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An Analysis of the Fable of Frederick by Leo Lionni with a Semiotic

Perspective

Nilgiin CELIK"

ABSTRACT

Frederick, a children's book by Leo Lionni, is considered a classic in this genre. The book is the tale of a mouse
named Frederick, who is a dreamer in a group of little mice. The main character The main character, Frederick,
shows his family members the importance of dreams and imagination by comforting them through memories of
warmth, color and words during a dull and cold winter. Thanks to Frederick's memories, the mice manage to get
through the hard times. Through his narrative style and structure, Lionni finds a way for children and adults alike
to find a message for themselves and learn from someone as small as a tiny vole. Frederick is written from a third-
person perspective. The narrator may not be Frederick or one of the other voles in the story, but rather an outsider
or arat telling the story. The purpose of this article is to examine the nature of the picture story book symbol. This
study aimed to produce the meanings of the defined symbols shown in the book, both verbally and non-verbally.
For this purpose, this study has been discussed semiologically on the way to the didactic of values, some of
Frederick's comments, ethical suggestions, aesthetic and social values that he presented to different types of
readers. This study is a qualitative study that tries to determine the semiotic process of symbols and analyze the
verbal and non-verbal symbols found in Leo Lionni's picture book Frederick by using the semiotic theory of

Charles Sanders Peirce (1991). Findings and analysis data are taken from the picture book Frederick.
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1. INTRODUCTION

Picture storybooks are one of the early childhood tools and therefore it is very important to adjust them
according to the cognitive development of children at certain ages. There are many aspects in which
storybooks can be evaluated. Semiotics in paintings is a very special element, especially as it has great
effects on children's visual perception. Children's visual perception abilities are different from teenagers

and adults due to their conceptual development.

One of the fields that transmit codes as a sign system is literature. In semiotic analysis, text, numbers
and pictures are considered as signs (Sustar§i¢ , 2004). Children read art and images through symbols
and make sense of them in their own way. These symbols can be easily seen in children's drawings.
Scientists interpret children's drawings as an indicator of mental development and a way of expressing
the complex inner world that the child is trying to organize on his own (Karlavaris, 1984). Interpreting
pictures helps children to improve their cognitive skills as well as their creative experiences just like it
helps using information (Yu, 2007). Making sense of symbols is not only meant to stimulate the
recognition process, but also leads to a higher spiritual process. These higher psychic processes
associated with letters encourage and guide abstract thinking (Karlavaris, 1984). In this interpretation
process the important thing is that the child enjoys describing objects, explaining concepts, and retelling
stories (Yu, 2007). Pictures for children are carriers of a universal message.

We tend to accept that we live in a multimodal society that makes its meanings through the combined
use of semiotic resources (for example, spoken and written language, visual imagination, mathematical
symbolism, sculpture, architecture, gesture, and other physiological modalities). Multi-modality refers
to the fact that all texts combine and integrate various semiotic modalities. With the publication of Kress
and van Leeuwen's (2006) book Reading Images: The Grammar of Visual Design, studies began to be

investigated on the basis of Systemic Functional linguistics and social semiotics.

Meaning in a multimodal text is realized by choosing semiotic forms from the semantic potentials of all
semiotic modalities in the text. Social semiotic analysis of multimodal texts, namely Halliday's (1994)
theory of "metafunctionality”, identifies three different but coexisting types of meaning that interact in
any text. Metafunctional analysis can be extended beyond the linguistic domain, thus provides a
descriptive basis for all meaning-making applications. Systemic Functional theory provides a social
semiotic framework for the study of contextual meaning and the analysis of multimodal texts with a

comprehensive approach to language.

On the illustrated page of a picture book, the picture and the text are formally united in a single
communicative act. Linguistic features of speech acts combine with other non-linguistic and contextual
features to create multimodal communicative actions in picture books. Visual and verbal features can

be combined in a single communicative act. The framework consists mainly of multimodal discourse
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systems at five levels: (1) context of culture, (2) context of situation and the function of communicative

activity, (3) genre, (4) content stratum, and (5) display stratum.

Table 1

Semiotic framework

Cultural Context (Ideology)

Situational Context (field, period) and Function of Communicative Activity

Type

Content Stratum Language Visual Images
Discourse Semantics (intellectual meaning, interpersonal meaning,
textual meaning)

Display Stratum Stratum Significance

Typography / Graphology and Graphics

Source: Wu, S. (2014). A Multimodal Analysis of Image- text Relations in Picture Books

In this general framework of picture books, genre refers to the types of social activities, including
language activity, which belongs to the social activity system. The picture book is a mixed genre born
in the visual and verbal semiotic modality. The cultural context determines the social activities of the
whole society, and the genre is related to the context of situation, which is part of the cultural context.
Genre is determined by three features of the context of situation: the field of discourse, the tenor of
discourse and the mode of discourse. The nature of discourse is related to the choice of role relationship
between the actual speaker and the hearer. The main speakers of a picture book are writers and
illustrators. According to the framework, writers and illustrators of picture books can make free choices
in both verbal and visual semiotic potentials and creatively combine word and picture to tell a story.
Therefore, image plays a dominant role in the construction of meaning in picture books. Hence, the

interactions between image and text are complex.

Picture book studies approach their pictorial dimension as a stand-alone semiotic system. Both words
and images contribute relatively autonomously to the overall semantic, aesthetic, and emotional impact
of the picture book. For this reason, it has often been observed that the picture book is closer to other

mixed narrative forms such as drama or film than oral fiction. From the logical-semantic perspective of
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picture books, image-text relations are examined in terms of elaboration, expansion, and development.

The context of situation, especially the tenor of the discourse, is also related to the image-text relations.

It should be noted that many talented artists have written and illustrated picture books on their own with
references to children and the nature of life. Leo Lionni is one of these authors with the picture books
titled “Little Blue and Little Yellow, Inch by Inch, On My Beach There Are Many Pebbles, Swimmy, and
Frederick”. He skillfully used visual semiotic tools to develop the theme in his picture books. Without
the need for systematization, Lionni's tales can be divided into two big groups: In the first group, the
origin of his tales is based on personal experiences, i.e. childhood memories. “In a way, art always
expresses emotions since childhood. It almost always does this so uncomfortably directly that the artist
himself is struck by the power of his presence and immediacy” (Lionni, 2003, p.17). The second group
includes the fairy-tale tradition of transmitting teachings and values. In the first group, “a good children's
book describes those distant moments in our lives when all personal experiences are destined to be truly
universal. Therefore, a good children's book is inevitably autobiographical” (Lionni, 2003, p.18). The
second group can be attributed to the subtext of the story “The Ugly Courtyard” by Andersen and the
acceptance of others by society, because what many of Lionni's tales convey is the respect for the
individuality in which society is transformed, helping, and participating in the hero. Lionni's
biographical circumstances are reflected in Frederick as animals, art and an understanding of the need
for a moral ethic that helps give a different vision of the world. Frederick accepts different readings,
positive and negative, which can lead to controversy among the different types of readers who approach
the work differently. The symbolism of the tale and the aesthetic-literary proposition are the
transmission of social values that will contribute to the support of the reader's creativity and its final
interpretation. Frederick is a classic because of its "resonance effect” because it sits on a cultural
continuum: "A classic is a book that precedes other classics, but whoever has read the others first and
then reads the latter will immediately know its place in the order” (Calvino, 2009, p.11). With the work,
we can evaluate its predecessors, its timelessness, the universal themes it brings to the agenda, and we
can recognize that it belongs to the fairy tale genre in terms of form, because of its structure. Image is
more important than the text in the interpretation of meaning. One of the most important elements that
activate and direct children's imagination is a picture book. It is there that the child will experience his
first encounter with a structured fantasy reflected in his own imagination and enacted by his own
emotions. It is where they will explore the relationship with visual and verbal language through an adult
reader. Later, when you are alone and turn the pages over and over, the pictures will express your first

conscious inner monologue (Lionni, 2003, p.20).

"Readings do not forget the reader and they convey the ideology through pleasure. They rehearse the
discursive mechanisms that facilitate the reader's identification with the narrative™ (Lluch, 2003, p.129).
Social values are often implicit in works, and this is the didactic of values that we must propose from

the literature. Lionni with Frederick brought together the tradition of the transmission of teachings and



values. What Lionni conveys is a respect for the individuality in which society transforms, helps the
hero and participates in his success.

Indicator
Frederick + Individuality ............ Respect for individuality =~ Helping each other
(signifying physical entity) (Mental Concept signified) (Interpretation) (Meaning)

Figure 1. Saussure's semantic elements

According to Saussure (1959), language is a system of signs that indicate concepts. Understanding the
"sign", which is the basis of semiotics, is the most basic beginning to understand semiotics, because it
examines the role of signs as a part of social life. The sign is the combination of the concept and the
auditory image. From this point of view, Frederick is the physical entity that signifies, while the mental
concept that is signified creates the sign as individuality, respect for individuality is the interpretation

and helping each other is the meaning.

In Frederick, animals and art help bring a different vision to the ethical world, understood as the need
for commitment. “T met the heroes in the fairy tales I wrote and illustrated. Then I realized that the main
characters of my stories are the same little silent actors. The glass walls of my childhood represented
the intricate fiction of luck and destiny, nature and craft, life and death. | had always ignored its
existence. But then | realized how much the choice of subject, the stylistic choices, the whole complex

set of symbols that characterized my work conditioned me as an artist (Lionni, 2003, p.19).”

The symbolism of the tale is the aesthetic-literary proposal and its transfer to the final interpretation of
social values that will contribute to the promotion of the reader's creativity. Colors also have meanings
in children's literature. Lionni (2003) believes that by using the meaning and emotional values of colors,
personal differences between individuals are clarified. He adds that he uses the color 'green’, which is

an intermediate color between blue and yellow, to arouse sympathy.

Lionni has created a remarkable work using the collage technique to bring a completely didactic and
social sympathy to the faith of children. The illustrations were made so masterfully that instead of
making new drawings, it was preferred to safely transfer these illustrations to the target language.
Indeed, concepts of social sympathy in human relations can be invoked from Lionni's work. Therefore,

the color associations used to analyze this work are attributable to humans.



2. METHOD
2.1 Approach of the Study

This study is a qualitative study that tries to determine the semiotic process of symbols and analyze the
verbal and non-verbal symbols found in Leo Lionni's picture book Frederick by using the semiotic
theory of Charles Sanders Peirce (1991). Findings and analysis data are taken from the picture book

Frederick.

In the context of the qualitative approach, the semiotic process of symbols is used to express the meaning
of these symbols, shown verbally and non-verbally in “Frederick”. The data in the study were obtained
from verbal and nonverbal texts used by the characters collected by reading picture books, and since

these data are in word forms, they are part of the qualitative data.
2.2. Data Collection

This study aimed to produce the meanings of the defined symbols shown in verbal and non-verbal ways
in the book. In line with this purpose, some of Frederick's comments, ethical suggestions, aesthetic and
social values, and the didacticism of values are discussed semiologically in this study. Primary data
refers to first-hand data collected by the researcher, and these data are always specific to the needs of
the researcher (Ajayi, 2017). In this study, primary data were obtained from the picture book named
“Frederick” through observation. In this study, the data were obtained by focusing on the text, pictures
and colors in the book named “Frederick™, and in order to understand the content of the story in depth,
each chapter, especially sentences, words, reflections and pictures containing verbal symbol-meaning,
and verbal and nonverbal symbols, was meticulously read to classify the text according to relevant

meanings.
2.3. Data Analysis Method

The collected data are firstly defined by the types of symbols and then by their context and classified as
spoken text or nonverbal text (Peirce, 1991). The semiotic triangle theory is used in the analysis of verbal
symbol data (Petersson, 2000). The visual symbol is used to analyze the picture and color theory is used
to analyze the data picture colors (Calero, 2005). These three theories are assumed to be interrelated for
the following reasons. The picture book is a resource of morphological and functional features. It
consists of design skills, written and pictorial languages, visual symbol, and morphemes that together
contribute to the production of a physical object (Bianquin & Sacchi, 2017). It also refers to books that
contain both texts and images. It represents objects and environments or concepts of color and exposed
shape (Bianquin & Sacchi, 2017).



3. SEMIOTICS

The tripartite relationship that includes the sign, the interpreter and the object is at the center of the
semiotic process. A sign is defined by Peirce (1955, p.99) as "something which stands to somebody for
something in some respect or capacity". In the interpreter's mind, the sign produces an equivalent image,
which is the interpreter’s way of representing an object. For Peirce, the object is not something concrete,
but rather a "sort of idea" (p. 99). Peirce defines the sign as something that represents something else
(its object) to someone (the interpreter) (cited in Hawkes, 1977). When the trinity is applied to the
narrative symbol, the sign includes textual clues that guide the reader in constructing an interpreter, a
particular story world. The object or idea of the sign is the sequence of events to which the story world
refers (Scholes, 1982). According to Ingarden (1973, p.344) the signifier of the literary work is depicted

as a "living being" with different stages in its life.

Semiotics is a way of understanding the world as a system of relations that is "sign". It is something that
is offered in place of something else, as Eco suggested (1976). Semiotic reading is to read the objects
that surround us, starting from both their primary meanings and their cultural codes (metaphorical
meanings). According to Barthes (2005), semiotics is based on understanding sign systems, analyzing
their operational structures, and thus explaining the structure of the world of meaning. Semiotics is the
study that conveys meaningful products as a word, a text, and an image.

The semiotics of the image is an educational activity that Eco calls the Encyclopedia and seeks to
describe the semantic operation, supporting the observation of visual qualities and hidden meanings that
are very dependent on broad cultural data. Visual semiotics is a research activity with a rigorously
constrained general theory and restrictive procedures to develop highly precise and formal analyzes of
meaning. In doing so, textual analyzes may come to light, which sometimes refer to real language laws
that neither intuition nor simple “common sense" can reach by their own means. This is the raison d'etre
for such abstract work of semiotics, and to achieve this, it does not give freedom to explain or interpret
the essence of the content that can be attributed to the picture itself. The sole purpose of semiotics is
form (of content or expression), since only form can be explained in an objective, demonstrable, and

therefore calculable description without recourse to intuition or personal belief.

4. SEMIOTICS IN CHILDREN'S PICTURE BOOKS

Picture books are texts that mostly function to engage children with literacy and to entertain them. The
picture book phenomenon, with its multiple indicator systems, can give an idea about the nature of texts
and processes related to literacy acquisition. Due to the nature of these texts, reading picture books is an
open-ended process in which readers or listeners read stories by relating their background experiences

and personal histories to the visual images they encounter in the text.



Picture books are art forms that need to be considered and responded both creatively and aesthetically,
and have become a distinct genre in the world of children’s literature (Degler, 1979; Dowhower, 1997
Grasty, 1978; Lindauer, 1988; Stewig, 1988). The picture book follows the same traditions in which the
message of the text is conveyed only by visual images. These texts assist readers in their reading of the
visual indicators presented in the pictures as analyses to which they can respond by bringing their own
background information, personal experiences, and social backgrounds. Picture books provide a
foundation on which narrators and story makers can construct meaning and construct their own

narratives.

The picture book is a highly aesthetic genre that combines words and illustrations to tell a story.
Meanings in picture books are inextricably formed by art and text. Picture books differ from traditional
storybooks that use pictures to complete a text. In picture books, words and illustrations invite the reader
to create realities in the world to match their own. Picture books describe fictional characters that reflect
the ways we behave, and thus provide a map of possible roles and possible worlds. Picture books give
children the form of their identity as individuals and as members of a socially symbolic reality. In short,
picture books can be analyzed from a social semiotic point of view in relation to the context of culture

and situation.

Whether meaning is presented in words or images, it is important to recognize the power of an emotional
connection to a narrative. In any text, the starting point for exploring meanings beyond the literal is to
look closely at how meanings are constructed. Thanks to the illustrations, the reader is aware of the
events that the narrator could not possibly see or know about. Illustrations in picture books depict
relationships between characters and actions and the reader. Various narrative processes are used to
represent the action in the story and the relationships between objects and characters. Visual symbols

are used to represent ideas that have been traditionalized through their use in socio-cultural contexts.

A sign is symbolic when it has an arbitrary relationship with its object, iconic when it resembles its
object, or indexical when it is an indicator of an object of a particular idea, situation, or condition (Suhor,
1992). Readers of picture books encounter various visual indicators and then attach meaning to them
based on their own experiences, perspectives, and the specific context of the reading activity. These
indicator systems help readers to form a kind of framework that informs them to interpret the text and

shape its construction (Nodelman, 1988).

The intellectual, interpersonal, and textual choices that the author can use to construct meaning in picture
books are analyzed and identified, and these are also compared to the interactive and compositional
choices made by the illustrator, facilitating analysis. The analysis reveals how verbal and visual
modalities contribute to each other's meaning and reveals the potential for combining verbal and

nonverbal language in picture books.



According to Dowhower (1997, p.57), "Unlike words, even those fixed in a written text, visual images
have an almost infinite capacity for verbal extension, because viewers must become their own narrators,
changing the images into some form of internalized verbal expression." Readers construct meaning from
texts by decoding a set of visual codes and interpreting them in the light of a specific context (Bang,
1991; Kiefer, 1995; Rosenblatt, 1978).

Using a semiotic perspective to investigate children's reading of picture books containing printed text,
Golden and Gerber (1990) showed that children's reading of picture books includes elements of
intertextuality, in which individual pictures are explored as indicators, and intertextuality, in which the
picture book itself is viewed as an indicator. Their work shows that visual cues strongly influence the
way readers make sense of storytelling (Golden & Gerber, 1990). Similarly, Elster's (1998) research on
the effects of children's picture book reading showed that visual cues have a significant impact on their

reading and that readers' understanding of the text is greatly enhanced by illustrations.

In picture books, the child absorbs the originality of the written language more easily, associates writing
units and visual signs with language and thought, and picture books motivate the child to learn to read
and write. In this interpretation, in which the heard word and the observed image cooperate for the
construction of meaning, the child learns to transform these signs into symbolic and linguistic objects (
Teberosky and Colomer , 2003, p.84).

5. SEMIOTIC ANALYSIS OF THE FABLE OF FREDERICK BY LEO LIONNI

The picture book has very complex semiotic features because it uses five different codes: 1. iconic; 2.,
&rbal; 3. graphic (both the page structure and the relationship between the two codes); 4. shape
(materials, cover, skin); 5. the way the intermediary code and book reading is done. One of these codes
cannot exist without the other, but if the quality of the book is good, each of these codes will express its

own autonomy and relevance (Dallari , 2012, p.48-49).

The visual code develops within the page, perceived as a whole and then in detail, according to the laws
of visual perception and based on the personal ability to perceive symbolic elements, make connections
and associations. Therefore, the interpretive contribution of the reader, who will integrate the action, has

a crucial relevance to decoding an image that presents itself as inherently democratic and immediate.

The task of illustrations in the picture book is complementary rather than secondary to the written word
and they seem to have a higher narrative role than words, especially for children (Dallari, 2012, p.51).
Moreover, illustrations have immediate and lasting appeal, and they are intended not only to attract
attention, but also to increase visual literacy and strongly influence the reader's personal imagination. It
can be said that the story called Frederick is important because it is the first example of abstract

expression for children.



The tale begins with the presentation of the natural habitats of the mice located next to the wall. In a
spring setting, the red colors of the fruits and the green of the leaves contrast with the soft colors of the
rocks on the wall. As the wheat flies over the rats' heads, Frederick is asked the key question for the
interpretation the story: "Well, why aren't you working, Frederick?" He answers the question as: "l am

working."

With this sentence, he connects with the world by showing that everyone has a job and a purpose. This

business may not be so obvious to you, or you may not understand it, but it still has meaning.
The dialogic structure of his poetic work and the enumeration of its functions begins:
“I collect sunbeams for the cold, dark winter days.”

With the coming of winter, he begins to tell stories about mice, foxes and stupid cats that take shelter in
the hole between the stones of the wall, but the food is running low and no one wants to talk. One day
when the food is running out, they ask Frederick to share what he has collected. Frederick begins to
describe the golden rays of the sun, the blue violets, the red poppies, the blackberries lying among the
yellow wheat. Thanks to what they listen to, other mice feel warm and they see colors clearly. Frederick

also reads a poem for family members.

“... Frederick they said, it turns out you were a poet! Frederick blushed, accepted the applause, and said

shyly, “I know.”

Frederick is not ostracized by his family, and no one tries to distract him from his work, even when he
is not understood. Food is shared equally on winter days, even if he has not collected any food. And
when the time comes, Frederick shares his savings with them; he reads his own poem without fear or

shame:

“Who makes it rain flaky snow? Who melts the ice?
Who pollutes the air? Who beautifies it?

Who sprouts a four-leaf clover in June?

Who dims the sunlight? Who illuminates the Moon?”

Frederick is respected by his family, who allowed him not to gather food to improve not only the body
but also the spirit of the community. This is a corresponding response to Lionni's ethical proposal: a way
of rebellion against a commercial, monotonous society that recognizes effort only when reflected in the
material. As against this, he emphasizes the importance of the immaterial, that which does not produce
any immediate visible goodness, but is reflected in the moral life of people in the development of their
imagination. The cultivation of the soil is necessary, but the cultivation of the mind, the spirit, the
sensitivity, the individual freedom is also necessary. Mice respect Frederick's individuality. The poet

and the artist have a social role and a society to which they belong.



It is just a metaphor for the importance of poetry and not accepting differences by leaving matter aside.
“Children can be one of the most receptive audiences to the enjoyment and understanding of the poetic
word. For children, the substitution of one object for another is certainly not incomprehensible, it is the
usual form of every play" (Carcedo, 2004, p.2). Thus, if Lionni's idea of creating a fairy tale with these
related themes, such as poetry and accepting diversity, is consistent with what children can understand

and reflect, it is important to recover from the previous quote.

Frederick contributes in terms of illustration and makes a change at the same time, because while the
Cicada and the Ant tale talks about the traditional judgment in the society, Frederick has a narrative that
breaks with the traditional, succeeds in influencing the society, gives a deeper reflection, while

emphasizing the importance of poetry and art, away from the superficiality people have.

6. CONCLUSION

A picture book allows visual reading to work as text and image cooperate in constructing the meaning
of a story. It is about an artistic product that causes affective and cognitive reactions in child readers
(Arizpe & Styles, 2004; Paley, 2006). By including illustrated reading in early childhood education, we
can help create a literacy environment rich in culturally diverse reading experiences. Inviting children
to construct meanings from stories that can not only be read in good books but shared through a
motivating dialogue certainly enriches learning through reading with practices that will create a solid

reading identity.

Many of Leo Lionni's stories are about the community. They are not about those who struggle to fit in
or are left out for differences. They concern individuals within the community who bring new, useful
qualities to the group. The community is freer, happier, safer, and can enjoy their lives when everyone
works together and takes care of each other. Instead of gathering grain like his family, Frederick spends
the last days of spring trying to remember the beauty and warmth of the world around him as winter
approaches. So when the nights get cold and the food runs out, he can use these gains to entertain and
help his family. The mice accept Frederick, despite their differences, and understand how when the time
comes, Frederick will use their differences to help the community. There is no alienation in Lionni's
stories, nor even the notion that different is secretly better than everyone else. This is a good thing
because these themes can be sneaky. There is no competition, jealousy, exclusion in Lionni's books.

However, there are attempts to connect despite the differences.

Frederick has a deeper knowledge than the others and tries to find meaning or make sense of events
among the monotonous routines that surround him. In the story, this is mediated through art. Frederick
is an artist. He is motivated by discovery and innovation, stunned by beauty, invested in developing

personal skills. He is determined to keep the magnificence he sees alive and, above all, to bring that



magnificence to others living in the community. For Frederick, art is always public and always free. He
has a joy and knowledge to celebrate the beauty that already exists in the world.

As for the structure of the story, Lionni presents a literary tale with a linear structure. There is a structure
that follows the adventures of the main character from the beginning to the end. The reader witnesses
the story through the narration of the story and finally experiences how he has overcome difficulties and
therefore changes (Truby, 2007). The story has the classic structure of fairy tales. In the story, there is a
main character who has a purpose and overcomes difficulties in his own way to achieve this goal.
Conflict is a powerful element in a child's narrative structure that can engage the reader. The reader is
more interested in the main character and a connection is formed between them for a strong identification
(Lavandier, 2003). The characters of the story are mostly gray mice on a white base. As Ghosn notes,
“literature has the potential of fostering emotional intelligence by providing vicarious emotional

experiences that shape the brain circuits for empathy” (Ghosn, 1999, p.4).

A very young main character discovers something very surprising after reading his poem: he is actually
a hero. This is important because discovery comes from a very emotional moment, a culmination after
a period of tension. The relevance of the text is the lack of a full description. Frederick's abstract images
are supported by the spoken text and require long pauses, thoughtful silences, before settling deeply. It
is a story that seems very simply constructed but has a lot of intrinsic value to work on. The concept of
identity is very positive, but at the same time friendship, attention, parental protection and family are
the main themes of the story. The size, form, color and background color variation on some pages all
help convey the intensity of the story. Tolerance, as mentioned earlier, arises from identity construction

and gender stereotypes are defined at an early age.

Collaboration in artistic and literary education will certainly increase the possibilities of obtaining a
more conscientious and critical individual in the use of the word and the pursuit of the image. Frederick’s
story is important in promoting reflection on the role of the artist in society in early childhood education.
The child will learn the rules of the literary creation game in a simple way. He will feel the awakening
of empathy for this poet mouse and, as Lionni tells us (2003: 153), will express his first conscious inner
world when he sees the illustrations. In Lionni's books, the artist is not elite, but a means of conveying

beauty.
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Leo Lionni'nin Frederick Adlh Masalimin Gostergebilimsel Coziimleme

Acisindan Incelenmesi

Nilgiin CELIiK"

OZET

Leo Lionni tarafindan yazilan bir ¢ocuk kitab1 olan Frederick, bu tiirde bir klasik olarak kabul edilir. Kitap, bir
grup kiigiik tarla faresi igerisinde hayalperest olan Frederick adli bir farenin masalidir. Ana karakter Frederick,
sikict ve soguk bir kis mevsiminde, tarla farelerinden olusan aile liyelerine sicaklik, renk ve kelimelerle ilgili anilart
araciligiyla aile iiyelerini rahatlatarak onlara hayallerin ve hayal giicliniin nemini gosterir. Frederick’in hatiralart
sayesinde, fareler zor anlar1 atlatmay: basarir. Anlatim tarzi ve yapist sayesinde Lionni, hem ¢ocuklar hem de
yetigkinler i¢in kendi baslarina bir mesaj bulmanin ve minik bir tarla faresi kadar kiigiik birinden bir seyler
O6grenmenin bir yolunu bulur. Frederick, {igiincii bir kisinin bakis agistyla yazilmistir. Anlatici, Frederick ya da
hikayedeki diger tarla farelerinden biri degil, daha ¢ok disaridan biri ya da hikayeyi anlatan bir fare olabilir. Bu
makalenin amaci resimli hikdye kitabi semboliiniin dogasini incelemektir. Bu c¢aligma kitapta yer alan sozel ve
so6zel olmayan yollarla gosterilen tanimlanmis sembollerin anlamlarini Gretmeyi amaglamigtir. Bu amag
dogrultusunda, Frederick'in farkli okuyucu tiplerine sundugu bazi yorumlari, etik dnerisini, estetik ve toplumsal
degerlerini ve degerlerin didaktigine giden yolda bu ¢alisma gostergebilimsel a¢idan ele alinmistir. Bu ¢alisma,
Charles Sanders Peirce'in (1991) gostergebilim teorisini kullanarak Leo Lionni’nin Frederick adli resimli kitabinda
sembollerin gostergebilimsel siirecini belirlemeye ve bulunan sézel ve sdzel olmayan sembolleri ¢oziimlemeye

calisan nitel bir ¢galigmadir. Bulgu ve analiz verileri Frederick adli resimli kitaptan alinmistir.
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1. GIRIS

Resimli hikaye kitaplar1 erken ¢ocukluk araglarindan biridir, bu nedenle ¢ocuklarin belirli yaglardaki
biligsel gelisimlerine gore ayarlanmasi ¢ok onemlidir. Hikdye kitabinin degerlendirilebilecegi bir¢cok
yon vardir. Resimlerde gostergebilim, 6zellikle cocuklarin gorsel algisi tizerinde biiyiik etkileri oldugu
icin ¢ok Ozel bir unsurdur. Cocuklarin gorsel algi yetenekleri, kavramsal gelisimleri nedeniyle

genclerden ve yetiskinlerden farklidir.

Kodlar bir gdsterge sistemi olarak ileten alanlardan biri de edebiyattir. Gostergebilimsel ¢dziimlemede
metin, sayilar ve resimler gostergeler olarak ele alinmaktadir (Sustarsi¢, 2004). Cocuklar sanati,
goriintiileri semboller araciligiyla okur ve kendilerince anlamlandirir. Bu semboller g¢ocuklarin
cizimlerinde rahatlikla goriilebilir. Bilim insanlari, ¢ocuklarin ¢izimlerini zihinsel gelisimin bir
gostergesi ve cocugun kendi bagina diizenlemeye ¢alistig1 karmasik i¢ diinyasini ifade etmenin bir yolu
olarak yorumlamaktadir (Karlavaris, 1984). Resimleri yorumlamak ¢ocuklarin biligsel becerilerinin yani
sira bilgiyi kullanma gibi yaratict deneyimlerini de gelistirmeye yardimci olmaktadir (Yu, 2007).
Sembolleri anlamlandirmak, sadece tanima stirecini tesvik etmek anlamina gelmez, ayn1 zamanda daha
yiiksek bir ruhsal siirece yol agar. Harflerle baglantili bu yiiksek psisik siirecler, soyut diisiinmeyi tesvik
eder ve yonlendirir (Karlavaris, 1984). Bu anlamlandirma siirecinde 6nemli olan, ¢ocugun nesneleri
tanimlamaktan, kavramlari agiklamaktan ve hikayeleri yeniden anlatmaktan keyif almasidir (Yu, 2007).

Cocuklar igin resimler evrensel bir mesajin tasiyicilaridir.

Anlamlarim gostergebilimsel kaynaklarin (6rnegin sozlii ve yazili dil, gorsel imgelem, matematiksel
sembolizm, heykel, mimari, jest ve diger fizyolojik Kipler) birlesik kullanim1 yoluyla yapan ¢ok Kipli
bir toplumda yasadigimizi kabul etme egilimindeyiz. Coklu Kiplik, tiim metinlerin g¢esitli
gostergebilimsel kipleri birlestirip biitiinlestirdigi gercegini ifade etmektedir. Kress ve van Leeuwen'in
(2006) Reading Images: The Grammar of Visual Design kitabinin yayimlanmasiyla ¢aligmalar Sistemik

Islevsel dilbilim ve sosyal gostergebilim temelinde arastirilmaya baslanmistir.

Cok Kipli bir metindeki anlam, metindeki tiim gostergebilimsel kiplerin anlam potansiyellerinden
gostergebilimsel bigimlerin segilmesiyle gergeklestirilir. Cok Kipli metinlerin sosyal gostergebilimsel
¢ozlimlemesi, Halliday’in (1994) “istislevsellik” teorisi, herhangi bir metin i¢inde karsilikli etkilesimde
bulunan ii¢ farkli ancak bir arada var olan anlam tiirlerini tanimlamaktadir. Ustislevsel ¢dziimleme,
dilbilimsel alanin Gtesine genisletilebilir ve bdylece tiim anlam olusturma uygulamalar1 i¢in tanimlayict
bir temel saglamaktadir. Sistemik Islevsel teori, baglama bagli anlam caligmalar1 ve dile kapsaml1 bir

yaklagimla ¢ok kipli metinlerin ¢6ziimlemesi igin sosyal bir gostergebilimsel ¢erceve saglamaktadir.

Resimli bir kitabin resimli sayfasinda, resim ve metin bigimsel olarak tek bir iletisimsel eylemde
birlesmektedir. Konusma eylemlerinin dilsel 6zellikleri, resimli kitaplarda ¢ok Kipli iletisimsel eylemler
yaratmak icin diger, dilsel olmayan ve baglamsal 6zelliklerle birlesmektedir. Gorsel ve sozlii 6zellikler,

tek bir iletisimsel eylemde birlesebilir. Cergeve, temel olarak bes diizeyde ¢ok Kipli séylem
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sistemlerinden olusur: (1) kiiltiir baglamu, (2) durum baglam ve iletisimsel etkinligin islevi, (3) tiir , (4)
igerik tabakasi ve (5) goriintii tabakasi.

Tablo 1

Gostergebilimsel Cerceve

Kiiltiir Baglami (Ideoloji)

Durum Baglami (alan, donem ) ve Iletisimsel Aktivitenin Islevi

Tiir

Icerik Tabakas1 Dil Géorsel Imgeler
Soylem Anlambilim (diisiinsel anlam, kisileraras1 anlam, metinsel
anlam)

Goriintii Tabakas1 Tabaka Onemliligi

Tipografi / Grafoloji ve Grafik

Kaynak: Wu,S. (2014). A Multimodal Analysis of Image-text Relations in Picture Books

Resimli kitaplarin bu genel ¢ergevesinde, tiir, sosyal aktivite sistemine ait olan dil aktivitesi dahil sosyal
aktivite tiirlerini ifade eder. Resimli kitap, gorsel ve sozel gostergebilimsel kiplikte dogan karma bir
tiirdiir. Kiiltiir baglam, tiim toplumun sosyal faaliyetlerini belirler ve tiir, kiiltiir baglaminin bir parcasi
olan durum baglamiyla ilgilidir. Tiir, durum baglamimin {i¢ 6zelligi tarafindan belirlenir: sdylem alani,
sOylem anlami ve sdylem bi¢imi. S6ylemin dogasi, gercek konugmaci ile isiten arasindaki rol iligkisinin
secimi ile ilgilidir. Bir resimli kitabin asil konugmacilar1 yazar ve ressamdir. Cergeveye gore, resimli
kitaplarin yazarlar1 ve ressamlari hem sozlii hem de gorsel gostergebilimsel potansiyellerde 6zgiirce
secimler yapabilir ve bir hikaye anlatmak i¢in kelime ve resmi yaratici bir sekilde bir araya getirebilirler.
Bu nedenle, resimli kitaplarda anlamin ingasinda imge baskin bir rol oynar. Bu nedenle, goriintii ve

metin arasindaki etkilesimler karmagiktir.

Resimli kitap ¢alismalari, resimsel boyutuna kendi basina bagimsiz gostergebilimsel sistem olarak
yaklagir. Hem sozciikler hem de imgeler, resimli kitabin genel anlamsal, estetik ve duygusal etkisine
gorece Ozerk katki yapmaktadir. Bu nedenle, resimli kitabin sozlii kurgudan ¢ok drama veya film gibi
diger karma anlati bicimlerine daha yakin oldugu siklikla gézlemlenmistir. Resimli kitaplarin mantiksal-
anlamsal perspektifinden goriintii-metin iliskileri detaylandirma, genisletme, gelistirme agisindan

incelenmektedir. Durum baglami, 6zellikle sdylemin yapist da imge-metin iligkileriyle iliskilidir.
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Pek cok yetenekli sanat¢inin ¢ocuklarin ve yasamin dogasina iligskin géndergelerle resimli kitaplari
kendi baslarina yazdiklar1 ve resmettigi unutulmamalidir. Leo Lionni, “Little Blue and Little Yellow,
Inch by Inch, On My Beach There Are Many Pebbles, Swimmy ve Frederick” resimli kitaplariyla bu
yazarlardan biridir. Resimli kitaplarinda temay1 gelistirmek igin gorsel gostergebilimsel araglari ustaca
kullanmustir. Sistemlestirmeye gerek duymadan Lionni'nin masallarn iki biiylik gruba ayrilabilir:
Birincisi, masallarinin kdkeni kisisel deneyimlere, ¢ocukluk anilarina dayanmaktadir. “Bir sekilde sanat
cocukluktan itibaren her zaman duygular1 ifade eder. Bunu neredeyse her zaman o kadar rahatsiz edici
bir sekilde dogrudan yapar ki, sanat¢inin kendisi de varliginin ve dolaysizliginin giiciinden etkilenir”
(Lionni, 2003, s.17); ikincisi, Ogretilerin ve degerlerin aktarilmasina iligkin masals1 gelenegi
icermektedir. Birinci grupta, “iyi bir ¢ocuk kitabi, tiim kisisel deneyimlerin gercekten evrensel olmaya
mahkum oldugu, hayatimizdaki o uzak anlar1 anlatir. Dolayistyla iyi bir ¢ocuk kitab1 kaginilmaz olarak
otobiyografiktir” (Lionni, 2003, s.18). ikinci grupta, Andersen tarafindan yazilan “The Ugly
Courtyard”’'n alt metniyle ve bagkalarinin toplum tarafindan kabul edilmesiyle iligkilendirilebilir,
clinkii Lionni'nin masallarinin ¢ogunun aktardigi sey, toplumun doniistiiriildiigii, kahramana yardim
ettigi ve katildig1 bireysellige saygidir. Lionni’nin biyografik kosullari, hayvanlar, sanat, diinyaya farkli
bir vizyon kazandirmaya yardimci olan ahlaki bir etige duyulan ihtiyag¢ olarak anlagilan baglilik olarak
Frederick' te yansitilmaktadir. Frederick, ¢aligmaya yaklasan farkli okuyucu tiirleri arasinda tartigmalara
yol agabilecek, olumlu ve olumsuz farkli okumalar1 kabul eder; masalin sembolizmi, estetik-edebi
Oonerme, okuyucunun yaraticiliginin desteklenmesine, nihai yorumuna katkida bulunacak toplumsal
degerlerin aktarimidir. Frederick, "rezonans etkisi" nedeniyle bir klasiktir, ¢linkii kiiltiirel bir stireklilik
i¢inde yer alir: "Bir klasik, diger klasiklerden dnce gelen bir kitaptir; ama kim dnce digerlerini okuduysa,
sonra onu okursa, onun siralamadaki yerini hemen anlar” (Calvino, 2009, s.11). Eserde oOnciillerini,
zamansizligini, giindeme getirdigi evrensel temalar1 degerlendirebilir ve bigim agisindan masal tiirline
ait oldugunu yapisindan dolay1 da taniyabiliriz. Imge, anlammn yorumlanmasinda metinden daha
onemlidir. Cocuklarin hayal giiciinii harekete gegiren ve yonlendiren en 6nemli unsurlardan biri resimli
kitaptir. Cilinkii ¢ocuk, kendi hayal giiciine yansiyan ve kendi duygulariyla canlandirilan yapilandirilmig
bir fanteziyle ilk karsilasmasini orada yasayacaktir. Yetigkin bir okuyucunun araciligi ile gorsel ve sozlii
dil ile olan iliskiyi kesfedecekleri yerdir. Daha sonra, yalmz kaldigimizda ve sayfalar tekrar tekrar

cevirdiginizde, resimler ilk bilingli i¢ monologunuzu ifade edecektir (Lionni, 2003, s.20).

"Okumalar okuyucuyu unutmaz ve ideolojiyi zevk yoluyla aktarir, okuyucunun anlatilanla
Ozdeslesmesini kolaylagtiran sdylemsel mekanizmalari prova eder" (Lluch, 2003, s.129). Toplumsal
degerler, eserlerde genellikle ortiik bir sekilde bulunur ve bu, literatiirden 6nermemiz gereken degerlerin
didaktigidir. Lionni, Frederick ile dgretilerin ve degerlerin aktarilmasina iliskin gelenegi bir araya
getirmistir. Lionni'nin ilettigi sey, i¢inde toplumun doniistiigli, kahramana yardim ettigi ve basarisina

katildig1 bireysellige saygidir.
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Gosterge

Frederick + Bireysellik ............... Bireysellige saygr  Yardimlagma

(gosteren fiziksel varlik) (Gosterilen zihinsel Kavram) (Anlamlandirma) (Anlam)

Sekil 1. Saussure’un anlam dgeleri

Saussure’e (1959) gore dil kavramlari belirten gostergeler dizgesidir. Gostergebilimin temelini olugturan
“gOsterge” yi anlamak, gostergebilimi anlamak igin en temel baglangigtir. Ciinkii isaretlerin sosyal
yasamin bir pargasi olarak roliinii incelemektedir. Gosterge, kavramla isitim imgesinin birlesimidir. Bu
noktadan hareketle gosteren fiziksel varlik olarak Frederick, gosterilen zihinsel kavram bireysellik

olarak gostergeyi olustururken bireysellige saygt anlamlandirma ve yardimlagma ise anlamdir.

Frederick'te hayvanlar, sanat, baglilik ihtiyaci olarak anlasilan etik diinyaya farkli bir vizyon
kazandirmaya yardimci olur. “Kahramanlari yazdigim ve resmettigim masallarda tanidim. Sonra,
hikayelerimin bas karakterlerinin, ayn1 kiigiik sessiz oyuncular oldugunu fark ettim. Cocuklugumun cam
duvarlari, sans ve kader, doga ve hiiner, yasam ve 6liimiin karmagik kurgusunu temsil ediyordu. Siirekli
varligini gérmezden gelmistim, ama sonra bir sanatg1 olarak ¢calismami karakterize eden konu segiminin,
bicimsel tercihlerin, tiim karmagik semboller dizisinin beni ne kadar sartlandirdigini biliyordum (Lionni,

2003, 5.19).”

Masalin sembolizmi, estetik-edebi Oneri, okuyucunun yaraticiliginin tanitimina katki saglayacak
toplumsal degerlerin nihai yorumuna aktarilmasidir. Cocuk edebiyatinda renklerin de anlamlar1 vardir.
Lionni (2003), renklerin anlami ve duygusal degerleri kullanilarak, bireyler arasindaki kisisel
farkliliklarin agikliga kavusturulduguna inanmaktadir. Mavi ile sar1 arasinda bir ara renk olan 'yesil'

renginin sempati uyandirmak i¢in kullandig: ekler.

Lionni, ¢ocuklarin inancina tamamen didaktik ve sosyal bir sempati kazandirmak i¢in kolaj teknigini
kullanarak dikkat ¢ekici bir ¢alisma olusturmustur. Cizimler o kadar ustaca yapilmis ki, yeni ¢izimler
yapmak yerine onlar1 giivenli bir sekilde hedef dile aktarmak tercih edilmistir. Aslinda Leonni’nin
caligmasindan insan iligkilerindeki sosyal sempati kavramlari ¢agristirilabilir. Bu nedenle, bu ¢aligmay1

¢Oziimlemek icin kullanilan renk ¢agrigimlari insanlara atfedilebilir.
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Nilgiin CELIK

2. YONTEM
Calismanmin Y aklasim

Bu caligma, Charles Sanders Peirce (1991) 'in gostergebilim teorisini kullanarak Leo Lionni’nin
Frederick adli resimli kitabinda sembollerin gostergebilimsel siirecini belirlemeye ve bulunan sézel ve
s6zel olmayan sembolleri ¢oziimlemeye ¢aligsan nitel bir caligmadir. Bulgu ve analiz verileri Frederick

adli resimli kitaptan alinmigtir.

Nitel yaklasim, sembollerin gostergebilimsel siireci “Frederickte sozlii ve sozsiiz olarak gosterilen bu
sembollerin anlamini ifade etmek i¢in kullamilmustir. Veriler, resimli kitap okuyarak toplanan
karakterlerin kullandi81 s6zlii ve s6zsiliz metinler oldugu ve bu verilerin kelime formlarinda oldugu gibi

nitel verilerin bir pargasi oldugu anlamina gelmektedir.
Veri Toplama Siireci

Bu calisma kitapta yer alan sozel ve sozel olmayan yollarla gdsterilen tanimlanmis sembollerin
anlamlarini liretmeyi amaglamistir. Bu amag¢ dogrultusunda, Frederick'in farkli okuyucu tiplerine
sundugu bazi yorumlari, etik onerisini, estetik ve toplumsal degerlerini ve degerlerin didaktigine giden
yolda bu calisma gostergebilimsel acidan ele alinmustir. Birincil veriler, arastirmaciin kendisi
tarafindan toplanan ilk elden verileri ifade eder, her zaman arastirmacilarin ihtiyaglarina 6zel verilerdir
(Ajayi, 2017). Bu calismada birincil veriler “Frederick” adli resimli kitaptan gézlem yoluyla elde
edilmigtir. Bu c¢alismada veriler “Frederick” adli kitaptan metin, resim ve renklere odaklanilmus,
hikayenin igerigini derinlemesine anlamak i¢in her boliim metni, 6zellikle climleleri, kelimeleri, sozlii
sembol-anlamini igeren yansimalari ve resimleri, sozlii ve sozsiiz sembolleri uygun anlamlara gore

siniflandirmak igin titizlikle okunmustur.
Veri Analizi Yontemi

Toplanan veriler oncelikle sembol tiirlerine gore ve daha sonra baglamlarina gore tanimlanirlar ve s6zli
metin veya sozsliz metin olarak siniflandirilir (Peirce, 1991). Gostergebilimsel tiggen teorisi, sozel
sembol verilerinin analizinde kullanilir. (Petersson, 2000) Gorsel sembol resmi ¢oziimlemek igin
kullanilir ve renk teorisi, veri resim renklerini analiz etmede kullanilir (Calero 2005). Bu ii¢ teorinin
asagidaki nedenlerle birbiriyle iliskili oldugu varsayilmaktadir: Resimli kitap, bicimbilimsel ve islevsel
Ozelliklerden olusan bir kaynaktir. Tasarim becerileri, yazili ve resimli diller, gorsel sembol, birlikte
fiziksel bir nesnenin tiretimine katkida bulunan bi¢imbirimlerden olusurlar (Bianquin ve Sacchi, 2017).
Ayn zamanda hem metinleri hem de gorselleri iceren kitaplara atifta bulunur. Nesneleri ve ortamlari

veya renk kavramlarini ve agikta kalan sekli temsil eder (Bianquin ve Sacchi, 2017).
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3. GOSTERGEBILIM

Gosterge, yorumcu ve nesneyi igeren Uclii iliski gostergebilimsel siirecin merkezindedir. Gosterge,
Peirce (1955, s.99) tarafindan "birisinin bir bakima veya kapasiteye gore bir seyi temsil eden bir sey"
olarak tanimlanir. Yorumcunun zihninde gosterge, bir nesneyi temsil eden yorumlayici olan esdeger bir
imge tiretir. Peirce’e gore nesne somut bir sey degil, daha ¢ok bir "fikir ¢esididir" (s. 99). Peirce
gostergeyi, baska bir seyi (nesnesini), birine (yorumlayani) temsil eden bir seydir (akt.Hawkes, 1977)
olarak tanimlamaktadir. Uclii iliski anlati semboliine uygulandiginda, gosterge, okuyucuya bir
yorumlayici, belirli bir hikdye diinyasi insa etmede rehberlik eden metinsel ipuglarin1 kapsamaktadir.
Gostergenin nesnesi veya fikri, hikdye diinyasinin atifta bulundugu olaylar dizisidir (Scholes, 1982).
Ingarden'a gore (1973, 5.344) edebi eserin gostergesi hayatinda farkli evreleri olan bir "canli varlik"

olarak tasvir edilmistir.

Gostergebilim, diinyayi, “gosterge” olan bir iligkiler sistemi olarak anlamanin bir yoludur. Eco'nun
onerdigi gibi, baska bir seyin yerine sunulan bir seydir (1976). Gostergebilimsel okuma, etrafimizi saran
nesneleri hem birincil anlamlarindan hem de kiiltiirel kodlarindan (metaforik anlamlardan) yola ¢ikarak
okumaktir. Barthes'a (2005) goére gostergebilim, gosterge sistemlerini anlamaya, onlarin iglemsel
yapilarin1 ¢oziimlemeye ve bdylece anlam diinyasinin yapisini agiklamaya dayanir. Gostergebilim,

anlam ifade eden {riinleri bir kelime, bir metin, bir imge gibi anlamu ileten ¢aligmadir.

Imgenin gostergebilimi, Eco'nun Ansiklopedi olarak adlandirdigi ve anlamsal islemi tanimlamaya
calistig1, genis kiiltiirel verilere ¢ok bagl olan gorsel niteliklerin ve gizli anlamlarin gzlemlenmesini
destekleyen bir egitim etkinligidir. Gorsel gostergebilim, son derece kesin ve bigimsel anlam
cozlimlemeleri gelistirmek i¢in titizlikle sinirlandirilmig genel bir teoriye agik ve kisitlayici prosediirlere
sahip bir arastirma faaliyetidir. Bunu yaparken, bazen ne sezginin ne de basit "sagduyu"nun kendi
imkanlariyla ulasamadigi gercek dil yasalarina génderme yapan metinsel ¢oziimlemeler giin 1g1gina
cikarabilir. Bu, gostergebilimin bu kadar soyut ¢aligmasinin varolus nedenidir ve bunu bagarmak igin,
resim kendisine atfedilebilecek igerigin oOziinii aciklama veya yorumlama ozgiirliigli vermez.
Gostergebilimin tek amaci bigimdir (igerigin ya da ifadenin), ¢linkii yalnizca bi¢im, sezgiye ya da kisisel

inanca bagvurmadan nesnel, kanitlanabilir ve dolayisiyla hesaplanabilir bir betimlemeyle acgiklanabilir.

4. RESIMLI COCUK KiTAPLARINDA GOSTERGEBILIM

Resimli kitaplar, biiyiik 6l¢iide, ¢ocuklar1 okuryazarliga alistirmak ve eglendirmek igin islev goren
metinlerdir. Boylece, ¢oklu, gosterge sistemleriyle resimli kitap olay1, metinlerin dogasi ve okuryazarlik
edinimi ile ilgili siirecler hakkinda fikir verebilir. Bu metinlerin dogasi geregi, resimli kitaplarin
okunmasi, okuyucularin ya da dinleyicilerin arka plan deneyimlerini ve kisisel gegmislerini metin i¢inde

karsilastiklar1 gorsel imgelerle iliskilendirerek oykiileri okuduklari agik uglu bir siirectir.



Resimli kitaplar hem yaratict hem de estetik olarak diigiiniilmesi ve yanitlanmasi gereken sanat formlar
olarak, cocuk edebiyati diinyasinda ayri bir tiir haline gelmistir (Degler, 1979; Dowhower, 1997; Grasty,
1978; Lindauer, 1988; Stewig, 1988). Resimli kitap, metnin mesajinin yalnizca gorsel imgelerle
iletildigi ayn1 gelenekleri takip etmektedir. Bu metinler, okuyucularin resimlerde sunulan gorsel
gostergelere iligkin okumalarina kendi arka plan bilgilerini, kisisel deneyimlerini ve sosyal ge¢mislerini
getirerek yanit verebilecekleri ¢oziimlemeler olarak yardim etmektedir. Resimli kitaplar, anlaticilarin ve
hikdye olusturucularin anlam olusturabilecegi ve kendi anlatilarini olusturabilecegi bir temel

saglamaktadir.

Resimli kitap, bir hikaye anlatmak i¢in kelimeleri ve resimleri bir araya getiren son derece estetik bir
tiirdiir. Resimli kitaplardaki anlamlar, ayrilmaz bir sekilde sanat ve metin tarafindan olusturulur. Resimli
kitaplar, bir metni tamamlamak i¢in resimler kullanan geleneksel hikaye kitaplarindan ayrilmaktadir.
Resimli kitaplarda, s6zciikler ve resimler okuyucuyu diinyadaki gercekleri kendileriyle ortiismesi igin
yaratmaya davet eder. Resimli kitaplar, davranis bi¢cimlerimizi yansitan kurgusal karakterleri tanimlar
ve boylece olasi rollerin ve olasi diinyalarin bir haritasin saglarlar. Resimli kitaplar, ¢ocuklara birey
olarak ve sosyal olarak sembolik bir gercekligin iiyeleri olarak kimliklerinin seklini verir. Kisacasi,
resimli kitaplar, kiiltiir baglami ve durum baglami ile iliskili olarak sosyal gostergebilimsel bakisg

agisiyla ¢oziimlenebilir.

Anlam ister kelimelerle ister gorsellerle sunulsun, bir anlati ile duygusal bir baglantinin giiciinii tanimak
onemlidir. Herhangi bir metinde, kelimenin tam anlamiyla 6tesindeki anlamlar1 kesfetmenin baglangi¢
noktasi, anlamlarin nasil inga edildigine yakindan bakmaktir. Resimler, okuyucunun anlaticinin
muhtemelen goéremedigi veya hakkinda bilgi sahibi olamayacagi olaylardan haberdar olmasin
saglamaktadir. Resimli kitaplardaki resimler, karakterler, eylemler ve okuyucu arasindaki iligkileri
tasvir etmektedir. Oykiideki eylemi ve nesneler ile karakterler arasindaki iliskileri temsil etmek icin
cesitli anlati siirecleri kullanilmaktadir. Gorsel semboller, sosyo-kiiltiirel baglamlarda kullanimlari

yoluyla geleneksellestirilen fikirleri temsil etmek i¢in kullanilir.

Bir gosterge, nesnesiyle keyfi bir iliskiye sahip oldugunda sembolik, nesnesine benzediginde ikoniktir
veya belirli bir fikir, durum ya da kosul olan bir nesnenin gdstergesi oldugunda dizinseldir (Suhor,
1992). Resimli kitaplarin okuyuculari ¢esitli gérsel gostergelerle karsilagirlar ve daha sonra onlara kendi
deneyimlerine, bakis agilarina ve okuma olayinin 6zel baglamina dayali olarak anlam yiiklerler. Bu
gosterge sistemleri, okuyucularin metni yorumlamalarina bilgi veren ve ingasini sekillendirmelerine

yardimci olan bir tiir ¢ergeve olusturmalarina yardimei olur (Nodelman, 1988).

Resimli kitaplarda anlam olusturmak i¢in yazarm kullanabilecegi fikirsel, kisileraras1 ve metinsel
secimleri ¢oziimleyerek ve belirleyerek ve bunlar ¢izim yapan kisi tarafindan yapilan etkilesimli ve

kompozisyon se¢imleriyle karsilagtirarak ¢6ziimleme kolaylasir. Coziimleme, so6zlii ve gorsel



kipliklerin birbirlerinin anlamina nasil katkida bulundugunu ortaya koymakta ve resimli kitaplarda sozlii

ve s0zsiiz dilin birlestirilmesi potansiyelini ortaya koymaktadir.

Dowhower (1997, s.57)’a gore, "Kelimelerin aksine, yazili bir metinde sabitlenmis olanlardan bile,
gorsel imgeler sozlii genisleme icin neredeyse sonsuz bir kapasiteye sahiptir, ¢iinkii izleyiciler,
goriintiileri bir tiir igsellestirilmis sozlii ifadeye doniistiirerek kendi anlaticilari haline gelmelidir”.
Okuyucular, bir dizi gorsel kodla ¢oziimleme yaparak ve bunlart belirli bir baglam i1s18inda

yorumlayarak, metinlerden anlam olustururlar (Bang, 1991; Kiefer, 1995; Rosenblatt, 1978).

Golden ve Gerber (1990), ¢cocuklarin basili metin igeren resimli kitap okumalarini aragtirmak igin
gostergebilimsel bir bakis acis1 kullanarak, ¢ocuklarin resimli kitap okumalarinin, bireysel resimlerin
gostergeler olarak kesfedildigi metin icilik ve resimli kitabin kendisinin bir gdsterge olarak goriildiigii
metinlerarasilik unsurlarini igerdigini gostermiglerdir. Calismalari, gorsel ipuglariin, okuyucularin
hikaye anlatisina iligkin anlam olusturma bigimlerini gii¢lii bir sekilde etkiledigini gosterir (Golden ve
Gerber, 1990). Benzer sekilde, Elster'in (1998) ¢ocuklarin resimli kitap okumalari iizerindeki etkileri
iizerine yaptig1 arastirma, gorsel ipuglarinin onlarin okumalar1 iizerinde 6nemli bir etkisi oldugunu ve

okuyucularin metni anlamalarinin ¢izimlerle biiyiik 6l¢iide desteklendigini gostermistir.

Resimli kitaplarda c¢ocuk yazili dilin 6zgiinligiinii daha kolay 6ziimser, yazi birimleri ve gorsel
gostergeleri dil ve distinceyle iliskilendirir ve resimli Kitaplar ¢ocugu okuma ve yazma Ogrenmeye
motive eder. Duyulan sozcik ile gozlenen goriintiiniin anlam insast igin is birligi yaptigi bu
yorumlamada ¢ocuk, bu gdstergeleri simgesel ve dilsel nesnelere doniistiirmeyi 6grenir (Teberosky ve

Colomer, 2003, s.84).

5. LEO LIONNI'NiN FREDERICK ADLI MASALININ GOSTERGEBILIMSEL
COZUMLEMESI

Resimli kitap ¢cok karmasik gostergebilimsel 6zelliklere sahiptir, ¢iinkii bes farkli kod kullanir: 1. ikonik;
2. s0zli; 3. grafik (hem sayfa yapist hem de iki kod arasindaki iliski); 4. “sekil” (malzemeler, kapak,
cilt); 5. Aract kod ve kitap okumanin yapilma sekli. Bu kodlardan biri digeri olmadan var olamaz, ancak
kitabin kalitesi iyiyse bu kodlarin her biri kendi 6zerkligini ve uygunlugunu ifade edecektir (Dallari,

2012, 5.48-49).

Gorsel kod sayfa i¢inde gelisir, gorsel alg1 yasalarina gére ve sembolik unsurlari algilama, baglanti ve
cagrisimlar yapma kisisel yetenegine dayali olarak bir biitiin olarak ve daha sonra ayrintili olarak
algilanir. Bu nedenle, dogas1 geregi kendisini demokratik ve aninda gosteren bir goriintiiniin kodunu

¢ozmek fiili biitiinlestirecek olan okuyucunun yorumsal katkisinin ¢ok énemli bir ilgisi vardir.

Resimli kitapta resmin goérevi, yazili s6ziin ikincil degil tamamlayicisidir ve 6zellikle ¢ocuklar igin,

kelimelerden daha yiiksek bir anlati roliine sahip goriinmektedir (Dallari, 2012, s.51); dahasi, ¢izimler
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ani ve uzun siireli ¢ekicilige sahiptir ve bunlar yalmzca dikkat ¢cekmeyi degil, ayn1 zamanda gorsel
okuryazarligi artrmayr ve okuyucunun kisisel hayal giictinii gii¢lii bir sekilde etkilemeyi
amaclamaktadir. Frederick adli hikdyenin ¢ocuklar i¢in soyut anlatimin ilk 6rnegi olmasi nedeniyle

o6nemli oldugunu sdylenebilir.

Masal, duvarin yaninda yer alan farelerin dogal yasam alanlarmin sunumuyla baglar. Bir bahar
ortaminda meyvelerin kirmizi renkleri ve yapraklarin yesili, duvardaki kayalarin yumusak renkleriyle
tezat olusturmaktadir.  Bugday, farelerin baglarinin iizerinden ugarken, Frederick’e Oykiiniin
yorumlanmasi i¢in anahtar soru sorulur: "Peki sen, neden ¢alismiyorsun, Frederick?" Bu soruya cevap

verir: "Caligtyorum."

Bu ciimle ile herkesin isi ve amac1 oldugunu gostererek diinya ile baglanti kurmaktadir. Bu is sizin i¢in

o kadar acgik olmayabilir veya anlamayabilirsiniz, ama yine de anlami vardir.
Yaptig1 siirsel calismanin soylesimsel yapisi ve islevlerinin siralanmasi baglar:
“Soguk, karanlik kis giinleri i¢in giines 1511 topluyorum.”

Kisin gelmesiyle birlikte, duvarin taglari arasindaki delige siginan fareler, tilkiler ve aptal kediler
hakkinda hikayeler anlatmaya baglar, ancak yiyecekler azalir ve kimse konusmak istemez. Yiyeceklerin
tiikkendigi bir giin Frederick’ten kendi topladiklarini paylagsmasini isterler. Frederick altin pariltili giines
1sinlarmi, sar1 bugdaylarin arasinda uzanan mavi menekseleri, kirmizi gelincikleri, bogiirtlenleri
anlatmaya baglar. Dinledikleri sayesinde diger farelerin igi sicacik olur, renkleri apagik goriirler.

Frederick aile iiyeleri i¢in bir de siir okur.

“...Frederick dediler, meger sairmissin sen!. Frederick kizardi, alkislar1 kabul etti ve utana sikila,

Biliyorum, dedi.”

Frederick ailesi tarafindan diglanmiyor, anlagilmadigi anlar olsa da onu isinden kimse alikoymaya
calismaz. Hig yiyecek toplamamis olsa dahi kis giinlerinde yiyecekler esit olarak paylasilir. Ve zamani

geldiginde Frederick de onlarla biriktirdiklerini paylasir; korkmadan, utanmadan kendi siirini okur:
“Kim yagdirir lapa lapa kar1? Kimdir buzu eriten?

Kim kirletir havay1? Kimdir onu giizellestiren?

Kim filizlendirir haziranda dort yaprakli yoncay1?

Kim karartir giin 15181m1? Kim aydmlatir Ay’1?”

Frederick, yalnizca bedeni degil ayn1 zamanda toplulugun ruhunu gelistirmek i¢in yiyecek
toplamamasina izin veren ailesi tarafindan saygi gérmektedir. Bu, Lionni'nin etik 6nerisiyle baglantili
bir karsiliktir: yalnizca malzemeye yansidiginda ¢abay1 tantyan ticari, monoton, bir topluma kars1 isyan
yoludur. Buna kars1, maddi olmayanin, aninda goriiniir bir iyilik liretmeyen, ancak hayal gii¢lerinin

gelistirilmesinde insanlarin ahlaki yasamina yansiyan seyin Onemini vurgular; topragin ekilmesi
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gereklidir, fakat zihnin, ruhun, duyarliligin, bireysel 6zgiirligiin yetistirilmesi de gereklidir: fareler,
Frederick'in bireyselligine saygi duyar. Sairin, sanat¢inin sosyal bir rolii ve baglilig1 oldugu bir toplum

icin yer vardir.

Bu sadece siirin 6nemine ve maddeyi bir kenara birakip farkliliklar1 kabul etmemeye dair bir metafordur.
“Cocuklar siirsel sdzciigiin zevkine ve anlagilmasina en agik ve alici kitlelerden biri olabilirler. Cocuklar
icin bir nesnenin digerinin yerine ge¢mesi kesinlikle anlagilmaz degil, her oyunun giinliik ekmegidir "
(Carcedo, 2004, s.2). Bu nedenle, Lionni'nin siir ve gesitliligi kabul etme gibi bu ilgili temalarla bir
masal olusturma fikri, ¢ocuklarin anlayabilecegi ve yansitabilecegi ile tutarliysa, onceki alintidan

kurtarmak onemlidir.

Frederick, illiistrasyon agisindan katki saglamakta ve ayn1 zamanda bir degisiklik yapmaktadir, ¢linki
Agustosbocegi ve Karmca masali toplumda geleneksel olan yargidan bahsederken; Frederick,
gelenekselden kopan, toplumu etkilemeyi basaran, daha derin bir yansima veren, siirin ve sanatin dnemi

vurgulanirken insanlarin ytizeyselliginden uzak bir anlatim vardir.

5. SONUC

Resimli kitap, bir hikdyenin anlaminin insasinda metin ve goriintii isbirligi yaptigi i¢in gorsel okumanin
calismasina izin verir. Cocuk okuyucularinda duyussal ve bilissel tepkilere neden olan sanatsal bir
uriinle ilgilidir (Arizpe ve Styles, 2004; Paley, 2006). Resimli kitap okumayi erken ¢ocukluk egitimine
dahil ederek, Kkiiltiirel olarak farkli okuma deneyimleri agisindan zengin bir okuryazarlik ortami
yaratmaya yardimei olabiliriz. Cocuklari sadece giizel kitaplarda okunabilecek degil, motive edici bir
diyalogla paylasilabilecek hikayelerden anlamlar kurmaya davet etmek, kesinlikle saglam bir okuma

kimligi olusturacak uygulamalarla okuma 6grenmesini zenginlestirir.

Leo Lionni'nin hikayelerinin ¢ogu topluluk hakkindadir. Uyum saglamak i¢in miicadele eden veya
farkliliklar i¢in diglananlarla ilgili degildir. Gruba yeni, faydali nitelikler getiren topluluk i¢indeki
bireylerle ilgilidir. Topluluk daha 6zgiir, daha mutlu, daha giivenli ve herkes birbirini kollayarak birlikte
calistiginda hayatlarindan zevk alabilir. Frederick, ailesi gibi tahil toplamak yerine, kis yaklasirken
baharin son giinlerini etrafindaki diinyanin giizelligini ve sicakligin1 hatirlamaya c¢alisarak gecirir,
boylece geceler sogudugunda ve yiyecekler tiikendiginde ailesini eglendirmek ve onlara yardim etmek
icin kullanabilir. Fareler, farkli olmalarina ragmen Frederick'i kabul eder ve zamam geldiginde,
Frederick, topluluga yardim etmek i¢in farkliliklarii nasil kullanacaklarimi anlarlar. Lionni'nin
hikayelerinde yabancilasma veya yabancilagtirma, hatta farkli olanlarin gizlice herkesten daha iyi
oldugu fikri yoktur. Bu iyi, ¢iinkii bu temalar sinsi olabilir. Lionni'nin kitaplarinda rekabet, kiskanglik,

dislama yoktur. Ancak, farkliliklara ragmen baglanti kurma girisimleri vardir.
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Frederick, digerlerinden daha derin bir bilgiye sahiptir ve onu ¢evreleyen monoton rutinler arasinda
anlam bulmaya veya anlamlandirmaya ¢aligmaktadir. Hikayede buna sanat araciligiyla aracilik edilir.
Frederick sanat¢idir; kesif ve yenilikle motive olmus, giizellikle donakalmis, becerilerini gelistirmeye
yatirim yapmis, gordiikleri ihtisami uyandirmaya kararli ve hepsinden 6nemlisi, onu toplulukta yasayan
digerlerine getirmeye kararlidir. Frederick i¢in sanat her zaman halka agik ve her zaman 6zgiirdiir.

Diinyada zaten var olan giizelligi kutlamak i¢in bir neseye ve bilgiye sahiptir.

Hikayenin yapisina gelince, Lionni ¢izgisel bir yapi ile edebi bir masal sunmaktadir. Ana karakterin
maceralarini bagindan sonuna kadar takip eden bir yap1 vardir. Okuyucu, ykiiniin anlatimi araciligiyla
Oykiiye taniklik eder ve sonunda zorluklarin ve bu nedenle degisimlerin nasil iistesinden geldigini
deneyimler (Truby, 2007). Hikaye, masallardaki klasik yapiya sahiptir: Hikdyede bir amaci olan ve bu
amaca ulagmak icin zorluklarin kendince iistesinden gelen bir ana karakter vardir. Catigma, bir cocugun
anlat1 yapisinda okuyucunun ilgisini ¢ekebilecek gii¢lii bir unsurdur. Okuyucu ana karakterle daha ¢ok
ilgilenir ve aralarinda giiglii bir 6zdeslesme olmasi i¢in bir baglanti olusur (Lavandier, 2003). Hikayenin
karakterleri, cogu zaman beyaz bir tabanda gri farelerdir. Ghosn'un belirttigi gibi, "edebiyat, empati igin
beyin devrelerini sekillendirmeye yardimci olabilecek dolayli duygusal deneyimler saglayarak duygusal

zekay1 besleme potansiyeline sahiptir" (Ghosn, 1999, s.4).

Cok geng bir ana karakter, siirini okuduktan sonra ¢ok sasirtict bir sey kesfeder; aslinda o bir
kahramandir. Bu 6nemlidir, ¢iinkii kesif cok duygusal bir andan gelir, bir gerilim siirecinin ardindan bir
doruk noktasidir. Metnin alaka diizeyi, tam bir agiklamanin olmamasidir. Frederick’in soyut goriintiileri
sOzIli metin tarafindan desteklenmekte ve derinlere yerlesmeden once uzun siireli duraklamalara,
disiinceli sessizliklere ihtiyag duymaktadir. Cok basit bir sekilde olusturulmus gibi goériinen ama
tizerinde ¢alisilmasi gereken birg¢ok i¢sel degeri olan bir hikayedir. Kimlik kavrami ¢ok olumludur ama
aynit zamanda dostluk, ilgi, ebeveyn korumasi ve aile hikdyenin ana temasidir. Baz1 sayfalardaki
boyutlar, formlar, renkler ve arka plan rengi degisimi, hikdyenin yogunlugunu iletmeye yardimci
olmaktadir. Hosgorii, daha 6nce de belirtildigi gibi, kimlik insasindan dogmakta ve cinsiyet kalip

yargilar erken yaslarda tanimlanmaktadir.

Sanatsal ve edebi egitimde is birligi icinde, sdzciigiin kullaniminda ve imgenin izlenmesinde daha
vicdanli ve elestirel bir birey elde etme olanaklarini kesinlikle cogaltacaktir. Erken ¢cocukluk egitiminde
toplumdaki sanate, rolii lizerine diislinmeyi tanitmak i¢in Frederick'in hikdyesi 6nemlidir. Cocuk, edebi
yaratma oyununun kurallarin1 basit bir sekilde 6grenecek, bu sair fareye karsi empati duygularinin
uyandigim hissedecek ve Lionnimnin bize sdyledigi gibi (2003, s.153), illiistrasyonlar1 goriince ilk
bilingli i¢ diinyasini dile getirecektir. Lionni'nin kitaplarinda sanat¢1 seckin degil, giizelligin aktarilmasi

icin bir aractir.
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