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Article Info Abstract

The purpose of this study is to examine the relationships between college students’
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level of cognitive distortions, resilience and emotional self-efficacy. In addition, how

Article history: sex and gender roles affect interpersonal cognitive distortions, emotional self-efficacy
Received 10 December 2014 beliefs and endurance is examined. This study was conducted with 346 university
Revised 11 January 2016 students. In this study, Interpersonal Cognitive Distortions Scale, Resilience Scale IlI-R,
Accepted 26 February 2016 Self-Efficacy Scale, and Sex Role Inventory were administered to the participants. The
Online 31 March 2016 results indicated that there was a negative correlation between interpersonal

cognitive distortions, self-efficacy and psychological resilience. On the other hand,
Keywords: there was a positive correlation between psychological resilience and self-efficacy.
Cognitive distortions, Significant differences were found between gender roles and interpersonal cognitive
Psychological resilience, distortions. In line with this, significant differences were found between gender roles
Self-efficacy, and psychological resilience. However, there was no significant relation between sex
Gender roles. and interpersonal cognitive distortions. Furthermore, the correlation between sex and

psychological resilience is not significant. Additionally, self-efficacy and sex has no a
significant relation, but has a significant relation with gender roles. Lastly, there was a
significant relation between interpersonal cognitive distortions and gender roles.

Universite Ogrencilerinin Cinsiyet ve Toplumsal Cinsiyet Rollerine gore
iliskilerle ilgili Bilissel Carpitma, Psikolojik Dayanikhilik ve Duygusal
Yetkinlik inanci

Makale Bilgisi Oz

DOI: 10.14527/pegegog.2016.011 Bu aragtirmanin amaci, Universite 6grencilerinin iligkilerle ilgili bilissel ¢arpitmalar,

psikolojik dayanikhliklari ve duygusal yetkinlik inanglari arasindaki iliskiyi incelemek ve

Makale Gegmisi: cinsiyet ve algiladiklari cinsiyet rollerine gore iliskilerle ilgili bilissel carpitma, psikolojik
Gelig 10 Aralk 2014 dayaniklilik ve duygusal yetkinlik inanglarini ortaya koymaktir. Bu amagla 346
Dizeltme 11 Ocak 2016 liniversite dgrencisinden veri toplanmistir. Veri toplamak amaciyla, iliskilerle ilgili
Kabul 26 Subat 2016 Bilissel Carpitmalar Olgegi, Psikolojik Dayanikliik [1I-R Olgegi, Ergenlerde Yetkinlik
Cevrimici 31 Mart 2016 Beklentisi Olgegi ve Cinsiyet Rolii Degerlendirme Envanteri kullaniimistir. Arastirmadan

elde edilen bulgulara gore, iligkilerle ilgili bilissel ¢arpitma ile psikolojik dayaniklilik ve
Anahtar Kelimeler: duygusal yetkinlik inanci arasinda negatif yonde anlamli bir iliski bulunmaktayken,
Biligsel garpitma, psikolojik dayaniklilik ile duygusal yetkinlik arasinda pozitif yonde anlaml iliski
Psikolojik dayanikllik, bulunmaktadir. iliskilerle ilgili bilissel carpitma diizeyleri toplumsal cinsiyet rollerine
Duygusal yetkinlik, gore farklilik gosterirken, Universite 6grencilerinin psikolojik dayanikhliklari hem
Toplumsal cinsiyet. toplumsal cinsiyet rollerine hem de cinsiyet/toplumsal cinsiyet ortak etkilegsimine gére

farkhlagmaktadir. Sonug olarak, toplumsal cinsiyet rollerine goére universite
6grencilerinin duygusal yetkinlik inanci farkhilagmaktadir.
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Introduction
Cognitive Distortions about Relationships

One of the most important theorists of the cognitive approach, Albert Ellis, put forward the basic
assumption that emotions are caused by individuals’ thought processes, their way of interpreting life
events, and their reactions to events encountered (Corey, 1996). When people transform their desires
and preferences concerning themselves and events into obligatory demands, unreasonable beliefs
emerge (Corey, 1991). In addition, such demands tend to lead to unreasonable cognition, unhealthy
emotions, and dysfunctional behaviors (Ellis, 1993), which, in turn, may cause people to experience
negative emotions relating to their psychological health (Ellis, 1973).

Aaron T. Beck mentions three components involved in conceptualizing individuals’ cognitive
structures, namely, automatic thoughts, intermediate beliefs, and core beliefs. Core beliefs are mental
building blocks situated in the furthest depths of the mind, whereas automatic thoughts can be defined
as one’s mental state on the surface (Beck, 2001). People may develop and maintain positive, core
beliefs such as “I’'m a capable person,” “my life is usually under my control,” and “I’'m a valuable person”
just as they may develop negative, change-resistant core beliefs such as “I'm worthless,” “I'm weak,”
and “people are unreliable” (Beck, 2001).

Automatic thoughts are environment- and situation-specific components that are part of an
individual’s mental flow, and accompany sudden interpretations and moments of emotional distress yet
to be thought about (Tirkgapar, 2000). Intermediate beliefs lie between core beliefs and automatic
thoughts, and generally include the codes, attitudes, and assumptions individuals form about
themselves, others, and their personal lives, which may affect how they perceive any life situation
(Topal, 2011). All of these beliefs and assumptions about individuals constitute their cognitive diagrams
(Morris, 2002). The variable between dysfunctional diagrams and automatic thoughts is cognitive
distortions (Turkgapar, 2000). Since individuals’ cognitive distortions cause them to perceive the world
in an unrealistic way, this affects them negatively when it comes to evaluating their interpersonal
relationships (Hamamci, 2005). Previous studies seem to support this idea, reporting cognitive
distortions in relation to self-esteem and loneliness (Turan, 2010), problem-solving skills (Agir, 2007;
Guven, 2005), locus of control (Cash, 1984), attachment styles (Stackert & Bursik, 2003), automatic
thought, tendency to conflict (Hamamci & Buyukoztiirk, 2004), and self-compassion (Akin, 2010).

Psychological Resilience

Psychological resilience is defined as an individual’s capacity to carry out the following actions: adapt
to negative situations and cope with them (Block & Kremen, 1996); eliminate negative thoughts and
instead adopt positive ones (Masten & Obradovic, 2006); adapt successfully to distress (Reich, Zautra, &
Hall, 2012); recover psychologically from illness, depression, or bad situations; gather oneself up; keep
going after being hurt or feeling nervous; and manifest elasticity (Ramirez, 2007). Reich, Zautra, and Hall
(2012) emphasize two very important steps in relation to psychological resilience, namely, (a) an
individual struggling with a hardship, recovering, and re-equilibrating psychologically, physiologically,
and socially, and (b) that individual’s capacity to keep confronting distress. Psychological resilience,
however, covers not only innate potential but also the interactions between elements such as the
individual’s neurological development, cognitive characteristics, and social and familial characteristics
(Curtis & Cicchetti, 2003). In parallel with this idea, Gizir and Aydin (2006) addressed psychological
resilience as the process of adapting to an existing negative situation through interaction between
protective factors and risk factors when it comes to a negative life situation (divorce, terrorism, natural
disasters, poverty, broken family order, city change, etc.)

Psychological resilience is considered a protective factor that mitigates the effect of a risk or
hardship, or eliminates that risk or hardship, therefore increasing the chance of healthy adaptation and
maximizing individuals’ competences (Masten, 1994). When it comes to risk factors, it is necessary to
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address the effects of increasing the probability that a negative situation will occur or that a possible
problem will continue (Kirby & Fraser, 1997). Although it is emphasized that risk factors in one particular
context may very well be protective factors in another (Gizir, 2007; Hetherington & Stanley-Hagan,
1999; Reich, Zautra, & Hall, 2012), risk factors and protective factors are mainly approached as being
biological, individual, familial, and environmental (Bonanno, Galea, Bucciarelli, & Vlahov, 2007).

The relationship of psychological resilience, which is relevant to a number of different situations,
with several factors has been investigated. In related studies, it can been seen that psychological
resilience is linked with locus of control (Basim & Cetin, 2011; Gizir, 2004); social comparison (Basim &
Cetin, 2011); gender (Onder & Giilay, 2008); positive and negative emotions (Karairmak & Sivis-
Cetinkaya, 2011); self-efficacy (Terzi, 2006); loneliness and self-esteem (Guloglu & Karairmak, 2010);
whether parents are together or separated/divorced (Ozcan, 2005); learned powerfulness and perceived
social support (Daylioglu, 2008); optimism, competence, and coping as a problem-solving strategy (Terzi,
2008); and intelligence, social skills, ego development, and positive life events (Luthar, 1991).

Emotional Self-Efficacy Belief

Self-efficacy belief is defined by Albert Bandura as the “judgments of individuals about their
capacities to do the necessary acts to deliver a performance successfully and realize these acts”
(Bandura, 1977a; 1977b; 1986). Individuals’ self-efficacy beliefs are affected by their basic experiences;
their indirect experiences; the verbal persuasions of others; and their psychological and physiological
states (Bandura, 1995; 1997).

Belief in emotional self-efficacy is a specific belief that involves the perception of an individual about
his or her emotional self-efficacy (Bandura, 1982). Emotional self-efficacy belief is defined as the
judgments of individuals about their ability to organize their emotions in accordance with the current
situation (Giese-Davis, Koopman, & Butler, 2002).

It has been revealed in related studies that poor emotional self-efficacy belief is connected with
depression (Muris, 2001; Bandura et al., 2003; Celikkaleli, 2010); low academic and social self-esteem;
weak internal locus of control; constant anger, destructive anger, and repeated bouts of anger
(Celikkaleli, 2010); age and gender (Caprara, Caprara, & Steca, 2003); shyness (Bandura et al., 2003); and
reduced empathy and well-being (Caprara, Steca, Gerbino, Paciello, & Vecchio, 2006).

Social Gender Role

Social gender role is the body of social roles that cover all the behaviors, attitudes, and personal
traits considered relevant to masculinity and femininity within a certain historical and cultural period
(Ruble, Martin, & Berenbaum, 2006). Bem (1981) divided individuals into four subgroups in terms of
possessing feminine or masculine characteristics. Those, whose feminine characteristics are at the
forefront and who have fewer masculine characteristics, are categorized under femininity; those, whose
masculine characteristics are more intense than their feminine characteristics, are classified under
masculinity; those, who have both feminine and masculine characteristics at the same level, are
classified as androgynous; and those, in whom neither feminine nor masculine characteristics are to the
fore, are categorized under undifferentiated gender (Bem, 1981). Individuals who act in accordance with
gender diagrams perceive, organize, and evaluate their own and others’ behaviors involuntarily within
the framework of these cognitive structures throughout their lives (Bem, 1984). Androgynous people
who possess both masculine and feminine characteristics can adapt to situations better due to being
more psychologically flexible (Tzuirel, 1984).

In studies conducted on gender roles, it has been revealed that those in the feminine and
androgynous category have better attitudes towards seeking psychological help than those whose
gender roles are masculine and undifferentiated (Ozbay, Terzi, Erkan, & Cinahgir-Cankaya, 2011). The
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self-concepts of adolescents, whose social gender roles are undifferentiated, are more negative than
those whose social gender roles are masculine and androgynous. In addition, those in the androgynous
role have higher levels of fearful and obsessional attachment than those in the masculine and
undifferentiated roles. There is an interrelationship between social gender role, attachment styles, and
the concept of self (Damarli, 2006), and there is also a relationship between gender role and suicidal
tendencies (Arsel & Durak-Batigiin, 2011). Typically, those whose gender roles are masculine and
androgynous have higher levels of assertiveness than those whose gender roles are feminine and
undifferentiated (Aydin, 1991). Lastly, those in the feminine role have higher anxiety levels than those in
the masculine and androgynous roles (Kapikiran, 2002).

When one considers the abovementioned theoretical frameworks together, the following
relationships can be expected: a significantly negative relationship between cognitive distortion and
psychological resilience that can be seen as an individual risk factor; a significantly positive relationship
with psychological resilience and emotional self-efficacy belief that can be seen as an individual
protective factor; a negative relationship between cognitive distortion about relationships and
emotional self-efficacy belief; and different levels of cognitive distortion, psychological resilience, and
emotional self-efficacy beliefs in accordance with individuals’ social gender roles.

In light of all the information presented, the general purpose of this research study was to
investigate the relationship between university students’ levels of cognitive distortion about
relationships and their psychological resilience and emotional self-efficacy beliefs. It also aimed to
compare cognitive distortion about relationships with psychological resilience and emotional self-
efficacy belief through the interaction of gender/social gender roles. Within the framework of the above
purposes, answers were sought for the following research questions:

1- Is there a relationship between university students’ cognitive distortions about relationships and
their levels of psychological resilience and emotional self-efficacy beliefs?

2- Do university students’ average scores for cognitive distortion differ based on their genders,
social gender roles, and gender/social gender roles?

3- Do university students’ average scores for psychological resilience differ based on their genders,
social gender roles and gender/social gender roles?

4- Do university students’ average scores for emotional self-efficacy belief differ based on their
genders, social gender roles, and gender/social gender roles?

Method
Research Model

This research study was conducted using a survey model for which the quantitative research method
was applied.

Study Group

The sample for the research was composed of 346 students attending the first, second, third, and
fourth grades of the Psychological Counseling and Guidance, Turkish teaching, Science teaching, English
teaching, and German teaching programs in the Faculty of Education at Mugla Sitki Kogman University
(196 females, 150 males, )?age=20.57, Ss=1.77).
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Data Collection Instruments
Scale of Cognitive Distortions about Relationships (SCDAR)

This assessment tool was developed by Hamamaci and Biyukoztiirk (2004). The internal consistency
coefficients of the scale, which is a 5-point Likert type scale, were calculated as .73, .66, and .43 for the
following sub-dimensions, respectively: Avoiding Affiliation, Expectation of Unrealistic Relationship, and
Mind Reading. Test-retest reliability was .74 for the whole scale, whereas it varied between .70 and .74
for the subscales. In the study performed for criterion validity, SCDAR was found to be related to the
Automatic Thoughts Scale (r=.54) and the Conflict Tendency Scale (r=.53). A higher score on the scale
meant higher levels of cognitive distortion in terms of individuals’ relationships.

Psychological Resilience Scale Il (PRS)

This assessment tool was developed by Maddi and Khoshaba (2001), and adapted into Turkish by
Durak (2002). The internal consistency coefficient of the 3-point Likert scale was calculated as .68. A
higher score on the scale meant an increase in psychological resilience (Durak, 2002).

Adolescent Self-Efficacy Questionnaire (ASEQ)

This questionnaire was developed by Muris (2001) to determine emotional self-efficacy belief and
adapted into Turkish by Celikkaleli, Gindogdu, and Kiran-Esen (2006). The internal consistency
coefficient of the questionnaire, which is a 5-point Likert type scale, was calculated to be .64, while the
test-retest correlation coefficient was found to be .77. Higher scores obtained from the questionnaire
were translated into higher levels of emotional self-efficacy belief.

Bem Gender Role Inventory (BCRI)

BCRI used in the research was developed by Bem (1975) and adapted into Turkish by Kavuncu
(1987). The inventory is composed of 20 adjectives, each representing feminine or masculine
characteristics. Items 1, 3, 5, 6, 7, 9, 11, 14, 16, 19, 22, 23, 24, 30, 31, 34, 36, 37, 39, and 40 relate to the
“femininity” subscale, while items 2, 4, 8, 10, 12, 13, 15, 17, 18, 20, 21, 25, 26, 27, 28, 29, 32, 33, 35, and
38 represent the “masculinity” subscale. Total scores were evaluated as scores for either the femininity
or the masculinity subscale. The validity and reliability studies were conducted by Kavuncu (1987) and
Dokmen (1991). The test-retest reliability coefficient of the GRI’s Turkish form was found to be .75 for
females and .89 for males (Kavuncu, 1987). The split-half reliability coefficient of the BGRI was .77 for
females and .71 for males (Dékmen, 1991). In the validity study, the Scale of Stereotypes about Gender
Roles developed by Kandiyoti was utilized and significant relationships were obtained (D6kmen, 1991).

Analysis of the Data

The SPSS 17.00 software package was used for the data analysis. To examine the relationship
between continuous variables, Pearson’s Product Moment Correlation (r) was used, and two-factor
ANOVA [2 (gender) X 4 (social gender roles)] was utilized to determine whether university students’
averages for cognitive distortions about relationships, psychological resilience, and emotional self-
efficacy beliefs differed based on their genders and gender/social gender roles. Whether the data
exhibited a normal distribution was investigated using the coefficients of Skewness (S) and Kurtosis (K).
Accordingly, these variables were found to be S=.27 and K=-1.93 for gender; S=-.08 and K=-1.45 for
gender roles; S=.19 and K=-.86 for gender/social gender roles; S=-.03 and K=-.14 for cognitive distortion
about relationships; S=-.03 and K=-.14 for psychological resilience; and S=-.10 and K=-.05 for emotional
self-efficacy. Thus, it can be said that the data exhibited normal distribution.
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Findings

The following average scores were obtained from the students according to the descriptive findings
concerning their levels of cognitive distortion about relationships, their psychological resilience and
emotional self-efficacy, and the coefficients of the correlations between these variables: 52.90 for levels
of cognitive distortion about relationships; 33.72 for psychological resilience; and 23.47 for emotional
self-efficacy. Based on the relationship between these variables, it was found that levels of cognitive
distortion about relationships have a significantly negative relationship with psychological resilience (r=-
.15, p<.01) and emotional self-efficacy belief (r=-.13, p<.05). On the other hand, a significantly positive
relationship was found between psychological resilience and emotional self-efficacy belief (r=.38,
p<.01).

The descriptive findings concerning university students’ levels of cognitive distortions about
relationships, psychological resilience, and emotional self-efficacy belief are given in Table 1.

Table 1.

The Descriptive Results of University Students' Scores of Cognitive Distortions about Relationships,
Psychological Resilience and Emotional Self-Efficacy Belief in Terms of Their Sex, Their Perceived Gender
and the Mutual Interaction between Sex and Gender Roles.

Categories SCDAR PR ASEQ
n X Sd X Sd X Sd
Female 196 53.10 9.52 33.85 5.52 23.18 5.34
Male 150 52.63 8.47 33.55 4.82 23.85 5.23
Undifferentiated 89 50.86 9.15 31.78 5.20 22.05 4.96
Masculine 75 52.66 8.77 34.66 5.30 24.09 5.41
Feminine 81 53.09 7.86  33.06 4.73 22.91 4.95
Androgynous 101 54.72 9.82 35.25 5.00 24.73 5.47
o Undifferentiated 44 51.12 10.11 31.12 5.54 21.79 4.77
© Masculine 24 53.62 10.02 36.79 5.55 23.16 6.38
._i'Ei Feminine 69 53.37 7.98 32.65 4.80 22.59 4.71
Androgynous 59 54.06 10.50 36.09 4.95 24.93 5.65
Undifferentiated 45 50.60 8.21 32.43 4.81 22.31 5.18
% Masculine 51 52.21 8.19 33.67 4.92 24.52 4.90
= Feminine 12 51.50 7.29 35.38 3.63 24.75 6.04
Androgynous 42 55.63 8.82 34.07 4.88 24.45 5.26

CDR: Cognitive Distortions About Relationships; PR: Psychological Resilience; ASEQ: Adolescent Self-
Efficacy Questionnaire

According to Table 1, university students’ average score for levels of cognitive distortion about
relationships is 53.10 for females and 52.63 for males. Their average score for psychological resilience is
33.85 for females and 33.55 for males. For emotional self-efficacy belief, their average score is 23.18 for
females and 23.85 for males.

On the other hand, as seen in Table 1, the highest average score for levels of cognitive distortion
about relationships belonged to those who perceived themselves as “androgynous”; the lowest average
score belonged to those in the “undifferentiated” gender role. According to the psychological resilience
scores in terms of social gender roles, those who perceived themselves as “androgynous” had the
highest average, whereas the lowest average belonged to those who perceived themselves as
“undifferentiated.” Lastly, according to the university students’ emotional self-efficacy beliefs in terms
of their social gender roles, those who perceived themselves in the “androgynous” role had the highest
averages for emotional self-efficacy belief, while the lowest averages were observed among those who
perceived themselves in the “undifferentiated” gender role.
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It is clear that, depending on the university students’ scores for cognitive distortion about
relationships in terms of the mutual interaction between gender and social gender, the individuals who
perceive their social gender role as “androgynous,” although their biological gender is male, have the
highest average (55.63); those who perceive their social gender role as “undifferentiated,” although
their biological gender is male, have the lowest average. In terms of the average score for psychological
resilience, those who perceive their social gender role as “masculine,” although their biological gender is
female, have the highest average (36.79); those who perceive their social gender role as
“undifferentiated,” although their biological gender is female, have the lowest average (31.12). Lastly, it
can be seen that the highest average of emotional self-efficacy belief belongs to the females whose
perceived gender role is “androgynous” (24.93); the females whose perceived gender role is
“undifferentiated” have the lowest average score (21.79).

The findings concerning whether university students’ average scores for cognitive distortion about
relationships differ through interaction between gender/social gender are given in Table 2.

Table 2.
Variance Analysis Results of University Students’ Levels of Cognitive Distortion about Relationships in
Terms of Their Sex and Genders Roles.

Source of Variance Sum of Squares df Mean Squares F
Sex 20.46 1 20.46 .25
Gender 751.60 3 250.53 3.07*
SXG 131.64 3 43.88 .54
Error 27550.17 338 81.51

Total 996758.94 346

*p<.05

According to Table 2, university students’ levels of cognitive distortion about relationships do not
significantly differ according to gender [F;.335=.25, p>.05]. On the other hand, their levels of cognitive
distortion about relationships significantly differ according to gender roles [F3335=3.07, p<.05].
However, their average scores for cognitive distortion about relationships do not significantly differ
according to interaction between their gender/social gender roles [F;.335=.54, p>.05].

According to an examination of the sources of the differences shown among students’ average
scores for cognitive distortion about relationships in terms of their social gender roles (Tukey), the
average for those whose social gender role is “androgynous” (54.72) is statistically and significantly
higher than the average for those whose social gender role is “undifferentiated” (50.86).

Table 3 presents the findings concerning whether university students’ average scores of
psychological resilience differ based on mutual interaction between gender, social gender role, and
gender/social gender role.

It can be seen from Table 3 that university students’ average scores for psychological resilience do
not differ significantly based on gender [F(;.335=.20, p>.05]. On the other hand, students’ levels of
psychological resilience differ significantly based on their social gender roles [F(.335=8.78 p>.05].
Similarly, their average scores for psychological resilience differ significantly through interaction
between their gender/social gender roles [F(;.335=4.67, p<.05].

According to an examination of the sources of the difference between students’ average scores for
psychological resilience in terms of their social gender roles (Tukey), the averages for those whose social
gender role is “masculine” (34.66) and those whose social gender role is “androgynous” (35.25) are
statistically higher than the averages for those whose social gender role is “undifferentiated” (31.78). On
the other hand, the average scores for those whose social gender role is “androgynous” (35.25) are
statistically and significantly higher than the average scores for those whose social gender role is
“feminine” (33.06).

193



Oner CELIKKALELI, Sinem KAYA — Pegem Egitim ve Ogretim Dergisi, 6(2), 2016, 187-212

Table 3.
Analysis Results of University Students’ Levels of Psychological Resilience in Terms of Their Sex and
Genders Roles.

Source of Variance Sum of Squares df Mean Squares F
Sex 5.00 1 5.00 .20
Gender 653.62 3 217.87 8.78*
SXG 347.46 3 115.82 4.67*
Error 8386.27 338 24.81

Total 402929.62 346

*p<.05

In terms of the mutual effect of their gender/social gender roles, the females whose social gender
role is “masculine” (36.79) have significantly higher average scores than the females whose social
gender roles are “undifferentiated” (31.12) or “feminine” (32.65), and the males whose social gender
role is “undifferentiated” (32.43). On the other hand, the average scores for those whose social gender
role is “androgynous” despite being female biologically (36.09) are higher than the averages for females
whose social gender is “feminine” (32.65) and for males whose social gender is “undifferentiated”
(32.43).

The findings concerning whether university students’ average scores for emotional self-efficacy
belief differ through mutual interaction between gender and gender/social gender role are given in
Table 4.

Table 4.
Variance Analysis Results of University Students’ Levels of Emotional Self-efficacy Belief in Terms of Their
Sex and Gender Roles.

Source of Variance Sum of Squares df Mean Squres F
Sex 51.56 1 51.56 1.89
Gender 333.88 3 111.29 4.09*
SXG 62.98 3 20.99 77
Error 9202.23 338 27.23

Total 200435.16 346

*p<.05

Table 4 shows that university students’ average scores for emotional self-efficacy belief do not
significantly differ according to gender [F(;335=1.89, p>.05]. On the other hand, their average scores for
emotional self-efficacy belief differ significantly according to social gender roles [F3.335=4.09, p<.05]. In
addition, their average scores for emotional self-efficacy belief do not significantly differ based on
interaction between their gender/social gender roles [F(7.335=.77, p<.05].

Based on an examination of the sources of the differences between social gender roles (Tukey), the
averages of those whose social gender roles are “masculine” (24.09) and “androgynous” (24.73) are
significantly higher than the averages of those whose social gender is “undifferentiated” (22.05). On the
other hand, the average score of those whose social gender role is “androgynous” (24.73) is significantly
higher than the average score of those whose social gender role is “feminine” (22.91).

Discussion, Conclusion & Implementation

According to the initial findings obtained from the research, there is a negative relationship between
cognitive distortion about relationships and psychological resilience. When the literature was reviewed,
no studies were found concerning the relationship between these two variables. Psychological
resilience, which is considered to be the ability to overcome challenging situations successfully, is
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sometimes possible through others’ help. Thus, the above finding may be due to the fact that individuals
with cognitive distortions about relationships cannot develop rational relationships with others and they
are left alone in risky situations.

Similarly, a negative relationship was found between cognitive distortion about relationships and
emotional self-efficacy belief. Some of the important psychological processes affected by self-efficacy
belief are cognitive (Bandura, 1990a; 1990b; 1992; 1993; 1995; 1997). How individuals set goals that
require more struggle for them and show greater determination to achieve those goals (Bandura, 1991;
Bandura & Wood, 1989; Locke et al., 1984, Locke & Latham, 1990) affects their interpretations,
therefore impacting the scenarios they envisage about their own future (Bandura, 1997). In other
words, individuals’ self-efficacy beliefs have an impact on determining whether they will have mindset
that either help or hinder them cognitively (Bandura, 1990a). Thus, it is expected that individuals with a
powerful emotional self-efficacy belief develop a realistic cognitive structure rather than one with
cognitive distortions. This explains the negative relationship between emotional self-efficacy belief and
cognitive distortion. A higher self-efficacy belief strengthens individuals’ cognitive structure, while an
action done successfully and cognitively in the mind strengthens self-efficacy belief (Kazdin, 1979).

On the other hand, a significantly positive relationship was found between psychological resilience
and emotional self-efficacy belief. This finding shows parallels with the research findings of Gillespie,
Chaboyer, Wallis, and Grimbeek (2007). The belief that one can successfully carry out the necessary
actions on one’s own during emotional processes may make individuals stronger when faced with
challenging situations. Surviving such situations successfully is considered a personal protective factor
that feeds psychological resilience.

According to another finding, university students’ levels of cognitive distortion about relationships
do not differ based on gender. This finding is supported by the findings of several studies (Coban, 2013;
Gliven, 2005; Hamamci, 2005; Sezgin, 2012). Since gender is not an important factor in cognitive
distortions about relationships, female and male university students are in a more equal position in
relation to entering an interpersonal relationship today, and they behave similarly beyond their genders.
Thus, it could be held that there is no difference between their levels of cognitive distortion about
relationships.

Furthermore, university students’ levels of cognitive distortion about relationships differ significantly
according to their social gender roles. Accordingly, the average scores of students whose social gender
role is “androgynous” is higher than those of students whose social gender role is “undifferentiated.” No
study has been carried out up to now on this subject. The above finding can be explained as follows:
University students whose social gender role is androgynous can have several relationships because
they, either female or male, are “more flexible and adaptable to various situations” in relationships and
communications (Tzuirel, 1984); this may cause cognitive distortions about relationships. However,
those whose social gender role is “undifferentiated” become introverted under the influence of the
gender role and may have experienced fewer cognitive distortions because they have not entered into
many relationships.

Finally, university students’ levels of cognitive distortion about relationships do not significantly
differ through the mutual effect of their gender/social gender roles. There is no research relating to this
subject in the literature. The above finding makes even more sense when considered together with the
first and second findings. Accordingly, the point is not the biological genders of the university students
and what their social genders are but the gender roles they have acquired under the influence of the
society they live in. It is clear that the mutual interaction between individuals’ biological gender and
their adopted gender roles does not have an impact on their level of cognitive distortion about
relationships. In other words, what individuals’ gender roles involve is considered an important factor in
the difference between levels of cognitive distortion about relationships, regardless of how important
biological gender is. It can be concluded from this finding that individuals’ perceived gender roles are
more important than their biological genders on the basis of cognitive distortions about relationships.
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From the perspective of psychological resilience, university students’ scores do not differ based on
gender. This finding is supported by a number of researchers (Chan, 2003; Crowley et al., 2003; Harrison
et al., 2002; Kirnmoglu, Yildinm & Temiz, 2010; Sezgin, 2012); yet, it contrasts with several other research
findings (Oktan, 2008; Onder & Giilay, 2008; Werner, 1989). The above finding makes even more sense
when considered together with the findings obtained from the related research question. Accordingly, it
can be said that biological gender is not an important factor if university students’ levels of psychological
resilience differ based on their social gender roles. A more important factor than their biological genders
is what kind of gender perception they have developed under that identity. However, this merely
indicates that more studies should be performed on the topic.

Furthermore, university students’ levels of psychological resilience differ according to their social
gender roles. Accordingly, the average scores of those whose social gender role is “masculine” are
higher than those whose social gender roles are “androgynous” and “undifferentiated”; conversely, the
average scores of those whose social gender role is “androgynous” are higher than those whose social
gender role is “feminine.” No research on this topic was found in the literature review. When one
examines studies on similar cases, it can be seen that individuals whose gender role is undifferentiated
and feminine are psychologically weaker than those whose gender roles are masculine and
androgynous. This finding obtained from the research shows that masculinity and androgyny may be
personal protective factors. However, the states of femininity and being undifferentiated can be
considered individual risk factors.

Another finding is that university students’ scores for psychological resilience differ based on the
mutual effect of gender and social gender roles. Accordingly, the average score of the females whose
social gender role is “masculine” is higher than that of females whose social gender role is
“undifferentiated.” Conversely, the average score of the females whose social gender role is “feminine”
is higher than that of the males whose social gender is “undifferentiated.” On the other hand, the
average scores of the females whose social gender role is “androgynous” are higher than the averages
of the females whose social gender is “androgynous” and the males whose social gender is
“undifferentiated.” No study was found on this subject in the related literature. It can be inferred from
this finding that masculinity, femininity, and androgyny can be individual protective factors in
psychological resilience. However, the reason why such a finding was obtained may be the fact that the
undifferentiated gender role can be a risk factor.

University students’ emotional self-efficacy beliefs do not differ based on gender. This is a finding
supported by the findings of the research performed by Totan, ikiz, and Karaca (2010), whereas other
studies yielded contradictory findings (Celikkaleli & Glindlz, 2010; Telef & Karaca, 2011). Different
findings on the same subject indicate that more studies need to be performed. Nevertheless, it can be
concluded from the findings that the sources feeding the emotional self-efficacy beliefs of females and
males do not differ, in that they have had similar experiences and been present in environments in
which they can easily express their emotions. That is why there is no significant difference between the
genders.

On the other hand, university students’ scores for emotional self-efficacy beliefs differ based on their
social gender roles. Accordingly, the emotional self-efficacy belief scores of university students who
perceive their social gender roles as “masculine” and “androgynous” are significantly higher than the
scores of those who perceive their social gender role as “undifferentiated.” In addition, the average
scores of those who perceive their social gender role as “androgynous” for emotional self-efficacy belief
are significantly higher than those who perceive themselves as “feminine.” No study was identified on
the comparison of emotional self-efficacy beliefs based on social gender roles. However, it is understood
from this finding that androgyny and masculinity make a more significant difference than the state of
femininity and being undifferentiated in terms of emotional self-efficacy belief. Especially as stated by
Tzuirel (1984), the cognitive flexibility provided by androgyny may enable individuals to express their
positive or negative emotions and have other related experiences, therefore presenting them with a
source of emotional self-efficacy beliefs. On the other hand, uncertainty about gender role or more
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intense femininity may cause them not to express their own negative emotions to others when
necessary. This, in turn, may prevent emotional self-efficacy belief from developing in a healthy way.

Furthermore, according to Mayer and Sutton (1996), individuals are required to possess attitudes
and behaviors specific to both biological genders. In essence, this requirement means that individuals’
androgyny is an important characteristic. The fact that masculinity as a gender role is considered to be
an important factor in emotional self-efficacy belief can be explained by social pressure. It is a reality
that our society approves of those, either men or women, who exhibit more masculine attitudes and
even encourage their children to exhibit masculine attitudes. Individuals raised in such a social
environment in early childhood, youth, and early adulthood may tend to develop appropriate attitudes
and efficacies. These attitudes and efficacies may affect individuals’ emotional self-efficacy levels as well
as other efficacy areas.

Lastly, university students’ average scores for emotional self-efficacy belief differ significantly based
on interaction between their gender/social gender roles. No study was found on this subject in the
related literature. According to the current study, biological gender is not an important factor in
differences based on emotional self-efficacy belief. On the other hand, social gender is an important
factor in relation to emotional self-efficacy. It can be concluded from this finding that university
students’ biological genders or the mutual effect of gender/social gender are not effective in helping
them express their emotions successfully; rather, individuals’ social gender perceptions, in a general
sense, can be an important factor in emotional self-efficacy belief, regardless of biological gender.

As a result of this research, a significantly negative relationship was found between cognitive
distortion about relationships, psychological resilience, and emotional self-efficacy belief, while a
positive relationship was found between psychological resilience and emotional self-efficacy. In
addition, levels of cognitive distortion about relationships were found to differ based on social gender
roles, and university students’ levels of psychological resilience were found to differ based both on
social gender roles and mutual interaction between gender/social genders. Lastly, the students’
emotional self-efficacy beliefs were found to differ based on their social gender roles.

There are some limitations to the research. Since the findings obtained were limited to students of
the faculty of education, similar research studies can be conducted using different samples. In the
research, no difference was found in the total scores for cognitive distortion about relationships in
terms of gender and gender roles. Thus, different studies can be conducted to see which cognitive
distortions show a difference based on gender and gender roles.

In light of the findings obtained from the research, it is recommended that studies be conducted to
enhance students’ psychological resilience within the scope of preventive counseling services. This will
enable more to be revealed regarding failing thought processes in their cognitive structures. It will also
increase their sense of emotional self-efficacy and make them aware of their gender roles. Future
studies should investigate which systematic faults in the cognitive structure cause decreasing
psychological resilience and perceived emotional self-efficacy. Furthermore, instead of using university
students’ cognitive distortions, empirical studies should be carried out using psycho-training programs
that will enable students to think in a realistic way. This method will facilitate observation of how
effective mitigating cognitive distortions can be in eliminating negativities regarding other factors (weak
psychological resilience, low emotional self-efficacy, negative social effects of gender roles, etc.).
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Tirkge Siiriim

Girig
iliskilerle ilgili Bilissel Carpitmalar

Biligsel yaklasimin en 6nemli kuramcilarindan birisi olan Abert Ellis’in temel varsayimi, yasanan
duygularin, bireylerin disince slreglerinden, yasam olaylarini yorumlama bicimlerinden ve karsilasilan
olaylara iliskin tepkilerinden kaynaklanmaktadir (Corey, 1996). insanlar, kendilerine ve olaylara iliskin
arzu ve tercihlerini zorunlu taleplere donustiirdiiginde akilci olmayan inanglar ortaya c¢ikmaktadir
(Corey, 1991). Ayrica, insanlarin akilci olmayan bilisler yaratma, sagliksiz duygular gelistirme ve islevsel
olmayan davranislar ortaya koyma egilimleri de s6z konusudur (Ellis, 1993). Dolayisiyla yaratilan bu
durumlar, psikolojik saglkla iliskili olumsuz duygular yasayabilmesini kolaylastirabilmektedir (Ellis, 1973).

Aron T. Beck ise bireylerin bilissel yapisi kavramsallastirirken {i¢ bilesenden s6z etmektedir. Bunlar;
otomatik dusiinceler, ara inancglar ve temel inanglardir. Temel inanglar en derinde yer alan zihinsel yapi
taslar iken, otomatik diisiinceler en yiizeydeki zihinsel durumlar olarak belirir (Beck, 2001). insanlar
“yeterli biriyim”, “yasamimim ¢ogunlukla kontrolim altindadir” ve “degerli biriyim” gibi olumlu temel
inanclar gelistirip strdlrebilecekleri gibi, psikolojik olarak sagliksiz durumlarda ise “degersiz biriyim”,
“zayif biriyim” ve “insanlara gilivenilmez” gibi olumsuz, degisime direngli temel inanglar da

gelistirebilmektedirler (Beck, 2001).

Otomatik dislinceler kisinin zihin akisi icinde yer alan, anlik, distintdlmemis yorumlamalari ve
duygusal sikinti anlarina eglik eden ortama ve duruma 06zgl bilesenlerdir. (Turkcapar, 2000). Temel
inanglar ve otomatik diisiincelerin arasinda yer alan ara inanglar ise bireyin herhangi yasamsal durumu
nasil algiladigini etkileyen, kisinin kendisi, digerleri ve kisisel yasantisiyla ilgili kural, tutum ve
varsayimlaridir (Topal, 2011). Bireylerin tim bu inang ve varsayimlari onlarin bilissel semalarini
olusturmaktadir (Morris, 2002). islevsel olmayan semalar ile otomatik diisiinceler arasindaki degisken ise
bilissel ¢arpitmalardir (Turkgapar, 2000). Bireyin bilissel garpitmalari diinyayi gercek disi algilamasina
neden oldugundan, kisiler arasi iliskilerini degerlendirmesinde de olumsuz etkiler yaratir (Hamamci,
2005). Yapilmis bazi calismalar bu fikri destekler niteliktedir. Bu galismalarda iliskilerle ilgili bilissel
carpitmalar ile benlik saygisi ve yalnizlik (Turan, 2010), problem ¢6zme becerisi (Agir, 2007; Glven,
2005), kontrol odagi (Cash, 1984), olumsuz baglanma stilleri (Stackert & Bursik, 2003), bilissel carpitma,
otomatik dislince ve catisma egilimi (Hamamc & Bulylkoztiurk, 2004) ve 6z-duyarlik (Akin, 2010)
arasinda iliski oldugu rapor edilmektedir.

Psikolojik Dayaniklilik

Psikolojik dayaniklilik, kisinin olumsuz durumlar karsisinda gosterdigi uyum ve bu durumlarla basa
cikabilme becerisi (Block & Kremen, 1996); olumsuz dislinceleri ortadan kaldirabilme ve olumlu yénde
uyum saglayabilme slreci (Masten & Obradovic, 2006); sikintiya basarili bir sekilde adapte olabilmenin
bir sonucu (Reich, Zautra & Hall, 2012); hastalik, depresyon, degisim ya da kotu durumlarda psikolojik
olarak hizlica iyilesme yetenegi; kendini yeniden toparlayabilme; incindikten, gerildikten sonra eski
haline kolayca donebilme ve elastikiyet (Ramirez, 2007) olarak tanimlanmaktadir. Reich, Zautra ve Hall
(2012), psikolojik dayanikliliktan bahsederken iki temel konunun ¢ok énemli oldugunu vurgulamaktadir.
Bunlar; (a) bir zorlukla miicadele eden bireyin iyilesmesi ve psikolojik, fizyolojik ve sosyal agidan yeniden
denge saglamasi ve (b) sikinti karsisinda gogis germeyi sirdirebilme kapasitesidir. Fakat psikolojik
dayanikhlik yalnizca dogustan gelen bir potansiyeli degil, bireyin norolojik gelisimi, bilissel 6zellikleri,
duygusal o6zellikleri, sosyal ve ailesel 6zellikleri gibi unsurlarin etkilesimini de kapsar (Curtis & Cicchetti,
2003). Bu fikre paralel olarak Gizir ve Aydin (2006) psikolojik dayanikliligi, yasamsal bir olumsuz durum
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(bosanma, terér, dogal afetler, yoksulluk, bozuk aile diizeni, sehir degistirme vb.) ile karsi karsiya
kalindiginda, koruyucu faktorler ile risk faktorlerinin etkilesimiyle kisinin var olan olumsuz duruma uyum
saglama sireci olarak ele almiglardir.

Psikolojik dayaniklilik, bir risk ya da zorlugun etkisini azaltan, ya da o risk ya da zorlugu ortadan
kaldiran ve dolayisiyla da saglikli uyumu ve bireyin yeterliklerini gelistiren koruyucu bir faktor olarak
degerlendiriimektedir (Masten, 1994). Risk faktorleri s6z konusuyken, olumsuz bir durumun ortaya
cikma olasiigini arttiracak ya da olasi bir problemi siirdiirecek etkiler (Kirby & Fraser, 1997) ele
alinmaktadir. Bazi faktorlerin bir baglamda risk faktorleri olabilecegi, farkl bir baglamda koruyucu
faktorler olabilecegi vurgulanmasina ragmen (Gizir, 2007; Hetherington & Stanley-Hagan, 1999; Reich,
Zautra & Hall, 2012), risk faktorleri ve koruyucu faktorler temelde biyolojik, bireysel, ailesel ve gevresel
olarak ele alinmaktadir (Bonanno, Galea, Bucciarelli & Vlahov, 2007).

Farkh durumlarla etkilesim icinde olan psikolojik dayaniklihgin cesitli faktérle olan iliskisi
arastirlmistir. Calismalarda, psikolojik dayanikliigin kontrol odagiyla (Basim & Cetin, 2011; Gizir, 2004),
sosyal karsilastirmayla (Basim & Cetin, 2011), cinsiyetle (Onder & Giilay, 2008), olumlu ve olumsuz
duygularla (Karairmak & Sivis-Cetinkaya, 2011), 6z yeterlilikle (Terzi, 2006), yalnizlik ve benlik saygisiyla
(Giiloglu & Karairmak, 2010), ebeveynin birlikte veya ayri olmasiyla (Ozcan, 2005), 6grenilmis giigliiliik ve
algilanan sosyal destekle (Dayioglu, 2008), iyimserlik, yetkinlik ve problem ¢6zme stratejilerinden basa
¢ikmayla (Terzi, 2008), zeka, sosyal yetenekler, ego gelisimi ve olumlu yasam olaylariyla (Luthar, 1991)
iliskili oldugu gorilmektedir.

Duygusal Yetkinlik inanci

Yetkinlik inanci (self-efficacy belief) Albert Bandura tarafindan “bireylerin bir performansi basariyla
yerine getirmek igin gerekli olan eylemleri diizenleyebilme ve bu eylemleri gergeklestirebilme
kapasiteleri hakkindaki yargilari” olarak ele alinmistir (Bandura, 1977a; 1977b; 1986). Bireylerin yetkinlik
inanclari temel yasantilarindan; dolayli yasantilarindan; diger kisilerden aldig1 s6zel iknalardan ve bireyin
psikolojik ve fizyolojik durumlarindan etkilenmektedir (Bandura, 1995; 1997).

Duygusal yetkinlik inanci ise, bir kisinin duygusal yeterligiyle ilgili algisi olup, yetkinlik inancinin 6zel
bir formudur (Bandura, 1982). Duygusal yetkinlik inanci, kisilerin duygularini igcinde bulunulan duruma
uygun bir bicimde dizenleyebilme yetenegi hakkindaki kendilerine iliskin yargilar (Giese-Dauvis,
Koopman & Butler, 2002) bigiminde tanimlanmaktadir.

Yapilan galismalarda, duygusal yetkinlik inancinin, depresyon (Muris, 2001; Bandura et al., 2003;
Celikkaleli, 2010), akademik ve sosyal benlik saygisi, i¢c kontrol odagi, surekli 6fke, yikici 6fke ve 6fke
ifade bigimi (Celikkaleli, 2010), yas ve cinsiyet (Caprara, Caprara & Steca, 2003), utangaclik (Bandura et
al., 2003); empati ve iyi olma hali (Caprara, Steca, Gerbino, Paciello & Vecchio, 2006) ile iliskili oldugu
ortaya konulmustur.

Toplumsal Cinsiyet

“Toplumsal cinsiyet rol(” belirli bir tarihsel ve kiiltlirel donemde, erillik ve disillik icin uygun goriilen
davranislar, tutumlar ve kisilik 6zelliklerinin hepsini iceren sosyal rollerdir (Ruble, Martin & Berenbaum,
2006). Bem, bireyleri kadinsi ve erkeksi 6zelliklerini barindirma diizeyleri bakimindan dort alt gruba
ayirmistir. Kadinsi 6zellikleri 6n plana ¢ikan buna karsin erkeksi 6zellikleri daha az barindiranlar kadinsi;
erkeksi 6zellikleri daha yogun kadinsi 6zellikleri daha az 6n planda olanlar erkeksi; hem kadinsi hem de
erkeksi 6zellikleri igcinde barindiranlar androjen; ne kadinsi ne de erkeksi 6zellikleri 6n planda olmayanlar
ise farklilasmamis cinsiyet roliine sahip olanlar biciminde siniflandirilmistir (Bem, 1981). Cinsiyet
semalari dogrultusunda hareket eden bireyler, farkinda olmadan yasamlari boyunca kendilerinin ve
baskalarinin davranislarini bu bilissel yapilari cercevesinde algilar, diizenler ve degerlendirirler (Bem,
1984). icinde hem erkeksi hem de kadinsi 6zellikleri barindiran androjenler daha esnek olduklari ve farkli
durumlara daha iyi uyum saglayabilmektedirler (Tzuirel, 1984).
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Cinsiyet rolleriyle ilgili calismalarda, cinsiyet rolii kadinsi ve androjen olanlarin psikolojik yardim
aramaya yonelik tutumlarinin cinsiyet rolleri erkeksi ve belirsiz olanlardan daha yiiksek oldugu (Ozbay,
Terzi, Erkan & Cinahgir-Cankaya, 2011); toplumsal cinsiyet rolii belirsiz olan ergenlerin benlik
kavramlarinin erkeksi ve androjen olanlardan daha olumsuz oldugu, androjen olanlarin korkulu ve
saplantili baglanma dizeylerinin cinsiyet rolii belirsiz ve erkeksi olanlardan daha yiksek oldugu,
toplumsal cinsiyet roli ile baglanma stilleri ve benlik kavrami arasinda bir iliski oldugu (Damarli, 2006),
cinsiyet roli ile intihar olasiligl arasinda bir iliski oldugu (Arsel & Durak-Batiglin, 2011), cinsiyet rolu
erkeksi ve androjen olanlarin atilganlik dizeyinin kadinsi ve belirsiz olanlardan daha yiksek oldugu
(Aydin, 1991) ve kadinsi cinsiyet roliine sahip olanlarin kaygi diizeyinin erkeksi ve androjen olanlardan
daha ylksek oldugu (Kapikiran, 2002) ortaya konmustur.

Yukarida verilen kuramsal gerceveler bir arada degerlendirildiginde, bireysel bir risk faktori olarak
ele alinabilecek iliskilerde bilissel ¢arpitma ile psikolojik dayaniklilik arasinda negatif yonde anlamli bir
iliski; psikolojik dayaniklilik ile bireysel bir koruyucu faktor olarak ele alinabilecek duygusal yetkinlik
inanci arasinda pozitif yonde anlamli bir iliski; iliskilerle ilgili bilissel carpitma ile duygusal yetkinlik inanci
arasinda ise negatif yonde bir iliski olmasi ve toplumsal cinsiyet rollerine gére, Universite 6grencilerinin
iliskilerde bilissel carpitma, psikolojik dayaniklilik ve duygusal yetkinlik inanglarinin farkhlagsmasi
beklenmektedir.

Sunulan tiim bilgiler 1si§inda bu arastirmanin genel amacini, niversite 6grencilerinin iliskilerle ilgili
biligsel ¢arpitma dizeyi ile psikolojik dayanikhlik ve duygusal yetkinlik inanglari arasindaki iliskinin
incelenmesi olusturmaktadir. Ayrica cinsiyet/toplumsal cinsiyet rolii etkilesimine gore iliskilerle ilgili
bilissel carpitma, psikolojik dayaniklilik ve duygusal yetkinlik inancini karsilastirmaktir. Bu amaclar
cercevesinde asagidaki arastirma sorularina cevap aranmistir:

1- Universite 6grencilerinin iliskilerle ilgili bilissel carpitmalari ile psikolojik dayaniklihk diizeyleri ve
duygusal yetkinlik inanglari arasinda bir iligki var midir?

2- Universite dgrencilerinin cinsiyet, toplumsal cinsiyet rolleri ve cinsiyet/toplumsal cinsiyet rollerine
gore bilissel carpitma puan ortalamalari farklilasmakta midir?

3- Universite dgrencilerinin cinsiyet, toplumsal cinsiyet rolleri ve cinsiyet/toplumsal cinsiyet rollerine
gore psikolojik dayaniklilk puan ortalamalari farklilasmakta midir?

4- Universite dgrencilerinin cinsiyet, toplumsal cinsiyet rolleri ve cinsiyet/toplumsal cinsiyet rollerine
gore duygusal yetkinlik inanci puan ortalamalari farklilagsmakta midir?

Yontem
Arastirma Modeli

Bu arastirma nicel arastirma yonteminin kullanildigi tarama modelinde bir arastirmadir.

Calisma Grubu

Bu arastirmanin 6rneklemi Mugla Sitki Kogman Universitesi Egitim Fakiiltesi’nde Rehberlik ve
Psikolojik Danismanlik, Tiirkce Ogretmenligi, Fen Bilgisi Ogretmenligi, ingilizce Ogretmenligi ve Almanca
Ogretmenligi programlar’nin 1., 2., 3. ve 4. sinifa devam etmekte olan 346 {iniversite 6grencisinden

olusmaktadir (196 kadin, 150 erkek, )?yass=20.5720.57, Ss=1.77).
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Veri Toplama Araglari
iliskilerle ilgili Bilissel Carpitmalar Olgegi (iiB¢O)

Olgme araci Hamamci ve Biiyiikdztiirk (2004) tarafindan gelistirilmistir. 5’li Likert tipinde olan 6lgegin
Yakinliktan Kaginma, Gergek¢i Olmayan iliski Beklentisi ve Zihin Okuma alt boyutu icin i¢ tutarhk
katsayilari .73 .66 ve .43 olarak hesaplanmustir. Olgegin test-tekrar test giivenirligi 6lgegin butiini icin .74
olup alt dlgekler icin .70-.74 arasinda degismektedir. Olgiit gecerligi icin yapilan calismada 1iBCO ile
Otomatik Disiinceler Olgegi (r=.54) ve Catisma Egilimleri Olgegi (r=.53) ile iliskili oldugu gérilmistir.
Olgekten alinan puanin yiiksekligi, bireyin iliskilerle ilgili bilissel carpitmalarinin yiiksek diizeyde oldugu
biciminde yorumlanmaktadir.

Psikolojik Dayanikhihk Olgedi-ill (PDO)

Olgme araci, Maddi ve Khoshaba (2001) tarafindan gelistirilmis ve Durak (2002) tarafindan Tiirkge’ye
uyarlanmistir. 3’li Likert tipinde olan dlgme aracinin giivenirlik calismalarinda i¢ tutarlik katsayisi .68
olarak hesaplanmistir Olcekten alinan puanlarin yiiksekligi psikolojik dayaniklihgin arttigi bigiminde
yorumlanmaktadir (Durak, 2002).

Ergenlerde Yetkinlik Beklentisi Olcedi (EYBO)

Duygusal yetkinlik inancini belirleyebilmek icin Muris (2001) tarafindan gelistirilen ve Celikkaleli,
Giundogdu ve Kiran-Esen (2006) tarafindan Tiirkge'ye uyarlanan dlcegin Duygusal Yetkinlik Beklentisi alt
olcegi kullanilmistir. 5°li Likert tipi olan 6lgme aracinin i¢ tutarlik katsayisi “.64”; test-tekrar test
korelasyon katsayisi “.77” olarak elde edilmistir. Olcme aracindan alinan yiiksek puanlar duygusal
yetkinlik inancinin yiksekligini gdstermektedir.

Bem Cinsiyet Rolii Degerlendirme Envanteri (BCRE)

Cinsiyet rollerini belirleyebilmek icin Bem (1974) tarafindan gelistirilen ve Kavuncu (1987) tarafindan
Tirkge'ye uyarlanmis olan envanter kullanilmistir. Envanter, kadinsi ve erkeksi 6zelliklerini gosteren
20'ser sifattan olusmaktadir. "1, 3, 5, 6, 7, 9, 11, 14, 16, 19, 22, 23, 24, 30, 31, 34, 36, 37, 39, 40.
maddeler “Kadinsilik"; 2, 4, 8, 10, 12, 13, 15, 17, 18, 20, 21, 25, 26, 27, 28, 29, 32, 33, 35, 38. maddeler
“Erkeksilik” alt olgeklerini ifade etmektedirler. Toplam puanlar kadinsilik ve erkeksilik alt dlgeklerinin
puanlari olarak degerlendirmeye alinmaktadir. Envanterin gegerligi ve guvenirligi Kavuncu (1987) ve
Dokmen (1991) tarafindan yapilmistir. BCRE'nin Tirkge formunun test-tekrar test glivenirlik katsayisi,
kadinlar icin .75, erkekler icin .89 olarak elde edilmistir (Kavuncu 1987). BCRE'nin iki yari glvenirlik
katsayisi da kadinlar igin .77 ve erkekler icin .71’dir (Dokmen 1991). Gegerlik ¢calismasinda, 6l¢ut olarak
Kandiyoti tarafindan gelistirilen Cinsiyet Rolleri ile ilgili Kalip Yarg: Olcegi kullanmis ve anlamli iliskiler
elde edilmistir (Dokmen, 1991).

Verilerin Analizi

Verilerin analizinde, SPSS 17.00 paket programi kullanilmistir. Stirekli degiskenler arsindaki iliskiyi
incelemek icin Pearson Momentler Carpimi Korelasyon Katsayisi (r); Gniversite 6grencilerinin cinsiyet ve
cinsiyet/toplumsal cinsiyet rollerine gore iliskilerle ilgili bilissel garpitma, psikolojik dayanikhlk ve
duygusal yetkinlik inanci ortalamalarinin farklilagip farklilasmadigini belirlemek igin iki Faktorlit ANOVA [2
(cinsiyet) X 4 (toplumsal cinsiyet rolleri)] kullanilmistir. Verilerin normal dagilim gosterip gostermedigi
Skewness (S) ve Kurtosis (K) katsayilari ile incelenmistir. Buna gore cinsiyet i¢in $=.27, K=-1.93; cinsiyet
rolleri icin S=-.08, K=-1.45; cinsiyet/cinsiyet rolleri icin $=.190, K=-.856; iliskilerle ilgili bilissel carpitma
icin S=-.03, K=-.14; psikolojik saglamlik i¢in S=-.03, K=-.14 ve duygusal yetkinlik icin S=-.10, K=-.05 olarak
elde edilmistir. Buna goére verilerin normal dagilim gosterdikleri soylenebilir.
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Bulgular
Bu bélimde arastirma sorulari gergevesinde elde edilen bulgulara yer verilmistir.

Universite 6grencilerinin iliskilerle ilgili bilissel carpitmalari, psikolojik dayanikliliklari ve duygusal
yetkinlik inanglarina iliskin betimsel bulgular ve bu degiskenler arasindaki korelasyon katsayilari
incelendiginde, Universite 6grencilerinin iliskilerle ilgili bilissel ¢arpitma puanlarinin ortalamasi 52.90;
psikolojik dayaniklilik puanlarinin ortalamasi 33.72 ve duygusal yetkinlik inanci puanlarinin ortalamasi
23.47’dir. Bu degiskenler arasindaki iliski incelendiginde, iliskilerle ilgili bilissel ¢carpitma ile psikolojik
dayaniklilik (r=-.15 p<.01) ve duygusal yetkinlik inanci arasinda negatif yénde anlamh bir iliski elde
edilmistir (r=-.13 p<.05). Diger taraftan, psikolojik dayaniklilik ile duygusal yetkinlik inanci arasinda pozitif
yonde anlamli bir iligki elde edilmistir (r=.38, p<.01).

Universite &grencilerinin cinsiyet/toplumsal cinsiyet rolii etkilesimine gére iliskilerle ilgili bilissel
carpitma, psikolojik dayaniklilk ve duygusal yetkinlik inancina iliskin betimsel bulgular Tablo 1’de
verilmistir.

Tablo 1.

Universite Ogrencilerinin Cinsiyet, Algiladiklari Cinsiyet Rollerine ve Cinsiyet/Toplumsal Cinsiyet Rolleri
Ortak Etkilesimine Gére lliskilerle ilgili Bilissel Carpitma, Psikolojik Dayaniklilik ve Duygusal Yetkinlik
inancina lliskin Betimsel Bulgular.

Kategoriler iBC PD DYi
n X Sd X Sd X Sd
Kadin 196 53.10 9.52  33.85 5.52  23.18 5.34
Erkek 150 52.63 8.47  33.55 482 23.85 5.23
Ayrismamis 89 50.86 9.15 31.78 5.20 22.05 4.96
Erkeksi 75 52.66 8.77  34.66 5.30 24.09 5.41
Kadinsi 81 53.09 7.86  33.06 473 2291 4.95
Androjen 101 54.72 9.82 35.25 5.00 24.73 5.47
Ayrismamis 44 51.12 10.11  31.12 5.54  21.79 4.77
_g Erkeksi 24 53.62 10.02  36.79 5.55  23.16 6.38
N Kadinsi 69 53.37 7.98 32.65 480 2259 4.71
Androjen 59 54.06 10.50 36.09 495 2493 5.65
Ayrismamis 45 50.60 8.21 32.43 4.81 22.31 5.18
E Erkeksi 51 52.21 8.19  33.67 492 2452 4.90
v Kadinsi 12 51.50 7.29 35.38 3.63 24.75 6.04
Androjen 42 55.63 8.82  34.07 4.88 24.45 5.26

iBCO: iliskilerle ilgili Bilissel Carpitma Olcegi; PD: Psikolojik Dayaniklilik; DYi: Duygusal Yetkilik inanci

Tablo 1'e goére (Universite 06grencilerinin cinsiyetlerine gore iliskilerle ilgili bilissel carpitma
ortalamalari incelendiginde, kadinlarin ortalamasinin 53.10; erkeklerin ortalamasinin 52.63 oldugu
gorulmektedir. Psikolojik dayanikhlik puanlarinin ortalamalari ise, kadinlarda 33.85; erkeklerde 33.55tir.
Duygusal yetkinlik inanci puanlarinin ortalamasi incelendiginde kadinlarin ortalamasi 23.18; erkeklerin
ortalamasi 23.85'tir. Diger taraftan Tablo 1'de gorildigiu gibi, toplumsal cinsiyet rolleri agisindan
incelendiginde, iliskilerle ilgili bilissel carpitma puan ortalamasi en yiiksek olanlar kendilerini “androjen”
olarak algilayanlara; en duslk olanlar ise “ayrismamis” cinsiyet roline sahip olanlara aittir. Psikolojik
dayanikhlik puanlari toplumsal cinsiyet rolleri agisindan ele alindiginda, en yliksek ortalama kendilerini
“androjen” olarak algilayanlara aitken; en duslik ortalama ise kendisini “ayrismamis” cinsiyet roliine
sahip olarak algilayanlara aittir. Son olarak, toplumsal cinsiyet rolleri agisindan Universite 6grencilerinin
duygusal yetkinlik inanglari degerlendirildiginde, kendisini “androjen” cinsiyet roliinde algilayanlarin en
yiksek duygusal yetkinlik inanci ortalamalarina sahip oldugu, en disik ortalamalarin ise kendisini
“ayrismamis” cinsiyet roliinde algilayanlara ait oldugu goérilmektedir.
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Cinsiyet/toplumsal cinsiyet ortak etkilesimine gore Universite 6grencilerinin iliskilerle ilgili bilissel
garpitma puanlarinin ortalamalarina bakildiginda, biyolojik cinsiyeti “erkek” olup algiladigi toplumsal
cinsiyet roli “androjen” olan bireylerin en yiiksek ortalamaya sahip oldugu (55.63); biyolojik cinsiyeti
erkek olup algiladigi toplumsal cinsiyet roli “ayrismamis” olan bireylerin ise en disik ortalamaya sahip
oldugu (50.60) saptanmistir. Psikolojik dayanikhlik puan ortalamalari agisindan bakildiginda, biyolojik
olarak “kadin” olup algiladig toplumsal cinsiyet roli “erkeksi” olan bireyler en yilksek ortalamaya
(36.79); biyolojik olarak kadin olup toplumsal cinsiyet rolini “ayrismamis” olarak algilayan bireyler ise
en disik ortalamaya sahiptir (31.12). Son olarak, duygusal yetkinlik inanci puan ortalamasi agisindan en
yiksek puani, algiladiklari cinsiyet roli “androjen” olan kadinlarin (24.93); en disiik puan ortalamasini
ise algiladiklari cinsiyet roli “ayrismamis” olan kadinlarin aldigi gérilmektedir (21.79).

Universite égrencilerinin cinsiyet/toplumsal cinsiyet etkilesimine gére iliskilerle ilgili bilissel carpitma
puanlarinin ortalamalari agisindan ortaya c¢ikan farkin anlamli olup olmadigina yonelik bulgular Tablo
2’de verilmistir.

Tablo 2.
Universite Odgrencilerinin Cinsiyet/Toplumsal Cinsiyet Rollerine Gére lliskilerle ilgili Bilissel Carpitma
Ortalamalarina iliskin Varyans Analizi Sonuclari

Varyansin Kaynagi Kareler Toplami Sd Kareler Ortalamasi F
Cinsiyet 20.46 1 20.46 .25
Cinsiyet Roli 751.60 3 250.53 3.07*
CXCR 131.64 3 43.88 .53
Hata 27550.17 338 81.51

Toplam 996758.94 346

*p<.05

Tablo 2 incelendiginde, Universite Ogrencilerinin iliskilerle ilgili bilissel carpitma duzeylerinin
cinsiyetlerine gére anlamli bir bicimde farklilasmadigi gériilmektedir [F(;.335=.25, p>.05]. Diger taraftan,
toplumsal cinsiyet rolleri agisindan degerlendirildiginde, 6grencilerin iliskilerle ilgili bilissel ¢arpitma
dizeyleri anlamli olarak farklilasmaktadir [F(3.33g=.3.07, p<.05]. Buna karsin, cinsiyet/toplumsal cinsiyet
rolleri etkilesimine goére ise, Universite Ogrencilerinin iliskilerle ilgili bilissel carpitma puanlarinin
ortalamalarina gére anlamli bir bigimde farklilasmamaktadir [F7.335=.54, p>.05].

Toplumsal cinsiyet rolleri agisindan iliskilerle ilgili bilissel carpitma ortalamalari arasinda ortaya ¢ikan
farkin kaynagi incelendiginde (Tukey), toplumsal cinsiyet rolii “androjen” olanlarin ortalamasi (54.72)
toplumsal cinsiyet roli “ayrismamis” olanlarin ortalamasindan (50.86) istatistiksel olarak anlamh bir
bicimde daha yiksektir.

Universite dgrencilerinin cinsiyet, toplumsal cinsiyet rolii ve cinsiyet/toplumsal cinsiyet rolii ortak
etkilesimine gore psikolojik dayaniklilik puanlarinin ortalamalari agisindan ortaya ¢ikan farkin anlaml
olup olmadigina yonelik bulgular Tablo 3’te verilmistir.

Tablo 3.
Universite Odgrencilerinin Cinsiyet ve Toplumsal Cinsiyet Rollerine Gére Psikolojik Dayaniklilik
Ortalamalarina iliskin Varyans Analizi Sonuglari.

Varyansin Kaynagi Kareler Toplami Sd Kareler Ortalamasi F
Cinsiyet 5.00 1 5.00 .20
Cinsiyet Roll 653.62 3 217.87 8.78%*
CXCR 347.46 3 115.82 4.67*
Hata 8386.27 338 24.81

Toplam 402929.62 346

*p<.05
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Tablo 3 incelendiginde, Universite 6grencilerinin psikolojik dayaniklilik puanlarinin ortalamalarinin
cinsiyetlerine gére anlamli bir bicimde farklilasmadigi gérilmektedir [F(;.335=.20, p>.05]. Buna karsin,
ogrencilerin psikolojik dayaniklilik duzeyleri toplumsal cinsiyet rolleri agisindan anlamli olarak
farklilagsmaktadir [F(3.335=8.78, p>.05]. Benzer bir bicimde, cinsiyet/toplumsal cinsiyet rollerinin
etkilesimine gore psikolojik dayanikhlik puanlarinin ortalamalari da anlamli bir bicimde farkhlastig
gorilmektedir [F;.333=4.67, p<.05].

Toplumsal cinsiyet rolleri agisindan psikolojik dayaniklilik puanlari ortalamalarina gore ortaya gikan
farkin kaynagi incelendiginde (Tukey), “erkeksi” toplumsal cinsiyet rolline sahip olanlarin psikolojik
dayaniklilik puanlarinin ortalamasi (34.66) ve “androjen” olanlarin ortalamasi (35.25) cinsiyet roli
“ayrismamis” olanlarin puanlarinin ortalamasindan (31.78) istatistiksel olarak daha ylksektir. Diger
taraftan, “androjen” toplumsal cinsiyet roliine sahip olanlarin puanlarinin ortalamasi (35.25) “kadinsi”
olanlarin ortalamasindan (33.06) istatistiksel olarak anlamli bir bicimde daha yuksektir.

Cinsiyet/toplumsal cinsiyet rolleri ortak etkisi agisindan degerlendirildiginde ise, biyolojik olarak
kadin olup “erkeksi” toplumsal cinsiyet roliine sahip kadinlarin ortalamasi (36.79) kadin olup
“ayrismamis” (31.12), kadin olup “kadinsi” (32.65), erkek olup “ayrismamis” (32.43) kadinlarin
ortalamasindan anlamli diizeyde yuksektir. Diger taraftan, kadin olup “androjen” toplumsal cinsiyet
roliine sahip olanlarin ortalamasi (36.09), kadin olup “kadinsi” (32.65), kadin olup “ayrismamis” (32.43)
ve erkek olup “ayrismamis” olanlardan daha yliksektir.

Universite 6grencilerinin cinsiyet ve cinsiyet/toplumsal cinsiyet rolii ortak etkilesimine gére duygusal
yetkinlik puanlarinin ortalamalari arasinda ortaya ¢ikan farkin anlamh olup olmadigina iliskin bulgular
Tablo 4’te verilmistir.

Tablo 4.
Universite Ogrencilerinin  Cinsiyet ve Algiladiklari Cinsiyet Rollerine Gére Duygusal Yetkinlik
Ortalamalarina iliskin Varyans Analizi Sonuglari.

Varyansin Kaynagi Kareler Toplami Sd Kareler Ortalamasi F
Cinsiyet 51.56 1 51.56 1.89
Cinsiyet Roll 333.88 3 111.29 4.09*
CXCR 62.98 3 20.99 77
Hata 9202.23 338 27.23

Toplam 200435.16 346

*p<.05

Tablo 4 incelendiginde, (niversite o6grencilerinin duygusal yetkinlik inanci puan ortalamalari
cinsiyetleri bakimindan anlamli bir bigimde farkhlagmamaktadir [F(;.335=1.89, p>.05]. Buna karsin,
toplumsal cinsiyet rolleri acgisindan duygusal yetkinlik inanci puanlarinin ortalamalari anlamli olarak
farklilagmaktadir [F(3.333=4.09, p<.05]. Ayrica, cinsiyet/toplumsal cinsiyet rollerinin etkilesimine gore,
duygusal yetkinlik inanci puanlarinin ortalamalari anlaml bir bicimde farklilasmamaktadir [F;.335=.77,
p>.05].

Toplumsal cinsiyet rolleri agisindan ortaya ¢ikan farkin kaynagi incelendiginde (Tukey) “erkeksi”
(24.09) ve “androjen” (24.73) toplumsal cinsiyet rolline sahip olanlarin ortalamasi “ayrismamis”
toplumsal cinsiyet roliine sahip olanlarin ortalamasindan (22.05) anlamli dizeyde daha yiiksektir. Diger
taraftan, “androjen” toplumsal cinsiyet roline sahip olanlarin ortalamasi (24.73), “kadinsi” olanlarin
ortalamasindan (22.91) anlamli diizeyde yliksektir.
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Tartisma, Sonug ve Oneriler

Arastirmadan elde edilen ilk bulguya gore iliskilerle ilgili biligsel carpitma ile psikolojik dayaniklilik
arasinda negatif yonde bir iliski elde edilmistir. Alan yazin tarandiginda bu iki degisken arasindaki iliskiye
yonelik herhangi bir ¢alismaya rastlanmamistir. Zorlu durumlardan basaril bir bicimde gikabilme olarak
ele alinan psikolojik dayaniklilik bazen digerlerinin destegiyle mimkiin olabilmektedir. Bu nedenle bu
bulgu, iliskilerle ilgili bilissel c¢arpitmalari olan bireylerin diger kisilerle rasyonel iliskiler
gelistirmemelerinden ve risk iceren durumlarda yalniz kalmis olmalarindan ortaya ¢ikan bir durum
olabilir.

Benzer bir bigcimde, iligkilerle ilgili bilissel carpitma ile duygusal yetkinlik inanci arasinda negatif yénde
bir iliski elde edilmistir. Yetkinlik inancinin etkiledigi énemli psikolojik siureglerden biri de biligsel
sureglerdir (Bandura, 1990a; 1990b; 1992; 1993; 1995; 1997). Bireylerin kendileri icin daha ¢ok
miicadele gerektiren hedefler olusturmasinin ve bu hedeflere ulasmak icin daha biylk bir kararlilik
gostermesinin (Bandura, 1991; Bandura & Wood, 1989; Locke et al., 1984, Locke & Latham,1990)
bireylerin yorumlamalarini etkileyerek, onlarin gelecekleriyle ilgili senaryolarini da etkilemektedir
(Bandura, 1997). Diger bir ifadeyle, bireylerin yetkinlik inanclari kendilerine bilissel olarak yardimci
olabilecek ya da kendilerine engel olabilecek diisiince kaliplarina sahip olup olmayacaklarini belirlemede
etki sahibidir (Bandura, 1990a). Dolayisiyla, giigli bir duygusal yetkinlik inancina sahip olan bireylerin
biligsel ¢arpitmalar igeren bilissel yapi yerine gergekgi bir bilissel yapi gelistirmeleri beklenmektedir. Bu
ise duygusal yetkinlik inanci ile bilissel ¢carpitma arasindaki negatif yondeki iliskiyi agiklamaktadir. Yiksek
bir yetkinlik inanci bireylerin bilissel yapilarini giiclendirirken, bilissel olarak zihinde basarili bir bicimde
gerceklestirilmis olan bir eylem ise yetkinlik inancini giigclendirmektedir (Kazdin, 1979).

Diger taraftan, psikolojik dayanikhlk ile duygusal yetkinlik arasinda pozitif yonde bir iliski elde
edilmistir. Elde edilen bu bulgu Gillespie, Chaboyer, Wallis & Grimbeek (2007)’in arastirma bulgusuyla
paralellik géstermektedir. Bireysel olarak duygusal slreglerde gerekli eylemleri basarili bir bicimde
ortaya koyabilecegine olan inang, kisileri zorlamali durumlarda daha giicli kilabilmektedir. Bu
durumlardan basarili olarak ¢ikmak ise psikolojik dayanikliligi besleyen kisisel bir koruyucu faktor olarak
degerlendirilmektedir.

Bir baska bulguya gore, Universite 6grencilerinin iliskilerle ilgili bilissel carpitma dizeyleri cinsiyete
gore farklilasmamaktadir. Elde edilen bu bulgu birgok arastirma bulgusu tarafindan desteklenmektedir
(Coban, 2013; Giiven, 2005; Hamamci, 2005; Sezgin, 2012). Cinsiyet, iliskilerle ilgili bilissel carpitmalarda
onemli bir etken olmamasi, glinimiuzde kadin ve erkek Universite 6grencilerinin, kisilerarasi iliskiye
girme konusunda daha esit bir konumda olduklari ve cinsiyetlerinin 6tesinde, benzer bigcimlerde
davrandiklariigin iligkilerle ilgili bilissel carpitmalarinda bir farklilasma olmadigi distnilebilir.

Ayrica, toplumsal cinsiyet rolleri acisindan Universite 6grencilerin iliskilerle ilgili bilissel carpitma
dizeyleri anlamli olarak farkhlasmaktadir. Buna gore, toplumsal cinsiyet roli “androjen” olanlarin
ortalamasi, “ayrismamis” olanlardan daha yiiksektir. Alan yazininda bu konuyla ilgili herhangi bir
calismaya rastlanamamistir. Bu bulgu, toplumsal cinsiyet rolii androjen olan Universite 6grencilerinin
ister kadin ister erkek olsun iliski ve iletisimde “daha esnek ve gesitli durumlara karsi daha kolay uyum
saglayabilen bireyler olduklari” (Tzuirel, 1984) igin, bircok iliski yasayabildikleri, bunun durumun
iliskilerle ilgili bilissel carpitmalar dogurabilecegi; buna karsin “ayrismamis” olanlarin ise cinsiyet roliinlin
etkileri agisindan iclerine kapandiklari ve ¢ok fazla iliski yasamadiklari igin daha az bilissel ¢arpitma
yasamis olabilecekleri biciminde degerlendirilebilir.

Son olarak, cinsiyet/toplumsal cinsiyet rollerinin ortak etkisine gére ise, Universite 6grencilerinin
iliskilerle ilgili bilissel carpitma diizeyleri anlamli olarak farklilasmamaktadir. ilgili alan yazininda bu
konuyla ilgili bir arastirmaya rastlanmamistir. Bu bulgu, birinci ve ikinci bulgu ile birlikte
degerlendirildiginde daha fazla anlam kazanmaktadir. Buna gore, dnemli olan Universite 6grencilerinin
biyolojik cinsiyetlerinin ve toplumsal cinsiyetlerinin ne yonde oldugu degildir. Onemli olan, bireylerin
yasadiklari toplumun etkisiyle kazanmis olduklari cinsiyet rolleridir. Biyolojik olarak bireyin cinsiyetinin
ve benimsedigi cinsiyet rollerin ortak etkilesiminin, iliskilerle ilgili bilissel ¢carpitmalar diizeyinde etki
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sahibi olmadigi gérilmektedir. Bir baska deyisle biyolojik cinsiyeti 6nemli olmaksizin, bireylerinin cinsiyet
rollerinin nasil oldugu iligkilerle ilgili bilissel ¢arpitma diizeyinde bir farkin ortaya ¢ikmasinda énemli bir
faktor olarak gorulmektedir. Buradan, iliskilerle ilgili bilissel carpitmalar bazinda, bireyin algiladig
cinsiyet roliiniin biyolojik cinsiyetten daha 6nemli oldugu sonucuna varilabilir.

Psikolojik dayanikhlik agisindan, cinsiyetlerine gore Universite 6grencilerinin psikolojik dayanikhhk
puanlari farklilasmamaktadir. Elde edilen bu bulgu (Chan, 2003; Crowley et al., 2003; Harrisson et al.,
2002; Kirmoglu, Yildirrm & Temiz, 2010; Sezgin, 2012) tarafindan desteklenmektedir. Buna karsin, bircok
arastirma bulgusuyla ise gelismektedir (Oktan, 2008; Onder & Giilay, 2008; Werner, 1989). Bu bulgu,
arastirma sorusundan elde edilen bulgularla degerlendirildiginde daha da anlam kazanmaktadir. Buna
gore, Universite o6grencilerinin psikolojik dayanikliik dizeyleri toplumsal cinsiyet rollerine gore
farklilagiyorsa biyolojik cinsiyetin bu anlamda 6nemli bir faktér olmadigi sdylenebilir. Kisilerin biyolojik
cinsiyetlerinden ¢ok bu kimlik altinda nasil bir cinsiyet algisi gelistirdikleri daha 6nemli bir etkendir.
Ancak yine de bu konuda daha fazla galisma yapilmasi gerektigini gostermektedir.

Bunun yaninda Universite 6grencilerin psikolojik dayanikhhk dizeyleri toplumsal cinsiyet rolleri
acisindan farkhlasmaktadir. Buna goére, toplumsal cinsiyet rolt “erkeksi” olanlarin ortalamasi “androjen”
ve ayrismamis” olanlardan; “androjen” olanlarin ise “kadinsi” olanlardan yiksektir. Alan yazini
incelendiginde bu konuda arastirmaya rastlanmamistir. Benzer durumlarla ilgili galismalar incelendiginde
ise, cinsiyet roli belirsiz ve kadinsi olan kisilerin psikolojik olarak erkeksi ve androjen olanlara gore daha
zayif olduklari gérilmektedir. Arastirmadan elde edilen bu bulgu ise, erkeksiligin ve androjeni olmanin
kisisel birer koruyucu faktorler olabilecegi; buna karsin ayrismamisligin ve kadinsiligin bireysel risk
faktori olarak degerlendirilebilecegi diisiintilmektedir.

Elde edilen diger bir bulgu da cinsiyet ve toplumsal cinsiyet rollerinin ortak etkisine gore, tniversite
ogrencilerinin psikolojik dayaniklilik puanlari farklilasmasidir. Buna gore, biyolojik olarak kadin olup
toplumsal cinsiyet roli “erkeksi” olanlarin ortalamasi kadin olup “ayrismamis” olanlardan; kadin olup
“kadins” olanlarin ortalamasi erkek olup “ayrismamis” olanlarin ortalamasindan yiksektir. Diger
taraftan, kadin olup toplumsal cinsiyet roli “androjen” olanlarin ortalamasi, kadin kadinsi”; kadin
“ayrismamis” ve erkek “ayrismamis” olanlardan daha yiiksektir. ilgili alan yazini tarandiginda bu konuda
herhangi bir calismaya rastlaniimamistir. Elde edilen bu bulgu, erkeksiligin, kadinsiligin ve androjen
olmanin psikolojik dayaniklilikta bireysel koruyucu faktorler olarak degerlendirilebilecegi, buna karsin
ayrismamis cinsiyet rollintin ise risk faktorl olabilecegi icin boyle bir bulgunun elde edilmis olabilecegi
bigiminde degerlendirilmistir.

Duygusal yetkinlik inanci agisindan degerlendirildiginde, Universite 6grencilerinin duygusal yetkinlik
inanglari cinsiyetlerine gére farklilasmamaktadir. Elde edilen bu bulgu Totan, ikiz ve Karaca (2010)' nin
arastirma bulgusu tarafindan desteklenirken; bazi arastirma bulgulariyla ise ¢elismektedir (Celikkaleli &
Gundiz, 2010; Telef & Karaca, 2011). Ayni konuda farkl bulgularin elde edilmis olmasi bu konuda daha
fazla ¢alisma yapilmasi gerektigini gdstermektedir. Buna ragmen, elde edilen bu bulgu kadin ve
erkeklerin duygusal yetkinlik inanglarini besleyen kaynaklari bakimindan farkhlik géstermedigi, benzer
yasantilar gegirdikleri, duygularini rahatca ifade edebildikleri ortamlara girdikleri boylece de cinsiyetler
arasinda anlamh bir farkin ¢itkmadigi biciminde degerlendirilmistir.

Buna karsin, toplumsal cinsiyet rolleri agisindan duygusal yetkinlik inanci puanlari anlamh olarak
farkhlasmaktadir. Buna gore, toplumsal cinsiyet rolii olarak kendisini “erkeksi” ve “androjen” olarak
algilayan (iniversite 6grencilerinin duygusal yetkinlik puanlari toplumsal cinsiyet roli algisi “ayrismamis”
olanlardan anlamli diizeyde daha yiksektir. Ayrica, toplumsal cinsiyet roliinii “androjen” olarak
algilayanlarin duygusal yetkinlik puan ortalamasi kendisini “kadinsi” olarak algilayanlarin puan
ortalamasindan anlamli diizeyde yiksektir. Toplumsal cinsiyet rollerine goére duygusal yetkinlik inancinin
karsilastinldig bir ¢calisma bulgusuna rastlanmamistir. Ancak elde edilen bu bulguya gore, androjen ve
erkeksi olmanin ayrismamis ve kadinsi olma algisina gére duygusal yetkinlik agisindan anlamli bir fark
yarattig) goriilmektedir. Ozellikle Tzuirel (1984)’in belirttigi gibi androjen olmanin kisilere kazandirdig
bilissel esneklik, bu kisilerin daha uyumlu 6zelliklere sahip olmalariyla birlikte onlarin yasadiklari olumlu
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ya da olumsuz duygularini daha kolay bir bigcimde ifade etmelerini ve bu konuda daha ¢ok yasanti
gecirmelerini saglayarak duygusal yetkinlik inanglarina kaynaklik etmis olabilir. Buna karsin, cinsiyet rolu
konusunda belirsizlik yasamanin veya kadinsi yoniin agir basmasi bireylerin, gerektiginde olumsuz
duygularini kargisindaki kisilere rahatlkla ifade edememelerine neden olmus olabilir. Bu ise duygusal
yetkinlik inancinin saglikli bir bicimde gelismesini engellemis olabilir.

Bunun yaninda, Mayer ve Sutton (1996)’a gore ise bireylerde her iki biyolojik cinsiyete 6zgi tutum ve
davranislarin bulunmasi gerekmektedir. Bu gereklilik, bireylerin androjen olmalarinin 6nemli bir 6zellik
oldugu anlamini tasir. Erkeksi cinsiyet roline sahip olmanin duygusal yetkinlik inancinda énemli bir
faktor olarak gorulmesi ise toplumsal baskinin etkisiyle agiklanabilir. Toplumumuzun, ister erkek ister
kadin olsun, erkesi tavirlar sergileyen kisileri daha ¢ok onayladiklari, hatta ¢ocuklarini bu konuda tegvik
ettikleri bilinen bir gercekliktir. ilk cocukluk, genclik ve ilk yetigkinlik dénemlerinde béyle bir toplumsal
bakis agisiyla yetistirilen bireyler buna uygun tutum ve yeterlikler gelistirme egiliminde olabilir. Bu tutum
ve yeterlikler de bireylerin diger yetkinlik alanlarini etkiledigi gibi duygusal yetkinlik dizeylerini de
etkilemis olabilir.

Son olarak, cinsiyet/toplumsal cinsiyet rolleri etkilesimine gore, duygusal yetkinlik inanci ortalamalari
anlamh bir bigcimde farklilasmamaktadir. Bu konuda alan yazin incelediginde herhangi bir ¢alismaya
rastlanmamistir. Bu calismaya gore biyolojik cinsiyet duygusal yetkinlik agisindan bir farkin ortaya
¢ikmasinda 6nemli bir etken degildir. Buna karsin toplumsal cinsiyet duygusal yetkinlikte énemli bir
faktordiir. Bu ise Universite 6grencilerinin biyolojik cinsiyetleri veya cinsiyet/toplumsal cinsiyet ortak
etkisinin duygularini basarli bir bicimde ifade edebilmelerinde etkili olmadigi, biyolojik cinsiyeti ne
olursa olsun genel anlamda kisilerin toplumsal cinsiyet algilarinin duygusal yetkinlik inancinda 6nemli
faktor olabilecegi biciminde yorumlanmustir.

Arastirmanin sonucunda iligkilerle ilgili bilissel ¢arpitma ile psikolojik dayaniklilik ve duygusal yetkinlik
inanci arasinda negatif yonde anlamh bir iliski, psikolojik dayaniklilik ile duygusal yetkinlik arasinda
pozitif yonde iliski saptanmistir. Ayrica iliskilerle ilgili bilissel carpitma dizeyleri toplumsal cinsiyet
rollerine goére farkhlik gostermektedir ve Universite 6grencilerinin psikolojik dayanikhliklari hem
toplumsal cinsiyet rollerine hem de cinsiyet/toplumsal cinsiyet ortak etkilesimine gore farklilasmaktadir.
Son olarak, toplumsal cinsiyet rollerine gore Universite 6grencilerinin duygusal yetkinlik inanci
farkhlasmaktadir.

Arastirmanin bazi sinirhliklari da vardir. Arastirmadan elde edilen bulgular Egitim Fakiltesi’'ndeki
ogrencilerle sinirli oldugundan, farkli érneklemlerle benzer arastirmalar tasarlanabilir. Bu arastirmada
cinsiyet ve cinsiyet rolleri agisindan iliskilerle ilgili bilissel ¢arpitmalar toplam puaninda bir farkhhk
gorilmemistir. Cinsiyet ve cinsiyet rolleri agisindan hangi bilissel carpitmalarin farkhlik gosterdigine
iliskin farkh arastirmalar yapilabilir.

Arastirmadan elde edilen bu bulgular i1s1ginda, dnleyici rehberlik hizmetleri kapsaminda 6grencilerin
psikolojik dayanikliliklarini artirmaya, bilissel yapilarindaki hatal diisiincelerle ilgili calismalara, duygusal
olarak yetkin hissetmeyi artirmaya ve cinsiyet rollerinin farkinda olmalarini saglamaya donik calismalar
ylratulmesi 6nerilmektedir. Gelecek galismalarda bilissel yapidaki hangi sistematik hatalarin psikolojik
dayanikliligi ve algilanan duygusal yetkinligi azaltmada etkili oldugu arastirilabilir. Bunun yaninda,
niversite 6grencilerinin bilissel carpitmalar kullanmak yerine gergekgi diisinmelerini saglayacak psiko-
egitim programlari hazirlanarak deneysel c¢alismalar ydiritilebilir. Bdylece bilissel c¢arpitmalarin
indirgenmesinin, ele alinan diger faktorlerdeki (psikolojik dayanikliligin zayif olmasi, duygusal yetkinlik
diizeyinin dusuk olmasi, cinsiyet rollerinin toplumsal acidan olumsuz etkileri gibi) olumsuzluklar
gidermek agisindan nasil bir etkisi oldugu gozlenebilir.
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