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Abstract

The research was carried out to determine the experiences of elementary school teachers about
overprotective-helicopter parents (guardians). This research is a descriptive phenomenology
design, one of the qualitative research designs, which was conducted with 12 volunteer teachers
working in public elementary schools in Ankara, in the 2020-2021 academic year. In the
research, the data was collected with a semi-structured interview form created by the
researchers and analyzed with the content analysis technique. In the research, the concept of
helicopter parent was tried to be described in line with the experiences of teachers. As a result
of the research, according to the opinions of the teachers, overprotective-helicopter parents who
are overly prejudiced, controlling, do not accept their children’s mistakes, are defensive, live
child-oriented, take the responsibilities of their children on themselves and even do their
children's homework. According to most teachers who participated in the research, the
academic achievement of the children of overprotective families is low and they perform below
their capacity. Parents with such characteristics can be supported by various local, regional, and
national projects. The neagative effects on children can be shown to parents by being watched
the theater and movies about the harms of overprotective-helicopter parenting.
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Velilerle Ilgili Deneyimleri: Bir Fenomenoloji Calismasi
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Aragtirma, ilkokullarda gérev yapmakta olan sinif 6gretmenlerinin agir1 koruyucu-helikopter
velilere (ebeveynlere) iliskin deneyimlerini belirlemek amaciyla yapilmistir. Nitel arastirma
desenlerinden betimleyici fenomenoloji deseninin kullanildigi bu arastirma 2020-2021 6gretim
yilinda Ankara’da devlet ilkokullarinda gorev yapan goniilli 12 siif Ogretmeni ile
yiritilmistiir. Arastirmada veriler, arastirmacilar tarafindan olusturulmus olan yar
yapilandirilmis goriisme formu ile toplanmis, igerik analizi teknigi ile ¢Oziimlenmistir.
Arastirmada sinif 6gretmenlerinin deneyimleri dogrultusunda, asir1 koruyucu veli kavrami
betimlenmeye caligilmigtir. Arastirmanin sonucunda smif dgretmenlerinin goriislerine gore
asir1 koruyucu-helikopter veliler; kontrolcii, ¢ocuklarmin hatalarii kabullenmeyen, ¢ocuk
odakli yasayan, ¢ocuklarinin sorumluluklarini kendi iizerlerine alan ve hatta ¢gocuklarinin ev
Odevlerini yapan velilerdir. Aragtirmaya katilan sinif 6gretmenlerinin ¢gogunluguna gore asirt
koruyucu ailelerin ¢ocuklariin akademik basarilart diisiikk olup kapasitelerinin altinda basart
gostermektedirler. Asir1 koruyucu veliler saptanarak; ¢esitli yerel, bolgesel ve ulusal projelerle
desteklenebilir. Velilere asir1 koruyucu-helikopter anne-babaligin zararlari ile ilgili tiyatro, film
izletilerek, ¢ocuklar tizerindeki olumsuz etkileri gormeleri saglanabilir.
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Elementary School Teachers’ Experiences with Overprotective (Helicopter)
Parents: A Phenomenology Study

Family, school, and the environment in which the individual lives are central to
the struggle for life and upbringing that begins with the birth of the individual. In these
three areas of life, the individual develops, and his life and personality are shaped. It
is considered that the most important of these factors is the family environment in
which the child was born and raised, and the attitudes that the parents exhibit while
raising the child. According to Ceka and Murati (2016), the primary responsibility for
developing the child’s personality belongs to families because the child develops by
observing and modeling particularly his parents in the family environment in which
he is growing up (Epstein, 1990). Therefore, It is considered that the parents’ approach
to the child within the family primarily affects the life of the child and then the
functioning of society.

From birth, individuals learn some information from their environment through
social learning. The studies of Bandura are in this direction and are on social learning
theory. On the basis of social learning theory, learning takes place based on observing
the people around him and imitating what they do. The individual’s learning is
enabled because of reinforcements, punishments, motivations, and environmental
interactions (Bandura, 1977). For this reason, the attitudes and behavior of parents
mean a lot to their children (Kremers et al., 2003) as children learn through
observation or modeling. Thus, the information they learn inspires their personalities
(Serinsu & Dogan, 2020). Children receive various messages from each behavior and
record them in their subconscious. These recorded messages become a part of their
lives later on as they grow older (Bilgili, 2020). For this reason, parents should pay
attention to their attitudes and behavior while raising their children (Ceka & Murati,
2016) since parental attitudes affect the personality, behavior, and the future of the
child (Spokas & Heimberg 2009). In this study, first, the characteristics of the
overprotective-helicopter parents, which is one of the parental attitudes that deeply
affects the personality of children, and their effects on their children are explained,
and then the research findings are presented.

Overprotective (Helicopter) Parents and Their Effects on the Child

Parental support and involvement in a child’s life are generally regarded as
positive (Wartman & Savage, 2008). However, recently, involved parents have shifted
from a supportive approach to an over-intrusive one. This approach has some
disadvantages for the child more than benefits. This situation may even hinder the
child’s learning and development (Lipka, 2005). Parents with this approach are called
helicopter parents in the literature. Helicopter parents are described as constantly
protective and intrusive in decision-making, academic studies, and social
relationships (Shoup et al., 2009).

Overprotective parents are likened to helicopters as they fly around their children
like helicopters; and the metaphor of helicopter parent is attributed to them. They are
also called lawnmower (which mows everything in their path for their children),
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submarines (which hide below the surface for their children and emerges to attack
when unexpected events occur), and stealth missiles (which go under the radar for
their children and destroys any obstacle in their path). (Wartman & Savage, 2008).
The popular press refers to such parents as helicopters, hovering planes, flies, birds,
stealth warriors, and black hawks. A helicopter individual can be a mother, father,
mother and father, or even a student’s grandmother and/or grandfather of any age.
These people are the adults who are always around and curious, exhibiting
overprotective behavior (LeMoyne & Buchanan, 2011).

Haim Ginott first mentioned the term helicopter parent in his book, in1969. It is
mentioned that young people constantly feel their parents on them like helicopters (as
cited in Bayless, 2019). This concept of parenting refers to be overly involved and
protective parents who constantly communicate with their children, interfere in their
children’s tasks, make decisions on their behalf (LeMoyne & Buchanan, 2011; Segrin
et al., 2012). These parents are always around to help their children reach their goals
and remove the obstacles they face (Padilla-Walker & Nelson, 2012).

It is argued that the increase in overprotective parenting is due to the
development of technology (Green, 2007). Especially with the development in the
technology of mobile phones, parents not only have access to more information than
ever before but also become responsive parents by switching to full helicopter mode
to help and protect their children. Therefore mobile phones are considered an
electronic umbilical cord (Chen & Katz, 2009) because in this way, children act like
being constantly connected to their families, dependent on them to solve their daily
problems and in need of them, and thus they can expect continuous support from them
(Lee et al., 2009). Studies have also shown that children. with such parents frequently
communicate with their parents and rely on their mobile phones to do this. It is an
undeniable fact that mobile phones increase helicopter parenting (Chen & Katz, 2009;
Miller-Ott et al., 2014).

Overprotective parenting begins before the child is born, even during pregnancy
and continues until the child graduates from university/has a postgraduate degree
(Vinson, 2013). These parents move into an exaggerated protective position with
numerous security and monitoring devices such as Global Positioning System (GPS)
tracking of the child or hidden nanny cameras. They try putting the children into a
balloon or armor by giving them children limited freedom from childhood (Vinson,
2013). Apart from these, it has also been observed that perfectionist parents who try
to achieve the best of everything have an overprotective attitude (Kiral E., 2015).
These parents have such attitudes as paying too much attention to the problems
experienced by their children, not giving the child the opportunity to solve his own
problems even when he can solve them (Hesse et al., 2017), planning the child’s life,
thinking and saying that he or she, as the parent, just wants the best for him, and
managing the child only in line with her own views (Vinson, 2013), deciding on behalf
of the child in the activities that the child will participate in, not taking the child’s
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opinion, not paying attention to the wishes of their children, and having the desire to
make the child implement only their own ideas (Schiffrin & Miriam, 2017).

Overprotective parents are overly controlling, and they have the characteristic to
think that they protect the child against dangers (Bradley-Geist & Olson-Buchanan,
2014). They show excessive interest in their children and feel obliged to control their
children constantly. This situation is generally observed in young parents or new
generation parents, with one child or just a few children, having high socio-economic
status (Gui & Koropeckyj-Cox, 2016; Kwon et al., 2016). Most overprotective parents
are well-educated and dual-income individuals who have the opportunity to use
multiple resources (e.g. money, time, connections, and communication) to protect
their children (LeMoyne & Buchanan, 2011). These parents are conscious of their
behavior toward their children. The parents who exhibit such behavior advocate the
idea that they act like this because of the increase in crime and abuse behavior within
the society, the competition among individuals, and the economic order within society
(Bristow, 2014).

Overprotective parents try making important life decisions for their children and
feel like good parents when they solve their children’s problems for them (Odenweller
et al., 2014). They are very sensitive to their children’s needs, but they do not know
when to withdraw from the child’s life or do not want to withdraw. They are extremely
controlling and creating family patterns in which their children are used to being
directed (Givertz & Segrin, 2014), and they also speak the we language on behalf of
their children (Kelly et al., 2017). In fact, such conversations are those made on behalf
of the child (Kwon et al., 2016). Their aim is to raise ideal children and help their
children be able to get away from negative situations. These parents do not want their
children to make the mistakes they had done in the past, so they think that their
behavioral pattern is accurate (Odenweller et al., 2014). In their study, where they
formed the typology of overprotective-helicopter parents, Somers and Settle (2010)
gave examples of some behavior of these families: e.g., an overprotective-helicopter
father calls the dormitory at 11 p.m. to report that there is a mouse in his daughter’s
dormitory, a helicopter mother calls the dormitory manager since her son cannot sleep
because his friend in the dormitory snores while sleeping, and parents call the
professor of their child at a university because their child gets a bad grade in the exam
and they think their child does not deserve such a bad grade (as cited in Taymaz,
2019).

Although it may be well-intentioned for overprotective parents to be around the
child, scientific and anecdotal evidence evaluates intense parental involvement
negatively. For example, researchers (LeMoyne & Buchanan, 2011; Segrin et al.,
2012) have made several links to empirical studies on overprotective-helicopter
parenting. It is among the findings that the children with overprotective parents use
painkillers or relievers for fun, medication for anxiety and depression (LeMoyne &
Buchanan, 2011), and experience decreased self-confidence, school engagement,
adult identity development (Padilla-Walker & Nelson, 2012), and exaggerated
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psychological obsessions (Givertz & Segrin, 2014; Segrin et al., 2012). It is also
claimed that excessive intervention of parents in their children creates permanent
dependence on the parents, hinders the development of children’s independent
problem-solving abilities, prevents the psychological immunity of children to
difficulties and painful experiences, creates destructive social skills, and encourages
children’s external locus of control (Marano, 2004 as cited in Odenweller et al., 2014).

It is advocated that the children with overprotective parents may come with
many negative consequences, including lower coping efficacy and higher levels of
neuroticism and interpersonal dependence (Odenweller et al., 2014). With all these, it
also negatively affects children’s self-esteem, ability, and motivation to become adults
(Rutherford, 2011), and their school grades (Shoup et al., 2009). Besides, it is thought
that the management behavior and productivity of the individuals with such parents
are insufficient (Howe & Strauss, 2007). Another fact is that the children of the parents
who reduce or abandon the control, excessive care, and protection over their children
in the following years face such negative situations as not being able to manage their
own lives and make decisions, always getting consent, and being under external
control (Odenweller et al., 2014).

All these overprotective parenting behavior harm the child’s autonomy by
overemphasizing connection and control. Having such a parent can cause a university
student to face social anxiety and feelings of loss of control (Spokas & Heimberg,
2009), and ineffective coping skills (Segrin et al., 2013). The university students with
overprotective parents exhibit lower levels of self-efficacy, self-indulgence, making
job search a problem or failing to find one, and poor work behavior (Bradley-Geist &
Olson-Buchanan, 2014). Parents exhibiting controlling behavior also impair
university students’ ability to live away from the family and establish autonomy.
Besides, the university students with such parents may be less likely to communicate
with the faculty outside the classroom, perhaps because they turn to their parents
instead and damage human relationships (Miller-Ott, 2016). This excessive parental
contact during university life can negatively affect the children’s university
experiences and the development of their independent identity (Segrin et al., 2013;
Spokas & Heimberg, 2009).

Odenweller et al. (2014) found that the children of such parents are neurotic,
dependent on others, and incapable of coping with their problems, and these parents
may have many other negative influences. Reed et al. (2016) revealed that the children
of overprotective-helicopter families do not have self-efficacy as adults, have
difficulty managing stress and adopt an avoidant approach in their lives. Okray (2016)
examined the effects of these parents on their children’s transition to adulthood. As a
result of the research, it was concluded that the children of these families were
negatively affected by their parents through transition to youth, experienced reduced
self-confidence, and became dependent on their families. Okant-Yasin (2018) found
that the Y generation with overprotective-helicopter parents does not see themselves
as successful, cannot set certain goals for themselves to improve, and thus are unable
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to experience job satisfaction. Taymaz (2019) examined the perceived helicopter
parent attitudes and loneliness levels of adolescents. In the study, it was found that
there was no relationship between the helicopter tendency and loneliness levels of the
adolescents. Yilmaz and Biiyiikcebeci (2019) also found that there were negative
conclusions in terms of basic life skills.

When the studies carried out both at the national and international level were
examined, resutls revealed that the studies were on pre-school students (e.g. Isha &
Mamat, 2019), adolescents and high school students (e.g. Taymaz, 2019; Vinson,
2013; Wartman & Savage, 2008), college and university students (e.g. Bougher, 2018;
Bradley-Geist & Olson-Buchanan, 2014; Chen & Katz, 2009; Kelly et al., 2017;
Kwon et al., 2016; LeMoyne & Buchanan, 2011; Okray, 2016; Padilla-Walker &
Nelson, 2012; Reed et al., 2016; Schiffrin & Miriam, 2017; Shoup et al. ., 2009), and
adults other than teachers (e.g. Chipman et al., 2000; Fingerman et al., 2012; Givertz
& Segrin, 2014). As a result of the literature review, it can be said that there are a
limited number of studies in which the views of teachers in overprotective-helicopter
parents are obtained. For instance, in a study conducted by Angert (2020) in the United
States of America (USA), the effect on overprotective-helicopter parenting on high
school teachers was examined. In the study, it was concluded that overprotective-
helicopter parent behavior had a negative and toxic effect on the teachers, that this
situation created a feeling of burnout and unappreciation in them, and even that there
were teachers who considered quitting their professions.

In accordance with the experiences of the teachers in elementary schools,
revealing the existing situation of overprotective parent/guardian behavior in
elementary schools in the capital city of Turkey and conducting a study based on
teacher experiences make the research significant. Also, this study will provide
support to other teachers in terms of developing strategies to manage such parents.
The study was conducted out with elementary school teachers because to the fact that
elementary school teachers can better observe the parents compared to branch
teachers, that school-family cooperation is higher in elementary schools, and that
school visits of parents are high, especially in elementary schools. For this reason, it
is thought that more realistic data will be obtained based on experiences and
observations in the study, and the research will guide teachers with such parents.
Getting the views of the teachers, identifying the parents with an overprotective
structure, and helping these parents can be deemed significant in terms of ensuring
the autonomy of the child because the child who cannot provide autonomy can assume
the role of helicopter parent to their children in the future, just like their parents did.
Identifying and supporting these parents may be beneficial for the future of
individuals and society. In line with the above mentioned reasons, this research aimed
to reveal the characteristics of overprotective parents and the effects of their behavior.
In accordance with this general purpose, it was also aimed to seek answers to the
following questions:



834 Pinar Arslan and Bilgen Kiral

1. What are the descriptions of elementary school teachers regarding the
concept of being an overprotective parent?

2. What are the experiences of elementary school teachers regarding the
children of overprotective parents?

3. What are the experiences of elementary school teachers regarding the
characteristics of overprotective parents?

4. What are the experiences of elementary school teachers regarding the
causes of the behavior of overprotective parents?

5. What are the experiences of elementary school teachers regarding the
effects of the behavior of overprotective parents?

Method

In this section of the study, research design, participants, data collection and
analysis, validity and reliability of the research, and researchers’ role are presented.

Research Model

This study, which describes the behavior of overprotective parents in elementary
schools through the experiences of elementary school teachers, is a qualitative
research. Qualitative research reveals the meaning in accordance with the experiences
of individuals (Kiral B., 2021; Merriam, 2013). Phenomenology design was used in
the research. A phenomenological study reveals the meaning of experiences regarding
the examined phenomenon for individuals (Van Manen, 1990). The phenomenon in
this research is of overprotective parents. In this research, it was aimed to describe
such parents/guardians according to the experiences of teachers. In the research,
descriptive phenomenology approach, which is one of the phenomenological
approaches, was used because it was aimed to describe and define the related
phenomenon in line with the experiences of teachers (Laverty, 2003), and focus on
true experiences (Ersoy, 2019) in the research. For this reason, research questions
were prepared to be able to reveal, define and describe the phenomenon (Osborne,
1994).

The phenomenon of an overprotective parent experienced by elementary school
teachers was aimed to be defined through the lens of the participants (Denzin &
Lincoln, 2000). For this reason, the questions were prepared to be able to describe the
concept of overprotective parents in line with the experiences of elementary school
teachers. This is the essence of the descriptive phenomenology approach. Therefore,
while reporting the findings of the research, the researchers left their personal
perspectives and prejudices aside (Osborne, 1994). They did not reflect them on the
research and deliberately kept their own views in the background (Moustakas, 1994).
Another characteristic of descriptive phenomenology approaches is that researchers
do not comment on the phenomenon, but rely only on the views of the participants
(Polkinghorne, 1989). In short, in this study, the researchers attempted to reveal the
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phenomenon of overprotective parents according to the experiences of elementary
school teachers.

Participants

The research was conducted with volunteer elementary school teachers working
in the public elementary schools in Ankara province during the 2020-2021 academic
year. In this study, the maximum variation sampling method, which is one of the
purposeful sampling methods, was preferred. For this reason, teachers from different
districts were chosen in the study so as not to be tied only to a single district because
the maximum variation sampling method involves making choices from different
ranges. This creates a wide variation (Glesne, 2014). According to Yildirim and
Simsgek (2011), the maximum variation sampling method reflects the diversity of the
subject under research at the maximum level. In addition to the maximum variation
sampling method, the criterion sampling method was used in the study. While
selecting the participants for the research, the researchers first defined the concept of
overprotective parents to the elementary school teachers and asked the teachers
whether they had encountered such parents before, and according to their responses,
the participants were included in the research. The criterion here was that the teachers
had similar parental experiences. For this reason, the teachers without such parental
experience and observation were excluded from the study.

A total of 12 elementary school teachers three male and nine female teachers
participated in the research. The professional seniority of the teachers who
participated in the research varied between 19 and 33 years, while their seniority at
the same school varied between seven and 19 years. Besides, considerable attention
was paid to the fact that the teachers were from all grade levels. Nearly all the teachers
who participated in the study were married, except a single teacher.

Data Collection and Analysis

In the research, interview technique was used to collect data. An interview is
conducted between two people and it is a data collection technique used to reveal the
interests, views, attitudes, and behavior (Balci, 2013). The most powerful
characteristic of the interview technique used in qualitative research is that it provides
the opportunity to obtain information about what cannot be seen from the outside and
what is unknown, and to present different views on what can be seen (Glesne, 2014).
To collect data in the research, a semi-structured interview form developed by the
researchers was prepared, and the data of the research were collected through this
form. In the preparation of the interview form, first, a literature review was carried
out in line with the purpose of the research. During the development process of the
interview form, the data obtained from the preliminary interviews made with three
elementary school teachers were also used. In the research, the views of two
elementary school teachers and two academicians who are experts in their field were
obtained for the content and face validity of the interview form. A pre-application was
made with a teacher, and then the final form of the interview form was provided.
Accordingly, the form was composed of two sections as personal information
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regarding the participating teachers and interview questions. The interview form
involved nine questions. An example of the questions in the interview form is to “How
do the children of overprotective parents behave?”, “Can you talk about the
characteristics of overprotective parents?”, “Why do you think overprotective parents
exhibit such behavior?”, “What do you think are the consequences of such behavior
of overprotective parents in terms of the child’s personality?”. After the interview
form was finalized, the ethics committee approval was obtained from the education
faculty of the university at which a researcher worked, and the data collection process
of the research was initiated following this approval.

Due to the Coronavirus Disease (COVID)-19 pandemic, the data of the research
were collected online via Google Meet and Zoom. For the interviews, the participants
were contacted in advance, appointments were made with them, and the interviews
were made on the day and time that was convenient for each participant. Before the
interviews started, the participants were informed that a voice recording would be
made, their permission was requested to be able to record the interview, and written
notes were taken during the interviews.

Before initiating the data analysis, the interviews made with the elementary
school teachers were transcribed using the Microsoft Office Word program. The
transcribed texts were 38 pages in total. To ensure the confidentiality of the private
information of the elementary school teachers, code hames were used in the study
instead of their real names, and this information was given to the teachers before
initiating the interview. The transcribed texts were then analyzed using the content
analysis technigue. An inductive approach was adopted in the analysis of the data.
The reason for using inductive analysis is to discover the patterns, themes, and
categories within the data (Patton, 2014). The results of content analysis were shown
in tables, and the frequency values of the categories and subcategories were also
given. Within the scope of the research, the main categories were created by the
researchers in line with the related literature and findings. Following this, the
researchers created the sub-categories and presented frequency distributions together.
The codes of the study were also shown to a different coder, and the coder gave
consistent opinion with the researchers, and in the end, it was concluded that there
was no divergence of opinion.

Ethical Committee Approval

This research was conducted with the permission of Aydin Adnan Menderes
University Faculty of Education, Educational Research Ethics Committee, dated
03.06.2021 and numbered 37378.

Validity and Reliability

To ensure the validity and reliability of the research, the views of the participants
were confirmed after their responses were transcribed, and then their views were
presented in the study with direct quotations without making any changes (Creswell,
2005). To ensure the face and content validity of the interview form, expert views
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were taken while creating the interview form, and pilot applications were made before
the research. Besides, the participants’ own statements were used in the presentation
of the findings, and the findings of the research were supported by directly quoting
the participants’ views without making any changes. Strategies such as participant
confirmation/verification, triangulation, and getting expert views on the findings were
used for internal validity (Patton, 2014). In addition to this, the strategies such as
analyst variation, participant verification, and expert views (the views of three experts
in the field of educational administration were obtained, and a preliminary interview
was made with two elementary school teachers) were also used (Merriam, 2013;
Patton, 2014), and direct quotations were given (Yildirim & Simsek, 2011). To ensure
external validity, the use of a purposeful sampling method, making rich descriptions
in the literature review phase, and coding by another researcher were all used (Lincoln
& Guba, 1986). The Miles and Huberman (1994) formula was also used in the study
to ensure reliability. This ratio can be expressed as 100% due to the full agreement
between the researchers. For the research to be reliable, Miles and Huberman (1994)
state that it would be sufficient if the calculated ratio is 80%.

Researchers’ Role

The researchers obtained ethics committee approval from a state university
before initiating the research. The research began after the permissions were received,
and the research was carried out entirely on a voluntary basis, without forcing any
participant. Besides, the researchers paid considerable attention to ensure to avoid
directing the participants during the interview, and the researchers excluded their own
personal views from the research. The research was conducted and concluded in line
with scientific and ethical principles. The participants were given code names, and the
information that would reveal their identity and school information was also excluded
from the research. The participants were given such code names Ayse, Elif, Hasan,
Ismet, and attention was paid to choosing these code names from those that were not
present in the relevant schools.

Results
In this section, the findings obtained in line with the experiences of the
elementary school teachers are presented.
Descriptions Regarding Overprotective Parents

Within the scope of the research, the teachers were asked whether the parents of
the students in their classes were overprotective parents, what their experiences were
with such parents, and they were requested to describe them. In line with the responses
given by the teachers, Table 1 was created.
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Table 1

Descriptions Regarding Overprotective Parents

Categories Sub-categories f*

Socio-economic Their educational levels are low 3

and educational Socio-economic levels do not matter 4

levels Those with the lower and middle socio-economic levels are more 5
protective

Personality Ready to make polemics on any issue and opposer 2

traits Prejudiced 4
Over-controlling and intervening 5
They had self-confidence issues 2
They are constantly looking for someone guilty 3

Behavior They follow their children excessively 6
They try to fulfill their children’s tasks and responsibilities before them 4
They sit next to the child while studying 6
They do not accept their child’s negative behavior 5

* Some participants expressed more than one view.

As could be seen in Table 1, the responses given by the participants were
collected under three different categories as “Socio-economic and educational levels”,
“personality traits”, and “behavior.”

In the category of Socio-economic and educational levels, the most commonly
emphasized sub-category by the elementary school teachers was “that with lower and
middle socio-economic levels are more protective” (f = 5) sub-category. Some of the
experiences of the teachers participating in the research regarding the socio-economic
and educational levels of the parents who overprotect their children are presented
below:

Derya: “There are more problems in the regions with low or middle socio-
economic levels. But, in the regions with high socio-economic levels, that protection
is eroded over time.”

Kamile: In the places with low socio-economic levels, it takes too much time to
convince the mother and ensure that the child can express himself better. Primary
school lasts for only four years. When we deal with such a problem for two years,
a positive relationship with the child may begin to form only in the third year.
This is obviously not very efficient.

In the category of Personal traits, the most commonly emphasized sub-categories
by the teachers were “Over-controlling and intervening” (f = 5) and “Prejudiced” (f =
4) sub-categories. Some of the experiences of the teachers regarding the personality
traits of the parents who overprotect their children are as follows:

Bengii: “They have a characteristic of never accepting some negative behavior
in their children. They refuse by saying ‘No, that’s what | have expected from him,
that’s what | have told him to do.””
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Hasan: “These parents try regulating every environment by intervening in their
own way. Sometimes they have such a character that they even want to interfere with
us as teachers.”

The total responses in the category of Behavior were collected under four sub-
categories as “They follow their children excessively.” (f = 6), “They sit next to the
child while studying.” (f = 6), “They do not accept their child’s negative behavior.” (f
=5), and “They try to fulfill their children’s tasks and responsibilities before them.”
(f=4). Some of the experiences of the teachers participating in the research regarding
the behavior of the parents who overprotect their children are presented below:

Derya: The parents that | think are overprotective are sitting next to their children
while they are being taught during the distance education process. Although I
say that “your children now know how to use computers, do not attend the
lesson” and “you should only intervene when necessary, | mean, when there is a
technical problem with the computer”, there is a voice from behind when | ask
the child a question.

Cemile: During the distance education given in the pandemic period, the parent
never leaves the child alone. He or she just stands behind the door. ... These
were the parents who tried to come to school by using something as an excuse
in the normal period before the pandemic. They were coming to school at
lunchtime and making their children have their hot soup or they were coming to
school and making their children have their lunch, and make sure that their
children went to the toilet if they needed it.

Behavior of the Children of Overprotective Parents

The teachers who participated in the study were asked what the behavior of the
children of these overprotective parents were, and in line with the responses given by
the teachers, Table 2 was created.

Table 2

Behavior of the Children of Overprotective Parents

Categories Sub-categories f*

Their behavior in the They do not want to take responsibility. 4

classroom They complain too much. 5
They cannot express themselves easily. 6
They have adjustment problems in the 1st grade. 3
They quickly become resentful. 5
They obey the classroom rules. 2
They fulfill their responsibilities. 2

(continued)
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Table 2 (continue)
Categories Sub-categories f*
Their behavior in They do not like to study.
general They get bored quickly.
They complete their emotional development late.
They constantly wait for direction and approval.
They cannot decide on their own.
They cry to get their wishes done.
They try protecting themselves.
* Some participants expressed more than one view.
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As could be seen in Table 2, the responses given by the teachers who participated
in the research regarding the behavior of the children of overprotective parents were
collected under two categories as “Their behavior in the classroom” and “Their
behavior in general.”

In the category of Their behavior in the classroom, the most commonly
emphasized sub-category by the teachers were “They cannot express themselves
easily” (f = 6). Some of the experiences of the teachers regarding the behavior of the
children of overprotective parents within the classroom are presented below:

Hasan: As a result of the interventions of the families, these children exhibit
exaggerated and artificial behavior. When the child is speaking, you feel as if
the parent is speaking. He or she is just like a copy of the parent.

Kamile: “For example, these are the children who cry a lot and have adjustment
problems in the first grade. Children cannot get used to the classroom and school
because their mothers cannot leave them.”

In the category of Their behavior in general, the most commonly emphasized
sub-categories by the teachers were “They constantly wait for direction and approval”
(f = 8) and “They cry to get their wishes done” (f = 7). Some of the experiences of the
teachers regarding the behavior of the children of overprotective parents in general
are presented below:

Hasan: For example, I had a student. Since his grandmother always raised him,
for 15 days and maybe more, his grandmother just sat in front of the school gate.
Because she had always protected him, these children cannot get used to the
school as they think they cannot do anything on their own. Therefore, they
constantly whine and cry.

Bengii: The child constantly looks forward to his mother. He says “how will |
do this without my mother?” There are students who will go to the toilet but
cannot unbutton their pants. There are students who do not know how to tie their
shoes.
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The Achievement Levels of the Children of Overprotective Parents

The teachers who participated in the study were asked about the achievement
levels of the children of overprotective parents, and in line with the responses given
by the teachers, Table 3 was created.

Table 3

The Achievement Levels of the Children of Overprotective Parents

Categories Sub-categories f*
Academic They do not actively participate in the lessons, and they are afraid 7
achievement of giving wrong answers.

Their academic achievements are low.
Their academic achievements are high.
Their analytical skills are poor.
They perform below their capacity.
Social achievement ~ Generally, they have not experienced a sense of achievement.
They are arrogant.
They have difficulty adapting to the new environment.
They do not trust themselves.
* Some participants expressed more than one view.
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As could be seen in Table 3, the responses given by the teachers who participated
in the research were collected under two categories as “Academic achievement” and
“Social achievement.” In the category of Academic achievement, the most commonly
emphasized sub-categories by the teachers were “Their academic achievements are
low” (f = 9), “They perform below their capacity” (f = 8), and “They do not actively
participate in the lessons, and they are afraid of giving wrong answers” (f = 7). Some
of the experiences of the teachers regarding whether they find the children of
overprotective parents academically successful are presented below:

Elif: These children definitely do not want to study. Studying is very difficult for
them. They are always protected by someone else, their tasks are done and
therefore, they have never tasted the feeling of success, so they get bored
quickly.

Derya: “In my opinion, these children are generally unsuccessful. Their mothers
do their homework. They become insecure children.”

Kamile: These children are more unsuccessful than they could be. Every child
has a performance, a capacity. But if a “number five” child has such a mother,
he finishes the competition as a “number 2”. If | could rate it. Of course, | mean
this from an academic lens. It makes an even more terrible wound in terms of
the emotional sense.

In the category of Social achievement, the most commonly emphasized sub-
category by the teachers was “They do not trust themselves” (f = 7). Some of the
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experiences of the teachers regarding whether they find the children of overprotective
parents socially successful are presented below:

Hasan: When we compare the children of overprotective families with their
peers, their development is slower. They expect guidance because they have
always received support from their elders. They cannot use such skills as
conducting analysis, comparison, or adapting to a new situation. When they face
a new situation, they immediately need these protective parents.

Kamile: My overprotective parent’s child was successful. Because the mother
completely leaves all her work and studies with that child. The father teaches the
child in the evening. The child may be doing good at school, but he is an insecure
kid. He always looks into his mother’s eyes. The child is, inevitably, always
controlling. He behaves differently.

The Characteristics of Overprotective Parents

The teachers who participated in the study were asked about the characteristics
of overprotective parents, and in line with the responses given by the teachers, Table
4 was created.

Table 4
The Characteristics of Overprotective Parents
Categories Sub-categories f*
Defensive In each case, they come to the school to protect and defend their 10
child.
Extremely child- They take the responsibilities of their children upon themselves. 8
oriented Their children are at the center of their lives. 4
Non-acceptance and They do not accept their child’s deficiencies and mistakes. 5
lack of self-confidence They have little self-confidence. 2
Prejudiced and They have a prejudice against the teacher. 5
controlling They try controlling and plan everything. 7
They have their own rules. They want the teacher to follow these 6
rules as well.

* Some participants expressed more than one view.

As could be seen in Table 4, the responses given by the teachers who participated
in the research were collected under four categories as “Defensive”, “Excessively
child-oriented”, “Non-acceptance, and lack of self-confidence”, and “Prejudiced and
controlling.”

The only sub-category stated by the teachers in the category of Defensive was
“In each case, they come to the school to protect and defend their child.” (f = 10). An
experience of the teachers regarding the defensive characteristics of overprotective
parents is presented below:
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Elif: “In every single incident, they come to the school to protect and defend
their child. Instead of trying to correct things, they always begin defending their child.
They do not accept their child’s mistakes.”

In the category of Extremely child-oriented, the most commonly emphasized
sub-category by the teachers was “They take the responsibilities of their children upon
themselves” (f = 8). Some of the experiences of the teachers regarding the extreme
child-oriented characteristics of overprotective parents are presented below:

Ismet: “Such parents put their children in the center and they revolve around
him. They try solving their children’s problems with their friends or other problems
as if they were their own issues.”

Elif: For example, if a child has homework to do, the child does not write it as if
it were not his responsibility. The mother called the teacher. She asks “Can you
send my child’s homework?” Sometimes, there are even parents who do their
child’s homework.

In the category of Non-acceptance and lack of self-confidence, the most
commonly emphasized sub-category by the teachers was “They do not accept their
child’s deficiencies and mistakes” (f = 5). One of the experience of the teachers
regarding the non-acceptance and lack of self-confidence characteristics of
overprotective parents is presented below:

Hasan: When children have a problem at school, they cry right away. Their first
weapon is to cry anyway. As they get everything done at home by crying, they
want it to be the same at school, too. In these protective families, when a child
cries, the mother hugs him immediately. When the child does not see the same
reaction from his teacher and classmates, he puts a distance between himself and
his friends and becomes distant. He cannot trust himself. The next day, his
mother or father comes to the school for the payback. They do not accept the
situation or fault even though the one to blame there is their own child, the one
that is, in fact, faulty.

In the category of Prejudiced and controlling, the most commonly emphasized
sub-category by the teachers was “They try controlling and plan everything” (f = 7).
Some of the experiences of the teachers regarding the prejudiced and controlling
characteristics of overprotective parents are presented below:

Ayse: The parent brings the child to class very early and poises over the child
until T arrive. The child just sits like a robot. He doesn’t move anywhere. She
says “Oh my child, don’t touch it, don’t take it...”, and the child can’t run freely.

Kamile: These parents can poke their noses into the teacher’s work. They may
say “Teacher, please. Let him sit with that child let him do this, let him eat
that...” The parents are trying to take the teacher under control in a way. Besides,
they already keep her child under constant control.
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Reasons Why Parents are Overprotective

The teachers who participated in the study were asked about the reasons why
these parents were overprotective, and in line with the responses given by the teachers,
Table 5 was created.

Table 5
Reasons Why Parents are Overprotective
Categories Sub-categories f*
The family’s Having children very late 6
state of having Second or third child born after a long time 2
children Having a boy too late 3
Having had multiple illnesses as a baby 3
Being a single parent 2
Being young and inexperienced parents 2
Thinking that their own children are very special compared to others 4
Tough Having the anxiety that their child will experience the trouble that they have 5
childhood and experienced in the past
psychological Lacking a healthy psychology 7
problems Trying to make up for their own failures and deficiencies in their child 2
The impact of Decreased sense of trust today 7
today’s Nuclear family structure 3
conditions The cultural structure of the families and the society in which they grewup 2
Other reasons Having high awareness 1
Having high anxiety levels 2
Being ambitious 3
Being a perfectionist 3

* Some participants expressed more than one view.

As could be seen in Table 5, the responses given by the teachers who participated
in the research were collected under four categories as “The family’s state of having
children”, “Tough childhood and psychological problems, psychological problems”,
“The impact of today’s conditions”, and “Other reasons.”

In the category of The family’s state of having children, the most commonly
emphasized sub-category by the teachers was “Having children very late” (f = 6). An
experience of the teachers regarding the family state of having children with
overprotective parents is presented below:

Ayse: “I have an overprotective parent who had a baby boy after 17 years of
marriage. She tries controlling and plan everything.”

In the category of Tough childhood and psychological problems, the most
commonly emphasized sub-category by the teachers was “Lacking a healthy
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psychology” (f = 7). Some of the experiences of the teachers regarding this category
are presented below:

Elif: These people may have been given a lot of responsibilities by their families
during their childhood. They may have spent their childhood with some
difficulties. And they certainly don’t want to let this happen to their own
children. That’s why they do their children’s tasks, they try doing everything
they say. Some of them work hard at work. They do not have enough time for
their children, so they feel guilty. They do whatever their children wish when
they are with their children.

Ismet: I think that the parents themselves are like this because of a deficiency
experienced in their childhood. I don’t know. Maybe they think that they did not
receive enough attention in their own families in the past. They may be trying to
make up for their own deficiencies in the past.

In the category of The impact of today’s conditions, the most commonly
emphasized sub-category by the teachers was “Decreased sense of trust today” (f =
7). An experience of the teachers regarding this category is presented below:

Begiim: “There is also a ‘protectionism’ in terms of security. Increasing distrust
among people affects the protective attitudes of parents. Compared to previous years,
I observe that this has increased even more.”

Consequences of the Behavior of Overprotective Parents

The teachers who participated in the study were asked about what the
consequences of the behavior of overprotective parents were in terms of the
personality of the children, and in line with the responses given by the teachers, Table
6 was created.

Table 6

The Consequences of the Behavior of Overprotective Parents in Terms of the
Personality of the Children

Categories Sub-categories f*

Social consequences They cannot establish social relationships easily. 8

They get lonely. 5

They become insecure. 10

They are irresponsible. 5

They are responsible. 2

Their problem-solving skills are insufficient. 4

8

2

2

3

They are dependent on their families.

They do not prefer a very active game that requires running.
They constantly complain.

They are unable to adapt to a new situation easily

(continued)
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Table 6 (continue)
Categories Sub-categories f*
Psychological They cry for just little things. 4
consequences They lie. 3
They try attracting attention. 3
They await approval. 2
4
8
5

They experience anxiety.
They are not aware of their own potential.
They are quiet and obedient right now, but they have a very high
potential to be rebellious during adolescence.
* Some participants expressed more than one view.

As could be seen in Table 6, the responses given by the teachers who participated
in the research were collected under two categories as “Social consequences” and
“Psychological consequences.” In the category of Social consequences, the most
commonly emphasized sub-categories by the teachers were “They become insecure”
(f = 10), “They cannot establish social relationships easily” (f = 8), and “They live
dependent on their families” (f = 8). Some of the experiences of the teachers regarding
the social consequences of these behavior of overprotective parents in terms of the
personality of the children are presented below:

Hasan: These children cannot decide on their own. When the child decides on
something, he questions the decision, and he thinks ‘What does my mother or
father say about it? Or the child waits for their guidance. He has difficulty in
social communication with his friends. These children had difficulty making
friends. The friendships they make are very local. They become dependent on
each other. They are afraid of losing these friends or damaging their relationships
with them.

Leyla: These children cannot stand on their own feet. They are insecure so they
lack self-confidence. They feel insufficient. They constantly use self-defense
mechanisms. For example, he or she engages in negative behavior during or
outside the classroom to be able to attract the attention of the teacher. They may
also use violence against their friends. These children may steal their friends
belongins. In short, when they cannot attract the attention of the teacher with
positive behavior, they begin exhibiting negative behavior this time.

In the category of Psychological consequences, the most commonly emphasized sub-
category by the teachers was “They are not aware of their own potential” (f = 8). Some
of the experiences of the teachers regarding the psychological consequences of these
behavior of overprotective parents in terms of the personality of the children are
presented below:

Gokhan: The child has problems with self-confidence. He cannot do many
things on his own. He doesn’t know what he can and cannot do. He can’t be
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himself while getting in touch with his friends. The child has a timid, anxious
state. In the future, this child will continue as a mother-dependent individual,
and his circle of friends will probably become much more limited. He will leave
every problem he experiences in the arms of his mother.

Kadriye: These children cannot stand on their own feet. He cannot realize his
own potential. He doesn’t have self-confidence. He becomes insecure and feels
insufficient. He constantly uses self-defense mechanisms. For example, he or
she engages in negative behavior during or outside the classroom to be able to
attract the attention of the teacher. They may also use violence against their
friends. There were even incidences of stealing. In short, when they cannot
attract the attention of the teacher with positive behavior they begin exhibiting
negative behavior this time. In other words, he tries giving the message of “I’m
here, take care of me. At home, my mother is already taking care of everything,
running to my help. But you don’t do it here”.

The teachers who participated in the study were asked about what the
consequences of the behavior of overprotective parents were in terms of the lessons
of the children, and in line with the responses given by the teachers, Table 7 was
created.

Table 7

The Consequences of the Behavior of Overprotective Parents in Terms of the Lessons
of the Children

Categories Sub-categories f*
Within the They actively participate in the lessons and raise their hands. 3
classroom They are not willing to participate in the lessons. 9
The perseverance and work required for success are not at a sufficient 3
level.
They cannot think freely. 2

They cannot exhibit the same performance at school since they do their 2
homework at home with their parents.
Exam scores Their academic achievements/exam scores are low.
Their academic achievements/exam scores are high.
* Some participants expressed more than one view.

9
3

As could be seen in Table 7, the responses given by the teachers who participated
in the research were collected under two categories as “Within the classroom” and
“Exam scores.” In the category of Within the classroom, the most commonly
emphasized sub-category by the teachers was “They are not willing to participate in
the lessons” (f = 9). Some of the experiences of the teachers regarding the
consequences of these behavior of overprotective parents in terms of the lessons of
the children within the classroom environment are presented below:
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Leyla: They are never the students who stand out in the class. The parents of the
top students in the class are never overprotective. | think this difference is due to
the fact that the children of overprotective parents are not aware of their own
potential. Because they are directed by overprotective parents, the children
cannot realize their potential.

Ayse: Unfortunately, they are under their capacity. The child is especially silent
in the questions that require interpretation, speaking, and thinking. He does not
believe that he can achieve better. He doesn’t feel to perform too much and
pushes his limit because someone else has always thought for him.

In the category of Exam scores, the most commonly emphasized sub-category
by the teachers was “Their academic achievements/exam scores are low” (f = 9). Some
of the experiences of the teachers regarding the consequences of these behavior of
overprotective parents in terms of the lessons to the children for their exam scores are
presented below:

Gokhan: Though he is a child who can be much better due to his intelligence, he
is in such a situation that we can call him “poor”. He is being taught by his
mother, but he does not have the ability to study on his own. When he faces a
problem alone, he totally has no idea how to deal with it.

Cemile: Overprotective parents think that their children are very successful. But
these children cannot show themselves at school as they lack self-confidence.
For example, if they get a high score in an exam, the other child becomes
delighted with the grade they’ve got, but if that child gets a high score, he says
to his teacher that “my mother will be delighted”. Because it is more important
for him that his mother is happy rather than himself. Therefore, these children
cannot exhibit long-lasting success. With adolescence, they leave everything
aside. This is how | observed the situation.

The teachers who participated in the study were asked about what the
consequences of the behavior of overprotective parents were in terms of the friendship
of the children within the school environment, and in line with the responses given by
the teachers, Table 8 was created.

Table 8

The Consequences of the Behaviorof Overprotective Parents in Terms of the
Friendships of the Children Within the School Environment
Categories Sub-categories f*
General  friend They have trouble making friends and in their relationships. 8
preferences and Their family determines the choice of friends. 3
relationships They are loved by their friends. 4
They are lonely. 3
3
d

They are selfish.

(continued)
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Table 8 (continue)

Categories Sub-categories f*
Friend They prefer to play with the same friends. 5
preferences and They want their close friends to play only with them. 4
relationships They are the killjoys in these games. 5

in the games They want to take part in the activities and games where the teacher is 5
also present.
They want fair authority to the games. 2
* Some participants expressed more than one view.

As could be seen in Table 8, the responses given by the teachers who participated
in the research were collected under two categories as “General friend preferences and
relationships” and “Friend preferences and relationships in the games.”

In the category of General friend preferences and relationships, the most
commonly emphasized sub-category by the teachers was “They have trouble making
friends and in their relationships” (f = 8). Some of the experiences of the teachers
regarding the consequences of these behavior of overprotective parents in terms of the
general friendship preferences and relationships of the children within the school
environment are presented below:

Elif: They have trouble making friends. Their friendship are not so good. These
children expect the attention that their family has been given to them from both
their friends and teachers. For this reason, unfortunately, they cannot establish
good friendships.Therefore, some children prefer to be alone.

Ayse: They cannot establish strong friendships. Other children are hesitant to
become friends with them. They think “Does her mother come and say
something?”. These children always think “What does my mother say about it?”
or “Does my mother approve this?”. They always live in fear. They are always
shy, always nervous and anxious. They can never be themselves.

In the category of Friend preferences and relationships in the games, the most
commonly emphasized sub-categories by the teachers were “They are the Killjoys in
the games” (f = 5) and “They want to take part in the activities and games where the
teacher is also present” (f = 5). An experience of the teachers regarding the
consequences of these behavior of overprotective parents in terms of the friendship
preferences and relationships of the children in the games is presented below:

Hasan: The child of an overprotective family cannot meet in the middle with his
peers. He says “It will always be what | say, there will always be the rules that |
want”. But children are a little more relentless in this regard. Those who do not
comply are immediately excluded. Then, when this child is excluded, he resorts
to violence rather than expressing himself. He cries or complains about his
friends to the teacher.



850 Pinar Arslan and Bilgen Kiral

The Suggestions of the Teachers Regarding Overprotective Parents

The teachers who participated in the study were asked if they had anything or
any suggestions they want to add regarding overprotective parents, and in line with
the responses given by the teachers, Table 9 was created.

Table 9

The Suggestions of the Teachers Regarding Overprotective Parents

Categories  Sub-categories f*

Toward the Seminars should be given

parents These families should be involved in some of the classroom activities

Toward the They should be involved in the games more

children Efforts should be made to improve their self-confidence.

Attitudes  There have been desired changes in the attitudes and behavior of the families. 4

and behavior There have been no desired changes in the attitudes and behavior of the 8
families.

* Some participants expressed more than one view.

SIS IS N

As could be seen in Table 9, the responses given by the teachers who participated
in the research were collected under three categories as “Studies done toward the
parents,” “Studies done toward the children,” and “Whether there have been any
changes in the attitudes and behavior.”

In the category of Studies done toward the parents, the most commonly
emphasized sub-category by the teachers was “Seminars should be given” (f = 4).
Some of the suggestions of the teachers regarding the Studies done toward the
overprotective parents are presented below:

Elif: “In my opinion, if parents were given a seminar on this issue before their
children started school, | mean, if they were informed and if this awareness was raised
beforehand, then they would not exhibit such behavior.”

Kamile: | think that families should be given training on this issue. | wish such
training had been given before they had become a parent, unfortunately. At least,
there can be training at the beginning of the school for those whose children start
kindergarten. Whenever we notice our mistakes, | think it will be easier to fix
them after all.

In the category of Studies done toward the children, the most commonly
emphasized sub-category by the teachers was “Efforts should be made to improve
their self-confidence” (f = 5). A suggestion by the teachers regarding the Studies done
toward the children is presented below:

Ayse: As a teacher, I have thought about what | could do for such families. |
think that this is also violence. The Ministry of Family and Social Policies of the
country should also interrogate them. It is a shame for these children. | had them
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do studies help gain their self-confidence. | had them ask questions like “Which
one do you want? What do you think about this subject?” or | said “You are
superb”, etc. | tried paying more attention to these children in the activities I did
to be able to let them gain a stronger personality. Yet, I don’t know how effective
I could be.

In the category of Whether there have been any changes in the attitudes and
behavior, the most commonly emphasized sub-category by the teachers was “There
have been no desired changes in the attitudes and behavior of the families” (f = 8).
Some of the suggestions of the teachers regarding whether there have been any
changes in the attitudes and behavior of overprotective parents are presented below:

Gokhan: Most of the overprotective parents are closed to change. They think that
what they know is right, and what we know is wrong. That’s why change is
extremely difficult. According to my observations, if the parent changes, the
student can change, too. For example, | could not change a parent, and then he
took his child to another school. If I can convince the parent, then I can cover a
long distance. These parents tend to take them to another teacher, another school,
or even to a private school. They prefer a private school because they can
continue to be protective parents with their money.

Derya: | involve these children in social activities. | assign this task to the
parents. When a class activity will be held, for example, if the class is going to
the cinema, | definitely take those protective parents with us. | let them see their
own child there so that they may notice something. When you speak, they do not
understand and do not accept. Then, they behave more carefully with the teacher.
However, their personalities and actions do not change much. These parents
were stubborn and selfish. They close their minds to the outside and see the
world with their blinders on.

Discussion, Conclusion and Suggestions

The study was conducted with the aim of revealing the overprotective parent
phenomenon in line with the experiences of the teachers. Most teachers who
participated in the research had the view that overprotective parents were extremely
prejudiced, controlling, not accepting their children’s mistakes, defensive, child-
oriented, taking the responsibilities of their children on themselves, and even doing
their children’s homework. The current study revealed similar conclusions with the
studies conducted by Taymaz (2019), Wartman and Savage (2008), and Vinson
(2013) in adolescent high school students; by Bougher (2018), Bradley-Geist and
Olson-Buchanan (2014), Chen and Katz (2009), LeMoyne and Buchanan (2011),
Kelly et al. (2017), Kwon et al. (2016), Okray (2016), Padilla-Walker and Nelson
(2012), Reed et al. (2016), Schiffrin and Miriam (2017), and Shoup et al. (2009) for
college and university students; and by Chipman et al. (2000), Fingerman et al. (2012),
and Givertz and Segrin (2014) in adults. The difference between these studies from
the current research is that these studies are conducted using quantitative data
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collection tools, and they are not the studies in which the views of teachers are
received.

In the study, the teachers stated that overprotective parents might exhibit such
kind of behavior because the family had a child very late, they may have had a difficult
childhood, they might have psychological problems, and their feeling of confidence
currently may have decreased. The studies conducted by Bristow (2014), Gui and
Koropeckyj-Cox (2016), LeMoyne and Buchanan (2011), and Kwon et al. (2016) also
support this conclusion. Indeed, the participants in the research expressed that the
children of such parents had trust problems. It can be stated that no matter what the
parents have experienced in the past, it is important for the child that the parents
should not let their child bear the consequences. For this reason, it is for the benefit of
both the parent and child to provide education to individuals before they become
parents. Due to planning free training (training like effective parenting,
communication with children, harms of helicopter parenting, etc.) with the leadership
of municipalities, governorships, and district governorships, and providing free access
to such training can contribute to the development of parents. In fact, some teachers
who participated in the research agreed on the necessity and importance of giving
seminars to these parents before their children started 1st grade because they stated
that it took too much time to change the attitudes and behavior of these parents over
the years, and they could not get the desired results. The teachers also implied that
when they could not get positive feedback from these parents, they mostly carried out
activities to improve the child’s self-confidence within the school. It may be for the
benefit of children if all teachers increase the number of practical activities to improve
the children’s self-confidence.

According to most teachers who participated in the research, the academic
achievement levels of the children of overprotective families were low, and they
performed below their capacity. They stated that these children did not actively
participate in the lessons and raised their hands for fear that they would give the wrong
answer. Only a few teachers who participated in the research stated that these students
were successful in their lessons, and this was because the families complete all the
homework and studies of their children regularly. The teachers also expressed that
these students could not express themselves easily and expected constant guidance
and approval from the teacher or parent. Besides, they said that these children often
cried to be able to fulfill their wishes.

It is the common view of most participants that these behavior of overprotective
parents are negative for the personality of the child. Most of the teachers in the study
considered that these children were insecure, had problems making friends, could not
establish a relationship easily, lived dependent on their families and were not aware
of their own potential. Furthermore, according to the teachers, while these students
were generally quiet and obedient in primary school, they had a very high potential to
be rebellious and experience problems with their families during adolescence. In the
study by Bradley-Geist and Olson-Buchanan (2014), while university students
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initially exhibited calm characteristics, they showed more rebellious attitudes and
behavior in their university lives, which is thought to be similar to the conclusions
obtained in the current study. Therefore, solving this problem before individuals
become adults may be beneficial for the child’s personality and adult life.

Unlike other studies (Gui & Koropeckyj-Cox, 2016; Kwon et al., 2016;
LeMoyne & Buchanan, 2011), it was concluded in the study that some overprotective
parents were middle and low-economic-level parents. These parents may be more
worried about the future of their children due to the economic and social problems in
the country they live in. These families may act in a more protective manner to create
a safer environment and future for their children.

This research was conducted to reveal the experiences of 12 teachers regarding
overprotective parents. Similar research can be carried out with the parents, the
reasons for the overprotective attitude can be examined through in-depth interviews,
and assistance can be provided to these parents. The parents with such characteristics
can be supported to enable to reduce their helicopter parenting behavior through
various local, regional, and national projects. Parents can be made to watch or see
theaters and movies about the harms of protective parenting so that they can
acknowledge the possible results and negative influences on their children. Similar
research can be conducted across Turkey with quantitative data collection techniques,
and the overprotective profile of the parents in Turkey can be drawn. The primary
schools that are affiliated to private colleges and the special education primary schools
in which the children with special needs are educated are excluded from the scope of
this research. Whether a similar situation is experienced in such schools can be
revealed by conducting various studies. Excluding such schools from the research can
also be considered a limitation of the research.

Necessary seminars for the parents of the children beginning the first grade of
primary school can be given regularly by the school guidance services before and after
the schools open, and the awareness of parents can be raised. More activities and
games that can improve children’s self-confidence can be added to the curriculum,
and teachers can be encouraged to perform these activities in their classrooms. Similar
research can be conducted with undergraduate and postgraduate students in Turkey
by using quantitative research methods, and the results can be compared.



854 Pinar Arslan ve Bilgen Kiral

ilkokul Ogretmenlerinin Asir1 Koruyucu (Helikopter) Velilerle ilgili
Deneyimleri: Bir Fenomenoloji Calismasi

Bireyin dogumuyla baslayan yasam miicadelesinde ve yetismesinde aile, okul
ve yasadigi ¢evre onemli yer tutmaktadir. Bu ii¢ yasam alaninda birey gelismekte,
yasamu ve kisiligi sekillenmektedir. Bu etkenlerden en dnemlisinin ¢ocugun dogdugu
ve yetistigi aile ortamu ile ebeveynlerin ¢ocugu yetistirirken gosterdikleri tutumlari
oldugu soylenebilir. Ceka ve Murati’ye (2016) gore cocugun kisiliginin
gelismesindeki birinci derecede sorumluluk ailelere aittir. Ciinkii cocuk, yetistigi aile
ortaminda Oncelikle ebeveynlerini model alarak, gozlemleyerek gelismektedir
(Epstein, 1990). Oyleyse aile icerisinde ebeveynlerin cocuga yaklasimi oncelikle
¢ocugun yasamini, ardindan toplumun isleyisini etkilemekte oldugu sdylenebilir.

Bireyler dogumdan itibaren g¢evrelerinden bir takim bilgileri sosyal 6grenme
yoluyla 6grenmektedirler. Bandura’nin yaptigi caligmalar da bu yénde olup, sosyal
O0grenme kurami iizerinedir. Sosyal Ogrenme kuraminin temelinde bireyin
cevresindekileri gézlemleme, onlarin yaptiklarini taklit etmeye dayali bir 6grenme
vardir. Bireyin 6grenmesi pekistireclerle, cezalarla, giidillenmelerle ve cevresel
etkilesim sonucunda olmaktadir (Bandura, 1977). Bu nedenle ebeveynlerin tutum ve
davranislart ¢ocuklar i¢in ¢ok anlam ifade etmektedir (Kremers ve dig., 2003). Ciinkii
cocuklar gdzlem ya da model alma yoluyla 6grenmektedirler. Ogrendikleri bilgiler de
kisiliklerinin sekillenmesine ara¢ olmaktadir (Serinsu ve Dogan, 2020). Cocuklar, her
davranistan cesitli iletiler (mesajlar) alarak bunlar1 bilingaltlarina kaydetmektedirler.
Kaydedilen bu iletiler, ilerleyen yaslarda onlarin yagaminin bir pargasi durumuna
gelmektedir (Bilgili, 2020). O nedenle ebeveynlerin ¢ocuk yetistirirken tutum ve
davramislarina ¢ok dikkat etmesi gerekmektedir (Ceka ve Murati, 2016). Ciinkii
ebeveyn tutumlar1 ¢ocugun kisiligini, davraniglarini ve gelecegini etkilemektedir
(Spokas ve Heimberg 2009). Bu arastirmada oncelikle ¢ocuklarin kigiligini derinden
etkileyen ebeveyn tutumlarindan biri olan asir1 koruyucu-helikopter ebeveynlerin
ozellikleri ve ¢ocuklari iizerindeki etkileri agiklanmig, ardindan aragtirma bulgulari
yer almustir.

Asir1 Koruyucu (Helikopter) Ebeveynler ve Cocuk Uzerindeki Etkileri

Bir gocugun yasaminda ebeveyn destegi ve katilimi genellikle olumlu olarak
kabul edilmektedir (Wartman ve Savage, 2008). Bununla birlikte, son yillarda ilgili
ebeveynler, destekleyici yaklagimdan ¢ok asir1 miidahaleci bir yapiya dogru degisim
gostermistir. Bu yaklagimin ¢ocuga yarar saglamaktan ¢ok bazi zararlan
bulunmaktadir. Hatta bu durum c¢ocugun o&grenme ve gelismesini bile
engelleyebilmektedir (Lipka, 2005). Bu yaklasima sahip ebeveynler alanyazinda
helikopter ebeveyn olarak adlandirilmaktadir. Helikopter ebeveynler karar verme,
akademik caligmalar ve sosyal iligkilerinde siirekli olarak ¢ocuklarini koruyan ve
miidahaleci kisiler olarak betimlenmektedir (Shoup ve dig., 2009).

Asirt koruyucu ebeveynler, ¢ocuklarinin ¢evresinde helikopter gibi gezmeleri
nedeniyle,  helikoptere = benzetilmis;  helikopter  ebeveyn  metaforuyla
adlandirilmiglardir. Ayrica ¢im bigme makinesi (cocuklari i¢in yollarina ¢ikan her seyi
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bicen), denizalt1 (¢cocuklart igin yiizeyin altina gizlenmis olan ve isler ters gittiginde
saldirmak icin ortaya c¢ikan) ve gizli fiize (cocuklar: i¢in radarm altina giren ve
Onlerine ¢ikan tiim engelleri yok eden) ebeveynler olarak da anilmaktadirlar
(Wartman ve Savage, 2008). Popiiler basin ise bu tiir ebeveynleri helikopterler,
havada ucan ucaklar, sinekler, kuslar, gizli savascilar ve kara sahinler olarak
belirtmektedir. Helikopter kisi; bir anne, baba, anne ve baba, hatta bir 6grencinin
herhangi bir yastaki biiyiikanne ve/veya biiyiikbabasi bile olabilmektedir. Bu kisiler
her zaman etrafta olan, merakli ve asirt koruma davraniglari igerisinde olan
yetigkinlerdir (LeMoyne ve Buchanan, 2011).

Helikopter ebeveyn teriminden ilk kez Haim Ginott, 1969 yilinda yazmis oldugu
kitabinda sozetmistir. Kitapta genglerin ebeveynlerini helikopter gibi siirekli
tizerlerinde hissettiklerinden sézedilmektedir (akt. Bayless, 2019). Bu ebeveynlik
kavrami, ¢ocuklariyla siirekli iletisim kuran, ¢ocuklarinin iglerine miidahale eden,
onlar adina kararlar alan, agir1 ilgili ve koruyucu ebeveynleri belirtmektedir (LeMoyne
ve Buchanan, 2011; Segrin ve dig., 2012). Bu ebeveynler, ¢ocuklarinin hedeflerine
ulagmalar1 ve karsilastiklar1 engelleri ortadan kaldirmak igin siirekli etrafindadirlar
(Padilla-Walker ve Nelson, 2012).

Asirt koruyucu ebeveynlikteki artisin, teknolojinin gelismesine bagli oldugu
savunulmaktadir (Green, 2007). Ozellikle cep telefonlarinin gelismesiyle ebeveynler
her zamankinden daha fazla bilgiye erisim saglamakla kalmamakta, ayn1 zamanda
¢ocuklarina yardim etmek ve korumak igin tam helikopter moduna gegerek her seye
tepki veren ebeveynlere doniismektedirler. O halde, bir anlamda, cep telefonlar1 bir
elektronik gobek bagi olarak degerlendirilmektedir (Chen ve Katz, 2009). Ciinkii bu
sayede Ogrenciler siirekli olarak ailelerine bagli davranmakta ve giinliik sorunlarini
¢dzmek icin onlara bagimli ve siirekli gereksinim duymakta, siirekli onlardan destek
bekleyebilmektedirler (Lee ve dig., 2009). Zaten aragtirmalar da bu tiir ebeveyne sahip
ogrencilerin velileri ile sik sik iletisim kurduklarini ve bunu yapmak igin cep
telefonlaria giivendiklerini gostermistir. Cep telefonlariin helikopter ebeveynligi
artirdig1 da yadsinamaz bir gergektir (Chen ve Katz, 2009; Miller-Ott ve dig., 2014).

Asirt koruyucu ebeveynlik ¢ocuk dogmadan Once hatta hamilelik doneminde
baglamakta ve ¢ocuk {niversiteyi/lisansiisti egitimi bitirene kadar da devam
etmektedir (Vinson, 2013). Bu ebeveynler, cocugu Kiiresel Konumlandirma Sistemi
(Global Positioning System [GPS]) ile izleme, gizli dad1 kameralari gibi ¢ok sayida
giivenlik ve izleme cihazlari ile abartilt bir koruyucu pozisyonuna ge¢cmektedirler.
Cocugu bir balon veya zirhin i¢ine yerlestirmeye ¢aligmakta, cocuklarina kiigiiklitkten
itibaren kisithi 6zgiirliik alani tanimaktadirlar (Vinson, 2013). Bunlarin diginda
herseyin daha iyisine ulasmaya c¢alisan, milkemmelliyet¢i ebeveynlerin de asiri
korumac1 yapiya sahip olduklar1 goriilmiistiir (Kiral E., 2015). Cocuklarinin yasadigi
sorunlarla gereginden fazla ilgilenme, cocuk sorunlarimi ¢ozebilecekken cocugun
sorunlarini kendisi ¢dzme ve ¢ocuga sorunlarini ¢ozme firsatt vermeme (Hesse ve
dig., 2017), ¢ocugunun yasamini planlama, onun i¢in en iyisini istedigini diisiinme,
sOyleme ve ¢ocugu sadece kendi goriisleri dogrultusunda yonetme (Vinson, 2013),
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cocugun katilacag etkinliklere ¢ocuk adina karar verme, ¢cocugun fikrini almama,
cocuklarin isteklerini dnemsememe, sadece kendi fikirlerinin uygulanmasini isteme
gibi tutumlara sahiptirler (Schiffrin ve Miriam, 2017).

Asirt koruyucu ebeveynler asir1 kontrolctidiirler ve cocugu tehlikelere karsi
koruduklarim1 diisiinmeleri de diger ozelliklerindendir (Bradley-Geist ve Olson-
Buchanan, 2014). Cocuklarina karsi asirt ilgi gosterme, siirekli ¢ocuklarint kontrol
etme durumundadirlar ve genellikle geng anne-baba olan, yeni nesil, tek veya az
cocuklu ebeveynlerle, sosyo-ekonomik diizeyi yiiksek olan ebeveynlerde
goriilmektedir (Gui ve Koropeckyj-Cox, 2016; Kwon ve dig., 2016). Asir1 koruyucu
ebeveynlerin ¢ogu, cocuklarini korumak i¢in ¢ok sayida kaynak (6rnegin, para,
zaman, baglantilar ve iletisim) kullanma sansina sahip olan iyi egitimli ve ¢ift gelirli
kisilerdir (LeMoyne ve Buchanan, 2011). Bu ebeveynlerin g¢ocuklarina karsi
gosterdikleri davraniglarin bilincinde olduklar1 da bilinmektedir. Bu davranislar
gosteren ebeveynler toplumdaki sug ve istismar davranislarinin artmasi, bireyler arasi
rekabet, toplumdaki ekonomik diizen nedeniyle bu tiir davraniglar1 gosterdiklerini
savunmaktadirlar (Bristow, 2014).

Asirt koruyucu ebeveynler, ¢ocuklari i¢in 6nemli yasam kararlari vermeye
calisirlar ve gocuklarin sorunlarini onlar i¢in ¢ézdiiklerinde kendilerini iyi ebeveynler
gibi hissetmektedirler (Odenweller ve dig., 2014). Cocuklarimin gereksinimlerine ¢ok
duyarhidirlar ancak g¢ocugun yasamindan ne zaman geri g¢ekilmeleri gerektigini
bilmezler veya g¢ekilmek istemezler. Cok kontrol edicidirler ve ¢ocuklarimin
yonlendirilmeye alistig1 aile kaliplar1 yaratirlar (Givertz ve Segrin, 2014), ¢ocuklari
adma bizli de konusmaktadirlar (Kelly ve dig., 2017). Aslinda bu tiir konugmalar
¢ocugun yerine yapilan konusmalardir (Kwon ve dig., 2016). Amagclar1 ideal gocuk
yetistirmek ve c¢ocugun olumsuz durumlardan kurtulmasimi saglamaktir. Bu
ebeveynler ge¢miste kendi yaptigi hatalara ¢ocugunun diigmesini istememekte, bu
nedenle yaptiklart davranislarin dogru oldugunu diisinmektedirler (Odenweller ve
dig., 2014). Somers ve Settle (2010), asir1 koruyucu-helikopter ebeveynlerin
tipolojilerini olusturduklari ¢aligmalarinda, bu ailelerin bazi davranislarina 6rnek
vermislerdir. Asir1 koruyucu-helikopter bir babanin kizinin kaldigi yurtta fare
oldugunu bildirmek i¢in gece 11’de yurdu aramasi, helikopter bir annenin yurtta
arkadasinin horlamasi nedeniyle oglu uyuyamadigi i¢in yurt midiiriinii aramasi, bu
tiir bir ailenin ¢ocugunun sinavdan kotii not almasi nedeniyle profesorii arayip
oglunun bu notu hak etmedigini sdylemesini 6rnek olarak vermektedirler (akt.
Taymaz, 2019).

Asirt koruyucu ebeveynlerin ¢ocugun ¢evresinde gezinmesi iyi niyetli olsa da
bilimsel ve anekdotsal kanitlar, yogun ebeveyn katilimimmi olumsuz olarak
degerlendirmektedir. Ornegin, arastirmacilar (LeMoyne ve Buchanan, 2011; Segrin,
ve dig., 2012) bu tiir ebeveynlik ile ilgili ampirik ¢aligmalarda ¢esitli baglantilar
kurmuslardir. Asir1 koruyucu ebeveyne sahip olan ¢ocuklarin eglence amacl agri
kesiciler, anksiyete ve depresyon igin ila¢ kullanimi (LeMoyne ve Buchanan, 2011);
azalan 6zgiiven, okul baglilig1 ve yetiskin kimligi gelisimi (Padilla-Walker ve Nelson,
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2012) ve abartili psikolojik takintilar (Givertz ve Segrin, 2014; Segrin ve dig., 2012)
yasadiklar1 saptamalar arasindadir. Ayrica ebeveynlerin ¢ocuklarina asiri
miidahalesinin ¢ocuklarda ebeveyne karsi kalict bagimlilik sagladigini, ¢cocuklarin
bagimsiz sorun ¢dzme yeteneklerinin gelisimini engelledigini, cocuklarin zorluklara
ve aci verici deneyimlere karsi psikolojik bagigikligini engelledigi, yikic1 sosyal
beceriler yarattig1 ve ¢cocuklarin dis kontrol odagini 6zendirdigi de 6ne siiriilmektedir
(Marano, 2004 akt., Odenweller ve dig., 2014).

Asirt koruyucu ebeveynlerin ¢ocuklarinin daha diisiik basa ¢ikma yeterligi ve
daha yiiksek diizeyde nevrotiklik ve kisilerarast bagimlilik dahil olmak {izere pek ¢ok
olumsuz sonuglar iretebilecegi savunulmaktadirlar (Odenweller ve dig., 2014).
Bunlarin disinda ¢ocuklarmin benlik saygisini, yetiskinlere donligme yetenegi ve
giidiilenmesini (Rutherford, 2011), okul notlarimi (Shoup ve dig., 2009) da olumsuz
etkilemektedir. Bu tiir ebeveyne sahip bireylerin yonetim davraniglart ve iiretkenlik
durumlarinin yetersiz oldugu da diisiiniilmektedir (Howe ve Strauss, 2007). ilerleyen
yillarda ¢ocuklar1 iizerindeki kontrolii ve asir1 ilgiyi, korumay1 azaltan veya birakan
ebeveynlerin ¢ocuklarinin kendi yagamlarini yonetememe, karar verememe, onam
alma, dis kontrollii olma gibi olumsuz durumlarla karsilastiklar: da diger bir gercektir
(Odenweller ve dig., 2014).

Tim bu asirt koruyucu ebeveynlik davraniglari, baglanti ve kontroli asiri
vurgulayarak cocugun ozerkligine zarar vermektedir. Universiteye baslayan bir
¢ocugun boyle bir ebeveyne sahip olmasi, 6grencilerin sosyal kaygilarina ve kontrol
kayb1 duygularina (Spokas ve Heimberg, 2009) ve etkisiz basa ¢ikma becerilerine
(Segrin ve dig., 2013) neden olabilmektedir. Asirt koruyucu ebeveynleri olan
iiniversite dgrencileri, daha diislik 6z-yeterlik, rahatina diigkiinliik, is aramay1 sorun
durumuna getirme veya becerememe, kotii c¢alisma davranislari sergilemektedir
(Bradley-Geist ve Olson-Buchanan, 2014). Kontrol edici davramslar sergileyen
ebeveynler, liniversite 6grencilerinin aileden ayrilma ve 6zerklik kurma becerilerini
de bozmaktadir. Ayrica, bu tiir ebeveynleri olan {iniversite 6grencilerinin, fakiilte ile
smif disi iletisim kurma olasiliklar: daha disiik olabilir, bunun nedeni belki de bunun
yerine ebeveynlerine yonelmeleri ve insan iliskilerine zarar vermeleridir (Miller-Ott,
2016). Universite egitiminde bu asir1 ebeveyn temasi, ¢ocuklarin deneyimlerini ve
bagimsiz kimliklerinin gelisimini olumsuz etkileyebilmektedir (Segrin ve dig., 2013;
Spokas ve Heimberg, 2009).

Odenweller ve dig. (2014) bu tiir ebeveynlerin g¢ocuklarmin nevrotik,
bagkalarina bagimli, sorunlari ile bag etmede yetersiz olduklarin1 ve daha pek ¢ok
olumsuz etkisi oldugunu saptamiglardir. Reed ve dig. (2016) asir1 koruyucu-
helikopter ailelerin ¢ocuklarinin, yetigkin olarak 6z yeterlige sahip olmadigi, stres
yonetiminde zorluk yasadiklari, yasamlarinda kaginmaci bir yaklagim
benimsediklerini belirlemiglerdir. Okray (2016), bu ebeveynlerin ¢ocuklarinin
yetigkinlige gecis siirecindeki etkisini incelemeyi amaglamistir. Arastirma sonucunda
bu ailelerin ¢ocuklarinin genglige gecerken olumsuz etkilendikleri, ¢ocuklarin
Ozgilivenlerini azalttig1 ve ailelerine bagimli duruma getirdigi sonucuna ulagilmistir.
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Okant-Yagin (2018) tarafindan asir1 koruyucu-helikopter ebeveyn sahibi olan Y
neslinin kendisini bagarili gormedigini, gelismek amaciyla kendisine belirli hedefler
koyamadigini, i doyumu yasayamadigini saptamistir. Taymaz (2019) ergenlerin
algiladiklar1 helikopter ebeveyn tutumlari ile yalmzlik diizeylerini incelemistir.
Arastirmada ergenlerin helikopter egilim diizeyleri ile yalmzliklar1 arasinda iligki
saptanamamustir. Yilmaz ve Biiyiikcebeci (2019), temel yasam becerileri alaninda
olumsuz sonuglarinin oldugunu belirlemislerdir.

Hem yurt i¢i hem de yurt disinda yapilan ¢alismalar incelendiginde; okul dncesi
ogrencileri ile ilgili (Isha ve Mamat, 2019 gibi); ergenler ve lise dgrencileri ile ilgili
(Taymaz, 2019; Vinson, 2013; Wartman ve Savage, 2008; gibi), liniversite 6grencileri
ile ilgili (Bougher, 2018; Bradley-Geist ve Olson-Buchanan, 2014; Chen ve Katz,
2009; Kelly ve dig., 2017; Kwon ve dig., 2016; LeMoyne ve Buchanan, 2011; Okray,
2016; Padilla-Walker ve Nelson, 2012; Reed ve dig., 2016; Schiffrin ve Miriam, 2017,
Shoup ve dig., 2009 gibi), 6gretmenler disindaki yetiskinler ile ilgili (Chipman ve
dig., 2000; Fingerman ve dig., 2012; Givertz ve Segrin, 2014 gibi) ¢calismalar oldugu
goriilmektedir. Yapilan alanyazin taramalari1 sonucunda asir1 koruyucu-helikopter
velilerle, anne-babalarla ilgili 6gretmen gorislerinin alindigi ¢alismalar sinirh
sayidadir. Ornegin Angert (2020) tarafindan Amerika’da yapilan bir arastirmada bu
ebeveynligin lise Ogretmenleri {izerindeki etkisi arastirilmistir. Arastirmada
Ogretmenler asirt koruyucu-helikopter ebeveyn davramislarinin kendi iizerlerinde
olumsuz ve zehirli bir etki yaptigini, bu durumun kendilerinde tiikenmislik, takdir
edilmemislik hissi yarattigi hatta meslegi birakmay1 diisiinen 6gretmenlerin bile
oldugu sonucuna varmuslardir.

Ilkokullardaki &gretmenlerin deneyimleri dogrultusunda asir1  koruyucu
ebeveynlerin/velilerin davranislarinin Tiirkiye’nin bagkentindeki ilkokullarda var
olan durumunun ortaya konulmas: ve 6gretmen deneyimlerine dayali bir ¢aligma
olmasi arastirmay1 6nemli kilmaktadir. Ayrica bu tiir velileri yonetmek i¢in strateji
gelistirme konusunda diger 6gretmenlere bu calismanin destek saglayacagi da
diistiniilmektedir. Smif 6gretmenlerinin velileri brang 6gretmenlerine gore daha iyi
gbzlemleme durumunun olmasi, okul-aile isbirliginin ilkokullarda daha fazla olmasi,
Ozellikle ilkokullarda velilerin okul ziyaretlerinin yiiksek olmasi gibi nedenlerle
¢alisma sinif 6gretmenleriyle yiiriitilmistiir. Bu nedenle de ¢alismada deneyimlerden
ve gozlemlerden yola ¢ikarak daha gercekei verilere ulasilacagi, bu tiir velileri olan
Ogretmenlere aragtirmanin yol gosterecegi diisinilmektedir. Sinif 6gretmenlerinin
goriislerinin alinmast, asir1 koruyucu yapiya sahip olan velilerin saptanip, bu velilere
yardim etmek, cocugun ozerkligini saglamak agisindan onemli olabilir. Ciinki
ozerkligini saglayamayan ¢ocuk tipki anne-babalar1 gibi gelecekte kendi ¢ocuklarina
helikopter veli rolii iistlenebilir. Bu velilerin belirlenerek, onlara destek olunmasi
bireylerin ve toplumun gelecegi agisindan yararli olabilir. Sayillan gerekceler
dogrultusunda arastirma, asir1 koruyucu velilerin o&zelliklerini ve yaptiklar
davraniglarinin etkilerini ortaya c¢ikarmak amaciyla yapilmistir. Bu genel amag
dogrultusunda asagidaki sorulara yanit aranmstir.
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Sinif 6gretmenlerinin;

1. Asirt koruyucu veli kavramina iligkin betimlemeleri nasildir?

2. Asiri koruyucu velilerin ¢ocuklarima iligkin deneyimleri nelerdir?
3. Asiri koruyucu velilerin 6zelliklerine iliskin deneyimleri nelerdir?
4

. Asirt koruyucu velilerin davranislarinin nedenlerine iligkin deneyimleri
nelerdir?

5. Asirt koruyucu velilerin davraniglarinin etkilerine iliskin deneyimleri
nelerdir?

Yontem

Bu bolimde aragtirmanin deseni, katilimcilari, verilerin toplanmasi ve
¢Oziimlenmesi, aragtirmanin gegerlik ve giivenirligi ile arastirmacilarin roliine iligkin
bilgilere yer verilmistir.

Arastirma Modeli

Ilkokullarda asir1 koruyucu velilerin davramglarim simif &gretmenlerinin
deneyimleri ile betimlemeyi amaclayan bu calisma nitel bir aragtirmadir. Nitel
aragtirmalar, bireylerin deneyimleri dogrultusunda var olan anlami ortaya ¢ikarmay1
amaclamaktadir (Kiral B., 2021; Merriam, 2013). Arastirmada fenomenoloji deseni
kullanilmistir. Fenomenolojik olarak yiiriitiilen bir ¢alisma, arastirilan fenomenle
ilgili deneyimlerin bireyler i¢in anlamini ortaya koymaktadir (Van Manen, 1990). Bu
aragtirmadaki fenomen asirt koruyucu velilerdir. Bu tiir ebeveynler/veliler, sinif
Ogretmenlerinin  deneyimlerine gore betimlenmeye caligilmistir. Aragtirmada,
fenomenoloji yaklagimlarindan betimleyici fenomenoloji yaklagimi benimsenmistir.
Ciinkii yapilan aragtirmada sinif dgretmenlerinin deneyimleri dogrultusunda ilgili
fenomen betimlenmeye ve tanimlanmaya calisilmis (Laverty, 2003), yasanmisg
deneyimlere odaklanmak amaglanmistir (Ersoy, 2019). Bu nedenle arastirma sorulart,
fenomeni ortaya ¢ikarmaya, tanimlamaya ve betimlemeye yonelik olarak
hazirlanmistir (Osborne, 1994).

Ogretmenlerin deneyimledigi asir1 koruyucu veli fenomeni katilimcilarin
merceginden tamimlanmaya g¢ahigilmistir (Denzin ve Lincoln, 2000). Bu nedenle
sorular sinif 6gretmenlerinin deneyimleri dogrultusunda asir1 koruyucu veli kavramini
betimlemeye yonelik olarak hazirlanmistir. Zaten betimleyici fenomenoloji
yaklagiminin 6zii budur. Bu nedenle arastirma bulgular1 raporlanirken arastirmacilar
kendi kisisel goriis ve onyargilarini paranteze almislar (Osborne, 1994), arastirmaya
yansitmamislar, kasith olarak kendi goriislerini geri planda tutmuslardir (Moustakas,
1994). Betimsel fenomenoloji yaklasimlarinin bir diger 6zelligi de arastirmacilarin
fenomen ile ilgili yorum yapmamasi, yalnizca katilimeilarin goriislerini temel
almalaridir (Polkinghorne, 1989). Kisacasi bu c¢aligmada arastirmacilar, sinif
ogretmenlerinin deneyimlerine gore ilgili fenomeni ortaya ¢ikarmaya ¢aligmiglardir.
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Katihimeilar

Aragtirma, 2020-2021 6gretim yilinda Ankara’da devlet ilkokullarinda goérev
yapan goniillii sinif 6gretmenleri ile ylritilmistir. Arastirmada, amagli drnekleme
yontemlerinden maksimum ¢esitlilik 6rnekleme yontemi tercih edilmistir. Bu nedenle
arastirmada tek bir ilgeye bagli kalinmamus, farkli ilgelerden 6gretmenler se¢ilmistir.
Ciinkii maksimum ¢esitlilik o6rnekleme yontemi, farklt yelpazelerden secimler
yapmay1 icermektedir. Bu da genis bir cesitlilik olusturmaktadir (Glesne, 2014).
Yildirrm ve Simsek’e (2011) gore maksimum cesitlilik Orneklemesi, arastirilan
konuya iliskin ¢esitliligi maksimum diizeyde yansitabilmeyi amaglamaktadir.
Arastirmada maksimum g¢esitlilik 6rnekleme yonteminin yani sira 6lgiit 6rnekleme de
kullamilmigtir.  Arastrma  i¢in  katilimcilar  segilirken —aragtirmacilar, simf
Ogretmenlerine agirt koruyucu velinin tanimimi yapmig daha 6nce bu tiir velilerle
karsilagip kargilagsmadiklarini sormus, ona gore katilimcilar arastirmaya dahil
edilmislerdir. Buradaki 6l¢iit 6gretmenlerin bu tarz veli deneyiminin olmasidir. Bu
nedenle bu tiir veli deneyimi ve gozlemi olmayan 6gretmenler arastirma disinda
tutulmustur.

Arastirmaya ii¢li erkek, dokuzu kadin olmak {izere toplam 12 sinif 6gretmeni
katilmigtir. Arastirmaya katilan 6gretmenlerin mesleki kidemleri 19 ve 33 yil, ayni
okuldaki caligma siireleri ise yedi ila 19 yil arasinda degigmektedir. Ayrica
Ogretmenlerin her sinif diizeyinden olmasina da dikkat edilmistir. Aragtirmaya katilan
Ogretmenlerin biri hari¢ timii evlidir.

Verilerin Toplanmasi ve Coziimlenmesi

Arastirmada, veri toplamak i¢in goriisme teknigi kullanilmigtir. Goriisme, iki
kisi arasinda olup; ilgi, goriis, tutum ve davranislari ortaya ¢ikarmak amaciyla yapilan
bir veri toplama teknigidir (Balci, 2013). Nitel arastirmalarda kullanilan goériisme
tekniginin en giiglii 6zelligi disardan goriilemeyenler ve bilinmeyenler hakkinda bilgi
toplama ve goriilenler icin ise farkli goriigleri ortaya koyma firsati saglamasidir
(Glesne, 2014). Arastirmada veri toplamak igin, aragtirmacilar tarafindan gelistirilen
yart yapilandirilmis goériisme formu hazirlanmis ve veriler bu form araciligiyla
toplanmustir. Goriigme formunun hazirlanmasinda, 6ncelikle arastirmanin amacina
yonelik olarak alan yazin taramasi yapilmisdir. Goriisme formunun gelistirilmesi
stirecinde ilkokulda gorev yapmakta olan {i¢ simf Ogretmeni ile yapilan 6n
gorismelerden elde edilen verilerden de yararlanilmistir. Aragtirmada goriisme
formunun kapsam ve goriiniis gecerligi i¢in iki sinif 6gretmeninin ve alanda uzman
iki akademisyenin goriisleri alinmigtir. Bir sinif 6gretmeni ile 6n uygulama yapilmis,
ardindan forma son sekli verilmistir. Buna gére form katilimci 6gretmenlere iligkin
kisisel bilgiler ve goriisme sorulari olmak iizere iki bolimden olusmustur. Gorligme
formunda toplam dokuz soru bulunmaktadir. Gériigme formundaki sorulara 6rnek
verilecek olursa; “Asir1 koruyucu velilerin ¢ocuklarinin davraniglart nasil?”, “Asiri
koruyucu velilerin 6zelliklerinden bahseder misiniz?”, “Asir1 koruyucu veliler size
gére nig¢in bu davranislart gosteriyorlar?”, “Asir1  koruyucu velilerin bu
davraniglarinin, ¢ocugun kisiligi agisindan sonuglari size gore nasildir?” seklindedir.
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Goriisme formu olusturulduktan sonra arastirmacilardan birinin gorev yaptigi
iiniversitenin egitim fakiiltesinden etik kurul izni alinmis, arastirmanin veri toplama
stireci bu izin sonrasinda baglamistir.

Koronaviriis Hastaligi-19 (Coronavirus Disease [COVID]) salgini nedeniyle
aragtirmanin verileri Google Meet ve Zoom aracilifiyla ¢evrimici platformda
toplanmistir. Goriismeler ig¢in Onceden katilimcilarla iletisime gegilmis, onlardan
randevu alinmis, katilimecilarin uygun olduklari giin ve saatlerde goriismeler
yapilmistir. Gorlismeler baglamadan dnce, katilimcilara ses kaydi yapilacag: bilgisi
verilmis, onlardan ses kaydi almak i¢in izin istenmis, ayrica goriismeler sirasinda
notlar da alinmastir.

Verilerin ¢oziimlenme siireci baglamadan once, sinif dgretmenleri ile yapilan
goriismeler yazili duruma getirilerek Microsoft Office Word programi kullanilarak
yazilmistir. Yazili metinler toplam 38 sayfa tutmustur. Sinif 6gretmenlerinin 6zel
bilgilerinin gizliligini saglamak amaciyla, gercek isimleri yerine kod adlar
kullanilmis, bu bilgi gériisme Oncesinde dgretmenlere verilmistir. Yaziya gecirilen
metinler igerik analizi teknigi ile ¢6ziimlenmistir. Verilerin analizinde tlimevarimci
yaklagim benimsenmistir. Tiimevarimer analizin kullanilma nedeni veri ig¢indeki
oriintiilerin, temalarin ve kategorilerin kesfedilmesidir (Patton, 2014). Icerik analizi
sonuglar1 tablolarla gosterilmis, kategori ve alt kategorilerin frekans degerleri
verilmistir. Arastirma kapsaminda temel kategoriler arastirmacilar tarafindan
alanyazin ve bulgular dogrultusunda birlikte olusturulmustur. Ardindan alt kategori
ve frekans dagilimlarini arastirmacilar birlikte yapmuslardir. Arastirmanin kodlart
farkli bir kodlayiciya da gosterilmis, kodlayici da arastirmacilarla uyumlu goriis
bildirmis, herhangi bir fikir ayriligt olmamustir.

Etik Kurul Karan

Bu arastirma, Aydin Adnan Menderes Universitesi Egitim Fakiiltesi, Egitim
Arastirmalart Etik Kurulu’nun 03.06.2021 tarihli 37378 sayili izniyle yiiriitilmistiir.

Gecerlik ve Giivenirlik

Aragtirmada gecerligi ve giivenirligini saglamak katilimcilarin, cevaplar yaziya
gecirdikten sonra onlara goriisleri dogrulattirilmig, ardindan goriisleri degistirilmeden
dogrudan alintilarla (Creswell, 2005) c¢alisma igerisinde verilmistir. Goriisme
formunun goriinlis ve kapsam gecerligini saglamak i¢in, form olusturulurken uzman
goriisli alinmig ve aragtirma Oncesinde pilot uygulamalar yapilmistir. Ayrica
bulgularin sunumunda katilimcilarin kendi ifadelerinden yararlanilmig, katilimci
goriisleri  degistirilmeden dogrudan alintilar yapilarak arastirma bulgular
desteklenmistir. I¢ gecerlik icin katilimec1 dogrulatmasy/teyidi, gesitleme
(triangulation), bulgularla ilgili alanda uzmandan goériiy alinmasi gibi stratejiler
kullanilmaktadir (Patton, 2014). Bu calismada analizci g¢esitlemesi, katilimci
dogrulatmasi, uzmanlardan gorlis alimmasi (egitim yonetimi alaninda uzman {i¢
kiginin goriisii alinmig ve iki sif 6gretmeni ile 6n goriisme yapilmistir) gibi birden
fazla yontemin kullanilmasi1 (Merriam, 2013; Patton, 2014) ve dogrudan alintilara yer
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verilmesi kullanilmigtir (Yildirnm ve Simsek, 2011). Disg gecerlik i¢in amaclh
orneklem yonteminin kullanilmasi, alanyazin taramasinda zengin betimleme
yapilmasi, bagka arastirmacinin kodlamalar yapmasi yontemleri kullanilmigtir
(Lincoln ve Guba, 1986). Arastirmada ayrica gilivenirligi saglamak i¢in Miles ve
Huberman (1994) formiilinden yararlanilmigtir. Aragtirmacilar arasinda tam uyum
olmasi nedeniyle bu oran %100 olarak belirtilebilir. Aragtirmanin giivenilir olmasi
icin Miles ve Huberman (1994) hesaplanan oranin %80 olmasinin yeterli olacagim
belirtmektedirler.

Arastirmacilarin Rolii

Arastirmacilar, ¢alismaya baglamadan 6nce bir devlet iiniversitesinden etik kurul
izni almiglardir. Arastirma alinan izinler sonrasinda baglamus, katilimcilara herhangi
bir zorlama yapilmamis, tamamen goniilliliik ¢cergevesinde arastirma yiiriitiilmiistiir.
Ayrica goriisme esnasinda katilimcilar1 yonlendirmekten kagimilmis, arastirmacilar
kendi kisisel goriislerini aragtirma disinda tutmuslardir. Arastirma, bilimsel ve etik
ilkeler dogrultusunda yiiriitiilmils ve sonlandirilmistir. Katilimcilara kod adlar
verilmis, kimlik ve okul bilgilerini ortaya c¢ikaracak bilgiler arastirmadan
cikarilmigtir. Katilimeilara Ayse, Elif, Hasan, Ismet gibi kod adlar1 verilmis, bu kod
adlarn ilgili okullarda olmayan adlar arasindan se¢ilmesine dikkat edilmistir.

Bulgular
Bu béliimde, sinif 6gretmenlerinin deneyimleri dogrultusunda ortaya konulan
bulgular yer almaktadir.
Asir1 Koruyucu Velilere iliskin Betimlemeler

Aragtirma kapsaminda 6gretmenlere siniflarindaki 6grencileri velilerinden agir
korumaci veli olup olmadigi ve bu tiir velilerle ilgili deneyimleri sorulmus, onlari
betimlemeleri istenmistir. Ogretmenlerin verdikleri cevaplar dogrultusunda Tablo 1
olusturulmustur.

Fazla kontrolcii ve miidahaleci
Kendilerine giiven sorunlari var
Siirekli bir suglu ararlar

Tablo 1

Asirt Koruyucu Velilere Iliskin Betimlemeler

Kategoriler Alt Kategoriler f*

Sosyo- Egitim diizeyleri diisiik 3

ekonomik ve Sosyo-ekonomik diizeyi fark etmiyor 4

egitim diizeyleri Alt ve orta diizey sosyo-ekonomik diizeydekiler daha koruyucu 5

Kisilik Her konuda polemige girmeye hazir ve muhalefet 2

ozellikleri Onyargili 4
5
2
3

(devam ediyor)
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Tablo 1 (devam)

Kategoriler Alt Kategoriler f*
Davraniglari Cocuklarint agirt derecede takip ederler 6
Cocuklarinin sorumluluklarin: 6nce onlar yapmaya caligirlar 4
Cocuk ders calisirken yaninda otururlar 6
Cocugunun olumsuz davranigini kabullenmezler 5

* Kimi katilimeilar birden fazla goriis bildirmistir.

Tablo 1°de gorildiigii tizere, katilimcilarin verdikleri yanitlar; “sosyo-ekonomik
ve egitim diizeyleri”, “kisilik 6zellikleri” ve “davraniglar1’” olmak iizere ii¢ farkli
kategoride toplanmaktadir.

Sosyo-ekonomik ve egitim diizeyleri kategorisinde simif 6gretmeleri tarafindan
en ¢ok vurgulanan “alt ve orta diizey sosyo ekonomik diizeydeki aileler daha
koruyucu” (f = 5) alt kategorisidir. Arastirmaya katilan simif Ogretmenlerinin,
¢ocugunu asirt koruyan velilerin sosyo-eckonomik ve egitim diizeylerine iliskin
deneyimlerinden birkaci agagida sunulmustur:

Derya: “Sosyo-ekonomik diizeyi diisiik ya da orta seviyeli bolgelerde daha ¢ok
sorun yaganiyor. Ama sosyo-ekonomik diizeyi yiiksek bolgelerde o koruyuculuk
zamanla torpiileniyor.”

Kamile: Sosyo ekonomik diizeyi diisiikk yerlerde anneyi ikna edebilmek ve
cocugun kendini daha iyi tanimayabilmesini saglayabilmemiz ¢ok zamanimizi
aliyor. Zaten ilkokul 4 yil. iki y1l bununla ugrastigimizda ancak 3. yilda cocukla
pozitif bir iligki olugsmaya basliyor. Bu da agikgasi ¢ok verimli olmuyor.

Kisilik ozellikleri kategorisinde sinif 6gretmenlerinin en fazla vurguladiklart
“fazla kontrolcii ve miidahaleciler” (f = 5) ve “6n yargililar” (f = 4) alt kategorileridir.
Smuf 6gretmenlerinin, ¢ocugunu asirt koruyan velilerin kisilik 6zelliklerine iligkin
deneyimlerinden bazilari 6yledir:

Bengii: “Cocugunda olan bazi olumsuz davranislari asla kabullenememe gibi bir
ozellikleri var. “Hayir, ben ondan bunu bekliyorum, bunu yapmasini sdylemistim. Bu
sekilde olmas1 gerekiyordu’ diye ret ediyordu.”

Hasan: “Bu veliler, her ortama kendilerine gore miidahale ederek diizenleme
yoluna gidiyorlar. Bazen biz 6gretmenlere dahi miidahale etmek isteyen bir yapilar

2

var.

Davranislar kategorisindeki toplam yanitlarin “gocuklarini asirt derecede takip
ederler” (f = 6), “gocuk ders ¢alisirken yaninda otururlar” (f = 6), “cocugunun olumsuz
davranigini kabullenmezler” (f = 5) ve “gocuklarinin yapmasi gereken her seyi dnce
onlar yapmaya ¢ahsirlar” (f = 4) olmak iizere dort alt kategoride toplandigi
goriilmektedir. Aragtirmaya katilan simif 6gretmenlerinin, ¢ocugunu asirt koruyan
velilerin davraniglarina iligkin deneyimlerinden bazilar1 asagida sunulmustur:
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Derya: Asir1 koruyucu oldugunu diisiindiigiim veliler uzaktan egitim stirecinde
de ders yaparken siirekli ¢gocugun yaninda oturuyor. Cocuklariniz artik bilgisayar
kullanmasin biliyorlar, siz derse katilmaym. Sadece gerekli durumlarda yani
bilgisayarla ilgili teknik bir sikint1 yasandiginda miidahale etmelisiniz seklinde
sOylememe ragmen gocuga soru sordugumda arkadan ses geliyor.

Cemile: Pandemi doneminde yapilan uzaktan egitimde ¢ocugun yanindan bir
tiirlii ayrilmiyor. Kapi1 arkasinda oluyor. ... Pandemiden 6nceki normal dénemde
bir sekilde bir seyi bahane ederck okula gelmeye ¢alisan bu velilerdi bunlar.
Oglen aralarinda okula gelerek, sicak gorbasmi vs. alarak okula gelip 6glen
yemeklerini yedirerek, tuvalet ihtiyaci varsa tuvalete gitmesini saglarlar.”

Asir1 Koruyucu Velilerin Davramislar

Sinif 6gretmenlerine asirt koruyucu velilerin, ¢ocuklarinin davraniglarinin nasil
oldugu sorulmus, alinan yanitlar dogrultusunda Tablo 2 olusturulmustur.

Tablo 2
Aswrt Koruyucu Velilerin Cocuklarimin Davranislar
Kategoriler Alt Kategoriler *
Sinif Sorumluluk almak istemiyorlar. 4
icerisindeki Cok fazla sikayet ederler. 5
davranislari Kendilerini rahat ifade edemiyorlar. 6
1. sinifta uyum sorunu yasiyorlar. 3
Arkadaslarina ve d6gretmenine ¢abuk kiiserler. 5
Sinif kurallarina uyarlar. 2
Sorumluluklarini yerine getirirler. 2
Genel Calismay1 sevmiyorlar. 3
davraniglar Cabuk sikiliyorlar. 2
Duygusal gelisimlerini ge¢ tamamliyorlar. 3
Siirekli bir yonlendirme ve onay bekliyor. 8
Kendi baglarina karar veremiyorlar. 5
Isteklerini yaptirmak icin aglarlar. 7
Kendilerini korumaya caligirlar. 3

* Kimi katilimcilar birden fazla goriis bildirmistir.

Tablo 2’de goriildiigii {izere, asirt1 koruyucu velilerin, ¢ocuklarinin
davraniglarinin nasil olduguna iligkin arastirmaya katilan sinif 6gretmenleri verdikleri
yanitlar; “simif igerisindeki davraniglar’” “ve genel davramiglar1” olmak iizere iki
kategoride toplanmaktadir.

Sinif igerisindeki davraniglar1 kategorisinde sinif 6gretmeleri tarafindan en ¢ok
vurgulanan “kendilerini rahat ifade edemiyorlar” (f = 6) alt kategorisidir. Asiri
koruyucu velilerin, ¢ocuklarinin sinif igerisindeki davraniglarinin nasil olduguna
iligkin sinif 6gretmenlerinin deneyimlerinden birkac1 asagida verilmistir:
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Hasan: “Ailelerin miidahaleleri sonucunda bu ¢ocuklar, abartili ve yapmacik bir
davranis sergiliyorlar. Cocuk konusurken sanki veli konusuyormus gibi
hissediyorsun. Velinin kopyasi sanki.”

Kamile: “Ornegin 1. smifta ¢cok aglayan, uyum problemi yasayan, velilerin
¢ocuklari bunlar. Anneleri onlar1 birakamadigi i¢in ¢ocuklar da sinifa alisamiyorlar.”

Genel davranislan kategorisinde simif dgretmenlerinin en fazla vurguladiklar
“anne/babadan, 6gretmenden siirekli bir yonlendirme ve onay bekliyor” (f = 8) alt
kategorisi ile “isteklerini yaptirmak igin aglarlar” (f = 7) alt kategorisidir. Asirt
koruyucu velilerin, ¢ocuklarinin genel davraniglarinin nasil olduguna iliskin siif
6gretmenlerinin deneyimlerinden bazilari agagida sunulmustur:

Hasan: “Mesela bir 6grencim vardi. Onu hep babaanne biiyiittiigii icin 15 gilin
belki de daha fazla babaanne kapinin 6niinde oturmustu. Ciinkii hep onu o korumustu.
Bu c¢ocuklar kendi baslarina bir sey yapamayacaklarini digiindiikleri igin
alisamiyorlar. Devamli mizmizlik yaparlar, aglarlar.”

Bengii: “Cocugun gozleri siirekli annesini artyor. Annem olmadan ben bunu
nasil yapacagim diyor. Tuvalete gidecek fakat pantolonunun diigmesini agamayacak
6grenci var. Ayakkabisini baglamayi bilmeyen 6grenciler var.”

Asir1 Koruyucu Velilerin Cocuklarinin Bagari Durumu

Ogretmenlere asir1 koruyucu velilerin ¢ocuklarinin basar1 durumu sorulmus,
ogretmenlerin verdikleri cevaplar dogrultusunda Tablo 3 olusturulmustur.

Tablo 3

Aswrt Koruyucu Velilerin Cocuklarimin Basart Durumu
Kategoriler Alt Kategoriler
Akademik Derslere aktif katilmazlar, yanlis cevap vermekten ¢ekinirler.
basari Akademik basarilar1 diigiiktiir.
Akademik basarilar yiiksektir.
Analiz yapma becerileri diistiktiir.
Kapasitelerinin altinda basar1 gosteriyorlar.
Sosyal basari Genel anlamda basarma duygusunu tatmamuslar.
Kibirli oluyorlar.
Yeni bir ortama uyum saglamada zorluk yasarlar.
Kendilerine giivenmiyorlar.
* Kimi katilimcilar birden fazla goriis bildirmistir.

—
*

~N A DNDDNOBRANON

Tablo 3’ten anlasildign iizere simif Ogretmenlerinin  verdikleri yanitlar;
“akademik basar1” ve “sosyal basar1” olmak tizere iki kategoride toplanmaktadir.
Akademik basar1 kategorisinde sinif ogretmeleri tarafindan en ¢ok vurgulanan alt
kategoriler “akademik basarilari diisiiktiir” (f = 9), “kapasitelerinin altinda basari
gosteriyorlar” (f = 8) ve “derslere aktif katilmazlar, yanlis cevap vermekten ¢ekinirler”
(f = 7) seklindedir. Asir1 koruyucu velilerin, ¢ocuklarini akademik agidan basarili
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bulup bulmadiklarma iliskin sinif 6gretmenlerinin deneyimlerinden bazilar1 asagida
sunulmustur:

Elif: “Bu ¢ocuklar kesinlikle ¢alismak istemiyorlar. Calismak onlara ¢ok zor
geliyor. Ciinkii hep bir bagkasi tarafindan korunmus, isleri yapilmis ve basarma
duygusunu tatmamis, boylelikle ¢abucak sikiliyor.”

Derya: “Bana gore genellikle bu ¢ocuklar basarili degil. Cocuklarin derslerini
anne yapiyor. Giivensiz ¢ocuklar oluyorlar.”

Kamile: Bu c¢ocuklar, olabileceginden daha basarisiz. Her ¢ocugun bir
preformansi, bir kapasitesi var. Ama bes diizeyindeki bir ¢ocuk eger boyle bir
anneye sahipse 2 diizeyinde yarismayi tamamliyor. Puanlandiracak olursak.
Tabii ki ben bunu akademik anlamda sdyliiyorum. Duygusal anlamada ¢ok daha
korkung yaralar agiyor.

Sosyal bagar1 kategorisinde sinif &gretmenlerinin en fazla vurguladiklart
“kendilerine giivenmiyorlar (f = 7) alt kategorisidir. Asir1 koruyucu velilerin,
cocuklarini sosyal agidan basarili bulup bulmadiklarina iliskin sinif 6gretmenlerinin
deneyimlerinden birkag1 soyledir:

Hasan: Asir1 koruyucu ailelerin ¢ocuklarini akranlari ile kiyasladigimizda
gelisimleri daha yavas. Hep biiyiiklerinden destek gordiikleri i¢in yonlendirme
beklerler. Analiz yapma becerileri, kiyas yapma, yeni bir duruma uyum saglama
gibi becerileri kullanamiyor. Yeni bir durumla karsilastiginda hemen bu
koruyucu anne-babaya ihtiyag duyuyor.

Kamile: Asir1 koruyucu velimin ¢ocugu basarili. Cilinkii anne tamamen biitiin
isini birakip tamamen o ¢ocukla ders calisiyor. Baba aksamlari ders ¢alistirtyor.
Ders konusunda iyi olabilir ama giivensiz bir ¢gocuk. Annenin goéziiniin igine
bakiyor ¢ocuk ister istemez siirekli kontrolcii. Farkli davranig sergiliyor.

Asir1 Koruyucu Velilerin Ozellikleri

Ogretmenlere asi1 koruyucu velilerin zellikler sorulmus, 6gretmenlerin
verdikleri cevaplar neticesinde Tablo 4 olusturulmustur.

Tablo 4

Asirt Koruyucu Velilerin Ozellikleri
Kategoriler Alt Kategoriler *
Savunmaci Her bir olayda da okula gelip ¢ocugunu korumaya ve savunmaya 10

gegerler.
Asiri gocuk odaklt  Cocuklarinin sorumluluklarini kendi tizerlerine alirlar.
Hayatlarinin merkezinde ¢ocuklart yer alir.
Kabullenmeme, Cocugunun eksigini, hatalarini kabullenmezler.
dzgiiven eksikligi ~ Ozgiivenleri azdir.

N Ol

(devam ediyor)
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Tablo 4 (devam)

Kategoriler Alt Kategoriler f*

Onyargils, Ogretmene kars1 bir dnyargilari olur. 5

kontrolcii Her seyi kontrol altina almaya, planlamaya ¢alisirlar. 7
Kendilerince kurallar1 vardir. Bu kurallara 6gretmenin de
uymasini isterler. 6

* Kimi katilimcilar birden fazla goriis bildirmistir.

Tablo 4’te goriildiigli iizere smif Ogretmenlerinin verdikleri yanitlar;

“savunmac1”, “asir1 gocuk odakli”, “kabullenmeme, 6zgiiven eksikligi” ve “Onyargili,
kontrolcii” olmak iizere dort kategoride toplanmaktadir.

Savunmaci kategorisinde sinif 6gretmeleri tarafindan belirtilen tek alt kategori
“her bir olayda da okula gelip ¢ocugunu korumaya ve savunmaya gegerler” (f = 10)
alt kategorisidir. Asirt koruyucu velilerin savunmact ozelliklerine iligkin sinif
6gretmenlerinin deneyimlerinden biri asagida sunulmustur:

Elif: “Her bir olayda da okula gelip ¢ocugunu korumaya ve savunmaya
geciyorlar. Diizeltme yoluna gideceklerine, hep savunmaya gegiyorlar. Cocugunu
yanlisini kabullenmiyolar.”

Asirt ¢ocuk odakli kategorisinde sinif 6gretmenlerinin en fazla vurguladiklari
“cocuklarinin sorumluluklarini kendi tizerlerine alirlar” (f = 8) alt kategorisidir. Asiri
koruyucu velilerin asir1 ¢ocuk odakli &zelliklerine iliskin simif 6gretmenlerinin
deneyimlerinden birkac1 agagida verilmistir:

Ismet: “Béyle veliler gocuklarii ortaya koymuslar ve onlarin etrafinda déniiyor.
Cocuklarmin arkadaslart ile veya baska yasadiklart sorunlari kendi sorunlari gibi
distinlip ¢6zmeye ¢aligiyorlar.”

Elif: “Ornegin ¢ocugun ddevleri varsa ¢ocuk kendi sorumlulugu degilmis gibi
yazmiyor. Anne Ogretmeni artyor. ‘Odevleri gonderebilir misiniz?” diyor. Bazen
¢ocugunun 6devlerini yapan veliler oluyor.”

Kabullenmeme, 6zgiiven eksikligi kategorisinde sinif 6gretmenlerinin en fazla
belirttikleri “cocugunun eksigini, hatalarin1 kabullenmezler” (f = 5) alt kategorisidir.
Asirt koruyucu velilerin kabullenmeme, 6zgiiven eksikligi 6zelliklerine iliskin sinif
Ogretmenlerinin deneyimlerinden birisi asagida sunulmustur:

Hasan: Cocuklar okulda bir sorun yasadiklarinda hemen agliyor. Zaten ilk
silahlart aglamaktir. Evde de aglayarak her seylerini yaptirdiklari i¢in okulda da
Oyle olmasini istiyorlar. Bu koruyucu ailelerde ¢ocuk agladiginda anne hemen
sartlir. Cocuk, ayni tepkiyi Ogretmeninden ve sinifindaki arkadaslarindan
gormeyince 0gretmene ve arkadaglarina karsi arasina bir mesafe koyuyor ve bir
sogukluk giriyor. Kendine giivenemiyor. Ertesi giin hemen annesi ya da babasi
hesap sormak i¢in okula geliyor. Aslinda orda hatali olan ya da kusurlu olan
kendi ¢ocuklar1 olmasigina ragmen kabullenmiyorlar.
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Onyargil, kontrolcii kategorisinde en ¢ok vurguladiklari “her seyi kontrol altina
almaya, planlamaya calisirlar” (f = 7) alt kategorisidir. Asir1 koruyucu velilerin
onyargili, kontrolcii ozelliklerine iligkin simif &gretmenlerinin deneyimlerinden
birkac1 soyledir:

Ayse: “Cocugu erkenden sinifa getirip ben gelinceye kadar ¢ocugun tepesinde

bekliyor. Cocuk bdyle robot gibi duruyor. Hicbir yere kipirdamiyor. Aman ¢ocugum
oraya degme, burayi elleme... ¢ocuk kosamiyor.”

Kamile: “Bu veliler, dgretmene miidahale edebiliyor. Ogretmenim sununla
otursun, soyle yapsin, sunu yesin... bir nevi 6gretmeni de kontrol altina almaya
calistyor. Cocugunu zaten devamli kontrol altinda tutuyor.”

Velilerin Asir1 Koruyucu Olma Nedenleri

Ogretmenlere velilerin asir1 koruyucu olma nedenleri sorulmus, 8gretmenlerin
verdikleri yanitlarla Tablo 5 olusturulmustur.

Tablo 5
Velilerin Asurt Koruyucu Olma Nedenleri

Kategoriler Alt Kategoriler *

Ailenin ¢ocuk Cok ge¢ cocuk sahibi olmasi. 6

sahibi olma Uzun aradan sonra dogan ikinci veya ligiincii gocuk. 2

durumu Cok geg erkek ¢ocuk sahibi olmasi. 3
Cocugun bebekken ¢ok hastalik ge¢irmis olmasi. 3
Anne ya da babanin olmamasi. 2
Anne-babanin geng ve tecriibesiz olmasi. 2
Kendi ¢ocuklarmin digerlerine kiyasla c¢ok oOzel oldugunu 4
diisiinmeleri.

Zorlu ¢ocukluk Kendisin yasamig oldugu sikintilari ¢ocugunun yagamamasi 5

donemi, kaygist.

psikolojik Saglikli bir psikolojilerinin olmamasi. 7

sorunlar Kendi basarisizliklarini/eksikliklerini ¢ocugunun iizerinden 2
gidermeye caligmasi.

I¢inde bulunulan Gilinlimiizde giiven duygusunun azalmasi. 7

¢agin etkisi Cekirdek aile yapisi. 3
I¢inde biiyiimiis oldugu ailenin, toplumun kiiltiirel yapisi. 2

Diger nedenler Farkindaliklarinin yiiksek olmasi. 1
Kaygi diizeylerinin yiiksek olmasi. 2
Hirsli olmalart. 3
Miikemmeliyet¢i olmalari. 3

* Kimi katilimeilar birden fazla goriis bildirmistir.

Tablo 5’te goriildiigii lizere siif 6gretmenlerinin verdikleri yanitlar; “ailenin
¢ocuk sahibi olma durumu”, “zorlu bir ¢ocukluk dénemi, psikolojik sorunlar”, “iginde
bulunulan ¢agin etkisi” ve “diger nedenler” olmak iizere dort kategoride

toplanmaktadir.
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Ailenin ¢ocuk sahibi olma durumu kategorisinde sinif 6gretmeleri tarafindan en
¢ok vurgulanan alt kategori “cok ge¢ ¢ocuk sahibi olmas1” (f = 6) alt kategorisidir.
Asirt koruyucu ailelerde, ailenin c¢ocuk sahibi olma durumuna iligkin sif
ogretmenlerinin deneyimlerinden birisi asagida belirtilmistir:

Ayse: “17 yil sonra erkek ¢ocugu sahibi olmus asir1 koruyucu bir velim var. Her
seyi kontrol altina almaya, planlamaya ¢alisiyor”.

Zorlu bir ¢ocukluk donemi, psikolojik sorunlar kategorisinde sinif
ogretmenlerinin en fazla vurguladiklari “saglikl bir psikolojilerinin olmamas1” (f = 7)
alt kategorisidir. Bu kategoriye iligskin sinif 6gretmenlerinin deneyimlerinden birkagi
asagida belirtilmistir:

Elif: Bu kisilerin ¢cocukluklarinda aileleri tarafindan ¢ok sorumluluk yiiklenmis
olabiliyorlar. Zorluklarla ¢ocukluklarini ge¢irmis olabiliyorlar. Ve bunu kendi
cocuklarina kesinlikle yasatmak istemiyorlar. Bu nedenle onun islerini
yaptyorlar, onun her dedigini yapmaya ¢alisiyorlar. Bazilari ise ¢ok calistyorlar
igyerinde, yeterli zamanlar1 olmuyor ¢ocuklarina bu nedenle de vicdan azabi
hissediyorlar. Cocuklar1 ile birlikte olduklar1 zamanda her istediklerini
yapiyorlar.

Ismet: “Velinin kendisinin ¢ocukluk zamaninda goriilen bir eksiklikten dolay:
bdyle oldugunu diisiiniiyorum. Kendi ailelerinde zamaninda ilgi gérmediklerini bos
birakildiklarimi m1 diigliniiyorlar. Gegmisteki kendi eksikliklerini tamamlamaya
calistyorlar.”

Icinde bulundugumuz cagm etkisi kategorisinde simif 6gretmenlerinin en fazla
vurguladiklari “giiniimiizde giiven duygusunun azalmasi” (f = 7) alt kategorisidir. Bu
kategoriye ait sinif 6gretmenlerinin deneyimlerinden birisi agsagida belirtilmistir:

Begiim: “Giivenlik anlaminda da bir korumacilik var. Insanlar arasinda
giivensizligin artmasi velilerin koruyucu tutumlarint etkiliyor. Daha 6nceki yillara
nazaran bunun daha da arttigin1 gézlemliyorum.”

Asir1 Koruyucu Velilerin Davranislarinin Sonuclari

Ogretmenlere asir1 koruyucu velilerin bu davramislarinin, ¢ocugun kisiligi
acisindan sonuglarinin nasil oldugu sorulmus verilen yanitlar ile Tablo 6
olusturulmustur.
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Tablo 6

Aswrt Koruyucu Velilerin Davramiglarinin Cocugun Kisiligi A¢isindan Sonuglart

Kategoriler Alt Kategoriler

Sosyal Rahat sosyal iliski kuramazlar.
Yalnizlagiyorlar.
Ozgiivensiz oluyorlar. 1
Sorumluluk sahibi degiller.
Sorumluluk sahibiler.
Problem ¢6zme becerileri yetersizdir.
Ailelerine bagimli yasarlar.
Cok haraketli, kosmal1 oyunlari ¢ok tercih etmezler.
Stirekli sikayet halindeler.
Yeni bir duruma gabuk uyum saglayamazlar.

Psikolojik En ufak bir olayda aglarlar.
Yalan soylerler.
Dikkat ¢cekmeye ¢aligirlar.
Onay beklerler.
Kaygi bozuklugu yasarlar.
Kendi potansiyellerinin farkinda degiller.
Suanda sessiz ve soz dinliyorlar ama ergenlik doneminde asi
olma potansiyelleri ¢ok yiiksek.

* Kimi katilimcilar birden fazla goriis bildirmisgtir.

—_
*
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Tablo 6’dan anlasildig lizere sinif 6gretmenlerinin verdikleri yanitlar; “Sosyal”
ve “psikolojik” acidan olmak iizere iki kategoride toplanmaktadir. Sosyal agidan
kategorisinde, siif Ogretmenleri tarafindan en ¢ok vurgulanan alt kategoriler
“ozglivensiz oluyorlar” (f = 10), “rahat sosyal iliski kuramazlar” (f = 8) ve “ailelerine
bagimlh yasarlar” (f = 8) seklindedir. Asir1 koruyucu velilerin, bu davraniglarinin
¢ocugun kisiliginde sosyal acidan sonuglarina iliskin simif 6gretmenlerinin
deneyimlerinden bazilari asagida sunulmustur:

Hasan: Bu g¢ocuklar, kendi bir basina karar veremez. Bir seye karar verdiginde
¢ocuk sorguluyor acaba benim annem ya da babam ne diyor bu konuda. Ya da
onlarin yonlendirmelerini bekliyor. Arkadaslari ile sosyal iletisimde zorluklar
yastyor. Arkadag edinmede zorlaniyorlar. Edindigi arkadaslik iligkileri ¢ok lokal
oluyor. Birbirlerine bagimli hale geliyorlar. O arkadasini kaybetmekten, onunla
iligkilerinin zedelenmesinden korkuyor.

Leyla: Bu ¢ocuklar, kendi ayaklar1 iizerinde duramaz. Ozgiiven eksikligi oluyor.
Kendini yetersiz hissediyor. Siirekli olarak savunma mekanizmalarini
kullaniyor. Mesela 6gretmenin dikkatini ¢ekmek igin ders esnasinda ya da ders
disinda olumsuz davraniglar yapiyor. Arkadaslarina siddet uyguluyor. Hirsizlik
yapan bile oldu. Iste olumlu davranislarla 6gretmenin dikkatini cekemeyince bu
kez olumsuz davraniglar gosteriyor.

Psikolojik acidan kategorisinde sinif dgretmenlerinin en fazla vurguladiklar
“Kendi potansiyellerinin farkinda degiller” (f = 8) alt kategorisidir. Asir1 koruyucu
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velilerin bu davranislarinin, cocugun kisiliginde psikolojik agidan sonuglarina iliskin

siif 6gretmenlerinin deneyimlerinden birkaci asagida sunulmusgtur:

Gokhan: Cocugun o6zgiivenle ilgili sikintilar1 var. Kendi bagina bircok seyi
yapamiyor. Neleri yapip yapamayacagini bilmiyor. Arkadaslart ile kontak
kurarken kendini ortaya koyamuyor. Urkek, kaygilar1 olan bir durumu var
cocugun. Gelecek iginde bu ¢ocuk anne bagimliligi olarak devam edecek,
muhtemelen arkadas ¢evresi gok daha kisith bir duruma gelecek. Her yasadigi
sorunu annesinin kucagina birakacak.

Kadriye: Bu ¢ocuklar, kendi ayaklari iizerinde duramaz. Kendi potansiyelinin
farkinda olmuyor. Kendine giiveni olmuyor. Ozgiiven eksikligi oluyor. Kendini
yetersiz hissediyor. Siirekli olarak savunma mekanizmalarint kullaniyor. Mesela
Ogretmenin dikkatini ¢gekmek i¢in ders esnasinda ya da ders disinda olumsuz
davraniglar yapryor. Arkadaslarina siddet uyguluyor. Hirsizlik yapan bile oldu.
Iste olumlu davramslarla 6gretmenin dikkatini ¢ekemeyince bu kez olumsuz
davraniglar gosteriyor. Yani ben buradayim benimle ilgilen evde annem zaten
her seyimle ilgileniyor, yardimima kosuyor. Ama sen burada yapmiyorsun
mesajini Veriyor.

Ogretmenlere asir1 koruyucu velilerin bu davranislarmin ¢ocugun dersleri,

acisindan sonuglari sorulmus verilen yanitlar sonucunda Tablo 7 olusturulmustur.

Tablo 7
Asirt Koruyucu Velilerin Davranislarimin Cocugun Dersleri A¢isindan Sonuglar

Kategoriler Alt Kategoriler f*
Sinif Derslere aktif olarak katilirlar, parmak kaldirirlar. 3
ortaminda Derslere katilimda istekli degiller. 9
Basari igin gerekli olan azim ve ¢aligma yeterli diizeyde degil. 3
Ozgiir diisiinemiyorlar.
Evde 6devleri anne/baba ile yaptig1 i¢in okulda ayni performansi 2
gosteremiyorlar. 2
Sinav Akademik basarilari/sinav puanlar diisiiktiir. 9
puanlarinda Akademik basarilari/sinav puanlar yiiksektir. 3

* Kimi katilimeilar birden fazla goriis bildirmistir.

Tablo 7’den anlasildigt iizere sinif dgretmenlerinin verdikleri yanitlar; “Sinif
ortaminda” ve “sinav puanlarinda” olmak iizere iki kategoride toplanmaktadir. Sinif
ortaminda kategorisinde sinif 6gretmenleri tarafindan en ¢ok vurgulanan alt kategori

“derslere katilimda istekli degiller” (f = 9) seklindedir Asir1 koruyucu velilerin,

bu

davraniglarinin ¢gocugun dersleri agisindan sinif ortamindaki sonuglarina iliskin sinif

Ogretmenlerinin deneyimlerinden bazilar1 agagida sunulmustur:

Leyla: “Higbir zaman sinifin 6n plana ¢ikan 6grencileri olmuyor bunlar. Sinifin
en basarili 6grencilerinin anne-babalar1 asla koruyucu olmuyor. Koruyucu ailelerin
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cocuklar1 kendi potansiyellerinin farkinda olmadiklar: i¢in bu fark oluyor bence.
Koruyucu anne baba tarafindan yonetildigi icin cocuk potansiyelinin farkina
varamiyor.”

Ayse: “Kendi kapasitesinin altinda kaliyorlar maalesef. Ozellikle, yorum
sorularinda, konusma sorularinda, diisiinme gerektiren sorularda gocuk susuyor. Daha
fazlasini bagarabilecegine inanmiyor. Kendini de pek yormuyor. Sinirini zorlamiyor.
Onun adina birileri diisiinmiis hep.”

Sinav puanlarinda kategorisinde sinif 6gretmenlerinin en fazla vurguladiklar
“akademik basarilari/sinav puanlari diigiiktiir” (f = 9) alt kategorisidir. Asiri koruyucu
velilerin, bu davramislarinin  ¢ocugun dersleri agisindan sinav puanlarindaki
sonuglarina iliskin sinif 6gretmenlerinin deneyimlerinden birkagi soyledir:

Gokhan: “Zekas1 geregi ¢ok daha iyi olabilecek bir cocukken fakat vasat
diyebilecegimiz bir durumda. Annesi tarafindan ders calistiriliyor fakat kendi bagina
ders ¢aligma becerisi yok. Kendi basina bir problemle karsilastiginda nasil ¢6zecegine
dair bir diigiincesi yok.”

Cemile: Asir1 koruyucu aileler ¢ocuklarinin ¢ok basarili oldugunu disiiniiyorlar.
Ama ¢ocuklar kendilerine giivenleri olmadiklar1 i¢in kendilerini okulda
gosteremiyorlar. Mesela yazilidan yiiksek not alirlarsa diger ¢ocuk aldigi nota
sevinirken o ¢ocuk aldig1 yiiksek bir not olursa “annem ¢ok sevinecek” diyor
Ogretmenine. Ciinkli kendinden ziyade annesinin sevinmesi onun igin daha
6nemli. Onun iginde uzun Omiirlii bir basar1 goésteremiyorlar. Ergenlikle
beraberde her seyi birakiyor. Benim gozlemledigim bu sekilde.

Ogretmenlere &gretmen olarak; asir1 koruyucu velilerin bu davranislariin
¢ocugun okul icerisindeki arkadaglik iligkileri agisindan sonuglart sorulmus verilen
yanitlardan Tablo 8 olusturulmustur.

Tablo 8

Agirt Koruyucu Velilerin Davranislarinin Cocugun Okul Igerisindeki Arkadashk
1liskileri A¢isindan Sonuglart

Kategoriler Alt Kategoriler f*
Genel arkadas  Arkadas edinmede ve iliskilerinde sorun yasiyorlar. 8
tercihi ve Aile, arkadas se¢imini belirliyor. 3
iligkileri Arkadagslar tarafindan sevilir. 4
Yalnizlar 3
Benciller 3
Oyunda Ayni arkadaslari ile oynamayi tercih ederler. 5
arkadas tercihi ~ Yakin arkadasinin sadece kendisi ile oynamasini istiyor 4
ve iligkileri Oyunlarda mizikeilar. 5
Ogretmenin oldugu etkinliklerde, oyunlarda yer almak istiyorlar 5
Oyunlarda adaletli bir otorite istiyorlar. 2

* Kimi katilimcilar birden fazla goriis bildirmistir.
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Tablo 8’den anlasildig tizere sinif 6gretmenlerinin verdikleri yanitlar; “genel
olarak arkadas tercihi ve iligkileri” ile “oyun esnasinda arkadas tercihi ve iligkileri”
olmak iizere iki kategoride toplanmaktadir.

Genel olarak arkadas tercihi ve iligkileri kategorisinde siif Ogretmeleri
tarafindan en ¢ok vurgulanan alt kategori “arkadas edinmede ve iliskilerinde sorun
yagtyorlar” (f = 8) seklindedir. Asir1 koruyucu velilerin, bu davraniglarinin ¢ocugun
okul igerisindeki genel olarak arkadag tercihi ve iliskilerine yonelik siif
6gretmenlerinin deneyimlerinden bazilari agagida sunulmustur:

Elif: “Arkadas edinmede sikinti ¢ekiyorlar. Arkadaslik iligkileri iyi olmuyor. Bu
cocuklar, arkadasinda da, 6gretmeninden de ailesinin kendisine gdstermis oldugu
ilgiyi bekliyorlar. Bu nedenle de maalesef arkadaslik iliskileri kuramiyorlar. Bu sefer
bazilar1 yalniz kalmayi tercih ediyorlar.”

Ayse: Saglam arkadasliklar kuramiyorlar. Diger ¢ocuklar da bunlarla arkadas
olmak i¢in ¢gekiniyorlar. Annesi gelir mi bir sey der mi? Cocuk hayatindaki her
seyde annem ne der? Bunu onaylar m1 acaba? Hep korkarak yasiyorlar. Hep
¢ekinerek, tlirkek kaygili. Higbir zaman kendileri olamiyorlar.

Oyunda arkadas tercihi ve iliskileri kategorisinde en g¢ok vurgulanan alt
kategoriler “oyunlarda muzik¢ilar” (f = 5) ile “6gretmenin oldugu etkinliklerde,
oyunlarda yer almak istiyorlar” (f = 5) seklindedir. Asir1 koruyucu velilerin, bu
davraniglarinin ¢ocugun oyunda arkadag tercihi ve iligkilerine  yonelik sinif
6gretmenlerinin deneyimlerinden birisine asagida yer verilmistir:

Hasan: Asir1 koruyucu bir ailenin ¢ocugu, akranlari ile orta noktayi bulamiyor.
Hep benim dedigi olacak, hep benim istedigim kurallar olacak diyor. Ama
cocuklar bu konuda biraz daha acimasizlardir. Uymayanlar1 hemen diglarlar. Bu
cocukta diglaninca kendini ifade etmek yerine siddete basvuruyor, agliyor veya
Ogretmene sikayet ediyor arkadaslarini.

Asir1 Koruyucu Velilerle flgili Ogretmenlerin Onerileri

Ogretmenlere asir1 koruyucu veliler ile ilgili olarak eklemek istedikleri herhangi
bir konu veya oOnerileri olup olmadigi sorulmus, verilen yanitlarla Tablo 9
olusturulmustur.

Tablo 9
Asirt Koruyucu Veliler Ile Ilgili Ogretmenlerin Onerileri
Kategoriler Alt Kategoriler f*
Ailelere yonelik ~ Seminerler verilmeli. 4
Bu aileler, sinifin bazi etkinliklerine dahil edilmeli. 1
Cocuklara Oyunlara daha ¢ok dahil edilmeliler. 1
yonelik Ozgiivenlerini gelistirici ¢alismalar yapilmali. 5

(devam ediyor)
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Tablo 9 (devam)

Kategoriler Alt Kategoriler f*
Tutum-davranig  Ailelerin tutum ve davraniglarinda istendik yonde degisiklikler 4
olusmaktadir.
Ailelerin tutum ve davraniglarinda istendik yonde degisiklikler 8
olusmamaktadir.

* Kimi katilimcilar birden fazla goriis bildirmistir.

Tablo 9’dan anlasildig1 tizere sinif 6gretmenlerinin verdikleri yanitlar; “Asiri
koruyucu velilere yonelik yapilabilecek ¢alismalar”, “cocuklara yonelik yapilabilecek
caligmalar” ve “tutum ve davranislarda degisikligin olup/olmama durumu” olmak

lizere Ui¢ kategoride toplanmaktadir.

Asirt koruyucu velilere yonelik yapilabilecek galigsmalar kategorisinde sinif
ogretmeleri tarafindan en ¢ok vurgulanan alt kategori “seminerler verilmeli” (f = 4)
seklindedir. Asirt koruyucu velilere yonelik yapilabilecek ¢alismalara iligkin sinif
6gretmenlerinin Onerilerinden bazilari bazilari asagida sunulmustur:

Elif: “Velilere, bu konuda ¢ocuklar1 okula baglamadan 6nce bir seminer verilse,
bilgilendirilseler, bu farkindalik 6nceden artirilmig olsa bu davranislar: sergilemezler
diye diigiiniiyorum.”

Kamile: “Bence burada ailelere bu konuda bir egitim verilmesi gerektigini
diistiniiyorum. Keske anne-baba olmadan 6nce verilse ama maalesef. En azindan okul
baglangici ile birlikte anasinifina baslayanlar i¢inde olabilir. Hatalarimizin neresinden
fark edersek ondan sonra diizeltmenin daha kolay olacagini diisiniiyorum.”

Cocuklara yonelik yapilabilecek ¢aligmalar kategorisinde sinif 6gretmenlerinin
en fazla vurguladiklari “6zgiivenlerini gelistirici ¢aligmalar yapilmali” (f = 5) alt
kategorisidir. Cocuklara yonelik yapilabilecek calismalara iligkin =~ simf
6gretmenlerinin Onerilerinden birisi asagida belirtilmistir:

Ayse: Ben de bir 6gretmen olarak bu tiir ailelere ne yapabilirim diye diisiindiim.
Bu da bir ¢esit siddet diye diigiiniiyorum. Bu iilkelerin aile ve sosyal politikalar
bakanlig1 bunlari da incelemeli. Yazik degil mi bu cocuklara. Ozgiivenlerini
kazanmalarina yonelik ¢aligmalar yaptirdim. Soru sordurdum, sen hangisini
istiyorsun, su konu hakkinda ne diisiiniiyorsun, siipersin vb. ona daha gii¢lii bir
kisilik kazandirmak i¢in yaptigim etkinliklerde bu ¢ocuklara biraz daha agirlik
vermeye ¢alistim. Ne derece, ne kadar etkili oldum bilemiyorum.

Tutum ve davraniglarda degisikligin olup/olmama durumu kategorisinde sinif
Ogretmenlerinin en fazla vurguladiklari “Ailelerin tutum ve davraniglarinda istendik
yonde degisiklikler olusmamaktadir” (f = 8) alt kategorisidir. Tutum ve davraniglarda
degisikligin olup/olmama durumu kategorisine iliskin simf &gretmenlerinin
deneyimlerinden bazilar1 asagida sunulmustur:
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Gokhan: Asir1 koruyucu velilerin ¢ogu degisime kapali oluyorlar. Kendi
bildiklerinin dogru bizim bildiklerimizin yanlis oldugunu distiniiyorlar. Bu
nedenle de degisim ¢ok zor oluyor. Benim gozlemlerime gore eger veli degisirse
ogrenci de degisiyor. Ornegin bir velimi degistiremedim, o da cocugunu baska
okula gotiirdii. Veliyi ikna edebildiysem o zaman yol kat edebiliyorum. Bu
veliler bagka dgretmene, okula hatta genellikle 6zel okula gotiirme egiliminde
oluyorlar. Ozel okulda parasiyla o koruyucu aile olma ozelligini devam
ettirebildigi i¢in tercih ediyor.

Derya: Bu g¢ocuklari sosyal etkinliklere katiyorum. Anne-babaya gorevler
veriyorum. Sinifca bir etkinlik yapilacagi zaman 6rnegin sinemaya gidilecekse
0 koruyucu anne-babay1 muhakkak gotiirtiriim. Kendi ¢ocugunu orda da gorsiin.
Bir seyleri fark etsin. Konusunca anlamiyor ve kabul etmiyorlar. Daha sonra
Ogretmene kars1 daha dikkatli oluyorlar ama yapilarinda ¢ok degisiklik olmuyor.
Bu ailelerde inatg1 ve bencil oluyorlar. Disariya kendilerini kapatip at gozligi
ile bakryorlar.

Tartisma, Sonu¢ ve Oneriler

Calisma, sinif d6gretmenlerinin deneyimleri dogrultusunda asir1 koruyucu veli
fenomenini ortaya c¢ikarmak amactyla yapilmigtir. Arastirmaya katilan simif
Ogretmenlerinin ¢cogunlugu, asirt koruyucu velilerin yiiksek diizeyde oOnyargil,
kontrolcii, ¢ocuklarinin hatalarini kabullenmeyen, savunmaci, cocuk odakli yasayan,
¢ocuklarinin sorumluluklarimi kendi {izerlerine alan ve hatta c¢ocuklarinin ev
ddevlerini yapan veliler oldugu diigiincesine sahiptirler. Taymaz (2019); Wartman ve
Savage (2008); Vinson (2013) ergen, lise 6grencileri ile yaptiklari arastirmada;
Bougher (2018); Bradley-Geist ve Olson-Buchanan (2014); Chen ve Katz (2009);
LeMoyne ve Buchanan (2011); Kelly ve dig. (2017); Kwon ve dig. (2016); Okray
(2016); Padilla-Walker ve Nelson (2012); Reed ve dig. (2016); Schiffrin ve Miriam
(2017); Shoup ve dig. (2009) tarafindan kolej ve tiniversite 6grencileri ile yapilan
arastirmalarda; Chipman ve dig. (2000); Fingerman ve dig. (2012); Givertz ve Segrin
(2014) tarafindan yetiskinlerin drnekleme alindig1 aragtirmalarda da benzer sonuglar
¢ikmistir. Bu arastirmalarin yapilan arastirmadan farki, diger arastirmalarin nicel veri
toplama araci kullanilarak yapilmasi ve dogrudan sinif dgretmenlerin goriislerinin
alindig1 aragtirmalar olmamasidir.

Aragtirmada sinif 6gretmenleri, asirt koruyucu velilerin neden bu davranist
gosterdiklerine iliskin ailenin ge¢ ¢ocuk sahibi olmasi, zorlu bir ¢ocukluk dénemi
gecirmis olabilecegi, psikolojik sorunlarinin olabilecegi ve iginde bulunulan gagda
giiven duygusunun azalmis olmasindan kaynaklanabilecegini ifade etmislerdir.
Bristow (2014); Gui ve Koropeckyj-Cox (2016); LeMoyne ve Buchanan (2011);
Kwon ve dig. (2016) tarafindan yapilan caligmalar da bunu destekler niteliktedir.
Zaten aragtirmada da katilimcilar bu tiir velilerin ¢ocuklarinda giiven sorunu oldugunu
belirtmiglerdir. Veli gegmisinde ne yasarsa yasasin bunun sonuglarini ¢ocuklarina
yasatmamasinin ¢ocuk agisindan énemli oldugu sdylenebilir. Bu nedenle bireylere
ebeveyn olmadan 6nce mutlaka egitim verilmesi hem velinin hem de gocugun
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yararinadir. Belediyeler, valilikler, kaymakamliklar biinyesinde iicretsiz egitimlerin
planlanmasi (etkili ebeveynlik, cocukla iletisim, helikopter ebeveynligin zararlar1 gibi
egitimler), bu egitimlere iicretsiz ulasim olanagi saglanmasi ile anne-babalarin
gelisimine katki saglanabilir. Zaten arastirmaya katilan sinif &gretmenlerinin bir
kismi, bu velilere yonelik, cocuklart 1. smifa baslamadan o6nce seminerler
verilmesinin gerekliligi ve 6nemi konusunda hemfikirlerdir. Ciinkii bu velilerin tutum
ve davranislarini degistirmenin yillar igerisinde ¢ok zaman aldigin1 ve pek de istendik
sekilde sonuglar da alamadiklarint belirtmislerdir. Sinif 6gretmenleri, velilerden
olumlu doniitler alamaymca daha c¢ok okulda c¢ocugun &zgiivenini gelistirici
calismalar yaptiklarim  belirtmislerdir.  Ogretmenlerin  tiimiiniin  ¢ocuklarin
Ozgiivenlerini artirict uygulamaya doniik ¢aligmalar1 artirmasi, ¢ocuklarin yararina
olabilir.

Arastirmaya katilan sinif 6gretmenlerinin gogunluguna gore asir1 koruyucu
ailelerin ¢ocuklarimin akademik basarilari diisiik olup kapasitelerinin altinda basari
gostermektedirler. Bu ¢ocuklarin derslere etkin (aktif) bir sekilde katilmadiklarini ve
yanlis cevap veririm korkusuyla parmak kaldirmadiklarini belirtmislerdir.
Arastirmaya katilan 6gretmenlerden sadece birkagi bu dgrencilerinin derslerinde
basarili olduklarini bunun da ailenin verilen tim odevleri, ¢aligmalar1 diizenli bir
sekilde yaptirmalarindan kaynaklandigini belirtmiglerdir. Smif 6gretmenleri, bu
ogrencilerin kendilerini rahat ifade edemediklerini, 6gretmenden/veliden siirekli bir
yonlendirme ve onay beklediklerini belirtmisleridir. Ayrica bu ¢ocuklarin isteklerini
yerine getirmek i¢in siklikla agladiklarini bildirmislerdir.

Asirt koruyucu velilerin bu davranislarinin ¢ocugun kisiligi agisindan olumsuz
oldugu katilimcilarin  ¢ogunlugunun ortak goriisiidiir. Simf Ogretmenlerinin
c¢ogunlugu bu c¢ocuklarin ozgiivensiz olduklarini, arkadas edinmede sorun
yasadiklarini, rahat iligki kuramadiklarini, ailelerine bagimli sekilde yasadiklarini ve
kendi potansiyellerinin farkinda olmadiklar1 diislincesine sahiptirler. Yine sif
ogretmenlerine gore ilkokulda bu 6grenciler genel olarak sessiz ve uysal iken ergenlik
doneminde asi olma ve aileleri ile sorun yasama potansiyellerinin ¢ok yiiksek olacag:
fikrindedirler. Bradley-Geist ve Olson-Buchanan (2014) tarafindan yapilan
aragtirmada {iniversite 6grencileri baslangicta sakin 6zellikler gosterirken; tiniversite
yagaminda daha asi olmasinin saptanmasi yoniiyle benzer &zellikler
gostermektedirler. O nedenle bireyler erigkinlige ulasmadan bu sorunun ¢dziilmesi,
cocugun kisiligi ve yetiskinlik yasamui i¢in yararli olabilir.

Yapilan ¢alismada, diger ¢alismalardan (Gui ve Koropeckyj-Cox, 2016; Kwon
ve dig., 2016; LeMoyne ve Buchanan, 2011) farkli olarak asir1 koruyucu bazi velilerin
orta ve alt ekonomik diizeyde olan veliler oldugu sonucu ¢ikmistir. Bu velilerin
cocuklarinin geleceklerine iliskin kaygilari, yagsamakta olduklari tilkenin ekonomik ve
sosyal sorunlar1 nedeniyle daha fazla olabilir. Bu aileler, ¢ocuklarina daha giivenli bir
ortam ve gelecek olusturmak amaciyla daha korumaci davranmaktadirlar.

Bu arastirma 12 siif 6gretmeninin agir1 koruyucu velilerle ilgili deneyimlerini
ortaya koymak amaciyla yapilmistir. Benzer bir arastirma velilerle yapilarak,



llkokul Ogretmenlerinin Asiri Koruyucu (Helikopter) Velilerle Ilgili Deneyimleri ... 877

derinlemesine goriismelerle asir1 koruyucu tutumun nedenleri incelenip, bu velilere
yardim saglanabilir. Cesitli yerel, bolgesel ve ulusal projelerle bu tip dzellik gosteren
veliler helikopter ebeveynlik davranislarini azaltmalar icin desteklenebilir. Velilere
koruyucu ebeveynligin zararlari ile ilgili tiyatro, film izletilerek, olasi sonuclar1 ile
cocuklar iizerindeki olumsuz etkileri gérmeleri saglanabilir. Benzer bir aragtirma nicel
veri toplama teknikleri ile Tiirkiye genelinde yapilarak, Tiirkiye’deki velilerin asiri
koruyuculuk profili ¢ikarilabilir. Ozel kolejlere bagli ilkokullar ve zel gereksinimli
cocuklarin egitim gordiikleri 6zel egitim ilkokullar1 arastirma kapsami disinda
tutulmugtur. Bu tiir okullarda da benzer durumun yasanip yasanmadigi farkl
aragtirmalar yapilarak ortaya ¢ikarilabilir. Bu tiir okullarin aragtirma diginda kalmasi
yapilan aragtirmanin sinirlilig1 olarak da diisiiniilebilir.

Ilkokul 1. smifa baslayan cocuklarin velilerine yonelik okul rehberlik
servislerince okullar agilmadan ve okul agildiktan sonra da ara ara gerekli seminerler
diizenli bicimde verilerek, veliler bilinglendirilebilir. Cocuklarin &zgiivenlerini
geligtirici daha fazla etkinlik ve oyunlar O6gretim programina eklenebilir,
ogretmenlerin bu etkinlikleri yaptirmalar1 6zendirilebilir. Ayn arastirma Tiirkiye’de
lisans ve lisansiistii 6grencileri ile nicel arastirma yontemleri kullanilarak yapilip,
sonuglar karsilagtirilabilir.
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