International Journal of Geog raphy
and Geography Education

Research Article/Arastirma Makalesi

To Cite This Article: Yentiir, M. M. & Ozey, R. (2022). Cografya gretmenlerinin akademik ve yonetimsel hedeflerinin analizi. International
Journal of Geography and Geography Education (IGGE), 45, 1-15. https://doi.org/10.24955/ilef.1023536
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Analysis of Academic and Administrative Goals of Geography Teachers

Murat Miicahit YENTUR"“' Ramazan OZEY

Oz

Cografya egitimi bilim ve teknolojide meydana gelen degisim ve gelisimden etkilenmistir. Yeni teknolojik ara¢ ve gereglerin
kullanilmasi, harita, atlas, fotograf, film, animasyon, cografya derslikleri ve kitapliklari, etkilesimli tahta ve diger teknolojik
araclarin aktif kullanilmasi cografya egitimi ve Ggretimine onemli katkis: olmustur. Bilimsel ve teknolojideki hizli degisim
cografya 6gretmenleri igin biiyiik kolaylik saglamistir. Cografya 6gretmenleri, 21.ylizyilin gelisen diinyasinda 6gretmenlik
mesleginin yaninda, akademik ve yonetimsel hedeflere de yonelmektedir. Bir¢ok kurumda cografya 6gretmenleri yonetim
kademelerinde gorev almakta, akademik alanda 6nemli ¢aligsmalara katilarak alaninda 6nemli eserler ortaya ¢ikarmaktadir. Bu
dogrultuda bu arastirma nicel aragtirma yontemi ve tarama deseninde gergeklestirilmistir. Arastirmada arastirmaci tarafindan
gelistirilen “Cografya Ogretmenlerinin Akademik Hedeflerinin Tespit Olgegi” ve “Cografya Ogretmenlerinin Yonetimsel
Hedeflerinin Tespit Olgegi” Istanbul ilinde 502 cografya 6gretmenine uygulanmugtir. Cografya 6gretmenlerinin akademik ve
yonetimsel hedeflerinde cinsiyet, mezun olunan okul tiirii, 6grenim durumu ve ¢alistig1 okul tiirii degiskenlerine gore anlaml bir
farklihigin olup olmadig: arastirilmistir. Aragtirma sonunda cografya 6gretmenlerinin 6gretmenlik faaliyetleri yani sira yonetim
hedefleri ve akademik kariyerleri konusunda imkan ve firsatlar dogrultusunda kendilerini gelistirmek i¢in ¢aba harcadiklar:
sonucuna ulagilmis ve bu dogrultuda 6nerilerle gelistirilmeye ¢alisiimustir.

Anahtar Kelimeler: Cografya, Cografya Egitimi, Cografya Ogretmenleri, Akademik Hedef, Yonetimsel Hedef.

Abstract

Geography education has been affected by the change and development in science and technology. The use of new
technological tools and equipment, the active use of maps, atlas, photographs, films, animations, geography classrooms
and libraries, interactive boards and other technological tools have made a significant contribution to geography education
and teaching. The rapid change in science and technology has provided great convenience for geography teachers. In the
developing world of the 21st century, geography teachers tend towards academic and administrative goals as well as the
teaching profession. In many institutions, geography teachers take charge in management levels, participate in important
studies in the academic field and create important works in their field. In this direction, this research was carried out in
quantitative research method and general survey design. In the study, the “Scale of Determination of Academic Goals of
Geography Teachers” and “Scale of Determination of Administrative Goals of Geography Teachers”, assessment instruments
developed by the researcher, were applied to 502 geography teachers in Istanbul. It has been investigated whether there is a
significant difference in the academic and administrative goals of geography teachers according to the variables of gender,
type of school graduated, educational status and type of school they work at. At the end of the research, it was concluded
that the geography teachers made efforts to improve themselves in line with the possibilities and opportunities in terms of
management goals and academic careers as well as their teaching activities, and it was tried to be developed with suggestions
in this direction.
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GIRIS

Egitim, besikten mezara kadar siiregelen anlaml bir siirectir. Sosyal bilimlerin temel 6zelliginde oldugu tiim yonleriyle net
ve kesin tek bir egitim tanimi yapmak pek de miimkiin degildir. Birgok tanimi yapilan egitimi bilim insanlar1 Ertiirk (1994),
Giines (2015), Demirel (2012), Onciil (2000): “bireyin davranisinda, kendi yasantisi yoluyla ve kasitli olarak istendik degisme
meydana getirme siireci” olarak tarif etmektedirler.

Bas dondiiriicti bir hizla degisimin yasandig: kiiresel ¢agda bilimsel caligmalarda 6nemli 6lgiide hiz kazanmistir. Bilgiye
erisim kolaylagsmasi ve teknolojinin egitimde kullanilmas: tiim bilimsel ¢alismalar1 derinden etkilemistir. Bu hizli degisimden
tilkemizde olumlu yonde etkilenmis genel de tiim akademik alanlarda 6zel de cografya egitiminde 6nemli gelismeler
saglanmustir. Cografya egitimi alaninda 20. yiizyilin baslarinda agilan cografya béliimlerindeki akademisyenlerin ¢aligmalar:
ile cografya ve cografya egitimi alaninda 6nemli ilerlemeler saglanmistir

Cografya egitiminde 6nemli ihtiyaglardan iki tanesi de 6gretmen egitimi ve cografya 6gretmenlerinin gelecege yonelik
akademik ve yonetimsel beklentileridir. Giiniimiiz bilgi toplumunda cografya 6gretmenleri biitiinsel olarak egitimde
yaparak yasayarak 6grenme, bilgiyi analiz ederek yeni bilgilere ulagsma felsefesiyle yetismek zorundadir. Egitim-6gretim
siirecinde Cografya Ogretmenlerinin Akademik ve Yonetimsel Hedefleri giiniimiiz Tiirkiye cografya egitiminin gelisiminde
etkili olan temel meselelerinden biridir. Bir yandan akademik olarak kendini gelistiren cografya 6gretmenleri diger yandan
yonetsel alanda okul idarelerine katkida bulunmaktadir. Bylece egitim kurumlarinin gelisimde 6nemli gorevler iistlenerek
hem genel egitim sisteminin basarisina, hem de kendi akademik gelisimine katkida bulunmaktadir. Bu baglamda gelecegin
Tiirkiye'sinde Cografya Ogretmenlerinin Akademik ve Yonetimsel hedeflerinin ne oldugu aragtirmanin temel problemini
olusturmaktadir.

Egitim sistemleri her yoniiyle 6grenci ve ogretmenleri etkileyen, 6grenen ve 6greten canli, dinamik organizasyonlarla
sekillenirler. Toplumsal, ekonomik, kiiltiirel ve siyasal hareketler dogal olarak bireyin yasamini dogrudan etkilerler. Insan ve
egitim iligkisi siirekli olarak degisim icerisindedir. Bu nedenle gelismeleri yakindan takip etmek ve gereklerini yerine getirmek
kaginilmaz gercekliktir.

Bu aragtirma yapilirken 6ncelikle arastirma konusu ile ilgili mevcut bilgilerin toplanmasi ve degerlendirilmesi yapilmis, daha
sonra bu bilgiler 15181nda ele alinan konu ile ilgili hentiz aydinliga kavugmamais problemlerin ¢6ziimil i¢in bilgiler derlenmistir.

Bilim insanlar1 egitimde yonetimi; kurumu amacina ulagtirmak icin elde bulunan biitiin kaynaklar1 ve imkéanlar1 en iyi
bicimde kullanma bilim ve sanat1 (Erdogan, 2008; Taymaz, 2001) olarak tanimlamaktadir. Yonetim ve 6gretmenlik ile ilgili
alan yazina bakildiginda Bagkan vd. (2006) tarafindan hazirlanan sinif ortaminda 6gretmenlerin gozlemlenerek toplanan
veriler ile hazirlanan ¢alismasi onemlidir. Bu ¢alismada Ogretmen egitiminde kalite sorunlar1 ve istthdamda yasanan
giiclikler olmak tizere, her brans i¢in alan bilgilerini de 6l¢gmeye yonelik daha kapsamli mesleki sinavlarin yapilmasina
yonelik 6neriler sunulmaktadir. Altintas & Yesiltepe (2016), calismalarinda 6gretmenlik bilgi ve becerilerini kargilagtirmali bir
yontem ile aciklamaktadirlar. Ates & Burgaz (2014), Tiirkiye, ABD ve Finlandiyada 6gretmen yetistirme sistemlerine yonelik
aragtirmasinda farkli oneriler getirmektedir. Balun & Erbay (2015)’in liderlik hedef yonetimi stirecinin tanimlanmasinda
alternatif bir yaklagimi tanimladigi ¢alismasi onemlidir. Egitimsel liderlik konusunda Celik (1999)’'in ¢aligmas: dikkat
gekmektedir. Ayrica Giimiigeli (2001)’nin “Yonetim ve Liderlik konusunda Okul Miidiiriintin Liderlik Alanlar1” adindaki
caligmasi ve Sozer (1996)’in tiniversite 6grencilerinin 6gretmenlik meslegine yonelik tutumlarini ele aldig1 ¢alismas: 6nemli
goriilmektedir.

Cografya ogretmenlerinin yetismesi, beklentileri ve hedefleri ile ilgili olarak yapilan aragtirmalar incelendiginde Alim
& Bekdemir (2006)’in cografya 6gretmenlik meslegine yonelik tutumlar: inceledigi caligmasi, 6gretmenlerin 6gretim
yontemleri konusunda Artvinli (2007)’nin ¢alismasi, Artvinli (2009)’nin cografya 6gretmenlerinin CBS hakkindaki
gorislerine iliskin ¢aligmasi, Erdem & Atalay (2010)’in Almanya ve Tiirkiyede cografya 6gretmeni yetistirme ¢abalarinin
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kargilastirildig1 ¢aligmasi; Karademir (2013)’in cografya 6gretmen adaylarinin alan bilgisi yeterligi ¢alismasi; Karademir
(2018 )’in cografya bolimii 6grencilerinin 6gretmenlik meslegine kars: tutumlarin: ele aldigr caligmasi; Kaya (2013)’nin
1982-2012 yillar1 arasinda ortadgretim kurumlarina cografya 6gretmeni yetistirme konusundaki ¢alismasi, cografya
dgretmenleri ve miifredatlar ile ilgili Sahin & Ince (2020)’nin ¢aligmasi, Osmanlidan giiniimiize 6gretmen okullarinda
cografya dgretmen egitimi konusunda Ince & Sagdi¢ (2020)’1n arastirmasi énemlidir. Ozey (1996)’in, cografya egitiminin
Osmanli déneminden bugiine gelisimini arastiran ¢aligmasi ve yine Ozey (2001)’in, Tiirkiye {iniversitelerinde cografya
egitimi ve 8gretiminin durumunu agikladi1 eseri ile Unlii (2014) niin cografya 6gretimi konusundaki ¢aligmasi bu hususta

incelenen diger arastirmalardar.

Bu arastirmanin amaci cografya 6gretmenlerinin akademik ve yonetimsel hedeflerinin arastirilmasidir. Arastirmada su temel

problemlere cevap aranmigtir:
o  Cografya 6gretmenlerinin akademik ve yonetimsel hedeflerinde cinsiyete gore anlamli bir farklilik var midir?

o Cogratfya 6gretmenlerinin akademik ve yonetimsel hedeflerinde mezun olunan okul tiiriine gére anlamli bir farklilik

var midir?

o Cografya 6gretmenlerinin akademik ve yonetimsel hedeflerinde 6grenim durumuna goére anlaml bir farkliik var

midir?

o Cografya 6gretmenlerinin akademik ve yonetimsel hedeflerinde simdiki ¢alistig1 okul tiiriine gore anlaml bir farklilik

var midir?

Bu arastirma cografya 6gretmenlerinin akademik ve yonetimsel hedeflerinin incelenmesi amaciyla yapilan ilk ¢aligma olmasi
agisindan énemlidir. Aragtirma 2017-2018 egitim 6gretim yilinda yapilmis olup Istanbul ilindeki cografya 6gretmenleri ile

sinirhidir.

YONTEM

Cografya 6gretmenlerinin akademik ve yonetimsel hedeflerinin arastirildig1 nicel ve betimsel bir galisma olan bu arasgtirmada
tarama (survey) modeli kullanilmigtir. Bu konuda Karasar (2013), tarama modellerinin ge¢miste ya da halen var olan bir
durumu var oldugu sekli ile betimlemeyi amag edinen arastirmalar i¢in uygun bir model (Karasar, 2013, s. 86) oldugunu
belirtmistir. Biiyiikoztiirk ise tarama modelini; sosyal bilimlerde yaygin olarak kullanilan tarama arastirmalari, genis gruplar
tizerinde yiiriitiilen, gruptaki bireylerin bir olgu veya olayla ilgili olarak goriislerinin, tutumlarinin alindig, olgu ve olaylarin
betimlenmeye ¢aligildig1 arastirma olarak tanimlamaktadir (Biiytikoztiirk, 2009, s. 16).

EVREN VE ORNEKLEM

Aragtirmanin evrenini Istanbul ilindeki cografya (N=1608) 6gretmenleri (ISTMEM, 2019) olustururken, drneklemini ise
kendisine ulagilan 502 cografya 6gretmeni olusturmaktadir. Yildirim & Simsek (2013)e gore 6rneklem; evren yerine evrenin
temsil etme glicline sahip birey, olay veya olguyu arastirma kapsamina d4hil etmenin pratik bir ¢6ztimii olarak tanimlamaktadir.
Maksimum cesitlilik 6rnekleme yonteminin kullanildig1 bu arastirmada farkli sosyo-ekonomik &zelliklere sahip bolgelerdeki
dgretmen ve yoneticiler calisma grubu olarak segilmistir. Bunun sebebi aragtirma sonuglarinin Istanbul’a genellene bilirligini
saglamak, problemin daha genis bir ¢ercevede betimlemesini yapmak ve evren degerleri hakkinda 6nemli ve giiclii ipuglar

elde etmektir (Buytkoztiirk, 2009, s. 89). Arastirmaya katilan 6gretmen ve yoneticilerin demografik ozellikleri Tablo 1’ de

verilmistir.
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Tablo 1. Arastirmaya Katilan Cografya Ogretmenlerinin Demografik Ozellikleri Tablosu

Cinsiyet Frekans (f) . (%) Calisilan Okul Tiirii (f)
Kadin 226 45,0 | Egitim Fakiiltesi 193 38.4 AOF 3 6 Devlet 369 73.5
Erkek 276 55,0 Fen Ed. Fakiilte 309 61.6 Lisans 314 62.5 Ozel 133 26.5
Toplam 502 100,0 Toplam 502 100.0 | Y.Lisans 181 36.1 Toplam 502 100.0
Doktora 4 8
Toplam 502 100.0

Tablo 1 incelendiginde, katilimcilarin % 45’ini (226) kadin ve % 55’ini (276) erkeler olugturmaktadir. Katilimcilarin biyiik
¢ogunlugunu lisans mezunlarindan (% 62,5) olusmaktadir. Yiiksek lisans mezunlarinin orani %36,1 iken doktora mezunlarinin
orani sadece %0,8 AOF mezunu orani %0.6dir. Doktora yapan Ogretmen sayisinin ¢ok diisitk olmasini sebeplerine
baktigimizda; hem doktora yapma imkénlarinin zayif olmasi hem de doktora yapan 6gretmenlerin yliksekogretimdeki,
Ogretim iiyesi kadrosu ihtiyaci sebebi ile tiniversitelere gegmesi sayilabilir. Katilimcilarin mezun olduklar: fakiiltelere gore
dagilimi fen-edebiyat fakiilteleri yoniindedir. Katilimcilarin %61,6’s1 fen-edebiyat fakiiltesi mezunu iken, %38,4’ii egitim
fakiiltesi mezunudur. Buradaki farkin olugsmasinda {iniversitelerimizde yer alan fen-edebiyat fakiiltesi cografya bolimi
sayisinin (44 fakiiltede) ve 6grenci sayisinin, egitim fakiiltesi cografya 6gretmenligi boliimi sayisindan (7 fakiiltede) ve
6grenci sayisindan fazla olmasinin etkili oldugu séylenebilir. Son olarak arastirmaya katilan 6gretmenlerin ¢ogunlugunun

(%73,5) devlet okulunda ¢alismaktadir. Ozel okullarda caliganlarin orani ise %26,5 seviyesindedir.

VERI TOPLAMA ARACLARI

Aragtirmada cografya 6gretmenlerinin akademik ve yonetimsel hedeflerine yonelik tutumlar1 6l¢gmek amaciyla arastirmaci
tarafindan gelistirilen (Yentiir, 2019) “Cografya Ogretmenlerinin Akademik Hedeflerini Tespit Olgegi” ve “Cografya
Ogretmenlerinin Yonetimsel Hedeflerini Tespit Olgegi” adindaki iki adet tutum 6lgegi kullanilmustir.

Cografya Ogretmenlerinin Akademik Hedeflerini Tespit Olgegi

U

Arastirmada kullanilan “Cografya Ogretmenlerinin Akademik Hedeflerini Tespit Olgegi” 29 madde ve Kisisel Egitim boyutu
(F1) 10 madde, Kariyer Egitimi boyutu (F2) 6 madde, Okulda Mesleki Gelisim boyutu (F3) 7 madde ve Akademik Egitim
boyutu (F4) 6 madde olmak tizere 4 alt boyuttan olusmaktadir (Tablo 2).

Tablo 2. Cografya Ogretmenlerinin Akademik Hedeflerinin Tespit Olgegi Maddelerin Alt Boyutlara Gore Dagilimi

Alt Boyutlar Tlgili Maddeler

Kisisel Egitim (F1) 4,7,8,10,11,14,15,17,22,25
Kariyer Egitimi (F2) 2,3,5,9,12,13,

Okulda Mesleki Gelisim (F3) 6,16,18,19,27,28,29
Akademik Egitim (F4) 1,20,21,23,24,26

Aragtirmaya katilan 6gretmenden elde edilen veriler dogrultusunda da 6lgegin gegerlik ve giivenirlik ¢alismalar yapilmistir.
Aragtirma kapsaminda faktor analizinin yapilabilmesi i¢in gerekli gériilen 6rneklem biyiikligii incelenmis, ¢alisma grubu
yeterli goriilmiistiir (Tabachnick & Fidel, 2001). Olgegin yap1 gecerligini belirlemek igin varimax déndiirme ile temel bilesenler
analizi kullanilarak Agiklayici Faktor Analizi (AFA) yapilmistir. Analizde faktor yiikleri en az. 30 olarak belirlenmistir
(Bityiikoztiirk, 2009). Olgegin alt boyutlar1 ve toplam giivenirlikleri i¢in Cronbach Alpha katsayisi hesaplanmustir. Ayrica
olgek yapisinin dogrulugunun test edilebilmesi i¢in Dogrulayici Faktor Analizi (DFA) yapilmistir.
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Cografya Ogretmenlerinin Yonetimsel Hedeflerini Tespit Olcegi

Arastirmada kullanilan “Cografya Ogretmenlerinin Yonetimsel Hedeflerini Tespit Olgegi” 20 madde ve Egitim Yonetimi
boyutu (F1) 7 madde, Okul Yonetimi boyutu (F2) 5 madde, Yonetim Niteligi boyutu (F3) 4 madde ve Yonetsel Normlar

boyutu (F4) 4 madde olmak tizere 4 alt boyuttan olusmaktadir (Tablo 3).

Tablo 3. Cografya Ogretmenlerinin Yonetimsel Hedeflerinin Tespit Ol¢egi Maddelerin Alt Boyutlara Gére Dagilimi

Alt Boyutlar Tgili Sorular

Egitim Yonetimi (F1) 1,2,3,4,5,6,7
Okul Yonetimi (F2) 8,9,10,11,12
Yonetim Niteligi (F3) 13,16,18,20
Yonetsel Normlar (F4) 14,15,17,19

Arastirmaya katilmayi kabul eden toplam 502 6gretmenden elde edilen veriler dogrultusunda da 6lgegin gecerlik ve giivenirlik
caligmalar1 yapilmustir. Arastirma kapsaminda faktor analizinin yapilabilmesi icin gerekli gorillen 6rneklem bityiiklagii
incelenmis, ¢aligma grubu yeterli goriilmiistiir (Tabachnick & Fidel, 2001). Ol¢egin yap1 gegerligini belirlemek igin varimax
dondiirme ile temel bilesenler analizi kullanilarak Agiklayici Faktor Analizi (AFA) yapilmistir. Analizde faktor yiikleri en az.
30 olarak belirlenmistir (Biiyiikoztiirk, 2009). Ol¢egin alt boyutlar1 ve toplam giivenirlikleri i¢in Cronbach Alpha katsayist
hesaplanmigtir. Ayrica AFA ile ortaya konulan yapinin dogrulugunun test edilebilmesi i¢in Dogrulayici Faktor Analizi (DFA)
yapimuistir.

GECERLIK VE GUVENIRLIK ANALIZI

Gegerlilik, bir 6l¢me aracinin gelistirildigi konuda amaca yonelik olmasidir (Atilgan, 2006). Bir diger anlamu ile gegerlilik
verilerin 6l¢iim amaci hakkinda dogru bilgi verme derecesini ifade eder (Uzgéren, 2012, s. 48). Bu aragtirmada kapsam
gecerliligi ve yap1 gecerliligi iizerinde durulmustur. Bu amagla alan uzmanlari, cografya 6gretmenleri ve yoneticilerin
goriglerinden faydalanilmigtir.

Arastirmada, diger benzer bilimsel ¢alismalardaki 6lgeklerin giivenilirliginin hesaplanmasinda da kullanilan ve giivenilirlik
oOlgiitii olarak kabul edilen Cronbach Alpha katsayist kullanilmistir. Bilimsel aragtirmalarda 6l¢me araglari i¢in giivenilirlik
diizeyi (a=0.70) olarak kabul edilmekle birlikte 0.60<a<0.80 seviyesindeki puanlar da sosyal bilimler i¢in olduk¢a giivenilir
olarak kabul edilmektedir (Ozdamar, 2004). Arastirmamizda hazirlanan Cografya Ogretmenlerinin Akademik Hedeflerini
Tespit Olgegi geneli igin giivenirlilik katsayilar1 a=0.89, Cografya Ogretmenlerinin Yonetimsel Hedeflerini Tespit Olcegi
geneli i¢in giivenirlilik katsayilar1 a=0.79, olarak tespit edilmistir. Bu agidan él¢eklerin giivenilir oldugu sdylenebilir. Ol¢egin

goriilmektedir. Bu bakimdan alt boyutlarla beraber anketin giivenilir oldugu séylenebilir.

VERILERIN TOPLANMASI VE ANALIZI

Cografya 6gretmenlerinin akademik ve yonetimsel hedefleri ile ilgili arastirma iki asamada hayata gecirilmistir. Birinci
asamada, ikincil veriler literatiir taramast ile incelenmis, ikinci agamada ise alan aragtirmasi ile veriler toplanmigtir. Alan
aragtirmasi ile ilgili olarak veri toplama yontemlerinden anket yontemi kullanilmistir. Demografik bilgiler ve 6l¢ek ifadelerinin
yer aldig1 form hazirlandiktan sonra ilk sayfada ¢aligmanin amaci kisaca agiklanmis, ¢alismanin sadece bilimsel amagla
kullanilacagi ve sonuglarin kesinlikle gizli tutulacag: belirtilmistir. Arastirmada 2017-2018 6gretim yilinda Istanbul ilinin, Sisli,
Bakirkdy, Bahgelievler, Bagcilar, Giingoren, Umraniye, Kadikdy, Atasehir ve Sultangazi, ilgelerinde kamu ve ézel ortaggretim
kurumlarinda ¢alisan cografya ¢gretmenleri ve cografya mezunu yoneticilerle gergeklestirilmistir. Arastirma sonucunda
cografya 6gretmenlerinin Akademik ve Yonetimsel Hedeflerine yonelik tutumlar1 yaninda; katilimcilarin gorisleri, cinsiyet,
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caligtig1 kurum, yoneticilik yapip yapmamasi, mezun oldugu {iniversite, meslekteki kidem gibi kisisel degiskenler acisindan
da incelenmistir.

Elde edilen veriler kodlanarak SPSS programina yiiklenmistir. Verilerin analizinde SPSS 24 programi kullanilmistir. Formun
birinci béliimiinden elde edilen katilimcilara ait kisisel veriler yiizdeler ve frekanslar seklinde 6zetlenmistir. Her maddenin
ayrica aritmetik ortalamasi alinmigtir. Katilimcilarin cinsiyet, lisans mezuniyet durumu, egitim seviyesi, ¢alistig1 okul tiirii,
gibi degiskenlere gore karsilastirmalarda bagimsiz gruplar t testi analizi gergeklestirilmistir. Uygulamanin sonucu tablolar
seklinde hazirlanmis ve ayrica yorumlar yapilmistir.

BULGULAR

Aragtirmaya katilan cografya 6gretmenlerinin 6l¢ek ifadelerine verdikleri cevaplara gore elde edilen bulgular alt problemlere
gore degerlendirilmistir. Elde edilen veriler tablolara dokiilerek sunulmustur.

Cografya 6gretmenlerinin akademik ve yonetimsel hedeflerinde cinsiyete gore farkliliga ait bulgular:

Cografya 6gretmenlerinin akademik ve yonetimsel hedeflerinde cinsiyet degiskenine gore bir farklilik olup olmadigina dair
bulgular Tablo 4’te goriilmektedir.

Tablo 4. Cografya Ogretmenlerinin Akademik Ve Yonetimsel Hedeflerinde Cinsiyete Gére T Testi Souglar

Alt Boyutlar Cinsiyet \ % S T df p
. . Kadin 226 41.39 5.28
Kisisel Egitim 0.636 500 525
Erkek 276 41.07 5.89
. e Kadin 226 18.65 4.86
Kariyer Egitimi -0.986 500 325
Erkek 276 19.09 5.03
Kad 226 26.38 5.51
Okulda Mesleki Geligim e 11,598 500 113
Erkek 276 27.25 6.47
Kad 226 23.65 3.43
Akademik Egitim e 0.421 500 674
Erkek 276 2348 5.21
. L Kadin 226 25.69 4.91
Egitim Yonetimi -0.654 500 513
Erkek 276 25.97 4.89
Kad 226 17.15 3.93
Okul Yonetimi = -1.098 500 273
Erkek 276 17.55 4.15
. e Kadin 226 15.21 2.26
Yonetim Niteligi -1.219 500 223
Erkek 276 15.48 2.67
. Kadin 226 10.75 2.65
Yonetsel Normlar -1.938 500 .058
Erkek 276 11.26 321

Tablo 4’ te, kisisel egitim, kariyer egitimi, okulda mesleki gelisim akademik egitim, egitim y6netimi, okul yo6netimi, yonetim
niteligi ve yonetsel normlar alt boyutlarinin cinsiyete gore anlamli bir farklilagma gosterip gostermedigini tespit etmeye
yonelik t testi analizi sonuglar1 goriilmektedir. Analiz sonuglar1 incelendiginde, biitiin alt boyutlarin cinsiyet degiskenine gore
anlaml bir farklilasma gostermedigini ortaya ¢ikmaktadir.

Cografya 6gretmenlerinin akademik ve yonetimsel hedeflerinde mezun olunan okul tiiriine gore farklihiga
ait bulgular:

Cografya 6gretmenlerinin akademik ve yonetimsel hedeflerinde mezun olunan okul tiirii degiskenine gére bir farklilik olup
olmadigina dair bulgular Tablo 5’te goriilmektedir.
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Tablo 5. Cografya Ogretmenlerinin Akademik Ve Yonetimsel Hedeflerinde Mezun Olunan Okul Tiiriine Gére T Testi Sonuglari

Alt Boyutlar Mezuniyet tiirii N % S T df P
. . Egitim Fakiiltesi 193 40.83 5.49
Kisisel Egitim - —— -1.189 500 235
Fen-Edebiyat Fakiiltesi 309 4145 5.70
Kariver Editimi Egitim Fakiiltesi 193 18.97 4.94 0.263 500 703
ariyer Egitimi b .
yer e Fen-Edebiyat Fakiiltesi 309 18.85 4.97
Egitim Fakiiltesi 193 27.40 5.56
Okulda Mesleki Gelisim B 1.591 500 112
Fen-Edebiyat Fakiiltesi 309 26.52 6.35
Egitim Fakiiltesi 193 23.16 3.87
Akademik Egitim e 1577 500 115
Fen-Edebiyat Fakiiltesi 309 23.81 4.83
o Egitim Fakiiltesi 193 25.68 425
Egitim Yonetimi - — -0.576 500 .565
Fen-Edebiyat Fakiiltesi 309 25.94 5.27
Egitim Fakiiltesi 193 17.94 373
Okul Yonetimi HUTIUES 2517 50 | 012
Fen-Edebiyat Fakiiltesi 309 17.01 421
L s Egitim Fakiiltesi 193 15.17 2.56
Yonetim Niteligi - — -1.359 500 175
Fen-Edebiyat Fakiiltesi 309 15.48 245
Yonetsel Norml Egitim Fakiiltesi 193 11.12 3.17 0.556 500 579
onetsel Normlar b .
Fen-Edebiyat Fakiiltesi 309 10.97 2.86

Cografya 6gretmenlerinin akademik ve yonetimsel hedeflerinde mezun olunan okul tiirii degiskenine gore bir farklilik olup

olmadigina t-Test sonuglar1 Tablo 5’te yer almistir. Bu verilere gore; kisisel egitim, kariyer egitimi, okulda mesleki gelisim

akademik egitim, egitim yonetimi, okul yonetimi, yonetim niteligi ve yonetsel normlar alt boyutlariin mezun olunan okul

tirtine gore anlamli bir farklilagma gosterip gostermedigini tespit etmeye yonelik t testi analizi sonuglari; okul yonetimi alt

boyutunun egitim fakiiltesi lehine anlaml farklilagma gosterdigini ortaya koymustur (t=2.517, p<.05).

Cografya 6gretmenlerinin akademik ve yonetimsel hedeflerinde 6grenim durumuna gore farkliliga ait

bulgular:

Cografya 6gretmenlerinin akademik ve yonetimsel hedeflerinde 6grenim durumuna degiskenine goére bir farkliik olup

olmadigina dair bulgular Tablo 6’te goriilmektedir.

Tablo 6. Cografya Ogretmenlerinin Akademik Ve Yonetimsel Hedeflerinde Ogrenim Durumuna Gére T Testi Sonuglari

Alt Boyutlar Ogrenim Durumu \ % S T df p
. o Lisans 317 40.69 5.70
Kisisel Egitim —— -2.735 500 .006
Lisanstistli 185 42.12 5.45
. o Lisans 317 18.76 497
Kariyer Egitimi - — -.759 500 448
Lisanstistli 185 19.11 4.94
Li 317 26.64 6.215
Okulda Mesleki Geligim L -1.067 500 286
Lisanstistli 185 27.25 5.89
Li 317 2291 3.81
Akademik Egitim S L 4231 500 000
Lisansiistii 185 24.36 3.43
.. . Lisans 317 25.55 4.97
Egitim Yonetimi - — -1.648 500 .100
Lisansiistii 185 26.31 4.84
Lisans 317 17.28 4.05
Okul Yonetimi -0.744 500 457
 fonetmt Lisansiistii 185 17.56 409
. o dees Lisans 317 15.32 2.54
Yonetim Niteligi —— -0.420 500 675
Lisanstistli 185 15.41 242
Li 317 11.08 3.01
Yonetsel Normlar %sans — 0.614 500 .540
Lisanststt 185 10.91 2.95
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Tablo 6da, kisisel egitim, kariyer egitimi, okulda mesleki gelisim akademik egitim, egitim y6netimi, okul yonetimi, yonetim
niteligi ve yonetsel normlar alt boyutlarinin 6grenim durumuna gore anlaml bir farklilasma gosterip gostermedigini tespit
etmeye yonelik t testi analizi sonuglari goriilmektedir. Analiz sonuglarina gore; kisisel egitimin lisansiistii puanlar1 lehine
(t=-2.735, p<.05), akademik egitimin lisansiistii puanlar1 lehine (t=-4.231, p<.05) anlaml farklilasma gosterdigini ortaya

koymustur.

Cografya 6gretmenlerinin akademik ve yonetimsel hedeflerinde simdiki ¢alistig1 okul tiiriine gore farkliliga
ait bulgular:

Cografya 6gretmenlerinin akademik ve yonetimsel hedeflerinde simdiki caligtig1 okul tiirii degiskenine gore bir farklilik olup

olmadigina dair bulgular Tablo 7’te gorillmektedir.

Tablo 7. Cografya 6gretmenlerinin akademik ve yonetimsel hedeflerinde simdiki ¢aligtig1 okul tiirtine gore T testi sonuglari

Alt Boyutlar Calist1g1 Okul Tiirii N % S T df p
. . Resmi okul 369 40.77 5.70
Kigisel Egitim = -3.02 499 .003
Ozel okul 132 42.48 5.22
Resmi okul 369 18.48 4.78
Kariyer Egitimi o2 3.153 499 002
Ozel okul 132 20.06 5.28
Resmi okul 369 26.75 6.22
Okulda Mesleki Gelisim oot o 0,690 499 490
Ozel okul 132 27.18 5.65
Resmi okul 369 23.28 4.87
Akademik Egiti - -2.334 499 .020
aceri EgiHn Ozel okul 132 2434 313
o Resmi okul 369 25.43 4.61
Egitim Yonetimi = -3.197 499 .001
Ozel okul 132 27.01 5.49
Resmi okul 369 17.30 4.03
Okul Yonetimi s 0,648 499 518
Ozel okul 132 17.57 4.15
. . Resmi okul 369 15.25 2.48
Yonetim Niteligi A -1.627 499 104
Ozel okul 132 15.66 2.53
. Resmi okul 369 10.89 3.15
Yonetsel Normlar = -2.010 302 077
Ozel okul 132 11.43 2.40

Tablo 7de, goriildiigii tizere Kkisisel egitim, kariyer egitimi, okulda mesleki gelisim akademik egitim, egitim yonetimi, okul
yonetimi, yonetim niteligi ve yonetsel normlar alt boyutlarinin okul tiiriine gére anlamli bir farklilagma gosterip gostermedigini
tespit etmeye yonelik t testi analizi sonuglar1 goriilmektedir. Elde edilen sonuglara gore; kisisel egitim puanlarinin 6zel okul
lehine (t=-3.02, p<.05), kariyer egitimi puanlarinin 6zel okul lehine (t=-3.153, p<.05), akademik egitim puanlarinin 6zel okul
lehine (t=-2.334, p<.05), egitim yonetimi puanlarinin 6zel okul lehine (t=-3.197, p<.05), anlaml farklilasma gosterdigini
ortaya koymustur.

SONUC TARTISMA VE ONERILER

Cografya o6gretmenleri ¢aligtiklar: okullarda bir 6gretmen olduklar1 gibi bazen ¢aligtiklar: kurumlarda yonetici olabilmekte,
bazen de gelecege yonelik kariyer planlari dogrultusunda akademik caligmalar yapmaktadirlar. Bu boliimde cografya
ogretmenlerinin akademik ve yonetimsel hedeflerinin arastirildig bu arastirmada elde edilen bulgularin sonuglar1 her bir alt
problem dikkate alinarak tartigilmistir.

Arastirmada kisisel egitim, kariyer egitimi, okulda mesleki gelisim akademik egitim, egitim y6netimi, okul yonetimi, yénetim

niteligi ve yonetsel normlar alt boyutlarinin cinsiyete gore anlamli bir farkin olup olmadigina yoénelik t testi analizi sonuglari,
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degiskenlerin cinsiyete gore anlaml bir farklilasma gostermedigini ortaya koymustur. Bu sonu¢ Alim & Bekdemir (2006) ve
Karademir (2013)’in sonuglari ile ortiisiirken, yine Karademir (2018 )’in sonuglart ile ¢elismektedir.

Aragtirmanin kisisel egitim, kariyer egitimi, okulda mesleki gelisim akademik egitim, egitim yonetimi, okul yonetimi,
yonetim niteligi ve yonetsel normlar alt boyutlarinin cografya 6gretmenlerinin mezun oldugu fakiilte tiriine gére anlamh
bir farklilasma gosterip gostermedigini tespit etmeye yonelik t testi analizi yapilmistir. Analiz sonuglary; okul yonetimi
alt boyutunun egitim fakiiltesi lehine anlamli farklilasma gosterdigini ortaya koymustur. Elde edilen bu sonuglar Alim &
Bekdemir (2006)’in sonuglar ile ¢elisir iken, Artvinli (2009) ile 6rtiismektedir. Artvinli (2009) de aragtirmasinda egitim
fakiiltesi mezunu 6gretmenler lehine bir sonuca ulagmustir.

Aragtirmanin kisisel egitim, kariyer egitimi, okulda mesleki gelisim akademik egitim, egitim yonetimi, okul yonetimi, yonetim
niteligi ve yonetsel normlar alt boyutlarinin cografya 6gretmenlerinin 6grenim durumuna gore anlamli bir farklilagma gosterip
gostermedigini tespit etmeye yonelik t testi analizi yapilmistir. Analiz sonuglarina gore; kisisel egitimin lisansiistii puanlar:
lehine, akademik egitimin lisanstistii puanlari lehine anlamli farklilasma gosterdigi sonucuna ulagilmistir. Bu sonuglar Artvinli
(2009) ile ortismektedir. Artvinli (2009) de lisansiistii egitim mezunu 6gretmenler lehine bir sonuca ulagmistir.

Arastirmanin kisisel egitim, kariyer egitimi, okulda mesleki gelisim akademik egitim, egitim yonetimi, okul yénetimi, yonetim
niteligi ve yonetsel normlar alt boyutlarinin cografya 6gretmenlerinin ¢alistig1 okul tiiriine gore anlaml bir farklilasma
gosterip gostermedigini tespit etmeye yonelik t testi analizi yapilmustir. Elde edilen sonuglara gore; kisisel egitim puanlarinin
ozel okul lehine, kariyer egitimi puanlarinin 6zel okul lehine, akademik egitim puanlarinin 6zel okul lehine, egitim yonetimi
puanlarinin 6zel okul lehine, anlamli farklilagma gosterdigini ortaya koymustur. Bu sonuglar Artvinli (2009) ile 6rtiismektedir.
Artvinli (2009) de Fen, Sosyal Bilimler, Ozel lise veya 6zel kurslarda gorev yapan 6gretmenlerin lehinde bir sonuca ulagmustir.

Son yillarda cografya 6gretmenleri kariyer basamaklarinda ileri dereceler almak i¢in ytiksek lisans ve doktora programlarina
yonelmekte, hem akademik hem de yonetim kademelerini zorlamaktadirlar. Sonug olarak cografya 6gretmenleri 6gretmenlik
faaliyetleri yani sira yonetim hedeflerini ve akademik kariyerlerini de dikkate almakta, imkan ve firsatlar dogrultusunda bu
alanlarda kendilerini gelistirmek i¢in ¢aba harcamaktadirlar.

Cografya 6gretmenlerinin akademik ve yonetimsel hedeflerinin belirlenmesi amaciyla hazirlanan bu ¢alismada elde edilen
bulgular ve benzer ¢aligmalar ile yapilan kargilastirmalar neticesinde agagidaki ¢6ziim Onerilerinin siralanmasi uygun
gorilmistiir.

Okullarda akademik ¢aligma yapan cografya 6gretmenlerinin desteklenmesi ve diger 6gretmenleri de bu konuda tesvik edecegi
i¢in yararli olacag: diistiniilmektedir. Cografya 6gretmenleri akademik ve yonetimsel alandaki bilgilerini pratik uygulamalar
ile gelistirmeleri meslektaglarina ve o6grencilerine katki saglayacaktir. Bu alanda cografya o6gretmenlerinin akademik
ve yonetimsel hedeflerinin tespitine yonelik olarak daha biiyiik bir kitleyi i¢ine alan bir arastirma yapilabilir. Cografya
Ogretmenlerinin yaninda diger brans 6gretmenlerinin de akademik ve yonetimsel hedeflerinin arastirilarak karsilastirilabilir.
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INTRODUCTION

Scientific studies have gained speed significantly during the globalization process. The ease of access to information and using
technology in education has deeply affected all scientific studies. Our country has been positively affected by this rapid change,
and important developments have been achieved in all academic fields in general, and in geography education in particular.
Significant progress has been made in the field of geography and geography education, with the studies of academicians in the
geography departments opened in the early 20th century in the field of geography education.

Two of the important issues in geography education are teacher education and geography teachers’ academic and administrative
expectations for the future. The academic and administrative goals of geography teachers in the education process are one of
the main issues that are effective in developing geography education in today’s Turkey. Geography teachers, on the one hand,
improve themselves academically; on the other hand, contribute to school administrations in the field of administration Thus,
by taking on important tasks in developing educational institutions, they contribute to the success of the general education
system and as well as their academic development. In this context, the main problem of the research is what the academic and

administrative goals of geography teachers in Turkey of the future are.

While conducting this research, first the literature was reviewed and evaluated, and then, in the light of this review, information
was compiled for solving the problems that have not yet been clarified. When the studies on the education, expectations, and
goals of geography teachers are examined, the studies of Alim & Bekdemir (2006), Artvinli (2007) and (2009), Erdem & Atalay
(2010), Karademir (2013), Karademir (2018), Kaya (2013) Sahin & Ince (2020) and Ince & Sagdig (2020) are important. The
study of Ozey (1996) on geography education from the Ottoman period to the present, and the study of Ozey (2001) about the
situation of geography education and teaching in Turkish universities, and the study of Unlii (2014) on the geography teaching

are other studies examined in this regard.

The purpose of this research is to explore the academic and administrative goals of geography teachers. The other sub-
objectives investigated were whether there was a significant difference in the academic and administrative goals of geography

teachers according to gender, the type of school they graduated from, their educational level, and the type of school they work
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at. This research is important as it is the first study to examine the academic and administrative goals of geography teachers.
The research was conducted in the 2017-2018 academic year and is limited to geography teachers in Istanbul.

METHOD

Survey model was used in this research, which is a quantitative and descriptive study in which the academic and managerial
goals of geography teachers are investigated. Biiyiikoztiirk (2009) and Karasar (2013) define survey models as a type of
research that aims to describe a past or present situation as it exists and is carried out on large groups to describe the attitudes
of individuals in the group.

POPULATION AND SAMPLE

While the universe of the research consisted of geography (N=1608) teachers (IST.MoNE, 2019) in Istanbul, Turkey, the
sample consisted of 502 geography teachers. In this study, a maximum diversity sampling method was used, and teachers
and administrators from regions with different socio-economic characteristics were selected as the study group. The reason
for this is to generalize the research results to Istanbul, to describe the problems in a wide range of perspectives, and to
obtain important and powerful clues about universe values (Biiyiikoztiirk, 2009). Demographic characteristics of teachers and
administrators who participated in the research are given in Table 1.

According to Table 1, it is seen that 45% (226) of the participants were women and 55% (276) were men. The majority of the
participants consisted of undergraduates (62.5%). While 61.6% of the participants graduated from the faculty of science and
literature, 38.4% of them graduated from the faculty of education. Finally, the majority of teachers (73.5%) who participated
in the research work in public schools. The ratio of those working in private schools is 26.5%.

DATA COLLECTION TOOLS

Two data collection tools were used in the study. “Scale for Determining the Academic Goals of Geography Teachers” and
“Scale for Determining the Administrative Goals of Geography Teachers” developed by the researcher (Yentiir, 2019) were
implemented to measure the attitudes of geography teachers towards their academic and administrative goals.

1. The Scale for Determining the Academic Goals of Geography Teachers

The ‘Scale for Determining the Academic Goals of Geography Teachers’ used in the study consists of 29 items. The scale
has 4 sub-dimensions: Personal Education dimension (F1) 10 items, Career Education dimension (F2) 6 items, Professional
Development at School dimension (F3) 7 items, and Academic Education dimension (F4) 6 items (Table 2).

In line with the data obtained from the teachers participating in the research, validity and reliability studies of the scale
were carried out. The sample size required for factor analysis was evaluated within the scope of the research, and the study
group was seen as sufficient (Tabachnick & Fidel, 2001). Explanatory Factor Analysis (EFA) was performed using principal
component analysis with varimax rotation to determine the construct validity of the scale. Factor loads in the analysis were
minimum. 30 (Biyiikoztiirk, 2009). The Cronbach Alpha coefficient calculated for the sub-dimensions and total reliability of
the scale. Besides, Confirmatory Factor Analysis (CFA) was applied to test the accuracy of the scale construct.

2. The Scale for Determining the Administrative Goals of Geography Teachers
The ‘Scale for Determining the Administrative Goals of Geography Teachers’ used in the study consists of 20 items. It has 4

sub-dimensions: the Education Administration dimension (F1) 7 items, the School Management dimension (F2) 5 items, the
Management Quality dimension (F3) 4 items, and the Administrative Norms dimension (F4) 4 items (Table 3).
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The validity and reliability studies of the scale were conducted in line with the data obtained from 502 teachers who
participated in the research. The sample size required for factor analysis was evaluated within the scope of the research,
and the study group was seen as sufficient (Tabachnick & Fidel, 2001). Explanatory Factor Analysis (EFA) was conducted
using principal component analysis with varimax rotation to determine the construct validity of the scale. Factor loads in
the analysis are minimum. 30 (Biiyiikoztiirk, 2009). The Cronbach Alpha coefficient was calculated for the sub-dimensions
and total reliability of the scale. In addition, Confirmatory Factor Analysis (CFA) was conducted to test the accuracy of the
construct revealed by EFA.

VALIDITY AND RELIABILITY ANALYSIS

In the study, the Cronbach Alpha coefficient, which is also used in calculating the reliability of the scales in other similar
scientific studies and accepted as a reliability criterion, was used. The reliability coefficients were determined as a=0.89 for
The Scale for Determining the Academic Goals of Geography Teachers prepared in our study, and a=0.79 for The Scale for
Determining the Administrative Goals of Geography Teachers in general. In this respect, it can be said that the scales are
reliable. When we examine the reliability which was calculated according to the sub-dimensions of the scale, it is seen that the
reliability coefficients vary between a=0.70 and a=0.92. In this respect, it can be said that the questionnaire is reliable together
with the sub-dimensions.

DATA COLLECTION AND ANALYSIS OF THE DATA

The research on the academic and administrative goals of geography teachers was carried out in two stages. In the first stage,
secondary data were examined through a literature review, and following the literature review, data were collected through
field research. The research was conducted with geography teachers and geography graduate administrators working in public
and private secondary education institutions in the provinces of Sisli, Bakirkdy, Bahgelievler, Bagcilar, Giingéren, Umraniye,
Kadikdy, Atasehir and Sultangazi in Istanbul in the 2017-2018 academic year. Besides the attitudes of the geography teachers
towards their academic and administrative goals, personal variables such as gender, the institution they work for, being
administrators, the university they graduated from, and their length of service were explored.

FINDINGS

The findings of the data obtained were evaluated according to the sub-problems. The data obtained are presented in tables.

Findings regarding the gender differences in the academic and administrative goals of geography teachers:

Table 4 shows the findings on whether there is a difference in the academic and administrative goals of geography teachers
according to the gender variable.

Table 4 shows the results of the t-test analysis to determine whether the sub-dimensions of personal education, career education,
professional development at school, academic education, educational administration, school management, management
quality, and administrative norms differ significantly according to gender. According to the results of the analysis, it is
determined that the sub-dimensions do not show a significant difference according to the gender variable.

Findings on the difference in academic and administrative goals of geography teachers according to the type
of school they graduated from:

Table 5 shows the findings on whether there is a difference in the academic and administrative goals of geography teachers
according to the type of school they graduated from.
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Table 5 shows the t-Test results, whether there is a difference in the academic and administrative goals of geography teachers
according to the type of school they graduated from. According to the data, the results of the t-test analysis to determine
whether the sub-dimensions of personal education, career education, professional development at school, academic education,
educational administration, school management, management quality, and administrative norms differ according to the type
of school graduated, indicate that the sub-dimension of school management show a significant difference in favor of the
faculty of education (t=2.517, p<.05).

Findings of the difference in academic and administrative goals of geography teachers according to educational
level :

Table 6 shows the findings on whether there is a difference in the academic and administrative goals of geography teachers
according to the variable of educational level.

Table 6 shows the results of the t-test analysis to determine whether the sub-dimensions of personal education, career education,
professional development at school, academic education, educational administration, school management, management
quality, and administrative norms show a significant difference according to educational level. According to the results of the
analysis, it was determined that personal education showed a significant difference in favor of postgraduate scores (t=-2.735,
p<.05) and academic education in favor of postgraduate scores (t=-4.231, p<.05).

Findings related to the difference in academic and administrative goals of geography teachers according to
the type of school they work:

Table 7 shows the findings on whether there is a difference in the academic and administrative goals of geography teachers
according to the type of school they work.

As can be seen in Table 7, the results of the t-test analysis to determine whether the sub-dimensions of personal education,
career education, professional development at school, academic education, educational administration, school management,

management quality, and administrative norms show a significant difference according to the type of school.

According to the results obtained, there are significant differences in personal education scores in favor of private school (t=-
3.02, p<.05), career education scores in favor of private school (t=-3.153, p<.05), academic education scores in favor of private
school (t= - 2.334, p<.05) educational administration scores in favor of private school (t=-3.197, p<.05).

CONCLUSION, DISCUSSION AND RECOMMENDATIONS

The results of the t-test analysis to determine whether there is a significant difference in the sub-dimensions of personal
education, career education, professional development at school, academic education, educational administration, school
management, management quality and administrative norms in the study revealed that the variables did not show a significant
difference according to gender. While this result coincides with the results of Alim & Bekdemir (2006) and Karademir (2013),
it contradicts the results of Karademir (2018).

A t-test analysis was conducted to determine whether personal education, career education, professional development at
school, academic education, educational administration, school management, management quality and administrative norms
sub-dimensions of the research differ according to the type of faculty from which geography teachers graduated. The results
of the analysis showed that the sub-dimension of school management showed a significant difference in favor of the faculty of
education. While these results contradict the results of Alim & Bekdemir (2006), they coincide with Artvinli (2009). Artvinli
(2009) also concluded in favor of teachers who graduated from the faculty of education in his research.
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T-test analysis was conducted to determine whether the sub-dimensions of personal education, career education, professional
development at school, academic education, educational administration, school management, management quality and
administrative norms of the research show a significant difference according to the educational level of geography teachers.
According to the results, it was concluded that there was a significant difference in favor of the postgraduate scores of personal
education and a significant difference in favor of the postgraduate scores of academic education. These results are consistent
with Artvinli (2009). Artvinli (2009) also concluded in favor of postgraduate teachers.

T-test analysis was conducted to determine whether the sub-dimensions of personal education, career education, professional
development at school, academic education, educational administration, school management, management quality, and
administrative norms of the research showed a significant difference according to the type of school geography teachers
worked. According to the results obtained, it was determined that personal education scores are in favor of private school,
career education scores are in favor of private school, academic education scores are in favor of private school, and education
management scores are in favor of private school. These results are consistent with Artvinli (2009). Artvinli (2009) also
reached a conclusion in favor of teachers working in science, social sciences, private high school, or private courses.

In recent years, geography teachers have tended towards master’s and doctoral programs in their career stages, and they
challenge both academic and administrative levels. As a result, geography teachers consider their administrative goals
and academic careers as well as their teaching activities and make efforts to improve themselves in these areas in line with
opportunities.

As a result of the findings obtained in this study, which was prepared to determine the academic and administrative goals of
geography teachers, and the comparisons made with similar studies, the following suggestions are made.

Itis considered that supporting geography teachers who do academic work in schools will be beneficial as it will encourage other
teachers. Geography teachers will contribute to their colleagues and students by improving their academic and administrative
knowledge with practical applications. In this area, research that includes a larger sample can be conducted to determine the
academic and administrative goals of geography teachers. Besides geography teachers, the academic and administrative goals
of other branch teachers can be compared in another study.
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