were started
to be created based on the words in the sentence or the meaning of the sentence. While creating the
codes, the most pronounced words and the meaning of the sentence were evaluated. After the coding
process for all interviews, categories were created based on common meanings and contexts, and the
main themes were reached from the sub-themes consisting of bringing these categories together. While
conducting the analysis, the researcher coded the data twice with an interval of four weeks to ensure the
reliability and the reliability between the codings created at different times was calculated as .88 using
the percentage of agreement index.

Credibility and Consistency

Detailed and clear description - in this context, to ensure the internal Reliability, the statements of the
participants forming the categories and themes created by the researcher were directly taken and
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reported. First of all, all the steps of the research related to increasing the external reliability of the
research were explained in detail and clearly.

Another way to ensure reliability in qualitative research is to determine "inter-researchers™ or “intra-
researchers" reliability to be 70% or more. Accordingly, the codes created should not change between
researchers or within a certain period of time (Tavsancil & Aslan, 2001). In this context, the researcher
coded the data twice with an interval of four weeks and the researcher's internal consistency was
calculated as .88. This evaluation can be considered as a data on the reliability of the coding.

Long-term interaction and observation - The researcher who conducted this research is a research
assistant and expert who has been continuing her doctoral education in the field of Psychological
Counseling and Guidance and has been providing supervision within the scope of individual counseling
courses for about three years. In addition, she actively took part in the consultation processes of the
research assistant experts working in the same institution and different institutions.

External evaluation — In this context, while conducting the research, two external experts were
consulted. One of these experts is an expert who has many national and international publications on
supervision and has been conducting supervision practices at undergraduate and graduate level for many
years. This expert read, evaluated and provided feedback in deciding the scope of the research, in the
formation of the interview questions and after the final version of the research was given. The other
expert, who has been conducting postgraduate courses on qualitative research for years, has many
national and international studies in this field, and especially contributed to the process of preparing the
interview questions in the research and finalizing them after they were reviewed.

Participant confirmation - Regarding this, the Researcher summarized the answers she got to the
guestions in the interview forms and sent them back to the relevant participants in order to confirm the
intelligibility of the answers she received. For this research, ethical approval decision numbered
85434274-050.04.04/97026 and dated 29.03.2021 was obtained from Ankara University Ethics
Committee Presidency Social Sciences Sub-Ethics Committee.

Findings

In this section, the data obtained from the interviews with the participants are presented after analysis.
Categories were reached from the codes obtained from the data, sub-themes were reached from the
created categories and three main themes were reached by combining them. These main themes were
named as views on receiving supervision, views on giving supervision and views on being a supervisor,
and sub-themes and categories related to each main theme were presented, explained and interpreted by
creating tables.

Findings about the main theme of “views on receiving supervision”

In this main theme, the sub-themes and categories obtained by analyzing the perceptions and opinions
of the participants regarding the processes they were supervised were shown in the table, explained and
interpreted. These sub-themes were named as "the situation of not getting supervision", "the situation of
benefiting from supervision" and "the importance of getting supervision" and were shown in Table 2.

Table 2. Participants’ views on their experience of receiving supervision

Situation of Receiving Supervision Situation of Benefiting from Supervision
At Undergraduate degree | benefitted from it.

During master’s degree I didn’t benefit from it fully.

During PhD I didn’t benefit from it.

By participating in special trainings It was a harmful process for me.

Importance of Getting Supervision
Vital/Very Important
Essential / Important
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Almost all of the participants stated that they received supervision during their undergraduate, graduate
and doctoral education. In addition, it is understood that half of the group continues to enrich their
supervision processes by taking one or more special trainings apart from their formal education.
Regarding this, one participant said, “l have actually been going through supervision since my
undergraduate degree... Apart from that, I received CBT (Cognitive Behavioral Therapy) training and
1 took the first module of the first stage of supervision in CBT... I also take psychodrama training; | am
an advanced stage student there..... I went through a supervision there as well.”(P3, F, 31) and
expressed the processes she went through. Although the participants stated that they benefited greatly
from the supervision process they went through, it was also noteworthy that there were participants who
stated that they could not benefit completely, did not benefit at all and suffered from this process.
Regarding this, one participant said, “When | did not undergo a systematic supervision process in my
doctoral education or master's education, my anxiety increased a lot, and | always had a question mark
in my mind about my professional competence. | think it was preventing me from immersing myself in
the counseling process. This actually caused me to finish that lesson with a question mark about my
counseling competence.”(P5, F, 31) while another participant stated that “If | had received a supervision
where the instructor had watched my recording completely and not only noted my shortcomings but also
the directions | could go, instead of feeling anxious in the next session, | would have gone better
prepared. When you go through a bad supervision process, this is not the case, you worry so much that
you will make mistakes and thus you try not to make mistakes and you cannot move forward, you keep
talking about the same issues.” (P12, F, 35). When the participants were asked what they thought about
the supervision of a psychological counselor, it was seen that most of them described supervision as one
of the most important elements for this profession. According to one participant, the difference between
being supervised and not being supervised is as follows: “I think there is as much difference as the
difference between dead and alive... asking myself this question.. | think | would be an empty rant if |
had not gone through the supervision processes. In other words, | would be a psychological counselor
who only talks with theoretical knowledge and book information, because you can learn how it works
only by doing the job.” (P4, M, 38). According to another participant, the answer to this question was
“For me, there would be an abyss... It is definitely one of the processes that I attach great importance
to.” (P1, M, 32); for Another participant, it is “Eighty percent, maybe ninety percent of PDR graduates,
I don't know exactly, but they do not continue postgraduate education after undergraduate education,
and in this sense, that supervision process in undergraduate education is perhaps the most systematic
supervision process one can receive in his professional career... In my opinion, professional
development, which is actually included in our ethical principles after what we actually call professional
identity, is the only way to ensure development throughout professional life.” (P5, F, 31).

The views of the participants on receiving supervision were discussed under three sub-themes.
According to this, almost all of the participants have been supervised in the formal education processes,
and some of them continued to improve themselves by taking special trainings. Regarding the evaluation
of the supervision processes, the majority of them stated that they have benefited, but the number of
those who do not benefit enough and those who do not benefit at all and suffer from damage is not small.
There is no one among the participants who thinks that supervision is unimportant or that it can be
ignored in the counseling profession training process. On the contrary, all participants drew attention to
the importance of receiving supervision for the counseling profession, and some stated that they
positioned supervision in a central place for this profession.

Findings about the main theme of “views on giving supervision”

In this main theme, categories and sub-themes were created from the perceptions and opinions of the
participants regarding their "giving supervision" experiences. These sub-themes were named as
“supervision approaches”, “tools and methods used”, “supervisor attitudes”’, “emotions”,
“difficulties” and “metaphors about giving supervision”. The sub-themes and categories created are
presented in Table 3.
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Table 3. Participants’ views on their experience of giving supervision

Supervision approaches Difficulties
In-class supervision Huge class size
Peer Supervision Limited time
Live Supervision Heavy workload

Tools and Methods Used

Audio recordings
Transcripts

Case Summary
Session Summary

Having conflicts

Feeling anxious about incompetency

Being fully dependent to the course instructor
Lack of necessary environmental tools
Having no structure throughout the course

Case Notes Metaphors about giving supervision
Video Recording Mountain
Role-play Tree

Individual Assignments Swing
Supervisor Attitudes Sea

Available when needed Mutualism
Supportive/encouraging Forest
Facilitator / Empathic Chaos
Uncritical /non-judgmental Home

Not knowing everything / not patronizing Sailboat
Evaluative Spring

Client oriented Master Splinter
Authoritative High speed train
Emotions

Joyful / Happy
Nervous / anxious
Excited

Strong / Competent
Responsible / Cautious
Fearful

Tired

Nurtured

It was understood that the participants considered their own supervision processes as classroom, peer
and live supervision. The way the majority gave supervision was determined as classroom supervision,
which was given to the whole group at the same time, without relying on any system or theory. It was
understood that one of the participants conducted live supervision to give feedback by intervening in the
counseling at that moment by conducting a real consultation process in front of the group. Nearly half
of the participants consider the process as peer supervision.

One participant who conducted the classroom supervision stated, “l can say master-apprentice
relationship, | did not make it based on any reference or any model. Let's just say the teacher of the
course, frankly, based on what | learned from him and what | asked him, it's a similar process. We
gather and go one by one on everyone's session. But there is something like this, since we go through
everyone's speech one by one, the time in this context is two hours, but it takes two, so it takes too long
and for some we can talk too long, for some we can talk too short. So, it has a disadvantage in that
respect.” (P7, F, 32), and the participant who gave live supervision said, “We seem to have handled this
situation as a group, that is, in the context of supervision... The first session starts by me, then a friend
comes and continues, we make additions from time to time during this process with suggestions like
You can also ask this’, ‘you can touch on this’... Sometimes the psychological counselor candidate
does this too, he stops the recordings and manages the process by asking whether he can ask this or that
or say this or that.” (P2, M, 36). The tools used during supervision were identified as audio recording,
transcript, video recording, case recording, case summary, session summary, role-plays and individual
assignments. Voice recording and transcripts are used the most. It was also determined that there was
one participant who used only session summary while more than two tools were used together. A
participant who did not ask students to transcribe their sessions stated that “l do not want video
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recording, audio recording is sufficient, transcript has happened a few times. | got a long session
summary. | don't believe in transcripts; it seems like a huge waste of time to me. The student sometimes
does it for the sake of doing it, we laugh, but sometimes there are times when | get bored while doing it
and it is difficult to transcribe... This is my opinion, maybe there are benefits that I haven't discovered,
I don't want to use a very precise expression at that point.” (P1, M, 32), a participant who gave individual
assignments along with other tools he used explained this by exemplifying like this: "For example, we
talked and discussed that there were too many closed-ended questions. | wonder what it would be like
if there were open-ended questions?" (P11, M, 28).

Participants identified their supervisory attitudes as available when needed, supportive/encouraging,
facilitating/empathetic, non-critical/non-judgmental, not knowing everything/not patronizing,
evaluative, client-focused, and sometimes authoritarian. More than half of the group stated that they
particularly cared about being available when needed, encouraging, empathetic and non-critical. In
addition, three people stated that they think that they do not have the final decision hierarchically and
cannot be the one who knows everything, two people focus on the client instead of the counselor in the
process, two people have the role of evaluation, and one person can be authoritarian when the conditions
are not met. Accordingly, one participant stated the importance of encouragement: “I am frankly on the
pro-student side because foundational knowledge is something that these children can gain from
somewhere; they have a lot of basic and background trainings, they can also get it from the books
provided, but if they are afraid of counseling once there, if they develop their belief that it will not be
possible to manage a counseling process, they will not be involved at all.” (P10, F, 31), and another
participant, who emphasizes being available when needed, explains this as follows: "During the course
week, | am always open to the students | supervise, they can write to me whenever they want, even if |
don't call anyone back, | call them." (P8, M, 36).

It is understood that the participants experienced many different feelings about being a supervisor. These
emotions were expressed as pleasant, happy, uneasy/anxious, excited, strong/competent,
responsible/cautious, fearful, tired, nourished. One participant, who stated that he both enjoyed and felt
responsible for this process, said, “It is an enjoyable process, | always look at it this way. A student who
will change through me will start to touch other people as they should when they work at a school one
day at work. This thought gives me pleasure. That's my main motivation..... I feel a little bit of his guilt
on me. If I can't graduate that student well in terms of psychological counseling skills, I will be
responsible for the processes he/she contacts with the students and parents at the school he/she goes to
one day.” (P9, M, 27). Similarly, another participant expressed their feelings as follows: “First of all, |
feel a great responsibility, | feel happy, secondly, it gives me great pleasure regarding the well-being of
the client. I've been on both the receiving and the giving side of this supervision. | can't choose either
side, so both are very enjoyable.” (P11, M, 28).

One of the most important focuses of this research was to describe the experience of managing the
supervision process as a research assistant. In this part, the participants wanted to emphasize the
difficulties they experienced, especially those who came from being research assistants. Accordingly,
the high number of students, time constraints, excessive workload, role conflict, inadequacy anxiety,
being loyal to the instructor, lack of academicians, lack of environment, tools and equipment, and lack
of system were among the difficulties mentioned. While one participant explained her difficulty in
workload by saying, "Yes, | am the only research assistant in the department; think about the rest, just
think about our duties other than supervision..." (P7, F, 32), while another participant who questioned
her competence in this subject said, "First | don't think 1 was very competent when | started, because I,
in fact, didn't have a full theoretical knowledge about the subject of supervision as soon as | started my
master's degree...” (P6, F, 32). One participant, who had a conflict with the students when the course
instructor left the responsibility to her, said, "I had a problem with graduate students, | was a graduate
student myself, so I am not above them. | was a research fellow, but not above them. But since the
instructor left the responsibility to me, | had to do it, which created some conflict. At that time, it was
difficult for me, but when | think about it later, I am in the same position as him, he expects to receive
supervision from the instructor. If I were him, | would want to receive supervision from the course
instructor instead of a reseach assistant, too” (P12, F, 35) while another participant stated that it is
difficult for the instructor to intervene in his processes, "When we work with the instructor, my most
basic need is usually freedom... For me, there are times when I get really bored... I mean, if you knead
the process a little more like that, you feel like you're going to get better.” (P1, M, 32). The statements
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of another participant who questioned his competence were: “l don't find it very ethical; | personally
think that | should at least start after completing my master's degree... When | look back at my first
courses, | worry about whether | did something wrong.” (P9, M, 27).
All but two of the participants, who metaphorically addressed their supervision processes, used a
positive metaphor. One of these two participants metaphorized the process he was in as chaos, and the
other as a high-speed train due to the excitement and anxiety he experienced. The rest created metaphors
such as mountain, tree, swing, sea, mutualism, forest, house, sailboat, spring, splinter master. As one
participant compared her process to spring, she expressed “Being together with my colleagues was really
like a spring among my classes because... Being able to shed light on them and direct their lives in the
future felt warmer to me, so | can liken it to spring.” (P10, F, 31); another said, “The counselor is sitting
on the swing and swinging; we are behind the swing, pushing it at the speed he wants when he says,
‘swing fast’ or we are the ones who stop the swing by holding from its chains when he says ‘don't swing
fast, I'm afraid’ and when he is afraid, we are the ones saying “OK, I'm here, don't be afraid.
"Additionally, from time to time, we stand in front of the swing try to encourage him to swing it by
himself and speed him up by saying ‘come on, I'll hold you’. I think it's the process of the person
swinging, he's the one who wants the speed of the swing, we're just there for him trying to give him what
he wants." (P4, M, 38).
In this theme, the perceptions of the participants towards giving supervision were discussed. While the
supervision is being carried out, it is understood that peer supervision has started to become widespread,
although mostly classroom supervision is used. In this process, supervisors use many tools, especially
audio recordings and transcripts. It is understood that supervisors care most about being available when
needed, encouraging, supportive, uncritical and empathetic attitudes and try to have them in their
implementation processes. Considering their feelings about being a supervisor, it is seen that supervisors
mostly have positive emotions such as pleasure, happiness and excitement. Along with these, it is
understood that they have a sense of responsibility and anxiety. It was determined that in addition to
creating mostly positive examples regarding the metaphorization of the process, two metaphors with
negative and uneasiness meaning were created.

Findings about the main theme of “views on being a supervisor

In this theme, the perceptions and views of the participants about being a supervisor were analyzed and
explained in tables. In this context, sub-themes were reached from the categories. These sub-themes
were named as "training to be a supervisor", "qualities that a supervisor should have", "needs and
suggestions regarding the supervision process". Sub-themes and categories are given in Table 3.

Table 4. Participants’ views on being a supervisor

Training to be a supervisor Needs and suggestions regarding the
I didn’t receive any trainings. supervision process

| took a theoretical course. Taking supervision trainings

| took a theoretical and practical course. Receiving supervision

| took a training of five days. Having a structure in the process / Having
Qualities that a supervisor should have standards

Having Counseling Skills Not Evaluating quantitively in the
Theoretical Competence supervision

Positive/Good relationship building skills Enough resources

Seeing clients actively Extended practicum time

Openness to Development and Criticism Giving supervision to the field experts

Being Focused on Client Characteristics

(Developmental)

Encouraging/ Supportive

Received enough supervision

Awareness/Insightful

Being Systematic

Being Non-Critical/Non-Judgmental
In this theme, the participants’ perceptions and views on whether they received training on being a
supervisor, the qualifications expected of a supervisor, their need to be a supervisor, and their
suggestions were described. Accordingly, half of the participants stated that they did not receive any
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training to be a supervisor. Three of the participants stated that they took a theoretical course on this
subject, two of them took a course that was mainly theoretical but also included practice, and one
participant stated that they had a five-day training. A participant who participated in the only training
process that included practice said, “I only take the supervision course in psychological counseling at
the doctorate. It is a theoretical course, but it is also a course in which we can practice, even if it is
limited. This is the only course I'm currently training to become a supervisor for the first time. It was
mostly theoretical as well; 1 have been able to do only one application so far.” (P4, M, 38).

Participants stated that they should have such qualifications to be a supervisor as having psychological
counseling skills, theoretical competence, ability to establish positive relationships, seeing the client
actively, being open to criticism and development, being aware of client characteristics, being
encouraging and supportive, having passed the supervision process, having high insight, being
systematic, being not critical and judgmental. Among these, counseling skills and theoretical
competence are mainly emphasized. A participant related to these qualifications said, “.... It is very
important for the person giving the supervision to have good theoretical competence, to have a good
command of the theories, and to be equipped with the relevant knowledge and skills at work.” (P6, F,
32). Another participant said, “There will definitely be a certain approach and there will be a certain
trend. Currently, there are over 500 therapy theories applied around the world. 25 of them are accepted,
traditional, widespread theories and no matter how eclectic you approach, you need to have a certain
tendency to transfer different information in different situations.” (P2, M, 36). Additionally, most of the
participants stated that the supervisors should have good relationship skills, see clients actively, be open
to criticism and development, have a good command of the client's characteristics, be supportive and
encouraging. For example, one of the participants described these qualities as “First of all, it should be
encouraging... I mean, I think the supervisor needs to be as flexible as the counselor needs to be... He
definitely has practiced and is doing it.”, while another said, “ Supervisor’s being in a serious
implementation processes... For example, they do not give a plane to a pilot who does not exceed a
certain hour in training. We work with people. Having more than a certain hour of experience, working
with different client groups, at least having experience on different theories... I think supervisor should
be open to learn and develop. And, of course, being understanding, empathetic, and encouraging are
more important than what he says, but what matters is how he says it” (P8, M, 36). Another participant,
who discussed the importance of the characteristics of the client, said, “l think knowing the
developmental stage of the supervisee is a must-have feature for a supervisor because if you do not know
what developmental stage your students are in, it is not possible to offer real supervision or understand
them without knowing that their reactions are normal and what their needs are. | think it will be
difficult.”(P3, F, 31). In addition, some of the participants stated that the supervisor should also be
supervised, have insight, be systematic and not have critical judgments. As an example, one of the
participants commented, “At first, he has to have insight. We talk about self-acceptance and self-
knowledge when we start guidance. That's all our definitions or starting point. | think he should have
an insight into himself who knows what makes him angry, what prejudices he has. These are very
important...” (P2, M, 36), and another participant stated the subject of criticism as “One should not make
fun of the supervisee, and the criticism should not be overdosed. | strongly believe that if you have
nothing to say, don't say anything bad." (P12, F, 35) while another commented, "While supervisors who
impose their own truths, make destructive criticisms and do not work in a systematic way are very
challenging, the supervision process carried out with constructive criticism is motivating for me." (P5,
F, 31).

Finally, it is understood that the participants identified their needs for being a supervisor and made
suggestions. Accordingly, the most basic needs were determined as receiving trainings for being a
supervisor, getting supervision and bringing the practices to a standard. Regarding the training need on
this subject, one of the participants said, "We need more training, | think that before | work as a
supervisor, | should go through a standardized training and an accredited process and then be given
the supervisor ID." (P5, F, 31) while another expressed the need for more supervision as “Again, | would
like to receive supervision from an expert, I think it will be more stimulating for me regarding my own
counseling process.”(P12, F, 35). Another participant evaluated the lack of standards in supervision
practices and said, "l think it is very necessary to carry out a common practice between all universities
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on this subject, and to have a common curriculum in this subject, just like the curriculum of our theories
course is common, because | have friends at other universities, we communicate with them, really, a
thousand things comes out and everyone creates a supervising process in their own way. It can be more
effective if we run a more collaborative, clear-cut system.” (P10, F, 31). In addition, fewer of the
participants stated their needs and suggestions as not evaluating the supervision practices with notes
during and after the training processes, preparing the resources on this subject and providing trainings
on this subject in line with the deficiencies of those working in the field. As an example, a participant
said, “Our friends working in the Ministry of National Education, and the Ministry of Family and Social
Policies are given a lot of seminars, especially in their first year. One of these study topics may be
supervision in the counseling process.” (P1, M, 32), and Another participant stated that instead of
grading in the application course, an evaluation should be made as failed-passed. “Maybe one of the
main themes of our meeting, one of the things | would like to say, especially if the supervision process
will be done with a grade in the course, pass-fail will be sufficient.” (P1, M, 32). In addition, another
participant, who stated that there are not enough resources for supervision, said, “For example, resources
for this need is to be increased in Turkey. In other words, we, the psychological counselors who will
give supervision and training, do not know exactly where and what we will learn, resources need to
increase.” (P7, F, 32).

As a result, it was determined that half of the participants in this main theme did not receive any training
on being a supervisor, and the rest went through a single course or a very short training process.
Considering the perceptions of the participants regarding the qualities that supervisors should have, it is
seen that most of them stated the qualities of having counseling skills, being theoretically competent,
having good relationship skills, being open to criticism and development, seeing the client, being
focused on client characteristics, and being supportive. Fewer part of them stated the qualities of being
supervised, having high awareness, being systematic, being not critical and judgmental. In the last
category, getting more training to be a supervisor, not evaluating the practice courses with grades,
establishing practice standards and getting supervision were expressed as needs and suggestions, while
creating resources, extending the duration of practice courses and conducting supervision trainings for
experts in the field were listed as important needs and suggestions.

Discussion, Conclusions and Suggestions

In this study, the experiences, perceptions, opinions and needs of twelve research assistants who
supervised the Individual Counseling Practicum course from nine universities in eight cities of Turkey
were examined. In this context, the data were analyzed, and categories, sub-themes and main themes
were reached. The three main themes were named as the views of research assistants on receiving
supervision, giving supervision and being a supervisor.

In the main theme of views on receiving supervision, it was determined that almost all of the participants
received supervision during their undergraduate, graduate or doctoral education, and half of them
continued to increase and enrich their supervision experience by receiving special training. These results
show that although there are no specific standards for supervision education in Turkey, psychological
counseling professionals need supervision, and they continue to improve themselves with special
training in addition to the compulsory education they receive. This situation can be interpreted as the
supervisions received during undergraduate and graduate education in Turkey are not sufficient and it
iS necessary to provide more training in this field. According to the findings, it was determined that most
of the participants mostly benefited from the supervision they received, however, a few of them did not
benefit or were harmed. According to Borders and Goodyear (2019), the supervisor has an
unsymmetrical power in the supervisory relationship and if the supervisor cannot control this great
power, problems may occur in the process. Similar to the current research findings, in a meta-analysis
study in which 29 studies were synthesized, it was determined that the supervision relationship may help
the supervisee depending on the quality of the created supervision alliance (cooperation), but sometimes
it is not helpful or even harmful (Coleiro, Creaner, & Timulak, 2022). In another study, half of those
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who received supervision stated that they were harmed in some way by this process (Ellis, Berger,
Hanus, Avala, Swords & Siembor, 2014), while in another study, it was concluded that 21.3% of
undergraduate students stated that they were exposed to bullying by their supervisors (Yamada,
Cappadocia & Pepler, 2014). According to most of the research assistants participating in this research,
supervision in practical courses is vital and indispensable. Accordingly, it was stated that the most
important means of providing professional identity development and gaining psychological counseling
competence is to undergo supervision. Fewer participants emphasized that supervision is necessary and
important. As a result, it was determined that all of the research assistants participating in the study were
aware of the importance of getting supervision and emphasized this importance in their expressions.
Supervision basically aims to develop psychological counselors both professionally and personally
(Bernard & Goodyear, 2019; Bradley & Ladany, 2001). Accordingly, it is stated that a competent and
ethical supervision process has a critical importance for candidate counselors and newly graduated
counselors (Blalock et al., 2021), and supervision is one of the most important components of a qualified
and effective counseling process (Tozlu Guldal et al., 2022). ) and is considered as one of the
cornerstones of psychological counselor education and development (Meydan, 2019). The studies show
the importance of supervision in parallel with the current research findings and show that it contributes
to the establishment of a safe and equal relationship in terms of therapeutic relationship, to offer
alternative perspectives in the conceptualization of the problem and to create a theoretical framework
(Erbas et al., 2020; Eryilmaz & Mutlu, 2018). In addition, it is understood that supervision strengthens
communication skills and empathy in terms of personal development, and contributes to the
development of therapeutic skills, gaining professional experience, development of ethical
understanding and strengthening the perception of professional competence in terms of professional
development (Aladag, 2014; Erbas et al., 2020). As a result, in the present study, similar to the research
findings mentioned above, it was determined that the important contributions of supervision to the
personal and professional development of counselors were emphasized.

In the main theme of views on giving supervision, it was determined that more than half of the
participants made classroom supervision, and the rest used the peer supervision approach. There are
studies in the literature showing the effectiveness of group supervision (Enyedy Arcinue, Puri, Carter,
Goodyear, Getzelman, 2003; Martin, Milne, Reiser, 2018; Trepal, Bailie, Leeth, 2010; Zeren & Yilmaz,
2011). According to a study that determined the various benefits of peer group supervision for mental
health professionals, each member's unique perspective, which is formed as a result of cultural returns
and professional experiences, nurtures and strengthens other members by enabling them to evaluate
themselves as a part of a whole (Tullers, Taylor, Campbell, et al. 2022). According to Atik and Erkan
Atik (2019), structured peer group supervision contributes to the self-efficacy of candidate counselors.
In addition, in the peer group supervision process, psychological counseling skills such as new
perspectives on the process, case conceptualization, therapeutic skills and intervention skills are
developed through metaphors (Atik et al., 2016). In this context, it seems difficult to carry out an
efficient process in the classroom supervision practice, which is not based on any standard, due to the
size of the group. Instead, it can be stated that it would be more beneficial to apply the peer group
supervision approach. According to the current research, audio recording and transcription, session
summaries and case summaries are used most intensively among the tools used in the supervision
process. Accordingly, it was concluded that various number of tools and equipment were used in the
supervision processes, although the practices were different from each other. The findings obtained from
here point out that there are no standards and similar practices in Turkey in parallel with the previous
findings and show the results of this. Another finding related to the data obtained is that the participants
generally have a supervisor attitude that is available when needed, encouraging, empathetic, facilitating,
non-critical, non-judgmental, not imposing their own opinion and not knowing everything best. Studies
show that a quality supervision relationship is based on the cooperation of the supervisor and the
supervisee (Bernard & Goodyear, 2019; Campbell, 2000). DeLuciaWaack and Fauth (2004) stated in
their research that inexperienced counselors highly need encouragement and support. In another study,

54



:’ MSKU Journal of Education
Y ISSN 2148-6999 Volume 10, Issue 1, (2023) May

getting support from a supervisor was evaluated as one of the most important factors for those receiving
supervision (Rabinowitz, Heppner, & Roehlke, 1986). Similarly, in studies conducted in Turkey
(Aladag, 2014; Aladag et al., 2011; Atik, 2017; Erbas et al., 2020; Koc, 2013), the effectiveness of
supportive supervisor attitudes in the process has been demonstrated. Tanhan (2018) states that the
support of inexperienced counselors at the beginning of the practice process has a very serious effect on
their gaining competence and states that if the opposite happens, a significant loss of self-confidence
may occur. Accordingly, it can be stated that the supervisory attitudes of the participants are cooperative,
supportive and encouraging, and this is extremely important for the professional development of the
candidate psychological counselors. This situation can be interpreted as the participants have a high
awareness of the importance of supportive supervisor attitudes in the context of ethical and competent
conduct of the supervision process. In this study, it was determined that the participants felt a great deal
of pleasure, happiness, excitement, as well as a heavy responsibility and uneasiness from being a
supervisor as a research assistant and carrying out this process. According to these findings, it can be
stated that although the participants experienced some challenging feelings from time to time due to
some difficulties (insufficient education, students' perspective, other responsibilities and duties, etc.)
and different dynamics arising from being a research assistant in this process, they mostly had positive
emotions and they are satisfied by being a part of this supervision process in these practicum courses.
In the context of the difficulties experienced by the participants regarding the execution of this process,
there are the excess number of students, the duration of the course, the lack of technical equipment for
the conduct of the course, and the lack of standards. Similarly, in a study conducted in Turkey, it was
determined that the number of students was huge, and the duration of the courses was insufficient in this
context, but it was determined that the supervisors spent long hours in order to meet the needs of the
candidate psychological counselors (Erbas et al., 2020). Accordingly, it can be stated that there is a need
for more appropriate course planning for the Guidance and Psychological Counseling Program
practicum courses, or that measures such as increasing the number of academicians or reducing the
number of students are needed.

The main subject of this research is the experiences of research assistants during the supervision process.
In this respect, the situations that are expressed as the difficulties arising from being a research assistant
were determined in the process. These were identified as unique difficulties, such as the difficulty of
conducting such an intensive course with the workload, the anxiety of competence because the education
process was not completed, the obligation to stay connected to the instructor of the course, and the
conflicts with the students due to being a research assistant.

In the main theme of views on being a supervisor, it was determined that more than half of the
participants did not have any training in this subject, and the other five people had limited education
such as a course or a short 5-day training period. However, it has been determined that there are
significant differences in the views of those who have a limited education on this subject and those who
have not received any education. Accordingly, it can be emphasized as an important finding of this
research that the standards for training on being a supervisor should be established and systematized and
all the academicians trained in this program should undergo this training process. Similarly, in a study
conducted in this context, it is suggested that supervisors receive adequate training and develop
supervisor competencies, especially for group supervision related to educational processes in Turkey.
Considering the limitations of not being able to take these trainings, it is stated that at least the current
literature should be followed (Kocyigit, 2020). According to the participants, the most important
qualities that a supervisor should have are to have psychological counseling skills, to have competence
in theoretical knowledge, to have the ability to establish positive relationships, and to continue to see
the client actively. In addition to these, the qualities of being open to development and criticism, being
aware of the developmental characteristics of the client and being encouraging, supervised and
insightful, systematic and uncritical were also determined. When the literature was examined, it was
found that in a study conducted in Turkey, in parallel with the current research findings, supervisors
described the supervision relationship as “close, warm, sincere, emotional and safe" (Aladag & Kemer,
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2016). In another study, candidate psychological counselors stated that they benefited more from the
process when they were able to establish a positive, empathetic and sincere communication with their
supervisors and they did not hesitate to open up because they were not judged (Erbas et al., 2020). In
other studies, in the literature, being supportive, encouraging, informative and providing guidance when
needed are stated among the effective supervisor attitudes (Linton, 2003; Meydan & Denizli, 2018;
Rubel & Okech, 2006). In this regard, it can be stated that supervision, although it has evaluative and
informative roles in the process, is usually paired with warm, safe, empathetic, supportive and
encouraging attitudes that create positive connotations. Accordingly, it can be said that the participants
are aware of a wide range of qualities, skills and competencies that the supervisor should have for an
ethical and competent supervision process, and they can evaluate this with a holistic perspective.

Finally, it has been determined that among the most frequently expressed needs and suggestions about
being a supervisor, firstly, is to receive supervision in every academic term and receiving supervision
training, and secondly, is to establish standards regarding supervision practices in Turkey. Accordingly,
it can be suggested that the trainings on being a supervisor are systematized and presented within the
framework of certain standards, and that opportunities and resources should be created by deciding so
that supervision can be obtained for mental health professionals if needed after the student period. In
addition, in this research, the basic needs and suggestions expressed by the participants are not to give
grades in the practicum courses and to make evaluations as fail-pass, to create more written and visual
resources for the supervision process, to plan longer periods for the practices and to create opportunities
that will enable those working in the field to receive supervision. In light of these needs and suggestions
made by the participants, it can be suggested that supervisors be supported by providing them with
necessary audiovisual written materials and tools related to supervision processes; that the duration of
the practicum courses be extended. These can be considered and recommended as the most basic needs.
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Arastirma Makalesi

Siipervizyonun Geng¢ Neferleri: Tirkiye’ de Siipervizyon
Uygulamalari®

Semra KIYE*

Makale Hakkinda Ozet
Siipervizyon, bir meslekte daha deneyimli olan meslek elemanlarimin daha
Gond. Tarihi: 14.10.2021 deneyimsiz olanlarin profesyonel gelisimini desteklemek amaciyla uyguladiklar
Kabul Tarihi: 11.11.2022 bir miidahaledir. Bu arastirmanin amact Tiirkiye’ de siipervizyon verme
Yayin Tarihi: 01.05.2023 stirecinde uzman destegi saglayan arastirma gorvevlilerinin bu konudaki alg,
goriis ve deneyimlerini inceleyerek var olan durumu betimlemektir. Arastirma
nitel arastirma yontemlerinden fenomenoloji ¢alismasi olarak yiiriitiilmiistiir.
Calisma grubu Tiirkiye nin Dogu Anadolu Bélgesi, I¢ Anadolu Bolgesi ve Ege
Bdélgesi’ nde yer alan toplam dokuz iiniversitesinde gorev yapan 12 arastirma

Anahtar Kelimeler gorevlisinden (6 kadin, 6 erkek) olusmaktadwr. Verilerin toplanmasi
Siipervizyon, katilimcilarla internet ortaminda yapilan goriismelerle saglanmistir. Yapilan
Psikolojik danigsman goriismelerde Demografik Bilgi Formu ile Yar: Yapilandirilmis Gériigme Formu

kullamilmistir.  Verilerin analizinde betimsel analiz teknigi kullanilmistir.
Bulgulara gore ii¢ ana temaya ulasimistir. Bu ana temalar stipervizyon almaya
iliskin goriisler, stipervizyon vermeye iliskin goriisler ve siipervizér olmaya
iliskin gériislerdir. Sonu¢ olarak katilimcilarin ¢ogunun egitim siireglerinde
stipervizyon aldigi ancak grubun yarisinin siipervizér olmaya iligkin hi¢bir
egitiminin olmadig tespit edilmistir. Ayrica katilimcilarin ¢ogunun siipervizyon
uygulamalarina iliskin standartlarin olusturulmas: gerektigini dile getirdigi
belirlenmigtir.

Atif igin: Kiye, S. (2023). Young soldiers of supervision: Supervision practices in Turkey.
Journal of Mugla Sitki Kocman University Faculty of Education [MSKU], 10(1),
42-59. DOI: 10.21666/muefd.1009545

egitimi,
Stipervizor egitimi,

Siipervizyon, meslektaglar arasinda daha deneyimli olan meslek elemaniin daha deneyimsiz olanin
gelisimine iligkin yiriittiigli degerlendirici, hiyerarsik, zamana yayilan bir miidahaledir (Bernard ve
Goodyear, 2019). Ruh saghg: alaninda yetistirilecek profesyoneller i¢in ayirt edici, niteleyici bir
miidahale olarak tanimlanan (Bernard ve Goodyear, 2019) siipervizyon, nitelikli ve etkili bir psikolojik
danisma siirecinin en 6nemli bilesenlerinden biri olarak degerlendirilmektedir (Tozlu Giildal, Piisiir ve
Sayan, 2022). Basarili ve profesyonel psikolojik danigmanlarin yetistirilmesinin yetkin ve etik bir
stipervizyon siirecinden gegmelerine bagh oldugu belirtilmektedir (Blalock, Ybanez-Llorente ve
Morman, 2021). Alanyazin incelendiginde siipervizyonun modelleri, ilkeleri, miidahaleleri, etik ve
degerlendirme siirecleri gibi ¢ok yonli bilesenlere sahip bir miidahale siirecini tanimladig
gorlilmektedir (Borders ve Brown, 2005). Buna gore yurtdisinda pek cok siipervizyon modeli
bulunmakta ve bu modeller belirli basliklar altinda toplanarak gruplandirilmaktadir. S6zii edilen
modellerin altinda toplandigi bu gruplar arasinda psikoterapiye dayali siipervizyon modelleri (Alpher,
1991; Freeman ve McHenry, 1996); gelisimsel siipervizyon modelleri (Bernard ve Goodyear, 2009;
Borders ve Brown, 2005) ve sosyal rol modellerin (Bernard, 1979; Holloway, 1887) yer aldigi
anlagilmaktadir. Tiirkiye’ de ise bu gruplamalarin altinda yer alan Mikro Beceri Siipervizyon Modeli
(Meydan, 2015), Gelisimel Kapsamli Siipervizyon Modeli (Eryilmaz ve Mutlu, 2018), Ayristirict
Siipervizyon Modeli (Ulker Tiimlii ve Ceyhan, 2021), Yansitict Ekip Uygulamasi (Cekici, Avel ve
Colakkadioglu, 2017), Yapilandirilmis Aktif Akran Siipervizyon Modeli (Tanhan, 2018), Akran
Stipervizyonu Modeli (Amanvermez, Zeren, Erus, Buyruk Genc, 2020) gibi modellerin uygulandigi
anlagilmaktadir. Buradan hareketle yurtdisi ile karsilastirildiginda Tiirkiye’de ozellikle son yillarda

3 Bu makalenin bir kismi 22. Uluslararasi Psikolojik Danisma ve Rehberlik Kongresi'nde cevrimici s6zIu bildiri
olarak sunulmustur.

4 Mus Alparslan Universitesi, Egitim Fakiiltesi, Rehberlik ve Psikolojik Danismanlik Anabilim Dali-
s.kiye@alparslan.edu.tr- ORCID No:0000-0003-4414-5765
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sinirli1 sayida olmakla birlikte farkli siipervizyon modellerinin uygulanarak etkilerinin arastirildigi
belirtilebilir.

Psikolojik danigman adaylarinin mesleki kimlikleri ile danismanlik becerilerini gelistirmelerinde ve
sahip olduklar1 teorik bilgileri uygulamaya aktarabilmelerinde siipervizyon onemli diizeyde katki
saglamaktadir. Bu siirecte 6zellikle profesyonel meslek yagaminin basinda bulunan lisans diizeyindeki
aday psikolojik danigmanlarin geligimsel bir bakis agistyla degerlendirildiginde deneyimleyebilecekleri,
kritik ve zorlayict durumlarin detayli ve destekleyici bir bicimde ele alinmasimmin O&nemi
vurgulanmaktadir (Borders, 2016). Buna gore bu diizeydeki psikolojik danismanlarin,
siipervizorlerinden alacaklar1 destekleyici siipervizyon onlar i¢in Ogretici bir deneyime doniiserek
mesleki olarak onlar1 daha giiglii bir hale getirebilirken, gelisimsel diizeyleri goz ard1 edilerek yikic1 bir
degerlendirmeye maruz kalmalar1 ise mesleki olarak yetersiz hissettirebilmektedir (Tanhan, 2018). Bu
baglamda siipervizyon; daha deneyimsiz olan psikolojik danisman adaylarinin gelisimi i¢in temel bir
gereklilik olarak nitelendirilmekte, psikolojik danigmanlarin egitim ve gelisimlerinin kdse taglarindan
biri ve egitim siirecinin ayrilmaz bir pargasi olarak degerlendirilmektedir (Bernard ve Goodyear, 2019;
Meydan, 2019; Meydan ve Kogyigit Ozyigit, 2016). Ayrica siipervizyonun, gelecegin psikolojik
danismanlarinin yetkin bir bigcimde yetistirilmesinde en Onemli &gretim araglarindan biri oldugu
belirtilmektedir (Meydan, 2015).

Yapilan aragtirmalar, uygulama iceren ve kurum deneyimine dayali yiiriitiilen derslerde siipervizyon
almanin psikolojik danismanlarin daha etkili uygulayicilar olarak yetismelerini sagladigim
gostermektedir (Bernard ve Goodyear, 2009; Vallance, 2005; Worthington, 2006). Siipervizyon siireci
sonucunda aday psikolojik danigmanlarin; psikolojik danigma siirecine iligkin farkindaliklarinin arttigi,
farkli miidahale becerileri 6grendikleri ve danmisanlarin ilettikleri sorunlara daha derin bir anlayis
gelistirdikleri anlasilmaktadir (Eryilmaz ve Mutlu, 2018). Benzer bi¢imde siipervizyonun; psikolojik
danisman adaylarina, sorunlarin kavramsallastirilmasi, miidahale ve tekniklerin kullanilmasi
konularinda ile terapétik iliskinin kurulmasinda katkilart oldugu goriilmektedir (Erbas, Kog ve Esen,
2020). Yiritiilen biitiin bu arastirmalar birlikte ele alindiginda siipervizyonun yetkin ve nitelikli bir
psikolojik danigmanin yetistirilmesindeki kritik 6nemi ve katkis1 anlagilmaktadir.

Amerikan Psikolojik Danisma Dernegi (ACA), Amerikan Psikoloji Dernegi (APA), ve Psikolojik
Danmisma ve [lgili Egitim Programlarinin Akreditasyonu Kurulu (The Council for Accreditation of
Counseling and Related Educational Programs [CACREP]) uygulama ve staj siireglerinde siipervizyon
almay1 zorunlu hale getirmistir (ACA, 2014; APA, 2010, CACREP, 2016). Ornegin CACREP (2016),
staj doneminde yapilacak psikolojik danisma uygulamalarinda yiiriitiilecek oturumlar icin her hafta bir
saat bireysel ve bir buguk saat grupla siipervizyon alinmasi gerektigini belirtmektedir.

ACA, Psikolojik Danisma Etik Yonergesi’ nde siipervizyona iliskin pek cok gereklilik ve yeterlilik
belirtmistir. Buna gore siipervizorlerin siipervizyon alan ile aralarinda uygun sinirlarin olusturuldugu
profesyonel bir iliski kurmalari, yiiriitiilecek siipervizyon siirecini, siipervizyon modellerini bilerek
teorik ve pedagojik olarak temellendirmeleri adil, dogru ve diiriist degerlendirmeler yapmalari gerektigi
belirtilmektedir. Ayrica danigsanin refahini, psikolojik danigsmanin profesyonel gelisimini, etik ve yasal
konulara iligkin durumu izlemek de stipervizér sorumluluklari arasinda sayilmistir (ACA, 2014).
Danigsman Egitimi ve Siipervizyon Dernegi (ACES) ise siipervizorlerin “stipervizorliik” rollerine iligkin
sorumluluklarini géstermekte ve siipervizyon siirecinde, psikolojik danigmanlik teori ve tekniklerinin
danisanlara uygulanmasini gelistirmek iizere siipervizoriin destekleyici ve egitici etkinlikler
uygulamasinin gerektigini belirtmektedir (ACES, 1993).

Turkiye’ deki siireg ele alindiginda ise psikolojik danigsman egitiminde uygulama ve siipervizyon igeren
Bireyle Psikolojik Danisma Uygulamasi dersinin, aday psikolojik danigmanlarin psikolojik danisma
yiiriitme deneyimi kazanabilecekleri ve mesleki kimliklerini olusturmada o©nemli diizeyde
faydalanabilecekleri bir icerige sahip oldugu ifade edilebilir (Erbas vd., 2020). Bununla birlikte Tiirk
Psikolojik Danigma ve Rehberlik Dernegi (Tiirk PDR-Der) tarafindan yayinlamis olan psikolojik
danisma etik kodlarina iliskin yayinda “Egitim, Ogretim ve Siipervizyon” basghg altinda siipervizyon
konusuna iliskin psikolojik danisman egitimcilerinin tanimi, sorumluluklari, adaylarin iyilik halinin
korunmasi, degerlendirme siireci, egitimciler ve adaylara arasindaki iliskiler, sinirlar ile gokkiiltiirliiliige
yonelik etik konular ele alinmaktadir. Bunlarin yani sira siipervizoriin yetkinligi, sorumluluklan ile
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adaylarin sorumluluklari, danisan haklar1 ve siipervizyon iliskisinde dikkat edilmesi gereken durumlar
aciklanmaktadir (Meydan ve Arslan, 2021). Ancak Tiirkiye’ de psikolojik danigsman egitiminde
stipervizyon alaninda belirlenmis standartlarin ya da kosullarin heniiz olusturulmadigi, uygulamalara
iligkin standart bir modelin olmadigi (Aladag ve Kemer, 2016; Sivis Cetinkaya ve Karairmak, 2012) ve
iiniversitelerin bu alanda farkli uygulamalar yiiriittiigii (Kemer ve Aladag, 2013) anlasilmaktadir. Bu
durum hem lisans hem de lisansiistii diizeyde yetistirilen psikolojik danmigman/aday psikolojik
damismanlarin egitim siireclerindeki ciddi bir sinirhilik olarak degerlendirilmektedir (Ulker Tiimlii ve
Ceyhan, 2021). Son yillarda yiiriitiilen arastirmalarda yiiksek lisans ve doktora diizeyindeki psikolojik
danismanlarin bile yogun olarak ihtiya¢ duymalarina ragmen nitelikli ve yeterli diizeyde siipervizyon
alamadiklarini ve gegtikleri siipervizyon siireclerinin benzer olmadigini gostermektedir (Avci, Poyrazli
ve Gengoglu, 2020; Oz Soysal, Uz Bas ve Aysan, 2016). Bu baglamda siipervizyon ve siipervizyon
uygulamalarinin Tiirkiye i¢in heniiz yeni bir alan oldugu ifade edilebilir. Arastirmacilar, bu alana iligkin
Tiirkiye alanyazinindaki sinirliligina dikkat ¢ekmektedir (Kalkan ve Can, 2019; Meydan ve Kogyigit
Ozyigit, 2016; Meydan ve Kagnici, 2018). Bununla birlikte bu alanda farkli basliklara ydnelik
arastirmalarin artmaya bagladigi ifade edilebilir. Yapilan arastirmalarda, siipervizyona yonelik
psikolojik damisman adaylarinin gortsleri, c¢okkilttrlilik konulari, siipervizyonun bilesenleri,
siipervizyon modelleri, siipervizyon yontem ve teknikleri, etkili siipervizyon uygulamalari, akran
siipervizyonu, siipervizyonun psikolojik danigma 6zyeterligine etkisi, siirecte yasanan kritik olaylar gibi
konu bagliklarinin ele alindig1 belirlenmistir. Bu konularin yani sira siipervizyon iliskisi, slipervizor
egitimi, Turkiye’ deki mevcut durum ve c¢evrimigi slipervizyon konularinin da arastirildigi
goriilmektedir (Aladag, 2014; Aladag ve Bektas, 2009; Amanvermez vd., 2020; Atik, 2012; Atik, Celik,
Glig, Tutal, 2016; Atik, 2017; Atik ve Erkan Atik, 2019; Biiyiikgoze-Kavas, 2011; Erbas vd., 2020;
Kalkan ve Can, 2019; Kog, 2013; Kogyigit-Ozyigit ve Isleyen, 2016; Meydan, 2015; Meydan, 2019;
Meydan ve Kogyigit Ozyigit, 2016; Zeren ve Yilmaz, 2011).

Yiriitilen arastirmalar 1s181inda, Tiirkiye’ de siipervizyon siireglerine iliskin uygulamalarin,
iiniversitelerde ortak standartlar1 heniiz olusturulmamakla birlikte 6nemi ve siipervizyonla baglantili
konularin yaklagik 15 yili askin siiredir tartigilageldigi goriilmektedir (Atik ve Erkan Atik, 2019).
Bununla birlikte iiniversitelerde psikolojik danismanlarin yetistirildigi ilk diizey olan lisans egitiminde
siipervizyon uygulamalarinin ¢ogunlukla 6grenci sayilarindaki fazlalik ve dersi yliriiten akademisyen
sayisinin yetersizligine bagli olarak arastirma gorevlilerince yiriitildigi bilinmektedir. Ancak yapilan
alanyazin incelemesinde Tiirkiye’ de doktora siirecini tamamlamamig arastirma gorevlilerinin
siipervizyon siirecini nasil yiriittikklerini detayli bir sekilde ele alan, yasanti ve deneyimleri ile bu
konudaki algilarina iligkin betimleyici bir aragtirmaya rastlanmamustir. Bu baglamda bu arastirma
Bireyle Psikolojik Danmisma Uygulamasi derslerini yiiriiten ve aday psikolojik danigmanlarin
stipervizyon alma siireglerine katki saglayan, doktora siireglerini heniiz tamamlamamis Rehberlik ve
Psikolojik Danigmanlik alani arastirma gorevlilerinin algi ve deneyimlerini arastirmaktadir. Bu
arastirmadan elde edilecek bulgularin arastirma gorevlilerinin bu siiregteki olumlu ve olumsuz yasanti
ve deneyimlerini ortaya koymasi ve buna bagli olarak siirece iligkin ihtiyaglarinin belirlenmesine katki
saglayacag1 diisliniilmektedir. Boylelikle arastirma gorevlileri 6zelinde hem mevcut uygulamalara
yonelik bir betimleme yapilmast hem de daha etkin ve nitelikli bir siipervizyon siirecine yonelik
ihtiyaglarin belirlenebilmesi hedeflenmistir. Bu kapsamda bu arastirmanin amaci Tiirkiye’ de Bireyle
Psikolojik Danisma Uygulamast dersinde, siipervizyon verme siirecinde uzman destegi saglayan
arastirma gorevlilerinin bu konudaki algi, goriis ve deneyimlerini inceleyerek var olan durumu ortaya
koymak ve betimlemektir.

Yontem

Bu aragtirma nitel aragtirma yoOntemlerinden fenomenoloji c¢alismasi olarak yiriitilmiistir.
Fenomenolojik yontemde, bir grup bireyin ortak deneyim ve yasantilarimin incelenerek
anlamlandirilmas1 amaglanmaktadir (Creswell, 2020). Fenomenoloji ¢alismalari, belirli bir kavram ya
da fenomene iliskin bireylerin bu fenomene yonelik deneyimlerini nasil tanimladiklari, ona yonelik
bakis acilar, algilari ve anlamlandirma big¢imlerinin neler oldugunu arastirarak ortaya cikarmayi
amaglar (Rose, Beeby ve Parker, 1995). Bu aragtirmada ele alinan fenomen siipervizyondur ve Bireyle
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Psikolojik Danisma Uygulamasi derslerinde yiiriitiilen siipervizyon siireci, bu siireglerde gorev alan
arastirma gorevlilerinin deneyimleri ile siirece iligkin algi ve goriisleri baglaminda incelenmistir.

Cahsma Grubu

Bu arastirmada calisma grubu amagh 6rnekleme yontemlerinden 6lciit 6rnekleme yontemi kullanilarak
olusturulmustur. Olgiit 6rnekleme yonteminde dnceden belirlenmis kriterlere (lgiitlere) uygun olan
katilimcilara ulagilmasi hedeflenmektedir (Patton, 2014). Buna gore katilimcilarin belirlenmesinde
halen bir tiniversitenin Rehberlik ve Psikolojik Danismanlik Anabilim Dali’ nda arastirma gorevlisi
olarak calisiyor olmak, lisansiistii egitimini Rehberlik ve Psikolojik Danismanlik alaninda yapiyor
olmak ve aktif olarak Bireyle Psikolojik Danisma Uygulamasi dersi kapsaminda siipervizyon veriyor
olmak seklinde ii¢ 6l¢iit (kriter) belirlenmis ve bu 6lgiitlere uygun bireyler arastirmaya dahil edilmistir.
Calisma grubu, Tiirkiye’nin Dogu Anadolu Bélgesi, I¢ Anadolu Bolgesi ve Ege Bolgesi’ nde yer alan
biri vakif, sekizi devlet olmak iizere toplam dokuz liniversitesinde gérev yapan ve lisansiistii egitimleri
Rehberlik ve Psikolojik Danigmanlik alaninda olan 12 arastirma gorevlisinden (6 kadin, 6 erkek)
olugmaktadir. Katilimcilarin yas ortalamalar1 32,41 dir ve katilimcilar Bireyle Psikolojik Danisma
Uygulamasi dersi kapsaminda siipervizyon siire¢lerini aktif olarak yiirtitmektedirler. Katilimeilarin bu
kapsamda stipervizorliikk deneyimleri 1-9 yil arasinda degismektedir. Katilimcilara iligkin demografik
bilgiler Tablo 1’ de verilmistir.

Tablo 1. Calisma Grubuna Iligkin Demografik Bilgiler

Katihmai  Cinsiyet Yas Medeni  Siiper Egitim Diizeyi* Calistix Universitenin

Durum  vizyon Universite =~ Bulundugu
Deneyimi Tiirii Bolge

K1 E 32 Evli 9yl Yiiksek lisans Devlet Dogu Anadolu

K2 E 36 Evli 4yl Yiiksek lisans Devlet Dogu Anadolu

K3 K 31  Evli 8 yil Yiiksek lisans Devlet I¢ Anadolu

K4 E 38  Bekar 2yl Yiiksek lisans Devlet I¢ Anadolu

K5 K 31 Evli 6 yil Yiiksek lisans Devlet I¢c Anadolu

K6 K 32  Evli 8 yil Yiiksek lisans Devlet I¢ Anadolu

K7 K 32 Evli 3yl Yiiksek lisans Devlet Ege

K8 E 36 Evli Syl Yiiksek lisans Devlet I¢c Anadolu

K9 E 27 Evli Syl Yiiksek lisans Vakif Dogu Anadolu

K10 K 31 Evli 6 yil Yiiksek lisans Devlet Ege

K11 E 28 Evli Syl Yiiksek lisans Vakif Dogu Anadolu

K12 K 35 Evli 1yl Yiiksek lisans Devlet Dogu Anadolu

*Katilimcilari hepsi doktora egitimlerine devam etmektedir.

Tablo 1 incelendiginde katilimcilarin %50 sinin kadin oldugu, %91,6” siin evli oldugu, %100’ liniin
doktora egitimine devam etmekte oldugu, galisilan iiniversitelerin %88,8’inin devlet {iniversitesi oldugu
anlagilmaktadir. Katilimeilarin gérev yaptiklar tiniversitelerin %41,6’simmin Dogu Anadolu Bolgesi’nde,
%41,6° smn I¢ Anadolu Bélgesi’nde ve %16,6’snin Ege Bolgesi’nde oldugu belirlenmistir.
Katilimcilarin yaslar1 27-38 ve siipervizorliik siireleri 1-9 yil arasinda degismektedir.

Veri Toplama Araclarn

Verilerin toplanmasi katilimcilarla internet ortaminda yapilan ve kayit altina alinan goriismelerle
saglanmustir. Yapilan goriismelerde Demografik Bilgi Formu ile Yar: Yapuandiriimis Goriisme Formu
kullanilmstir.

Demografik Bilgi Formu: Bu formda katilimcilarin cinsiyeti, yasi, medeni durumu, egitimi, lisansiistii
egitim bilgileri, kag¢ yildir siipervizyon verdigi, ¢alistigi kurum gibi konularda sorular bulunmaktadir.
Goriismelerin basinda katilimeilardan bu sorularin yanitlart alinmastir.
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Yari Yapilandirilmis Goriigme Formu: Y ar1 yapilandirilmis goriisme formlari, sorularin sirasi ve tarzinin
onceden belirlendigi ve tiim goriismecilere ayn1 sorularin ayni sirayla yoneltildigi, derinlemesine bilgi
toplamak i¢in kullanilan araglardir (Patton, 2014). Bu arastirma icin olusturulan form arastirmaci
tarafindan alanyazin incelemesi yapildiktan sonra olusturulmustur. ilk olusturulan formda 17 soru yer
almaktadir. Ilk olusturulan form uzman goriisii alinmak iizere Ankara Universitesi Rehberlik ve
Psikolojik Danigmanlik Anabilim Dali’ ndan siipervizyon konusunda lisans ve lisansiistii diizeyde
yillardir aragtirmalar ve dersler yiiriiten bir dgretim iiyesine iletilmistir. Ayrica yine uzman goriisii
almmak {izere ayn1 kurumda gorev yapan ve nitel aragtirmalar konusunda pek ¢ok ulusal ve uluslararasi
arastirma yapmis ve yillardir lisansiistii diizeyde bu konuda dersler yiiriiten bagka bir 6gretim tiyesine
iletilmistir. Iki uzmanmn inceledigi form arastirmaci tarafindan arastirma konusuyla dogrudan ilgili
olmayan, kapsami odaktan uzaklastirarak genisletebilecek ve benzer yanitlara gotiirebilecek sorularin
cikarilmasi suretiyle 11 soru olarak ikinci defa diizenlenmis ve tekrar Rehberlik ve Psikolojik
Danigmanlik alanindaki uzmana iletilmistir. Yar1 yapilandirilmig gériisme formuna, ilgili uzman ve
aragtirmacinin bir araya gelerek, sorulan tek tek tartisarak igerikleri benzer olan iki sorunun
birlestirilmesiyle 10 soru olarak son hali verilmistir. Uzman incelemeleri sonrasinda olusturulan yari
yapilandirilmis goriisme formu, anlasilirhigi kontrol edilmek {izere arastirma kriterlerine sahip, I¢
Anadolu Bolgesi’ ndeki bir devlet iiniversitesinde gorev yapan ve 8 yillik siipervizyon deneyimine sahip
bir aragtirma gorevlisi ile goriisme yapilarak test edilmis ve bu asamadan sonra ¢aligsma grubuyla asil
gorlismelere baslanmustir.

Veri Toplanma Siireci

Arastirma kriterlerine uyan katilimcilara arastirmaci tarafindan ilk olarak telefonla ulasilmis ve
arastirma hakkinda kisaca bilgi verilerek aragtirmaya davet edilmislerdir. Bu goriismeler neticesinde
arastirmaya katilmaya goniilli olanlar belirlenmis, goriisme giinii ve saatine katilimcilarin uygun
olduklar1 giin ve saate gore karar verilmistir. Bu kisimda katilimcilara istemeleri durumunda
arastirmadan ayrilabilecekleri bilgisi verilmistir. Goriigmeler katilimcilarin - kendilerini  rahat
hissedecekleri ve rahatlikla ifade edebilecekleri mekanlarda (ev, is yeri) ve goriismelerin bolinmeyecegi
sekilde planlanarak internet ortaminda Zoom programi kullanilarak yapilmistir. Yapilan goriismelerde
herhangi teknik vb. aksama yaganmamistir. Arastirmaci katilimcilardan izin alarak goriismeleri kayit
altina almigtir. Yapilan goriismeler 53- 98 dakika araliginda siirmiistiir. Aragtirmaci ¢evrimigi goriisme
ile ses kaydi olarak elde ettigi verileri dncelikle desifre ederek yazili hale getirmis ve analizleri bu yazili
materyal iizerinden yliriitmiistiir.

Verilerin Analizi

Verilerin analizinde betimsel analiz teknigi kullanilmistir. Betimsel veri analizi yaparken amag elde
edilen verileri derinlemesine degerlendirmek ve tanimlamaktir. Bu detayli degerlendirme ve
tanimlamanin acgik¢a ortaya konmasi ve gosterilebilmesi amaciyla bulgularda siklikla dogrudan
almtilara yer verilir (Yildinnm ve Simsek, 2013). Bu kapsamda oncelikle kayit altina alinan biitiin
goriismeler yazili hale getirilerek desifre edilmistir. Bu desifreler igin sistematik bir dosya
olusturulmustur. Hazirlanan bu dosya i¢inde ayrica ana tema, alt tema ve kategorilerin olusturulabilmesi
amactyla kodlarin belirlenmesinden baslayarak biitiin basamaklar1 iceren bir kodlama cizelgesi
olusturulmustur. Oncelikle her bir goriisme igin hazirlanan desifreler arastirmaci tarafindan incelenerek
ciimle icinde gecen kelimeler ya da climlenin anlamindan yola c¢ikilarak kodlar olusturulmaya
baglanmistir. Kodlar olusturulurken en fazla telaffuz edilen sozciikler ve ciimlenin igerdigi anlam
degerlendirilmistir. Biitlin goriigmeler i¢in yapilan kodlama siirecinden sonra ortak anlamlara ve
baglamlara dayali olarak kategoriler olusturulmus ve bu kategorilerin bir araya getirilmesinden olusan
alt temalardan da ana temalara ulasilmistir. Arastirmaci analizleri yaparken giivenirligi saglamaya
yonelik verileri dort hafta arayla iki kere kodlamis ve uyum yiizdesi indeksi kullanilarak farkli
zamanlarda yapilan kodlamalar arasi glivenirlik .88 olarak hesaplanmustir.
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inandiricibk ve Tutarhhk

Detayli ve agik betimleme, bu kapsamda i¢ gilivenirligi saglamaya iliskin aragtirmacinin olusturdugu
kategori ve temalar1 olusturan katilimci ifadeleri dogrudan alinarak raporlanmustir.  Oncelikle
arastirmanin dig giivenirligi artirmaya iliskin aragtirmanin biitiin basamaklar1 detayli bir sekilde ve
acikca ele alinarak agiklanmustir.

Nitel aragtirmalarda gilivenirligi saglamanin bir baska yolu arastirmacilar arast ya da aragtirmacilar ici
giivenirligi %70 ve tlizerinde olacak sekilde tespit etmektir. Buna gére olusturulan kodlar arastirmacilar
aras1 ya da belli bir siire araliginda degismemelidir (Tavsancil ve Aslan, 2001). Bu baglamda arastirmaci
verileri dort hafta ara ile iki kere kodlamig ve arastirmacimin kendi igindeki tutarhigi .88 olarak
hesaplanmistir. Bu degerlendirme kodlamanin giivenirligine iliskin bir veri olarak degerlendirilebilir.

Uzun siireli etkilesim ve gozlem, bu arastirmayi yiirliten arastirmact Psikolojik Danigsma ve Rehberlik
alaninda doktora egitimini siirdiiren ve yaklasik ii¢ yildir bireyle psikolojik danigma ders kapsaminda
siipervizyon veren bir aragtirma gorevlisi ve uzmandir. Ayrica ayni kurum ve farkli kurumlarda ¢alisan
arastirma gorevlisi uzmanlarin ¢alismalarina yonelik konsiiltasyon siire¢lerinde aktif olarak yer almistir.

Dus degerlendirme, bu kapsamda yapilan arastirma yiiriitiiliirken disardan iki uzmanin degerlendirilmesi
saglanmistir. Bu uzmanlardan biri siipervizyon konusunda pek ¢ok ulusal ve uluslararasi yayina sahip,
uzun yillar lisans ve lisansiistii diizeyde siipervizyon uygulamalari yiriiten bir uzmandir. Bu uzman
gerek arastirma kapsamina karar verilmesinde gerek goriisme sorulariin olusturulmasinda ve gerekse
arastirmanin son hali verildikten sonra okuyarak degerlendirmis ve geribildirim saglamistir. Destek
alman diger uzman ise nitel aragtirmalar konusunda yillardir lisansiistii diizeyde dersler yiiriiten ve bu
alanda pek ¢ok ulusal, uluslararas1 arastirmaya sahiptir ve 6zellikle arastirmada goériisme sorularinin
hazirlanmasi ve gbzden gegirildikten sonra son halinin verilmesi siirecine katkilar saglamistir.

Katilimcr teyidi, bununla ilgili olarak arastirmaci katilimcilara sordugu sorulardan sonra aldigi yanitlarin
anlasilirligini teyit etmek amaciyla 6zetleyerek ilgili katilimeiya geri iletmis ve boylece katilimcilardan
aldig1 yamitlarla anlasilirhiga iliskin teyit almistir. Bu arastirma icin Ankara Universitesi Etik Kurulu
Bagkanlig1 Sosyal Bilimler Alt Etik Kurulu’'ndan 85434274-050.04.04/97026 sayili ve 29.03.2021
tarihli etik onay karari alinmustir.

Bulgular

Bu bolimde katilimcilarla yapilan goriismelerden elde edilen veriler, analiz edildikten sonra
sunulmustur. Verilerden elde edilen kodlardan kategorilere ulasilmig, olusturulan kategorilerden alt
temalara ve bunlarin bir araya getirilmesiyle de {i¢ ana temaya ulasilmistir. Bu ana temalar; siipervizyon
almaya iligkin gorisler, siipervizyon vermeye iligkin goriisler ve siipervizor olmaya iliskin goriisler
olarak isimlendirilmis, her bir ana temaya iliskin alt tema ve kategoriler tablolar olusturularak sunulmus,
aciklanmig ve yorumlanmustir.

‘Siipervizyon Almaya iliskin Gériisler’ Ana Temasina iliskin Bulgular

Bu ana temada katilimcilarin kendilerinin siipervizyon aldiklar siireclere iliskin algi ve goriislerinin
analiz edilmesiyle elde edilen alt temalar ve kategoriler tabloda gosterilmis ve agiklanarak
yorumlanmistir. Bu alt temalar “siipervizyon alama durumu” , “siipervizyondan faydalanma durumu”
ve “ stipervizyon almanin é6nemi” olarak isimlendirilmis ve Tablo 2’ de gosterilmistir.

Tablo 2. Katilimcilarin Siipervizyon Alma Deneyimlerine Iliskin Goriisleri

Siipervizyon Alma Durumu Siipervizyondan Faydalanma Durumu
Lisansta Faydalandim
Yiiksek lisansta Tam faydalanamadim
Doktorada Faydalanmadim
Ozel egitimlere katilarak Zarar gérdiim
Siipervizyon Almanin Onemi
Hayati/Cok énemli
Gerekli/ Onemli
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Katilimcilarin tamamina yakini kendi lisans, yiiksek lisans ve doktora egitimleri siirecinde siipervizyon
aldiklarini ifade etmislerdir. Ek olarak grubun yarisinin 6rgiin egitimleri disinda bir veya birden fazla
0zel egitim de alarak siipervizyon siireglerini zenginlestirmeye devam ettigi anlagilmaktadir. Buna
yonelik olarak bir katilimc1 “Lisanstan itibaren aslinda siipervizyondan gegiyorum... onun disinda
BDT(Biligsel Davranis¢i Terapi) egitimi aldim ve BDT’ de siipervizyonu ilk asamast ilk modiiliinii
aldim... bir de psikodrama egitimi aliyorum orada ileri asama ogrencisiyim..... orada da bir
stipervizyondan gegtim. ’(G3, K, 31) diyerek gecirdigi siirecleri ifade etmistir. Katilimcilar gegirdikleri
siipervizyon alma siirecine iliskin biiylik oranda faydalandiklarini ifade etmis olmalarina ragmen
tamamen faydalanamadigini, hi¢ faydalanmadigmni ve bu siirecten zarar goérdiigiinii ifade eden
katilimcilar oldugu da dikkati ¢ekmistir. Buna yonelik bir katilimer goriisiinii “Ben doktora egitimimde
ya da yiiksek lisans egitimimde sistemli bir stipervizyon siireci gegirmedigimde kaygim ¢ok artiyordu ve
mesleki yetkinligime dair kafamda hep bir soru isareti ile gidiyordum... Orada damsabilecegim ya da
stipervizyon siirecinde bunu ele alabilecegim hocam olmayinca, siipervizoriim olmaynca onun kaygist
bence benim danisma siirecine kendimi vermemi engelliyordu. Benim mesleki yetkinligim de aslinda bir
soru igaretiyle o dersi bitirmeme sebep oldu.”(G5, K, 31) seklinde belirtirken bir diger katilimci
“Hocanin kaydimi tamamen izleyip sadece benim eksiklerimi degil gidebilecegim yonleri de belirttigi
bir stipervizyon almis olsaydim bir sonraki oturuma endiseli hissetmek yerine daha hazirlikly giderdim.
Kotii bir siipervizyon stireci gegirince bu boyle olmuyor, hata yapacagindan o kadar endise diyorsun ki
hata yapmamaya ugrasiwyorsun ve ileriye gidemiyorsun aym konular iizerinde siirekli konusup
duruyorsun.” (G12, K, 35) olarak ifade etmektedir. Katilimcilara bir psikolojik danismanin siipervizyon
almas1 konusunda ne diisiindiikleri soruldugunda ¢ok biiyiik bir kisminin siipervizyonu bu meslek igin
en 6dnemli Ogelerden biri olarak tarif ettigi goriilmektedir. Bir katilimciya gore siipervizyon almayla
almama arasindaki fark “Bence 6lii ile diri arasindaki fark kadar fark vardir... Kendimi diigiindiim bu
soruyu sorarken ben su an siipervizyon siireclerinden gegmemis olsaydim ne olurdum diye bence bos
bir giiriiltii olurdum. Yani sadece teorik bilgiler kitabi bilgiler ile konusan ve iste onlardan ibaret biri
bir psikolojik danisman olurdum ¢iinkii neyin nasil hangi bilginin hangi becerinin égrendiginiz o kadar
seyin neye yaradigini nasil kullanildigini nasil isledigini ancak isi yaparak égrenebilirsiniz.” (G4, E,
38) olarak ifade bulurken diger bir katilimciya gére “Bana gore bir ucurum olur... Kesinlikle ¢ok
onemsedigim siire¢lerden bir tanesi.” (G1, E, 32), bir digeri i¢in ise “ PDR mezunlarinin yiizde sekseni
belki yiizde doksani oram tam bilmiyorum ama lisans egitiminden sonra devam etmiyor lisansiistii
egitime ve bu anlamda lisans egitiminde ki o siipervizyon stireci belki meslek kariyerinde alabildigi en
sistemli stipervizyon siireci oluyor... Bence, bizim aslinda profesyonel kimlik dedigimiz iste sonrasinda
aslinda etik ilkelerimizde yer alan profesyonel gelisim meslek hayati boyunca gelisimi saglamanin tek
yolu gibi.” (G5, K, 31) seklinde algilanmaktadir.

Katilimcilarin siipervizyon alma siireclerine iliskin algilar ii¢ alt tema altinda ele alinmistir. Buna gore
katilimcilarin hemen hepsi 6rgiin egitim siireclerinde siipervizyondan bir sekilde gecmis ve bazilar 6zel
egitimler alarak kendilerini gelistirmeye devam etmistir. Siipervizyon siire¢lerinin degerlendirilmesine
iligkin olarak ¢ogunlugu faydalanmig oldugunu belirtmekle birlikte yeterince faydalanmayanlar ile
faydalanmayan ve zarar gorenlerin sayisi da az degildir. Katilimcilardan siipervizyonun dnemsiz veya
psikolojik danisma meslegi egitim siirecinde gormezden gelinebilecegini diisiinen kimse yoktur. Aksine
biitlin katilimcilar siipervizyon almanin psikolojik danigma meslegi i¢in 6nemine dikkat ¢ekmis, bazilar
siipervizyonu bu meslek i¢in merkezi bir yerde konumlandirdigini belirtmistir.

‘Siipervizyon Vermeye Iliskin Goriisler’ Ana Temasina Iliskin Bulgular

Bu ana temada, katilmcilarin yirittiikleri siipervizyon verme deneyimlerine iligkin algi ve
gorilislerinden elde edilen kategoriler ve alt temalar olusturulmustur. Bu alt temalar; “siipervizyon
yaklasimlart”, “kullanilan ara¢ ve yontemler”, “siipervizor tutumlari”, “duygular”, “yasanan
zorluklar” ve “siipervizyon vermeye iliskin metaforlar” olarak isimlendirilmistir. Olusturulan alt

temalar ve kategoriler Tablo 3’te sunulmustur.
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Tablo 3. Katilimcilarin Siipervizyon Verme Deneyimlerine Iliskin Goriisleri

Siipervizyon yaklasimlari

Snif Siipervizyonu
Akran Siipervizyonu

Yasanan zorluklar

Ogrenci sayilarinin fazlalig
Zaman kisitlilig1

Canl1 Siipervizyon Is yiikii fazlalig
Kullanilan ara¢ ve yontemler Catigma yasama

Ses kaydi Yetersizlik kaygisi

Desifre Dersi yiiriiten hocaya bagli kalma
Vaka ozeti Ortam, arag-gere¢ eksikligi
Oturum Ozeti Sistemsizlik

Vaka Kayd1 Siipervizyon vermeye iliskin metaforlar
Video Kaydi Dag

Canlandirma Agac

Bireysel Odevler Salincak

Siipervizor tutumlari Deniz

Ulasilabilir Mutualizm

Desekleyici/ Cesaretlendirici Orman

Kolaylastirici/ Empatik Kaos

Elestirmeyen/ Yargilamayan Ev

Her seyi bilmeyebilen/ Dayatmayan Yelkenli

Degerlendirici Bahar

Danigan Odakli Splinter Usta

Otoriter Hizli Tren

Yasanan Duygular

Keyifli/ Mutlu

Tedirgin/ Kaygili

Heyecanlt

Gii¢lii/Yetkin

Sorumlu/ Temkinli

Korkulu

Yorgun

Beslenmis

Katilimcilarin kendi yiiriittiikleri siipervizyon siireclerini sinif, akran ve canli siipervizyon olarak ele
aldiklar1 anlasilmistir. Cogunlugun siipervizyon verme bigimi sinif siipervizyonu olarak adlandirilan
biitiin guruba ayni anda, herhangi bir sistem ya da kurama dayanmadan verilen siipervizyon olarak
belirlenmistir. Bunlardan bir katilimecinin grup karsisinda gercek bir danigsma siireci yliriitmek suretiyle,
danigmaya o anda miidahale ederek geribildirim vermek {izere canli siipervizyon yiiriittiigii anlagilmistir.
Katilicilarin yariya yakini ise siireci akran siipervizyonu olarak ele almaktadir.

Swnif siipervizyonu yiiriiten bir katilime1 durumu “Usta ¢irak iliskisi diyebilirim herhangi bir referansa
ya da herhangi bir modele dayanarak yapmadim. Sadece diyelim ki dersin hocasi, a¢ik¢asi ondan ne
ogrendiysem ona ne sorduysam ona dayanarak onu stirecine benzer bir siire¢. Toplaniyoruz ve herkesin
danismast iizerinden tek tek gidiyoruz Ama séyle bir sey var herkesin konusmast iizerinden tek tek
gittigimiz icin bu baglamda siire iki saat ancak ikiyi de gegiyor yani ¢ok uzun siiriiyor ve bazilart igin
¢cok uzun konusulabiliyorsak bazilari i¢in ¢ok kisa konugabiliyoruz. Yani bu yonden dezavantaji var.”
(G7, K, 32) seklinde betimlerken canli siipervizyon veren katilimer “Grupga bu durumu ele almig gibi
oluyoruz yani siipervizyon baglaminda... Ilk oturum benim tarafimdan baslyor sonra bir arkadas gelip
devam ediyor biz ara ara eklemeler de yapiyoruz bu siire¢ icerisinde. Iste sunu da sorabilirsin, suna da
deginebilirsin gibi... Bazen bunu damsman da yapiyor, durdurup hocam séylede olabilir miydi
gibisinden ya da sunu da sorabilir miyiz seklide siireci yonetiyor.” (G2, E, 36) seklinde agiklamaktadir.

Siipervizyon verilirken kullanilan araclar ses kaydi, desifre, video kaydi, vaka kaydi, vaka 6zeti, oturum
Ozeti, canlandirma ve bireysel Odevler olarak tespit edilmistir. En fazla ses kaydi ve desifre
kullanilmaktadir. Genellikle ikiden fazla ara¢ bir arada kullanilirken sadece oturum 6zeti kullanan bir
katilime1 oldugu da belirlenmistir. Desifre almayan bir katilimci durumunu “Ben gériintii kaydi
istemiyorum ses kaydi yeterli oluyor, desifre bir ka¢ defa oldu. Uzun bir oturum dézeti aldim. Ben
desifreye pek inanmiyorum ¢ok biiyiik bir zaman kaybi gibi geliyor bana. OSrenci bazen yapmak icin
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yapryor, giiliiyoruz ama bazen benim de yaparken ¢ok sikildigim zamanlar oluyor hem degifre zor... Bu
benim goriisiim, belki benim kesfedemedigim faydalar: vardir, o noktada ¢ok kesin bir ifade kullanmak
istemiyorum.” (G1, E, 32) diyerek aktarmis kullandig1 diger araglarla birlikte bireysel 6devler de veren
bir katilimer ise verdigi ddevlendirmeyi “Ornegin cok fazla kapali u¢lu soru oldugunu konustuk tartistik,
akran siipervizyonunda, bu danismayr bastan sona dinleyip kapali u¢lu sorulart agik uclu sorulara
cevirmeni istiyorum, acaba a¢ik u¢lu sorular olsaydi nasil olurdu?” (G11, E, 28) seklinde drnekleyerek
aciklamistir.

Katilimcilar siipervizoér olarak takindiklari tutumlari ulasilabilir, destekleyici/ cesaretlendirici,
kolaylastirici/empatik, elestirmeyen/yargilamayan, her seyi bilmeyen/dayatmayan, degerlendirici,
danisan odakli ve kimi zaman otoriter olarak belirlemislerdir. Grubun yarisindan fazlasi 6zellikle
ulasilabilir, cesaretlendirici, empatik olmayr ve elestirel yaklagmamayr Onemsedigini belirtmistir.
Ayrica ¢ kisi hiyerarsik olarak nihai karar sahibi olmadigini diisiindiiglinii ve her seyi bilen kisi
olamayacagini, iki kisi siiregte psikolojik danigman yerine danisana odaklandigini, iki kisi
degerlendirme roliine sahip oldugunu ve bir kisi ise kosullar yerine getirilmediginde otoriter olabildigini
ifade etmistir. Buna gore cesaretlendirmenin Onemini bir katilimc1 “Ben acikgast ogrenci yanlist
taraftayim. Ciinkii alt yapi bir sekilde bu ¢ocuklarin bir yerlerden kazanabilecegi bir sey, pek ¢ok alt
yap egitimleri var verilen kitaplardan da edinebilirler ama orada bir kere danismadan korkarlarsa,
danmisma yapilamayacagina dair inanglart gelisirse bir daha hi¢ bulagmiyorlar.” (G10, K, 31) diyerek
vurgulamakta ulasilabilir olmay1 6n plana ¢ikaran diger bir katilimci ise bunu soyle agiklamaktadir:
“Ders haftasi i¢erisinde ben her zaman siipervizyon verdigim ogrencilere agigim istedikleri zaman bana
yazabiliyorlar kimseye dénmesem bile onlara doniiyorum.” (G8, E, 36).

Katilimcilarin siipervizor olmaya iliskin pek ¢ok farkli duygu yasadiklar anlasilmaktadir. Bu duygular
keyifli, mutlu, tedirgin/ kaygili, heyecanli, giiclii/yetkin, sorumlu/temkinli, korku, yorgun, beslenmis
seklinde ifade edilmistir. Bu siirecten hem keyif aldigin1 hem de sorumluluk hissettigini belirten bir
katilimer durumu “Keyifli bir siireg, ben olaya hep séyle bakiyorum benim araciligimla degisecek bir
ogrenci yarwn bir giin iste bir okulda ¢calistigi zaman diger insanlara olmas: gerektigi sekilde dokunmaya
baslayacak. Onun vermis oldugu bir keyif var. Benim temel motivasyonum iste o..... onun vebalini de
biraz iizerimde hissediyorum. Ben o 6grenciyi iyi bir sekilde mezun edemezsen psikolojik danisma
bende sorumlu olacagim. ” (G9, E, 27) ciimleleriyle ele almaktadir. Benzer olarak bir diger katilimci da
hislerini “Her seyden once ¢ok biiyiik bir sorumluluk hissediyorum, mutlu hissediyorum danisamn iyi
olusuna dair olarak ikincisi ¢ok keyif veriyor. Ben bu siipervizyonu alan tarafta da oldum veren tarafta
da oldum her iki tarafin birini secemem yani her ikisi de c¢ok keyifli.” (G11, E, 28) gibi dile
getirmektedir.

Bu arastirmanin en 6nemli odaklarindan biri siipervizyon siirecini aragtirma gorevlisi olarak siirdiirme
yasantisint betimlemekti. Bu kisimda katilimcilar yasadiklar1 sikintilart dile getirirken 6zellikle
aragtirma gorevlisi olmalarindan ileri gelenleri vurgulamak istemislerdir. Buna gore 6grenci sayilarinin
fazlaligi, zaman kisithiligy, is yiikii fazlaligi, rol catismasi, yetersizlik kaygisi, dersi yiiriiten hocaya baglh
kalma, akademisyen eksikligi, ortam, arag, gerec eksikligi, sistemsizlik belirtilen zorluklar arasinda yer
almistir. Is yiikii konusunda yasadigi zorlugu bir katihmci “Evet, ben PDR deki tek arastirma
gorevlisiyim dyle soyleyeyim, gerisini diigiiniin, sadece siipervizorliik disindaki islerimizi diigiiniin...”
(G7, K, 32) diyerek agiklarken, bu konudaki yetkinligini sorgulayan diger bir katilimer ise durumunu
“Ilk basladigim zamanlarda ¢ok yetkin oldugumu diigiinmiiyorum siipervizyon konusuyla ilgili ¢iinkii
benim de daha tam bir kuramsal bilgim yoktu aslinda yiiksek lisans baslar baslamaz...” (G6, K, 32)
sekline ifade etmistir. Ders yiiriitliclistiniin sorumlulugu kendisine birakmasiyla dgrencilerle ¢atisma
yasayan bir katilimci yasantisini “Yiiksek lisanshlarla soyle bir sorun yastyordum, ben kendim de yiiksek
lisans ogrencisiydim o zaman dolayistyla ben onlarin tistii degilim. Arastirma gorevlisiydim ama onlarin
tistii degildim. Ama hocanin sorumlulugu bana birakmasi nedeniyle ben mecburen yapmak zorunda
kaliyordum bu da biraz ¢catisma yaratiyordu. O zaman zoruma gitmisti bu ama sonradan diisiiniince ben
onunla aym konumdayim onun siipervizyon almayr hocadan beklemesi... Ben de olsam dersin
hocasindan almak isterdim.” (G12, K, 35) seklinde agiklarken hocanin siire¢lerine miidahale etmesini
zorluk olarak ifade eden diger bir katilime1 bunu “Hocayla ¢alistigimiz siirecte, en temel ihtiyacim
genelde ozgiirliik oluyor... Benim agumdan bazen gergekten oyle bunaldigim sikildigim zamanlar
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oluyor... Yani biraz daha boyle siz siireci yogursaniz daha iyi olacakmis gibi hissediyorsunuz.” (G1, E,
32) ifadeleriyle degerlendirmektedir. Yetkinligini sorgulayan diger bir katilimcinin ifadeleri ise “Cok
etik bulmuyorum kendi adima en azindan yiiksek lisans egitimimi tamamladiktan sonra baslamam
gerektigini diigiiniiyorum... Ilk derslerime doniip baktigimda yanhs bir sey yaptim mi dive kendim de
kaygilaniyorum.” (G9, E, 27) seklindedir.

Kendi siipervizyon siireglerini metaforik olarak ele alan katilimcilardan ikisi hari¢ hepsi olumlu bir
metafor kullanmistir. Bu iki katilimcidan biri i¢inde oldugu siireci kaos, bir digeri ise yasadigi heyecan
ve kaygi nedeniyle hizli tren olarak metaforlagtirmistir. Geriye kalanlar ise dag, agac, salincak, deniz,
mutualizm, orman, ev, yelkenli, bahar, splinter usta gibi metaforlar olusturmuslardir. Bir katilimci
siirecini bahara benzetirken “Derslerim arasindaki gercekten bir bahar gibiydi meslektaslarimla bir
arada olmak ciinkii... onlara 151k tutacak olmak, ilerde ki hayatlarina yon verecek olmak bana daha
sicak geldi o yiizden bahara benzetebilirim.” (G10, K, 31), bir digeri “Danisman salincaga oturmusg
sallanwyor, biz de salincagin arkasinda onu istedigi hizda, simdi beni hizli salla ya da hizli sallama
korkuyorum dediginde tamam ben buradayim korkma diyen, zinciri tutan, zaman zaman oniine gegip
iste hizlandirmaya ¢alisan, hadi atla ben seni tutacagim diyen. Bence salincakta sallanan kisinin siireci
o, salincagin hizint isteyen kisi o, biz sadece ona istedigini vermeye ¢alisan onun igin orada olaniz.”
(G4, E, 38) olarak metaforlastirmaktadir.

Bu temada, katilimcilarin siipervizyon vermeye yonelik algilar1 ele alinmistir. Siipervizyon yiiriitiiliirken
cogunlukla sinif stipervizyonu kullanilmakla birlikte akran siipervizyonun da yayginlasmaya bagladigi
anlagilmaktadir. Bu siiregte siipervizorler basta ses kayitlar1 ve desifreler olmak {izere pek ¢ok arag
kullanmaktadir. Siipervizorlerin uygulama siireg¢lerinde en fazla ulasilabilir, cesaretlendirici,
destekleyici, elestirel olmayan ve empatik tutumlari 6nemsedikleri ve buna sahip olmaya calistiklari
anlagilmaktadir. Bir siipervizor olmaya iliskin duygulan ele alindiginda siipervizorlerin ¢ogunlukla
keyif, mutluluk, heyecan gibi olumlu duygular tagidiklar1 goriilmektedir. Bunlarla birlikte sorumluluk
duygusu ve kaygi i¢inde olduklar1 da anlagilmaktadir. Siirecin metaforlastirilmasina iliskin cogunlukla
olumlu 6rnekler olusturulmasinin yani sira bir olumsuz bir de tedirginlik iceren metafor olusturuldugu
belirlenmistir.

‘Siipervizér Olmaya Iliskin Goriisler’ Ana Temasina iliskin Bulgular

Bu temada, katilimcilarin siipervizor olmaya iliskin alg1 ve goriisleri analiz edilmis, tablolastirilarak
aciklanmigtir. Bu kapsamda kategorilerden alt temalara ulagilmigtir. Bu alt temalar; “siipervizor olmaya
yonelik alinan egitim”, “siipervizoriin sahip olmasi gereken nitelikler”, “siipervizyon siirecine iliskin
ihtiyag ve oneriler” olarak isimlendirilmistir. Alt temalar ve kategoriler Tablo 4’ te verilmistir.

Tablo 4. Katilimcilarin siipervizér olmaya iliskin goriisleri

Siipervizor Olmaya Yonelik Alinan Egitim Siipervizyon Siirecine Iliskin Thtiyac ve
Egitim almadim Oneriler

Teorik bir ders aldim Stipervizyon Egitimi Alma

Teorik ve uygulamali bir ders aldim Stipervizyon Alma

5 giinliik bir egitim aldim Standartlarin Olugturulmasi

Siipervizoriin Sahip Olmasi Gereken Nitelikler Siipervizyonda notla degerlendirmenin
Psikolojik Danisma Becerilerine Sahip Olma yapilmamasi

Kuramsal Yetkinlik Kaynak

Olumlu/lyi iligki kurma becerisi Uygulama Siirelerinin uzatilmasi

Aktif Olarak Danisan Gormeli Alan ¢aliganlarina siipervizyon verilmesi

Gelisime ve Elestiriye Ac¢iklik

Danisan Ozelliklerine (Gelisimsel) Odakli Olmast
Cesaretlendirici/ Destekleyici

Stipervizyondan gegmis olma

Farkindalik/i¢gorii Sahibi

Sistematik Olmali

Elestirici/Yargilayici Olmama
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Bu temada katilimcilarin siipervizor olmaya iliskin egitim alip almadiklari, bir siipervizoriin sahip
olmasi beklenen nitelikler ve siipervizor olmaya ihtiyaglar1 ile Onerilerine iliskin algir ve goriisleri
betimlenmistir. Buna gore katilimcilarin yarist siipervizor olmaya yonelik herhangi bir egitim
almadiklarimi belirtmislerdir. Katilimeilarin ii¢ii bu konuda teorik bir ders aldiklarini, ikisi agirlikta
teorik olan ancak uygulamay da iceren bir ders aldiklarini, bir katilimci ise bes giin siiren bir egitimden
gectigini belirtmistir. Icerisinde uygulamay1 da iceren tek egitim siirecine katilan bir katilime1 bu egitim
stirecini “Sadece doktorada psikolojik danismada stipervizyon dersini altyorum. Teorik bir ders ama
icinde de belli yani kisitli da olsa uygulama yapabildigimiz bir ders. Su anda ilk kez stipervizor olma
egitimi aldigim tek ders bu. O da ¢cogunlukla teorik gecti, tek bir uygulama yapabildim su ana kadar.”
(G4, E, 38) seklinde agiklamaktadir.

Siipervizor olmaya iliskin niteliklerin olmasi1 gerektigini belirten katilimcilar bunlari; psikolojik danisma
becerilerine sahip olma, kuramsal yetkinlik, olumlu iliski kurabilme becerisi, aktif olarak danisan
gorme, elestiriye ve gelisime acik olma, danisan Ozelliklerinin farkinda olma, cesaretlendirici ve
destekleyici olma, siipervizyon siirecinden gegmis olma, i¢goriisii yiikksek olma, sistematik olma,
elestirici ve yargilayici olmama olarak belirlemislerdir. Bunlar arasinda temelde psikolojik danisma
becerileri ile kuramsal yetkinlik vurgulanmaktadir. Bu niteliklerle ilgili bir katilimer “....Stipervizyon
veren kigide ¢cok onemli kuramsal donanmiminin iyi olmasi, kuramlara hakim olmasi iste ilgili bilgi ve
becerilerle donanimlarinin olmasi.” (G6, K, 32) gibi degerlendirirken, diger bir katilimci ise “Belli bir
yaklasim muhakkak olacaktir belli bir egilim de olacaktir su an 500t askin bir terapi kurami var diinya
tizerinde uygulanan. Bunlardan 25 tanesi kabul goren, geleneksel, yaygin olan kuramlar ve siz ne kadar
eklektik yaklasirsaniz yaklasin degisik durumlarda farkly bilgileri transfer edin belli bir egiliminizin
olmast gerekiyor.” (G2, E, 36) demektedir. Bunlarin devaminda katilimcilarin biiyiik bir kismi
stipervizorlerin iyi iligski kurma becerisine sahip, aktif olarak danigan goren, elestiriye ve gelisime agik,
danisan Ozelliklerine hakim, destekleyici ve cesaretlendirici olmalart gerektigini belirtmektedirler.
Ornek olarak katilimcilardan biri bu nitelikleri “Her seyden once cesaretlendirici olmali... Yani
psikolojik danigsmanin ne kadar esnek olmast gerekiyorsa bence siipervizoriin de o kadar esnek olmasi
gerekiyor... Kesinlikle ve kesinlikle uygulama yapmuis ve yapiyor olmali.” diyerek ele almakta iken bir
digeri “ Kendisinin ciddi uygulama siiregleri icinde olmasi. Mesela belli bir saati asmayan pilota ucak
vermiyorlar biz bir insant teslim ediyoruz. Belli bir saatin iizerinde tecriibesinin deneyiminin olmast
farkli damisan gruplariyla ¢alismis olmasi en azindan farkli kuramlar iizerine deneyimi olmasi.
Osgrenmeye ve gelismeye biiyiik bir yoniiniin olmasi gerekir diye diisiiniiyorum. Bir de tabii anlayish,
empatik, biraz cesaretlendirici iste ne soylediginden ¢ok nasil soyledigi onemlidir” (G8, E, 36) seklinde
ifade etmektedir. Daniganin 6zelliklerinin dnemini ele alan bir diger katilimer ise “Stipervizyon alanin
hangi gelisim asamasinda oldugunu bilmek bence bir stipervizoriin sahip olmasi gereken ozellik ¢iinkii
ogrencilerinizin hangi gelisim asamasinda oldugunu bilmezseniz onlarin tepkilerinin normal oldugunu,
ihtiyaglarimin neler oldugunu bilmeden onlara gercek anlamda bir siipervizyon sunmanin ya da onlart
anlamanin zor olacag diigtiniiyorum. ”(G3, K, 31) demektedir. Ek olarak katilimcilarin bir kismi ise
stipervizoriin de slipervizyondan ge¢mis olmasi, i¢ gorii sahibi olmasi, sistematik olmasi ve elestirel
yargilar tutumlara sahip olmamasi gerektigini belirtmektedirler. Bunlara 6rnek olarak katilimcilardan
biri goristinii “Bir kere i¢ goriiye sahip olmasi lazim. Biz rehberlige baslarken ne diyoruz kendini kabul,
kendini tanima baslyyoruz. Biitiin tamimlarimiz ya da baslangi¢ noktamiz bu. Kendisini taniyan kendisine
yonelik bir i¢ goriiye sahip olmasi gerektigini diisiiniiyorum. Kisi kendi benligiyle ilgili... nelere
sinirleniyor, neye dfkeleniyor, hangi konularda onyargilart var. Bunlar ¢ok onemli...” (G2, E, 36)
seklinde belirtmekte, bir bagka katilime1 da elestiri konusunu “Alay etmemeli, elestirinin dozajim ¢ok
kacirmamali. Ben suna ¢ok inamirim séyleyecek bir seyin yoksa kétii bir sey soyleme.” (G12, K, 35)
seklinde degerlendirirken bir digeri ise “Kendi dogrularini dayatan, yikici elestirilerde bulunan ve
sistemli bir bicimde calismayan siipervizorler ¢ok zorlayict iken yapici elestiriler sekilde siirdiiriilen
siipervizyon stireci benim i¢in motive edicidir.” (G5, K, 31) seklinde agiklamaktadir.

Son olarak katilimcilarin siipervizor olmaya iliskin ihtiyaglarini tespit ettikleri ve Onerilerde
bulunduklari anlagilmaktadir. Buna gore en temel ihtiyaglar siipervizor olmaya yonelik egitimlerin
verilmesi, slipervizyon alma ve uygulamalarin bir standarda kavusturulmasi olarak belirlenmistir. Bu
konudaki egitim ihtiyacina yonelik olarak katilimcilardan biri ihtiyacim “Daha fazla egitime ihtiyacimiz
var, ben suan siipervizorliik yapmadan once ayni sekilde standartlastiriimis bir egitimden, akredite bir
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stirecten gecerek sonrasinda stipervizor kimliginin bana verilmesi gerektigini diistintiyorum.” (G5, K,
31) seklinde ifade ederken bir digeri daha fazla siipervizyon alma gereksinimini “Yine tam anlamiyla
bir uzmandan stipervizyon almak isterim kendi danisma stirecime dair bunun benim icin daha ¢ok ufuk
agict olacagim diigiiniiyorum. ”(G12, K, 35). Baska bir katilmci siipervizyon uygulamalarinda
standartlarin olmayisim1 degerlendirerek “Bu konuda biitiin iiniversiteler arasi ortak bir uygulama
yiirtitiilmesi, nasil bir kuramlar dersimizin miifredati ortaksa bunda da bir ortak miifredat olmasini
aslinda ¢ok ihtiyag olarak gériiyorum ciinkii diger tiniversitelerde de arkadaslarim var onlarla da
haberlesiyoruz gercekten bin kafadan bin sey ¢ikiyor ve herkes kendi kafasina gore bir siipervizor siireci
olusturuyor. Daha ortak, neyin ne olacag belli olan bir sistem yiiriitiirsek daha etkili olabilir.” (G10,
K, 31) ifadeleriyle goriistinii dile getirmektedir. Ayrica katilimcilarin daha az bir kismu da ihtiyag ve
Onerilerini egitim siireclerinde ve sonrasinda siipervizyon uygulamalarinin notla degerlendirilmemesi,
bu konuda kaynaklarin hazirlanmasi ve alanda calisanlara da eksiklikleri dogrultusunda bu konuda
egitimler verilmesinin saglanmasi olarak belirlemistir. Bunlara 6rnek olarak bir katilime1 “Milli Egitim
Bakanhginda, Aile Sosyal Politikalar Bakanliginda ¢alisan arkadaslarimiza ozellikle ilk yillarinda, ¢ok
fazla seminer veriliyor. Bu c¢alisma konularindan biri oncelikle psikolojik danigma siirecinde
stipervizyon olabilir.” (G1, E, 32) Onerisinde bulunurken, bir digeri uygulama dersinde not vermek
yerine kaldi-gecti seklinde bir degerlendirme yapilmasi gerektigini belirtmektedir “Belki goriismemizin
ana temalarindan biri, benim séylemek istedigim seylerden biri ozellikle siipervizyon siireci derste bir
notlandirma ile yapilacaksa gecti-kaldi yeterli olacakur.” (G1, E, 32). Ek olarak siipervizyon
konusunda yeterli kaynak olmadigini belirten baska bir katilime1 da “Ornegin buna yonelik kaynaklarin
Tiirkiye'de artmast gerekiyor. Yani su an bizler yani siipervizyon verecek olan, yetisen psikolojik
danmismanlar nereden ne 6grenecegimizi tam olarak bilmiyoruz, kaynaklarin artmast gerekiyor.” (G7,
K, 32) diyerek ihtiyacini belirtmektedir.

Sonug olarak bu ana temada katilimcilarin yarisinin siipervizor olmaya iligkin hicbir egitim almadigi,
geriye kalanlarinda tek bir ders ya da cok kisa bir egitim siirecinden gegctikleri belirlenmistir.
Katilimcilarin, siipervizorlerin sahip olmasi gereken niteliklere iliskin algilar1 ele alindiginda
¢ogunlugunun psikolojik danigma becerilerine sahip olma, kuramsal olarak yetkin olma, iyi iliski kurma
becerisine sahip olma, elestiri ve gelisime acik olma, danisan goriiyor olma, danisan 6zelliklerine odakl
olma ve destekleyici olma niteliklerini belirttigi goriilmektedir. Daha az bir kismi ise siipervizyondan
gecmis olma, farkindaligi yiiksek olma, sistemli olma, elestiri ve yargilayict olmama niteliklerini ifade
etmistir. Son kategori olan ihtiyac ve Oneriler kategorisinde cogunlukla siipervizor olmaya yonelik daha
fazla egitim alabilme, uygulama derslerini notla degerlendirmeme, uygulama standartlarinin olusmasi
ve siipervizyon almak olarak dile getirilirken bunlardan sonra kaynaklarin olusturulmasi, uygulama ders
stirelerinin uzatilmasi ve alandaki ¢alisanlara yonelik siipervizyon egitimlerinin yapilmasi belirtilmistir.

Tartisma, Sonuc¢ ve Oneriler

Bu arastirmada Tirkiye’nin sekiz ilinde bulunan, toplam dokuz tniversiteden, Bireyle Psikolojik
Danisma Uygulamast dersinde siipervizyon veren on iki arastirma gorevlisinin bu siirece iliskin
deneyim, algi, goriis ve ihtiyaglar1 incelenmistir. Bu kapsamda elde edilen veriler analiz edilerek
kategoriler, alt temalar ve ana temalara ulasilmistir. Elde edilen {i¢ ana tema, arastirma gorevlilerinin
stipervizyon almaya, stipervizyon vermeye ve sitipervizor olmaya iliskin  goriisleri  olarak
isimlendirilmistir.

Stipervizyon almaya iliskin goriisler ana temasinda, katilimcilarin hemen hepsinin lisans, yiiksek lisans
veya doktora egitimleri sirasinda siipervizyon aldiklari, yarisinin 6zel egitimler almak suretiyle
siipervizyon deneyimlerini artirmaya ve zenginlestirmeye devam ettikleri tespit edilmistir. Bu sonuglar
Turkiye’ de slipervizyon egitimi konusunda heniiz belirli standartlar olmamasina ragmen psikolojik
danigsmanlik alani profesyonellerinin siipervizyon alma ihtiyaci i¢inde olduklarini ve aldiklar1 zorunlu
egitimin yani sira 6zel egitimlerle kendilerini gelistirmeye devam ettiklerini gostermektedir. Bu durum
Tiirkiye’ de lisans ve yiiksek lisans egitimi sirasinda alinan siipervizyonlarin yeterli olmadigi ve bu
alanda daha fazla egitim alinmasinin saglanmasi gerektigi seklinde yorumlanabilir. Elde edilen
bulgulara gore katilimeilarin ¢ogunun aldiklan siipervizyondan ¢ogunlukla faydalandiklari, bununla
birlikte az bir kisminin faydalanmadig1 veya zarar gordigi tespit edilmistir. Borders ve Goodyear
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(2019)’a gore stipervizyon iliskisinde siipervizoriin simetrik olmayan bir giicli vardir ve slipervizor bu
biiyiik giiciinii kontrol edemezse siirecte problemler yasanabilir. Mevcut arastirma bulgularina benzer
sekilde 29 aragtirmanin sentezlendigi bir meta-analiz ¢alismasinda siipervizyon iligkisinin, olusturulan
stipervizyon ittifakinin (igbirliginin) kalitesine bagl olarak siipervizyon alana yardimci olabilecegi gibi
kimi zaman yardimc1 olmadig1 hatta zarar verici bir boyuta gectigi tespit edilmistir (Coleiro, Creaner ve
Timulak, 2022). Yapilan bir diger aragtirmada da siipervizyon alanlarin yarisi bu siiregten bir bigimde
zarar gordiginii ifade ederken (Ellis, Berger, Hanus, Avala, Swords, Siembor, 2014), baska bir
aragtirmada ise lisans Ogrencilerinin % 21.3’linlin silipervizorlerinin zorbaligina maruz kaldiklarim
belirttikleri sonucuna ulagilmistir (Yamada, Cappadocia ve Pepler, 2014). Bu arastirmaya katilan
aragtirma gorevlilerinin ¢oguna gore uygulamali derslerde siipervizyon verilmesi hayati Gnem
tasimaktadir ve olmazsa olmazdir. Buna gore mesleki kimlik gelisimini saglamanin ve psikolojik
danismanlik yeterligi kazandirmanin en 6nemli araci siipervizyondan gegmek olarak belirtilmistir.
Katilimcilarin daha az bir kismu ise siipervizyonun gerekli ve 6nemli oldugunu vurgulamistir. Sonug
olarak aragtirmaya katilan aragtirma gorevlilerinin hepsinin siipervizyon almanin dneminin farkinda
oldugu ve bunu vurguladigi belirlenmistir. Siipervizyon, temelde psikolojik danismanlarin hem
profesyonel hem de kisisel olarak gelistirmesini amaglamaktadir (Bernard ve Goodyear, 2019; Bradley
ve Ladany, 2001). Buna gore yetkin ve etik bir silipervizyon siirecinin aday psikolojik danigmanlar ile
yeni mezun olmus psikolojik danismanlar i¢in kritik bir 6neme sahip oldugu belirtilmekte (Blalock vd.,
2021) siipervizyon, nitelikli ve etkili bir psikolojik danigma siirecinin en 6énemli bilesenlerinden (Tozlu
Gildal vd., 2022) ve psikolojik danigsman egitim ve gelisiminin kose taglarindan biri olarak
degerlendirilmektedir (Meydan, 2019). Yapilan aragtirmalar mevcut arastirma bulgular ile paralel
olarak siipervizyonun 6nemini ortaya koymakta buna gore terapétik iliski bakimindan giivenli ve esit
diizeyde bir iligkinin kurulmasinda, sorunun kavramsallastirilmasinda alternatif bakis agilar1 sunma ve
kuramsal ¢erceve olusturmada katkilar sundugunu gostermektedir (Erbas vd., 2020; Eryilmaz ve Mutlu,
2018). Ayrica siipervizyonun kisisel gelisim agisindan iletisim becerileri ve empatiyi giiclendirdigi,
mesleki gelisim agisindan ise terapotik becerilerin gelisimine, mesleki deneyim kazanilmasina, etik
anlayigin gelismesine ve mesleki yeterlik algisinin giiclenmesine de katki sagladigi anlasilmaktadir
(Aladag, 2014; Erbas ve dig., 2020). Sonug olarak mevcut arastirmada yukarida sozii edilen arastirma
bulgulara benzer bicimde, siipervizyonun psikolojik danigmanlarin kisisel ve profesyonel gelisimine
olan 6nemli katkilarinin vurgulandigi tespit edilmistir.

Siipervizyon vermeye iligkin goriisler ana temasinda, katilimcilarin yarisindan fazlasinin smif
siipervizyonu yaptig1 kalanlarin ise akran siipervizyonu yaklasimini kullandiklar1 belirlenmistir.
Alanyazinda grup siipervizyonunun etkililigini gosteren arastirmalar mevcuttur (Enyedy Arcinue, Puri,
Carter, Goodyear, Getzelman, 2003; Martin, Milne, Reiser, 2018; Trepal, Bailie, Leeth, 2010; Zeren ve
Yilmaz, 2011). Akran grup siipervizyonunun ruh sagligi1 alani ¢aligsanlari icin cesitli faydalarini tespit
eden bir aragtirmaya gore gruba katilan her tiyenin kiiltiirel getirileri ile profesyonel deneyimleri sonucu
olusan kendine oOzgii perspektifi, diger TUyelerin kendilerini bir biitiiniin pargasi olarak
degerlendirmelerini saglayarak onlar1 beslemekte ve giiclendirmektedir (Tulleners, Taylor, Campbell,
2022). Atik ve Erkan Atik (2019)* a gore yapilandirilmig akran grup siipervizyonu aday psikolojik
danismanlarin 6z yeterliligine katki saglamaktadir. Ek olarak akran grup siipervizyonu siirecinde,
metaforlar yoluyla siirece iligkin yeni bakis agilari, vaka kavramsallastirmasi, terapotik beceriler ve
miidahale becerileri gibi psikolojik danisma becerilerini gelismektedir (Atik vd., 2016). Bu kapsamda
herhangi bir standarda dayanmayan siif siipervizyonu uygulamasinda grubun biiyiikligii nedeniyle
verimli bir siirecin yiiriitiilmesi zor goriinmektedir. Bunun yerine akran grup siipervizyonu yaklagiminin
uygulanmasinin daha yararli olacag: ifade edilebilir. Mevcut arastirmaya gore siipervizyon siirecinde
kullanilan araglar icinde en yogun olarak ses kaydi ve desifre, oturum oOzetleri ve vaka ozeti
kullanilmaktadir. Buna gore yiiriitiilen siipervizyon siire¢lerinde uygulamalarin birbirinden farkli
olmasiyla birlikte gesitli sayida arag-gerecin kullanildigi sonucuna ulagilmistir. Buradan elde edilen
bulgular daha Onceki bulgulara paralel olarak Tiirkiye’ de bu konudaki standartlarin ve benzer
uygulamalarin olmadigina isaret etmekte ve bunun sonuglarini géstermektedir. Elde edilen verilere
iligskin bir diger bulgu, katilimcilarin genel olarak ulasilabilir, cesaretlendirici, empatik, kolaylastirici,
elestirmeyen, yargilamayan, kendi goriisiinii dayatmayan ve her seyi en iyi bilen konumunda olmayan
bir siipervizor tutumuna sahip olduklart sonucuna ulasilmistir. Yapilan arastirmalar kaliteli bir
stipervizyon iligkisinin siipervizor ile siipervizyon alanin igbirligine dayali oldugunu goéstermektedir
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(Bernard ve Goodyear, 2019; Campbell, 2000). DeLuciaWaack ve Fauth (2004) arastirmalarinda
deneyimsiz psikolojik danismanlarin cesaretlendirilme ve desteklenmeye yiiksek oranda ihtiyag
duyduklarini belirtmislerdir. Bagka bir arastirmada ise siipervizorden destek almak, siipervizyon alanlar
icin en Onemli faktorlerden biri olarak degerlendirilmistir (Rabinowitz, Heppner ve Roehlke, 1986).
Tiirkiye’ de yiiriitillen arastirmalarda (Aladag, 2014; Aladag vd., 2011; Atik, 2017; Erbas vd., 2020;
Kog, 2013) benzer olarak destekleyici slipervizor tutumlarinin siiregteki etkililigi gosterilmistir. Tanhan
(2018) ozellikle deneyimsiz psikolojik danigmanlarin uygulama siirecinin basinda desteklenmesinin
yetkinlik kazanmalarma iliskin ¢ok ciddi bir etkiye sahip oldugunu belirtmekte ve tersinin olmasi
durumunda 6nemli diizeyde bir 6zgiiven kaybinin yasanabilecegini ifade etmektedir. Buna gore
katilimcilarin siipervizorlik tutumlarinin igbirligine dayali, destekleyici ve cesaretlendirici oldugu ve
bunun da aday psikolojik danigmanlarin profesyonel gelisimi i¢in son derece Onemli oldugu
belirtilebilir. Bu durum katilimcilarin, siipervizyon siirecinin etik ve yetkin yiiriitiilmesi baglaminda
destekleyici siipervizor tutumlarinin énemi konusunda yiiksek bir farkindaliga sahip olduklar1 seklinde
yorumlanabilir. Bu aragtirmada katilimcilarin arastirma goérevlisi olarak siipervizor olmaktan ve bu
stireci yuriitmekten biiyiik oranda keyif, mutluluk, heyecan ve ayni zamanda agir bir sorumluluk ve
tedirginlik duyduklar tespit edilmistir. Bu bulgulara gore katilimcilarin bu siirecte arastirma gorevlisi
olmaktan kaynaklanan bir takim giiclilkklerden (yetersiz egitim, Ogrencilerin bakis acisi, diger
sorumluluk ve gorevler vb.) ve farkli dinamiklerden kaynakli olarak yer yer zorlayici duygular yasasalar
da cogunlukla olumlu duygular tasidiklari ve uygulama-siipervizyon siireci ig¢inde olmaktan
memnuniyet duyduklar1 belirtilebilir. Katilimeilarin bu siirecin yiiriitiilmesine iliskin yasadiklari
zorluklar baglaminda 6grenci sayilarinin fazlaligi, ders siiresi ve dersin yriitiilebilmesine yonelik teknik
donanim yetersizligi, standartlarin olusturulmamis olmasi bulunmaktadir. Tiirkiye’ de yapilan bir
aragtirmada benzer olarak 6grenci sayilarinin fazlaligi ve ders siirelerinin bu baglamda yetersiz kaldigi
belirlenmis ancak siipervizorlerin aday psikolojik danismanlarin ihtiyaglarini karsilamak adina uzun
saatler harcadiklar1 tespit edilmistir (Erbas vd., 2020). Buna gore Rehberlik ve Psikolojik Danigmanlik
Programi uygulama dersleri i¢in daha uygun ders planlamasina ihtiya¢ duyuldugu veya akademisyen
sayisinin artirillmasi veya Ogrenci sayilarmin azaltilmasi gibi onlemlere ihtiya¢ duyuldugu ifade
edilebilir.

Bu arastirmada tizerinde durulan esas konu arastirma gorevlilerinin siipervizyon siirecindeki
yasantilaridir. Bu bakimdan siiregte aragtirma gorevlisi olmaktan ileri gelen sikintilar olarak ifade edilen
durumlar belirlenmistir. Bunlar; is yiikiiyle birlikte bu yogunlukta bir dersi yiiriitme sikintisi, egitim
siireci tamamlanmadigi i¢in duyulan yetkinlik kaygisi, dersin hocasina bagli kalma zorunlulugu ve
Ogrencilerle arasgtirma gorevlisi olmaktan kaynakli yasanan g¢atigmalar 0zgiin zorluklar olarak
belirlenmigtir.

Stipervizor olmaya iliskin goriisler ana temasinda, katilimcilarin yarisindan fazlasinin bu konuda bir
egitimi olmadig1, diger bes kisinin de birer ders ya da 5 giinliik kisa bir egitim siireci gibi kisith bir
egitime sahip oldugu belirlenmistir. Bununla birlikte kisitli da olsa bu konuda egitime sahip olanlarla
hi¢ egitim almayanlarin goriislerinde belirgin farkliliklar oldugu belirlenmistir. Buna gore siipervizor
olmaya iligkin egitimlerin standartlarinin olusturulmasi ve sistematik hale getirilerek bu programda
yetistirilen biitiin akademisyenlerin bu egitim siirecinden gegirilmesi ihtiyaci bu arastirmanin énemli bir
bulgusu olarak vurgulanabilir. Bu baglamda yiiriitiilen bir arastirmada benzer bigimde Tiirkiye’ deki
egitim siireglerine iligskin 6zellikle grup siipervizyonu yiiriitiilebilmesine yonelik siipervizorlerin yeterli
egitimler almas1 ve siipervizor yeterliklerini gelistirmesi onerilmektedir. Bu egitimlerin alinmabilmesine
yonelik smurliliklar ele alindiginda ise en azindan giincel literatiiriin takip edilmesi gerektigi
belirtilmektedir (Kogyigit, 2020). Katilimeilara gore bir siipervizoriin sahip olmasi gereken nitelikler
icerisinde psikolojik danigsma becerilerine sahip olma, kuramsal bilgi konusunda yetkinlik, olumlu iligki
kurabilme becerisine sahip olma ve aktif olarak danisan gérmeye devam etme en 6nemlileridir. Bunlarla
birlikte gelisim ve elestiriye acik olma, danisanin gelisim 6zelliklerinin farkinda ve cesaretlendirici
olma, siipervizyondan ge¢mis ve ig¢gdrii sahibi, sistematik ve elestirel olmama nitelikleri de
belirlenmistir. Alanyazin incelendiginde Tiirkiye’ de yiiriitilen bir aragtirmada mevcut arastirma
bulgularina paralel olarak siipervizorlerin siipervizyon iligkisini “yakin, sicak, samimi, duygusal ve
giivenli” olarak niteledikleri tespit edilmistir (Aladag ve Kemer, 2016). Baska bir ¢caligmada aday
psikolojik danigmanlar siipervizyonlar1 ile olumlu, empatik ve icten bir iletisim kurabildiklerinde
siiregten daha fazla yararlandiklarini ve yargilanmadiklar i¢in kendilerini agmaktan ¢ekinmediklerini
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ifade etmislerdir (Erbas ve dig.,2020). Alanyazindaki baska arastirmalarda da etkili siipervizor tutumlari
arasinda destekleyici, cesaretlendirici, bilgilendirici ve ihtiyag duyuldugunda yonlendirici olma
tutumlar: sayilmaktadir (Linton, 2003; Meydan ve Denizli, 2018; Rubel ve Okech, 2006). Bununla ilgili
olarak siirecte degerlendirici ve bilgilendirici rollere sahip olmakla birlikte siipervizorliigiin genellikle
olumlu cagrisimlar olusturan sicak, giivenli, empatik, destekleyici, cesaretlendirici tutumlarla
eslestirildigi ifade edilebilir. Buna gore katilimeilarin etik ve yetkin bir siipervizyon siireci igin
stipervizoriin sahip olmasi gereken ¢ok cesitli sayida nitelik, beceri ve yeterligin farkinda olduklar1 ve
bunu biitiinciil bir bakis agis1 ile degerlendirebildikleri sdylenebilir.

Son olarak siipervizor olmaya iliskin en fazla dile getirilen ihtiya¢ ve Oneriler arasinda ilk olarak
stipervizorliik egitimi ile her donemde siipervizyon alabilme, ikinci olarak Tiirkiye’ de siipervizyon
uygulamalarina iligskin standartlarin olusturulmasi oldugu tespit edilmistir. Buna gore siipervizor olmaya
iliskin egitimlerin sistematik hale getirilerek belirli standartlar cercevesinde sunulmasi ile 6grencilik
stireci sonrasinda ihtiya¢ duyulmasi halinde de ruh saglig1 profesyonellerine siipervizyon aliabilecek
sekilde diizenlemelerin yapilarak, olanak ve kaynaklarin olusturulmasi oOnerilebilir. Ayrica bu
arastirmada katilimcilar tarafindan uygulama derslerinde not vermeme ve kaldi-gecti seklinde
degerlendirme yapilmasi, siipervizyon siirecine iliskin daha fazla yazili ve gorsel kaynak olusturulmasi,
uygulamalar i¢in daha uzun siirelerin planlanmasi ve alanda g¢alisanlarin da siipervizyon alabilmesini
saglayacak olanaklar olusturulmasi temel ihtiya¢ ve Oneriler arasinda ifade edilmistir. Belirtilen bu
ihtiyag ve Oneriler arasinda siipervizyon siireglerine iligkin yazili, gorsel vb. cesitli materyal ve
kaynaklarin olusturularak, alanda g¢alisan profesyonellere destek olunmasi ve uygulama derslerinin
stirelerinin artirilmasi en temel ihtiyaclar olarak degerlendirilebilir ve dnerilebilir.
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