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Oz

Okul 6ncesi donemdeki ¢ocuklarin 6z-diizenleme becerileri ve akademik yeterlikleri topluma uyum
saglamalarinda Onemli yere sahiptir. Ancak sosyoekonomik agidan risk altinda olan c¢ocuklar
gelisimlerinin desteklenmesinde yeterli kaynaklara sahip olmadiklari igin 6z-diizenleme, akademik
yeterlik ve erken okuryazarlik becerilerinde farklilik olabilmektedir. Bu dogrultuda ¢alismada, 60-72
aylik ¢ocuklarin, sosyoekonomik agidan risk altinda olmalarinin 6z-diizenleme becerileri, erken
akademik yeterlik ve erken okuryazarlik becerileri {izerindeki etkisinin ve bu beceriler arasindaki
iligkinin belirlenmesi amaglanmistir. Calisma grubuna sosyoekonomik agidan risk altinda olan 68 ve
olmayan 64 ¢ocuk dahil edilmistir. Veri toplama araci olarak Kisisel Bilgi Formu, Okul Oncesi Oz-
diizenleme Olgegi, Akademik Yeterlik Olcegi ve Erken Okur Yazarlik Testi kullanilmistir. Verilerin
normal dagilim 6zelligi Kolmogorov Smirnov testi ile degerlendirilmistir. Verilerin analizinde,
MANOVA, tek yonlii varyans analizi, Pearson korelasyon katsayist ve Basit Dogrusal Regresyon
testleri kullanilmistir. Calismanin sonucunda, risk altinda olan c¢ocuklarin olmayanlara gore 06z-
diizenleme, erken akademik yeterlik ve erken okuryazarlik diizeylerinin istatistiksel olarak anlamli
diizeyde diisiik oldugu ve risk altinda olan g¢ocuklarin bu beceriler iizerinde olumsuz etkisi oldugu
sonucuna ulasilmigtir. Ayrica 6z-diizenleme becerileri ile erken akademik yeterlik ve erken
okuryazarlik becerileri arasinda iliski oldugu; 6z-diizenleme becerilerinin erken akademik yeterlik ve

erken okuryazarlik becerilerini yordadigi belirlenmistir.

Anahtar soézciikler: erken akademik yeterlik, erken okuryazarlik, okul Oncesi, 6z-diizenleme,

sosyoekonomik risk
Atif:

Senol, F.B. ve Turan, F. (2023). Cocuklarda 6z-diizenleme, erken akademik yeterlik ve erken
okuryazarlik: sosyoekonomik risk durumuna gore inceleme. Pamukkale Universitesi Egitim

Fakiiltesi Dergisi, 57, 51-73. doi:10.9779.pauefd.1025776

* Dr. Ogr. Uyesi, Afyon Kocatepe Universitesi, https:/orcid.org/0000-0002-4844-4968, fbetululu@aku.edu.tr
** Prof. Dr., Hacettepe Universitesi, https://orcid.org/0000-0002-9785-105X, ffigenturan@gmail.com



52 F.B. Senol ve F, Turan/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 57, 51-73, 2023
Giris

Glinlimiizde toplumun genel bakis agisi ve egitim politikalar1 bireylerin erken c¢ocukluk
doneminden itibaren toplumsal iligkilerinin, akademik basarilarinin ve yasam kalitelerinin
yiikselmesine odaklanilmaktadir. Bu durum erken ¢ocukluk doneminden itibaren ¢ocuklarin
0z-diizenleme becerilerinin ve akademik yeterliklerinin gelistirilmesini icermektedir
(McCabe, Cunnington ve Brooks-Gunn, 2004). Erken cocukluk doneminden itibaren
cocuklarin 6z-diizenleme becerilerinin ve akademik yeterliklerinin gelisimi, toplumdaki
bireylere ve toplumun gelismislik diizeyine yansiyan yonleri nedeniyle toplumun gelecegini

etkilemektedir (Polnariev, 2006).

Oz-diizenleme bireylerin kendilerinin belirledikleri bir amaca ulagmak i¢in duygu ve
davraniglarin1  kontrol edip diizenleyebilmesi olarak ifade edilmektedir (Bauer ve
Baumeister, 2011; Zimmerman, 2000). Oz-diizenleme becerileri déngiisel ve cok boyutlu bir
yapidadir. Oz-diizenlemenin alt boyutlar1 farkli arastirmalar su sekilde belirtilmistir: amaca
yonelik davranis (Zimmerman, 2000), hazzin ertelenmesi veya diirtii kontrolii, tepkilerin
engellenmesi, motor kontrol, dikkat (Mischel ve Ayduk, 2011) ve davranissal, diisiinsel,
duygusal diizenleme (Smith-Donald, Raver, Hayes ve Richardson, 2007). Oz-diizenleme
becerilerinin boyutlar i¢ ice gecmis bicimde oldugu icin birbirlerinden ayirmak miimkiin
degildir (Adagideli, 2018). Bu ¢alismada ¢ocuklarin 6z-diizenleme becerileri dikkat, duygu
ve davranis diizenleme alt boyutlarinda degerlendirilmistir. Davranis diizenleme, ¢ocuklarin
bir davranis1 gostermeden dnce planlama, diisiinme ve sabir gosterme siireglerini kullanarak
uygun tepkiye karar verebilmesidir (Smith-Donald ve digerleri, 2007). Duygu diizenleme,
cocuklarin olumsuz duygu olusturan durumlarda topluma uyum saglayacak sekilde uygun ve
olumlu toplumun beklentilerine uygun bigimde tepki vermesi (Eisenberg ve Fabes, 1992) ve
dikkatini olumsuz durumdan uzaklastirabilmesidir (Eisenberg, Smith ve Spinrad, 2011).
Dikkati diizenleme ise, bir gorev sirasinda dikkati toplama, siirdiirme ve gorevi yerine

getirmek i¢in hazir olmadir (Blair ve Razza, 2007).

Erken ¢ocuklukta 6z-diizenleme becerileri ¢ocuklarin diger bir dizi becerisi ile iligkili
oldugu alanyazinda yer almaktadir. S6z konusu beceriler arasinda akademik performans,
sosyal beceriler, erken okuryazarlik, bulunmaktadir (Graziano, Slavec, Ros, Garb, Hart ve
Garcia, 2015; Montroy ve digerleri, 2016; Xie ve Li, 2022). Okul 6ncesi egitim ¢ocuklarin sosyal
becerilerinde, 6z-diizenleme becerilerinde, problem ¢6zme ve karar verme becerilerinde
etkili olmaktadir. Bu beceriler okul 6ncesi donemde c¢ocuklarin akademik yeterliklerini

olumlu yonde etkilemektedir (Veenstra, Lindenberg, Oldehinkel, De Winter, Verhulst ve
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Ormel, 2008). Okul oncesi donemde 6z-diizenleme becerilerinin desteklenmesi; ¢ocuklarin

akademik becerilerini, hafizalarini, erken okuryazarlik becerilerini etkilemektedir (Lonigan,
Allan ve Phillips, 2017). Oz-diizenleme becerisi zayif olan ¢ocuklarin giiglii olanlara gore;
daha fazla davranig problemi, diisilk sosyal beceri ve diisiik okuma yazma becerileri
sergileyecegi (Skibbe, Phillips, Day, Brophy-Herb ve Connor, 2012) ve okul basarilari
tizerinde uzun vadeli etkiler olusturacag: belirtilmektedir (Connor, Ponitz, Phillips, Travis,
Glasney ve Morrison, 2010). Oz-diizenleme becerisinin ¢ocuklarin sosyal yeterliklerini
destekleyerek akademik becerilere hazirladigini, okula uyumunu giiclendirdigi ve
ilkokuldaki akademik basarilar1 tizerinde etkili oldugunu belirten arastirma sonuglar
bulunmaktadir (Hughes ve Ensor, 2007; Jones, Greenberg ve Crowley, 2015; Turney ve
McLanahan, 2015). Bu nedenle c¢ocuklarin 6z-diizenleme becerileri ile akademik

yeterliklerinin birlikte incelenmesinin énemli oldugu disiiniilmektedir.

Akademik yeterlilik kavrami DiPerna ve Elliott (1999) tarafindan ortaya atilmustir.
Akademik yeterlik, Diperna ve Elliot'un (1999) ¢alismasina dayanarak akademik becerileri
ve sinif i¢i basariya katkida bulunan davranislari ayirt etmek igin ortaya atilmistir. Burada
bahsedilen davraniglar, “akademik basar1 saglayan tutumlar” olarak ifade edilmis ve
akademik becerilerle iliskilendirilmistir (Diperna ve Elliot, 2004). Akademik yeterlik,
cocuklarin tiim gelisim alanlarini, 6grenmeye yonelik olumlu yaklagim igerisinde olmalarini
ve genel bilgi birikimlerinin yiiksek diizeyde olmasini saglayan akademik becerilerin ve
akademik basariya yonelik tutumlarin kazanilmasi ile olusmaktadir (Kagan, Moore ve
Bredekamp, 1995). Erken akademik beceriler arasinda erken okuryazarlik, anlama,
matematik, yaratici ve elestirel diistinme becerileri (Welsh, Nix, Blair, Bierman ve Nelson,
2010); akademik basariya yonelik tutumlar arasinda 6grenmeye yonelik yaklagim, sosyal-
duygusal gelisim, motor gelisim, iletisim becerileri yer almaktadir (Wang ve Eccles, 2013).
Erken okuryazarlik becerileri, cocuklarin ilkokula basgladiklarinda okuma-yazmay1 6grenme
stirecinde onemli bir yere sahiptir. Erken okuryazarlik becerileri sozel dil, alfabe ve harf
bilgisi, fonolojik farkindalik ve yazi1 farkindaligi olarak siniflandirilmaktadir (Elliott ve
Olliff, 2008; Kargin, Giildenoglu ve Ergiil, 2017; Nelson, 2005).

Cocuklarin dikkati diizenleme becerilerinin akademik becerileri; davranis ve duygu
diizenleme becerilerinin akademik basar1 saglayan tutumlar1 kazanmalarinda etkili oldugu
sOylenebilir. Dikkati toplama, siirdirme ve etkinlik icin hazir olma siireclerini
gergeklestirebilen ¢ocuklarin akademik beceri igeren etkinliklerdeki katilimlarinin yiiksek

olacag1 ve akademik becerileri daha iyi 6grenecekleri sdylenebilir. Davranig ve duygu
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diizenleme becerilerini gergeklestirebilen ¢ocuklarin da akademik basar1 saglayan

tutumlardan 6zellikle sosyal-duygusal gelisimin, iletisim becerilerinin ve 6grenmeye yonelik
yaklagimlarmin olumlu etkilenecegi diisiiniilebilir. Yapilan ¢aligmalar incelendiginde, 6z-
diizenleme becerilerinin akademik beceriler (Smith-Donald ve digerleri, 2007) ve akademik

basar1 saglayan tutumlar tizerinde etkili oldugu belirtilmektedir (Sezgin ve Ulus, 2020).

Oz-diizenleme becerilerinin ve akademik yeterligin ¢ocugun yetistigi aile ortam ile
iliskili oldugu soylenebilir. Biyo-sosyal ekolojik teori, ¢ocuklarin i¢inde gémiilii olduklari
baglamlarla ¢ift yonlii etkilesimler yoluyla biiyiidiiklerini ve gelistiklerini ileri sirmektedir
(Bronfenbrenner ve Morris, 1998). Sosyo-ekonomik diizey ailelerin yoksullugunun
belirleyicisi olmakta ve ¢ocuklarin risk altinda olmasina neden olmaktadir. Sosyoekonomik
yetersizlikler nedeniyle risk altinda olmanin cocuklarin gelisimlerini olumsuz yonde

etkiledigi belirtilmektedir (Shonkoff ve digerleri, 2012).

Yapilan aragtirmalarda sosyoekonomik acidan risk altindaki ¢ocuklarin akranlarina
gore daha diisiik okul becerilerine (akademik ve sosyal yeterlik) sahip olduklar1 ve ileriki
yillardaki okul basarisizlig1 i¢in risk altinda olduklar1 goriillmektedir (Jerrim, Lopez-Agudo,
ve Marcenaro-Gutierrez, 2021; Xu ve Liu, 2021). Sosyoekonomik ag¢idan risk altindaki
cocuklar daha diisik diizeyde aile ve toplum destegine sahip olabilmekteler (Jaspal ve
Breakwell, 2022). Ayrica daha diisiik 6z yeterlilik inancina, 6grenmeye yonelik zayif
motivasyona ve olumsuz tutuma sahip olduklar1 belirtilmektedir (Howse, Lange, Farran ve
Boyles, 2003; Leggett ve Harrington, 2021). Bu durum, sosyoekonomik agidan risk altindaki
cocuklarin 0z-diizenleme becerilerinin ve akademik yeterliklerinin daha diisiik oldugu
seklinde yorumlanabilir. Yapilan arastirmalar incelendiginde, sosyoekonomik ag¢idan risk
altindaki ¢ocuklarin 6z-diizenleme becerilerini (Brooker, 2018; Howse ve digerleri, 2003) ve
akademik becerilerini (Pearman, 2019; Vinopal ve Morrissey, 2020) degerlendiren
caligmalarin oldugu goriilmektedir. Ancak literatiirde sosyoekonomik agidan risk altinda
olan ve olmayan cocuklarin hem akademik yeterliklerinin hem de 6z-diizenleme

becerilerinin birlikte incelendigi calismaya rastlanmamustir.

Okul 6ncesi donemde sosyoekonomik agidan risk altinda olan ve olmayan ¢ocuklarin
0z-diizenleme becerileri ve akademik yeterliklerinin belirlenmesinin, bu ¢ocuklar arasindaki
farklar1 ortaya koymasi agiSindan 6nem tasidigi diisiiniilmektedir. Bu ¢alismada 60-72 aylik
cocuklarmn, risk altinda olmalarinin 6z-diizenleme becerileri, akademik yeterlik ve erken
okuryazarlik becerileri iizerindeki etkisinin ve bu beceriler arasindaki iliskinin belirlenmesi

amagclanmustir.
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Bu amag¢ dogrultusunda asagidaki sorulara yanit aranmistir:
. Sosyoekonomik agidan risk altinda olan ve olmayan ¢ocuklarin 6z-diizenleme
becerileri, akademik yeterlik ve erken okuryazarlik becerileri arasinda istatistiksel olarak

anlamli farklilik var midir?

. Cocuklarin 6z-dlizenleme becerileri, akademik yeterlik ve erken okuryazarlik

becerileri arasinda iligki var midir?
Yontem
Arastirmanin Modeli

Arastirmada, iliskisel tarama modeli kullanilmistir. Iliskisel tarama modeli iki veya fazla

degisken arasindaki degisimi incelemektedir (Karasar, 2020).
Calisma Grubu

Aragtirmanin ¢alisma grubunu, 2020-2021 egitim 6gretim yili bahar déneminde xxX il
merkezindeki Milli Egitim Bakanligi’na bagli bagimsiz anaokullarinin biinyesindeki
anasiiflarina devam eden 60-72 aylik normal gelisim gosteren ¢ocuklar olusturmaktadir.
Calisma grubu belirlenmeden 6nce bagimsiz anaokullarindaki ¢ocuklarin ailelerine Kisisel
Bilgi Formu gonderilmis ve sosyoekonomik agidan risk altinda olan ve olmayan ¢ocuklar

belirlenmistir.

Sosyoekonomik diizey, bireylerin sosyal, kiiltiirel ve ekonomik kaynaklara bireylerin
erigsebilme diizeyinin gostergesidir (DEEWR, 2009). Egitim ¢alismalarinda bir ¢ocugun
sosyoekonomik altyapist belirlenirken, anne ve babanin egitim diizeyi, mesleki statiisii ve
geliri géz Onlinii alinarak bir olgiim yapilir. PISA’da ise Ogrencilerin sosyoekonomik
altyapisi, anne veya babanin mesleki statiisii ve egitim diizeyi (hangisi daha yiiksekse) goz

oniinde bulundurularak hesaplanmaktadir (OECD, 2010).

Bu ¢alismada sosyoekonomik riskin belirlenmesinde anne-baba 6grenim durumu,
anne-babanin c¢alisma durumu, evdeki ¢ocuk sayist ve gelir durumlart degerlendirilmistir.
Sosyoekonomik riskin belirlenmesinde, anne-baba 6grenim durumunun ortaokul veya
ilkokul olmasi; anne veya babadan birinin calisgmamasi, evdeki ¢ocuk sayisinin ii¢ ve
izerinde olmasi, gelir durumlarini ¢ok kotii ve kotli olarak bildirmeleri dikkate alinmistir.
Bu degiskenlerin hepsinin bir arada bulundugu ¢ocuklar sosyoekonomik agidan risk altinda
olarak belirlenmis ve ¢alismaya dahil edilmistir. Sosyoekonomik agidan risk altinda olmama

durumunun belirlenmesinde, anne-baba 6grenim durumunun 6n lisans, lisans veya lisansiistii
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olmasi anne ve babanin ikisinin de calisiyor olmasi, evdeki ¢ocuk sayisinin bir veya iki

olmasi, gelir durumlarmi iyi ve ¢ok iyi olarak bildirmeleri dikkate alinmistir.

Bu dogrultuda calismaya sosyoekonomik agidan risk altinda olan 68 ve olmayan 64
cocuk dahil edilmistir. Sosyoekonomik acgidan risk altinda olan ¢ocuklarin %48,5’1 kiz,
%51,5 erkektir. Annelerin %58,8’i ilkokul, %41,2’si ortaokul mezunu ve %88,2’si herhangi
bir iste ¢alismiyordur. Babalarin ise %52,9°u ilkokul, %47,1°1 ortaokul mezunu ve %11,8’1
herhangi bir iste ¢alismiyordur. Ailelerin %48,5°1 gelir durumunu ¢ok kotii ve %51,5°1 kotii

olarak belirtmistir. %85,3liniin ti¢, %14,7’sinin d6rt gocugu vardir.

Risk altinda olmayan ¢ocuklarin %59,4°1 kiz, %43,8’1 erkektir. Annelerin %34,4’1
On lisans, %59,4’1 lisans ve %6,3°1 lisansiistii mezunudur. Babalarin ise %21,9’u 6n lisans,
%65,6’s1 lisans ve %12,5’u lisansiistii mezunudur. Anne ve babalarin tamami bir iste
caligmaktadir. Ailelerin %78,1°1 gelir durumlarini iyi, %21,9’u ¢ok iyi olarak belirtmislerdir.

%33,3’liniin bir, %68,8’inin iki ¢ocugu vardir.

Calisma grubundaki ¢ocuklarin 6gretmenlerinin tamami lisans mezunudur. Cocuklari

en az bes aydir tanimaktadirlar.
Veri Toplama Araclar:

Veri toplama araci olarak Kisisel Bilgi Formu, Okul Oncesi Oz-diizenleme Olgegi,

Akademik Yeterlik Olgegi ve Erken Okuryazarlik Testi kullanilmistir.
Kisisel bilgi formu

Formda cocuklarn cinsiyetine, yaglarina, kardes sayilarina, anne-babalarinin egitim
durumlarina, mesleklerine, yaslarina ve ailenin gelir durumlarina iligkin bilgiler yer

almaktadir.
Okul oncesi oz-diizenleme olcegi (00DO)

Cocuklarin 6z-diizenleme becerilerini degerlendirmek i¢in Smith-Donald ve digerleri (2007)
tarafindan gelistirilmis ve (Findik Tanribuyurdu ve Giiler Yildiz, 2014) Tiirkge’ye
uyarlanmigtir. Olgek, ¢ocufu yerine getirmesi beklenen gorevleri igeren bir rehber ve
degerlendirme formu iceren iki boliimden olusmaktadir. ilk boliimde gocuklarin &z-
diizenleme diizeylerini degerlendirmek i¢in on gdérev bulunmaktadir (oyuncak paketleme,
sekerleme saklama, denge tahtasi, kalem tiklatma gibi). Ikinci béliimiinde Uygulayici
Degerlendirme Formu bulunmaktadir. Bu form 0-3 arasinda puanlanan rubrik bir 6lgme

aracidir. Bu  bolimde uygulayict ¢ocugu duygu, dikkat ve davranmislarimi
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degerlendirmektedir. Olgek Dikkat/Diirtii Kontrolii (10 madde) ve Olumlu Duygu (6 madde)

olmak tizere iki faktorlii bir yapidadir ve 16 maddeden olusmaktadir. Cronbach Alfa ig
tutarlilik kaysayilart Dikkat/Diirtli Kontrolii boyutunun .89, Olumlu Duygu boyutunun .87
dir. Olgekten en diisiik 8, en yiiksek 48 puan alimmaktadir (Findik Tanribuyurdu ve Giiler
Yildiz, 2014). Bu ¢alismada da .83’iin {izerinde oldugu goriilmiistiir.

Erken akademik yeterlik élgegi ogretmen degerlendirmesi (TRS-EAC)

38-70 aylik ¢ocuklarin erken akademik yeterlik olgmek icin Reid ve digerleri (2014)
tarafindan gelistirilmis ve Senol ve Turan (2019) tarafindan Tiirk¢e’ye uyarlanmistir. TRS-
EAC Erken Akademik Beceri (35 madde) ve Erken Akademik Basar1 Saglayan Tutumlar
(46 madde) olmak tlizere iki alt 6lgegin birlesiminden olugsmaktadir. Erken Akademik Beceri
Olgegi, “Yaratict Diisinme, Elestirel Diisiinme Becerileri, Sayisal Beceri, Erken
Okuryazarlik, Anlama”; Erken Akademik Basari Saglayan Tutumlar Olgegi, “Ogrenme
Yaklasimlari, Sosyal ve Duygusal Yetkinlik, Ince Motor Beceriler, Kaba Motor Beceriler ve
Iletisim” alt &lgeklerinden olusmaktadir. Olgekte yer alan akademik yeterlilige iliskin her
ifade, yas beklentilerinin 6nemli Glgiide altinda (1), yas beklentilerinin altinda (2), yas
beklentileriyle uyumlu (3), yas beklentilerinin iizerinde (4), yas beklentilerinin anlamli
diizeyde tizerinde (5) olmak iizere besli Likert 6lgegi ile puanlanmaktadir. Erken Akademik
Beceri Olgeginden katilimcilar en diisiik 35 puan ve en yiiksek 175 puan; Erken Akademik
Basar1 Saglayan Tutumlar Olgeginden katilimcilar en diisiik 46 ve en yiiksek 230 puan
almistir. Cronbach Alfa i¢ tutarhilik katsayilar1 Erken Akademik Beceri Olgegi’nin .98’dir ve
alt boyutlarmnin .94-.97 araligindadir. Erken Akademik Basar1 Saglayan Tutumlar Olgegi’nin
cronbach alfa i¢ tutarlilik katsayilar1 .98’dir ve alt boyutlarinin .89 - .97 araligindadir. Bu

calismada da .88’in lizerinde oldugu goriilmiistiir.
Erken okuryazarlik testi (EROT)

Okul oncesi donemdeki cocuklarin erken okuryazarlik becerilerinin degerlendirilmesi
amaciyla gelistirilmistir. EROT yedi alt testten olugsmaktadir. Bu testler Alict Dilde S6zciik
Bilgisi (15 madde), Ifade Edici Dilde Sozciik Bilgisi (15 madde), Genel Isimlendirme (10
madde), Islev Bilgisi (10 madde), Harf Bilgisi (14 madde), Sesbilgisel Farkindalik (32
madde) ve Dinledigini Anlama (6 madde) seklindedir. EROT’a verilen dogru yanitlar 1,
yanlig yanitlar 0 olarak kodlanmaktadir. Risk grubunda olan c¢ocuklarin belirlenmesinde
kesme puani kullanilmistir. EROT un alt boyutlar ve tamamu i¢in i¢ tutarlik katsayisi .65’in
iizerinde bulunmustur (Kargin, Ergiil, Biiylikoztiirk ve Giildenoglu, 2015). Bu ¢alismada da

.63’1in lizerinde oldugu goriilmiistiir.
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Verilerin Toplanmasi

Veriler 2020-2021 egitim 6gretim yili bahar doneminde okul dncesi egitime devam eden 60-
72 aylik cocuklardan ve Ogretmenlerinden toplanmistir. Cocuklarin ebeveynleri ile
goriisiilerek calismaya katilmaya goniillii gocuklar ¢alismaya dahil edilmistir. OODO’nde
yer alan gorevle ve EROT’da yer alan sorular, gocuklara sessiz bir ortamda bireysel
uygulanmistir. Degerlendirme her bir dlgek ve ¢ocuk icin 25-30 dakika siirmiistiir. TRS-
EAC’ye iligkin veriler ¢ocuklarin O6gretmenlerinden toplanmistir. Her bir formun

doldurulmasi yaklasik 20-25 dakika stirmiistiir.
Verilerin Analizi

Demografik bilgiler ylizde ve frekans; siirekli veriler ortalama, standart sapma, ortanca, en
biiyiik ve en kiiglik olarak sunulmustur. Kolmogorov Smirnov testinden elde edilen sonucun
istatistiksel olarak anlamli olmadigi (p>0.05), basiklik ve carpiklik katsayilarinin (-1,1)
arasinda oldugu goriilmektedir. Siirekli verilerin dagilimi normal dagilim goriilmiistiir.
Bagimli degiskenlerin karsilastirilmasinda Tip 1 hatadan kaginmak i¢cin MANOVA
kullanilmistir. Stirekli veriler arasindaki iliginin degerlendirilmesinde Pearson korelasyon
katsayist ve Basit Dogrusal Regresyon kullanilmistir. Korelasyon katsayis1 mutlak deger
olarak, 0.90-1.00 ¢ok kuvvetli, 0.89-0.70 kuvvetli (yiiksek), 0.69-0.40 orta, 0.39-0.20 zayif
(distik) ve 0.19-0.00 iliski yok olarak kabul edilmistir (Alpar, 2016). Anlamlilik diizeyi
p<.05 olarak kabul edilmistir.

Bulgular

60-72 aylik ¢ocuklarin, risk altinda olmalarinin 6z-diizenleme becerileri, akademik yeterlik
ve erken okuryazarlik becerileri tizerindeki etkisinin ve bu beceriler arasindaki iliskinin

belirlenmesi amaciyla yapilan ¢calismadan elde edilen bulgulara asagida yer verilmistir.

EROT, TRS-EAC ve OODO’den elde edilen bulgular sosyo ekonomik agidan risk

altinda olma durumuna gére MANOVA testi ile degerlendirilmis ve Tablo 1°de verilmistir:

Tablo 1 incelendiginde, Wilks Lambda (A)=0,107, F(3,128)= 356,872 p<0,001
olarak bulunmustur. EROT, TRS-EAC ve OODO’den alman puanlarin sosyoekonomik
acidan risk altinda olma durumuna gore istatistiksel olarak anlamli farklilik oldugu

goriilmektedir.
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Tablo 1. Sosyoekonomik Diizeye Gére EROT, TRS-EAC ve OODO’den Elde Edilen

Bulgularin MANOVA Testi Ile Karsilastirilmasi

Kareler Kareler
Toplami df Ortalamasi F p
Model EROT 27848,000 1 27848,000 267,076 <0,001
TRS-
155612,258 1 155612,258 235,364 <0,001
EAC
00ODO 11685,383 1 11685,383 451,663 <0,001
Sabit EROT 439922,000 1 439922,000 4219,072 <0,001
TRS-
9886236,945 1 9886236,945 14952,931 <0,001
EAC
0o0ODO  108519,758 1 108519,758 4194,503 <0,001
Sosyoekonomik EROT 27848,000 1 27848,000 267,076 <0,001
diizey TRS-
155612,258 1 155612,258 235,364 <0,001
EAC
00ODO 11685,383 1 11685,383 451,663 <0,001
Hata EROT 13138,000 126 104,270
TRS-
83305,797 126 661,157
EAC
00ODO 3259,859 126 25,872
Toplam EROT 480908,000 128
TRS-
10125155,000 128
EAC

0OODO  123465,000 128
Diizeltilmis EROT 40986,000 127
Toplam TRS-

EAC

00DO 14945,242 127

238918,055 127

Calisma grubundaki sosyoekonomik ag¢idan risk altinda olan ve olmayan ¢ocuklarin
EROT, TRS-EAC ve OODO’den aldiklart puanlar tek yonli ANOVA analizi ile

degerlendirilmis ve Tablo 2’de sunulmustur:
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Tablo 2. Sosyoekonomik A¢idan Risk Altinda Olan ve Olmayan Cocuklarin EROT, TRS-

EAC ve OODO 'den Aldiklar: Puanlarin Karsilastirilmasi

Testler Gruplar ort.tsd En K.-En B. F p
OODO Risk altinda olan 19,62+2,63 14,00-25,00
471,811 <0,001
Risk altinda olmayan 38,67+6,71 20,00-48,00
Total 28,86+10,80 14,00-48,00
EROT Risk altinda olan 43,37+£8,62  24,00-76,00
286,667 <0,001
Risk altinda olmayan 73,38+11,60 48,00-95,00
Total 57,92+18,15 24,00-95,00
TRS- Risk altinda olan 165,00-
EAC 244,43+31,19 324,00
231,940 <0,001
Risk altinda olmayan 249,00-
312,78+18,32 348,00
Total 165,00-

277,57+42,84 348,00

Tablo 2 incelendiginde, faktér bazinda yapilan tek yonlii Anova analizi sonucunda
EROT (F(1,130)= 286,667 p<0,001)), TRS-EAC (F(1,130)= 231,940 p<0,001)) ve OODO
(F(1,130)= 471,811 p<0,001)) dlgeklerinden alinan puanlarin sosyoekonomik agidan risk

altinda olmayan grup lehine daha yiiksek oldugu gériilmiistiir.

Calisma grubundaki ¢ocuklarin OODO, EROT ve TRS-EAC’den aldiklar1 puanlar
arasindaki iliski Pearson korelasyon katsayisi ile degerlendirilmis ve Tablo 3’te

sunulmustur:

Tablo 3. EROT, TRS-EAC ve OODO Arasindaki Iliski

1 2 3
1-00D0 - T4** 70%*
2-EROT - 62%*
3-TRS-EAC -
**p <0.001

0O0ODO, EROT ve TRS-EAC arasindaki iliski degerlendirildiginde EROT ile OODO
arasinda (r=0,741, p<0,001) pozitif yonlii kuvvetli, OODO ile TRS-EAC arasinda (r=0,695,
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p<0,001) pozitif yonlii orta, EROT ile TRS-EAC arasinda (r=0,620, p<0,001) pozitif yonlii

orta diizeyde iliski oldugu goriilmiistiir.

Calisma grubundaki ¢ocuklarn OODO’den aldiklari puanlarm EROT ve TRS-
EAC’de aldiklar1 puanlar1 yordama diizeyleri Basit Dogrusal Regresyon Analizi ile

degerlendirilmis ve Tablo 4’te sunulmustur:

Tablo 4. Cocuklarin Oz-diizenleme Becerilerinin EROT ve TRS-EACyi Yordama Diizeyi

Bagimsiz Bagimh
R2 F p B B t p
degisken degisken

00DO EROT 0,741 055 158,7 <0,001 21,95 0,741 7,204 <0,001

T
00DO EAC 0,695 0,482 121,168 <0,002 198,04 0,695 25,686 <0,002

Basit dogrusal regresyon analizi sonuglar1 incelendiginde, OODO’niin EROT un
(R=0,741, R?=0,55, F=158,7) ve TRS-EAC’in (R=0,695, R?=0,482, F=121,168) anlaml1 bir
yordayicisi oldugu goriilmektedir. Toplam varyansin sirasiyla %55’inin ve %58’inin 6z-

diizenleme ile agiklandig1 goriilmektedir.
Tartisma

Bu ¢alismada, sosyoekonomik agidan risk altinda olmanin 6z-diizenleme becerileri, erken
akademik yeterlik ve erken okuryazarlik becerileri iizerine etkisinin ve bu beceriler
arasindaki iligkinin incelenmesi amaglanmistir. Caligmanin sonucunda, sosyoekonomik
acidan risk altinda olan ¢ocuklarin olmayanlara gore 6z-diizenleme, erken akademik yeterlik
ve erken okuryazarlik diizeylerinin istatistiksel olarak anlamli diizeyde diisiik oldugu ve risk
altinda olmanin bu beceriler iizerinde olumsuz etkisi oldugu sonucuna ulagilmistir. Ayrica
0z-diizenleme becerileri ile erken akademik yeterlik ve erken okuryazarlik becerileri
arasinda iligki oldugu; oz-diizenleme becerilerinin erken akademik yeterlik ve erken

okuryazarlik becerilerini yordadig: belirlenmistir.

Ailelerin ¢ocuklarmin gelisimlerini ve egitimlerini okul Oncesi
donemden itibaren desteklemesi c¢ocuklarin yasamlarint 6nemli sekilde etkilemektedir
(Trawick-Swith, 2017). 1972-2007 yillar1 arasinda ebeveynlerin gocuklarin egitimlerinde
yaptiklar1 harcamalar ve degisiklikler inceleyen ¢alismada ailelerin ergenlik donemindeki
cocuklarin egitimlerine dnem verdikleri ve yatirim yaptiklar1 dikkat ¢ekmektedir (Kornrich

ve Furstenberg, 2013). Ancak giinlimiizde ailelerin okul Oncesi donemdeki ¢ocuklarin
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egitimlerine ve gelisimlerine dnem verdikleri goriilmektedir (Nomaguchi ve Milkie, 2020;

Reardon ve Portilla 2016; Schneider, Hastings ve LaBriola, 2018). Bazi aileler
sosyoekonomik diizeyleri yiiksek oldugu igin okul 6ncesi donemdeki ¢ocuklarin egitimine
daha fazla yatirim yapmakta ve bazi aileler de sosyoekonomik diizeyleri diisiik oldugu igin
¢ocuklarinin egitimine yatirim yapamamaktadirlar. Bu durum sosyoekonomik diizeyi yiiksek
ailelerin ¢ocuklarinin gelisimlerinin, sosyoekonomik diizeyi orta ve diisiik ailelerin
cocuklarindan daha yiiksek diizeyde olmasina neden olmaktadir (Reardon, 2013). Yiiksek ve
diistik sosyoekonomik diizeydeki ailelerin ¢ocuklar1 arasindaki gelisimsel farklar net olarak
ilkokul yillarinda goriilse de bu ugurum aslinda okul 6ncesi dénemde ortaya ¢ikmaktadir.
Boylelikle okul oOncesi donemde ailelerin sosyoekonomik diizeylerinin ¢ocuklarin

gelisimleri tizerindeki etkisi vurgulanmaktadir (Reardon, 2011).

Sosyoekonomik agidan risk altindaki ¢ocuklarin ailelerinden aldiklar1 destek
az oldugu icin 6grenmeye yonelik motivasyonlarinin, sinif icerisindeki davranislarinin,
biligsel gelisimlerinin, elestirel diisinme ve 0z-dlizenleme becerilerinin diisiik oldugu
belirlenmistir (Blair ve Razza, 2007; Reardon, 2019; Stipek ve Ryan, 1997). Ileriki egitim
asamalarinda da daha yiiksek akademik basar1 i¢in okul dncesi donemde edinilen erken
okuryazarlik ve matematik becerilerinin 6nemli oldugu belirtilmektedir (Claessens, Duncan
ve Engel, 2009). Cocuklarin matematik ve okuma becerilerini degerlendiren bir ¢alismada
risk altindaki c¢ocuklarin matematik ve okuma becerilerinin diisiik oldugu bulunmustur
(Vinopal ve Morrissey, 2020). Pearman (2019) sosyoekonomik agidan risk altinda olmanin
matematik basaris1 tizerindeki etkisini inceledigi ¢alismasinda, risk altindaki gocuklarin
olmayanlarla esit matematik becerilerini elde etmek i¢in bir bucuk yil daha ek egitime
ihtiyaglar1 oldugunu tahmin etmektedir. Yapilan arastirmalarda sosyoekonomik riskin,
cocuklarin erken okuryazarlik becerilerini olumsuz yonde etkiledigi belirtilmektedir
(Marjanovic-Umek, Fekonja-Peklaj, Socan ve Tasner, 2015; Senol ve Akyol, 2021).
Sosyoekonomik agidan risk altindaki ailelerin ¢gocuklarinin anasinifi ve ilkokul birinci sinifta
erken okuryazarlik becerilerinde basarisiz olduklari, okumayr Ogrenmede giicliikler
yasadiklar1 (Niklas ve Schneider, 2013) ve akademik becerilerinin (Cadima ve digerleri,
2010) diisiik oldugu belirlenmistir. 36-59 aylik ¢ocuklarin temel 6zelliklerine gore, erken
cocukluk gelisimi indeks degerlerinin hesaplandig1 ¢aligmada, hane halki refah diizeyi diisiik
olan ailelerin ¢ocuklarinin ¢ok azmin erken okuryazarlik ve sayisal beceriler, sosyal
duygusal gelisim ve 08renme agisindan normal gelisim gosterdigi sonucuna ulasilmistir

(Hacettepe Universitesi Niifus Etiitleri Enstitiisii, 2019). Sosyoekonomik agidan risk
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altindaki ailelerin ¢ocuklarinin egitimlerine ek yatirnm yapma imkanlar1 ve firsatlar

olmadigi igin g¢ocuklarinin akademik ve erken okuryazarlik becerilerini destekleyecek
kaynak ve materyalleri c¢ocuklarina sunmakta zorluk yasayabilmektedirler. Ailelerin
bulunduklar1 sosyo-kiiltiirel baglamin ¢ocuklarin egitimine ve gelisimlerine verdikleri
onemin diisiik olmasina; akademik becerilere yonelik olumsuz tutum igerisinde olmalarina
neden olabilmektedir. Bu nedenlerle bu ¢aligmada ve yapilan diger arastirmalarda okul
oncesi donemdeki sosyoekonomik acidan risk altindaki ¢ocuklarin akademik yeterlikleri ve

erken okuryazarlik becerileri diisiik ¢ikmis olabilir.

Bu calismadan elde edilen diger bir sonug ise okul oncesi donemdeki
sosyoekonomik agidan risk altindaki ¢ocuklarin 6z-diizenleme becerilerinin risk altinda
olmayanlara gore diisik oldugudur. Okul Oncesi donemde c¢ocuklarin 06z-diizenleme
becerilerinde 6nemli bir gelisimsel artis olmaktadir (Savina, 2021). Bu nedenle okul oncesi
donemde dezavantajli kosullarda biiyliyen cocuklarin 6z-diizenleme becerileri risk altinda
olabilmektedir (Noble, Norman ve Farah, 2005; Willoughby, Wirth ve Blair, 2012).
Sosyoekonomik agidan risk altindaki ¢ocuklarin, olmayanlara gore Oz-diizenleme
becerilerinin daha diisiik diizeyde oldugunu belirten arastirma sonuclar1 bulunmaktadir
(Cadima ve digerleri, 2016; Howse ve digerleri, 2003). Sosyal kiiltiirel riskin okul Oncesi
donemdeki ¢ocuklarin 6z-diizenleme becerileri ile iligkisinin incelendigi bir c¢aligmada,
sosyoekonomik risk ¢ocuklarin diisiik 06z-diizenleme becerileri ile iliskilendirilmistir
(Mezzacappa, 2004). Davranissal diizenlemede etkili olan demografik risk faktorlerinin
incelendigi bir calismada, ekonomik olarak risk altinda olan g¢ocuklarin 6z-diizenleme
becerilerinin akranlarina gore onemli Olgiide daha diisiik oldugu belirtilmistir (Wanless,
McClelland, Tominey ve Acock, 2011). Oz-diizenleme becerilerinin ¢ocuklar iizerindeki
etkisi dikkate alindiginda, risk altindaki ¢ocuklarin 6z-diizenleme becerilerinin gelistirilmesi
icin sosyal siireclerin belirlenmesinin, etkili 6nleme ve miidahale ¢abalarinda bulunmay1
kolaylastiracagi belirtilmektedir (Cadima ve digerleri, 2016). Yapilan arastirmalardan ve
mevcut calismadan elde edilen sonuglar dogrultusunda sosyoekonomik agidan risk altindaki
cocuklarin 6z-diizenleme becerilerinin akranlarina gore diisiik oldugu goriilmektedir. Bu
sonucun nedeni risk altindaki ailelerde yetisen cocuklarin sosyal ve duygusal destegin
yetersiz ve risk altindaki g¢ocuklarin gelisimlerinin desteklenmesi i¢in kaynak ve ilgi

yoksunlugu oldugu i¢in 6z-diizenleme becerilerinin diisiik oldugu seklinde agiklanabilir.

Calismada cocuklarin 6z-diizenleme becerileri ile akademik yeterlikleri ve

erken okuryazarlik becerileri arasinda iligki oldugu goriilmiistiir. Yapilan ¢alismalarda okul
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oncesi donemdeki ¢ocuklarin 6z-diizenleme becerileri ile erken okuryazarlik, sézciik bilgisi

ve matematik becerileri arasinda pozitif yonli iliskili oldugu belirtilmistir (Blair ve Razza,
2007; McClelland ve digerleri, 2007; Smith-Donald ve digerleri, 2007). Raver, Jones, Li-
Grining, Zhai, Bub ve Pressler (2011) yaptigi bir ¢alismada, akademik becerilerinin
gelisiminde 06z-diizenleme becerilerinin desteklenmesinin  6nemli oldugu sonucuna
ulasiimistir. Oz-diizenleme becerileri ile erken okuryazarlik becerileri arasinda iliski oldugu
goriilmektedir (Lonigan ve digerleri, 2017). Ayrica, ¢ocuklarin 6z-diizenleme becerilerinde
smiftaki akranlariin 6z-diizenleme beceri diizeylerinin etkili olmaktadir. Akranlarin 6z-
diizenleme becerilerinin erken okuryazarlik becerileri iizerindeki etkisini inceleyen
caligmalarda, 06z-diizenleme becerileri arttik¢a, okuma becerileri ile kelime bilgisinin
(Skibbe ve digerleri, 2012) ve harf ile ses bilgisinin arttigi goériilmektedir (Montroy ve
digerleri, 2016). Akademik yeterlik ve erken okuryazarlik beceriler ile ilgili etkinlikler
cocuklarin ilgilerini ¢ektigi, sinirlarin1 zorladigr ve aktif katilimlarim1 saglayacak bigcimde
sunuldugu i¢in ¢ocuklarin dikkat ve duygu diizenleme davraniglari aktif olmakta, boylelikle
0z-diizenleme becerilerinin gelisimini olumlu etkilemektedir (Rimm-Kaufman ve digerleri,
2009). Allan ve digerleri (2014) yaptiklart meta analizde, 6z-diizenleme ile akademik
yetkinlikler arasinda istatistiksel olarak orta derecede anlamli bir iliski oldugu sonucuna
ulagsmiglardir. Benzer sekilde, 60-72 aylik ¢ocuklarin 6z-diizenleme becerileri ile akademik
yeterliklerinin  incelenmesi amaciyla yapilan c¢aligmanin sonucunda, 0z-diizenleme
becerilerinin akademik yeterliklerini yordadigi belirlenmistir (Sezgin ve Ulus, 2020). Oz-
diizenleme becerilerini olusturan diirtiisel davranislar ve olumlu duygu diizenleme
becerilerinin, cocuklarin akademik yeterlik ve erken okuryazarlik becerileri iceren
etkinliklerde dikkatlerini toplamada ve siirdiirmede, etkinlikler esnasinda diirtiisel
davranislart kontrol etmede etkili olacagindan, 6z-diizenleme becerileri arttik¢a ¢ocuklarin

akademik yeterliklerinin ve erken okuryazarlik becerilerinin arttig1 sdylenebilir.
Sonug ve Oneriler

Calisma okul oncesi egitime devam eden 60-72 aylik sosyoekonomik ag¢idan risk altinda
olan ve olmayan c¢ocuklarin 6z-diizenleme, akademik yeterlik ve erken okuryazarlik
becerilerinin karsilastirilmas:t ve 6z-diizenleme becerisinin akademik yeterlik ve erken
okuryazarlik becerisi ile iliskisinin belirlenmesi amaciyla yapilmistir. Calismanin sonucunda
risk altindaki cocuklarin 6z-diizenleme, akademik yeterlik ve erken okuryazarlik
becerilerinin diisiik oldugu sonucuna ulasilmistir. Bu sonug diisiik kaynaklara sahip ailelerde

biliyliyen cocuklarin bu beceriler agisindan avantajli ¢ocuklarin gerisinde kaldiklarini
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gostermektedir. Bu durumun 6nlenmesi i¢in toplumdaki ekonomik esitsizligin giderilmesi

veya risk altindaki cocuklara gelisimlerinin ve egitimlerinin desteklenmesi igin yeterli
kaynak ve egitimin saglanmasi; risk altindaki ¢ocuklarin geride kalmasmi engelleyecek
politikalarin gelistirilmesi gerekmektedir. Ekonomik ayrismanin ¢oziilmesinin, okul dncesi
donemde ¢ocuklar arasindaki farklar1 azaltmada anahtar bir rol oynayacagi sdylenebilir
(Bishaw, 2011). Calismada 6z-diizenleme becerileri ile akademik yeterlik ve erken
okuryazarlik becerileri arasinda iligki oldugu sonucuna ulagilmistir. Bu sonug, ¢ocuklarin
diirtiisel davraniglarini diizenleme, dikkat diizenleme gibi becerilerin, akademik yeterlik ile
ilgili becerileri edinimindeki Onemini ortaya koymaktadir. Cocuklarin akademik
yeterliklerinin gelisiminin desteklenmesi igin 6z-diizenleme becerilerinin desteklenmesi

gerektigi sdylenebilir.

Etik Kurul izin Bilgisi: Afyon Kocatepe Universitesi Sosyal ve Beseri Bilimleri Bilimsel
Arastirma ve Yaymn Etigi Kurulu’'nun 19/03/2021 tarihli 149 sayuli karart ile alinan izinle

yiirtittilmiistiir.
Yazar Cikar Catismasi Bilgisi: Calismada ¢ikar ¢catismast bulunmamaktadir.

Yazar Katkasi : Yazarlar ¢caliymanin tiim kissmlarina esit diizeyde katki saglamislardir.
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Abstract

Self-regulation skills and academic competencies of preschool children have an important place in
their adaptation to society. However, there may be differences in self-regulation, academic
competence and early literacy skills because children who are at socioeconomic risk do not have
sufficient resources to support their development. In this direction, it was aimed to determine the
effect of 60-72 months old children at socioeconomic risk on self-regulation skills, early academic
efficacy and early literacy skills and the relationship between these skills. The study group included
68 children at socioeconomic risk and 64 children who were not. Personal Information Form,
Preschool Self-Regulation Assessment, Teacher Rating Scales of Early Academic Competence and
Test of Early Literacy were used as data collection tools. The normal distribution of the data was
evaluated with the Kolmogorov Smirnov test. In the analysis of the data, MANOVA, one-way
analysis of variance, Pearson correlation coefficient and Simple Linear Regression tests were used.
As a result of the study, it was concluded that the self-regulation, early academic competence and
early literacy levels of the children at risk were statistically significantly lower than those who were
not, and that the children at risk had a negative effect on these skills. In addition, there is a
relationship between self-regulation skills and early academic competence and early literacy skills.

Self-regulation skills predicted early academic competence and early literacy skills.
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Introduction

Nowadays, the general perspective of the society and education policies focus on increasing
the social relations, academic success and quality of life of individuals from early childhood.
This includes the development of children's self-regulation skills and academic
competencies from early childhood (McCabe, Cunnington & Brooks-Gunn, 2004). The
development of children's self-regulation skills and academic competencies from early
childhood affects the future of the society due to the aspects that reflect on the individuals in

the society and the level of development of the society (Polnariev, 2006).

Self-regulation is when individuals control and regulate their emotions and behaviors
in order to achieve a goal they have set themselves (Bauer & Baumeister, 2011;
Zimmerman, 2000). Self-regulation skills are circular and multidimensional. The sub-
dimensions of self-regulation have been specified in different studies as follows: goal-
directed behavior (Zimmerman, 2000), delay of gratification or impulse control, inhibition
of reactions, motor control, attention (Mischel & Ayduk, 2011) and behavioral, intellectual,
emotional regulation (Smith- Donald, Raver, Hayes & Richardson, 2007). Since the
dimensions of self-regulation skills are intertwined, it is not possible to separate them from
each other (Adagideli, 2018). In this study, children's self-regulation skills were evaluated in
the sub-dimensions of attention, emotion and behavior regulation. Behavior regulation is the
ability of children to decide on the appropriate response by using the processes of planning,
thinking, and patience before performing a behavior (Smith-Donald et al., 2007). Emotion
regulation is the ability of children to react appropriately and positively in accordance with
the expectations of society in situations that create negative emotions (Eisenberg & Fabes,
1992) and to distract their attention from negative situations (Eisenberg, Smith and Spinrad,
2011). Attention regulation is the ability to concentrate, maintain attention during a task and
to be ready to perform the task (Blair & Razza, 2007).

Self-regulation skills in early childhood are associated with another set of children's
skills. These skills include academic performance, social skills, and early literacy (Graziano,
Slavec, Ros, Garb, Hart, & Garcia, 2015; Montroy et al., 2016; Xie & Li, 2022). Preschool
education is effective in children’s social skills, self-regulation skills, problem solving and
decision making skills. These skills positively affect the academic competence of children in
the preschool period (Veenstra, Lindenberg, Oldehinkel, De Winter, Verhulst, & Ormel,
2008). Supporting self-regulation skills in the preschool period affects children's academic

skills, memory, and early literacy skills (Lonigan, Allan & Phillips, 2017). Children with
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weak self-regulation skills exhibit more behavioral problems, low social skills and low

literacy skills than those with strong self-regulation skills (Skibbe, Phillips, Day, Brophy-
Herb, & Connor, 2012) and have long-term effects on their school success (Connor, Ponitz,
Phillips, Travis, Glasney, & Morrison, 2010). Self-regulation skills support children's social
competencies, prepare them for academic skills, strengthen their adaptation to school and
affect their academic success in primary school (Hughes & Ensor, 2007; Jones, Greenberg &
Crowley, 2015; Turney & McLanahan, 2015). For this reason, it is important to examine

children's self-regulation skills and academic competencies together.

The academic skills of children's attention regulation skills are effective in acquiring
academic enablers in behavior and emotion regulation skills. Children who could realize the
processes of concentrating, maintaining and being ready for the activity may have higher
participation in activities involving academic skills and learn academic skills better.
Children who could realize their behavior and emotion regulation skills are also positively
affected by the academic enablers, especially their social-emotional development,
communication skills and approaches to learning. In the studies, self-regulation skills were
effective on academic skills (Smith-Donald et al., 2007) and academic enablers (Sezgin &
Ulus, 2020).

Self-regulation skills and academic competence are related to the family environment
in which the child grows up. Biosocial ecological theory suggests that children grow and
develop through reciprocal interactions with the contexts in which they are embedded
(Bronfenbrenner & Morris, 1998). Socio-economic level is the determinant of the poverty of
families and causes children to be at risk. Being at risk due to socioeconomic inadequacies
affects the development of children negatively (Shonkoff et al., 2012).

Studies have indicated that children at socioeconomic risk have lower school skills
(academic and social competence) than their peers and are at risk for future school failure.
(Jerrim, Lopez-Agudo, & Marcenaro-Gutierrez, 2021; Xu & Liu, 2021). Children at
socioeconomic risk may have lower levels of family and community support (Jaspal &
Breakwell, 2022). In addition, they may have lower self-efficacy beliefs, weak motivation
and negative attitudes towards learning (Howse, Lange, Farran, & Boyles, 2003; Leggett &
Harrington, 2021). Children at socioeconomic risk may have lower self-regulation skills and
academic competence. When the studies are examined, it is seen that there are studies
evaluating the self-regulation skills (Brooker, 2018; Howse et al., 2003) and academic skills

(Pearman, 2019; Vinopal & Morrissey, 2020) of children at socioeconomic risk. However,
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no study has been found in the literature in which both the academic competence and self-

regulation skills of children at socioeconomic risk and those who are not are examined

together.

Determining the self-regulation skills and academic competence of children who are
socioeconomically at risk and not at pre-school period should reveal the differences between
these children. The aim of this study is to determine the effect of 60-72 month old children
at risk on self-regulation skills, academic competence and early literacy skills and the

relationship between these skills.
For this purpose, answers to the following questions were sought:

 Is there a statistically significant difference between the self-regulation skills,
academic competence and early literacy skills of children who are at socioeconomic risk and

those who are not?

» Is there a relationship between children's self-regulation skills, academic

competence and early literacy skills?
Method
Research Design

Relational screening model was used in the research. The relational screening model

examines the change between two or more variables (Karasar, 2020).
Participants

The study group consists of children with normal development of 60-72 months who attend
the kindergartens of independent kindergartens affiliated to the Ministry of National
Education in Afyonkarahisar city center in the spring term of the 2020-2021 academic year.
Before the study group was determined, a Personal Information Form was sent to the
families of the children in independent kindergartens and the children who were and were

not at socioeconomic risk were determined.

Socioeconomic level is an indicator of the level of individuals' access to social,
cultural and economic resources (DEEWR, 2009). While determining a child's
socioeconomic background in educational studies, a measurement is made by taking into
account the education level, occupational status and income of the parents. In PISA, on the

other hand, it is calculated by considering the socioeconomic background of the students, the
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professional status of the mother or father, and the education level (whichever is higher)

(OECD, 2010).

In this study, the educational status of the parents, the working status of the parents,
the number of children in the house and their income were evaluated in determining the
socioeconomic risk. In determining the socioeconomic risk, it was taken into account that
the education level of the parents was secondary or primary school, one of the parents was
not working, the number of children in the house was three or more, and their income status
was very bad or bad. Children with all of these variables together were determined as
socioeconomically at risk and included in the study. In determining the status of not being at
risk in terms of socioeconomic status, it was taken into account that the education level of
the parents was associate degree, undergraduate or graduate, both parents were working, the
number of children in the house was one or two, and their income levels were good or very

good.

In this direction, 68 children at socioeconomic risk and 64 children without
socioeconomic risk were included in the study. 48.5% of children at socioeconomic risk are
girls and 51.5% are boys. 58.8% of the mothers are primary school graduates, 41.2% are
secondary school graduates and 88.2% are not working in any job. On the other hand, 52.9%
of the fathers are primary school graduates, 47.1% are secondary school graduates and
11.8% are not working in any job. 48.5% of the families stated their income status as very
bad and 51.5% as bad. 85.3% of them have three children and 14.7% of them have four

children.

Of the children not at risk, 59.4% are girls and 43.8% are boys. 34.4% of the mothers
are associate degree graduates, 59.4% undergraduate and 6.3% graduate. On the other hand,
21.9% of the fathers are associate degree graduates, 65.6% undergraduate and 12.5%
postgraduate degrees. All parents work in one job. 78.1% of the families stated their income
status as good and 21.9% as very good. 33.3% of them have one child and 68.8% of them
have two children.

All of the teachers of the children in the study group have a bachelor's degree. They

have known the children for at least five months.



56 F.B.Senol, & F.Turan / Pamukkale University Journal of Education, 57, 51-73, 2023

Materials (Data Collection Tools)

Personal Information Form, Preschool Self-Regulation Assessment (PSRA), Teacher Rating
Scales of Early Academic Competence (TRS-EAC) and Test of Early Literacy were used as

data collection tools.
Personal information form

The form includes information about the gender, age, number of siblings, educational status
of their parents, occupation, age and family income.

Preschool Self-Regulation Assessment (PSRA)

PSRA was developed by Smith-Donald et al. (2007) to evaluate children's self-regulation
skills and was adapted into Turkish by Findik Tanribuyurdu and Giiler Yildiz (2014). The
scale consists of two parts, a guide that includes the tasks that the child is expected to fulfill,
and an evaluation form. In the first part, there are ten tasks to assess children's self-
regulation levels (such as packing toys, hiding candy, balance board, clicking a pencil). In
the second part, there is the Practitioner Evaluation Form. This form is a rubric measurement
tool scored between 0-3. In this section, the practitioner evaluates the child's emotions,
attention and behaviors. The scale has a two-factor structure as Attention/Impulse Control
(10 items) and Positive Emotion (6 items) and consists of 16 items. The lowest 8 and the
highest 48 points are obtained from the scale. Cronbach Alpha internal consistency
coefficients are .89 for the Attention/Impulse Control dimension and .87 for the Positive
Emotion dimension. (Findik Tanribuyurdu & Giiler Yildiz, 2014). In this study, it was found

to be over .83.
Teacher Rating Scales of Early Academic Competence (TRS-EAC)

TRS-EAC was developed by Reid et al. (2014) to measure the early academic proficiency of
38-70 month-old children and was adapted into Turkish by Senol and Turan (2019). TRS-
EAC consists of a combination of two subscales: Early Academic Skills (35 items) and
Early Academic Enablers (46 items). Early Academic Skills Scale, “Creative Thinking,
Critical Thinking Skills, Quantitative Skills, Early Literacy, Comprehension”, Early
Academic Enablers Scale, “Learning Approaches, Social and Emotional Competence, Fine
Motor Skills, Gross Motor Skills and Communication” subscales consists of. Each statement
regarding academic proficiency in the scale is significantly below age expectations (1),
below age expectations (2), compatible with age expectations (3), above age

expectations (4), and significantly above age expectations (5). It is scored with a Likert
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scale. Participants got the lowest score of 35 and the highest score of 175 from the Early

Academic Skills Scale, and the lowest of 46 and the highest 230 points from the Attitudes
Providing Early Academic Achievement Scale. The Cronbach Alpha internal consistency
coefficients of the Early Academic Skills Scale are .98 and range from .94 to .97 for its sub-
dimensions. The cronbach alpha internal consistency coefficients of the Attitudes Providing
Early Academic Achievement Scale are .98 and range from .89 to .97 for its sub-dimensions.
In this study, it was found to be over .88.

Test of Early Literacy (TEL)

TEL was developed to evaluate the early literacy skills of preschool children. TEL consists
of seven subtests. These tests are Receptive Vocabulary, Expressive Vocabulary, Category
Naming, Functional Knowledge, Letter Knowledge, Phonological Awareness, and Listening
Comprehension. Correct answers to TEL are coded as 1 and incorrect answers as 0. The cut-
off score was used to determine the children in the risk group. The internal consistency
coefficient for the sub-dimensions and the whole of TEL was found to be above .65.
(Kargin, Ergiil, Biiyiikoztiirk, & Giildenoglu, 2015). In this study, it was observed that it was

above .63.
Data Collection

Data were collected from 60-72 months old children attending pre-school education and
their teachers in the spring term of the 2020-2021 academic year. Children who volunteered
to participate in the study were included in the study by interviewing the parents of the
children. Data collection took two months. The task in the PSRA and the questions in the
TEL were administered to the children one by one in a quiet environment. Evaluation took
25-30 minutes for each scale and child. Data on TRS-EAC were collected from children's

teachers. It took approximately 20-25 minutes to fill out each form.
Data Analysis

Demographic information is presented as percentage and frequency, continuous data as
mean, standard deviation, median, largest and smallest. It is seen that the result obtained
from the Kolmogorov Smirnov test is not statistically significant (p>0.05), and the kurtosis
and skewness coefficients are between (-1,1). The distribution of continuous data was
normal distribution. MANOVA was used to avoid Type 1 error in the comparison of
dependent variables. Pearson correlation coefficient and Simple Linear Regression were

used to evaluate the relationship between continuous data. The correlation coefficient was
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accepted as 0.90-1.00 very strong, 0.89-0.70 strong (high), 0.69-0.40 moderate, 0.39-0.20
weak (low), and 0.19-0.00 no correlation as absolute value (Alpar, 2016). Significance level

was accepted as p<.05.

Results

The results obtained from the study conducted to determine the effect of 60-72 month-old

children at risk on self-regulation skills, academic competence and early literacy skills and

the relationship between these skills are given below.

The results obtained from TEL, TRS-EAC, and PSRA were evaluated with the

MANOVA test according to socio-economic risk status and are given in Table 1:

Table 1. Comparison of the findings obtained from TEL, TRS-EAC, and PSRA with the

MANOVA test according to socioeconomic level

Total of Mean of
Squares df squares F p
Model TEL 27848,000 1 27848,000 267,076 <0,001
TRS-
155612,258 1 155612,258 235,364 <0,001
EAC
PSRA 11685,383 1 11685,383 451,663 <0,001
Intercept TEL 439922.,000 1 439922,000 4219,072 <0,001
TRS-
9886236,945 1 9886236,945 14952,931 <0,001
EAC
PSRA 108519,758 1 108519,758 4194,503 <0,001
Socioeconomic TEL 27848,000 1 27848,000 267,076 <0,001
level TRS-
155612,258 1 155612,258 235,364 <0,001
EAC
PSRA 11685,383 1 11685,383 451,663 <0,001
Error TEL 13138,000 126 104,270
TRS-
83305,797 126 661,157
EAC
PSRA 3259,859 126 25,872
Total TEL 480908,000 128
10125155000 128

EAC
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PSRA 123465,000 128

Corrected total TEL 40986,000 127
TRS-
EAC
PSRA 14945,242 127

238918,055 127

When Table 1 is examined, Wilks Lambda (A)=0.107, F(3.128)= 356.872 p<0.001.
There is a statistically significant difference in the scores obtained from TEL, TRS-EAC,
and PSRA according to socioeconomic risk.

The scores of the children in the study group, who are at risk and who are not
socioeconomically at risk, from TEL, TRS-EAC, and PSRA were evaluated with a one-way

ANOVA analysis and are presented in Table 2:

Table 2. Comparison of children's scores from TEL, TRS-EAC, and PSRA with and without

socioeconomic risk

Tests Groups mean+ss min-max F p

PSRA  Atrisk 19,62+2,63  14,00-25,00
) 471,811 <0,001

Not at risk 38,67+6,71 20,00-48,00

Total 28,86+10,80 14,00-48,00

TEL At risk 43,3748,62  24,00-76,00
) 286,667 <0,001

Not at risk 73,38+11,60 48,00-95,00

Total 57,92+18,15 24,00-95,00

TRS- At risk 244,43+31,19 165,00-24,00
. 231,940 <0,001

EAC Not at risk 312,78+18,32 249,00-48,00

Total 277,57+42,84 165,00-48,00

When Table 2 is examined, as a result of the one-way Anova analysis performed on
the basis of factors, TEL (F(1,130)= 286.667 p<0.001)), TRS-EAC (F(1,130)= 231.940
p<0.001)) and PSRA (F(1.130)= 471.811 p<0.001)) scales were higher in favor of the group

not at socioeconomic risk.

The relationship between the scores of the children in the study group on PSRA,
TEL, and TRS-EAC was evaluated with the Pearson correlation coefficient and is presented
in Table 3:
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Table 3. The relationship between TEL, TRS-EAC, and PSRA

1 2 3
1-PSRA - 0,7417 0,695
2-TEL - 0,620™
3-TRS-EAC -
** 1 <0.001

When the relationship between PSRA, TEL and TRS-EAC is evaluated, there is a
strong positive correlation between TEL and PSRA (r=0,741, p<0,001), a moderately
positive relationship between PSRA and TRS-EAC (r=0,695, p<0,001), and a moderate
positive correlation between TEL and TRS-EAC (r=0,620, p<0,001).

The predictive levels of the scores of the children in the study group on the PSRA
and the scores they got in the TEL and TRS-EAC were evaluated by Simple Linear
Regression Analysis and are presented in Table 4:

Table 4. The prediction level of children's self-regulation skills on TEL and TRS-EAC

Independent  Dependent
R2 F p B i t p
variable variable

PSRA TEL 0,741 0,55 158,7 <0,001 21,95 0,741 7,204 <0,001
PSRA TRS-EAC 0,695 0,482 121,168 <0,002 198,04 0,695 25,686 <0,002

When the results of the simple linear regression analysis were examined, PSRA was
a significant predictor of TEL (R=0,741, R2=0,55, F=158,7) and TRS-EAC (R=0,695,
R2=0,482, F=121,168) . Self-regulation accounts for 55% and 58% of the total variance,

respectively.
Discussion

The aim of the study is to examine the effects of socioeconomic risk on self-regulation
skills, early academic competence and early literacy skills and the relationship between
these skills. In the study, it was concluded that the levels of self-regulation, early academic
competence and early literacy of children at socioeconomic risk were statistically
significantly lower than those without, and being at risk had a negative effect on these skills.
In addition, it was determined that there was a relationship between self-regulation skills and
early academic competence and early literacy skills, and that self-regulation skills predicted

early academic competence and early literacy skills.
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Families' support for their children's development and education starting from the

pre-school period has a significant impact on children’s lives (Trawick-Swith, 2017). In the
study, which examines the expenditures and changes made by parents in the education of
their children between 1972 and 2007, it is noteworthy that families attach importance to the
education of their children in adolescence and invest (Kornrich & Furstenberg, 2013).
However, today, families give importance to the education and development of their
children in the pre-school period (Nomaguchi & Milkie, 2020; Reardon & Portilla 2016;
Schneider, Hastings & LaBriola, 2018). Some families invest more in the education of their
pre-school children because their socioeconomic levels are high, and some families cannot
invest in their children's education because their socioeconomic levels are low. This
situation causes the development of the children of families with high socioeconomic level
to be at a higher level than the children of families with medium and low socioeconomic
level (Reardon, 2013). Although the developmental differences between the children of
families with high and low socioeconomic status are clearly seen in the primary school
years, this gap actually emerges in the pre-school period. Thus, the effect of the
socioeconomic level of families on the development of children in the preschool period is
emphasized (Reardon, 2011).

Children at socioeconomic risk have low motivation to learn, their behavior in the
classroom, their cognitive development, critical thinking and self-regulation skills because
they receive little support from their families (Blair & Razza, 2007; Reardon, 2019; Stipek
& Ryan, 1997). Early literacy and math skills acquired in pre-school period are important for
higher academic success in further education stages (Claessens, Duncan & Engel, 2009). In
a study evaluating children’'s math and reading skills, it was determined that children at risk
had low math and reading skills (Vinopal & Morrissey, 2020). Pearman (2019) in his study
examining the effect of being socioeconomically at risk on math achievement estimates that
at-risk children need an additional year and a half of additional education to achieve math
skills on a par with those who are not. Studies have shown that socioeconomic risk
negatively affects children's early literacy skills (Marjanovic-Umek, Fekonja-Peklaj, So¢an
& Tasner, 2015; Senol & Akyol, 2021). Children of socioeconomically at risk families fail
in early literacy skills in kindergarten and first grade, have difficulties in learning to read
(Niklas & Schneider, 2013), and have low academic skills (Cadima et al., 2010). In the
study, in which the early childhood development index values were calculated according to

the basic characteristics of 36-59-month-old children, very few of the children of families
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with low household welfare levels had typical development in terms of early literacy,

numeracy, social emotional development and learning (Hacettepe University Institute of
Population Studies, 2019). Since families at socioeconomic risk do not have the opportunity
to make additional investments in their children's education, they may have difficulty in
providing their children with resources and materials that will support their children's
academic and early literacy skills. The socio-cultural context in which families are located
may cause the low importance they attach to the education and development of their
children, and may cause them to have negative attitudes towards academic skills. For these
reasons, the academic competence and early literacy skills of preschool children at

socioeconomic risk may have been low in this study and other studies.

Another result obtained from this study is that the self-regulation skills of preschool
children at socioeconomic risk are lower than those not at risk. There is a significant
developmental increase in children's self-regulation skills in the preschool period (Savina,
2021). For this reason, the self-regulation skills of children growing up in disadvantaged
conditions in the preschool period may be at risk (Noble, Norman & Farah, 2005;
Willoughby, Wirth & Blair, 2012). There are research results indicating that children at
socioeconomic risk have lower self-regulation skills than those who do not (Cadima et al.,
2016; Howse et al., 2003). In the study examining the relationship between social cultural
risk and self-regulation skills of preschool children, socioeconomic risk was associated with
low self-regulation skills of children (Mezzacappa, 2004). In the study examining the
demographic risk factors that are effective in behavioral regulation, the self-regulation skills
of children who are economically at risk are significantly lower than their peers (Wanless,
McClelland, Tominey & Acock, 2011). Considering the impact of self-regulation skills on
children, identifying social processes to develop self-regulation skills of children at risk
facilitates effective prevention and intervention efforts (Cadima et al., 2016). In the studies
conducted and in the current study, the self-regulation skills of children at socioeconomic
risk are lower than their peers. The reason for this result could be explained as the low level
of self-regulation skills of the children who grew up in families at risk because of
insufficient social and emotional support and lack of resources and interest to support the

development of children at risk.

In the study, there is a relationship between children's self-regulation skills and their
academic competence and early literacy skills. Studies have shown that there is a positive
correlation between preschool children's self-regulation skills and early literacy, vocabulary
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and math skills (Blair & Razza, 2007; McClelland et al., 2007; Smith-Donald et al., 2007).

Raver, Jones, Li-Grining, Zhai, Bub, and Pressler (2011) concluded that it is important to
support self-regulation skills in the development of academic skills. There is a relationship
between self-regulation skills and early literacy skills (Lonigan et al., 2017). In addition, the
self-regulation skill levels of their peers in the class are effective in children's self-regulation
skills. In studies examining the effect of peers' self-regulation skills on early literacy skills, it
is seen that as self-regulation skills increase, reading skills and vocabulary (Skibbe et al.,
2012) and letter and phonology increase (Montroy et al., 2016). Since activities related to
academic competence and early literacy skills are presented in a way that attracts children's
attention, pushes their limits and ensures their active participation, children's attention and
emotion regulation behaviors are active, thus positively affecting the development of self-
regulation skills (Rimm-Kaufman et al., 2009). In the meta-analysis of Allan et al. (2014),
there is a statistically moderately significant relationship between self-regulation and
academic competencies. Similarly, as a result of the study conducted to examine the self-
regulation skills and academic competence of 60-72 month-old children, self-regulation
skills predicted academic competence (Sezgin & Ulus, 2020). Impulsive behaviors and
positive emotion regulation skills, which constitute self-regulation skills, are effective in
concentrating and maintaining children's attention in activities involving academic
competence and early literacy skills, and in controlling impulsive behaviors during
activities. For this reason, it could be said that as self-regulation skills increase, children's

academic competence and early literacy skills increase.
Conclusions and Suggestions

The study was conducted to compare the self-regulation, academic competence and early
literacy skills of 60-72 month-old children with and without socioeconomic risk attending
pre-school education, and to determine the relationship between self-regulation skills and
academic competence and early literacy skills. In the study, it was concluded that children at
risk had low self-regulation, academic competence and early literacy skills. This result
shows that children growing up in families with low resources lag behind children with
advantage in these skills. In order to prevent this situation, it is necessary to eliminate the
economic inequality in the society or to provide sufficient resources and education to
support the development and education of children at risk, and to develop policies that will
prevent children at risk from being left behind. Resolving the economic divide could play a

key role in narrowing the gaps between children in preschool. (Bishaw, 2011). In the study,
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it was concluded that there is a relationship between self-regulation skills and academic

competence and early literacy skills. This result reveals the importance of children's skills
such as regulating their impulsive behavior and attention regulation in acquiring skills
related to academic competence. Self-regulation skills could be supported to support the

development of children's academic competencies.
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