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Introduction

Workers spend much of their time in organizations. Negative psychological and social environment
of organizations has been one of the most important reasons for workers to experience stress
(Albertsen, Nielsen, & Borg, 2001). Much worse is the situation considering that workers experience
stress in the private life, as well (Cemaloglu, 2007; Cobanoglu, 2005; Mearns & Cain, 2003). Sabuncuoglu
and Tiz (2001) argue that workplace stress impacts workers' job performance negatively and results in
high turnover rates, burnout, mental disorders, and anxiety.

An avenue of research suggests that teachers experience a high level of stress and extreme fatigue in
schools (Austin, Shah, & Muncer, 2005; Boyle, Borg, Falzon, & Baglioni, 1995; Burchielli & Bartram, 2006;
Capel, 1991; Van Dick & Wagner, 2001; Ergetin, Hamedoglu, & Celik, 2008; Platsidou & Agaliotis, 2008;
Tsiakkiros & Pashiardis, 2006). Baltas and Baltas (2000) also suggest that a higher level of stress may
decrease the quality of teachers' life and lead them to avoid building close relationships with their
colleagues. A great amount of research effort has also been spent on investigating relationships
between teachers' occupational stress and burnout (Abel & Sewell, 1999; Mearns & Cain, 2003; Valadut
& Kallay, 2010), self-efficacy (Betoret, 2006), collective efficacy (Klassen, 2010) and perceived social
support (Chan, 2002).

Stress experienced by teachers may be considered to be a negative factor on their peer relationships
and the teaching quality and capacity of the school (Kyriacou, 1987). Stress in workplace is a factor
which negatively affects the organizational atmosphere, as well as the life quality of the individual
exposed to stress (Valadut & Kalay, 2010). It has also been emphasized that teachers are exposed to
stress due to a variety of reasons external and internal to schools and that this situation hinders the
school from attaining its goals (Ozdemir, Sezgin, Kaya, & Recepoglu, 2011). Van Dick and Wagner (2001)
report that teachers under heavy stress experience psychological, physiological, and behavioral
problems such as work dissatisfaction, hypertension, and absenteeism. They further suggest that long-
term stress will eventually lead to psychosomatic and chronic problems which may even develop into
coronary heart problems. Furthermore, stressful teachers face a serious exhaustion problem (Mearns &
Chan, 2003).

It is arguable that stress in the workplace leads to negative results both for the organization and the
individual, and that teachers experience a significant level of stress in schools (Kyriacou & Sutcliffe,
1978). Teachers should combat the heavy stress they experience in the workplace. It may be thought
that teachers who can successfully fight against stress would contribute well to student learning and
achievement. In this regard, stress-coping mechanisms of teachers who participated in the study were
examined in terms of their gender, branch, age, and total teaching experience. Kyriacou (2001) further
claims that in-depth studies of teachers' coping with stress in school would contribute much to the field.
Therefore, it is expected that findings of the current study would constitute an important source of data
for policymakers with regards to building a more effective and more positive school climate that
promotes learning and teaching.

Workplace Stress

Stress refers to a range of environmental factors that threaten individuals as a whole (Hiebert &
Farber, 1984). Workplace stress is associated with the inconsistency between worker's job and his or her
competencies, which results in poor mental and physical health (Fako, 2010). Kyriacou and Sutcliffe
(1978) state that individuals' locus of control affects their perceptions of stress and that people with
external locus of control tend to perceive environment as more dangerous and threatening.

Workplace stress is also common in teaching profession (Arikewuyo, 2004; Stoeber & Rennert,
2008). Teacher stress denotes to teachers' feeling anger, anxiety, depression, and misery (Kyriacou,
2001). Kyriacou and Sutcliffe (1978) categorize teacher stress factors into two distinct groups: (1)
physical factors such as crowded classrooms and (2) psychological factors such as adversarial
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relationships among colleagues. These factors contribute to the amount of stress that teachers
experience in schools. These factors also require for a number of effective activities to prevent teachers
from experiencing stress.

A careful investigation of the factors resulting in teacher stress indicate that excessive workload,
school administrators' competing demands from teachers, and crowded classrooms are primary sources
for teacher stress. Furthermore, negative workplace conditions, scarcity of sources, and conflicts
between school and society are among the primary reasons for teachers to feel stressful (Pithers &
Soden, 1998). Kyriacou and Harriman (1993) argue that new role descriptions for teachers, new
workplace rules, changes in teacher and students profiles, teachers' appointment to other schools may
well be some other sources of excessive teacher stress. Travers and Cooper (1996) point that deviant
student behaviors, unmotivated students, limited amount of organizational and social support, and
ineffective communication result in teacher stress. Pithers and Soden (1999) also state that teachers'
anxiety on being evaluated by inspectors, negative relationships with colleagues and fear of not coping
with change effectively seem among various potential reasons for teacher stress. Thus, it is possible to
suggest that teacher stress may stem from a range of factors.

Evidence from literature (Isikhan, 2004; Lambert, McCarthy, O'Donnell and Wang, 2009) reveals that
stress has a number of potential negative effects for both individual and organization. As stated by
Isikhan (2004), stress may damage individuals' mental health and may negatively affect workplace
environment. Lambert et al. (2009) also argue that student learning may decrease and deviant student
behaviors may become more prominent in a stressful school environment. Considering various stress
factors for teachers and their potential negative effects for both teachers and school, it seems necessary
for teachers to cope with stress in order to contribute well to the primary purposes of school.

Coping with Stress

Coping with stress refers to individuals' cognitive and behavioral efforts to equate internal and
external demands (Lazarus, 1990, 1993). Oxland, Miller-Lewis and Wade (2004) point out that the
number of studies focusing on coping styles has recently increased just after relationships between
coping styles and psychological and physical health have been discovered. A line of scholars (Lazarus,
2006; Sahin & Durak, 1995) also call attention to the negative physical and mental effects of stress on
individuals. In this regard, coping with stress plays a potential role to prevent individuals from negative
effects of stress. In other words, considering that workplace stress is indispensible phenomenon and
leads to some psychological and physical problems such as high anxiety, depression, and heart attacks;
and what people do to avoid stress or to minimize its negative effects becomes crucial (Baugher &
Roberts, 2004).

Folkman and Lazarus (1980) focus on two main coping styles in their coping model. The first style is
problem-oriented which aims at changing the present negative situation into better. The second style is
emotion-oriented which is associated with individuals' managing their feelings effectively. Problem-
oriented coping style concentrates on factors that lead to stress. This coping style is based on the
assumption that individuals can change the factors producing stress by using effective coping styles to
change their relationships with environment. Emotion-oriented coping style denotes to individuals'
understanding and interpreting events around them. According to this coping style, people avoid
thinking about stress factors and try not to combat until they bother them (Lazarus, 1993). The coping
model of Folkman and Lazarus has been criticized in that it cannot make a reasonable explanation when
the coping style that individuals use to combat with stress does not work. In such a situation, stress
factors continue to threaten people's mental and physical health. Therefore, a new dimension has been
added to the model titled meaning oriented coping style which refers to building positive emotions
towards stress factors and motivating people to combat with stress more effectively (Folkman, 2008). In
other words, the main purpose of people using meaning-oriented coping style is to manage stress
factors effectively by describing their own beliefs, values, and aims (Folkman & Moskowitz, 2000).
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Kyriacou (2001) also classifies teachers' coping strategies into two: direct action techniques and
palliative techniques. Direct action techniques include teachers' behaviors aiming at removing stress
factors. These techniques call for teachers to determine stress factors clearly. On the other hand,
palliative techniques are associated mainly with decreasing stress instead of combating with stress
factors.

In Turkey, Sahin and Durak's (1995) research on coping styles is of critical importance in that these
scholars produced "The Scale of Coping with Stress" which comprised of 5 subscales titled self-confident,
optimistic, helpless, submissive and seeking social support coping styles. Self-confident style means that
individual tries to combat with the current negative situation, believes in herself or himself, and feels
strong. Optimistic style refers to individuals' controlling themselves and taking a positive attitude in a
stressful situation. Helpless style describes a belief of failure in managing a stressful situation. An
individual using helpless coping style perceive himself as the main source of problems and does not
produce effective solutions. In submissive style, the individual agrees to face the problems arousing in a
stressful situation and takes the fatalistic point of view. Seeking social support style denotes to the need
for receiving help from others to determine the stress factors.

It is no doubt that individuals can choose a number of ways or strategies to combat with stress. It is
also possible to suggest that a proper strategy to overcome stress heavily depends on the situation
itself. As noted by Lazarus (1999, 2006), there is no single most effective way of fighting against stress.
In this regard, this study seeks to explore primary school teachers' coping styles according to some
demographic variables. Consequently, this study aims at addressing the following questions:

1) What are primary school teachers' perceptions of coping styles?
2) Do teachers' perceptions of coping styles change significantly according to gender, branch, age,
and total teaching experience?

Method
Procedure and Participants

This descriptive study investigated primary school teachers' perceptions of coping styles with stress
according to gender, branch, age, and total teaching experience variables. A questionnaire with two
parts was used to gather data. The first part elicited information regarding the demographic variables of
gender, branch, age, and total teaching experience. In the second part of the questionnaire, Scale of
Coping with Stress (SCS) was administered to determine teacher coping styles. The questionnaires were
distributed to teachers by the researchers and necessary instructions and explanations were printed at
the top of the questionnaire. Participant primary school teachers were asked to complete the
guestionnaire on a voluntary basis and anonymously.

A total of 368 teachers were randomly selected from 14 primary schools in Ankara as the study
sample. The sample included 182 female and 186 male teachers. The participants were 151 (41%)
classroom teachers and 217 teachers (59%) who specialized in various subjects. Their ages ranged from
21 to 61 with a mean of 32.90 (SD = 7.66). The mean of total teaching experience was 9.51 (SD = 7.75).

Instrumentation
Scale of Coping with Stress (SCS)

This scale was developed by Sahin and Durak (1995). It included 30 items in 5 subscales titled self-
confident, optimistic, helpless, submissive, and seeking social support. Each item was answered on a
rating scale from 0 to 3. Higher scores derived from each subscale denote that teachers use that coping
style more than others. Internal consistency coefficients calculated for items ranged from .45 to .80
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(Sahin & Durak, 1995). In this study, we also calculated internal coefficients related to SCS and found it
.80 for self-confident style, .67 for optimistic style, .65 for helpless style, .64 for submissive style, and .38
for seeking social support.

Data analysis

Data analysis was conducted mainly in two parts. The data of the study was first analyzed in terms of
missing, incorrect, and inconsistent value. In the second part, sub-problems were analyzed. Arithmetic
mean scores and standard deviations were calculated for each subscale and analyses were performed
on factor scores. t-test and one-way ANOVA were also performed to determine primary school teachers'
perceptions of coping styles according to demographic variables.

Results

The means and standard deviations for all primary school teachers participated in this study are
given in Table 1.

Table 1.

Primary School Teachers Perceptions of Coping Styles with Stress.

Subscales of SCS X S
Self-confident 2.05 .52
Optimistic 1.81 .51
Helpless 1.09 .45
Submissive .93 .51
Seeking social support 1.68 A7

Table 1 indicates that self-confident style was the highest rated subscale (X= 2.05), while submissive
style was the least (X=.93) according to primary school teachers' perceptions. In other words, teachers
more often prefer self-confident style to cope with the stress they experience. Table 2 illustrates t-test
results for teachers' perceptions of coping styles according to gender variable.

Table 2.
t-Test Results for Teachers' Perceptions of Coping Styles According to Gender Variable.
Male Female
Subscale s of SCS (n=186) (n=182) t p
X S X S

Self-confident 1.98 .54 2.12 .50 2.54 .01
Optimistic 1.78 .51 1.86 .52 1.49 .14
Helpless 1.11 A7 1.09 42 -.36 72
Submissive .95 .51 91 .51 -.88 .38
Seeking social support 1.66 47 1.70 47 .66 .51

As can be seen from Table 2, female primary school teachers perceive self-confident (X= 2.12),
optimistic (X= 1.86), and seeking social support (X= 1.70) dimensions of coping styles more positively
than males, whereas male participants used helpless (X= 1.11) and submissive (X= .95) coping styles
more often than females did. However, the only significant difference between male and female
participants' perceptions occurred on the self-confident coping style [t 3¢5 = 2.54, p > .05]. Table 3
indicates t-test results for teachers' perceptions of coping styles according to branch variable.
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Table 3.
t-Test Results for Teachers' Perceptions of Coping Styles According to Branch Variable.

Branch Teachers

Classroom Teachers (Specialized in any
Subscale s of SCS (n=151) subjects) t p
(n=217)
X S X S
Self-confident 2.07 .54 2.04 .52 .55 .58
Optimistic 1.85 .52 1.79 .51 1.04 .30
Helpless 1.08 40 1.11 .48 -.56 .58
Submissive .92 .51 .94 .51 -.48 .63
Seeking social support 1.67 .48 1.69 .46 -.38 .70

As can be referred from Table 3, there were no significant differences between primary school
teachers' perceptions of self-confident [t (36¢) = .55, p > .05], optimistic [t (355 = 1.04, p > .05], helpless [t
366) = 56, p > .05], submissive [t (3¢5 = -.48, p > .05], and seeking social support [t 3¢ = -.38, p > .05]
subscales according to branch variable. Table 4 presents ANOVA results for teachers' perceptions of
coping styles according to age variable.

Table 4.
ANOVA Results for Teachers Perceptions of Coping Styles According to Age Variable.
21-30 sia0 e Sig
=1 =12 ;
Subscales of SCS (n=185) (n 3) (n = 60) F p Dif
X S X S X S
Self-confident 2.01 .51 2.11 .51 2.07 .59 1.39 .25
Optimistic 1.75 .51 1.89 .50 1.87 .52 3.41 .03 1-2%*
Helpless 1.10 47 1.08 44 1.14 41 40 .67
Submissive .93 49 .95 .53 .90 .51 17 .84
Seeking social support 1.70 .50 1.67 .45 1.63 43 .59 55

As can be seen from Table 4, teachers' perceptions of coping styles differed significantly according to
age variable on optimistic style [F (;, 365) = 3.41, p < .05]. On the other hand, teachers' perceptions did not
differ significantly on self-confident [F (5, 365) = 1.39, p > .05], helpless [F (5, 365) = .40, p > .05], submissive [F
@ 365) = -17, p > .05], and seeking social support [F (5 365y = .59, p > .05] subscales. Tukey test results also
illustrated that significant differences on optimistic styles subscale occurred between 21-30 and 31-40
years old teachers. In other words, 31-40 years old teachers prefer optimistic coping style more often
than 21-30 years old teachers. Table 5 refers ANOVA results for teachers' perceptions of coping styles
according to total teaching experience variable.

It is clear from Table 5 that teachers' perceptions of coping styles with stress differed significantly
according to total teaching experience variable on optimistic style [F (5, 3¢5y = 3.58, p < .05]. However,
teachers' perceptions did not differ significantly on self-confident [F (, 3¢5) = .70, p > .05], helpless [F 3, 365)
= .26, p > .05], submissive [F (; 365y = .07, p > .05], and seeking social support [F (5, 365 = .34, p > .05]
subscales. LSD results also showed that significant differences on optimistic style subscale occurred
between teachers of 1-10 years of teaching experience and teachers of 11-20 years of teaching
experience and teachers of 1-10 years of teaching experience and teachers having 21 years or more
years of teaching experience. In other words, the higher the total teaching experience of primary school
teachers, the more they prefer to use optimistic style to cope with stress.
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Table 5.
ANOVA Results for Teachers Perceptions of Coping Styles According to Total Teaching Experience
Variable

1-10 11-20 21 years and Si
Subscales of SCS (n = 245) (n=289) more (n = 34) F p Dg‘.
X S X S X S

Self-confident 2.03 .52 2.10 .55 2.08 .51 .70 .50

ok
Optimistic 1.77 .50 1.89 .57 1.96 A1 3.58 .03 1_2*
Helpless 1.10 47 1.08 .40 1.14 45 .26 .77
Submissive .92 .51 .94 .50 .95 .50 .07 .93
Seeking social support 1.69 A7 1.66 .50 1.64 A1 34 72

Discussion and Conclusion

This study investigated primary school teachers' coping styles in terms of gender, branch, age, and
total teaching experience variables. The results evidenced that the demographic variables were
associated with coping with stress. This study further focused on determining the coping styles that
primary school teachers choose to use. The findings illustrated that the teachers more often preferred
self-confident style to cope with stress. However, it was found that the teachers in the study rarely
preferred submissive style to cope with stress. The findings from a similar study conducted by Ozdemir
et al. (2011) reported that seeking social support was the most preferred coping style used by teachers
whereas submissive style was the least. It is therefore possible to suggest that this finding is in partial
agreement with the findings of the current study. Lewis (1999), on the other hand, evidenced that the
most common style of coping preferred by teachers was conversation and mutual support. As stated by
Sahin and Durak (1995), confident style in coping with stress was associated with the individual’s
awareness of the atmosphere he/she was in. The individual must also find the inner strength to cope
with stress. Congruent with this argument, Parmaksiz and Avsaroglu (2012) found out that there was a
positive correlation between some subscales of the self-respect parameter and some subscales of
coping styles employed by prospective teachers, namely, between the subscales A) self-worth, B) self-
confidence, C) success, D) productivity in the prior category and the subscales I) confidence, Il)
optimism, Ill) seeking social support in the latter. To put in other words, teachers who employ attitudes
and behaviors that are healthier and more positive (such as confidence, optimism, and seeking social
support) have a higher sense of self-worth, self-confidence, self-reliance, success, and productivity. In
this regard, it may be concluded that the adoption of more confident styles in coping with stress is a
positive outcome.

The current study investigated whether the coping styles adopted by teachers displayed any
statistically significant difference according to gender variable. The findings of the present study
revealed that the coping perceptions of teachers showed significant difference according to gender only
for the self-confident style. This means that female teachers employed the confident style on a more
significant level and more frequently than male teachers did. In other words, the confident style which
represents a stronger and more active attitude in coping is preferred more often by female teachers
than males. Karakus and Dereli (2011) highlighted that the gender variable was not a significant factor in
the employment of coping mechanisms among prospective teachers. This finding contradicts to the
findings of the current study. In another study on prospective teachers, prospective teachers'
perceptions displayed a significant difference in terms of the following stress-coping subscales as
escape-abstraction, active planning, and acceptance-cognitive rebuilding. Other subscales were not
significantly different (Avsaroglu & Tasgin, 2007). Contradictory findings from several studies refer to the
need for further studies to better understand the relationship between demographics and the coping
styles.
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The current study examined stress-coping mechanisms employed by teachers with respect to the
variable of branch. The findings indicated that among primary school teachers, perceptions of stress-
coping mechanisms did not show significant difference according to branch variable. In other words,
classroom teachers and teachers in various branches have similar perceptions of the coping styles.
Several prominent factors that cause teachers to feel stress in schools are work overload, crowded
classrooms, higher expectations from the school administration, negative work conditions (Pithers &
Sode, 1988), changes in the student profile, teachers transferred to new schools and given new role
definitions (Kyriacou and Harriman, 1993), negative student behavior, and the inefficiency of the intra-
organizational communication process (Travers & Cooper, 1996). Considering that these factors have an
impact on all the teachers who work in the same school, this finding of the study may seem congruent
with the expectations.

This study further investigated whether perceptions of the stress-coping styles adopted by teachers
displayed any statistically significant difference according to the variable of age. The findings of the
study demonstrated that primary school teachers' perceptions of stress-coping styles varied significantly
only in the optimistic style. On the other hand, this study indicated that teachers in the 31-40 age group
had a significantly more positive perceptions of the optimistic style than those in the 21-30 group in
terms of coping with stress. We may add, however, that teachers who were 41 years old or over had
similar perceptions of the optimistic style when compared to teachers in the 31-40 age group. We may
conclude from the findings of the study that younger teachers use the optimistic style less than older
teachers. The optimistic style has more to do with the individual controlling his/her emotions and
adopting a positive attitude under stress. People who adopt the optimistic style of coping with stress are
expected not to dwell too much upon the stress-inducing factor, to adopt a calmer attitude against such
factors, and to display tolerance (Sahin & Durak, 1995). In this sense, we may think that older teachers
have come to embrace the optimistic style with the maturity their age brings.

Finally, this study explored that primary school teachers' perceptions of stress-coping styles varied
significantly only in the optimistic style according to total teaching experience variable. To put it in other
words, primary school teachers from different years of experience displayed similar perceptions about
the following subscales of stress-coping as self-confident, helpless, submissive, seeking social support.
Upon examining the findings of the study, it is possible to suggest that the significant differences which
occurred in the optimistic style were in favor of teachers who had higher teaching experience [between
both teachers who had 1-10 and 11-20 years of experience, and teachers who had 1-10 and 21 or more
years of experience]. In other words, teachers with 11-20 or 21 or over years of experience had more
positive perceptions of the optimistic style than those with 1-10 years of teaching experience. However,
it was also seen that teachers with 21 or over years of experience had more positive perceptions of the
optimistic style than those with 11-20 years (even though the difference was not statistically significant).
We may therefore infer from the findings of the study that the higher the teaching experience, the more
positive the attitude towards the optimistic style would be. It has already been known that people who
adopt an optimistic style are in a calmer and more temperate attitude towards the stress-inducing
situation they are in (Sahin & Durak, 1995). In this regard, we may conclude that teachers with longer
years of teaching experience are capable of being calmer when facing stress and are more likely to
evaluate only the positive aspects of events.

In conclusion, the significant relationships which existed between demographic variables and coping
with stress indicate that demographic variables are important in terms of coping with stress and that
teachers may exemplify significant differences in stress-coping styles with respect to their demographic
variables. To summarize, the findings of the study revealed that the most common style of coping with
stress among primary school teachers was the confident style whereas the submissive style was the
least common. Even though perceptions of coping with stress did not change significantly according to
the branch variable, the gender variable produced statistically significant differences in the confident
style. The variables of age and total teaching experience, on the other hand, produced significant
differences in the optimistic style.
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In light of the study results, it might be suggested that further studies should concentrate more on
school-based social and cultural activities which would boost teachers' self-esteem in order to cope with
stress more effectively. It might be possible to increase their self-confidence especially by encouraging
their participation in decision-making processes and school-based activities. It is also thought that the
creation of an efficient network of communication between teachers and the school administration
might increase awareness of the stress-inducing factors in both parties, which would in turn make a
positive contribution to the stress-coping process. Furthermore, it is possible to investigate the
approaches or techniques used by teachers in coping with stress in further studies which would employ
different methods of research (quantitative, mixed, etc.) and draw different samples. It is expected that
studies to analyze the viewpoints that all involved parties (administrators, teachers, students, parents,
etc.) have about stress-inducing factors and to associate the styles employed by the relevant parties
with different variables would make a significant contribution to the field.
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Genis Ozet

Girig

Bireyler zamanlarinin biiyik bir kismini érgiitlerde gecirmektedirler. Orgiitlerin psiko-sosyal calisma
ortaminin olumsuz olmasi, isg6renlerin stres yasamalarina neden olmaktadir (Albertsen, Nielsen ve Borg,
2001). is ortaminda ortaya cikan strese isgdrenlerin 6zel hayatlarinda yasadiklari stres de eklenince
sonu¢ hem birey hem de 6rgiit agisindan olumsuz olabilmektedir (Cemaloglu, 2007; Cobanoglu, 2005;
Mearns ve Cain, 2003). Sabuncuoglu ve Tiz (2001) is yerinde yasanan stresin orgitsel performansi
olumsuz yonde etkiledigini, ise devamsizliga ve isgorenlerin davranis bozukluklari, kaygi, depresyon ve
tiikenmislik yasamalarina neden oldugunu vurgulamaktadir.

Yapilan galismalar 6gretmenlerin okulda strese maruz kaldiklarini ve asiri yorgunluk yasadiklarini
gostermektedir (Austin, Shah ve Muncer, 2005; Boyle, Borg, Falzon ve Baglioni, 1995; Burchielli ve
Bartram, 2006; Capel, 1991; Van Dick ve Wagner, 2001; Ercetin, Hamedoglu ve Celik, 2008; Platsidou ve
Agaliotis, 2008; Tsiakkiros ve Pashiardis, 2006). Yiksek dlizeyde hissedilen stres, isgorenlerin yasam
kalitesini diisirebilmekte ve meslektaslariyla yakin iliskiler kurmaktan ¢ekinmelerine neden olmaktadir
(Baltas ve Baltas, 2000). Alanyazinda is yerinde yasanan stres ile tiikenmislik (Abel ve Sewell, 1999;
Mearns ve Cain, 2003; Valadut ve Kallay, 2010), ozyeterlik (Betoret, 2006), kolektif etkililik (Klassen,
2010) ve sosyal destek algisi (Chan, 2002) gibi bir¢cok degisken arasinda iliski bulunmustur.

Ogretmenlerin yasadigl stres, meslektaslariyla iliskilerini, &gretimin kalitesini ve okul kapasitesi
olumsuz yénde etkileyen bir faktérdir (Kyriacou, 1987). Ogretmenler okulun disindan ve iginden
kaynaklanan bir dizi etmen nedeniyle strese maruz kalirlar ve bu durum okulun amaglarina ulasmasini
engelleyebilir (Ozdemir, Sezgin, Kaya ve Recepoglu, 2011). is yerinde algilanan stres hem 6rgiit hem de
birey icin olumsuz sonuglar dogurabilir ve 6gretmenler de okulda ciddi bir diizeyde strese maruz
kalmaktadirlar (Kyriacou ve Sutcliffe, 1978). Bu bakimdan, Kyriacou (2001) &gretmenlerin okulda
yasadiklari strese iliskin daha fazla ¢alisma yapilmasinin alana katki saglayacagini ifade etmektedir.

Stres, bir bitlin olarak bireyi tehdit eden gevresel faktorlerin bir bilesimi olarak ele alinabilir (Hiebert
ve Farber, 1984). isyerinde stres ise isgdrenin yaptigi is ile becerilerinin uyusmamasi anlamina
gelmektedir ve bu durum isgorenin zihinsel ve fiziksel sagligini olumsuz yonde etkilemektedir (Fako,
2010). is yerinde stres 6gretmenlik mesleginde de siklikla gériilmektedir (Arikewuyo, 2004; Stoeber ve
Rennert, 2008). Olumsuz calisma kosullari, kaynaklarin kithigi ve okul ve toplum arasinda gergeklesen
catismalar, 6gretmenlerin is yerinde stres yasamalarina neden olan 6nciil etmenler arasinda sayilabilir
(Pithers ve Soden, 1998). Kyriacou ve Harriman (1993) 6gretmenlerin yeni rol tanimlarinin, yeni okul
kurallarinin, 6gretmen ve 06grenci profilindeki degisimlerin ve 6gretmenlerin farkli okula tayin
olmalarinin, stres yasamalarina neden olan diger faktorler arasinda olabilecegini ifade etmektedirler.
Travers ve Cooper (1996) ise 6gretmenlerin stres yasamalarina neden olan faktorler arasinda olumsuz
6grenci davranislarinin, motivasyonu dusik 6grencilerin, 6rgitsel ve sosyal destegin sinirli olusunun ve
okul icindeki iletisimin etkisiz olmasinin énemli roli oldugunu bildirmektedir. Bazi arastirmalardan
(Isikhan, 2004; Lambert, McCarthy, O'Donnell ve Wang, 2009) elde edilen bulgular da is yerinde yasanan
stresin hem birey hem de 6rgit agisindan olumsuz sonuglar dogurdugunu kanitlamaktadir. Isikhan'in
(2004) da belirttigi gibi, stres bireylerin zihin sagligina zarar vermekte ve isyerindeki ¢alisma ortamini
olumsuz yénde etkileyebilmektedir.

Stresle bas etme, i¢sel ve dissal talepleri dengelemek igin bireyin bilissel ve davranissal ¢abalarini
ifade etmektedir (Lazarus, 1990, 1993). Oxland, Miller-Lewis ve Wade'ye (2004) gore, yapilan
calismalarda stresle bas etme ile psikolojik ve fiziksel saglik arasinda iliskilerin saptanmasiyla birlikte son
zamanlarda insanlarin stresle nasil miicadele ettiklerini arastiran ¢alismalarin sayisinda ciddi bir artis
gorilmektedir. Ayni zamanda bir dizi arastirmaci (Lazarus, 2006; Sahin ve Durak, 1995) stresin bireyler
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Gzerindeki olumsuz fiziksel ve zihinsel etkilerine vurgu yapmaktadir. Bu baglamda, isyerinde yasanan
stres kaginilmaz bir durum olarak ele alindiginda ve isyerinde yasanan stresin asiri dizeyde kaygl,
depresyon ve kalp krizine yol actigl disinuldiginde, insanlarin stresle basa ¢ikmak ya da stresin
olumsuz etkilerini en aza indirmek igin neler yaptiklari &nem kazanmaktadir (Baugher ve Roberts, 2004).

Folkman ve Lazarus (1980) tarafindan ortaya konan stresle bas etme modelinde iki temel bas etme
yaklasimi Gzerinde durulmustur. Bunlardan ilki mevcut olumsuz durumu degistirmeyi hedefleyen
problem-odakli (problem-oriented) bas etme yaklasimi, digeri de bireyin duygularini yénetmesiyle ilgili
duygu odakli (emotion-oriented) bas etme vyaklasimidir. Problem-odakli bas etme yaklasiminda
dogrudan strese neden olan etmene odaklanilmaktadir. Daha sonra bu modele stres yaratan etmenlere
karsi olumlu duygular gelistirmeye dayanan ve stres yaratan durumla ilgili olarak bireyi motive eden
anlam-odaklilik (meaning-oriented) boyutu eklenmistir (Folkman, 2008). Baska bir ifadeyle, anlam-odakli
stresle basa ¢ikma yaklasimini kullanmayi tercih eden bireylerin temel amaci kendi inang, deger ve
amaglarini tanimlayarak stres yaratan etmenleri etkili bir bicimde yonetmektir (Folkman ve Moskowitz,
2000). Lazarus'un (1999, 2006) da belirttigi gibi, stresle basa c¢cikmada tek ve en etkili bir yol
bulunmamaktadir. Bu bakimdan, mevcut arastirma ilkégretim kurumu Ogretmenlerinin stresle basa
¢tkma tarzlarina iliskin algilarinin bazi demografik degiskenler agisindan incelenmesini amaglamaktadir.
Sonug olarak, mevcut arastirmada asagidaki sorulara yanit aranmustir:

1) ilkégretim kurumu 6gretmenlerinin stresle basa ¢ikma tarzlarina iliskin algilar nedir?
2) ilkégretim kurumu d6gretmenlerinin stresle basa ¢ikma tarzlarina iliskin algilari cinsiyet, brans, yas
ve toplam mesleki kidem degiskenlerine gore anlamli bir farklilik géstermekte midir?

Yontem

Bu arastirmanin orneklemini, Ankara ilinde 14 ilkégretim kurumunda gorev yapan toplam 368
dgretmen olusturmaktadir. Orneklemi olusturan 6gretmenlerin 182'si kadin, 186'si erkektir. 151
katiimci sinif 6gretmeni, 217 katiimci ise brans 6gretmeni olarak gérev yapmaktadir. Katimcilarin
yaslari 21 ile 61 arasinda degismekteyken ortalama kidemleri 9.51'dir. Bu arastirmada veri toplama araci
olarak Sahin ve Durak (1995) tarafindan gelistirilen "Stresle Basa Cikma Olcegi" kullaniimistir. Olgek 5 alt
olcekte (kendine guvenli, iyimser, caresiz, boyun egici, sosyal destek arayan) gruplanan toplam 30
maddeden olusmaktadir. Arastirmada ilkégretim kurumu 6gretmenlerinin stresle basa ¢ikma tarzlarina
iliskin algilarinin demografik degiskenlere gére anlamli bir bicimde farkhlasip farkhlasmadigini belirlemek
amaciyla bagimsiz gruplar igin t-testi ve tek yonli ANOVA kullanilmistir.

Bulgular

Arastirma bulgulari ilkégretim kurumlarinda gorev yapan o6gretmenlerin en sik kullandiklari stresle
basa ¢ikma tarzinin kendine giivenli yaklasim (X= 2.05), en az siklikla basvurduklari stresle basa ¢ikma
tarzinin ise boyun egici tarz (X= .93) oldugunu goéstermektedir. Arastirma bulgularina gére, kadin
dgretmenler kendine giivenli (X= 2.12), iyvimser (X= 1.86) ve sosyal destek arayan (X= 1.70) stresle basa
cikma tarzlarini erkek 6gretmenlere gore daha olumlu bir bicimde algilamaktadirlar. Erkek 6gretmenler
ise caresiz (X= 1.11) ve boyun egici (= .95) basa ¢ikma tarzlarini daha fazla tercih etmektedirler. Ayrica
arastirma bulgulari brang degiskenine gore ilkégretim kurumu 6gretmenlerinin kendine giivenli [t (3¢6) =
.55, p > .05], iyimser [t 355y = 1.04, p > .05], caresiz [t (366) = -.56, p >.05], boyun egici [t 365 = -.48, p > .05]
ve sosyal destek arayan [t (36 = -.38, p > .05] basa ¢ikma tarzlarina iliskin algilarinda anlamli bir
farkhlasmanin gerceklesmedigini gostermektedir. Bu arastirmadan elde edilen bir diger bulgu, ilkogretim
kurumu 6gretmenlerinin iyimser basa ¢cikma tarzina iliskin algilarinin yas degiskenine gore anlamli bir
bicimde farklilastig1 yoniindedir [F (5 3¢5y = 3.41, p < .05]. Son olarak arastirma bulgulari 6gretmenlerin
stresle basa ¢cikma tarzlarina iliskin algilarinin toplam mesleki kidem degiskenine gore iyimser tarz
boyutunda anlamli bir bicimde farkhlastigini gdstermektedir [F 5, 365) = 3.58, p < .05].
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Tartisma ve Sonug

Bu arastirmada ilkogretim kurumu 6gretmenlerinin stresle basa ¢ikma tarzlarina iliskin algilarinin
cinsiyet, brans, yas ve toplam mesleki kidem degiskenine gore anlamh bir bigimde farklilasip
farklilagmadigi incelenmistir. Arastirma sonuglari demografik degiskenlerin stresle basa gikmayla iliskili
bir faktor oldugunu géstermektedir. Bu arastirmada ayni zamanda 6gretmenlerin stresli durumlarda
hangi basa ¢ikma tarzini kullandiklari belirlenmeye ¢alisilmistir. Arastirma sonuglari, ilk6gretim kurumu
ogretmenlerin stresli durumlarla micadele etmede kendine gilvenli yaklasimi daha siklikla tercih
ettiklerini gostermektedir. Lewis (1999) ise yaptigl arastirmada o6gretmenler tarafindan stresle
mucadelede en gok kullanilan unsurlarin karsilikli diyalog ve destek oldugunu bulgulamigtir. Parmaksiz ve
Avsaroglu (2012) ise 6gretmen adaylari UGzerinde yaptiklari bir arastirmada kendine sayginin bazi
boyutlari ile stresle baga ¢gikma arasinda pozitif yonde iliskilerin oldugunu saptamislardir.

Mevcut arastirmada ilkogretim kurumu o6gretmenlerinin stresle basa ¢ikma tarzlarina iliskin
algilarinin  cinsiyet degiskenine gore anlamli bir bicimde farkhlasip farkhilasmadigi incelenmistir.
Arastirma sonuglari, 6gretmenlerin stresle basa ¢ikma tarzlarinin cinsiyet degiskenine gore yalnizca
kendine glivenli yaklasim boyutunda anlaml bir bicimde farkhlastigini géstermektedir. Karakus ve Dereli
(2011) cinsiyet degiskeninin 6gretmen adaylarinin stresle basa ¢cikmalarinda etkili bir degisken olmadigini
ortaya koymuslardir. Ogretmen adaylari {izerinde yapilan baska bir calismada ise 6gretmen adaylarinin
stresle basa ¢ikma tarzlarina iligskin algilarinin kagma-soyutlama, aktif planlama ve kabul-bilissel yeniden
yapilan boyutlarinda anlamli bir bicimde farkhlastigi ortaya konmustur (Avsaroglu ve Tasgin, 2007). Bu
arastirmanin bulgulari, ilkdgretim kurumu 6gretmenlerinin stresle basa ¢ikmaya iliskin algilarinin yalnizca
iyimser boyutta anlamli bir bicimde farklilastigini gostermektedir.

Bu arastirmadan elde edilen bulgular 1siginda, konuya iliskin yapilacak ardil c¢alismalarin
O0gretmenlerin stresle basa ¢ikma noktasinda kendilerine daha fazla giivenmelerini saglayacak okul-
tabanh sosyal ve kilturel etkinliklere yogunlasmalari gerektigi soylenebilir. Bununla birlikte,
o6gretmenlerin karar sireglerine ve okul-tabanl etkinliklere katilimlari saglanarak kendilerine olan
guvenleri artinlabilir. Ayni zamanda 6gretmenler ve okul yonetimi arasinda kurulacak etkili iletisim ag
baglarinin, stres olusturan etmenlere yonelik farkindaligi artirarak stresle basa c¢ikma sirecini
desteklemesi beklenebilir. Bununla birlikte, gelecek arastirmalarda farkli arastirma metotlari (nitel,
karma vb.) kullanilarak ve farkli 6rneklemlerde calisilarak 6gretmenlerin stresle basa c¢ikmada
kullandiklari yaklasim ve tekniklerin neler oldugu incelenebilir. Okula iliskin farkli paydaslarin
(yoneticiler, 6gretmenler, 6grenciler, aileler vb.) okulda stres yaratan etmenlere iliskin goruslerinin
incelenmesinin alana ciddi bir katki sunabilecegi distiniimektedir.
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