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The results revealed that most of the students do not read any books about historical

methodology outside the classroom and show interest in this field. Nearly all of the
participants considered it necessary for the students studying in the history
department to know how history is written, due to the many contributions they will
provide, especially in to do the academic career. More than half of the participants
stated that in order to learn history more accurately and to prevent believing in
unfounded things, it is necessary for other segments of the society to know how
history is written.
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Tarih Béliimii Ogrencilerinin “Tarihin Nasil Yazildigini Bilmenin
Onemi”Ne Yénelik Farkindaliklari

Makale Bilgisi Oz
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o6nemine yonelik farkindaliklarini ortaya koymaktir. Arastirma nitel metodoloji

Makale Gegmisi: kapsaminda temel nitel arastirma deseniyle yuritulmustir. Arastirma, 2017-2018

Gelis 15.10.21 egitim ogretim yilinda, Turkiye’nin dogusunda bulunan iki tGniversitenin tarih bolimi

Dizeltme 14.02.22 son siniflarinda okuyan ve ayni zamanda pedagojik formasyon egitimi alan 6grencilerle

Kabul 01.04.22 gerceklestirilmistir. Veriler, hem gériisme hem de acik uglu soru formuyla toplanmustir.

Elde edilen bulgular katihmcilarin baytik gogunlugunun ders digsinda tarih metodolojisi

alanina yonelik herhangi bir kitap okumadiklarini ve bu alana ilgisiz kaldiklarini ortaya
koymaktadir. Katilimcilarin neredeyse tamami basta akademik kariyere yardimci olmak
lizere saglayacagi bircok katkidan dolayi tarih bolimiinde okuyan 6grencilerin tarihin
nasil yazildigini bilmelerini gerekli gérmustir. Katilimcilarin yarisindan fazlasi da tarihi

Anahtar Kelimeler:
Tarih 6gretimi,
Ogretmen adayi,

Tarih yazimi,
Metodoloji daha dogru bir sekilde 6grenebilmek ve asilsiz seylere inanmanin 6niine gegmek
Tarihgi gerekgeleriyle toplumun diger kesimlerinin de tarihin nasil yazildigini bilmesini gerekli

gordiklerini ifade etmiglerdir.

Introduction

It is an important requirement that students who study at the departments of history at universities
and will take the responsibility of raising future citizens who will think critically must be trained
considering the structure of the discipline they are studying and the working principles of it throughout
their undergraduate studies. It is a desired condition that an education based on historical methodology
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must consider factors including what type of science is history, in what ways history is different from
the past, historical sources, how historians work, and particularly how history is written. Thus, today
history students are provided opportunities to think upon philosophical issues considering historical
research and writing. In addition, when students generate knowledge about the past, they not only gain
theoretical knowledge about what historians did in reality (Donnelly & Norton, 2011) but also they have
an opportunity for implementations with the thesis, seminars, and articles they have written.

If this educational opportunity, which students studying in the history department have acquired in
terms of historical methodology and how to write history, can be used well, it can provide them
individual contributions as well as positive social benefits. First of all, when students learn how to use
historiography, they will start to take part in the discipline of history and participate in the process of
“being a part of the community of practice” (Lave & Wenger, 1991, p.29 as cited in De Oliveira, 2006,
p.22). In this way, students who are encouraged to do research using primary sources (Wiley & Woss, as
cited in 1996: Kiris Avarogullari & Goérgen, 2014, p.313) will be able to understand the types of
evidence/methods used by historians better and grasp that all the narratives about the past are also
constructed by historians (Fallece & Neem, 2005). In connection with this, students will realize the fact
that history has a point of view due to the role played by the historian in this construction process, and
also they will examine how historians in different periods approached the same historical events and
thus this will be undoubtedly important for their professional education (Kincheloe, 2001). Thanks to
this, students will understand that history is open to change and historians who constructed the past
will not be completely objective as they are also members of their own society/country (Wirth, 2003).
Historiography is also valuable as it can have students gain an understanding of the historians’ concerns
resulting from the period of the time they lived and the ideology they adopted while discussing the
past (Kincheloe, 2001). Thus, students who have acquired this understanding will not accept the
information that they read from a source or heard about a historical problem as it is and they will look
upon them with a critical point of view fed by scepticism (Fallace & Neem, 2005; Kincheloe, 2001).
Moreover, thanks to historiography, students/teachers will be able to develop a more
sophisticated/multi-dimensional understanding of history as they will have the opportunity to critically
address historical explanations (Yilmaz, 2008). Hence, they will increase their awareness of the
interpretive nature of historical works and just like professional historians, they will be equipped with
thinking of the past as an ongoing debate (Fallece & Neem, 2005).

Students at the university will be well-equipped with the knowledge about the nature of history
thanks to the historiography (the writing of history) and the sceptical/critical perspective that they will
adopt towards all sources of information they encounter. In connection with this, it may seem important
both for their professional development and the formation of healthy social structure due to the misuse
of history by some circles (Stradling, 2003). As known, the misuse of history is a condition that has been
encountered nearly in all periods from past to present (Bédarida, 2001). Moreover, due to the
technological developments (Wirth, 2003) and the excessive proliferation of communication channels,
especially social media, it can be seen through the events/examples in our country and in the world that
the misuse of history has become easier and more widespread (Simsek & Yali, 2019). If we want to
protect the students, taking into account that they will be the future citizen, and the whole society
mainly against political manipulations and the misuse of history, which is becoming widespread today,
it is very important to include activities that will emphasize the teaching of the nature of history in
history education in schools (Yilmaz, 2008). One of the best ways to actualize this is to provide historians
and prospective history teachers with a good education on how history is written during their
undergraduate education (Wirth, 2003). Because they will be trained to have enough knowledge about
the nature of history/historical methodology, they will transfer the knowledge they gain to the students
(Fallace, 2009) and thus they will make contributions to their growth as individuals who have awareness
of nature of history and think critically.

In a democratic society, it is not desirable for students and all citizens to accept the credibility of the
raw information they encounter without evaluating them critically (Braten, Strgmsg & Britt, 2009).
Moreover, the fact that we live in an information age where everyone “wants to attract the attention of

341



Kaya & Giinal — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 51(1), 2022, 340-366

our eyeball” has made critical literacy more important for the continuation of the vitality of democracy
(VanSledright, 2002, p.152). In addition, in the information age we live in, every individual in the society
has to make a decision about which sources to be trusted and not trusted not only in history, but also in
other academic fields, and even in out-of-school reading and writing tasks. In short, the qualifications
expected only from the competent historians in ancient times are now demanded from general readers
and citizens (Braten, Strégmsg & Britt, 2009). Due to all these reasons, we need to consider education for
history methodology/the writing of history not only as a part of the development of historians and
teacher candidates, but also as an education that every individual in the community should reach for the
formation of a healthy society and democracy (Loewen, 2015; Tekeli, 1998; Yilmaz, 2008).

As understood from all this information, providing history students with an effective writing of
history education during their undergraduate education has the potential to make many contributions
to both their professional development and social benefit. Although historians and history educators put
emphasis on the role of writing of history during the teacher training and professional development of
teachers due to its potential (Brown & Hughes, 2018), lack of research in this field draws attention
(Yilmaz, 2007; 2008). However, despite this neglect, it should be stated that there are some studies
intended for prospective teachers (Blaszak, 2010; Fallece, 2007; 2009; McDiarmid, 1994; McDiarmid &
Vinten Johansen 2000) and teachers (Brown & Hughes, 2018; Fallace & Neem, 2005) in the
literature.When the relevant literature was examined in Turkey, it is seen that there are only two
studies carried out about the writing of history. One of these is a study carried out by Kiris Avarogullari
& Gorgen (2014) to understand pre-service history teachers’ writing abilities to write history
papers/articles. The other study carried out by Ulusoy (2017) aims at exploring history teachers’ views
about historiography and writing of history in Turkey.

As seen, there are not any studies which aim at revealing the awareness of history students studying
in a university about the importance of knowing how history is written in Turkey. Moreover, considering
that a considerable amount of studies carried out in this field abroad focus on the teacher education
and the opinions of teacher candidates (Brown & Hughes, 2018), it can be stated that there is a lack of
these in Turkey in this field. Thus exploring students who are both historians and history teacher
candidates awareness about the importance of knowing how history is written, an effort was made to
make contribution to the field. Considering this purpose, the aim was to explore the participants’
opinions about the following issues given below:

1-The most important subject fields that a student studying in the department of history must learn
2-Their state of reading books or articles about how history is written outside the classroom

3-Whether or not a student studying in the department of history should know how history is
written

4-Whether or not it is necessary for other segments of society apart from the historians to know how
history is written.

Method
Research Model

The research was conducted with a qualitative method and adopted the basic qualitative research
design. As Merriam (2013, p.22-23) stated, in the basic qualitative research design; “researchersare
concerned with how people interpret their lives, how they construct their world, and what meaning they
add to their experiences. The whole goal is to understand how people understand their lives and
experiences.” Within the scope of the study, because the aim is to reveal history students’ experiences
in writing of history and their understanding of this phenomenon, the basic qualitative research design
was adopted.
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Research Study Group

The research was carried out with students in their final year of studies in the department of history
and taking pedagogical formation training at two universities located in the east of Turkey in 2017-2018
academic year. The participants received education at their faculties about the discipline of history and
in the faculty of education, they received training on teaching profession. In this respect, they are both
historians and teacher candidates. Out of the 80 participants in the study, 53 of them are studying in A
University and 27 of them in B University.

Table 1.
University Distribution of Participants
University f %
A 53 66
B 27 34
Total 80 100

46 of the participants are female and 34 of them are male. In order to provide speed and practicality
to the research, the participants were assigned through the convenience sampling (Yildirm & Simsek,
2013). During the interview stage of the research, 15 participants joined and during the open-ended
question stage, 65 participants took part. Out of 15 students participating in the interview, eight of them
are female and seven of them are male. In addition, eight students study in A University and 7 of them
studies at B University. The participants in the interview were coded with numbers between 1 and 15,
respectively and the participants in the open-ended question stage were coded with numbers between
16 and 80, respectively.

Table 2.
Gender Distribution of Participants
Gender f %
Male 34 43
Female 46 57
Total 80 100

Development of Data Collection Tools and Collection of Data

As it is known, it is particularly important to use more than one data collection tool/method to
ensure validity in qualitative research (Creswell, 2013; Glesne, 2012). For this reason, both an interview
and open-ended question form were used in the study. Although they have some limitations, open-
ended questionnaires/forms are considered as basic data source for qualitative research due to the
participants’ reflection of in-depth and detailed feelings on their interpretations in their written
responses (Patton, 2014). Within the scope of the research, long interviews were made with the
participants using a tape recorder because in qualitative research, it is very important to conduct in-
depth and intense interviews with the participants to understand their perceptions, feelings and
knowledge correctly (Patton, 2014). Both data collection tools included five open-ended questions of
the same quality. For the questions of the open-ended questionnaire prepared by literature review, the
necessary corrections were made in this direction by first referring to the opinions of three faculty
members who are experts in the field, and then a pilot study was conducted with the senior students
studying in the history teaching department of the faculty of education. Considering the results of the
pilot study and participant teacher candidates’ opinions in this study, some changes were made, and the
data collection tools were finalized. For the implementation of these questions using the interview
method, the pilot study was carried out with three students from the same student group and this form
was also finalized. The data from the open-ended questions were collected on April 15, 2018 and the
interview data were gathered in April and May in 2018.
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Data Analysis

The data were analysed via content analysis method (Yildinm & Simsek, 2013; Kiziltepe, 2015). The
reason behind using content analysis in the research is to provide both in-depth analysis of the data and
to reveal the unclear themes and dimensions (Yildirnm & Simsek, 2013). First, the voice recordings
including the interviews were uploaded on a computer and then they were transcribed. Then, the data
obtained both from the interviews and open-ended forms were re-read to know and understand them
better. Using an inductive way of understanding, the researchers created codes and categories by
considering the differences and similarities from the data. In this respect, the researchers both worked
individually and together and thus tried to reach a consensus (Kiziltepe, 2015). At different stages of the
study, the researchers individually coded the first five pages of the dataset and then came together to
discuss the points of agreement and disagreement. Then, when each researcher continued the analysis
and completed two-thirds of the data set, they performed a coding check again. Finally, the researchers
came to a consensus by focusing on the parts where they had consensus and disagreement (Miles &
Huberman, 2015). The reliability of the researchers' analysis was found to be 91.7%, according to the
reliability formula (Reliability = Consensus / Consensus + Disagreement) stated by Miles and Huberman
(2015).In addition, an expert who has an experience in qualitative research was informed about the
whole process and the data collection and analyses processes were reviewed together from the
beginning to the end. Then, considering the warnings made by the expert checker, the data were re-
examined, and the categories were finalized. In addition, the data of the research were saved for
confirmation examination by other researchers (Yildirrm & Simsek, 2013). The findings with their
frequencies and percentages were presented in tables. In this paper, the responses given by the
participants during the interviews and the implementation including open-ended questions were quoted
directly. The direct quotes from the participants coded between 1 and 15 were taken from the
interviews and the quotes from the participants coded between 16 and 80 were cited from the open-
ended questionnaire.

Ethical Procedures

Ethical principles and rules were followed at all stages of this research. Participants in the study
signed a consent form. This research was found ethically and scientifically appropriate with the decision
number 11 taken in the meeting number 13 of Atatlrk University Educational Sciences Unit Ethics
Committee on 12 November 2020.

Findings
Participants' Views on the most important Subject Areas that a Student Studying in the History

Department Must Learn

In the study, first, the participants were asked what the most important subject areas that a student
studying in the history department should learn, and the findings obtained are shown and interpreted in
Table 3.

Table 3.
Participants' Views on the most important Subject Areas that a Student Studying in the History
Department Must Learn

Most important topic fields f %
History of Republic 33 21
Ottoman history 29 18
Ancient age/First age 14 9
Methodology of history 13 8
History of Seljuk Turks 10 6
General Turkish history 10 6
No distinction-all of them 9 6
Pre-Islamic Turkish history 7 4
World History 5 3
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Roman and Byzantine history 5 3
Medieval History 4 3
Ottoman Turkish 3 2
European history 3 2
Asian history 3 2
Turkish-Islamic history 2 1
Knowledge of bibliography 2 1
Great men and their activities 2 1
Others 5 3
Total 159 100

As understood from the table, the participants’ views about the most important subject areas thata
student studying in the history department should learn mostly focused on political history. In addition,
it is seen that the participants highlight the History of the Republic, Ottoman history and Ancient Age in
this regard. The methodology of history, which is important for this study, was ranked fourth by the
participants. Participants have stated the competencies in this field instead of directly historical
methodology. Participants listed competencies related to the methodology of history such as doing
research, reviewing the source, reaching the right source, being able to use the source, comparing the
sources, analysing the sources, checking the accuracy of the information, looking at events objectively,
critical thinking, thinking according to the conditions of the period and writing knowledge. In this
respect, the participant 2 stated “..in addition to this, it is important to know the main principles of
history. That is, it is important to know how to search a subject [and]where to apply, which requires
learning things such as methodology.” The participant 9 sharing the similar opinions said, “...source
analysis. For example, [everybody] can read something written about a subject. Even everybody can
write, too. There is no limitation. What is its reliability and validity? That is, with this purpose in mind,
source analysis must be carried out very well.”The participant 35 stated, “He must be sure about the
reality of the subject that he examines. Must pay attention whether it is a primary source, objective, and
must compare sources.” The participants stated that mainly the history of Seljuk Turks and then the
whole Turkish history in general and history areas should be learned without exception. The areas
mentioned by the participants at medium levels are listed as pre-Islamic Turkish history, World history,
and Roman and Byzantine history. Islamic history, recent history, Egyptian history, Greek history,
historical evolution, and war history, which are mentioned once by the participants, were included in
the other category.

The State of Participants' Reading a Book or Article outside the Classroom about how History is
written

Secondly, the participants were asked whether or not they read a book or article outside the
classroom about how history is written, and the findings obtained were presented in Table 4.

Table 4.
The State of Participants' Reading a Book or Article outside the Classroom about how History is written
State of Literacy f %
Those who read 16 20
Those who do not read 64 80
Total 80 100

The ratios in Table 4 were created not only from the direct responses given by the students to this
question, but also by confirming the names of the works they read because some of the participants
were content with simply answering yes to this question, and some of them stated unrelated titles. As
seen in the table, most of the participants stated that they were not interested in this field. For example,
the participant 11 said, “No, there was no guidance for this like if you read these books, you might
improve yourself a little. | spent a lot of time in the library, but | did not pay much attention to the book
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for it." The participant 7 mentioned his father working in the X library and got help from him, “No,
teacher | did not read it. Why | didn’t read. My father is a librarian... because my father is into
publications, he is constantly working with these [and] mostly knows the rules ...my father took the place
of the books ... In other words, | am knowledgeable due thanks to my father. [He] helps me when | am
confused.”

Participants' Views on the Necessity of a Student Studying in the History Department to know how
History is written

Table 5.
Participants' Views on the Necessity of a Student Studying in the History Department to know how
History is written

Views f %
Those who consider it necessary 78 98
Those who consider it unnecessary 1 1
No response 1 1

Total 80 100

Almost all the participants thought that a student studying history should know how history is
written. While only one of the participants gave a negative answer, one left this question unanswered.

Table 6.
Participants' Views on why it is Necessary for a Student Studying in the History Department to know how
History is written

Reasons f %

Doing an academic career and writing a work 38 41
Writing an accurate and scientific work 22 24
Possibility to teach these subjects to students in the future 7 8
Determining the accuracy of the works/information read 5 5
Help someone seeking help with this 5 5
Requirement of the department he studied 4 4
Being well-equipped 3 3
Writing beneficial works 2 2
Understanding history well 2 2
Telling the history correctly 1 1
Providing access to the right information 1 1
Making it easier to reach the information that is wondered 1 1
Knowledge is necessary 1 1
No reason 1 1

Total 93 100

The participants’ first reasons on this issue is the view that it is beneficial for academic career and
writing. The participants stated that knowing how to write a historical work would make it easier and
more beneficial for them to become a historian/researcher/academician, do master's and doctorate and
to write a book. The participants especially emphasized writing a book (26 people). Some of the
participants also stated that people who study at the department of the history must write a work
because this is their work, or this information will make their work easier if they write a work in the
future. The participant 4 who agrees with this opinion said, “.. if he/she thinks of an academic study for
the future, this education will be useful. One does not think today. But he can think in the future. You can
only think of teaching right now. You may consider becoming an academic in the future. It will be with
you in every field.” The participant 37 expressed his opinions about this issue, “Because | think that an
individual studying history must write a piece of work. Thus, it is important to learn how a work is
written.” The second opinion of the participants, which is related to the first one but can be evaluated
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separately is to write an accurate and scientific work. The participants suggested that they should know
these so that the works they will write are accurate, scientific, real and reliable. On this subject, the
participants expressed their opinions. The participant 3 said, “So we studied history. A new work [we
wrote] needs to be correct to be able to be transferred to the next generations. This is being reviewed by
higher authorities. We need to write this in the most accurate way. We need to get this education very
well.” The participant 62 said, “Because it is important in terms of giving more original and objective
work and in terms of the reliability of the sources.”

The percentage of other opinions of the participants is decreasing considerably. The third opinions of
the participants is that it may be possible to teach these subjects to their students in the future. The
participant 51 shared the following opinions on this issue, “they may have to transfer this to their
students.” The relatively medium level of views of the participants are to be able to determine whether
or not the work/information read is scientific or not and its accuracy, help those seeking help in this
regard, and know these issues as the requirement of department they are currently studying. On
identifying the accuracy of the information given, the participant 60 said, “..a student of history can
easily understand whether or not the correct source was used within the content of the book with
knowledge he learns.”, in terms of knowing these issues as the requirement of department he/she is
studying, the participant 10 said, “In fact, we discuss this a lot with our friends. For example, sometimes
this issue becomes a conversation piece. Why are we writing a thesis? Are we all going to be a historian?
Are we going to be this or that? In my opinion, if somebody gets a place at the department of history,
he/she has to learn this whether or not he/she becomes a historian. As a result, this is the requirement of
the department. Whether you study literature or in another department, if this is the requirement of the
department, he/she must learn this...” One of the participants’ views is that to be well-equipped, these
issues must be known. The participant 27 who expressed this opinion used the following statements, “/
think that in order to reach a desired level in the field, one must be knowledgeable about every field.”
Participants in lower places expressed their opinions in order to write useful works, to better
understand history, to tell history correctly, to provide access to accurate information, as it makes it
easier to reach the information that they are curious about, and because knowledge is necessary.

Participants' Views on the Need for other Segments of Society to know how History is written

Table 7.
Participants' Views on the Need for other Segments of Society to know how History is written
Views f %
Those who consider necessary 47 59
Those who consider conditionally required 7 9
Those who consider unnecessary 12 15
No response 14 18
Total 80 100

A significant amount of the participants stated that apart from historians, it was necessary for other
segments of the society to know the writing of history. Some of the participants answered this question
as conditionally required. Three of these participants gave the answer necessary for those who have
interest and curiosity, two for those who read and have a profession, and the other two for those who
want to write a work. While 12 of the participants gave the answer not necessary to this question, 14 of
them left the question unanswered.

Table 8.

Participants' Views on why it is necessary for other Segments of Society to know how History is written
Reasons f %

Being able to learn the history more accurately 12 22

Prevent believing in unfounded things 11 20

Writing a work 10 19

The society is knowledgeable and cultured 8 15
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Learning history 4 7
Understanding the importance and value of history 3 6
Gaining consciousness of history 3 6
Understanding how an academic work is created 1 2
Helping those who want to make history 1 2
This field is important to everyone 1 2
Total 54 100

The most important reasons of the participants who think positively for other parts of the society’s
knowing how to write a historical work are to learn and understand history in a more accurate, realistic,
and objective way. In this regard, theparticipant 55 said, “Most people look for accurate information. If
the point in question is history, correct information is required. That is why it is of course important in
terms of learning correct and objective information, as everyone has the right to do research in every
field...” The views of the participants in the second place point to a qualification that is important for an
effective citizenship: Knowing how a historical work is written will enable them to understand whether
or not a work is accurate or scientific, and will prevent them from believing in groundless things
produced by various channels, especially the media and thus it will raise awareness. In this regard, the
participant 8 said, “...Or today some things are being taught to people through the media. This is
because people do not know history. Knowing how to research in more detail or how a book was written
makes people more conscious. And so, people know about their history. For this reason, a person, other
than normal historians, also needs to know how history, history books were written... For example,
nowadays TV series are being made for the purpose of rating. And how much of this is real and true ?”

One of the relatively top opinions of the participants is that if anyone in the society wants to write a
work, this issue can help him. Some of the participants who hold this view stated that history is a
discipline that a significant part of the society is interested in and that it can be written apart from the
historians. In this regard, the participant 54 said, “History cannot be explained only with the people who
received education like in medicine and law. History is a field that everyone talks about and it is a field in
which books are written by people who are not historians. Thus, the person who sets his mind on writing
a historical book firstly must know the writing of history (or historiography).” Another relatively top view
of the participants is that society must be cultured and knowledgeable. In this regard, the participant 45
shared her opinion: “this develops the society in terms of its science and style.” The opinions stated by
the participants at medium levels are learning history, understanding the value of history and (historian)
and gaining the awareness of history. About learning history, the participant 70 stated, “Because other
segments of the society will learn history.” In terms of understanding the value of history, the participant
64 said, “At least, it is understood that we do not deal with meaningless subjects. The value of historian
is understood.” About the consciousness of history, the participant 30 said, “The consciousness of history
is @ norm that not only historians but also the society needs. The society must know how the work he is
going to read will be written.” The participants stated the following opinions once: to understand how
an academic work is developed, to help someone from the society who wants to write history, and the
importance of this field for everyone.

Table 9.
Participants' Views on why it is not necessary for other Segments of Society to know how History is
written

Views f %
It requires interest and curiosity 4 33
Everybody must do his/her job. 4 33
It requires technical knowledge 3 25
What is important for society is to read history 1 8

Total 12 100
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The most important reasons for the participants’ negative opinions on this topic are that this issue
requires interest and curiosity, and they believe that everybody must do his/her job. Regarding the issue
of interest and curiosity the participant 66 said, “We are not an investigative society. Nobody needs it.”
Sinceeverybody must do his/her job, the participant 36 stated, “Now, what are they going to do with
history? Everyone should do his job!” and the participant 56 said, “If everyone does his job, it is much
better.” Another opinion shared by the participants is that this job requires technical knowledge, it is
difficult, and thus, the other segments of the society does not need to know. Sharing this opinion, the
participant 10 stated, “...our teacher said that department of history is rather a difficult department.
Why? Because everybody in the street is a historian. When you go to a café, history is talked, history is
talked at home. Here what people should know here is not how much everybody should know history but
in fact how important department of history is, and the job should be left to the historians. More than
that, he needs to know that history is a difficult discipline, and that the masters must do this job.”One of
theparticipants explained his own opinion saying that what is important for society is to read history.

Discussion, Conclusion &Suggestions

The results and discussion that were revealed as a result of this research which aim at determining
the awareness of students who are both historians and history teacher candidates for the importance of
knowing how history is written were presented below. The participants' views on the most important
subject areas that a student studying in the history department should learn mostly focused on political
history. Another finding obtained was that the participants focused on Turkish history as political
history. In fact, this condition could be accepted normal because the curricula in the departments of
history in universities in Turkey mostly consist of Turkish history (Glindliz, 2011). Thus, a survey carried
out by Erkan (2011) revealed that there were 144 compulsory and 279 elective courses under the title of
Turkish history in the departments of history in the Faculty of Letters in Turkey. When the
undergraduate programs of the two universities included in the study were examined, it was found that
nearly half of the compulsory courses (48%) and more than one-third of the elective courses (37,5%)
were related to the Turkish history (Web-1 and Web-2). As understood, the participants who received
education mainly on Turkish history during their undergraduate studies gave the lion’s share to Turkish
history. It is seen that the participants mainly focused on history of Republic and Ottoman history within
Turkish history. As stated by Gindiiz (2011), the courses that take up the most space in the history
departments are those related to the history of the Ottoman Empire, both because of its long history
and its connection with the history of many states and societies. Therefore, it is not surprising that one
of the priorities of the participants who took many lessons about the Ottoman Empire was Ottoman
history.

The history methodology, which is important for this study, was ranked fourth by the participants.
Participants listed competencies such as doing research in this field, searching the source, getting to the
right name, using the source, comparing the sources, analysing the sources, and spelling knowledge
instead of the direct historical methodology. In the first two terms of the departments of history in the
faculties of science and letter in Turkey, students are offered courses including research methods of the
field, its methodology and bibliography. Moreover, these courses continue to be taught in some
universities in later terms and elective courses related to historical methodology are also included
(Erkan, 2009). However, when the undergraduate programs of the student-participants of our research
are examined, it is found that there are two compulsory courses for only two terms in one university
called Methodology of History and Bibliography | and Il and in the other university called Methodology
of History 1and Il and one elective course called Ottoman Historiography is included in the program for
one term (Web-1 and Web-2). The fact that the participants expressed the methodology of history in
the fourth place after Ancient History and indirectly, may have been influenced by the fewer number of
lessons they took in this field. Another finding obtained from the study was that most of the participants
did not read any books on the field of methodology of history outside the classroom and remained
indifferent to this field.
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It was observed that almost all the participants adopted the view that the students studying in the
department of history should know how history is written. The participants stated that knowing how to
write a historical work would have benefits and make it easy for them to become a
historian/researcher/academician, to have master and doctorate education, and to write a book.
Because one of the functions of faculties of science and letters in Turkey is considered to train students
as scientists and researchers (Yiksel, 2011), it could be accepted as normal for participants to state
reasons regarding these functions. The participants focused more on writing books in this issue. They
also stated that the information they will obtain in this regard would help the works they will write to be
accurate, scientific, real, and reliable. The findings obtained from the study conducted by Ulusoy (2017)
with 110 history teacher group leaders in Turkey support the importance given to writing books by the
participants. Although the teachers participating in this study thought that writing of history has
developed, they determined that there were still history books today written by presenting references
in the bibliography without making attributions within the text. As known, a type of writing history
which has become widespread recently in Turkey and in different countries in the world includes
popular and commercial works. This historiography with ideological and religious content discusses
topics presented in exaggeration, as well as generating “alterations” and “lies” in order to be
contradictory. Another feature of these types of works is that the authors do not use reference
elements such as footnotes and bibliography (Kog, 2015, p.5). History teachers who participated in
Ulusoy's (2017) study also warned that such historical works prepared without citations and
bibliography would not be reliable and attributions made to these works could cause information
pollution and confusion. Other opinions of the participants in our study on this subject are listed as
follows: the possibility of teaching these subjects to their students in the future, the desire to determine
the accuracy of the readings/information, the desire to help someone who wants help in this regard, the
necessity of this education in their departments, the desire to be well-equipped, and the correct
transfer of history. First of all, students, who are candidates to be future historians, are well-equipped in
methodology of history/writing of history and thus express their desire to convey history accurately, in
terms of showing that they have a sense of responsibility in their field. As stated by Tosh (2011), the
historians have a very important role regarding informing the society about their past correctly and
protecting them against the bad results of historical myths. Moreover, if historians do not fulfil their
responsibilities, the gap created will be filled by the people who are not trained professionally and are
prejudiced and thus it must not be forgotten that this people will lead the society as they want with the
interpretations they make based on this wrong information. In addition, the participants’ opinions on
this matter reveal their belief that the writing of history will make contributions to their professional
development. This finding supports the finding of some studies abroad (Brown & Hughes, 2018; De
Oliveira, 2006) as well as in Turkey (Yilmaz, 2008).

While more than half of the participants considered necessary for other segments of the society to
know how history was written, some of them thought unnecessary and some others considered
conditionally necessary. The most important reasons for the participants’ positive opinions on this issue
are to learn history more accurately and to prevent believing in groundless things. In todays’ world,
children, teenagers, [and everyone in the society] are exposed to “information overload” (Harnett, 2009,
p.148). This is such an overload that today’s individual is informed and directed by the politicians,
journalists, columnists, advertisers and so on many groups in line with their own interests (Kabapinar,
2014). Moreover, due to the widespread and easy access of the Internet today, it has become one of the
most common tools for the knowledge transfer. However, it must not be forgotten that some
information on the net is “transferred to this environment consciously and for the purpose of
manipulation” (Kanat, 2017, p.114, 116). Due to these reasons as stated by Tekeli (1998), the
methodology of history and thus emphasizing how history is written and expressing these issues should
not be considered as only the duty of history researchers. Not only history writers but also history
readers must have knowledge about the methodology of history. Tekeli who emphasized that this
requirement was due to the use of history for nonscience stated that the knowledge of methodology is
necessary for history readers to distinguish between what is scientific and unscientific. Tosh (2011, p.23)
who stated that two important qualities of a qualified history education was to gain skills of historical
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criticism and acquire in-depth history knowledge emphasized that emphasized such education as “not
just the luxury of an educated minority, but a social necessity” in response to the influence of myths. The
famous historian Carl Becker in 1930s in his article called “Everyman His Own Historian” asserted that all
of us were historians and called everybody for being engaged in historical thinking. Becker thus invited
people to understand the human influence in the texts they read, to search for truth in the quagmire of
half-truth and falsehood, and to see the fact that certainty in understanding the social world is hard to
understand (Wineburg, 1991). As Loewen (2015, p.636), who has similar views, stated, “Citizens who are
their own historians, who can detect lies and distortions, and who know how to use sources to determine
what actually happened in the past, create an extraordinary force for democracy.”, having knowledge
about how history is written and produced has become a qualification that not only history students
should have, but also every individual in the society. In fact, it can be said that one of the literacies that
individuals have to develop in today's world will be “historical literacy.” This competence area also has
the potential to offer a way out to individuals who are not sure about "which one is really [correct]"
from the information they have acquired through various channels as a result of today's technological
developments (Simsek & Yali, 2019, p.174). As can be understood from all this information, it is
especially important to provide history/social studies teacher candidates with an effective education
regarding the nature of history, methodology and how to write it during their education at university.
Candidates who have received education in history methodology during their undergraduate education
will be able to transfer their more comprehensive understanding of history when they start working as a
teacher into student-centred activities that reflect the dynamic nature of the discipline (Fallace, 2007).
Thus, history lessons will become an environment that will help students to develop analytical skills that
will allow them to question the information they have obtained from various sources through their
thinking skills (Harnett, 2009). Of course, the purpose of education is not to make students [and all
citizens] historians. The aim is to help them become beneficial and responsible citizens for society
(Stanford, 2013). Similarly, VanSledright (2002) stated that he was not very interested in transforming
his students into small historians, and stated that he tried to teach them the strategies used by
historians because of its importance in raising young citizens who can identify the misleading
news/deceptions they encounter and think in a way that can reveal a hidden agenda.

Another important reason expressed by the participants on this issue is the thought of helping
anyone living in the society as they may want to write historical work. Some of the participants with this
view emphasized that history can be written outside of historians and that that history is an area of
interest to a significant part of society. It is not correct to think of history as a field in which only history
educators and academics are personally interested (Barton & Levstik, 2004). As a matter of fact, as
Stradling (2003) stated, it is difficult to say that in today's information age, the study of history is the
monopoly of only professional historians. Film producers, TV broadcasters, radio broadcasters and those
working in the information offices of the states, and such people also work on history. In fact, it is
possible to say that a large public is more involved in history writing, especially thanks to the internet.
Kanat (2017, p.148) draws attention to the fact that history is an area of importance and interest for
different segments of society as it responds to the need of people to know themselves. With the
following statement, “For this reason, a historian cannot even write any research article about dentistry,
medicine or economics, a dentist, physician or economist can do research on history and even write a
book.”, Kanat determines that different people from different segments of the society may be
interested in writing of history. The most important reasons of the participants who think negatively
about this issue are that this job requires interest/curiosity, everyone must do their own job and this job
requires technical knowledge.

The following suggestions are given regarding the results obtained from the research.

- If the faculty members put more emphasis on the importance of methodology of history in their
lectures, they will increase the awareness of the students about this field.
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- It would be beneficial for faculty members to make suggestions/activities that will enable their
students to be interested in this field. In addition, students should be informed about the fundamental
works of methodology of history and thus they should be encouraged to read these works.

- The steps should be taken for students/prospective teachers to receive better education in this field
by including more courses on methodology of history/historiography in history/social studies curricula.

- Similar studies to be conducted with history department students studying at different universities
will contribute to the relevant literature.

In this study all rules included in the “Directive for Scientific Research and Publication Ethics in
Higher Education Institutions” have been adhered to, and none of the “Actions Contrary to Scientific
Research and Publication Ethics” included in the second section of the Directive have been
implemented.
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Tiirkge Siirimui

Girig

Universitelerin tarih bélimlerinde okuyup ileride akademisyen ve 6gretmen olarak gelecegin elestirel
dislinebilen yurttaslarini yetistirme sorumlulugunu lstlenmek niyetinde olan &grencilere, lisans
egitimleri boyunca 6grenim gordukleri disiplinin yapisi ve ¢alisma usullerine yénelik egitim verilmesi
onemli bir gerekliliktir. Tarih metodolojisine dayali boyle bir egitimin tarihin nasil bir bilim oldugu, tarihin
gecmisten nasil farkli oldugu, tarihin kaynaklari, tarihgilerin nasil calistigl ve 6zellikle de tarihin nasil
yazildigi hususlarina yonelik olmasi da tabii ki arzu edilir bir durumdur. Boylelikle tarih 6grencilerine
tarihsel arastirma ve yazmaya yoénelik felsefi meseleler tizerinde dislinebilme imkani sunulabilecektir.
Ayrica 6grenciler derslerde geg¢misle ilgili bilgi Girettiklerinde tarihgilerin gercekte ne yaptigiyla ilgili teorik
bilgiler edinebilecekleri gibi (Donnelly ve Norton, 2011) hazirladiklar tez, seminer ve makaleler
sayesinde bu alanda uygulama yapma olanagi da elde edebileceklerdir.

Tarih boliminde okuyan 6grencilerin tarih metodolojisi ve tarihin nasil yazildigina yonelik elde
ettikleri bu egitim olanagi iyi bir sekilde degerlendirilebilirse onlara bireysel anlamda katkilar
saglayabilecegi gibi toplumsal anlamda da olumlu getirileri olabilecektir. Her seyden 6nce 6grenciler
tarih yazimini kullanmayi 6grendiklerinde tarih disiplini icinde yer almaya baslayarak “uygulama
toplulugunun bir pargasi olma” siirecine katilacaklardir (Lave ve Wenger, 1991, s.29’dan akt: De Oliveira,
2006, s.22). Boylelikle birinci elden kaynaklardan yararlanarak arastirma yapmaya 6zendirilen 6grenciler
(Wiley ve Woss, 1996’dan akt: Kiris Avarogullari ve Gorgen, 2014, s.313) tarihgilerin kullandigi
kanit/yontem tirlerini daha iyi kavrayarak gecmisle ilgili tim anlatilarin da tarihgiler tarafindan insa
edildigini anlayabileceklerdir (Fallece ve Neem, 2005). Bununla baglantili olarak 6grenciler s6zii edilen
insa sirecinde tarihginin oynadigl rolden dolayi tarihin bir bakis acisi oldugu gerceginin farkina
varabilecegi gibi farkh donemlerdeki tarihgilerin ayni tarihsel olaylari nasil gordiklerini
inceleyebileceklerdir ki bu da onlarin mesleki egitimi igin siphesiz dnemlidir (Kincheloe, 2001). Clnku
ogrenciler bu sayede tarihin degisime acgik oldugunu ve geg¢misi insa eden tarihgilerin de kendi
toplumlarinin/ilkelerinin birer Gyesi olmalarindan dolayr tam anlamiyla objektif olamayacaklarini
anlayabileceklerdir (Wirth, 2003). Tarih yazimi 6grencilere bu durumun, tarihgilerin gegmisi ele alirken
yasadiklari zamanin ve benimsedikleri ideolojinin kaygilarini tasimalarindan kaynaklandigiyla ilgili bir
anlayis kazandirabilecegi icin de ayrica degerlidir (Kincheloe, 2001). Nitekim bu anlayisi elde eden
ogrenciler tarihi bir sorunla ilgili herhangi bir kaynaktan okumus veya duymus olduklari bilgileri oldugu
gibi kabullenmeyerek onlara stipheciligin besledigi elestirel bir bakis agisiyla bakabileceklerdir (Fallace ve
Neem, 2005; Kincheloe, 2001). Ustelik tarih yazimi sayesinde 6grenciler/dgretmenler tarihsel
aciklamalari elestirel bir bicimde ele alma olanagi elde edecekleri icin daha sofistike/¢ok yonli bir tarih
anlayisi da gelistirebilecektir (Yilmaz, 2008). Bu sayede de tarihsel eserlerin yorumlayici dogasiyla ilgili
farkindaliklari artacak ve tipki profesyonel tarihgiler gibi gecmisi stiregelen bir tartisma olarak diisiinecek
donanima sahip olabileceklerdir (Fallece ve Neem, 2005).

Universitedeki dgrencilerin tarih yazimi sayesinde tarihin dogasina ydnelik elde edecekleri donanim
ve bununla baglantili olarak karsilastiklari tim bilgi kaynaklarina karsi takinacaklari siipheci/elestirel
bakis agisi, tarihin bazi ¢evrelerce kotliye kullanilmasindan dolayi (Stradling, 2003) saglikh bir toplumsal
yapinin olusabilmesi icin de 6nemli gorilebilir. Bilindigi Uzere tarihin kotlye kullanimi gegmisten
giinimiize hemen her dénemde karsilasilan bir durumdur (Bédarida, 2001). Ustelik glinimiizde yasanan
teknolojik gelismeler (Wirth, 2003) ve basta sosyal medya olmak Uzere iletisim kanallarinin asiri
c¢ogalmasindan dolayi tarihin kotiye kullanilma durumunun daha da kolaylasip yayginlastigi tilkemiz ve
diinya Uzerinde yasanan olaylar/6rnekler Gzerinden gorilebilmektedir (Bkz. Simsek ve Yali, 2019). Eger
o6grencileri, onlarin gelecegin yurttaslari olacagini hesaba katarak da bitiin toplumu, basta siyasi
manipilasyonlar olmak lzere gliniimiizde oldukga yayginlasan tarihin kotlye kullanimina karsi korumak
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istiyorsak okullardaki tarih egitiminde tarihin dogasinin 6gretimini 6n plana ¢ikaracak etkinliklere yer
verilmesi oldukg¢a 6nem arz etmektedir (Yilmaz, 2008). Bunu gergeklestirmenin en uygun yollarindan biri
de tarihgi ve tarih 6gretmen adaylarina lisans egitimleri sirasinda tarihin nasil yazildigina yonelik iyi bir
egitim verilmesidir (Wirth, 2003). Cinki bu egitim sayesinde onlar daha 6nce belirtildigi lizere tarihin
dogasi/metodolojik boyutu hakkinda yeterli bir donanima sahip olabilecek ve bu dogrultuda elde
ettikleri bilgileri 6grencilerine aktararak (Fallace, 2009) onlarin da tarihin dogasiyla ilgili farkindalhga
sahip, elestirel dislinebilen bireyler olarak yetismelerine katkida bulunabileceklerdir.

Demokratik bir toplumda o6grencilerin ve bltin vatandaslarin karsilastiklari ham bilgilerin
guvenirliligini elestirel olarak degerlendirmeden kabul etmeleri istenen bir durum degildir (Braten,
Stremsg ve Britt, 2009). Ustelik herkesin “géz kiiremizin dikkatini cekmek istedigi” bir bilgi caginda
yasadigimiz gercegi de elestirel okuryazarligl, demokrasinin canhliginin devam etmesi icin daha 6nemli
hale getirmis durumdadir (VanSledright, 2002, s.152). Ayrica yasadigimiz bilgi ¢caginda toplumdaki her
bireyin sadece tarihte degil diger akademik alanlarda ve hatta okul disi okuma yazma gorevlerinde hangi
kaynaklara givenilip hangilerine giivenilmeyecegi hususunda bir karar vermesi gerekmektedir. Kisacasi
eski zamanlarda sadece yetkin tarihgilerden beklenen nitelikler giinimizde genel okuyuculardan ve
vatandaglardan da talep edilmektedir (Braten, Strgmsg ve Britt, 2009). Bu nedenlerden dolayi da tarih
metodolojisine/yazicihigina yonelik egitimi yalnizca tarihgi ve 6gretmen adaylarinin gelisiminin bir pargasi
olarak degil, ayni zamanda toplumdaki her bireyin almasi gereken bir egitim olarak disliinmemiz
gerekmektedir (Loewen, 2015; Tekeli, 1998; Yilmaz 2008).

Tim bu bilgilerden anlasilacag lzere tarih 6grencilerine lisans egitimleri sirasinda tarih yazimina
yonelik etkili bir egitim verilmesi hem onlarin mesleki gelisimi hem de toplumsal fayda acgisindan bircok
katki saglama potansiyeline sahiptir. Bu potansiyelinden dolay tarihgiler ve tarih egitimcileri tarih
yaziminin 6gretmen yetistirmedeki ve 6gretmenlerin mesleki gelisimindeki rolline vurgu yapmalarina
ragmen (Brown ve Hughes, 2018) bu alanda yeterince arastirma yapilmamasi da 6zellikle dikkat gekicidir
(Yilmaz, 2007; 2008). Ancak bu ihmale ragmen alanyazinda 6gretmen adaylarina (Blaszak, 2010; Fallece,
2007; 2009; McDiarmid, 1994; McDiarmid ve Vinten Johansen 2000) ve Ogretmenlere (Brown ve
Hughes, 2018; Fallace ve Neem, 2005)y6nelik yapilan bazi ¢alismalarin bulundugu da belirtiimelidir.
Tirkiye'de ise ilgili alanyazin incelendiginde tarih yazimina yonelik sadece iki ¢alismanin bulundugu
gorilecektir. Bu calismalardan birisi Kiris Avarogullari ve Gorgen (2014) tarafindan tarih 6gretmen
adaylarinin tarih makalelerini/deneme vyazilarini yazabilme yeterliliklerini anlamaya yoénelik olarak
gerceklestirilen arastirmadir. Diger calisma ise Ulusoy’un (2017) tarih 6gretmenlerinin tarihgilik ve tarih
yazimiyla ilgili gérislerini ortaya koymayi amaglayan arastirmadir.

Goruldugu gibi Turkiye’de Universitede 6grenim goren tarih 6grencilerinin tarihin nasil yazildigini
bilmenin 6nemine vyo6nelik farkindaliklarini ortaya koymayr amaglayan herhangi bir calisma
bulunmamaktadir. Ustelik yurt disinda bu alanda yapilan ¢alismalarin dnemli bir bélimiiniin 6gretmen
yetistirme ve Ogretmen adaylarinin sahip oldugu dusinceler (izerine yogunlastigi gbéz oOninde
bulunduruldugunda (Brown ve Hughes, 2018) Tiirkiye’de bu alanda 6nemli bir eksiklik bulundugu da
soylenebilir. Bu nedenle arastirmada hem tarih¢i hem de tarih 6gretmeni adayi olan 6grencilerin, tarihin
nasil yazildigini bilmenin 6nemine yonelik farkindaliklarini ortaya koyarak alana bir katki saglanmak
istenmistir. Bu amagla katiimcilarin;

1- Tarih boélimiinde okuyan bir 6grencinin 6grenmesi gereken en 6nemli konu alanlarinin neler
olduguna,

2- Tarihin nasil yazildigina yonelik ders disinda kitap ya da makale okuma durumlarina,

3- Tarih bolliiminde okuyan bir 6grencinin tarihin nasil yazildigini bilmesinin gerekli olup olmadigina
ve

4- Toplumun tarihgi olmayan kesimlerinin tarihin nasil yazildigini bilmesinin gerekli olup olmadigina
yonelik gorusleri arastirilmak istenmistir.
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Yontem
Arastirmanin Modeli

Arastirma, nitel anlayisla yurittulmis olup temel nitel arastirma deseni benimsenmistir. Merriam’in
(2013, s.22-23) belirttigi tzere temel nitel arastirma deseninde “arastirmacilar; insanlarin yasamlarini
nasil yorumladiklari, diinyalarini nasil insa ettikleri ve deneyimlerine ne anlam kattiklariyla ilgilenirler.
Biitiin amag, insanlarin hayatlarini ve deneyimlerini nasil kavradiklarini anlamaktir.” Arastirma
kapsaminda tarih 6grencilerinin tarih yazimiyla ilgili deneyimlerinin ortaya konulmasi amaglandigi igin
temel nitel arastirma deseni benimsenmistir.

Arastirmanin Calisma Grubu

Arastirma 2017-2018 egitim 6gretim yilinda, Turkiye’nin dogusunda bulunan iki Universitenin tarih
boélimu son siniflarinda okuyan ve ayni zamanda pedagojik formasyon egitimi alan 6grencilerle
gerceklestirilmistir. Katilimcilar kendi fakiiltelerinde tarih alanina, egitim fakiiltesinde ise 6gretmenlik
meslegine yonelik egitim almaktadirlar. Bu agidan katiimcilar hem tarihgi hem de 6gretmen adayidirlar.
Calismaya katillan katilimcilarin 53’0 A Universitesi’nde, 27’si ise B Universitesi’'nde &grenimlerini
surdlrmektedirler.

Tablo 1.
Katilimcilarin UniversiteDagilimi
Universite f %
A 53 66
B 27 34
Toplam 80 100

Katihmcilarin 46’si kiz, 34’0 erkektir. Arastirmaya hiz ve pratiklik kazandirmak amaciyla katilimcilar
kolay ulasilabilir durum 6rneklemesi (Bkz. Yildirim ve Simsek, 2013) yoluyla belirlenmistir. Arastirmanin
actk uglu soru uygulamasinda 80 katilimci yer almistir. S6z konusu 6gretmen adaylarindan gériisme
istegine olumlu yanit veren 15 6gretmen adayiyla da gonllik esasiyla yari yapilandirilmis gortiismeler
gerceklestirilmistir. Gorismeye katilan katiimcilarin sekizi kiz, yedisi erkek olup, sekizi A Universitesi,
yedisi ise B Universitesi'nde 6grenim gérmektedir. Gériismeye katilan katilimcilar 1 ile 15, sadece agik
uglu form uygulamasina katilanlar ise 16 ile 80 arasinda sirali bir sekilde sayilarla kodlanmistir.

Tablo 2.
Katiimcilarin CinsiyetDagilimi
Cinsiyet f %
Erkek 34 43
Kiz 46 57
Toplam 80 100

Veri Toplama Araglarinin Gelistirilmesi ve Verilerin Toplanmasi

Bilindigi Uzere nitel arastirmalarda gegerliligi saglamak igin birden fazla veri toplama araci/yontemi
kullanmak ¢ok énemlidir (Creswell, 2013; Glesne, 2012). Bu nedenden dolayi arastirmada hem goriisme
hem de acik uglu soru formundan yararlaniimistir. Her ne kadar bazi sinirliliklari olsa da katilimcilarin
vazili cevaplarindaki yorumlarina yansittiklari derin ve detayli duygular nedeniyle acik uglu
anketler/formlar nitel arastirmalar icin temel bir veri kaynagi olarak disinilmektedir (Patton, 2014).
Arastirma kapsaminda katilimcilarla gérismeler ses kayit cihazi kullanilarakyapilmistir. Clnkd nitel
arastirmalarda katilimcilarin algi, his ve bilgilerini dogru bir sekilde anlamak igin derinlemesine ve yogun
miilakatlarin yapilmasi ¢ok dnemlidir (Patton, 2014). Her iki veri toplama aracinda da ayni nitelikte bes
adet acik uglu soru bulunmaktadir. Katimcilara gériismelerde de ayni sorular sorulmus ve yiiz ylize
yapilan bu gériismeler yoluyla daha derinlikli veriler elde edilmeye ¢alisiimistir. Literatlriin taranmasiyla
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hazirlanan agik uglu soru formunun sorulari igin 6nce konu alaninda uzman (¢ 6gretim UGyesinin
gorusline basvurularak bu dogrultuda gerekli dizeltmeler yapilmis, sonra da egitim fakiltesi tarih
o0gretmenligi ana bilim dali son sinif 6grencileriyle pilot ¢alisma gergeklestirilmistir. Hem pilot ¢calismanin
sonucu hem de bu galismaya katilan 6gretmen adaylarinin gorigsleri dikkate alinip bazi degisiklikler
yapilarak veri toplama aracina son sekli verilmistir. Bu sorularin gériisme yoluyla uygulanmasina yénelik
yine ayni 6grencilerden (g kisi ile pilot ¢alisma yuritilerek bu forma da son sekli verilmistir. Acik uglu
form verileri 15. 04. 2018 tarihinde, gériisme verileri ise 2018 yili nisan ve mayis aylarinda toplanmistir.

Veri Analizi

Veriler, icerik analizi yontemi (Bkz. Yildinrm ve Simsek, 2013; Kiziltepe, 2015) ile analiz
edilmistirArastirmada icerik analizinin kullanilmasinin nedeni hem verilerin derinlemesine analiz
edilebilmesini hem de belirgin olmayan tema ve boyutlarin ortaya ¢ikarilmasini saglamaktir (Yildirim ve
Simsek, 2013).0ncelikle gériismeleri iceren ses kayitlari bilgisayara aktarilmis ve yaziya doékilmistir.
Daha sonra gerek goriismelerden ve gerekse agik uglu formdan elde edilen veriler, asina olmak ve onlari
iyice anlamak icin tekrar tekrar okunmustur. Arastirmacilar tarafindan timevarimci bir anlayisla
verilerden benzerlik ve farkhliklar dikkate alinarak kodlar ve kategoriler olusturulmustur. Bu hususta
arastirmacilar hem ayri ayri hem de birlikte calisarak ortak bir noktaya ulasmaya calismistir (Kiziltepe,
2015). Ayri ¢alisma asamasinda arastirmacilar veri setinin ilk bes sayfasini bireysel olarak kodlamis ve
ardindan bir araya gelerek goéris birligi ve gorlis ayrihgl yasadiklari noktalar Uzerinde tartismistir.
Ardindan her arastirmaci analize devam edip veri setinin {cte ikisini tamamladiginda tekrar bir kodlama
kontroli yapilmistir. Son olarak arastirmacilar, birlikte goriis birligi ve ayrihg yasadiklari kisimlar
Uzerinde yogunlasarak uzlasma saglamistir (Bkz. Miles ve Huberman, 2015). Arastirmacilarin analizinin
glvenilirlik ylzdesi, Miles ve Huberman’in (2015) belirtmis olduklari glivenirlik formiliine goére
(Guvenirlik = Gorus Birligi / Gorus Birligi + Gorts Ayrihgl) % 91, 7 olarak bulunmustur. Daha sonra nitel
arastirmalarda deneyim sahibi olan bir uzman da tiim slreg¢ hakkinda bilgilendirilerek veri toplama ve
analizi stireci bastan sona birlikte gdzden gegirilmistir. Ardindan uzman denetginin yaptigi uyarilar da
dikkate alinarak veriler tekrar incelenmis ve kategorilere son sekli verilmistir. Ayrica arastirmanin verileri
farkli uzmanlar tarafindan yapilabilecek teyit incelemesi igin saklanmistir (Yildirnm ve Simsek, 2013).
Bulgular, frekans ve ylzdeleri ile birlikte tablolar halinde sunulmustur. Bu sunumda katilimcilarin
gorismeler ve acik uglu form uygulamasi sirasinda verdikleri cevaplardan dogrudan alintilara da yer
verilmistir. 1-15 kodlu katilimcilardan yapilan alintilar goriisme, 16-80 kodlu katiimcilardan yapilan
alintilar ise acik uglu form verilerinden alinmustir.

Etik Prosediirler

Bu arastirmanin bitiin asamalarinda etik ilke ve kurallara uygun hareket edilmistir. Arastirmada yer
alan katilimcilar onam formu imzalamistir. Bu arastirma, Atatiirk Universitesi Egitim Bilimleri Birim Etik
Kurulu’nun 12 Kasim 2020 tarihinde yaptigi 13 sayili toplantida alinan 11 numarah karar ile etik ve
bilimsel agidan uygun gorialmdstir.

Bulgular

Katihmcilarin Tarih Béliimiinde Okuyan Bir Ogrencinin Ogrenmesi Gereken En Onemli Konu
Alanlarinin Neler Oldugu ile ilgili Goriisleri

Arastirmada ilk olarak katihmcilara tarih béliminde okuyan bir 6grencinin 6grenmesi gereken en
onemli konu alanlarinin neler oldugu sorulmus ve elde edilen bulgular asagida Tablo 3’te gosterilip
yorumlanmistir. Bu soru ile katilimcilarin en énemli goérdikleri konu alanlari iginde tarih metodolojisine
nasil bir yer verdikleri belirlenmek istenmistir.
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Tablo 3.
Katilimcilarin Tarih Béliimiinde Okuyan Bir Ogrencinin Ogrenmesi Gereken En Gnemli Konu Alanlarinin
Neler Oldugu ile ilgili Gortsleri

En 6nemli konu alanlan f %

Cumbhuriyet tarihi 33 21
Osmanli tarihi 29 18
Eski Cag /ilk Cag tarihi 14 9
Tarih metodolojisi 13 8
Selguklu tarihi 10 6
Genel olarak Tirk tarihi 10 6
Hig ayrim olmamali-Hepsi 9 6
islamiyet 6ncesi Tiirk tarihi 7 4
Dinya tarihi 5 3
Roma ve Bizans tarihi 5 3
Orta Cag tarihi 4 3
Osmanlica 3 2
Avrupa tarihi 3 2
Asya tarihi 3 2
Tirk-islam tarihi 2 1
Bibliyografya bilgisi 2 1
Blylik adamlar ve icraatlari 2 1
Diger 5 3

Toplam 159 100

Tablodan anlasilacag lzere, katilimcilarin tarih bélimiinde okuyan bir 6grencinin 6grenmesi gereken
en 6nemli konu alanlarinin neler olduguyla ilgili gdrisleri daha gok siyasal tarih tGzerinde yogunlasmistir.
Ayrica katilimcilarin Cumhuriyet tarihi, Osmanli tarihi ve Eski Cag tarihini bu hususta 6n plana gikardiklar
gorulmektedir. Bu galisma agisindan 6nem tasiyan tarih metodolojisi, katimcilarca dérdiinci sirada
belirtilmistir. Katihmcilar bu konuda dogrudan tarih metodolojisi yerine bu alana ait yeterlikleri
belirtmislerdir. Katihmcilar tarih metodolojisine yonelik olarak arastirma yapma, kaynak tarama, kiinye
bilgisi, dogru kaynaga ulasma, kaynagi kullanabilme, kaynaklari karsilastirma, kaynak tahlili, bilgilerin
dogrulugunu kontrol etme, olaylara tarafsiz bakma, elestirel diisinme, dénemin sartlarina goére
diisinme ve yazim bilgisi gibi yeterlikleri siralamislardir. Bu hususta katilimci 2 “...onun yaninda tarihin
belli basli kurallarini bilmek lazim. Yani bir konuyu arastiracadin zaman nasil [ve] nerelere basvuracagini
bilmek lazim. Yani metodoloji gibi seyleri égrenmek lazim.” derken, benzer dusiincelere sahip olan
katiimci 9 “...kaynak tahlili. Mesela [herkes] bir konuda yazilan bir seyi okuyabilir. Herkes yazabilir de. Bir
sinirlama yok. Bunun dogrulugu gecgerliligi nedir? Yani bu amagla kaynak tahlilini iyi yapabilmeli.” demis,
katimci 35 de “Arastirma yapti§i konunun gercekligi hakkinda emin olmalidir. Birinci elden kaynak olup
olmadigina dikkat etmesi, tarafsiz olmasi ve kaynak karsilastirmasi yapmasi gerekir.” seklinde goris
belirtmistir. Katilimcilar nispeten Ust siralarda Selguklu tarihi, genel olarak Tirk tarihinin bitind ve tarih
alanlarinin ayrim yapilmadan hepsinin 6grenilmesi gerektigini dile getirmislerdir. Katilimcilarin orta
siralarda belirttikleri alanlar ise islamiyet &ncesi Tiirk tarihi, Diinya tarihi, Roma ve Bizans tarihi olarak
siralanmustir. Katilimcilarca birer kez belirtilen islam tarihi, yakin tarih, Misir tarihi, Yunan tarihi, tarihsel
evrim ve savas tarihine ise diger kategorisinde yer verilmistir.

Katilimcilarin Tarihin Nasil Yazildigina Yénelik Ders Disinda Kitap ya da Makale Okuma Durumlari

Katilimcilara ikinci olarak tarihin nasil yazildigina yonelik ders haricinde kitap ya da makale okuyup
okumadiklari sorulmus ve elde edilen bulgular Tablo 4’te sunulmustur.
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Tablo 4.
Katiimcilarin Tarihin Nasil Yazildigina Yénelik Ders Disinda Kitap ya da Makale Okuma Durumlari
Okuma Durumu f %
Okuyanlar 16 20
Okumayanlar 64 80
Toplam 80 100

Tablo 4’teki oranlar sadece 6grencilerin bu soruya dogrudan verdigi cevaplardan degil ayni zamanda
okuduklari eser isimlerinin teyit edilmesi yoluyla olusturulmustur. Cinkla katilimcilarin bir kismi bu
soruya sadece evet cevabini vermekle yetinmis, bir kismi da ilgisiz eser isimleri belirtmistir. Tablodan da
gorilecegi izere katilimcilarin biyiik ¢ogunlugu bu alana ilgisiz kaldiklarini ifade etmislerdir. Ornegin
katihmci 11 “Hayir. Yani su kitaplari okursan belki biraz kendini gelistirirsin diye buna yénelik bir
yénlendirme de olmad.. Kiitiiphanede de ¢ok vakit gegirdim ama ona yénelik kitaba ¢ok dikkat etmedim.”
seklinde goris belirtmistir. Katimci 7 ise x kutliphanesinde g¢alisan babasindan yardim aldigini belirterek
“Hayir hocam. Okumadim. Niye okumadim? Benim babam zaten kiitiiphaneci... Babam yayinla alakali,
sirekli icli disli oldugu igin [ve] ¢ogunlukla kurallari bildigi igin...kitap yerine babam gecti... Yani
babamdan dolayi bilgiliyim. [O] takildigim noktada yardimci oluyor.” ifadelerini kullanmustir.

Katihmcilarin Tarih Boliimiinde Okuyan Bir Ogrencinin, Tarihin Nasil Yazildigini Bilmesinin
Gerekliligiyle ilgili Gorigsleri

Tablo 5.
Katihmcilarin Tarih Béliimiinde Okuyan Bir Ogrencinin, Tarihin Nasil YazildiGini Bilmesinin Gerekliligiyle
ilgili Gértisleri

Gorusler f %
Gerekli gorenler 78 98
Gereksiz gorenler 1 1
Cevap vermeyenler 1 1

Toplam 80 100

Katilimcilarin neredeyse tamami, tarih bolimiini okuyan bir 6grencinin, tarihin nasil yazildigini
bilmesinin gerekli oldugunu disiinmektedirler. Katihmcilardan sadece birisi olumsuz cevap verirken birisi
ise bu soruyu cevapsiz birakmistir.

Tablo 6.
Katilimcilarin Tarih Béliimiinde Okuyan Bir Ogrencinin, Tarihin Nasil Yazildigini Bilmesinin Nicin Gerekli
Oldugu ile ilgili Gériisleri

Gerekgeler f %
Akademik kariyer yapma ve eser yazma 38 41
Dogru ve bilimsel eser yazma 22 24
Gelecekte 6grencilerine bu konulari 6gretme ihtimali 7 8
Okunan eserlerin/bilgilerin dogrulugunu tespit etme 5 5
Bu konuda yardim isteyen birisine yardimci olma 5 5
Okudugu bolimin gerektirmesi 4 4
Donaniml yetisebilme 3 3
Faydali eserler yazma 2 2
Tarihi iyi anlama 2 2
Tarihi dogru anlatma 1 1
Dogru bilgiye ulasmayi saglama 1 1
Merak edilen bilgiye ulasmayi kolaylastirma 1 1
Bilginin gerekli olmasi 1 1
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Sebep belirtmeyen 1 1
Toplam 93 100

Katilimcilarin bu konudaki ilk gerekgeleri; akademik kariyer ve eser yazimi igin fayda saglamasi
goruslidir. Katilimcillar  tarihi  bir eserin  nasil  yazildigini  bilmenin ileride kendilerine
tarihgi/arastirmaci/akademisyen olma, yiiksek lisans ve doktora egitimi yapma ile kitap yazmada kolaylik
ve fayda saglayacagini belirtmislerdir. Katilimcilar 6zellikle kitap yazma Uzerinde (26 kisi) daha fazla
durmuslardir. Katilimcilarin bir kismi da tarih bolimini okuyan kisilerin, isleri bu oldugu icin eser
yazmalari gerektigini ya da eger ileride eser yazacaklarsa bu bilgilerin islerini kolaylastiracaklarini dile
getirmislerdir. Bu distncede olan katiimci 4 “..eger ilerisi icin bir akademik ¢alisma diisiiniiyorsa bu
aldigi egitim isine yarayacaktir. insan bugiin diisiinmiiyor. Ama ileride diisiinebilir yani. Su an sadece
dgretmenlik diisiinebilirsin. ileride akademisyenlik diisiinebilirsin. Bu senin her alanda yaninda olur.”,
katihmci 37 de “Clinkii tarih okuyan bir bireyin eser yazmasinin gerekli oldugunu diisiinliyorum. Bu
ylizden de nasil eser yazildigini 6grenmek gerekir.” ifadeleriyle bu konuya dair goériglerini aktarmislardir.
Katihmcilarin ilkiyle baglantili olmakla birlikte ayri degerlendirilebilecek ikinci siradaki gorisleri; dogru ve
bilimsel eser yazabilmek icin seklindedir. Katiimcilar yazacaklari eserlerin dogru, bilimsel, gercek ve
givenilir olmasi icin bu konulari bilmeleri gerektigi gorlsind ileri slirmislerdir. Bu konuda
katiimci3“Yani biz sonugta okuduk. Daha ileride bizden sonraki nesillere aktarabilmek igin, [yazdigimiz]
yeni bir eserin dogru olmasi gerekiyor. Bu yiiksek mercilerde inceleniyor. Bunu da en dogru sekilde
yazmamiz gerekiyor. Onun editimini de iyi almamiz gerekiyor.” katihmci 62 de “Ciinkii daha orijinal ve
objektif bir eser verme agisindan ve kaynaklarin giivenilirligi agcisindan énemli.” s6zleriyle disiincelerini
ifade etmislerdir.

Katihmcilarin diger gorislerinin ylzdesi oldukga diismektedir. Katilimcilarin Gglinci siradaki gérusleri
ileride 6grencilerine bu konulari 6gretme ihtimalinin olabilecegidir. Bu hususta katilimci 51 “Kendi
6grencilerine bunu aktarma geregdi olabilir.”demistir. Katilimcilarin nispeten orta siralardaki gorusleri,
okunan eserin/bilgilerin bilimsel olup olmadigini ve dogrulugunu tespit edebilmesi, bu konuda yardim
isteyenlere yardimci olmasi ve su anda okudugu bolimin bu konulari bilmesini gerektirdigidir. Verilen
bilgilerin dogrulugunu tespit edebilmesi hususunda katimci 60 “...tarih 6grencisi aldigi bilgilerle kitabin
iceriginde dogru kaynadgin kullanihip kullanilmadigini rahatg¢a anlayabilir.”, okudugu bolimiin bu konulari
bilmesini gerektirdigi hususunda katiimci1l0 “Aslinda biz bunu arkadaslarimizin arasinda ¢ok
konusuyoruz. Mesela bazen sohbet konusu agiliyor. Ya biz niye tez yaziyoruz? Biz tarihgi mi olacagiz? Biz
su mu olacadiz? Bu mu olacagiz? Ama bence bir kisi bu béliime geldiyse, tarih béliimiine geldiyse bunu
6grenmesi gerekiyor. Tarihgi olsun ya da olmasin. Sonugta bu bélimiin bir gerekliligi bu. Yani edebiyatta
da olsa, baska béliimde de olsa eger bu béliimiin gerekliliginde bu varsa bunu 6grenmesi gerekiyor...”
seklinde goruslerini belirtmislerdir. Katilimcilarin gorislerinden birisi de donanimh yetismek icin bu
konularin bilinmesi gerekliligi Uzerinedir. Bu disiinceyi ifade eden katiimci 27 “Alaninda yeterli bir
seviyeye ulasabilmek icin her alanda bilgi sahibi olmak gerektigini diisiintiyorum.” ifadelerini
kullanmustir. Katilimcilar bu konuda alt siralarda faydali eserler yazmak igin, tarihi daha iyi anlamak icin,
tarihi dogru anlatmak igin, dogru bilgiye ulasmayi sagladigi icin, merak edilen bilgiye ulasmayi
kolaylastirdigi icin ve bilgi gerekli oldugu icin diislincelerini dile getirmislerdir.

Katimcilarin Toplumun Diger Kesimlerinin Tarihin Nasil Yazildigini Bilmesinin Gerekliligi ile ilgili
Gorusleri

Tablo 7.

Katilimcilarin Toplumun Diger Kesimlerinin Tarihin Nasil Yazildigini Bilmesinin Gerekliligi ile ilgili Gériisleri
Goriigler f %

Gerekli gorenler 47 59

Sartli gerekli gorenler 7 9

Gerekli gormeyenler 12 15

Cevap vermeyenler 14 18
Toplam 80 100
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Katihmcilarin énemli bir kismi tarihgiler disinda toplumun diger kesimlerinin de tarih yazimini
bilmesinin gerekli oldugunu dile getirmislerdir. Katihmcilardan bir kismi bu soruya sartl olarak gerekli
seklinde yanit vermiglerdir. Bu katilimcilardan Ugl ilgi ve meraki olanlar, ikisi okuyan ve meslek sahibi
olanlar, diger ikisi ise eser yazmak isteyenler icin gerekli cevabini vermiglerdir. Katiimcilardan 12’si bu
soruya gerekli degil cevabini verirken, 14’ii de soruyu cevapsiz birakmiglardir.

Tablo 8.

Katiimcilarin Toplumun Diger Kesimlerinin Tarihin Nasil Yazildigini Bilmesinin Nigin Gerekli Oldugu ile
ilgili Gériisleri

Gerekgeler f %
Tarihi daha dogru bir sekilde 6grenebilme 12 22
Asllsiz seylere inanmanin 6niine gegme 11 20
Eser yazabilme 10 19

Toplumun bilgili ve kiltlrli olmasi 8
Tarihi 6grenme 4 7
Tarihin 6nemini ve degerini anlama 3 6
Tarih bilinci kazanma 3 6
Akademik bir eserin nasil meydana geldigini anlama 1 2
Tarih yazmak isteyenlere yardimci olma 1 2
Bu alanin herkes igin dGnemli olmasi 1 2
Toplam 54 100

Toplumun diger kesimlerinin de tarihi bir eserin nasil yazildigini bilmesine yonelik olumlu dusiinen
katimcilarin en 6nemli gerekgeleri; tarihi daha dogru, gercekci ve objektif bir sekilde Ogrenip
anlayabilmektir. Bu hususta katilimci 55 “Cogu insan dogru bilgiler ister. S6z konusu tarih ise dogru bilgi
gereklidir. Zaten o ylizden herkes her alanda arastirma yapma hakkina sahip oldugu icin dogru, objektif
bilgiler 6grenmesi agisindan tabii ki énemlidir...” seklinde gorlsini belirtmistir. Katihmcilarin ikinci
siradaki gorusleri etkili bir vatandaslik icin 6nemli olan bir vasfa isaret etmektedir: Toplumun tarihsel bir
eserin nasil yazildigini bilmesi, onlarin bir eserin, bilginin dogru ya da bilimsel olup olmadigini
anlamalarini saglayacak, ozellikle medya basta olmak Ulzere cesitli kanallarca Uretilen asilsiz seylere
inanmalarinin online gececek sekilde farkindalik kazandiracaktir. Bu hususta katiimci 8 “..ya da
giinimiizde basin araciligiyla insanlara bazi seyler Ggretiliyor. Bu da insanlarin tarihi bilmediginden
kaynaklaniyor. Daha detayli bir sekilde arastiriimasini bilmek ya da bir kitabin nasil yazildigini bilmek
insanlari daha bilingli héle getirir. Ve béylece insanlar kendi tarihinden haberdar olur. Bu sebeple bir
insanin, normal tarihgiler disindaki insanlarin da tarihin, tarih kitaplarinin nasil yazildigini bilmesi
gerekiyor...Ornedin giiniimiizde televizyonda reyting amacli diziler yapiliyor. Ve bunlarin ne kadari gercek
ne kadari dogru?” kelimeleriyle diisiincesini agiklamistir.

Katilimcilarin yine nispeten Ust siralarda belirttikleri gorislerinden biri toplumdan herhangi biri eser
yazmak isterse bu hususun ona yardimci olabilecegidir. Bu goriiste olan katilimcilarin bir kismi tarihin
toplumun énemli bir kesiminin ilgilendigi bir alan oldugunu ve tarihgiler disinda da kaleme alinabildigini
belirtmislerdir. Bu hususta katihmci 54 “Tarih bir tip veya hukuk gibi sadece egitim alan kisilerin yorumu
ile agiklanmaz. Tarih herkesin dilinde olan ve bir¢ok tarih¢i olmayan kisinin kitap yazdigi alandir. Bu
ylizden bu ise kalkisacak kisinin tarih yaziciligini bilmesi gerekir.” demistir. Katilimcilarin yine nispeten st
siralardaki gorislerinden biri de toplumun bilgili ve kiltlrli olmasi igindir. Bu hususta katilimci 45 “Bu,
toplumun ilmi ve islup agisindan gelisimini saglar.” seklinde diisiincesini paylasmistir. Katilimcilarin orta
siralarda belirttigi gorusler tarihi 6grenmek, tarihin (ve tarihginin) degerini anlamak ile tarih bilinci
kazanmak igin gorisleridir. Tarihi 6grenmek hususunda katiimci 70 “Ciinkii toplumun baska kesimleri de
tarihini 6grenmis olur.”, tarihin degerini anlama hususunda katilimci 64 “En azindan gereksiz konularla
ugrasmadigimiz anlasilir. Tarihgilerin degeri anlasilir.”, tarih bilinci konusunda ise katilimci 30 “Tarih
bilinci sadece tarihgilerin degil toplumun [da] ihtiyaci olan bir normdur. Toplum, okuyacadi eserin nasil
yazilacagini bilmelidir.” seklinde duslincelerini aktarmislardir. Katilimcilarca akademik bir eserin nasil
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meydana geldigini anlama, toplumdan herhangi birisinin de tarih yazmak isteyen birilerine yardimci
olmasi ve bu alanin herkes icin 6nemli olmasi gorusleri ise birer kez belirtilmistir.

Tablo 9.
Katihmcilarin Toplumun Diger Kesimlerinin Tarihin Nasil Yazildigini Bilmesinin Nigin Gerekli Olmadidina
Yénelik Gortisleri

Goriisler f %
Bu isin ilgi ve merak gerektirmesi 4 33
Herkesin kendi isini yapmasi gerekmesi 4 33
Bu isin teknik bilgi gerektirmesi 3 25
Toplum igin dnemli olanin tarihi okumak olmasi 1 8

Toplam 12 100

Katihmcilarin bu konuda olumsuz disinmelerinin en 6nemli sebepleri bu isin ilgi ve merak
gerektirmesi ile herkesin kendi isini yapmasi gerektigine yonelik inanglaridir. Bu isin ilgi ve merak
gerektirmesi konusunda katiimci 66 “Arastirmaci bir toplum degiliz. Kimse gerek duymuyor.” derken,
herkesin kendisinin isiniyapmasi gerektigi konusunda katihmci 36 “Hayir. Ne isleri var tarihle? Herkes
kendi isini yapsin!” ve katihmci 56 “Herkes kendi isini yaparsa iyi olur.” seklinde gorislerini
aktarmislardir. Katilimcilarin yakin oranda belirttikleri bir diger gorus bu isin teknik bilgi gerektirmesi, zor
olmasi ve bu ylzden de toplumun baska kesimlerinin bilmesine gerek olmadigi seklindedir. Bu goriste
olan katilimci 10“..hoca bize demisti ki tarih béliimii ¢cok zor bir béliim. Neden? Ciinkii sokakta herkes
tarihgidir. Yani kahveye gidersin tarih konusulur, evde tarih konusulur. Kisilerin burada ne kadar bilmesi
gerektigi degil de aslinda tarihin ne kadar énemli bir b6liim oldugunu, burada isin tarihgilere birakilmasi
gerektigini bilmesi lazim. Bundan daha ¢ok tarihin zor bir béliim oldugunu, bu isi erbabinin yapmasi
gerektigini bilmesi gerekiyor.” diyerek diisiincesini belirtmistir. Katilimcilardan biri de toplum igin 6nemli
olanin tarihi okumak oldugu yoniinde gorislini agiklamistir.

Tartisma, Sonug ve Oneriler

Hem tarihgi hem de tarih 6gretmeni adayl olan 06grencilerin, tarihin nasil yazildigini bilmenin
onemine yonelik farkindaliklarini belirlemeyi amaglayan bu arastirma sonucunda, ortaya ¢ikan sonuglar
ve tartisma asagida sunulmustur. Katilimcilarin tarih boliminde okuyan bir 6grencinin, 6grenmesi
gereken en o6nemli konu alanlariyla ilgili gorisleri daha cok siyasal tarih Gzerinde yogunlasmistir.
Katihmcilarin siyasal tarih olarak da Turk tarihine agirlik verdikleri gorilmustir. Aslinda bu durum normal
kabul edilebilir. Cunkla Turkiye’deki Universitelerin tarih bélimlerinde ydirirlikte olan 6gretim
programlarinin agirhgini Tirk tarihi olusturmaktadir (Gindiz, 2011). Nitekim Erkan (2011) tarafindan
yapilan bir incelemede Tirkiye’deki fen-edebiyat fakiltelerinin tarih bolimlerinde Tirk tarihi bashgi
altinda 144 zorunlu ve 279 da seg¢meli dersin yer aldigi ortaya konmustur. Arastirmamizin galisma
grubunda yer alan katilimcilarin 6grenim gordigu iki Gniversitenin lisans programlari incelendiginde de
zorunlu derslerin hemen hemen yarisinin (%48) ve se¢meli derslerin de licte birinden biraz fazlasinin
(%37,5) dogrudan Turk tarihi ile ilgili oldugu goériilmektedir (Bkz. Web-1 ve Web-2). Anlasilacagi lzere
lisans egitimleri sirasinda agirlikli olarak Tirk tarihine yonelik egitim alan katilimcilar, bu konuda aslan
payini Tlrk tarihine vermislerdir. Katilimcilarin Tiirk tarihi icerisinde de agirhgi Cumhuriyet tarihi ve
Osmanl tarihi alanlarina verdikleri goriilmektedir. Glindiz’in (2011) ifade ettigi gibi hem ¢ok uzun bir
tarihi gegmisinin olmasi hem de birgok devletin ve toplumun tarihiyle baglantili olmasi nedeniyle tarih
bolimlerinde en fazla yer kaplayan dersler Osmanl Devleti tarihine yonelik olanlardir. Sonug olarak
Osmanli Devleti'ne yonelik ¢ok sayida ders alan katilimcilarin 6nceliklerinden birinin Osmanl tarihi
olmasi da sasirtici olmasa gerektir.

Bu calisma agisindan énem taslyan tarih metodolojisi ise katilimcilarca doérdiincii sirada belirtilmistir.
Katilimcilar bu konuda dogrudan tarih metodolojisi yerine bu alana ait arastirma yapma, kaynak tarama,
kiinye bilgisi, dogru kaynaga ulasma, kaynag kullanabilme, kaynaklari karsilastirma, kaynak tahlili ve
yazim bilgisi gibi yeterlikleri siralamiglardir. Tirkiye’de fen-edebiyat fakilteleri tarih bélimlerinin ilk iki
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doéneminde, 6grencilere alanin arastirma yontemleri, metodolojisi ve bibliyografyasina yoénelik dersler
sunulmaktadir. Ustelik bazi tiniversitelerde bu dersler daha sonraki dénemlerde de okutulmaya devam
edildigi gibi ayrica tarih metodolojisine iliskin segmeli derslere de yer verilmektedir (Erkan, 2009). Ancak
arastirmamizin katilimcilari olan 6grencilerin lisans programlari incelendiginde bir Universitede zorunlu
Tarih Metodolojisi ve Bibliyografya I-ll, diger Universitede ise zorunlu Tarih Metodolojisi I-Il ve se¢meli
Osmanlh Tarih Yazicihg derslerine yer verildigi goriilmektedir (Bkz. Web 1 ve Web-2). Katilimcilarin tarih
metodolojisini Eski Cag Tarihi’'nden sonra dordiinci sirada ve dolayli olarak ifade etmelerinde bu alana
yonelik olarak aldiklari derslerin sayisinin diger alanlara goére daha az olmasi etkili olmus olabilir.
Katihmcilarin biylk ¢ogunlugunun ders disinda tarih metodolojisi alanina yénelik herhangi bir kitap
okumadiklari ve bu alana ilgisiz kaldiklari arastirmadan elde edilen diger bir bulgu olmustur.

Katilimcilarin neredeyse tamaminin tarih béliminde okuyan 6grencilerin tarihin nasil yazildigini
bilmelerinin gerekli oldugu gorusinu benimsedikleri gortlmustiir. Katilimcilar, tarihi bir eserin nasil
yazildigini bilmenin ileride kendilerine tarihgi/arastirmaci/akademisyen olmada, yiiksek lisans ve doktora
egitimi yapmada, kitap yazmada kolaylik ve fayda saglayacagini belirtmislerdir. Tirkiye’de 6grencilerin
o6grenim gordikleri fen-edebiyat fakiltelerinin en énemli islevlerinden biri bilim adami ve arastirmaci
yetistirmek olarak gortldigi icin (Yiksel, 2011) katiimcilarin bu islevlere yonelik gerekgeler belirtmeleri
normal kabul edilebilir. Katiimcilar bu konuda 6zellikle kitap yazma lzerinde daha fazla durmuslardir.
Katiimcilar ayrica bu hususta elde edecekleri bilginin yazacaklari eserlerin dogru, bilimsel, gercek ve
glvenilir olmasina yardimci olacagini belirtmislerdir. Ulusoy’'un (2017) Turkiye’de goérev yapan 110
zimre bagkani tarih 6gretmeniyle gergeklestirdigi bir calismada elde edilen bulgular katilimcilarin kitap
yazimi konusuna verdikleri 6nemi destekler niteliktedir. S6z konusu arastirmada yer alan 6gretmenler
her ne kadar Ulkelerinde tarih yaziciliginin gelistigini duslinseler de, glinimiizde halad metin icinde hig atif
verilmeden yalnizca kaynakcada referans sunularak yazilan tarih kitaplari oldugunu belirtmislerdir.
Bilindigi Uzere Turkiye’de ve dinyanin degisik llkelerinde son donemde yayginlasan bir tarih yazim tiri
de popiiler veya ticari tiirden eserlerdir. ideolojik ve dini iceriklere sahip olan bu tarih yaziminda, ele
alinan konular abartili sunuldugu gibi aykiri olabilme adina “tahrifat” ve “yalanlar” da uretilebilmektedir.
Bu tirden eserlerin bir diger 6zelligi de yazarlarin dipnot ve kaynakga gibi referans unsurlarini
kullanmamasidir (Kog, 2015, s.5). Ulusoy’un (2017) ¢alismasinda yer alan tarih 6gretmenleri de atif ve
kaynakg¢a olmadan hazirlanan bu tirden tarih eserlerinin giivenilir olmayacagini ve bu eserlere yapilacak
referanslarin da bilgi kirliligi ve karmasasina neden olabilecegi uyarisinda bulunmuslardir.
Arastirmamizda yer alan katilimcilarin bu konudaki diger gorisleri, gelecekte 6grencilerine bu konulari
O6gretme ihtimali olmasi, okunan eserlerin/bilgilerin dogrulugunu tespit etmek istegi, bu konuda yardim
isteyen birisine yardimci olmak arzusu, okuduklari bolimiin bu egitimi gerektirmesi, donanimli
yetisebilmek ve tarihi dogru aktarma arzusu seklinde siralanmaktadir. Oncelikle gelecegin tarihgileri
olmaya namzet olan 6grencilerin tarih metodolojisi/yaziciligi konusunda donaniml olma ve bu sayede
tarihi dogru aktarabilme isteginde olduklarini ifade etmeleri kendi alanlariyla ilgili sorumluluk hissi
tasidiklarini gostermesi acisindan degerli gorilebilir. Nitekim Tosh’un da (2011) belirttigi Gzere,
tarihcilerin toplumun geg¢mis hakkinda dogru bilgiler edinmesi ve tarihsel mitlerin kot sonuglarindan
korunmasi hususlarinda ¢ok énemli rolleri bulunmaktadir. Ustelik tarihgiler bu sorumluluklarini yerine
getirmezse olusacak boslugu tarih alaninda profesyonel egitim almayan onyargili kisilerin doldurup
yanlis bilgiler temelinde yapacaklari yorumlarla toplumu istedikleri gibi yonlendirecekleri de
unutulmamalidir. Ayrica katihmcilarin bu konudaki gorisleri tarih yaziminin kisisel gelisimlerine katki
yapacagina inandiklarini da ortaya koymaktadir. Arastirmamiz sonucunda elde edilen bu bulgu hem yurt
disinda (Brown ve Hughes, 2018; De Oliveira, 2006) hem de Turkiye’de (Yilmaz, 2008) yapilan bazi
calismanin sonuglariyla benzesmektedir.

Katihmcilarin yarisindan fazlasi, toplumun diger kesimlerinin de tarihin nasil yazildigini bilmesini
gerekli gorurken, bir kismi gereksiz, bir kismi ise sarth olarak gerekli gérmuslerdir. Katilimcilarin bu
konudaki olumlu distncelerinin en 6nemli gerekgeleri tarihi daha dogru bir sekilde 6grenebilmek ve
asllsiz seylere inanmanin 6niine gegmektir. Giniimiz diinyasinda gocuklar, gengler [ve toplumdaki her
birey] tabiri caizse bir “bilgi bombardimanina” maruz kalmaktadir (Harnett, 2009, s.148). Bu Oyle bir
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bombardimandir ki glinimiz bireyi siyasiler, gazeteciler, kése yazarlari, reklamcilar vb. birgok kesim
tarafindan kendi gikarlari dogrultusunda bilgilendirilip yonlendirilmeye ¢alisiilmaktadir (Kabapinar, 2014).
Ayrica glinimuzde internet de hem yayginlasmasi hem de her yerden kolaylikla ulasilmasi nedeniyle
tarihi bilgilerin aktarimi igin en yaygin kullanilan araglardan biri haline gelmistir. Ancak internet
ortaminda yer alan bazi bilgilerin “bilingli bir bicimde ve maniptilasyon amaciyla bu ortama aktarilabildigi
de” unutulmamalidir (Kanat, 2017, s.114, 116). Bu nedenlerden dolayi Tekeli’'nin (1998) dile getirdigi
gibi, tarih metodolojisi dolayisiyla tarihin nasil yazildigi Gizerinde durmak ve bu hususlari dile getirmek,
yalnizca tarih arastirmacilarinin goérevi olarak dislinilmemelidir. Sadece tarihi yazanlarin degil tarih
okuyucularinin da tarih metodolojisi hakkinda bilgi sahibi olmalari gerekmektedir. Bu gerekliligin tarihin
bilim digi kullanilmasindan dogduguna vurgu yapan Tekeli, metodoloji bilgisinin tarih okuyucusunun
bilhassa bilimsel olani bilimsel olmayandan ayirt etmesi igin gerekli oldugunu da ifade etmektedir.
Nitelikli bir tarih egitiminin en 6nemli iki 6zelligini tarihsel elestiri becerilerinin kazandiriimasi ve
derinlemesine edinilmis bir tarih bilgisi olarak belirten Tosh da (2011, s.23), mitlerin etkisine karsilik
boyle bir egitimi “sadece egitimli bir azinhdin liiksii degil, toplumsal bir gereklilik” olarak
vurgulamaktadir. 1930'lu yillarda Unlt tarihgi Carl Becker; "Everyman His Own Historian” isimli
makalesinde hepimizin mecburen birer tarihgi oldugunu iddia ederek herkesin tarihsel diisiinmeyle
mesgul olmasi ¢agrisinda bulunmustur. Becker boylelikle insanlari okuduklari metinlerde insan etkisini
anlamaya, yari gerceklik ve yanlishgin batakhginda gergegi arastirip bulmaya ve sosyal diinyayl anlamada
kesinligin anlasiimasinin zor oldugu gercegini gérmeye davet etmistir (Wineburg, 1991). Benzer
dusincelere sahip olan Loewen’in (2015, s.636) “kendi kendilerinin tarihgileri olan, yalanlari ve
carpitmalari tespit edebilen, gecmiste aslinda nelerin oldugunu belirlemek icin kaynaklardan
yararlanmasini bilen yurttaslar, demokrasi icin olaganiistii bir gii¢ olustururlar” soézleriyle dile getirdigi
gibi, tarihin nasil yazildigi ve Uretildigi hakkinda bilgi sahibi olmak glinimizde sadece tarih 6grencilerinin
degil toplumdaki her bireyin sahip olmasi gereken bir yeterlilik haline gelmistir. Hatta guniimiz
diinyasinda bireylerin gelistirmek zorunda olduklari okuryazarliklardan birinin de “tarih okuryazarhgr”
olacagi soylenebilir. Bu yeterlilik alani, glinimizde yasanan teknolojik gelismeler sonucunda g¢esitli
kanallardan edindikleri bilgilerden “hangisinin gergcekten [dogru] oldugu” hususunda emin olamayan
bireylere bir ¢ikis yolu sunma potansiyeline de sahiptir (Simsek ve Yali, 2019, s.174). Tim bu bilgilerden
de anlasilacag tzere tarih/sosyal bilgiler 6gretmen adaylarina tniversitedeki egitimleri sirasinda tarihin
dogasi, metodolojisi ve nasil yazildigina yoénelik etkili bir egitimin verilmesi ¢ok 6nemlidir. Lisans
egitimleri sirasinda tarih metodolojisiyle ilgili ¢cok yonli bir egitim alan adaylar, goreve basladiklarinda
tarihe yonelik elde etmis olduklari daha kapsaml anlayislarini sorgulama temelli, 6grenci merkezli ve
disiplinin dinamik dogasini yansitan faaliyetlere aktarabileceklerdir (Fallace, 2007). Béylelikle de tarih
dersleri 6grencilerin diisiinme becerileri yoluyla gesitli kaynaklardan edindikleri bilgileri sorgulamalarina
olanak verecek analitik becerilerinin gelismesine yardimci olacak bir ortam haline gelecektir (Harnett,
2009). Elbette ki egitimin amaci 6grencileri [ve butlin yurttaslar] tarih¢i yapmak degildir. Amag onlarin
toplum icin faydali ve sorumlu birer vatandas haline gelmelerine yardimci olmaktir (Stanford, 2013).
Benzer sekilde 6grencilerini kiglik tarihgilere dénustiirmekle pek ilgilenmedigini belirten VanSledright de
(2002) o6zellikle karsilastiklari yaniltici haberleri/aldatmacalari tespit edebilen ve gizlenmis bir glindemi
ortaya cikarabilecek sekilde distinebilen geng vatandaslari yetistirmedeki 6nemi nedeniyle tarihgiler
tarafindan kullanilan stratejileri onlara 6gretmeye calistigini ifade etmektedir.

Katihmcilarin bu konuda ifade ettikleri diger bir dnemli gerek¢e de toplumda yasayan herhangi
birinin tarihi eser yazmay! isteyebilecegi i¢cin ona yardimci olma disiincesidir. Bu goriste olan bazi
katilimcilar tarihi toplumun 6nemli bir kisminin ilgilendigi bir alan olarak ifade ettikleri gibi tarihgiler
disinda da kaleme alinabilecegine 6zellikle vurgu yapmislardir. Tarihi, yalnizca tarih egitimcilerinin ve
akademisyenlerin kisisel olarak ilgilendigi bir alan olarak distiinmek dogru degildir (Barton ve Levstik,
2004). Nitekim Stradling’in de (2003) belirttigi gibi gliniimizin bilisim ¢aginda tarihi incelemenin sadece
profesyonel tarihgilerin tekelinde oldugunu soyleyebilmek de artik ¢ok zordur. Film yapimcilari,
televizyoncular, radyocular ve devletlerin enformasyon dairelerinde galisan vb. kisiler de tarihle ilgili
calismalar yapmaktadir. Hatta Ozellikle internet sayesinde genis bir kamuoyunun da tarih yazma isinde
daha fazla yer aldigini séylemek mimkindir. Kanat da (2017, s.148) insanlarin kendilerini tanima
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ihtiyacina cevap verdiginden dolayi tarihin toplumun degisik kesimleri tarafindan 6nemsenen ve ilgi
duyulan bir alan olduguna dikkat ¢ekmektedir. Kanat devaminda da “Bu nedenden dolayi bir tarihgi
discilik, tip ya da ekonomi ile ilgili herhangi bir arastirma yazisi dahi yazamaz iken, bir dis¢i, tabip ya da
ekonomist tarih ile ilgili bir arastirma yapabilmekte, hatta kitap yazabilmektedir” ifadeleriyle toplumun
degisik kesimlerinden insanlarin tarih yazimiyla ilgili olabilecegini belirtmektedir. Bu konuda olumsuz
dusiinen katilmcilarin en 6nemli gerekgeleri ise bu isin ilgi/merak gerektirmesi, herkesin kendi isini
yapmasi gerekmesi ve bu isin teknik bilgi gerektirmesi olmustur.

Arastirmadan elde edilen sonuglara yonelik olarak asagidaki dnerilere yer verilmistir.

- Ogretim Uyelerinin dgrencilerine tarih metodolojisinin tarih bilimi igerisindeki yeri ve bu alani iyi
bir sekilde kavramlarinin onlarin kisisel ve olasi mesleki yasamlarina katkilari hakkinda detayli bilgi
vermesi bu alana yoénelik farkindaliklarinin artmasini saglayabilecektir.

- Ogretim Uyelerinin &grencilerinin bu alana ilgi gdstermelerini saglayacak telkinlerde/etkinliklerde
bulunmalari yararli olacaktir. Ayrica 6grencilerin tarih metodolojisine yonelik temel eserler hakkinda
bilgilendirilip bu eserleri okumaya 6zendirilmeleri de gerekmektedir.

- Tarih bolimi 6gretim programlarinda tarih metodolojisine yénelik daha fazla derse yer verilerek
6grencilerin/6gretmen adaylarinin bu alanda daha iyi egitim almalarina yonelik adimlar atilmalidir.

- Farkh Gniversitelerde 6grenim goren tarih bolimi 6grencileriyle yiritilecek benzer arastirmalar
ilgili alanyazina katki saglayacaktir.

Bu c¢alismada “Yiksekodgretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan
butiin kurallara uyulmus ve yénergenin ikinci béliminde yer alan “Bilimsel Arastirma ve Yayin Etigine
Aykiri Eylemlerden” higbiri gergeklestirilmemistir.
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