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Oz

Bu ¢alismanin amaci, 6gretmen adaylarinin 6gretmenlik meslegini se¢gme nedenlerinin, 6gretmenlik
mesleginden beklentilerinin ve &gretmenlik programinin niteli§inin artirilmasina  yonelik
goriislerinin belirlenmesidir. Arastirma nitel analiz yontemlerinden durum calismasina uygun olarak
yuritilmistiir. Aragtirmanin katilimcilarii 2020-2021 egitim 6gretim yilinda egitim fakiiltesinde
egitim goren 23 Ogretmen adayi olusturmaktadir. Katilimcilar amagli 6rnekleme yontemlerinden
kolay ulasilabilir 6rnekleme yontemi ile belirlenmistir. Calismada veri toplama araci olarak,
aragtirmaci tarafindan olusturulan yar1 yapilandirilmis goriisme formu kullanilmistir. Toplanan
verilere NVivo 10 nitel analiz programi ile “igerik analizi” yapilmstir. Icerik analizi sonucunda her
bir arastirma sorusu igin ayri tablo olusturulmustur. Arastirma sonucunda gére 6gretmen adaylarinin
ogretmenlik meslegini segme nedenleri digsal sebepler, 6zgeci sebepler ve igsel sebepler olarak tig alt
tema altinda toplandigi goriilmiistlir. Bunun yani1 sira 6gretmen adaylarinin 6gretmenlik mesleginden
beklentilerinin mesleki beklentiler, sosyal beklentiler ve ekonomik beklentiler olarak ii¢ alt tema
altinda toplandig1 sonucuna ulagilmigtir. Ogretmen adaylarinin dgretmenlik programimin niteliginin
artirllmasina yonelik goriisleri degerlendirildiginde ise daha fazla uygulamali ders olmali, giris
sartlar1 diizenlenmeli, 68renci sayisi azaltilmali, tecriibeli 6gretim elemani, etkili iletisim, yeterli
destek, fiziki imkanlar kategorileri elde edilmistir. Ayrica 6gretmen adaylarmin ikinci bir tercih
yapma sanslar1 olmasi durumunda biiylik bir cogunlugu, yeniden &gretmenlik meslegini
sececeklerini belirtmistir. Bunun yani sira bazi 6gretmen adaylar1 farkli meslekleri segebilecegini
ifade etmektedir.
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Giris

Gilintimiizde teknolojik, ekonomik, sosyal ve kiiltiirel alanlarda yasanan degisimler ve gelisimler
bircok sistemi etkiledigi gibi egitim sistemini de etkilemekte ve bunun sonucunda birgok degisimi
beraberinde getirmektedir. Egitim sisteminin {ilkelerin kalkinmasi i¢in gerekli diizeyde bilgi ve
becerilere sahip bireylerin yetistirilmesinde, teknolojik, ekonomik, sosyal ve kiiltiirel
devamliliklarinin saglanmasinda 6nemli islevi bulunmaktadir. Egitim sisteminin niteligi sistemin
gerekliliklerini etkin bir sekilde yerine getirebilecek nitelikli 6gretmenlere baghdir (Karadag, 2012).
Ogretmenlik, bireylerin ve toplumun yasam bicimini sekillendiren ve toplumlarin gelecegine yon
veren stratejik bir meslektir (Alkan, 2000). Egitim siSteminin temel taslar1 olan 6gretmenlerin
verimlilikleri, egitim-6gretim kalitesini direkt olarak etkilemektedir (Ergliin ve Avci, 2012).
Dolayisiyla gelecek nesilleri yetistirecek olan 6gretmen adaylarinin da nitelikli bir sekilde
yetistirilmesi gerekmektedir. Bu nedenle bu calismada 6gretmen adaylarinin 6gretmenlik meslegini
secme nedenleri, beklentileri ve Ogretmenlik programinin niteliginin artirilmasina yonelik

goriiglerinin belirlenmesi tizerinde ¢aligilmugtir.
Meslek Secimi ve Meslek Secimini Etkileyen Faktorler

Ogretmen adaylarinin sahip olmasi gereken niteliklerin artirilabilmesi igin dgretmen adaylarmin
meslegi tercih nedenleri ve meslekten beklentileri belirleyici rol oynamaktadir (Hacidmeroglu ve
Taskin, 2010; Tataroglu, Ozgen ve Alkan, 2011). Nitelikli 6gretmen olabilmek i¢in bireyin meslegini
bilingli olarak se¢mesi, meslegini sevmesi ve bireysel Ozellikleri ile 6gretmenlik mesleginin
gerektirdigi Ozellikler arasinda uyum olmasi gerekmektedir (Sara ve Kocabas, 2012). Bireylerin
kendi istek ve yeteneklerine uygun bir meslek se¢memesi durumunda, durumdan olumsuz
etkilenmesi ve mesleki doyumsuzluk yasamalari muhtemeldir (Kuzgun, 2008). Bu durum pek ¢ok

meslek dalinda oldugu gibi 6gretmenlik meslegi i¢in gecerlidir.

Yapilan caligmalar, bireyin 6gretmenlik meslegini se¢cmesinde igsel, digsal ve 6zgecil
giidiilerinin 6n plana ¢iktigim1 gostermektedir (Balyer ve Ozcan 2014; Moran, Kilpatrick, Abbot,
Dallat ve McClune, 2001; Thomson, Turner ve Nietfeld 2012). I¢sel giidiiler bireyin 6gretme istegi,
Ogretimin kendi i¢in anlami, konu hakkindaki bilgisi ve uzmanlhgiyla ilgili dogal yonlerdir. Dissal
giidiiler bireyin statiisii, maas1, tatilleri ve calisma kosullar1 gibi yonleri icerir. Ozgecil giidiiler ise
ogretmenligin degerli bir meslek olarak algilanmasi, bireyin 6gretmenlikte fark yaratma istegi ve
cocuklarin gelisimine katkida bulunma gibi istekleri igermektedir. Ogretmenlerin meslegi segme
nedeninin ig¢sel ve 6zgecil giidiiler oldugu tlkelerin gelismis tilkeler oldugu, dissal giidiilerin oldugu
iilkeler ise gelismekte olan iilkeler oldugu belirtilmektedir (Azman 2013; Low, Lim, Ch'ng ve Goh,
2011). Papanastasiou ve Papanastasiou (1997) ABD ve Kibris’ta ilkdgretim 6gretmen adaylari
lizerinde bir ¢alisma yiiriitmiistiir. Arastirma sonucunda ABD’de bulunan 6gretmen adaylarinin

meslegi secme nedenlerinin igsel, Kibris’ta ise dissal nedenlerin daha etkili oldugu sonucuna
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ulasilmistir. Boz ve Boz (2008) tarafindan yapilan calismada, kimya ve matematik 6gretmen

adaylarmin, 6gretmenlik meslegini segme nedenlerinin en biiyiik belirleyicisi olarak digsal faktorler
olarak belirlemistir. Bunu igsel ve 6zgecil glidiiler takip etmektedir. Bunun yani sira yapilan
arastirma sonuglari, bireyin 6gretmenlik meslegine yonelik sahip oldugu giidiilerinin, bu ti¢ kavramin
karisimindan olusmast gerektigi, bdylece 6gretmenlik mesleginde kalict olabilecegi sdylenmektedir

(Sinclair, 2008).
Ogretmen Beklentileri ve Nitelikleri

Ogretmen adaylar1 6gretmenlik mesleginin kendisine saglayacak pek cok durumu degerlendirerek,
belirli bir beklenti icinde mesleklerini se¢mis olabilirler. Yani hizmet 6ncesi donemde 6gretmenlik
meslegi ile ilgili zihinlerinde kurguladiklar beklentiler vardir (Gomleksiz, Kan ve Biger, 2010).
Meslegin secilmesiyle birlikle meslege iligkin beklentiler olusur (Uras ve Kunt, 2006). Bireylerin
mesleki olarak beklentilerinin karsilanmamasi i tatminin saglanmamasina neden olur. Bunun sonucu
olarak bireyler is ortamlarina ve yoneticilerine iligkin olumsuz tutum gelistirirler (Can ve Soyer,
2008). Bireylerin beklentilerinin karsilanmasi, onlarin moralleri, giidiilenmeleri ve is doyumlari
tizerinde olumlu etkileri bulunmaktadir. Giidiilenmis ve is doyumuna ulagmis bireylerin iste daha
caba gosterdigi ve basarili olma olasiliklarinin yiiksek oldugu belirtilmektedir (Uras ve Kunt, 2006).
Ogretmen adaylariin beklentilerinin karsilanabilmesi icin &gretmenlik programinin istenilen

diizeyde niteliginin artirilmasi gerektigi diigiiniilmektedir.

Ogretmen egitimi aday Ogretmenlerin sinifta, okulda veya farkli ortamlarda goérevlerini
verimli bir sekilde yerine getirebilmesi i¢in gereksinim duyulan bilgi, beceri, tutum ve davranislarla
donatilmak i¢in tasarlanan politikalar, uygulamalar, programlar ve ¢ok boyutlu 6gretim siireglerini
icermektedir. Ogretmen egitimi, o iilkede yetisen bireylerin gelecege hazirlanmas igin verilen degeri
yansitmaktadir. Bu nedenle her iilkenin egitim politikalarinda farkli uygulamalar goriilebilmektedir.
Bu nedenle giiniimiizde 6gretmen egitiminin niteliginin artirilmasi siireci tartismali bir konudur
(Oner ve Yilmaz, 2019). Diinyanin en basarili egitim sistemlerinde siirekli olarak dgretmenlerin
niteliginin artirilmasi iizerine odaklanilmistir. Ozellikle egitim politikalarinda, egitim &gretim
standardinin {ist seviyeye c¢ikarilmasina ve O&gretmenlerin niteliginin artirilmasina yonelik
uygulamalar siklikla goriilmektedir (Jamil, 2014). Bunun yam sira dgretmen adaylarinin nasil
secildigi, programa kabul edilen 6gretmen adaylarimin sahip olduklar1 6zellikler, hizmet 6ncesinde
aldiklart egitimler, ders veren Ogretim iyelerinin nitelikleri ve Ogretim-6gretim ortamlar1 da
ogretmenlerin niteliklerini dogrundan veya dolayli olarak etkilemektedir (Tunca, Alkin-Sahin, Oguz
ve Bahar-Giiner, 2015). Yapilan ¢alismalar incelendiginde, 6gretmenlerin niteliginin 6grenci basarisi
iizerinde Onemli etkilerinin oldugu sdylenebilir. Hattie (2009) tarafindan yapilan calismada
Ogretmenlerin niteliginin 6grencilerin okul basarisi tizerinde énemli bir belirleyici oldugu sonucuna
varilmistir. Benzer bir sekilde Camelia ve Elisabeta (2013) 6gretmenlerin hizmet 6ncesi donemde

aldiklar egitimin 6grenci basarisini olumlu olarak etkiledigini belirtmektedir.
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Bu ¢alisma kapsaminda ayrica 6gretmen adaylarinin ikinci bir tercih tercih yapma sanslari

olmast durumunda tercih edebilecekleri meslekler sorulmustur. Bu soru onlarin hangi meslegi
secmek istediklerinden ziyade sectikleri meslekten memnun olup olmama durumu hakkinda bilgi
edinmek amaciyla sorulmustur. Dolayisiyla bu durum 6gretmen adaylariin yaptiklari meslegi sevip
sevmemesi ile ilgilidir. Yildirim ve Oner (2016) yaptiklar1 calisma sonucunda etkili ve basarili
Ogretmen olabilmek i¢cin Ogretmenlerin meslegini sevmeleri gerektigini sonucuna ulagmislardir.
Dolayisyla 6gretmenlerin meslegini sevmesi, mesleginde basariya ulasabilmesi adina 6nemli bir

etkendir.

Ogretmen yetistirme uygulamalarinda ve 6gretmenlik meslegi ¢alisma kosullarinda siirekli
olarak degisiklikler yasanmaktadir. Bundan dolay1r 6gretmenlik yetistirme programlarinda egitim
goren 6gretmen adaylariin mesleklerine yonelik tutumlarinin belirlenmesi ve giincel arastirmalarin
yapilmas1 &nemlidir (Ustiiner, 2006). Egitim sisteminin devamliligim saglamak icin Ogretmen
yetistiren egitim fakiiltelerinde, &gretmen adaylarimin niteliklerinin artirilabilmesi ve bu yodnde
harekete gecilebilmesi adina onlarin meslegi se¢gme nedenleri ve meslekten beklentilerinin
belirlenmesi gerekli bir durumdur. Ogretmen adaylarmin bu konudaki diisiincelerinin ve
beklentilerinin derinlemesine incelenmesi, 0gretmen adaylarinin yeterligini artirabilmek adina
derslerine giren dgretim {iyelerine ve politika yapicilara faydali bilgiler saglayabilir. Sahin (2011),
toplumun gelecegini saglikli temeller iizerinde kurmak ve sekillendirmek igin &gretmenlerin her
acindan donanimli olarak yetistirilmesi gerektigini ve bunu saglamak igin ise 6gretmen adaylariin
gelecege yonelik umutlarinin canli tutmak gerektigini belirtmektedir. Bu agindan bakildiginda
gelecek nesilleri yetistirecek olan 6gretmen adaylarinin meslekten beklentilerinin belirlenmesi egitim
Ogretimin gelistirilmesine yonelik atilabilecek adimlar i¢in 6nemlidir. Ayrica 6gretmen adaylarinin
Ogretmenlik programinin niteliginin artirtlmasina yonelik goriiglerinin belirlenmesinin 6gretmenlik
yetistirme siirecinin, giincel beklentiler dogrultusunda yapilandirilmasi adina 6nemli katkilar
olabilecegi diisiiniilmektedir. Elde edilecek sonuglarin 6gretmen yetistirme siirecinin daha verimli ve
etkili olarak gerceklestirilmesine, 6gretmenlik programlarinin niteliginin artirilmasina, bu dogrultuda
program ile ilgili yapilacak planlamalar i¢in kaynak olusturabilecegi umulmaktadir. Bunun yani sira
elde edilecek sonuglarin aragtirmacilara ve uygulayicilara giincel bilgi saglamasi ve kaynak

olusturmasi agisindan 6nemli oldugu diistiniilmektedir.

Bu calismanin amaci, 6gretmen adaylarinin 6gretmenlik meslegini segme nedenlerinin,
ogretmenlik mesleginden beklentilerinin ve Ogretmenlik programinmin niteliginin artirtlmasina
yonelik gorislerinin belirlenmesidir.

Bu amag dogrultusunda asagidaki sorulara yanit aranmaktadir;
1. Ogretmen adaylarimin 6gretmenlik meslegini segmelerinde etkili olan unsurlara iliskin

gortisleri nelerdir?
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2. Ogretmen adaylarinin 6gretmenlik mesleginden beklentilerini belirleyen unsurlara iliskin

gorisleri nelerdir?

3. Ogretmen egitim programlarimin niteliginin artirilmas: konusunda neler yapilabilecegine
yonelik 6gretmen adaylarinin diistinceleri nelerdir?

4. Ogretmen adaylarimin ikinci bir tercih yapma sanslart olmasi durumunda, tercih
edebilecekleri meslekler nelerdir?

Ogretmen adaylarinin 6gretmenlik meslegini segmelerinde etkili olan unsurlara iliskin
gorlislerinin  belirlenmesindeki temel amag, Ogretmen adaylarinin  6gretmenlik meslegini
secmelerinde hangi motivasyon unsurlarinin etkili oldugunun ortaya cikarilmasidir. Ogretmen
adaylarmin 6gretmenlik mesleginden beklentilerini belirleyen unsurlara iliskin goriislerinin
belirlenmesindeki temel amag¢ 6gretmen adaylarmin hangi beklentiler igerisinde meslegi sectiginin
ortaya ¢ikarilmasidir. Ogretmenlik programmmn niteliginin ~ artirilmast  konusunda  neler
yapilabilecegine yonelik Ogretmen adaylarmin disiincelerinin  alinmasindaki temel amag
dgretmenlerin bu konu hakkindaki diisiincelerinin ortaya ¢ikariimasidir. Ogretmen adaylarmin ikinci
bir tercih yapma sanslar1 olmasi durumunda, tercih edebilecekleri meslekler nelerdir sorusundaki
temel amag ise 0gretmen adaylarinin 6gretmenlik meslegine yonelik motivasyonlan ile ilgilidir.
Meslegini igsel ve 6zgeci motivasyonlar dogrultusunda segcen 6gretmenlerin meslegini degistirmek

istememesi, digsal motivasyon ile secen 6gretmenlerin ise farkli bir meslek segmesi beklenmektedir.

Yontem

Arastirmanin bu boliimiinde, aragtirmanin modeli, katilimcilar, veri toplama araci ve verilerin analizi

sirast ile sunulmaktadir.
Arastirma Modeli

Arastirma nitel arastirma desenlerinden durum c¢alismasina uygun olarak yiirGtiilmistiir. Nitel
aragtirma, gozlemlenmek istenilen olgularin dogal ortaminda gdzlemlenerek, gézlem sonucunun
carpitilmadan, oldugu gibi biitiinciil sekilde ortaya koymayi amaglayan arastirma tiiriidiir (Y1ildirim,
1999). Durum ¢alismalar1 ise belirli bir durumun derinlemesine incelendigi ¢aligmalardir. Bu sayede
durumu ortaya ¢ikaran etkenler biitiinciil bir sekilde incelenerek sonuca ulasilir (Yildirim ve Simsek,
2013). Durum c¢alismalar1 belirlenen bir olaya veya duruma odaklanir. Daha sonra elde edilen
bulgular yogun bir sekilde incelenerek durum veya olay agiklanir (Merriam & Grenier, 2019). Bu
calismada da olusturulan arastirma sorularmin incelenmesi ve katilimc1 goriislerinin ortaya

¢ikarilmasi i¢in durum ¢alismasindan faydalanilmistir.
Katihmeilar

Bu arastirmanin katilimeilar1 2020-2021 egitim 6gretim yilinda egitim fakiiltesinde egitim goéren 23
ogretmen aday1 olusturmaktadir. Ogretmen adaylar1 sinif dgretmenligi, Tiirkge egitimi ve matematik

egitimi anabilim dalinda egitim gormektedirler. Katilimcilardan toplanan veriler kendisini tekrar
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etmeye basladig1 zaman veri toplama islemine son verilir (Creswell, 2013). Bu dogrultuda verilerin

tekrar etmeye kanaat getirildiginde veri toplama islemi sonlandirilmistir. Katilimcilar amach
ornekleme yontemlerinden kolay ulasilabilir 6rnekleme yontemi ile belirlenmistir. Bu 6rnekleme
yonteminde arastirmaya ulasilmasi daha kolay ve hizli olan katilimcilar dahil edilmektedir (Patton,
2005). Arastirma katilimcilarinin %52.2°si erkek (n=12), %47.8’i ise kadindir (n=11). Ayrica
katilimeilarin 9%26.1°1 1. smifta (n= 6), %21.7’si 2. smifta (n=5), %26.1°1 3. sinifta (n=6) sinifta ve
%26.1°1 4. smufta (n=6) egitim goérmektedir.

Veri Toplama Araci

Calismada veri toplama araci olarak aragtirmaci tarafindan olusturulan yar1 yapilandirilmis gériisme
formu kullanilmigtir. Yar1 yapilandirilmig goriisme formu dort sorudan olusmaktadir. Olusturulan
sorularin amaca ve dil kurallarina uygunlugunu degerlendirmek icin alaninda uzman 3 Kkisinin
goriistine bagvurulmustur (ikisi egitim bilimleri, biri dil bilimleri alanlarindan). Uzmanlardan alinan
doniitler sayesinde yar1 yapilandirilmis gériisme formuna son hali verilmistir. Boylece ¢alismanin ig
gecerliginin saglanmasi amaglanmigtir (Yildirim ve Simsek, 2013). Arastirmaci tarafindan hazirlanan
yar1 yapilandirilmig goriisme formunun amaca hizmet edip etmediginin belirlenmesi, uygulamaya
gecilmeden Once ¢ikabilecek sorunlarin onceden tespit edilmesi ve tahmin edilemeyen olumsuz
durumlarin belirlenmesi i¢in iki katilimer ile pilot uygulama yapilmistir. Uygulama sonucunda

verilen cevaplar degerlendirilerek asil uygulamaya gecilmistir.
Verilerin Toplanmasi ve Veri Analizi

Veriler 15 Mayis - 10 Haziran 2021 tarihleri arasinda toplanmigtir. Hazirlanan yar1 yapilandirilmis
goriisme formunda arastirmanin 6nemi, kapsami ve goriigme formunun nasil doldurulacagina iligkin
bilgiler verilmistir. Arastirmada goniilliiliik ilkesi dogrultusunda veriler toplanmistir. Toplanan
verileri ilk olarak Word belgesi olarak bilgisayara aktarilmis ve NVivo 10 nitel analiz program ile
“igerik analizi” yapilmustir. Icerik analizinde temel amac birbirine benzeyen ifadeleri belirli
kavramlar ve temalar dogrultusunda bir araya getirmek ve bu kavram ve temalar1 okuyucunun
anlayabilecegi sekilde yorumlamaktir (Yildinm & Simsek, 2013). Icerik analizi sonucunda her bir
arastirma sorusu i¢in ayri tablo olusturulmusgtur. Kategorilere ve alt kategorilere iliskin verilen 6rnek
ifadeler kodlama sistemi ile siralanmistir. Ornegin P1 kodlamasi birinci katilimciy1 ifade etmektedir.

Katilimcilar kategorilere veya alt kategorilere birden fazla goriis belirtmislerdir.

Nitel arastirma yontemlerinde uzman goriisii ve katilimer teyidi ile gecerligin
saglanabilecegi, teyit incelemesi ile de giivenirligin saglanabilecegi ifade edilmektedir (Yildirim ve
Simgek, 2013). Bu baglamda katilimcilardan toplanan veriler Word ortamina aktarildiktan sonra
katilimcilara tekrar ulasilmis, ifadeleri okumalari istenmis ve teyitleri alinmigtir. Bu islem sonucunda
calismanin gegerliginin saglanmasi amaglanmigtir. Calismanin giivenirliginin saglanmasi amaciyla

veriler egitim bilimleri alanindan bir kisi ve arastirmaci tarafindan ayr1 ayr1 incelenmistir ve temalar,
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kategoriler ve alt kategoriler olugturulmustur. Daha sonra elde edilen temalarin, kategorilerin ve alt

kategorilerin tutarliklart karsilastirilmigtir. Elde edilen temalar, 6gretmen adaylarimin dgretmenlik
meslegini segme motivasyonlari, 6gretmen adaylarinin 6gretmenlik mesleginden beklentilerini
belirleyen unsurlar olarak belirlenmistir. Ayrica Ogretmen egitim programlarmnin niteliginin
artirilmasina yonelik alt kategoriler elde edilmistir. Son olarak 6gretmen adaylarinin ikinci bir tercih

yapma sanslar1 olmasi durumunda tercih edebilecekleri meslekler incelenmistir.
Bulgular

Bu kisimda katilimcilardan toplanan veriler, arastirma sorulart1 dogrultusunda sirasiyla

incelenmektedir.
1- Ogretmen Adaylarimin Ogretmenlik Meslegini Secme Nedenlerine fliskin Céziimlemeler

Katilimcilarin - 6gretmenlik meslegini segme nedenlerine iligkin  goriislerinin  ¢éziimlenmesi
sonucunda Tablo 1 olusturulmustur. Ayrica katilimcilarin 6gretmenlik meslegini se¢gme nedenlerine

iliskin gortisleri, ilgili kategori altinda dogrudan alintilanarak 6rneklendirilmistir.

Tablo 1. Ogretmen Adaylarimin Ogretmenlik Meslegini Se¢me Nedenlerine Iliskin Tema ve

Kategoriler
Ana Tema Alt Tema Kategoriler Frekans

Rahat Calisma Ortami 16
Daha Fazla Tatil 12
Diizenli Gelir 10
Dissal Sebepler Saygin Bir Meslek Olmasi 8
Is Garantisi 7
Ogretmenlik Giris Puam 5
Ogretmen Tavsiye 3
Adaylarinin Insaliga Hizmet Etme 15
Meslek Ozgeci Sebepler Rol Model Olma 11
Secme Insanlarin Hayatina Dokunma 11
Motivasyonlari Hayat Boyu Ogrenme 10
Ogretmeyi Sevme 9
Iletisim Kurmay1 Sevme 6
i¢sel Sebepler Idealimdeki Meslek 5
Ogretmenlerin Ornek Olmast 5
Cocuklar1 Sevime 4
Okul Ortamin1 Sevme 2
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Tablo 1’de goriildiigi lizere 6gretmen adaylarinin meslek segme motivasyonlar1 ana temast

ve digsal sebepler, 6zgeci sebepler ve igsel sebepler alt temalar1 elde edilmistir. Olusturulan ana
tema, alt temalar ve bu alt temalara iliskin kategorilere ait ifadelere asagida yer verilmektedir.
Dugsal sebepler: Calisma gurubunda bulunan 6gretmen adaylarinin bir kismi 6gretmenligi se¢gme
nedenlerini digsal sebepler ile bagdastirmaktadir. Bu alt tema igerisinde yer alan kategorilere iliskin
katilimer goriisleri asagida drneklendirilmistir.
- Rahat calisma ortami: Ogretmen adaylarinin 6gretmenlik meslegini segme nedenlerine iliskin en
fazla yiiklemenin “rahat ¢alisma ortami1” kategorisine yapildigi tespit edilmistir. Diger bir ifade ile
ogretmen adaylari, 6gretmenlik meslegini, rahat ¢alisma ortaminin bulunmasindan dolay1 tercih
etmektedirler. Bu kategoriye iliskin bazi goriisler asagida drneklendirilmistir.
“...diger bir¢ok meslek ile kiyaslandiginda okuldaki calisma ortaminin rahat ve temiz olmasi
onemli bir etken. Ayrica okulda ¢alisacagim kisiler belirli bir egitime diizeyine sahip olan
kisiler olacak. Bundan dolay iletisim kurmanin da rahat olacagi rahat bir ortam olacak...
(P2)”
“...okul ortami ¢alismak icin rahat. Bize diisen bu rahat ortamda o68renciler igin ne
yapacagimiz konuSunda ¢alismak...(P7)”
“...08retmenligin rahat bir ortamda yapilmasi benim i¢in tercih sebebi oldu. Bu durum
ogretmenlerin sadece igine odaklanmasin saghyor... (P15)”
- Daha fazla tatil: Ogretmen adaylar tarafindan yiiklemenin en fazla oldugu Kategorilerden birisi
“daha fazla tatil” kategorisidir. Ogretmen adaylar1, dgretmenlik mesleginin daha fazla tatili oldugu
icin tercih etmektedirler. Bu kategoriye referans olabilecek bazi goriisler asagida sunulmaktadir.
“...0gretmenlik mesleginin diger mesleklere gore daha fazla tatili var. Yazin daha uzun tatil
yapabilirim. Kendime daha fazla zaman aywabilivim. Bu durum ogretmenligi diger
mesleklere gire daha ¢ekici kiliyor ... Ogretmenlik mesleginin secmemdeki etkenlerden birisi
fazla tatili olmasi... (P3)”
“...en fazla tatil yapan meslek ogretmenlik. Bundan dolayi fazla yorulmadan para
kazanabilirim. Ayrica ailemle daha fazla ilgilenebilivim... (P11)”
- Diizenli gelir: Katilimcilarin gorisleri dogrultusunda elde edilen diger bir kategori ise “diizenli
gelir” kategorisidir. Diger bir ifadeyle katilimcilar 6gretmenlik meslegini diizenli gelire sahip olmak
icin segmektedir. Bu kategoriye referans olabilecek katilimci goriisii asagidaki gibidir.
“...diizenli olarak maasim yatar, gelecek planlarimi maasima goére planlayabilirim. Bu
durum meslegin ¢ekici olmasinin ve tercih etmemdeki nedenlerden birisi. (P13)”
- Saygn bir meslek olmasi: Katilimci gurupta yer alan 6nemli bir kesim tarafindan ifade edilen diger
bir kategori “saygin bir meslek olmasi” dir. Diger bir ifade ile dgretmen adaylari 6gretmenlik
meslegini saygin bir meslek oldugu igin tercih etmektedir. Ilgili kategoriyi “...6gretmenlik toplum
tarafindan saygi gosterilen bir meslektir. Neticede iilkenin geleceginde dgretmenler s6z sahibidir...

(P5) 7 goriisii temsil etmektedir.
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- Is garantisi: Katilimce1 goriisleri dogrultusunda elde edilen diger bir kategori ise “is garantisi” “dir.

Farkli bir ifade ile 6gretmen adaylar1 6gretmenlik meslegini is garantisi oldugu i¢in secmektedir. Bu
kategoriye iliskin “...0gretmenlige atandiktan sonra garanti bir meslek. Devamli olarak
calisabilecegim bir meslek. Emekli olana kadar c¢aligabilirim... (P17)” goriisii 6rnek olarak
verilebilir.
- Ogretmenlik girig puani: Nitel analiz sonucunda elde edilen diger bir kategori “6gretmenlik giris
puanr” Kategorisidir. Ogretmen adaylarinin bir kismi smav puanlarinin dgretmenlik giris puanina
yettigi igin bu meslegi sectiklerini belirtmektedir. Bu kategoriye referans olabilecek goriislerden
bazilar1 asagida 6rneklendirilmistir.
“puanim ancak ogretmenlik programina yetiyordu. Bundan dolayr ogretmenlik meslegini
sectim. Yiiksek puan alsaydim biiyiik bir ihtimalle bagka boliimii tercih edecektim (P18)”
“puanim yettigi icin ogretmenlik meslegini segtim. Benim i¢in ozel bir sebebi yok. (P19)”
- Tavsiye: Ogretmenlik mesleginin secilmesi noktasinda bir kisinin goriisii dogrultusunda “tavsiye”
kategorisi elde edilmistir. Ogretmen adaylar &gretmenlik meslegini tavsiye sonucunda sectigini
ifade etmektedir. Bu kategoriyi “...yakin ¢evremdeki tamidiklarimin ve akrabalarimin birgogu
ogretmenlik yapiyor. Onlarla konustugumda benim i¢in en uygun meslegin 6gretmenlik oldugu
soyliiyorlardi. Ogretmenlik mesleginin pozitif yonlerini bana yillarca anlattilar. Ogretmenlik
meslegini kii¢iikligimden beri aklima kazidilar... (P23) ” ifadesi agiklamaktadir.
Ozgeci sebepler: Calisma gurubunda bulunan 6gretmen adaylarmin bir kismi 6gretmenligi se¢me
nedenlerini 6zgecil sebepler ile bagdastirmaktadir. Bu alt tema igerisinde yer alan kategorilere iligkin
katilimer goriisleri asagida 6rneklendirilmistir.
- Insanliga hizmet etme: Ogretmen adaylarinin goriisleri incelendiginde en fazla yiiklemenin
“insanliga hizmet etme” kategorisine yapildigi goriilmektedir. Yani 6gretmen adaylart insanliga
hizmet etmek icin Ogretmenlik meslegini tercih ettikleri sOylenebilir. Bu kategoriye referans
olabilecek bazi goriisler asagida drneklendirilmistir.
“...0grencilerin yetistirilmesi ¢ok onemli bir husustur. Gelecegin oOgretmenleri, bilim
adamlar, yoneticileri yetistirdigimiz ogrenciler arasindan ¢ikacak. Bu kisilerinde insanligin
gelisimi adina énemli katkilart bulunacaktr... (P16)”
“...08retmen olursam kendimi hayat boyu gelistirmeyi ve ogrencileri en iyi sekilde egitmeyi
hayal ediyorum. Yani donamimli bireyler yetistirmek en énemli hayalim. Egitime katkida
bulunup daha iyi seviyelere gelmesi icin 6gretmenlik meslegini tercih ettim... (P9)”
- Rol model olma: Ogretmen adaylarmin gériislerine gore 6gretmenlik meslegini segme nedenlerine
iligkin olarak “rol model olma” kategorisi elde edilmistir. Farkli bir ifade ile 6gretmen adaylar
ogrencilere ve ¢evresindekilere rol model olabilmek igin 6gretmenlik meslegini tercih etmektedir. Bu

kategoriye referans olabilecek goriislerden ikisine asagida yer verilmistir.
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“...08retmenlerimin bana rol model olmast sayesinde ben bu meslegi se¢tim. Ben de

ogrencilerime ve ¢evremdekilere rol model olmak istiyorum. Ogretmenlik mesleginin
prestijini yiikseltebilmek icin meslege uygun bir sekilde davranmam gerekiyor ...(P4)”
“...cevremde ogretmenler rol model olarak gosterilir. Herkes bir konu hakkinda fikir almak
istiyorsa ogretmen tamtigina sorar. Bundan dolayi herkesin dgretmenlere bakis agist
farklidir. Bu yiizden ben de 6gretmenligi tercih ettim (P1)”
- Insanlarin hayatina dokunma: Katilimcilar tarafindan goriis bildirilen kategorilerden birisi de
“insanlarin hayatma dokunma” ‘dir. Ogretmen adaylar1 Ogrencilerin hayatma dokunmak igin
ogretmenlik meslegini tercih etmektedir. Bu kategoriye referans olabilecek goriisler asagida
orneklendirilmistir.
“...gelecekte o6gretmen, doktor, miihendis olacak ogrencilerin hayatinda bir iz birakmak,
onlarin yetismesine katkida bulunmak icin égretmenlik meslegini tercih ettim... (P16)”
“...hayatvin bir boliimiinde insanlarin yanminda olmamin, onlara yardim etmenin, onlarla
ilgilenmenin ¢ok giizel bir duygu oldugunu diigiiniiyorum... (P10)”
I¢sel sebepler: Calisma gurubunda bulunan 6gretmen adaylarmm bir kismi 6gretmenligi segme
nedenlerini igsel sebepler ile bagdastirmaktadir. Bu alt tema igerisinde yer alan kategorilere iligskin
katilimei goriisleri asagida 6rneklendirilmistir.
- Hayat boyu égrenme: Icerik analizi sonucunda en fazla atif yapilan kategorilerden birisinin “hayat
boyu 6grenme” oldugu tespit edilmistir. Bu baglamda katilimcilar 6gretmenlik meslegini hayat boyu
ogrenme faktoriinden dolay1 se¢mislerdir. Bu kategoriye referans olan goriislerden ikisi asagida
orneklendirilmistir.
“...cagin gerisinde kalmak istemiyorum, bu yiizden kendimi gelistirmem ve yeni seyler
ogrenmem gerekiyor. Bu yiizden Ogretmenlik mesleginin tam olarak bana uygun
olabilecegini diisiindiim. Kendimi ve dgrencilerimi gelecege iyi hazirlamam gereKiyor...
(P14)”
“stirekli gelisim odakl bir kisiligim var. Yeniligi ve yeni seyleri seviyorum. Ogretmenlik de
suirekli arastirmayt ve gelismeyi icerisinde barindirryor. Benim igin uygun bir meslek...(P9)”
- Ogretmeyi sevme: Katilhmcilar tarafindan dgretmenlik meslegini segme nedenleri arasinda elde
edilen diger bir kategori “6gretmeyi sevme” kategorisidir. Ogretmen adaylar1 6gretmeyi sevdikleri
icin 6gretmenlik meslegini tercih etmektedir. Bu kategoriye referans olan goriislerden bazilari su
sekildedir.
“ogrendigim  seyleri  etrafimdakilere  Ogretmeyi ¢ok  seviyorum. Ogretme isini
gergeklestirirken kendiligimden konsantre oluyorum ve bu igin sonunda mutlu oluyorum. Bir
seyleri ogrenme ve onlari ogretmen benim igin ideal bir durum... (P5)”
“...stirekli olarak bir seyler okUyup, o6greniyorum. Bu ogrendiklerim kendimde sakli
kalmasimin kimseye bir faydasi olacagini diisiinmiiyorum. Ogrettiklerimi baska kisilere ve

ogrencilere ogretmek bana mutluluk veriyor... (P17)”
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- Iletisim kurmayt sevme: Katilimcilarin 6nemli bir kismimin goriisleri dogrultusunda “iletisim

kurmay1 sevme” Kategorisi elde edilmistir. Diger bir ifade ile 6gretmen adaylari 6gretmenlik
meslegini iletisim kurmay1 sevdikleri i¢in tercih etmektedirler. Bu kategoriyi “...insanlarla iletisim
kurmay1 seviyorum. Iletisim yoniimiin kuvvetli oldugunu diisiiniiyorum. Ogretmenlik meslegi de
siirekli olarak iletisim gerektiriyor. Bundan dolay1 6gretmenlik mesleginde basarili olabilecegimi
diisiiniiyorum (P5)” goriisii temsil etmektedir.

- Idealimdeki meslek: Katihimcilarm ifadeleri dogrultusunda elde edilen kategorilerden birisi de
“idealimdeki meslek” dir. Bu kategoriyi *“ ¢ocuklugumdan beri hep 6gretmen olmak istedim. Neyden
etkilendim tam olarak bilmiyorum ama &gretmenlik benim hep idealimdeki meslek oldu... (P6)”
goriisti 6rneklendirmektedir.

- Ogretmenlerimin ornek olmasi: Ofretmen adaylarinin goriislerine gore “Ggretmenlerin drnek
olmas1” kategorisi elde edilmistir. Ogretmen adaylar1, 6gretmenlerinin kendilerine érnek olmalarinin

13

ogretmen secimlerinde etkili oldugunu belirtmektedir. Bu kategoriyi “...egitim hayatim boyunca
bir¢ok 6gretmenim oldu. Bu 6gretmenler arasinda gerek davraniglariyla gerekse iletisim sekli ile beni
destekleyen ve bu meslegi sevdiren d6gretmenlerim oldu. Onlar sayesinde 6gretmen olmanin benim
icin daha uygun olabilecegini diisiindiim (P4)” ifadesi 6rneklendirmektedir.

- Cocuklart sevme: Verilerin analizi sonucunda elde edilen diger bir kategori ise “gocuklar1 sevme”
dir. Bu kategoriye “...cocuklarla ilgilenmek her zaman benim icin eglenceli bir is olmustur.
Cocuklarla ilgilenirken resmen ben de cocuk olabiliyorum. Onlarin seviyesine inip onlarin
diistindiigii gibi disiiniiyorum. Onlarla ilgilenmeyi seviyorum... (P10)” gorlisii ornek olarak
gosterilebilir.

- Okul ortamim sevme: Ogretmenlerin meslek segme motivasyonlarina yonelik son kategori ise
“okul ortamimi sevme” ‘dir. Yani Ogretmen adaylar1 okul ortamini sevdikleri i¢in O6gretmenlik

133

meslegini tercih etmektedir. Bu kategori igin belirtilen gortisleri “...okuldaki 6grenme ortami
yillarca igerisinden bulundugumuz bir ortam. Bu ortam bana huzur veriyor. Kendimi okul ortaminda
daha verimli hissediyorum. Bu ortamda daha faydali olabilecegimi diisiiniiyorum... (P14)” goriisii

ornek olarak verilebilir.
2- Ogretmen Adaylarinin Ogretmenlik Mesleginden Beklentilerine iliskin Coziimlemeler

Ogretmen adaylarinin gretmenlik mesleginden beklentilerine iliskin bir ana tema ve iic alt tema
olusturulmustur. Alt temalar mesleki beklenti, sosyal beklenti ve ekonomik beklenti olarak
isimlendirilmistir. Tablo 2’de goriildiigi gibi en fazla mesleki beklentiler alt temasina, ikinci olarak
sosyal beklentiler alt temasina ve son olarak ekonomik beklentiler alt temasina atif yapilmustir.

Ayrica alt temalara iliskin kategoriler olusturulmustur.
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Tablo 2. Ogretmenlik Mesleginden Beklentilere Iliskin Tema ve Kategoriler

Ana Tema Alt Tema Kategoriler Frekans
Mesleki Gelisim 17
Calisma Ortami 17
Mesleki Beklentiler Akademik Ilerleme 14
Donanimli Gengler Yetistirme 9
Meslekten )
Meslegi Sevme 8
Gelecek
o Gelecegi Sekillendirme 12
Beklentisi )
Sosyal Beklentiler Sosyal Statii 10
Saghkl Iletisim 6
Maas Beklentisi 6

Ekonomik Beklentiler .
Ek Indirimler 3

Tablo 2’de goriildiigii tizere meslekten gelecek beklentisi ana temasi ve mesleki beklentiler,
sosyal beklentiler ve ekonomik beklentiler alt temalar1 elde edilmistir. Olusturulan ana tema, alt
temalar ve bu alt temalara iliskin kategorilere ait ifadelere asagida yer verilmektedir.

Mesleki beklentiler: Calisma gurubunda bulunan 6gretmen adaylarinin biiyiik bir ¢ogunlugunun
ogretmenlik mesleginden mesleki olarak beklentileri oldugu sonucuna ulasilmaktadir. Bu alt tema
icerisinde yer alan kategorilere iliskin belirtilen bazi1 goriisler agagida 6rneklendirilmistir.

- Mesleki geligim: Ogretmen adaylarmin gretmenlik mesleginden beklentilerine iliskin en fazla
yiiklemenin “mesleki gelisim” kategorisine yapildigi tespit edilmigtir. Ogretmen adaylari
ogretmenlik mesleginde mesleki olarak kendilerini gelistirme beklentisi igerisindedir. Bu kategoriye
iligkin katilimer goriiglerinin bazilar1 asagida sunulmaktadir.

“ogretmenlik meslegine atandiktan sonra alamimda kendimi gelistirmek ve yetkin bir

ogretmen olmak istiyorum. Beklentilerimin basinda kendi gelisimin  saglanmasi

gelmektedir... (P9)”

“...08rencilere dgretecegim konulara hakim olmam gerekiyor. Bundan dolayr bu konular

derinlemesine ogrenip kendimi gelistirmek beklentilerimin basinda geliyor. Meslegimin ilk

yillarindan baglayarak siirekli kendimi gelistirmek i¢in ¢alisacagim... (P14)”

“ogrencilere faydali olabilmem icin ve onlarin gelisiminin tam olarak saglanmasi igin

kendimi alamimda yetistirmem gerekiyor. Ayrica degisen diinyada kendimi siirekli yenilemem

gerekiyor. Bilgi siirekli degistigi icin yeni bilgiler elde edilmesi onemlidir... (P7)”
- Calisma ortami: Katilimcilar tarafindan en fazla yiikleme yapilan kategorilerden ikincisi “calisma
ortam1” kategorisidir. Katilimcilarin okullarda ¢alisma ortamina yonelik beklentileri bulunmaktadir.

Bu kategoriye referans olabilecek katilimer goriisleri asagidaki gibidir.
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“okulda ¢alisma ortamimin huzurlu olmasini bekliyorum. Ogretmenlerin beklentilerini

karsilayacak olumlu bir okul ortami 6gretmenlerin ve ogrencilerin faydasina olacaktir...
(P14)”

“calistigim ortamin destekleyici bir iklime sahip olmasi gerekiyor. Herkesin birbirine
yardimct oldugu bir ortamda ¢alismak daha verimli bir egitimin gergeklesmesini saglar.
Verimli bir ortama sahip okulda ¢alismak istiyorum... (P6)”

- Akademik ilerleme: Ogretmen adaylarinin énemli bir kismmin “akademik ilerleme” kategorisine
atif yaptigi sonucuna ulasilmistir. Ogretmen adaylarmin 6gretmenlikte akademik olarak ilerleme
beklentileri bulunmaktadir. Bu kategoriyi “6gretmen olduktan sonra akademik olarak ilerlemek
istiyorum. Okul yoOnetiminde goérev almak istiyorum. Okul miidiirliigii tecriibesini yasamak
istiyorum... (P17)” goriisii temsil etmektedir.

- Donamimlt égrenciler yetistirme: Katilimcilarin belirttikleri goriisler dogrultusunda “donanimli
ogrenciler yetistirme” kategorisi elde edilmistir. Bu kategoriyi “...0grencilerin mezun olurken
donaniml bir sekilde mezun olmasi gerekiyor. Bunun saglanabilmesi i¢in gerekli olan kazanimlarin
ogrencilere kazandirilmas: gerekiyor. Gerekli becerileri kazanmig sekilde mezun olmalar1 en biiyiik
beklentim... (P10)” goriisii 6rneklendirmektedir.

- Meslegi sevme: Igerik analizi sonucunda elde edilen diger kategori ise “meslegi sevme” ‘dir. Bu
kategoriye “...meslegi isteyerek se¢medim, bundan dolay: ileride meslegi sevip en iyi sekilde
gerekliliklerini yerine getirmek istiyorum... (P23)” goriisii 6rnek olarak verilebilir.

Sosyal beklentiler: Ogretmen adaylarmin bir kismmin &gretmenlik mesleginden sosyal
beklentilerinin oldugu sonucuna ulasilmistir. Bu alt tema igerisinde bulunan kategorilere iligkin bazi
ifadeler agagida 6rneklendirilmektedir.

- Gelecegi sekillendirme: Ogretmen adaylarimn goriisleri dogrultsusunda “gelecegi sekillendirme”
kategorisi elde edilmistir. Bu durumda o6gretmen adaylarimin gelecegi sekillendirme beklentisi
icerisinde olduklar1 sdylenebilir. Bu kategoriye referans olabilecek goriislerden bazilar1 asagidaki
gibidir.

“...tilkenin geleceginde soz sahibi olacak genclerin yetistirilmesi ve niteliklerinin
artirilmasinda gorev almak giizel olur diye diistiniiyorum. Geglerin yetistirilmesine katkida
bulunmak en biiyiik beklentim... (P15)”

“ogrencilerin ve toplumun beklentilerini karsilamak kendi beklentilerim ile ortiismektedir ...
(P13)”

- Sosyal statii: Yapilan analiz sonucunda “sosyal statii” kategorisi elde edilmistir. Ogretmen adaylar
ogretmenlik mesleginden kendilerine sosyal statii kazandirmasimi beklemektedir. Bu kategoriye
referans olabilecek goriislerden bazilarina asagida yer verilmektedir.

“...08retmenlik mesleginin saygin bit meslek oldugunu diisiiniiyorum. Ileride toplum

icerisine girdigimde saygin bir kisilik olarak gosterilebilecegimi hayal ediyorum...(P10)”
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“Ogretmenligin sorumluluklar diger mesleklerden fazladir. Bu da ogretmenlik mesleginin

biitiin toplum iizerindeki etkisinden kaynaklamr. Ogretmenligin sosyal yasamda bana deger
katacagim diistiniiyorum... (P14)”
- Saghkl iletisim: igerik analizi sonucunda elde edilen kategorilerden birisi de “saglikl iletisim”
‘dir. Bu kategoriye “...ozellikle okul ortaminda saglikli iletisim kurabilecegim bir ortamin olmasi
beklentilerimden birisidir. Herkesin kendini rahat ve 6zgiir ifade edebilmesi anlagsmazliklar ¢ozer...
(P16)” goriisii 6rnek olarak gosterilebilir.
Ekonomik beklentiler: Arastirma katilimcilarinin az bir kismi 6gretmenlik mesleginden ekonomik
beklentilerinin oldugunu ifade etmektedir. Bu alt tema dogrultusunda olusturulan kategorilere iligskin
ornek ifadeler asagida orneklendirilmistir.
- Maas beklentisi: Ogretmen adaylarinin ifadeleri sonucunda “maas beklentisi” kategorisi elde
edilmistir. Ilgili kategoriye iliskin ortaya konulan goriisleri “...hem kendim hem de ailemin rahat bir
yasant1 siirebilmesi igin diizenli bir maas almam gerekiyor. Ogretmenlik meslegi diizenli maas
almamda bir arag olabilir... (P23)” ifadesi temsil etmektedir.
- Ek indirimler: Ogretmen adaylarmin &gretmenlik mesleginden beklentilerinden birisi ise “ek
indirimler” ‘dir. Bu kategoriyi “...0gretmenler i¢in tesvik edici ek indirimler saglanmasi
beklentisindeyim. Ozellikle kitap, bilgisayar gibi bircok iiriinlerde ek indirim saglanmasi

Ogretmenleri daha ¢ok motive edebilir... (P22)” goriisii 6rneklendirmektedir.

3- Ogretmen Adaylarinin Ogretmen Egitim Programlarimin Niteliginin Artirilmasina

Yonelik Goriislerine iliskin Coziimlemeler

Arastirma katilimcilarinin 6gretmen egitim programlarinin niteliginin artirilmasina yonelik goriisleri
sonucunda Tablo 3 olusturulmustur. Tablo 3’de Ogretmen adaylarmin ogretmen egitim
programlarinin niteliginin artirllmasina yonelik goriisleri dogrultusunda olusturulan kategori ve alt

kategoriler verilmektedir.

Tablo 3. Ogretmen Egitim Programlarinin Niteliginin Artirlmasina Yonelik Kategori ve Alt

Kategoriler
Kategori Alt Kategoriler Frekans

Ogretim Yontemi Degistirilmeli 16
Girig Sartlar1 Diizenlenmeli 12
Ogretmenlik Egitim Ogrenci Sayis1 Azaltilmali 9
Programlarimin Tecriibeli Ogretim Elemant 7
Niteliginin Artirilmasi Etkili Iletisim 6
Yeterli Destek 4
Fiziki Imkanlar 2
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Tablo 3’de goriildiigii lizere “6gretim yontemi degistirilmeli”, “giris sartlar1 diizenlenmeli”, “6grenci
sayis1 azaltilmali”, “tecriibeli 6gretim eleman1”, “etkili iletisim”, “yeterli destek™ ve “fiziki imkanlar”
alt kategorileri elde edilmistir.
Ogretim yontemi degistirilmeli: Ogretmen egitim programlarinin niteliginin artirilmasina iliskin elde
edilen alt kategoriler arasindan en fazla yiiklemenin “6gretim yontemi degistirilmeli” alt kategorisine
yapildigi sonucuna ulagilmistir. Katilimcilar 6gretmen egitim programlarmin niteliginin artirilmasi
icin Ogretim yonteminin degistirilmesi gerektigini disiinmektedir. Bu alt kategoriye referans
olabilecek goriiglerin bazilarina asagida yer verilmektedir.
“derslerin ¢ogunlugu teorik olarak isleniyor. Pratik olarak islenmesi ile oOgretmen
adaylarmmin  daha fazla tecriibe kazanabilecegini ve niteliklerinin  artabilecegini
diigtiniiyorum...(P3)”
“...uygulamali derslerin sayisvun artirilmasiyla  hi¢ degilse yaparak yasayarak
ogrenebiliriz. Bu da amaca uygun 6gretmen yetigsmesine yardimct olur...(P7)”
“bazi ogretmenler derste bazi 6gretim yontem ve tekniklerini anlatiyor ama o teknikleri
yasayarak ogrenemedikten sonra bir anlami kalmiyor agikgasi. Meslege atandigimizda daha
verimli ¢alisabilmemiz igin tiniversitede tecriibe kazanmamiz gerek... (P12)”
Giris sartlart diizenlenmeli: Ogretmen egitim programlarmin niteliginin artirilmasina iliskin elde
edilen goriisler dogrultusunda “giris sartlar1 diizenlenmeli” alt kategorisi elde edilmistir. Asagida yer
alan gortsler bu alt kategoriyi 6rneklendirmektedir.
“6gretmenligi herkesin yapabilecegi bir meslek olarak gérmiiyorum. Ogretmen olabilmek
icin bireyin sahip oldugu kisilik ozellikleri cok énemli. Ogretmenlige giris icin ¢ok asamali
bir giris sisteminin yaptlmast daha niteligi artirir...(P10)”
“ogretmenlik ozel bir meslek. Belirli kriterlere sahip olmaniz gerekmektedir. Iletisim
becerinizin gii¢lii olmasi gerekir. Kendinizi iyi ifade etmeniz gerekir. Sabirli olmaniz gerekir.
Ogretmenlik segiminde bu kriterlerin de dikkate alinarak yeni degerlendirme sistemi
getirilmeli... (P16)”
Ogrenci sayist azaltilmali: Ogretmen egitim programlarimin niteliginin artirilmasi amactyla toplanan
veriler sonucunda “6grenci sayisi azaltilmali” Kategorisi elde edilmistir. Bu kategoriye “6grenci
sayisinin azaltilmasi ile daha verimli ve etkili egitim gerceklestirilebilir. Bu sayede dgretmenler
ogrencilerle bire bir ilgilenebilir ve onlarin gelisimini takip edebilir (P15)” goriisii 6rnek olarak
gosterilebilir.
Tecriibeli oOgretim elemani: Arastirmaya katilan Ogretmen adaylarimin bir kisminin  goriisii
dogrultusunda “tecriibeli 6gretim elemani1” Kategorisi elde edilmistir. Katilimcilar tecriibeli 6gretim
elemant yetistirilmesiyle 6gretmen egitim programlarinin niteliginin artabilecegini ifade etmektedir.
Bu kategoriye referans olabilecek goriis “...daha tecriibeli 6gretim elemanlarinin ders vermesi ile
niteligin artirilmasi saglanabilir. Tecriibesiz 6gretim elemanlarinin yetistirilebilmesi amaciyla daha

onemsiz derslerde gorev almasi saglanabilir... (P17)” seklindedir.
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Etkili iletisim: Ogretmen adaylarinin bazilari etkili iletisimin 6Zretmen egitim programlarmin

niteligini artirabilecegini belirtmektedir. Bu Kkategoriye iligkin “lniversite hocalar1 ve 6grenciler
arasindaki iletisimin kalitesi niteligi kesinlikle artirir. Bazi hocalar dersini anlatiyor ve gidiyor, gerisi
onlari ilgilendirmiyor gibi tavir sergiliyor. Hocalarin etkili iletisim kurmasi gerekiyor... (P5)” goriisii
ornek olarak verilebilir.

Yeterli destek: Arastirma katilimcilarin goriisleri dogrultusunda 6gretmen adaylarina yeterli destek
saglanmast durumunda Ogretmen egitim programlarinin  kalitesinin  artirilabilecegi ifade
edilmektedir. Katilimcilardan birisi “6gretmen adaylarina maddi manevi destek sunulmasi
gerekmektedir. Devletin saglayacag1 destek ve tesvikler 6grenim kalitesini artirabilir. Ogrencilerin
kendi basina asamayacagi sikintilar1 olabiliyor. Bunlarin ¢6ziimii i¢in destek saglanmasi 6gretmen
adaylarinin motivasyonunu artirir. ..(P6)”goriisiinii ileri stirmistiir.

Fiziki imkéanlar: Ogretmen adaylariin ifadeleri dogrultusunda elde edilen diger bir kategori ise
“fiziki imkanlar” Kategorisidir. Ogretmen adaylar1 6gretmen egitim programlarinm niteliginin
artirilabilmesi i¢in fiziki imkanlarin saglanabilmesi gerektigini belirtmektedir. Bu kategoriye iliskin
“Ogretmen adaylarmin fiziki olarak imkénlarinin yeterli olmasi gerekmektedir. Egitim &gretimde
kullanabilecegi biitiin yontem ve teknikler igin somut imkanlarin saglanmasi gerekir. Ayrica sosyal
imkanlarin da saglanmasi 6gretmen adaymin kendisini bir biitiin olarak gelistirmesine yardimci

olur...(P13)” goriisii 6rnek olarak verilebilir.

4- Ogretmen Adaylarimin ikinci Bir Tercih Yapma Sanslari Olmas1 Durumunda Tercih

Edebilecekleri Meslege Yonelik Goriislerine iliskin Coziimlemeler

Katilimeilarin ikinci bir tercih yapma sanslari olmasi durumunda tercih edebilecekleri meslege
yonelik gorisleri dogrultusunda Tablo 4 olusturulmustur. Ayrica katilimcilarin ikinci bir tercih
yapma sanslari olmasi durumunda tercih edebilecekleri meslege yonelik goriisleri Tablo 4’de

gosterilmektedir.

Tablo 4. Ogretmen Adaylarimin Ikinci Bir Tercih Yapma Sanslari Olmas: Durumunda Tercih

Edebilecekleri Meslege Iliskin Goriiser

Meslekler Frekans

Ogretmenlik 17
Avukat

Sahne Sanatlar1
Gemicilik

Bilgisayar Miihendisligi
Mimarlik

e )




M.Y. Kalig/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 56, 35-65, 2022 51

Ogretmen adaylar1 ikinci bir tercih yapma sanslar1 olmas1 durumunda tercih edebilecekleri meslege
iligkin “yeniden 6gretmenlik”, “avukat”, “sahne sanatlar1”, “gemicilik”, “bilgisayar miihendisligi” ve
“mimarlik” mesleklerinin bildirmislerdir.
Ogretmenlik: Ogretmen adaylarinin ikinci bir tercih yapma sanslari olmasi durumunda tercih
edebilecekleri meslege iliskin goriisleri dogrultusunda en fazla ifade “6gretmenlik” dir. Ogretmen
adaylarmin ¢ogunlugu tekrar 6gretmenlik meslegini segeceklerini belirtmistir. Bu ifadeye referans
olabilecek goriislerden bazilarina asagida yer verilmektedir.

“ogretmenlik tercihimden vazgececegimi diisiinmiiyorum. Ogretmenligi kiiiikliikten beri

istiyordum. Idealimdeki meslegi sectim zaten... (P6)”

“cocuklaria iletisimin hep iyi olmustur. Budan dolayi ¢cocuklarla ilgilenmek benim icin hep

eglenceli oldu. Bundan dolayr ogretmenlik tercihimden vazge¢mem...(P10)”

“...kendimi siirekli olarak gelistirmeyi amacliyorum. Ogretmenlik mesleginin bunun icin

uygun bir meslek olduguna inamyorum. Bu yiizden biiyiik ihtimal  tercihim

degismezdi...(P14)”
Bunun yam sira diger dgretmen adylarinin tercihleri ise “avukat” (P18), “sahne sanatlar1” (P19),
“gemicilik” (P21), “bilgisayar mithendisiligi” (P22) ve “mimarlik” (P23) olmustur. Katilimcilarin
ogretmenlik meslegine yo6nelik motivasyonlarinin yiiksek diizeyde oldugu soéylenebilir. Ciinkii
katilimeilari biiyiik bir ¢ogunlugu ikinci segenek olarak da 6gretmenlik meslegini secebileceklerinin
belirtmiglerdir. Bunun yanmi siwra  (P18), (P19), (P21), (P22) ve (P23) farkli meslekleri
secebileceklerini belirtmektedir. Calismada elde edilen kategorilere ait goriisler incelendiginde bu
Ogretmen adaylarinin bazilarinin 6gretmenlik meslegini digsal motivasyon ile tercih ettigi [(P18),
(P19), (P21), (P23)] bir Ogretmen adaymin ise Ogretmenlikten maas beklentisi oldugu (P22)
sOylenebilir. Sonug¢ olarak digsal motivasyon ile Ogretmenlik meslegini tercih eden Ogretmen

adaylarinin, 6gretmenlik meslegine gére motivasyonlarinin diigiik oldugu sonucuna ulagilabilir.
Tartisma ve Sonu¢

Bu arastirmada Ogretmen adaylarmin oOgretmenlik meslegini secme nedenleri, 6gretmenlik
mesleginden beklentileri ve Ogretmenlik programinin niteliginin artirilmasina yonelik goriisleri
incelenmistir. Bu dogrultuda nitel aragtirma sorular1 olusturulmus ve sorulara yanit aranmistir.

Asagida nitel arastirma sorulari sirasiyla ele alinip tartisilmaktadir.

Arastirmadan elde edilen birinci bulguya gore ana tema 6gretmen adaylarinin meslek segme
motivasyonlar1 olarak adlandirilmigtir. Alt temalar ise dissal sebepler, 6zgeci sebepler ve igsel
sebepler olmak ftizere ii¢ baslik altinda toplanmistir. Dissal sebepler alt temasinda rahat ¢alisma
ortami, daha fazla tatil, diizenli gelir, saygm bir meslek olmasi is garantisi, 6gretmenlik giris puani
ve tavsiye kategorileri bulunmaktadir. Ozgeci sebepler alt temasinda insanliga hizmet etme, rol
model olma ve insanlarin hayatina dokunma kategorileri bulunmaktadir. igsel sebepler alt temasinda

ise hayat boyu Ogrenme, Ogretmeyi sevme, iletisim kurmayr sevme, idealimdeki meslek,
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ogretmenlerin drnek olmasi, ¢ocuklari sevme ve okul ortamini sevme kategorileri bulunmaktadir.

Bergmark, Lundstrom, Manderstedt ve Palo (2018) yaptiklar1 ¢alismada ogrencilerin kariyer
secimlerinde igsel, 6zgecil ve digsal giidiilerin etkili oldugunu ve 6gretmenlik meslegini segmeleri
icin birden fazla giidiiye sahip olduklar1 belirtilmektedir. Cermik, Dogan ve Sahin (2010) sif
Ogretmen adaylarinin 6gretmenlik meslegini secme nedenlerinin 6zgecil, i¢sel, dissal ve cikarci
gerekcelerden etkilendigini ifade etmektedir. Bunun yani sira sinav puani, aile baskisi, idealindeki
meslek olmasi, iletisim becerileri, saygin bir meslek olmasi, topluma faydali olabilme gibi alt
temalarin elde edildigi goriilmektedir. Bu calisma ile benzer sonuclar elde edildigi soylenebilir.
Benzer bir sekilde Low, Lim, Ch'ng ve Goh (2011) tarafindan yapilan ¢aligmada 6gretmen
adaylarmin 6gretmenlik meslegini segme nedenleri, 6zgecil, igsel, digsal ve diger nedenler olarak
kategorilere ayrilmistir. Calismada rol model olmak ve ¢ocuklar1 sevmek gibi benzer alt temalar elde
edilmistir. Farkli bir ¢aligmada ise Bursal ve Buldur (2013) &gretmen adaylarimin 6gretmenlik
meslegini segme nedenleri konusunda 6l¢ek gelistirmistir. Yaptig1 faktor analiz sonucunda 6lgegin
0zsel ve digsal nedenleri olarak ikiye ayrildigi ve fakat 6zsel nedenler faktoriiniin de 6zgeci ve igsel
nedenlerden olustugu ifade edilmektedir. Ayrica Olgek maddelerinde bu galismada elde edilen

kategorilere benzer ifadeler de bulunmaktadir. Bu bulgular ¢alisma sonucunu destekler niteliktedir.

Aragtirmadan elde edilen bulgular dogrultusunda meslekten gelecek beklentisi ana temasi
olusturulmustur. Alt temalar ise mesleki beklentiler, sosyal beklentiler ve ekonomik beklentiler
olarak ii¢ baslik altinda toplandig1 sonucuna ulagilmigtir. Mesleki beklentiler alt temasinda mesleki
gelisim, caligma ortami, akademik ilerleme, donanimli 6grenciler yetistirme ve meslegi sevme
kategorileri bulunmaktadir. Sosyal beklentiler alt temasinda gelecegi sekillendirme, sosyal statii ve
saglikli iletisim kategorileri bulunmaktadir. Ekonomik beklentiler alt temasinda ise maas beklentisi
ve ek indirimler kategorileri bulunmaktadir. Gémleksiz, Kan ve Biger (2010) 6gretmen adaylarinin
ogretmenlik mesleginden beklentilerinin belirlenmesi i¢in o6lgek uygulamistir. Arastirmacilar
tarafindan gelistirilen Olgek Ogretmen adaylarinin sosyokiiltiirel, mesleki, maddi ve kariyer
beklentisini 6lgmek icin tasarlanmistir. Ayrica 6l¢cek maddeleri incelendiginde bu calismada elde
edilen alt temalar ile benzerlik gosterdigi sonucuna ulasilmistir. Kosar (2018) yaptig1 calismada
Ogretmen adaylarimin beklentilerini ekonomik, sosyal, goreve iliskin, bireysel ve olumsuz beklentiler
olarak kategorilere ayirmistir. Ayrica ekonomik beklentiler arasinda maas ve gecim saglama
beklentisi, sosyal beklentiler arasinda toplumsal statii ve insan iliskileri, géreve iliskin beklentiler
arasinda ise sinif yonetimi, ¢alisma ortami, mesleki gelisim gibi alt faktorler bulunmaktadir. Uras ve
Kunt (2006) tarafindan yapilan ¢alismada 6gretmen adaylarinin 6gretmenlikten beklentileri sosyal,
ekonomik, mesleki gelisim ve yasal beklentiler olarak dort alanda ayr1 ayr1 incelenmistir. Incikabr,
Biber ve Mercimek (2016) tarafindan yapilan caligmada ise Ogretmen adaylarinin beklentileri

mesleki gelisim, akademik gelisim ve sosyal gelisim temalar1 altinda incelenmistir. Ayrica en ¢ok
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one cikan temanin ise mesleki gelisim temasi oldugu belirtilmistir. Elde edilen bu sonuglar diger

arastirma sonuglar tarafindan desteklenmektedir.

Ogretmen adaylarmin beklentileri ve bu beklentilerinin gerceklesmesi yoniinde gelistirdikleri
tutum ve davranislar Ogretmen adaylarimin motivasyonlarini ve verimliligini biiyiikk o6lciide
etkilemektedir. Ogretmen adaylarmin meslekten beklentilerinin gerceklesmemesi durumunda
motivasyonlariin diisecegi ve bu durumda verimin de diisecegi sdylenebilir (Uras ve Kunt, 2005).
Gelecegin saglikli bir sekilde olusturulmasinda Ogretmenlerin her acidan desteklenmesi
gerekmektedir. Bunu saglayabilmek igin ise 6gretmenlerin meslekten beklentilerinin karsilanmasi
gereklidir (Sahin, 2011). Fakat 6gretmen adaylarinin meslege baslamadan 6nceki beklentileri ile
goreve basladiktan sora karsilagtiklari durumlarin arasinda farkliliklarin oldugu sdylenmektedir
(Yesilyurt ve Karakus, 2011). Ozellikle ilgili kurumlarin dgretmenlik meslegine adim atmis
bireylerin mesleki, sosyal ve ekonomik beklentilerini karsilayacak egitim politikalari olusturmasi
durumunda, onlarin meslege karsi doyumunu saglayacaktir. Bu durum ise egitim sisteminin

niteliginin artirilmas1 adina énemli goriilmektedir (Ozsar1 2008).

Ogretmen adaylarinin goriisleri degerlendirildiginde 6gretmen egitim programlarinin
niteliginin artirilmasi kategorisi elde edilmistir. Bu kategori ise 6gretim yontemi degistirilmeli, giris
sartlar1 diizenlenmeli, 6grenci sayisi azaltilmali, tecriibeli 6gretim elemani, etkili iletigim, yeterli
destek ve fiziki imkanlar alt kategorilerine ayrilmistir. Elde edilen sonuglar incelendiginde 6gretmen
adaylart Ggretim yontemlerinin degistirilmesi gerektigini belirtilmektedir. Dolayisiyla Okgabol
(2004) calismasinda 6gretmen adaylarinin teorik ve uygulamaya yonelik derslerinin yeterli diizeyde
olmadiginmi belirtmektedir. Bunun yami sira uygulamaya dayali derslerin 6gretmenlik becerisinin
kazandirilmasi agisindan daha etkili oldugu soylenebilir (Sahin ve Kartal, 2013). Ciinkii teorik olarak
ogrenilen derslerin ancak uygulama ile tecriibe edilmesi durumunda anlamli hale gelmesi saglanir
(Ozkilig, Bilgin ve Kartal, 2008). Ogretmen adaylar1 &gretmenlik meslegine giris sartlarnin
diizenlenmesi konusunda gériis bildirmiglerdir. Ozellikle merkezi smav uygulamasinin &gretmenlik
programinin niteligini diigiirdiigii sOylenebilir. Bu ifadeyi destekler bir sekilde Can (2019)
calismasinda mesleki gelisimin engelleri arasinda merkezi smmav uygulamasi oldugunu
belirtmektedir. Ogretmen adaylar1 merkezi sinavlardan yiiksek basari elde etme baskisi altinda
kalmakta ve dolayisiyla 6gretmen adayi olarak Ogretmenlik niteliklerinin artirilmasindan ziyade
sinavda cikabilecek konulara yogunlagma egilimi gostermektedirler (Barnes, 2005). Ayrica bu
durum O6gretim programlarinin merkezi sinavlara gore sekillendirilmesini saglamakta ve dgretmen
rollerini ikinci plana atmaktadir (Can, 2017; Sahin, Uz Bas, Sahin Firat, Sucuoglu, 2012). Bunun
yani sira Ogrenci sayisinin azaltilmasinin, tecriibeli 6gretim elemani istihdam edilmesinin, etkili
iletisimin, yeterli destek ve fiziki imkénlar olusturmanin egitimin niteligini artirabilecegi
soylenebilir. Yapilan ¢alismalar bu bulgular1 destekler niteliktedir. Oner ve Yilmaz (2019) tarafindan

yapilan ¢alismada uygulamali derslere 6nem verilmesi, program sartlarinin gézden gecirilmesi,
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6grenci sayisinin azaltilmasi, 6gretim elemanlariin yetkin olmasi gibi ifadeler elde edilmistir. Bu

temalar bu calismada elde edilen temalar ile benzerlik gostermektedir. Hacettepe Universitesi,
Egitim Fakiiltesi (2017) 6gretmen ihtiyacinin orta ve uzun vadede planlanmasi ve kontenjanlarinin
buna gore belirlenmesinin 6gretmenlik programinin niteligini artiracagini ifade etmektedir. Benzer
bir sekilde Elma ve Ergen (2016) 6gretmenlik egitiminin niteliginin artiritlmasi i¢cin 6grenci sayisinin

azaltilmasi ve bunun yani sira 6gretmenlerin yeteneklerine gore secilmesi gerektigini belirtmektedir.

Arastirma sonucunda Ogretmen adaylarimin ikinci bir tercih yapma sanslari olmasi
durumunda tercih edebilecekleri mesleklere iliskin goriisler belirlenmistir. Ogretmen adaylarimin
biiytik bir ¢ogunlugu tekrar 6gretmenlik meslegini segecegini belirtmektedir. Ayrica avukat, sahne
sanatlari, gemicilik, bilgisayar miihendisligi ve mimarlik meslegini secebileceklerini belirten
ogretmen adaylar1 da bulunmaktadir. Bu durum aslinda bazi 6gretmen adaylarinin mesleklerinden
memnun olmadigi ve baska mesleklere yonelme niyetlerini ortaya ¢ikarmaktadir. Ayrica yeniden
ogretmen olurdum diyen 6gretmen adaylarinin ¢ogunlugu 6gretmenlik meslegini igsel ve 6zgeci
sebepler ile sectikleri, diger meslekleri tercih edebileceklerini belirten 0gretmen adaylarinin ise
ogretmenlik meslegini digsal sebeplerle tercih ettikleri sdylenebilir. Sahin, Zoraloglu ve Sahin-
Firat’m (2011) tarafindan yapilan ¢alismada &grencilerin 15.7’sinin okuduklart boliimii degistirmek
istedigi, %66,5’inin okudugu bolimden memnun oldugunu, %17,8’inin ise kararsiz oldugu sonucuna
vartlmigtir. Okudugu boliimii degistirmek isteyen 6grenciler, okudugu boliimiin yeteneklerine uygun
olmadigt ve mezun oldugunda rahat is bulabilecegini diisiinmesi gibi sebepler sunmuslardir.
Incelendiginde bu sebepler daha ¢ok dissal motivasyonla ortiismektedir. Digsal motivasyonla
boliimiinii tercih eden Ogrencilerin boliim degistirmek istedigi sdylenebilir. I¢sel ve ozgeci
nedenlerle meslegi tercih eden bireylerin ise mesleginden memnun olduklar1 ¢ikariminda bulunabilir.
Dolayisiyla Buldur ve Bursal (2015) yaptigi ¢alismada ideal meslegi dgretmenlik olan bireylerin,
mesleginin tercih nedenlerinin i¢sel ve Ozgeci sebepler oldugunu belirtmektedir. Ayrica igsel ve
ozgeci sebeplerle meslegini secen Ogretmenlerin gelecek beklentilerinin daha olumlu oldugu
soylenmektedir. I¢sel sebeplerle meslegini segen bireylerin mesleklerine karsi tutumlarinin daha
olumlu oldugu (Bozdogan, Aydin ve Yildirim, 2007; Watt ve Richardson, 2008), dissal nedenlerle
meslekleri secen bireylerinin ise gelecek beklentilerinin diisiik oldugu (Besoluk ve Horzum, 2011,
Cermik, Dogan ve Sahin, 2010) sdylenebilir. Ayrica i¢sel nedenlerle 6gretmenlik meslegini segen
bireylerin islerinden memnun olduklar1 ve zevk aldiklari, mesleklerini severek yaptiklari ve basarili
olduklar1 belirtilmektedir (Ozkubat ve Demiriz, 2013). Herzberg’in ¢ift faktdr kurami incelendiginde
igsel faktorlerin galisanlar iizerinde yiiksek motivasyon olusturudugu, dissal motivasyonun ise
motive etmede uygun bir ortam olusturmadigi sdylenmektedir (Mahaney ve Lederer, 2006). Ayrica
0zgeci motivasyon ile hareket eden bireyler bagkalarina goniillii olarak yardim saglamakta, bagkalar
icin kayg1 duymaktadir. Ozgeci motivasyona sahip olan bireylerin 6z saygi, onur 6z tatmin gibi

degerleri iistii diizeydedir (Eisenberg ve Mussen, 1989). Bireylerin 6zgeci motivasyona sahip olmasi
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durumunda ¢ok g¢aba sarfetme ve yapilacak isler i¢in goniillii olma, verimin artmasi i¢in diger

Ogretmenlere yardimci olma ve onlarla siirekli iletisim kurma, onlar1 cesaretlendirme ve sorun
yaratabilecek islerden uzak durma egilimi gosterebilecegi belirtilmektedir (Aycan, 2020). Sonuglar
incelendiginde 6gretmen adaylarinin Ogretmenlik programi se¢iminde ii¢ tema altinda birlestigi
sOylenebilir. Digsal sebeplerden dolay1 Ogretmenlik meslegini tercih eden Ogretmen adaylarinin
kendilerini meslek ile tam olarak ozdeslestiremedigi, cikar beklentileri ya da kendi disinda
gergeklesen bazi durumlar dogrultusunda meslegi sectikleri gézlenmektedir (Bastick, 2000; Boz ve
Boz, 2008). Bu durumun da zaman igerisinde 6gretmenlik meslegini birakma noktasina getirdigi
soylenmektedir (Erden, 2008). Bunun yani sira 6gretmenlik meslegini icsel ve 6zgeci sebeplerle
secen Ogretmenlerin Ogretmenlik motivasyonlarinin daha yiiksek oldugu ve verimli calistiklar
sOylenebilir (Sinclair, 2008). Bu durumda 6zgeci ve ig¢sel motivasyonla sahip olan Ogretmen
adaylarinin  6gretmenlik meslegine bakis acilarinin, digsal motivasyona sahip olan 06gretmen

adaylarina gore daha olumlu olduklar1 ¢ikarimi yapilabilir.
Oneriler

Okulun en 6nemli paydaslarindan biri olan 6gretmenlerin adayliktan itibaren 6gretmenlik meslegi
hakkindaki duygu-diisiinceleri, beklentileri dikkate alimmasi gereken bir konudur. Ayrica egitim
programinin niteliginin artirilmast adina Ogretmen adaylarimin da deneyimlerinin belirlenmesi

gerekir. Dolayistyla bu konuda 6gretmen adaylarinin diisiincelerinin 6nemli oldugu diisiiniilmektedir.

Ogretmen adaylart 6gretmenlik meslegini se¢meleri konusunda digsal, 6zgeci ve igsel
sebeplerin etkin oldugunu belirtmistir. I¢sel ve dzgeci sebepler daha baskin olsa da dissal sebepler de
etkili olmaktadir. Digsal sebepler incelendiginde Ogretmen adaylari, 6gretmenligi rahat calisma
ortami oldugunu diisiindiikleri i¢in secmektedir. Icsel ve ozgeci sebepler ile meslegini secen
ogretmen adaylarinin mesleklerinde daha basarili olabilecekleri sdylenebilir (Buldur ve Bursal 2015;
Ozkubat ve Demiriz, 2013). Bundan dolay1 bireylerin lise déneminde kendi ilgi ve yeteneklerine
uygun bir sekilde meslegini segmesi i¢in onlara rehberlik edilmesi ve bu yonde meslek se¢imleri igin
yonlendirilmesi onerilmektedir. Ozellikle dgretmenlik mesleginin digsal sebeplerle segilmesini
Onleyecek uygulamalar gelistirilmelidir ve 6zgeci ve igsel sebeplerle Ogretmenlik meslegini

se¢meleri 6zendirilmelidir.

Ogretmen adaylar1 6gretmenlik mesleginden bazi beklentileri oldugunu belirtmistir. Bunlar
mesleki, sosyal ve ekonomik beklentilerdir. Ogretmenlerin mesleki gelisiminin saglanmasi ve
akademik beklentilerinin karsilanmasi ve mesleklerinde donanimli bireyler haline gelmeleri igin
gerekli egitimlerin saglanmasi gerekmektedir. Bu baglamda ogretmenlerin mesleki beklentilerini
saglamak i¢in Ogretmenlik meslek yeterlikleri bakimindan (meslek gelisim, Ogrenci tanima,
O0grenme-O6gretme siireci, 6grenmeyi gelisimi izleme ve degerlendirme, okul aile ve toplum iligkileri,

program ve icerik bilgisi) eksik olduklari konularin belirlenip miifredatta gerekli agirliklarin
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verilmesi onerilmektedir. Ayrica sosyal ve ekonomik beklentiler arasinda statii, saygi duyulma, maas

beklentisi gibi beklentiler bulunmaktadir. Ogretmenlik mesleginin statiisiiniin gelistirilmesi icin
yasal, tiiziiksel ya da yonetmeliksel olarak diizenlemelere gidilmesi 6nerilmektedir. Ogretmenlerin
ekonomik beklentilerin karsilanmasi basar1 odakli maag sistemi getirilebilir. Ya da sosyal statiiniin
artirilabilmesi i¢in yasal olarak Ogretmenlerin ¢aligma sartlari tekrar gozden gegirilebilir. Bu
konularda yapilan diizenlemeler siyasi otoritenin 6gretmenlere karst bakis agisinin ortaya koyulmast,

dolayisiyla sosyal statiiniin artmasi agisindan 6nemlidir.

Ogretmen adaylari 6gretmen e@itim programmin niteliginin artirilabilmesi icin 6gretim
yonteminin degistirilmesi, Ogretmenlik programini giris sartlarinin yeniden diizenlenmesi gibi
onerilerde bulunmustur. Ozellikle 6gretmenlik mesleginin toplum igin 6nemi dikkate alindiginda
politika yapicilarin bu Onerileri ve diger Onerileri dikkate alip gerekli tedbirleri almasi
onerilmektedir. Bu baglamda hem &gretmen hem toplumun ihtiyaci dogrultusunda gerekli beceriler

belirlenmeli ve 6gretmenlere kazandirilmasi igin ¢aligmalar yapilmasi 6nerilmektedir.

Ogretmen adaylarinmn biiyiik ¢ogunlugu ikinci bir tercih yapma sanslar1 olmasi durumunda
tekrar 6gretmenlik mesleginin segeceklerini belirtmesine ragmen farkli meslekleri de segebilecegini
belirtenlerin sayist oldukc¢a fazladir. Bu durumda bu 6gretmen adaylarinin neden farkli bolim
segebilecekleri konusunda diisiincelerinin aragtirilmast ve ortaya c¢ikarilmasi gerekmektedir. Bunun
yani sira 0gretmen adaylarina tercih sirasinda kendi ilgi ve yeteneklerine uygun bdliim konusunda
rehberlik edilmesi dogru meslegi tercih sirasinda segmelerine yardimer olabilir. Ozet olarak
Ogretmenlik meslegi icin uygun adaylarin se¢imini belirleyebilecek bir sistem kurulmasi

onerilmektedir. Bu dogrultuda politika yapicilara biiytik is diismektedir.

Gelecek caligmalarda baz1 6gretmen adaylarinin tekrar tercih yapmalari durumunda neden
farkli boliim se¢mek istediklerinin belirlenmesi {izerine ¢alisilabilir. Bu konuda yapilacak nitel bir
arastirma var olan durumun bir biitiin olarak ortaya ¢ikmasini saglayabilir. Ogretmenlerin mesleki 6z
yeterliklerinin veya is performanslarinin 6gretmenlik meslegini segcme motivasyonlar:t bakimindan

(icsel, digsal ve 6zgeci) farklilagip farklilasmadigi nicel bir arastirma ile incelenebilir.
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Abstract

This study aims to determine the reasons for choosing the teaching profession of teacher candidates,
their expectations from the teaching profession, and their views on increasing the quality of the
teaching program. The research was carried out by the case study, one of the qualitative analysis
methods. The research participants are 23 teacher candidates studying at the education faculty in the
2020-2021 academic year. Participants were determined by the convenience sampling method, one
of the purposeful sampling methods. The researcher created a semi-structured interview form as a
data collection tool in the study. "Content analysis" was performed on the collected data with the
NVivo 10 qualitative analysis program. "Content analysis" was performed on the collected data with
the NVivo 10 qualitative analysis program. As a result of the research, it was seen that the reasons
for choosing the teaching profession of teacher candidates were grouped under three sub-themes
external reasons, altruistic reasons, and internal reasons. In addition, it was concluded that the
expectations of teacher candidates from the teaching profession were gathered under three sub-
themes: professional expectations, social expectations, and economic expectations. When the views
of the teacher candidates on increasing the quality of the teaching program were evaluated, it was
found that there should be more applied courses, the entrance conditions should be regulated, the
number of students should be reduced, experienced instructors, effective communication, adequate
support, and physical facilities categories were obtained. Additionally, most teacher candidates
stated that they would choose the teaching profession again if they had a chance to make a second
choice. Some teacher candidates say that they will choose different professions.
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Introduction

Today, changes and developments in technological, economic, social, and cultural fields affect many
education systems. As a result, it brings many changes. The education system has a vital role in
raising individuals with the necessary knowledge and skills for the development of countries and in
ensuring their technological, economic, social, and cultural continuity. The quality of the education
system depends on qualified teachers who can effectively fulfill the system's requirements (Karadag,
2012). Teaching is a strategic profession that shapes the way of life of individuals and society and
shapes the future of organizations (Alkan, 2000). The productivity of teachers, who are the
cornerstones of the education system, directly affects the quality of education (Ergiin & Avci, 2012).
Therefore, teacher candidates who will raise future generations should be trained competently. For
this reason, this study was conducted to determine the motives of teacher candidates for choosing the
teaching profession, their expectations, and their views on increasing the quality of the teaching

program.
Choosing a Profession and Factors Affecting Choosing a Profession

To increase the qualifications that teacher candidates should have, the reasons for choosing the
profession of teacher candidates and their expectations from the profession play a decisive role
(Hacidmeroglu & Taskin, 2010; Tataroglu, Ozgen & Alkan, 2011). To be a qualified teacher, an
individual should choose his profession consciously love his profession. There should be harmony
between his characteristics and the features required by the teaching profession (Sara & Kocabas,
2012). Suppose individuals do not choose a profession that suits their wishes and abilities. In that
case, they will likely be negatively affected by the situation and experience professional
dissatisfaction (Kuzgun, 2008). This is can be valid for the teaching profession, as it is for many

professions.

Studies show that the individual's internal, external and altruistic motives come to the fore in
choosing the teaching profession (Balyer and Ozcan 2014; Moran, Kilpatrick, Abbot, Dallat, &
McClune, 2001; Thomson, Turner, and Nietfeld 2012). Intrinsic motivations are the natural aspects
associated with the individual's willingness to show, the meaning of teaching for himself, his
knowledge and expertise on the topic. Extrinsic motives include factors such as an individual's
status, salary, vacations, and working conditions. Altruistic reasons include the perception of
teaching as a valuable profession the individual's desire to create a difference in teaching and
contribute to children's development. It is stated that the countries with intrinsic and altruistic
motives are developed countries, while the countries with extrinsic reasons are developing countries
(Azman 2013; Low, Lim, Ch'ng, & Goh, 2011). Papanastasiou and Papanastasiou (1997) studied
teacher candidates within the U.S.A. and Cyprus. As a result of the research, it was concluded that

choosing teacher candidates in the U.S.A. depends on intrinsic motivation, and in Cyprus, on
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extrinsic motivation. In the study conducted by Boz and Boz (2008), external factors were

determined as the most significant determinant of the reasons for chemistry and mathematics teacher
candidates to choose the teaching profession. Intrinsic and altruistic motives follow this. In addition,
the research results show that the motivations of the individual towards the teaching profession
should consist of a mixture of these three concepts so that they can be permanent in the teaching

profession (Sinclair, 2008).
Teacher Expectations and Qualifications

Teacher candidates may have chosen their profession with a confident expectation by evaluating
many situations that will provide to the teaching profession itself. In other words, they have
expectations about the teaching profession in the candidate period (Gémleksiz, Kan, & Biger, 2010).
With the selection of the profession, expectations about the profession are formed (Uras & Kunt,
2006). If the professional expectations of individuals are not met, there will be no job satisfaction. As
a result, individuals develop negative attitudes towards their work environment and managers (Can
& Soyer, 2008). Meeting the expectations of individuals has positive effects on their morale,
motivation, and job satisfaction. It is stated that motivated and satisfied individuals make more effort
at work and are more likely to succeed (Uras & Kunt, 2006). It is thought that the quality of the
teaching program should be increased at the desired level to meet the expectations of teacher
candidates.

Teacher education includes policies, practices, programs, and multidimensional teaching
processes designed to equip prospective teachers with the knowledge, skills, attitudes, and behaviors
needed to perform their duties efficiently in the classroom, school, or different environments.
Teacher education reflects the value of preparing individuals who grew up in that country for the
future. For this reason, various practices can be seen in the education policies of each government.
Therefore, the process of increasing the quality of teacher education is a controversial issue today
(Oner & Yilmaz, 2019). The world's most successful education systems have consistently focused on
improving the quality of teachers. Especially in education policies, practices aimed at raising the
education standard and increasing the quality of teachers are frequently observed (Jamil, 2014). In
addition, how the teacher candidate are selected, the characteristics of the teacher candidate who are
accepted into the program, the training they receive before the service, the qualifications of the
lecturers, and the teaching-teaching environment also directly or indirectly affect the capabilities of
the teachers (Tunca, Alkin-Sahin, Oguz & Bahar-Giiner, 2015). When the studies are examined, it
can be said that the quality of teachers has essential effects on student achievement. In the study
conducted by Hattie (2009), it was concluded that the quality of teachers is a crucial determinant of
students' school success. Similarly, Camelia and Elisabeta (2013) state that the education received by

teachers in the candidate period positively affects student achievement.
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Within the scope of this study, teacher candidates were also asked about the professions they

would prefer if they had the chance to make a second choice. This question was asked to obtain
information about their satisfaction with their chosen profession rather than their willingness to
choose. Therefore, this situation is related to whether the teacher candidates like their profession or
not. As a result of their study, Yildirim and Oner (2016) concluded that teachers should love their
profession to be effective and successful teachers. Therefore, teachers' love of their profession is

essential for success.

There are constant changes in teacher training practices and working conditions of the
teaching profession. For this reason, it is essential to determine the attitudes of teacher candidates
studying in teacher training programs towards their profession and to conduct current studies
(Ustiiner, 2006). In order to ensure the continuity of the education system, in faculties of education
that train teachers, it is necessary to determine the reasons for choosing the profession and their
expectations from the profession to increase the qualifications of teacher candidates and take action
in this direction. An in-depth examination of teacher candidates’ thoughts and expectations on this
subject can provide helpful information to faculty members and policymakers to increase the
proficiency of teacher candidates. Sahin (2011) states that to establish and shape the future of society
on healthy foundations, teachers should be trained well-equipped in every aspect. To achieve this,
prospective teachers' hopes for the future should be kept alive. From this point of view, determining
the professional expectations of teacher candidates who will raise future generations is essential for
the steps taken towards the development of education. In addition, it is thought that determining the
views of teacher candidates on increasing the quality of the teaching program may contribute to the
structuring of the teacher training process in line with current expectations. It is hoped that the results
to be obtained will be a resource for realizing the teacher training process more efficiently and
effectively, increasing the quality of the teaching programs, and for the plans to be made in this
direction. In addition, it is thought that the results to be obtained are essential in terms of providing

up-to-date information and creating resources for researchers and practitioners.

This study aims to determine the reasons for choosing the teaching profession, their
expectations from the teaching profession, and their views on increasing the quality of the teaching

program.
For this purpose, answers to the following questions are sought;

1. What are the opinions of prospective teachers about the factors that are effective in choosing the

teaching profession?

2. What are prospective teachers' views on the factors that determine their expectations from the

teaching profession?
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3. What are the opinions of teacher candidates about what can be done to increase the quality of

teacher education programs?
4. What professions could teacher candidates choose if they had a chance to make a second choice?

The main purpose of determining teacher candidates’ views on the factors that affect their
choice of the teaching profession is to reveal which motivational factors influence the teaching
profession. The main purpose of determining teacher candidates' views on the factors that determine
their expectations from the teaching profession is to reveal the expectations of teacher candidates in
choosing the profession. The main purpose of taking teacher candidates’ opinions on what can be
done to increase the quality of the teaching program is to reveal the teachers' thoughts on this
subject. The main purpose of the question, "What are the professions they could choose if they had a
chance to make a second choice?" is related to the motivation of the prospective teachers towards the
teaching profession. It is expected that teachers who choose their profession in line with intrinsic and
altruistic reasons do not want to change their profession. In contrast, teachers who desire extrinsic

motivation are expected to choose a different profession.
Method

In this part of the research, the model, the participants, the data collection tool, and the data analysis
are presented in order.

Methodology

The research was carried out by the case study, one of the qualitative research designs. Qualitative
research aims to reveal the observation results holistically, without distorting them, by observing the
phenomena desired to be kept in their natural environment (Yildirim, 1999). On the other hand, case
studies examine a specific situation in depth. In this way, the factors that reveal the problem are
reviewed holistically, and the result is reached (Yildirim & Simsek, 2013). Case studies focus on an
identified event or situation. Then, the findings are examined intensively, and the situation or
circumstance is explained (Merriam & Grenier, 2019). In this study, the case study was used to

explore the research questions and reveal the participant's views.
Participants

The research participants consisted of 23 teacher candidates studying at the education faculty in the
2020-2021 academic year. Teacher candidates are educated in classroom teaching, Turkish
education, and mathematics education. When the data collected from the participants start to repeat
itself, the data collection process is terminated (Creswell, 2013). In this direction, when the data
started to repeat, the data collection process was terminated. Participants were determined by the
convenience sampling method, one of the purposeful sampling methods. In this sampling method,

participants who are easier and faster to reach are included in the research (Patton, 2005). 52.2% of
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the research participants were male (n=12) and 47.8% were female (n=11). In addition, 26.1% of the

participants were in the 1st grade (n= 6), 21.7% were in the 2nd grade (n=5), 26.1% were in the 3rd
grade (n=6) and 26.1% were in the 4th grade (n=6) is studying.

Data Collection Tools

The researcher created a semi-structured interview form as a data collection tool in the study. The
semi-structured interview form consists of four questions. To evaluate the suitability of the questions
designed for the purpose and language rules, the opinions of 3 experts were consulted (two from
educational sciences and one from linguistics). Thanks to the feedback received from the experts, the
semi-structured interview form was finalized. Thus, it was aimed to ensure the internal validity of the
study (Yildinm & Simsek, 2013). A pilot study was conducted with two participants to determine
whether the semi-structured interview form prepared by the researcher serves to resolve the problems
that may arise before the application and fix the unpredictable negative situations. The answers given
as a result of the application were evaluated, and the actual application was started.

Data Collection and Analysis

Data were collected between May 15 and June 10, 2021. In the semi-structured interview form
prepared, information about the importance and scope of the research and how to fill the interview
form was given. In the study, data were collected in line with the principle of voluntariness. The
collected data was first transferred to the computer as a Word document, and “content analysis" was
performed with the NVivo 10 qualitative analysis program. The main purpose of content analysis is
to bring together similar expressions in line with certain concepts and themes and to interpret these
concepts and themes in a way that the reader can understand (Yildirim & Simsek, 2013). As a result
of the content analysis, a separate table was created for each research question. The sample
expressions regarding the categories and sub-categories were listed with the coding system. For
example, P1 coding represents the first participant. Participants expressed more than one opinion on

the categories or sub-categories.

It is stated that in qualitative research methods, validity can be ensured with expert opinion
and participant confirmation, and reliability can be ensured with confirmation examination (Yildirim
& Simsek, 2013). In this context, after the data collected from the participants were transferred to the
Word environment, the participants were reached again, they were asked to read the statements, and
their confirmations were obtained. As a result, it aimed to increase the study's validity. To ensure the
reliability of the study, the data were examined separately by a person from the field of educational
sciences and the researcher, and themes, categories, and sub-categories were created. Then, the
consistency of the themes, categories, and sub-categories obtained was compared. The themes
received, the motivation of prospective teachers to choose the teaching profession, were determined

as the factors determining the expectations of teacher candidates from the teaching profession. In
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addition, sub-categories were obtained to increase the quality of teacher education programs. Finally,

the professions that teacher candidates could prefer if they had the chance to make a second choice
were examined.

Findings

In this section, the data collected from the participants are examined in line with the research
guestions.

1- Analysis of the Reasons of Teacher Candidates for Choosing the Teaching Profession

Table 1 was formed due to the analysis of the participants' opinions on the reasons for choosing the
teaching profession. In addition, the participant's views on the reasons for choosing the teaching

profession were directly quoted and exemplified under the relevant category.

Table 1. Themes and Categories Regarding the Reasons of Teacher Candidates for Choosing the
Teaching Profession

Main Theme Subtheme Categories Frequency

Comfortable Working Environment 16

More Holidays 12

Regular Income 10

External Reasons A Respectable Profession 8

Job Guarantee 7

Entry Score 5

Teacher Recommendation 3
Candidates' Serving Humanity 15
Motivation for Altruistic Reasons Being a Role Model 11
Choosing a Touching People's Lives 11
Profession Lifelong Learning 10
Like to Teach 9

Like to Communicate 6

Internal Reasons Ideal Job for Me 5

Teachers Being Role Models 5

Loving the Children 4

Loving the School Environment 2

As discussed in Table 1, the main theme of teacher candidates' motivation to choose a

profession and sub-themes of external reasons, altruistic reasons, and internal reasons were obtained.
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The main theme, sub-themes, and the expressions of the categories related to these sub-themes are

given below.

External reasons: Some teacher candidates in the study group associate the reasons for choosing to
teach with external ones. The participants' opinions regarding the categories included in this sub-

theme are exemplified below.

- Comfortable working environment: It has been determined that the most attribution regarding the
reasons for choosing the teaching profession of teacher candidates is made in the "comfortable
working environment" category. In other words, teacher candidates prefer the teaching profession
because of the comfortable working environment. Some opinions regarding this category are

exemplified below.

"...compared to many other professions, it is an important factor that the working
environment in the school is comfortable and clean. In addition, the people I will work with
at the school will be people with a certain level of education. Therefore, there will be a
comfortable environment in which it will be comfortable to communicate... (P2)."
"...the school environment is comfortable for working. We must work on what we will do for
the students in this comfortable environment...(P7)."
"...teaching in a comfortable environment was the reason for my preference. This allows
teachers to focus only on their work... (P15)."
- More holidays: One of the categories with the highest number of references by teacher candidates
is in the category of "more holidays." Teacher candidates prefer the teaching profession because it
has more holidays. Some of the comments referenced in this category are presented below.
"...the teaching profession has more holidays than other professions. | can take a longer
vacation in the summer. | can devote more time to myself. This situation makes teaching
more attractive than other professions... One of the factors in my choice of the teaching
profession is that it takes a lot of vacations... (P3)."
“...the profession that takes the most vacations is teaching. Because of this, I can earn
money without getting too tired. I can also take care of my family more... (P11)”
- Regular income: Katilimcilarin goriisleri dogrultusunda elde edilen diger bir kategori ise “diizenli
gelir” kategorisidir. In other words, the participants choose the teaching profession to have a regular
income. The participant opinion that can reference this category is as follows.
“... my salary is regularly, | can plan my future according to my salary. This is one of the
reasons why the profession is attractive and why I prefer it. (P13)”
- A respectable profession: Another category expressed by an essential part of the participant group
is "a respectable profession." In other words, teacher candidates prefer the teaching profession
because it is a respectable profession. The related category was “...teaching is a profession respected

by the society. After all, teachers have a say in the future of the country... (P5)” represents the view.



M.Y. Kili¢/ Pamukkale University Journal of Education, 56, 35-65, 2022 43
- Job guarantee: Another category obtained in line with participant opinions is "job guarantee.” In

other words, teacher candidates choose the teaching profession because it is a job guarantee.
Regarding this category, "...a guaranteed profession after being appointed as a teacher. It's a job that
I can always work in. I can work until I retire... (P17)" can be given as an example.
- Entry score: Another category obtained from the qualitative analysis is the "entry score™ category.
Some teacher candidates state that they chose this profession because their exam scores were
sufficient for the teaching entrance score. Some of the opinions that can reference this category are
exemplified below.
"My score was only enough for the teaching program. That's why | chose the teaching
profession. If | had a high score, | would probably prefer another department (P18)."
“I chose the teaching profession because I had enough points. There is no particular reason
for me. (P19)”
- Recommendation: At the point of choosing the teaching profession, the "advice" category was
obtained in line with the opinion of a person. Teacher candidates state that they chose the teaching
profession due to the recommendation. This category includes "...many of my acquaintances and
relatives in my close circle are teachers. When | talked to them, they said that teaching was the most
suitable profession for me. They told me about the positive aspects of the teaching profession for
years. They have engraved the teaching profession in my mind since I was little... (P23)" explains
the statement.
Altruistic reasons: Some of the teacher candidates in the study group associate the reasons for
choosing teaching with altruistic reasons. The participants' opinions regarding the categories
included in this sub-theme are exemplified below.
Serving humanity: When the teacher candidates' views are examined, it is seen that the most
attribution is made to the category of "serving humanity." In other words, it can be said that teacher
candidates prefer the teaching profession to serve humanity. Some of the opinions that may reference
this category are exemplified below.
"...the upbringing of students is a significant issue. The teachers, scientists, and
administrators of the future will emerge from the students we train. These people will have
important contributions to the development of humanity... (P16)."
"...if 1 become a teacher, I dream of improving myself throughout my life and educating
students in the best way possible. In other words, my most important dream is to raise well-
equipped individuals. I chose the teaching profession to contribute to education and bring it
to better levels... (P9)."
Being a role model: According to the teacher candidates’ opinions, the category of "being a role
model" was obtained regarding the reasons for choosing the teaching profession. In other words,
teacher candidates prefer the teaching profession to be a role model for students and their

environment. Two of the opinions that can reference this category are given below.
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"...I chose this profession because of my teachers being a role model for me. I also want to

be a role model for my students and those around me. To raise the prestige of the teaching
profession, | need to behave in a way that suits the profession ...(P4)."
"...in my environment, teachers are shown as role models. If everyone wants to get an
opinion on a subject, the teacher asks the person they know. Therefore, everyone's
perspective on teachers is different. That's why | chose to teach (P1)."
- Touching people's lives: One of the categories in which the participants expressed opinions is
"touching people's lives." Teacher candidates prefer the teaching profession to touch the lives of
students. Views that can be references to this category are exemplified below.
"...I chose the teaching profession to leave a mark in the lives of students who will become
teachers, doctors, and engineers in the future, and to contribute to their upbringing...
(P16)."
"...I think it is an excellent feeling to be with people, to help them, to take care of them for a
part of their life... (P10)."
Internal reasons: Some teacher candidates in the study group associate the reasons for choosing
teaching with internal reasons. The participants' opinions regarding the categories included in this
sub-theme are exemplified below.
- Lifelong learning: As a result of the content analysis, it has been determined that one of the most
cited categories is "lifelong learning." The participants chose the teaching profession in this context
because of the lifelong learning factor. Two of the opinions that refer to this category are exemplified
below.
"...I don't want to lag behind the times, so I need to improve myself and learn new things.
That's why | thought the teaching profession might be just right for me. | need to prepare
myself and my students well for the future... (P14)."
“Siirekli gelisim odakli bir kisilige sahibim. Yeniligi ve yeni seyleri seviyorum. Ogretim
ayrica stirekli aragtirma ve gelistirmeyi igerir. Bana uygun bir ig...(K9)”
- Like to Teach: Another category obtained by the participants among the reasons for choosing the
teaching profession is the category of "like to teach." Teacher candidates prefer the teaching
profession because they like to teach. Some of the opinions referring to this category are as follows.
"l love to teach what | have learned to those around me. While doing the teaching work, |
concentrate on my own, and | am happy at the end. Learning things and teaching them is an
ideal situation for me... (P5)."
"...I am constantly reading and learning. I don't think it will do anyone any good to keep
what I've learned to myself. It gives me happiness to teach other people and students what |
teach... (P17)."
- Like to Communicate: In line with the opinions of a significant part of the participants, the

category of "like to communicate” was obtained. In other words, teacher candidates prefer the
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teaching profession because they like to communicate. This category includes “...I like

communicating with people. | think my communication side is strong. The teaching profession also
requires constant communication. Therefore, | think that | can be successful in the teaching
profession (P5)”.

- Ideal Job for Me: One of the categories obtained in line with the participants' statements is "Ideal
Job for Me." | have always wanted to be a teacher since | was a child. I don't know exactly what
impressed me, but teaching has always been my ideal profession... (P6)" exemplifies the view.
Teachers Being Role Models: According to the teacher candidates' opinions, the category of
"teachers being role models " was obtained. Teacher candidates state that their teachers' role as an

n

example is influential in their teacher selection. This category is "...I have had many teachers
throughout my education life. Among these teachers, | had teachers who supported my behavior and
communication style and made me love this profession. Thanks to them, | thought that being a
teacher would be more suitable for me (P4)” exemplifies.

- Loving the Children: Another category obtained from the data analysis is "loving the children." In
this category, "...taking care of children has always been a fun job for me. While taking care of
children, | can officially be a child. | get down to their level and think the way they think. | like to
take care of them... (P10)" can be given as an example.

- Loving the School Environment: The last category for teachers' motivation to choose a profession
is "liking the school environment." In other words, teacher candidates prefer the teaching profession
because they like the school environment. The opinions expressed for this category are "...the
learning environment at school is an environment we have been through for years. This environment
gives me peace. | feel more productive in the school environment. | think | can be more useful in this
environment... (P14)" can be given as an example.

2- Analysis of the Expectations of Teacher Candidates from the Teaching Profession

The main theme and three sub-themes were created regarding the expectations of teacher candidates
from the teaching profession. The sub-themes were professional expectations, social expectations,
and economic expectations. As seen in Table 2, most references were made to the professional
expectations sub-theme, secondly to the social expectations sub-theme, and finally to the economic
expectations sub-theme. In addition, categories related to sub-themes were created.

Table 2. Themes and Categories Related to Expectations from the Teaching Profession

Main Theme Subtheme Categories Frequency
Professional Development 17
Future ] ]
. Working Environment 17
Expectation ] ) )
Professional Expectations  Academic Progress 14
from the o )
) Raising Equipped Youth 9
Profession

Loving the Profession 8
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Shaping the Future 12

Social Expectations Social Status 10

Healthy Communication 6

) ) Salary Expectation 6
Economic Expectations o .

Additional Discounts 3

As seen in Table 2, the main theme of future expectations from the profession and sub-

themes of professional expectations, social expectations, and economic expectations were obtained.

The main theme, sub-themes, and the expressions of the categories related to these sub-themes are

given below.

Professional expectations: It is concluded that the majority of the teacher candidates in the study

group have professional expectations from the teaching profession. Some of the opinions expressed

regarding the categories in this sub-theme are exemplified below.

- Professional development: It has been determined that the most attribution regarding the

expectations of teacher candidates from the teaching profession is made in the "professional

development” category. Teacher candidates expect to develop themselves professionally in the

teaching profession. Some of the participants' opinions regarding this category are presented below.

"After being appointed to the teaching profession, | want to improve myself in my field and
become a competent teacher. At the top of my expectations is the provision of my
development... (P9)."

"...I need to master the subjects I will teach the students. Therefore, it is at the forefront of
my expectations to learn these subjects in-depth and improve myself. Starting from the first
years of my profession, I will constantly work to improve myself... (P14)."

"l need to educate myself in my field so that | can be useful to students and ensure their full
development. In addition, | have to renew myself in the changing world constantly. It is

important to acquire new knowledge as knowledge is constantly changing... (P7)."

- Working environment: The second most uploaded category by the participants is the "working

environment" category. Participants have expectations for the working environment in schools.

Participant opinions that can be references to this category are as follows.

"l expect the working environment at school to be peaceful. A positive school environment
that will meet the expectations of teachers will benefit teachers and students... (P14)."

"The environment in which | work needs to have a supportive climate. Working in an
environment where everyone helps each other ensures a more productive education. | want

to work in a school with a productive environment... (P6)."

- Academic progress: It was concluded that a significant part of the teacher candidates referred to the

category of "academic progress.” Teacher candidates have expectations for academic advancement in
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teaching. 1 want to advance academically after 1 become a teacher. | want to take part in school

administration. I want to experience the principal school experience... (P17)" represents the view.
- Raising equipped youth: In line with the opinions expressed by the participants, the category of

13

“raising well-equipped students” was obtained. This category is defined as “...students need to
graduate well-equipped while graduating. To achieve this, the necessary acquisitions must be given
to the students. My greatest expectation is that they graduate with the necessary skills... (P10)”
exemplifies the opinion.
- Loving the profession: The other category obtained from the content analysis is "loving the
profession.” An example of this category is the view "...I did not choose the profession voluntarily;
therefore I want to love the profession in the future and fulfill its requirements in the best way...
(P23)".
Social expectations: It was concluded that some teacher candidates have social expectations from
the teaching profession. Some statements regarding the categories in this sub-theme are exemplified
below.
Shaping the future: In line with the teacher candidates’ opinions, the category of "shaping the
future™ was obtained. In this case, it can be said that teacher candidates are in anticipation of shaping
the future. Some of the opinions that can reference this category are as follows.
"...I think it would be nice to take part in raising young people who will have a say in the
future of the country and increasing their qualifications. My biggest expectation is to
contribute to the upbringing of young people... (P15)."
"Meeting the expectations of students and the society coincides with my expectations...
(P13)."
- Social status: As a result of the analysis, the "social status" category was obtained. Teacher
candidates expect the teaching profession to give them social status. Some of the opinions that can
reference this category are given below.
"...I think that teaching is a respectable profession. | imagine that in the future when | enter
society, I can be shown as a respected personality...(P10)."
"Teaching has more responsibilities than any other profession. This is due to the impact of
the teaching profession on the whole society. | think that teaching will add value to my social
life... (P14)."”
- Healthy communication: One of the categories obtained as a result of content analysis is "healthy
communication." In this category, "...one of my expectations is to have an environment where I can
communicate healthily, especially in the school environment. The view that everyone can express
themselves freely and freely resolves conflicts... (P16)" can be given as an example.
Economic expectations: Few research participants state that they have financial expectations from
the teaching profession. Sample expressions related to the categories created in line with this sub-

theme are exemplified below.



48 M.Y. Kili¢/ Pamukkale University Journal of Education, 56, 35-65, 2022
- Salary expectation: As a result of the statements of the teacher candidates, the “salary expectation™

category was obtained. Their opinions regarding the related category were “...I need to receive a
regular salary so that both myself and my family can lead a comfortable life. The teaching profession
can be a tool for me to receive a regular salary... (P23)”.

- Additional discounts: One of the expectations of teacher candidates from the teaching profession is
"additional discounts." This category was defined as "...I expect additional incentive discounts for
teachers. In particular, providing additional discounts on many products such as books and
computers can motivate teachers more... (P22)" exemplifies the opinion.

3- Analysis of Teacher Candidates’ Opinions on Increasing the Quality of Teacher Education
Programs

Table 3 was created as a result of the opinions of the research participants on increasing the quality
of teacher education programs. In Table 3, the categories and sub-categories created in line with
teacher candidates’ views on improving the quality of teacher education programs are given.

Table 3. Categories and Sub-Categories for Increasing the Quality of Teacher Education Programs

Category Sub-category Frequency
Teaching Method Should Be Changed 16
Entry Conditions Should Be Regulated 12
Increasing the Quality ~ The Number of Students Should Be Reduced 9
of Teacher Education Experienced Instructor 7
Programs Effective Communication 6
Sufficient Support 4
Physical Facilities 2

As seen in Table 3, sub-categories of "teaching method should be changed," "entry

conditions should be regulated,” "the number of students should be reduced," "experienced

instructor," "effective communication," "sufficient support," and "physical facilities" were obtained.
The teaching method should be changed: It was concluded that among the sub-categories related to
increasing the quality of teacher education programs, the most attribution was made to the "teaching
method should be changed" sub-category. Participants think that the teaching method should be
changed to increase the quality of teacher education programs. Some of the opinions that can be
references to this sub-category are given below.

"The majority of the courses are theoretical. | think that teacher candidates can gain more

experience and increase their qualifications by applying it practically...(P3)."

"...by increasing the number of applied courses, we can at least learn by doing. This helps to

train teachers who are fit for purpose...(P7)."

"Some teachers explain some teaching methods and techniques in the lesson, but frankly, it

doesn't make any sense if you can't learn those techniques by experience. When we are
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appointed to the profession, we need to gain experience at the university so that we can work

more efficiently... (P12)."
Entry conditions should be regulated: In line with the opinions obtained on increasing the quality of
teacher education programs, the sub-category of "entry conditions should be regulated" was
obtained. The comments below exemplify this sub-category.
"l don't see teaching as a profession that everyone can do. To be a teacher, the personality
traits of an individual are essential. Making a multi-stage entry system for entry to teaching
increases the quality...(P10)."
"Teaching is a special profession. You must meet certain criteria. Your communication skills
must be strong. You need to express yourself well. You have to be patient. A new evaluation
system should be introduced by taking these criteria into account in selecting teachers...
(P16)."
The number of students should be reduced: As a result of the data collected to increase the quality
of teacher education programs, the category of "the number of students should be reduced” was
obtained. In this category, “more efficient and effective education can be realized by reducing the
number of students. In this way, teachers can deal with students one-on-one and follow their
development (P15)” as an example.
Experienced instructor: In line with the opinions of some of the teacher candidates participating in
the research, the category of "experienced instructor” was obtained. Participants state that the quality
of teacher training programs can be increased by training experienced instructors. The view that can
be a reference for this category is “...the quality can be increased by giving lectures by more
experienced instructors. To train inexperienced instructors, it can be ensured that they take part in
less important courses... (P17)”.
Effective communication: Some teacher candidates state that effective communication can increase
the quality of teacher education programs. Regarding this category, "the level of communication
between university professors and students increases the quality. Some teachers teach their lessons
and leave, while the rest act as if they don't care. Teachers need to communicate effectively... (P5)”
can be given as an example.
Adequate support: In line with the opinions of the research participants, it is stated that the quality of
teacher education programs can be increased if adequate support is provided to teacher candidates.
One of the participants said, “Material and moral support should be provided to teacher candidates.
Support and incentives provided by the government can improve the quality of education. Students
may have difficulties that they cannot overcome on their own. Providing support for the solution of
these increases the motivation of teacher candidates...(P6)”.
Physical facilities: Another category obtained in line with the statements of teacher candidates in the
category of "physical facilities." Teacher candidates state that physical facilities should be provided

to increase the quality of teacher education programs. Regarding this category, "teacher candidates
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must have sufficient physical means. Concrete opportunities should be provided for all methods and

techniques used in education. In addition, providing social opportunities helps the teacher candidates
to develop himself as a whole...(P13)" can be given as an example.

4- Analysis of Teacher Candidates’ Opinions About the Profession They Would Choose If They
Had a Chance to Make a Second Choice

Table 4 was created in line with the participants' opinions about the profession they could choose if
they had the chance to make a second choice. In addition, the participants' views about the profession
they would have preferred if allowed to make a second choice are shown in Table 4.

Table 4. Opinions of Teacher Candidates Regarding the Profession They Would Prefer If They Had

the Chance to Make a Second Choice

Professions Frekans

Teaching 17
Lawyer

Performing Arts
Shipping

Computer Engineering

[ = = S )

Architecture

Teacher candidates expressed their opinions of "re-teaching,” "lawyer," "performing arts,"

"shipping,
they had the chance to make a second choice.

computer engineering,”" and "architecture" about the profession they would prefer if

Teaching: In line with the opinions of prospective teachers about the profession they can choose if
they have a chance to make a second choice, the most expression is "teaching." Most teacher
candidates stated that they would choose the teaching profession again. Some of the opinions that
may refer to this expression are given below.
"l do not think that I will give up my choice of teaching. | have wanted to be a teacher since |
was little. | have already chosen my ideal profession... (P6)."
"Your communication with children has always been good. That's why dealing with children
has always been fun for me. That's why I don't give up on my choice of teaching...(P10)."
... aim to improve myself constantly. | believe that the teaching profession is a suitable
profession for this. That's why I probably wouldn't have changed my preference...(P14)."”
In addition, the preferences of other nominees were “lawyer" (P18), "performing arts" (P19),
"shipping” (P21), "computer engineering" (P22), and "architecture™ (P23). It can be said that the
participants' motivation towards the teaching profession is at a high level because the majority of the
participants stated that they could choose the teaching profession as the second option. In addition,
(P18), (P19), (P21), (P22), and (P23) indicate that they can choose different professions. When the

views of the categories obtained in the study are examined, it can be said that some of these teacher
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candidates prefer the teaching profession with extrinsic motivation [(P18), (P19), (P21), (P23)] and

one teacher candidates have a salary expectation from teaching (P22). As a result, it can be
concluded that teacher candidates who prefer the teaching profession with extrinsic motivation have
lower motivation than the teaching profession.

Discussion and Conclusion

In this study, the reasons for choosing the teaching profession of teacher candidates, their
expectations from the teaching profession, and their views on increasing the quality of the teaching
program were examined. Qualitative research questions were formed in this direction, and answers
were sought. Questions are addressed and discussed in turn below.

According to the first finding obtained from the research, the main theme was named as the
teacher candidates' motivation for choosing a profession. The sub-themes are grouped under three
headings as external reasons, altruistic reasons, and internal reasons. In the sub-theme of external
reasons, there is a comfortable working environment, more holidays, regular income, a respectable
profession, job guarantee, entry score, and recommendation categories. There are categories of
serving humanity, being a role model, and touching people's lives in the altruistic reasons sub-theme.
There are categories in the sub-theme of internal reasons, such as lifelong learning, teaching,
communicating, an ideal job for me, teachers being role models, loving children, and love the school
environment. Bergmark, Lundstrom, Manderstedt, and Palo (2018) stated in their study that internal,
altruistic, and extrinsic motivations are effective in students' career choices. They have more than
one motivation to choose the teaching profession. Cermik, Dogan, and Sahin (2010) state that
primary school teacher candidates' reasons for choosing the teaching profession are affected by
altruistic, internal, external, and self-seeker reasons. In addition, it is seen that sub-themes such as
exam score, family pressure, ideal profession, communication skills, being a respected profession,
being useful to society are obtained. It can be said that similar results were obtained with this study.

Similarly, in the study conducted by Low, Lim, Ch'ng, and Goh (2011), the reasons for
choosing the teaching profession of teacher candidates were categorized as altruistic, internal,
external, and other reasons. Similar sub-themes such as being a role model and loving children were
obtained in the study. In a different research, Bursal and Buldur (2013) developed a scale on the
reasons wh As a result of his factor analysis, it is stated that the scale is divided into two as intrinsic
and extrinsic reasons. Still, the intrinsic reasons factor also consists of altruistic and intrinsic reasons
teacher candidates choose the teaching profession. In addition, there are expressions similar to the
categories obtained in this study in the scale items. These findings support the results of the study.

In line with the findings obtained from the research, the main theme of the future expectation
from the profession was formed. It was concluded that the sub-themes were grouped under three
headings as professional expectations, social expectations, and economic expectations. In the sub-
theme of professional expectations, there are categories of professional development, working

environment, academic progress, raising equipped youth, and loving the profession. Social
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expectations sub-theme includes shaping the future, social status, and healthy communication

categories. In the sub-theme of economic expectations, there are salary expectations and additional
discounts categories. Gomleksiz, Kan, and Biger (2010) applied a scale to determine prospective
teachers' expectations from the teaching profession. The scale developed by the researchers was
designed to measure the sociocultural, professional, financial, and career expectations of teacher
candidates. In addition, when the scale items were examined, it was concluded that they were similar
to the sub-themes obtained in this study. In his study, Kosar (2018) categorized prospective teachers'
expectations into economic, social, task-related, individual, and negative expectations. In addition,
there are sub-factors such as salary and livelihood expectation among financial expectations, social
status and human relations among social expectations, classroom management, working
environment, and professional development among job expectations. In the study conducted by Uras
and Kunt (2006), teacher candidates' expectations from teaching were examined separately in four
areas as social, economic, professional development, and legal expectations. In the study conducted
by Incikab1, Biber, and Mercimek (2016), the expectations of teacher candidates were examined
under the themes of professional development, academic development, and social development. In
addition, it was stated that the most prominent theme was the professional development theme. Other
research results support these results.

The expectations of teacher candidates and the attitudes and behaviors they develop towards
realizing these expectations significantly affect the motivation and productivity of teacher
candidates. It can be said that if the expectations of the teacher candidates from the profession are not
realized, their motivation will decrease. In this case, the efficiency will also decrease (Uras & Kunt,
2005). Teachers need to be supported in every way to create the future healthily. Teachers'
professional expectations must be met (Sahin, 2011). However, it is said that there are differences
between the expectations of teacher candidates before starting the profession and the situations they
encounter after starting the profession (Yesilyurt & Karakus, 2011). In particular, if the relevant
institutions create education policies that will meet the professional, social, and economic
expectations of individuals who have stepped into the teaching profession, it will ensure their
satisfaction with the profession. This situation is considered necessary to increase the quality of the
education system (Ozsar1 2008).

When the opinions of the teacher candidates were evaluated, the category of increasing the
quality of teacher education programs was obtained. In this category, the teaching method should be
changed; entry conditions should be regulated, the number of students should be reduced,
experienced instructors, effective communication, sufficient support, and physical facilities should
be divided into sub-categories. When the results are examined, it is stated that teacher candidates'
teaching methods should be changed. Therefore, Okgabol (2004) states in his study that the
theoretical and practical courses of teacher candidates are not sufficient. In addition, it can be said

that practice-based classes are more effective in gaining teaching skills (Sahin & Kartal, 2013).
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Because the lessons learned theoretically become meaningful only if they are experienced with

practice (Ozkilig, Bilgin & Kartal, 2008). Teacher candidates expressed their opinions on regulating
the conditions for entry to the teaching profession. In particular, it can be said that the central
examination application reduces the quality of the teaching program. Supporting this statement, Can
(2019) states in his study that among the obstacles to professional development is the application of
central examination. Teacher candidates are under the pressure of achieving high success in central
exams. Therefore, they tend to focus on the issues in the exam rather than increasing their teaching
qualifications as teacher candidates (Barnes, 2005). In addition, this situation ensures that curricula
are shaped according to central exams and puts the roles of teachers in the background (Can, 2017;
Sahin, Uz Bas, Sahin Firat, Sucuoglu, 2012). In addition, it can be said that reducing the number of
students, employing experienced instructors, effective communication, and creating sufficient
support and physical opportunities can increase the quality of education. Studies carried out support
these findings. In the study conducted by Oner and Yilmaz (2019), statements such as giving
importance to applied courses, reviewing the program conditions, reducing the number of students,
and the competence of the instructors were obtained. These themes are similar to the themes
obtained in this study. Hacettepe University, Faculty of Education (2017) states that planning the
need for teachers in the medium and long term and determining the quotas accordingly will increase
the quality of the teaching program. Similarly, EIma and Ergen (2016) state that to improve the
quality of teacher education, the number of students should be reduced, and teachers should be
selected according to their abilities.

As a result of the research, the opinions of the teacher candidates about the professions that
they can choose if they have a chance to make a second choice were determined. A great majority of
teacher candidates state that they will choose the teaching profession again. There are also teacher
candidates who said they could choose lawyer, performing arts, shipping, computer engineering, and
architecture. This situation reveals that some teacher candidates are not satisfied with their
profession and intend to turn to other professions. In addition, it can be said that the majority of the
teacher candidates who said they would be a teacher again chose the teaching profession for internal
and altruistic reasons.

In contrast, teacher candidates who stated that they would prefer other professions preferred
the teaching profession for external reasons. In the study conducted by Sahin, Zoraloglu, and Sahin-
Firat (2011), it was concluded that 15.7 of the students wanted to change the department they
studied, 66.5% were satisfied with the department they studied, and 17.8% were undecided. Students
who wanted to change the department they studied gave reasons such as thinking that the department
they studied was unsuitable for their abilities and could find a job quickly when they graduated.
When examined, these reasons mostly overlap with extrinsic motivation. It can be said that students
who prefer their department with extrinsic motivation want to change departments. It can be

concluded that individuals who choose the profession for intrinsic and altruistic reasons are satisfied
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with their profession. Therefore, Buldur and Bursal (2015) stated in their study that the reasons for

choosing the profession of individuals whose ideal profession is teaching are internal and altruistic.
In addition, it is said that the future expectations of teachers who choose their profession for internal
and altruistic reasons are more favorable. It can be said that the attitudes of individuals who choose
their profession for internal reasons are more profitable (Bozdogan, Aydin, & Yildirim, 2007; Watt
& Richardson, 2008), while the future expectations of individuals who choose professions for
external reasons are low (Besoluk ve Horzum, 2011; Cermik, Dogan ve Sahin, 2010). In addition, it
is stated that individuals who choose the teaching profession for internal reasons are satisfied and
enjoy their jobs, do their jobs lovingly, and are successful (Ozkubat & Demiriz, 2013). When
Herzberg's two-factor theory is examined, it is said that internal factors create high motivation for
employees.

In contrast, extrinsic motivation does not create a suitable environment for motivating
(Mahaney & Lederer, 2006). In addition, individuals who act with altruistic motivation voluntarily
help others and are concerned about others. Individuals with altruistic motivation have higher self-
esteem, honor, and self-satisfaction (Eisenberg & Mussen, 1989). When the results are examined, it
can be said that the teacher candidates are united under three themes in the selection of the teaching
program. It is observed that teacher candidates who prefer the teaching profession due to external
reasons cannot identify themselves thoroughly with the profession and choose the profession in line
with their expectations of interest or some situations that occur outside of themselves (Bastick, 2000;
Boz & Boz, 2008). It is said that this situation brought the teaching profession to the point of quitting
over time (Erden, 2008). In addition, it can be said that teachers who choose the teaching profession
for intrinsic and altruistic reasons have higher teaching motivation and work efficiently (Sinclair,
2008). In this case, it can be deduced that the attitudes of the teacher candidates who have an
altruistic and intrinsic motivation to the teaching profession are more favorable than those who have
extrinsic motivation.

Suggestions

The feelings, thoughts, and expectations of teachers, who are one of the most critical stakeholders of
the school, about the teaching profession since their candidacy are an issue that should be
considered. In addition, the experiences of teacher candidates should be determined to increase the
quality of the education program. Therefore, it is thought that the opinions of teacher candidates on
this subject are essential.

Teacher candidates stated that external, altruistic, and internal reasons influenced choosing
the teaching profession. Although internal and altruistic reasons are more dominant, external reasons
are also effective. When external reasons are examined, teacher candidates choose to teach because
they think it is a comfortable working environment. It can be said that teacher candidate who chooses
their profession due to intrinsic and altruistic reasons will be more successful (Buldur & Bursal
2015; Ozkubat & Demiriz, 2013). For this reason, it is recommended that individuals be guided to
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choose their profession by their interests and abilities during high school, and they should be guided

for career choices in this direction. In particular, practices should be developed to prevent the
teaching profession from choosing for external reasons. They should be encouraged to choose the
teaching profession for altruistic and internal reasons.

Teacher candidates stated that they have some expectations from the teaching profession.
These are professional, social, and economic expectations. It is necessary to provide the essential
training to ensure teachers' professional development, meet their academic expectations, and become
well-equipped individuals in their profession. In this context, it is suggested that the subjects they
lack in terms of teaching professional competencies (professional development, student recognition,
learning-teaching process, monitoring and evaluation of learning development, school family and
community relations, program and content information) should be determined. The necessary
weights should be given in the curriculum to ensure the professional expectations of teachers. In
addition, social and economic expectations include expectations such as status, respect, salary
expectation. It is recommended to make legal, statutory, or regulatory arrangements to improve the
status of the teaching profession. A success-oriented salary system can be introduced to meet the
economic expectations of teachers. Or, legally, the working conditions of teachers can be reviewed
to increase their social status. Arrangements made on these issues are essential in terms of revealing
the point of view of the political authority towards teachers, thus increasing the social status.

Teacher candidates made suggestions such as changing the teaching method and rearranging
the entry conditions of the teaching program to increase the quality of the teacher education program.
Considering the importance of the teaching profession for society, it is recommended that
policymakers take these and other suggestions into account and take the necessary precautions. In
this context, essential skills should be determined in line with the needs of both the teacher and
society. It is recommended to carry out studies to gain them to teachers.

Although most teacher candidates stated that they would choose the teaching profession
again if they had the chance to make a second choice, the number of those who said they could
choose different professions is relatively high. In this case, it is necessary to investigate and reveal
the thoughts of these teacher candidates about why they might choose another department. In
addition, guiding prospective teachers about the department that suits their interests and abilities can
help them choose the right profession. In summary, it is recommended to establish a system that can
determine the selection of suitable candidates for the teaching profession. In this direction, a great
deal of work falls on policymakers.

In the future, research may be searched to expose why some teacher candidates want to
choose a different department if they choose again. Qualitative research on this subject can provide
the emergence of the existing situation as a whole. Whether teachers' professional self-efficacy or job
performance differ in terms of their motivation to choose the teaching profession (internal, extrinsic,

and altruistic) can be examined with quantitative research.
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