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Abstract

The lack of tenured positions for French as a Foreign Language (FFL)
teachers in the public sector in Turkey is a recurrent problem. The aims
of this research are therefore to determine if this situation affects the level
of anxiety due to the non-tenure of FFL trainee teachers, to establish the
possible causes of this anxiety and to understand if they are confronted
with feelings of incertitude and / or doubt towards their future. Another aim
of this research is to investigate the impact of non-tenure on the academic
motivation of FFL trainee teachers. The research was conducted following
a mixed explanatory method in two consecutive stages starting with the
collection of quantitative data through the anxiety scale due to the non-
tenure of trainee teachers and the Academic Motivation Scale (AMS). The
sample for the quantitative phase involved 428 FFL trainee teachers from
6 Faculties of Education in Turkey. Semi-directed interview forms were
used for the collection of qualitative data from 18 FFL trainee teachers
from 2 universities involved in the quantitative phase. The research was
conducted during the academic year 2019-2020. The findings of our
research focus on the problems that FFL trainee teachers may encounter
due to the lack of job positions for teachers in the public sector. The
results allowed a reflection on solutions that could be envisaged in higher
education and at the Ministry of Education in Turkey (MoNE).
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Introduction

The French language was the most taught foreign language in Turkey
until the 1950s when English became the new Lingua Franca and slowly
took over French in schools. As a result, the number of French as a Foreign
Language (FFL) teachers in Turkey dramatically dropped (Demircan, 1988).
Nowadays, the number of FFL teachers in public and private schools in
Turkey (primary to secondary) only reaches 1.081 while the number of
English as a Foreign Language (EFL) teachers rockets to 37.513 (Turkish
Ministry of Education, 2019). Unfortunately, the number of tenured posts in
public schools for FFL teachers has stagnated at 1 or 2 per year over the
past few years, as shown in Table 1.

However, 10 Faculties of Education in Turkey still train FFL trainee teachers
and around 200 of them graduate each year. Additionally, FFL trainee
teachers need to succeed in the Turkish recruitment exam for teachers
in order to be able to teach in the public sector in Turkey and therefore
obtain a tenured post. This is the problem that FFL trainee teachers have to
face as so many of them graduate each year compared to the number of
tenured posts on offer. That is why this situation can be a cause of anxiety
and loss of academic motivation among FFL trainee teachers.

The word anxiety comes from the greek “anxietas” and includes terms such
as a constant and durable apprehension, fear or uncertainty and is a basic
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Table 1. Number Of Tenured Posts For Foreign Language Teachers in Secondary State Schools In Turkey Published By The
Turkish Ministry Of Education For The Years 2017, 2018, 2019, 2020 and 2021

Number of Number of Number of Number of Number of Number of Number of
Branch  tenured posts tenured posts  tenured posts No- tenured posts  tenured posts tenured posts  tenured posts
March 2017(a) March 2018(b) vember 2018(c) March 2019(d)  January 2020 (e)  June 2020 (f) March 2021 (g)
English 2193 2.002 2.038 1.960 1731 1739 1.938
German 105 908 101 200 138 200 210
French 1 3 1 1 1 1 0

(@MEB, 2017, (b)MEB, 2018a; (c)MEB, 2018b; (d)MEB, 2019, (€)MEB, 2020a; (IMEB, 2020b; (QJMEB, 2021

feeling in human beings (Kaya & Varol, 2004; K&knel, 2013,
p. 17). Spielberger (1972) adds that anxiety is an unpleasant
experience that involves feelings of apprehension, tension
and fear. In education, anxiety can affect the learning capacity
of students. Indeed, up to a certain degree, anxiety may not
have any effect on the learning capacity of students but
passed a certain threshold, it can have a facilitating effect.
However, too high level of anxiety can have a debilitating
effect on the students' learning capacity (Ctceloglu, 2018).

Previous research focused on numerous factors for anxiety
and academic achievement is one of them, as this type of
anxiety can indeed have else positive or negative effects on
the students’ academic results (Bozkurt & al, 2017). In Turkey,
most researches focus on occupational and self-efficacy
anxiety of teachers and trainee teachers. This includes the
relationships with the school management, colleagues,
students and their parents, financial anxiety, anxiety due
to technical competences or self-development and finally
anxiety linked to the subject taught (Sadikoglu & al., 2018).

In foreign languages, language anxiety is also a cause of
anxiety that should not be neglected as it can have a negative
effect on the students' learning (Capan & Aslim Yetis, 2016).
Especially for trainee teachers as they may experience
language anxiety in two different ways. First of all, as learners
of a foreign language they might feel some anxiety due to
the fear of being judged by their peers or teacher, the fear
of failure, the fear of being in an unfamiliar situation or the
relationship with their teacher (Bekleyen, 2008; Aslim Yetis,
2012). Then, as trainee teachers, if the language taught is not
their mother tongue, they might feel some anxiety due to the
perception of their language skills, their lack of experience,
the fear of being judged by their students and/or other
teachers or the lack of interest from learners (Aydin & Ustuk,
2020).

Another cause for anxiety is the Turkish recruitment
examination for teachers (KPSS), a compulsory exam in order
to obtain a tenured post in Turkish state schools. Indeed, the
preparation for this exam, the fear of failure and occupational
anxiety seem to be recurrent in trainee teachers taking the
exam (Dogan Altun & al, 2017). Unfortunately, obtaining
a good grade at this national exam is not sufficient for FFL
trainee teachers as they are then faced with only one or two
tenured posts each year for the whole country. This problem
is not specific to FFL trainee teachers and various research
have put forward that a lack of tenured posts for trainee
teachers could lead to anxiety problems (Yalgin, 2014).

Three previous studies administered the anxiety scale due
to non-tenure of trainee teachers but none of them studied
FFL trainee teachers focusing on other majors (Eskici, 2016;
Ince-Aka & Yilmaz, 2018; Ozcan, 2019). That is why this
research is all the more important.

But if trainee teachers experience anxiety, does it affect their
academic motivation? According to the Self-determination

Theory, motivation is “a hypothetical construct that is used to
define the internal and/or external forces that generate the
initiation, the direction, the intensity and the persistence of
one's behaviour” (Vallerand & Thill, 1993, as cited in Vallerand
& al, 2019). Moreover, Eison & Milton reckon that learners that
are extrinsically motivated tend to feel more anxious than
learners that are intrinsically motivated (Eison & Milton, 1981,
as cited in Deci and Ryan, 1985). In some cases, anxiety can
also be a factor of motivation if not extreme (Develi, 2006).
Academic motivation and anxiety are therefore connected.

The aims of this research are therefore to determine if this
situation affects the level of anxiety due to non-tenure of
FFL trainee teachers, to establish the causes of this anxiety
and to understand if they are confronted with feelings of
incertitude towards their future. Another aim of this research
is to investigate the impact of non-tenure on their academic
motivation.

Method
Research Design

The present research was carried out following a mixed
explanatory design. Itincludes a quantitative phase using two
scales followed by a qualitative phase carried out through
semi-directed interviews that helps verify and comprehend
the quantitative results obtained.

Study Group
Quantitative sample

The sample for the quantitative phase of the research
includes 428 trainee teachers from the FFL departments of 6
Turkish Faculties of Education in Turkey during the academic
year 2019-2020: Anadolu University, Bursa Uludag University,
Dokuz Eylul University, Gazi University, Hacettepe University
and Marmara University. The minimum size for the sample
was calculated using the method from Bartlett, Kotrlik &
Higgins (2001) so that the sample size is representative of
the population.

Qualitative sample

A convenience sampling method was used to select trainee
teachers from the FFL departments of Universities 1 and 2
who participated in the quantitative phase of the research.
Moreover, maximum scale sampling was privileged in
selecting trainee teachers showing the highest and the
lowest levels of anxiety due to non-tenure and students
spread across the years of study (Table 2).

Data Collection Tools
The first scale used during the quantitative phase was the

‘Anxiety Scale due to Non-Tenure of Trainee Teachers" by
Eskici (2016) which is a 5 point Likert scale consisting of 13
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Table 2. Summary Of The Quantitative And Qualitative Samples
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Quantitative Sample

Qualitative Sample

Total Number of

Total Number

Independent variables  Study Group Participants Independent variables Study Group of Participants
Female 303 Female 10
Gender Gender
Male 125 Male 8
University 1 104
University 2 46 University 1 9
University 3 67
University University
University 4 53
University 5 Q0 University 2 9
University 6 68
<3700 TL 162 <3700 TL" 4
el y00za0oTl i oopeconomesl 0070t
27400 TL 75 27400 TL 3
1st year 140 1st year 4
Year of 2nd year 92 Year of 2nd year 3
Study 3rd year 04 Study 3rd year 4
4th year 102 4th year 7
Total 428 Total 18

“TL: Turkish Lira

items distributed into 2 sub-dimensions: fear of non-tenure
and self-perception.

The second scale was the “Turkish version of the Academic
Motivation Scale (AMS)" adapted by Can (2015) which is a 7
points Likert scale consisting of 28 items distributed into 3
sub-dimensions: extrinsic motivation, intrinsic motivation
and amotivation.

For the qualitative phase, questions for the semi-directed
interviews were prepared according to the results obtained
from the quantitative phase. The interview forms were then
checked by 3 experts and pilot interviews were conducted
as recommended by AdigUzel (2016) for credibility purposes.

Data Analysis

For the first scale of the quantitative phase, a value
contained between -1,96 and +1,96 to the Skewness test of
normality allowed us to perform parametric tests. But the
Skewness and Kurtosis test of normality for the second scale
only allowed the use of non-parametric tests. Moreover, in
order to better compare the results with the first scale, the
results of the AMS scale were transformed into a 5 point
Likert scale. Both scales were analysed according to 4
independent variables: gender, university, year of study and
socio-economical background of the participants.

For the qualitative phase, semi-directed interviews were
realised during the spring semester 2019-2020. Once the
interviews were completed, they were transcribed to be
analysed. A content analysis was then realized using a
moderate inductive analysis as described by Anadon &
Savoie-Zajc (2009) and the consensus of coding was verified
by experts as recommended by Miles & Huberman (1994).
The quantitative and qualitative results were analysed
separately and then a mixed analysis of the research was
carried out.

In order to carry out this research, approval from Anadolu
University Scientific  Research and Publishing Ethic
Committee for Humanities and Social Sciences was
obtained as well as permission from the universities where
the research was carried out.

Ethical Permission Information of the Study

In this study, all the rules stated in the Committee on
Publication Ethics (COPE) were followed.

Ethics Committee Permit Information

Ethics Board that Conducts the Assessment. Anadolu
University, Scientific Research and Publishing Ethic
Committee for Humanities and Social Sciences

Date of Assessment Decision: 13/09/2019

Assessment Document Number: 71358

Results
Quantitative Results

The findings for the anxiety scale due to the non-tenure
of trainee teachers by Eskici (2016) were analysed using
parametric tests.

The sub-dimensions of anxiety fear of non-tenure and self-
perception (Table 3) respectively show a mean value of
X=2,97 and X=3,08. The mean value for the full scale reached
X=3,00. These results do not reflect a level of anxiety due to
non-tenure as high as could have been expected, as shown
in Table 3.

The results according to the sex of the participants (Table
4) show a slightly higher level of anxiety due to non-tenure
for female trainee teachers compared to males, but no
significant differences were reported with p>,05. Likewise, no
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Table 3. Non-tenure anxiety of FFL trainee teachers

Sub-dimensions Number of items N SD Mean

Fear of non-tenure 10 428 114 2,97

Self-perception 3 428 1,32 3,08

Total 13 428 1,16 3,00

Table 4. T-Test Results For Non-Tenure Anxiety According To Gender Of FFL Trainee Teachers

Sub-dimensions Gender N M sD t p
Female 303 3,02 111

Fear of non-tenure -1,408 0,160
Male 125 2,85 1,20
Female 303 313 1,29

Self-perception -1,399 0,204
Male 125 2,95 137
Female 303 3,05 113

Total -1.399 0,163
Male 125 2,87 1,21

Table 5. Differences Between Universities For Non-Tenure Anxiety Of FFL Trainee Teachers Of The Same Sex (Two Factors Vari-

ance Analysis - Anova)

Sex Sgb— . University N M Sogrce of Sum of F Sig. p Post Hoc
dimensions variance squares -Tukey
Univ. 1 37 2,29
Inter-groups 23.27 5
Univ. 2 1 2,95 1-5
Univ. 3 19 2,88
Fear of
Male Intra-groups 154.01 119 3.596 0.005"
non-tenure Univ. 4 14 2,65
Univ. 5 22 3.40 1-6
Total 177.29 124
Univ. 6 22 3.30
Levene: 2,168 p=0,062
Univ. 1 37 2,37
Inter-groups 21.93 5
Univ. 2 11 3.36
Self- Univ. 3 19 3,07
Male . Intra-groups 210.1 11 2.484 0.035"
perception univ. 4 14 2,83 group 5 9 35 1-6
Univ. 5 22 3.21
Total 232.08 124
Univ. 6 22 3.45
Levene 1,045 p=0,394
Univ. 1 37 2,31
Inter-groups 2243 5
Univ. 2 11 3,05 1-5
Univ. 3 19 2,92
Male Total Intra-groups 160.36 119 3.329 0.008"
Univ. 4 14 2,69
Univ. 5 22 3.35 1-6
Total 18278 124
Univ. 6 22 3.34

Levene: 1,850 p=0,108
'p<.05

significant differences were reported according to the other

independent variables.

In general,

no significant differences were

reported

according to the university of origin either (Table 5). However,
significant differences were found between male trainee
teachers. The level of anxiety due to non-tenure for male
trainee teachers at University 1 was significantly lower than
those at Universities 5 and 6 (Table 5).

In addition, significant differences were reported at University
1 between male and female trainee teachers, as shown in
Table 6. The latter showed significantly higher levels of
anxiety due to non-tenure for both sub-dimensions with
p<0,5. Indeed, the results for the fear of non-tenure show a
mean level for female trainees M= 2,93, whereas the mean
for male trainees is only M= 2,29. Likewise, concerning self-
perception, the mean for female trainee teachers is M= 3,07
and for male trainees M= 2,37.

11



12

N2

Academy Journal of Educational Sciences, 2022, 6(1), 8-19

Table 6. Differences Per University For The Sub-Dimensions Of The Scale Of Anxiety Due To Non-Tenure According To The Sex

(T-Test For Independent Samples)

University Sub-dimensions Sex N M SD t p
Female 67 2,03 1,05
Fear of non-tenure -3,030 0,003"
Male 37 2,29 0,99
Levene: 0,165 p= 0,686
Female 67 3,07 127
Self-perception -2,781 0,006"
University 1 Male 37 237 117
Levene: 1,464 p=0,229
Female 67 2,06 1,08
Total -3,011 0,003"
Male 37 2,31 1,02
Levene : 0,454 p=0,502
‘p<.05
Table 7. Descriptive Statistics for the Academic Motivation Scale
Sub-dimensions Number of items N Mean SD
Extrinsic Motivation 12 428 3.65 0.73
Intrinsic Motivation 12 428 3,49 0,87
Amotivation 4 428 1,04 1,05
Total 28 428 3.64 0,67

Table 8. Mann Whitney U Test Results For Levels Of Academic Motivation According To Gender

Sub-dimensions Gender N M SD Mean rank z MWU p
Female 303 3,76 0,69 233,84

Extrinsic Motivation -5,040 13076,50 0,000"
Male 125 3.38 0,75 167,61
Female 303 3.57 0,87 226,73

Intrinsic Motivation -3,186 15232 0,001"
Male 125 3,29 0,83 184,86
Female 303 1,81 0,99 100,63

Amotivation -3,027 14432 0,000"
Male 125 2,25 114 250,54
Female 303 3.74 0,65 234,85

Total -5299 12772 0,000"
Male 125 3.39 0,66 165,18

'p<.05

The second scale administered was the Turkish Version of
the Academic Motivation Scale adapted by Can (2015). The
results were obtained using non-parametric tests.

As shown in Table 7, the mean for the full scale M= 3,64 (out
of 5) shows a higher level of academic motivation than that
of anxiety due to non-tenure (M= 3,00). Significant differences
were reported according to the sex, university and socio-
economical background of the trainee teachers.

Significant differences were reported between gender for all
the sub-dimensions (Table 8) with female trainee teachers
showing overall significantly higher levels of extrinsic (Female
M= 3,76, Male M= 3,38), intrinsic (Female M=3,57, Male X=3,29)
and total (Female M= 3,74, Male M= 3,39) motivation and a
significantly lower level of amotivation (Female M= 1,81, Male
M= 2,25).

As shown in Table g, significant differences between
universities were found for extrinsic motivation only. First, a
test of Kruksal Wallis put forward some significant differences
between universities (p<,05) and then a Mann Whitney U test

showed that the level of extrinsic motivation at University 1
(M= 3.,47) is significantly lower than that of University 4 (M=
3,89) and University 2 (M= 3,80) Universities. Moreover, the
levels of extrinsic motivation between University 4 (M-
3,89) and University 1 (M= 3,89), University 3 (M= 3,89) and
University 6 (M= 3,89) differ significantly (Table 9).

Some significant differences were reported for extrinsic
motivation levels according to the socio-economical
background of the FFL trainee teachers (Table 10). The level
of extrinsic motivation for trainee teachers from the lowest
income groups showed higher levels of extrinsic motivation
(Group 1 M= 3,67 and group 2 M= 3,71) compared to the higher
income group (Group 3 M= 3.42). However, no significant
differences in academic motivation were reported according
to the year of study.

Following the analysis of both scales, tests of correlation
between anxiety due to non-tenure and academic motivation
were performed as shown in tables 11 and 12.
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Table 9. Kruksal Wallis And Mann Whitney U Tests For The AMS According To The University Of FFL Trainee Teachers

Sub- . . Mean )
dimensions University N M SD Rank X2 KHW p MWU
Univ. 1 104 3.47 0,82 190,47
Univ. 2 46 3,80 0,69 238,82
Univ. 3 67 3,60 073 205,69 1:2
Extrinsic Motivation 11.969 0.035" 4
Univ. 4 53 3,89 0,60 252,48 3"61
3_
Univ. 5 Q0 3,70 0,70 222,41
Univ. 6 68 3,60 0,64 203,41
Univ. 1 104 348 0,83 213,60
Univ. 2 46 3,66 075 238,01
o o Univ. 3 67 3.37 0.94 199,19
Intrinsic Motivation 3.453 0.630
Univ. 4 53 3,50 0,76 213,08
Univ. 5 Q0 3,54 0,93 221,67
Univ. 6 68 3,41 0,93 206,06
Univ. 1 37 1,70 0,92 187,26
Univ. 2 11 177 0,82 205,10
Univ. 3 19 2,22 1,19 230,88
Amotivation 0.751 0.083
Univ. 4 14 2,07 111 22775
Univ. 5 22 1,93 1,03 214,31
Univ. 6 22 2,05 114 22743
Univ. 1 37 3,60 0,70 209,67
Univ. 2 11 3,80 0,57 243,16
Univ. 3 19 3.53 0,72 194,99
Total 6.039 0.302
Univ. 4 14 373 0,58 22713
Univ. 5 22 3,69 0,70 222,64
Univ. 6 22 357 0,65 201,10
‘p<.05

Table 10. Kruksal Wallis And Mann Whitney U Tests For The AMS According To The Socio-Economical Background Of FFL

Trainee Teachers

dimensions backarouna N M D pa | XKHWp MWL
<3.700TL" 162 3.67 0,74 210,96
Extrinsic Motivation 3700 - 7400 TL 174 3,71 0,69 215,54 7.149 0.028" ;g
2 7.400TL 75 342 0,78 17315
<3.700TL" 162 3.51 0,86 210,56
Intrinsic Motivation 3700 - 7400 TL 174 3,51 0,85 209,86 2.306 0.316
2 7.400TL 75 3.32 0,94 187,19
<3.700TL" 162 2,05 1,09 216,08
Amotivation 3700 - 7400 TL 174 1,86 1,07 192,23 4192 0.123
2 7.400TL 75 1,95 0.93 214,23
<3.700TL" 162 3.64 0,68 20783
Total 3.700 - 7400 TL 174 3,68 0,64 214,72 4.089 0.129
> 7.400TL 75 3.47 0,74 181,81

‘p< .05, TL: Turkish Liras
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Table 11. Spearman Correlation Test Between Anxiety Due To Non-Tenure And Academic Motivation Of Trainee Teachers Of

FFL

Sub-dimensions

Fear of non-tenure  Self-perception Total (Full scale)

. oo Spearman Correlation Coefficient 0.045 0.036 0,043
Extrinsic Motivation
p 0.354 0.462 0.372
. o Spearman Correlation Coefficient -0.070 -0.013 -0.057
Intrinsic Motivation
p 0,150 0,796 0,242
o Spearman Correlation Coefficient o1z 0.063 0102
Amotivation
P 0,020 0193 0,035'
Total Spearman Correlation Coefficient -0.047 -0,002 -0.037
P 0.329 0,960 0,449
"< .05,

Table 12. Spearman Correlation Test Between Anxiety Due To Non-Tenure And Academic Motivation Of Trainee Teachers Of

FFL According To Gender
Gender Sub-dimensions Fear of non-tenure  Self-perception Total (Full scale)
; ; 0,124 0,066 0112
Female Extrinsic Motivation Spearman Correlation Coefficient
0,031 0,251 0,052
; ; -0,189 -0,122 -0,174
Male Intrinsic Motivation Spearman Correlation Coefficient
0,035" 0,176 0,053
"p< .05,

The test of correlation between all the sub-dimensions of
both scales (Table 11) showed a positive correlation between
the fear of non-tenure (p=,02) and the overall level of anxiety
due to non-tenure (p=,035) and the levels of amotivation
of FFL trainee teachers. According to these results, when
anxiety levels rise, amotivation among trainee teachers
also increases. Another test of correlation was performed
according to gender.

Confirming the previous results, a positive correlation
between fear of non-tenure and amotivation for female
trainee teachers was found as shown in Table 12. Meaning
that as the level of anxiety increases, the level of amotivation
of female trainee teachers also increases. In addition, a
negative correlation between the fear of non-tenure and
amotivation for male trainee teachers was reported. Put
differently, when the level of anxiety of male trainee teachers
rises, their level of intrinsic motivation decreases.

Qualitative Results
General anxiety of the participants

The results showed that the majority of participants (13 out
of 18) felt anxiety in general and that nearly all participants
(16 out of 18) felt anxiety towards their future. This anxiety
includes anxiety due not only to non-tenure but also due to
the KPSS exam, the search for a job or the fear of not being
able to provide for one's family.

Of course, | feel anxious about my future. Even if | don't
feel it in my everyday life, | can feel it when | think about
the future. Because it is all uncertain for me. (P1)

Reasons for anxiety about the future
The anxiety that participants feel is therefore a broader type

of anxiety about their future and the reasons for it are diverse.
With the near inexistent number of tenure posts each year for

FFL trainee teachers, anxiety due to non-tenure is indeed a
cause for anxiety for 7 participants out of 18. But before being
able to apply for tenure, trainee teachers have to pass the
recruitment exam for teachers (KPSS). This is again a great
cause of anxiety for FFL trainee teachers (10 out of 18) who
experience anxiety. Indeed, even if they obtain the highest
possible score in the exam, their tenure is still improbable
with only 1 or 2 posts available each year.

Anxiety because if | had to take the KPSS exam, | have
the feeling that | would fail. That type of anxiety. (P3)
Actually, it stresses you. [..] You have to work particularly
hard to prepare for this exam. (P11)

Another important source of anxiety for FFL trainee teachers
is the fear of not finding a satisfying job and not being able to
be financially independent and support their family, leading
to trainee teachers feeling unhappy in life.

If am not happy professionally or if | don't earn enough
to support myself, these are two things that add more
anxiety. (P 12)

Following an FFL programme can also be a source of anxiety
for trainee teachers. Indeed 10 participants out of 18 consider
that the FFL study programme is difficult.

Many students give up before graduating from FFL
because they cant make it. (P16)

Moreover, the majority of participants deem their linguistic
skills in French inadequate, leaving trainee teachers feel
anxious at the idea of teaching a language they dont fully
master.

Concerning my level of French, it is not enough for
now. Unfortunately, | have doubts about it Imy level of
Frenchl. (P3)
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Without knowing the basics in French, we are taught
how to teach. [..] But as for French, it is inadequate. (P17)

Some trainee teachers also experience some anxiety after
the first year of preparatory course when they start their first
year at the Faculty of Education.

After the preparatory year, | arrived at the faculty. | was
like a fish out of water. It was difficult. (P18)

Actions Taken by the Participants to Address Anxiety about
the Future

Anxiety is a reality for the majority of the participants and
they anticipate a non-tenure and try to plan their careers
accordingly. Most FFL trainee teachers (17 out of 18) claim
that they are willing to teach French in private schools or
courses. Finding a job directly linked to the French language
in the private sector (private schools, translation, tourism
etc.) is the most common answer from the participants.

I want to work in private schools. Actually, that's my first
choice. (P17)

Some are also willing to work in the private sector where
they could put their French to profit:

| think | could do some translations. Or | would be
interested in becoming a tourist guide. (P1)

Most participants (16 out of 18) are also interested in going
to work abroad.

Going abroad is one of the reasons why | decided to
study foreign languages. (P9)

But some participants are also ready to work in different
sectors of activity. It can range from working for foreign
private companies to being a hostess, working in the trade
sector, gastronomy or music sector.

We canuseit[Frenchlin private companies. Ortowork for
foreign companies. There are many private companies.
There are many sectors where to get experience and
work. You can apply to French companies. (P16)

We can therefore deduce that FFL trainee teachers are
aware of the difficult situation they have to face and have
accepted it. In fact, they deem it unlikely that they will obtain
a tenured post.

I am sure that | will not get a tenured post. | have given
up hope. (P3)

This desperate situation could have had an effect on the
trainee teachers' academic motivation but it seems that this
is not the case.

I would say that my motivation has increased. | started
to take my responsibilities and the more | assume those
responsibilities, the happier | am. (P8)

I worked hard to improve my French and my motivation
has increased. (P18)

Overall, it would seem that the participants have accepted
the situation and do not expect to obtain a tenured post. They
have already thought about other available job opportunities
in the private sector. That is why the lack of tenured posts
does not seem to affect their academic motivation.
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Solutions Put Forward by the Participants

The participants also mentioned several solutions in order
to improve the number of tenured posts offered each year
to FFL trainee teachers by the Turkish Ministry of Education
(MEB). The opportunity for high school students to choose
their second foreign language is the most common with 12
out of 18 participants thinking it would be beneficial.

In my opinion, all students should be able to learn a
second foreign language and to choose among several
languages. (P2)

Moreover, they recommend starting learning a second
foreign language earlier (primary or secondary school).

In my opinion, just like for English, there should be
compulsory lessons in French or German, taking into
account the wishes of the students, as early as primary
school. (P7)

These solutions would allow the creation of more
tenured posts for FFL trainee teachers as one
participant mentioned.” There should be the possibility
for students to choose French las a foreign languagel
for teachers to be able to get a tenured post.” (P17)

At the level of the Turkish Higher Education Council (YOK),
the participants addressed the need to balance the number
of tenured posts for FFL trainee teachers with the number of
FFL students graduating from Faculties of Education each
year.

There are 10 faculties [that offer training in FFLI and
250 graduates. Like | said, the number of tenured posts
could be higher. They wouldn't stay unemployed. (P3)

If this department is available at university, then the
number of graduate students each year should be
examined. If there are 200 / 250 graduates for only 3
tenured posts, then it should be looked into and the
situation evaluated. (P18)

Finally, the academic staff educating trainee teachers of FFL
has an important role to play. Several participants mentioned
the importance of keeping the students motivated and
adapting to new generations of students.

[.1 University academic staff should not impose the idea
that our branch has no job opportunities. | think it is very
important. (P5)

I hope that our teachers will adapt to todays World.
Because students from our generation are very
different. We use new technologies and our lives are
very different from that of our teachers. | hope that they
will be able to adapt. (P4)

The solutions put forward by the participants could lead
to changes at different levels (MEB, YOK or the university)
which could have a positive effect on the number of tenured
posts available each year for trainee teachers of FFL and on
their level of anxiety towards the future.

Mixed Results

A mixed analysis was performed with 2 objectives in mind:
A complementary objective aiming at understanding the
quantitative results and an expansion objective through new
elements collected with the qualitative analysis.
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Low level of anxiety of fil trainee teachers

Overall, a higher level of anxiety due to non-tenure could
have been expected. However, the quantitative results of
Eskici's scale (2016) showed a mixed picture with averages of
2,97/5 for the fear of non-tenure, 3,08/5 for self-perception
and finally 3/5 for the full scale. Moreover, no significant
differences were noticed according to the independent
variables.

These results can be explained via the results obtained
during the qualitative phase. Non-tenure does not seem
to create anxiety among the participants in the semi-
directed interviews. They feel that it is highly unlikely (14/18
participants) or unlikely (4/18) that they will qualify for a
tenured post, claiming that “seeing the situation as it is, it
would be absurd to think that | could obtain a tenured post’
(P1) FFL trainee teachers are therefore aware of the situation
that awaits them after graduating very early in their university
studies.

That is why the results of the quantitative phase show lower
anxiety levels than expected, as trainee teachers have
accepted the situation and start making career plans as
soon as they enter university. These plans include working
in private schools or courses, working abroad or even in a
different sector of activity.

No it will not affect mel. Because its my plan A la
tenured post]. If plan A does not work, | will get on with
plan B. (P8)

No, it will not affect me because | planned my future
accordingly [not obtaining tenurel. (P18)

Trainee teachers of FFL have the capacity to reflect on
the situation and realize the difficulties to obtain a tenured
post; they accept the situation and finally reflect on various
possible job opportunities.

Academic motivation and its correlation to future anxiety of
Al trainee teachers

Quantitative results show that the level of extrinsic motivation
of trainee teachers reaches X=3,65/5, of intrinsic motivation
X=3,49/5 and for the full scale X=3,64/5. Moreover, the
level of amotivation is rather low with X=1,94/5. Taking into
account the situation FFL trainee teachers face, their level of
academic motivation is higher than expected. It appears that
most trainee teachers have voluntarily chosen to study FFL
at university which has a positive effect on their motivation.
Also, as they have accepted the fact that obtaining a tenured
post is highly unlikely, it does not have a negative impact
on their academic motivation. On the contrary, they start
investigating career opportunities that are available for
French speakers early in their university studies.

Some significant differences were noticed in the academic
motivation during the quantitative phase of the research;
in particular concerning socio-economical groups. Indeed,
trainee teachers from lower income groups (groups 1 and 2)
seem to have a higher level of extrinsic motivation than those
from the higher socio-economical group (group 3). These
differences can be explained by the fact that students from
lower socio-economical groups wish to graduate as early as
possible in order to join the labor market and earn a living.
Indeed, most participants in the interviews (14 out of 18)
claimed that they were eager to be financially independent
of their families.
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To sum up, the academic motivation of FFL trainee teachers
is higher than expected and their level of anxiety due to non-
tenure is lower than expected. This is because the anxiety
felt by trainee teachers includes other factors leading to a
broader type of anxiety.

A broader type of anxiety: future anxiety

The qualitative phase of the research uncovered some new
elements. It is indeed clear that FFL trainee teachers feel
anxiety towards their future.

The KPSS exam is a source of anxiety due to the fear of
failing and the stress linked to the preparation of the exam
itself. The fear of being unhappy in life brings anxiety due
to the fear of not finding a suitable job and not being able
to earn a suitable living. And finally, studying FFL can be
another source of anxiety due to the difficulty of the French
language and the lack of linguistic skills felt by participants.
This language anxiety is double for FFL trainee teachers: As
a learner of French, and as a teacher.

Hopes and Expectations

FFL trainee teachers are aware of the situation very early in
their university studies and therefore do not have much hope
of obtaining a tenured post in Turkish state schools. This
gives them ample time to reflect on the career opportunities
available to them, leading to a level of anxiety lower than
could be expected.

They are expecting a change in the situation that according
to them could start with the introduction of a second foreign
language in schools earlier and the possibility for students
to be able to choose their second foreign language. These
two options would lead to an increased need for foreign
language teachers in Turkish state schools and therefore an
increase in the number of tenured posts.

Discussion, Conclusion and Suggestions

To conclude, the importance of using a mixed method for
this study must be stressed. Indeed, it allowed a better
understanding of the quantitative results and highlighted
new elements in the qualitative phase.

The research highlights the fact that FFL trainee teachers
have accepted the situation as it is statistically highly unlikely
that they will obtain tenure. Moreover, they have given up
the hope of tenure very early in their university studies which
leads to a rather low level of anxiety due to non-tenure.
Compared to previous researches using the same scale
of anxiety due to non-tenure by Eskici (2016), FFL trainee
teachers show lower levels of anxiety than trainee teachers
from other branches as shown in table 13.

Table 13. Summary of Previous Researches’ Results of the
Anxiety Due to Non-Tenure Scale by EsRici (2016)

Fear of Self- Full
References N non-tenure  perception  scale

(Mean Xy (Mean X) (Mean Xy
Results from this research 428 297 3,08 3,00
Menekse (2016) 468 3.97 2,60 3,65
ince-Aka et Yilmaz (2018) 80 3,92 3,87 4,01
Ozcan (2019) 320 - - 355
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In previous studies, FFL trainee teachers were not included.
The sample for Ince-Aka and Yilmaz (2018) included maths
and science trainee teachers, while Eskici (2016) and Ozcan
(2019) used a broader sample, including primary trainee
teachers, Turkish language or English as a Foreign Language
(EFL) to mention a few of them. The fact that FFL trainee
teachers are aware of the situation, that they have accepted
it and that they have reflected on the various career
opportunities available to them, results in a lower level of
anxiety due to non-tenure compared to trainee teachers
from other branches.

Academic motivation (X=3,65/5) can be explained by
their voluntary choice to study FFL at university and the
satisfaction of their branch. Similarly to Gomleksiz and
Serhatlioglu (2013), amotivation is higher for male trainees
compared to females. Regarding significant differences
due to the socio-economical background of the trainee
teachers (lower income groups showing higher levels
of extrinsic motivation), those with a lower income may
show higher levels of academic motivation if they wish
to graduate as early as possible in order to find a job and
start earning a living (Kaya & Varol, 2004). According to Viau
(2009), the perception learners have of themselves and
their environment determines their choice to get involved
or not in their learning. Here, they seem to get involved in
their learning process because they claim having voluntarily
chosen this field of study, they are aware of the problems
they will have to face after graduating and start reflecting
on their career opportunities early in their university studies.

But FFL trainee teachers do suffer from future anxiety
because obtaining a very high mark in the KPSS exam is
not enough. No matter how much work and effort they
put in for the KPSS exam or during their university studies,
their tenure is still highly unlikely or even impossible. This
situation leads to future anxiety due to the fear of not finding
a job or not being able to earn a living as it is the case for
most university graduates (Sadikoglu et al., 2018). Just like
most trainee teachers in Turkey, the KPSS exam is another
source of anxiety for FFL trainee teachers. The fear of failure
and anxiety due to the preparation for the exam as well as
the knowledge that they must obtain a really good score to
pretend to a tenured post are all factors leading to being
anxious (Basturk, 2007; Karaganta, 2009; Cetin, 2013).

Moreover, language anxiety is another source of anxiety as
participants have claimed that their linguistic skills were
inadequate. First, anxiety is felt as learners of a foreign
language. Indeed, the fear of being judged, the fear of
failure or of being in an unfamiliar situation (Bekleyen, 2008)
or even the relationship learner-teacher (Aslim Yetis, 2012)
may affect trainee teachers. Then, anxiety is felt as a teacher
of foreign language where trainee teachers will feel anxiety
due to the perception of their linguistic skills, their lack of
experience, the lack of interest from learners or difficulties
linked with time management (Aydin & Ustuk, 2020).

If more tenured posts were offered to FFL trainee teachers
each year, academic achievement at university and a higher
level of skills (linguistic, pedagogical and communicative)
would have more importance in their selection process. This
would lead trainees to put more effort in achieving academic
success, in turn decreasing their levels of language anxiety.

Itisimportant to stress that trainee teachers are satisfied from
their branch and appreciate the French language; therefore
decreasing the number of places in FFL departments in
Turkish universities should not be recommended. The
Turkish Ministry of Education (MEB) seems to focus on the
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development of ELT throughout the country with around
2000 tenured posts in 2021 and similar numbers in previous
years. It is undeniable that English is the new Lingua Franca
and should be taught in Turkish state schools but language
diversity should also be considered. French is an official
language in many countries in Europe, Africa or Canada
and therefore should be considered as a second foreign
language to be taught in schools on a broader scale as it
can facilitate Turkey's commercial, political, cultural and
scientific exchanges with many countries worldwide.

Moreover, the Common European Framework of Reference
for Languages (CEFR) highly recommends teaching
a diversity of foreign languages in order to promote
plurilingualism:

The aim is to develop a linguistic repertory, in which all
linguistic abilities have a place. This implies, of course, that
the languages offered in educational institutions should be
diversified and students given the opportunity to develop a
plurilingual competence. (Council of Europe, 2001, p.5)

However, it would seem that the French language, just like
other foreign languages other than English, is not widely
available as a 2nd foreign language in Turkish state schools
and this situation does not allow Turkish learners to “develop
a plurilingual competence” as recommended by the CEFR.
Developing plurilingualism in Turkey would create a need for
a more diverse range of language teachers and increase the
need for tenured posts for FFL teachers.

University academic staff can also be affected by the
situation as they have to accept the idea that their students
will not become teachers, the job they are being trained
for. Just like trainee teachers, this can affect their academic
motivation. Indeed, if intrinsically motivated, they may be
affected by the lack of tenured posts offered to their students
and share their future anxiety and fears for an uncertain
future. According to Sogunro (2015), the quality of teaching
at university has an effect on the students' motivation.
Therefore, we could wonder whether the level of motivation
from academic staff at universities will have an effect on the
quality of the teaching they deliver. Motivation and quality of
teaching delivered at university could, in turn, affect the level
of anxiety and academic motivation of FFL trainee teachers.

Finally, the following topics could be researched in the
future;

This research highlights that FFL trainee teachers do suffer
from future anxiety and therefore it would be interesting to
develop a broader scale that would include all the factors
causing future anxiety among trainee teachers and not only
non-tenure.

Comparing the results obtained for FFL trainee teachers with
those from other branches and particularly with other Foreign
Language Teaching departments in Turkish universities.
Indeed, the number of tenured posts for teachers of English
or German for instance are much higher than that of FFL
teachers. A detailed study taking into account anxiety factors
specific to language teachers and very different numbers of
tenured posts would be of great interest.

We believe that future anxiety and non-tenure of FFL trainee
teachers also have an effect on the motivation of academic
staff at universities and that it should be further researched.

The reasons behind the choices made by the Turkish Ministry
of Education (MEB) regarding the number of tenured posts



18

N2

offered each year to trainee teachers and the policies in
place for the dissemination of foreign languages in Turkish
state schools should be examined and evaluated. Why
more tenured posts for FFL trainee teachers are not offered
each year, why not start learning a second foreign language
earlier? That is why the needs, difficulties and advantages
of the above mentioned topics should be examined on a
broad scale including many stakeholders such as MEB, state
schools in Turkey, teachers, learners or parents.

Plurilingualism in Turkish state schools and the dissemination
of various foreign languages as promoted by the CEFRL is
another topic that should be examined as it seems that it is
not something that is sufficiently encouraged and promoted
in Turkey. Plurilingualism would be an added value for
graduate students, increasing their employability and, of
course, having a positive effect on their levels of future
anxiety.
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