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Article Information Abstract
@ CrossMark The aim of this study is to examine the relationship between teachers' readiness for
change and their perceptions of their school's innovativeness. The sample of the research
DOI: 10.29299/kefad.1035762 consists of 591 teachers working in two districts of Istanbul. “Teachers’ Readiness for

Roceived: 12122021 Change Scale” and “Innovative School Scale” were used in the research. Descriptive
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statistics, correlation and stepwise regression analysis were used in the analysis of the
data. According to the findings, it was determined that the level of teachers’ readiness

for change and teachers' perceptions of the innovativeness level of their schools were
Keywords: high. As a result of the correlation analysis, it was found that there was a positive, high-
. level and significant relationship between the two variables. As a result of stepwise
Readiness for Change, . .. . . .
regression analysis, it was seen that all the scores of the sub-dimensions of readiness for

Organizational Change, change, readiness in terms of intention, cognitive readiness and emotional readiness
were a significant predictor of the innovative school scale score. The findings were

Innovative School . > . . .
discussed in the light of the relevant literature and suggestions were presented.

Ogretmenlerin Degisime Hazir Olmalari ile Okullarin Yenilikgilik
Diizeyleri Arasindaki Tliski

Makale Bilgileri Oz
@CrossMark Bu arastirmanin amaci 6gretmenlerin degisime hazir olmalar ile okullarmin yenilikgilik
diizeylerine iligkin algilar1 arasindaki iliskiyi incelemektir. Aragtirmanmin orneklemini
DOI: 10.29299/kefad.1035762 Istanbul iline bagh iki ilcede gorev yapmakta olan 591 §gretmen olusturmaktadir.

Aragtirmada “Ogretmenlerin Degisime Hazir Olma C)lge{gi” ve “Yenilik¢i Okul Olgegi”
kullanulmustir. Verilerin analizinde betimleyici istatistikler, korelasyon ve asamali regresyon
analizi kullanilmugtir. Bulgulara gore dgretmenlerin degisime hazir olma diizeylerinin ve
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Ogretmenlerin okullarinin yenilikgilik diizeylerine iligkin algilarinin yiiksek diizeyde oldugu
Anahtar Kelimeler: tespit edilmistir. Yapilan korelasyon analizi sonucunda iki degisken arasinda pozitif yonlij,

yiiksek diizeyde ve anlaml bir iligki oldugu bulunmustur. Asamali regresyon analizleri
Degisime hazir olma, sonucunda degisime hazir olma 6lgeginin niyet bakimindan hazir olma, biligsel hazir olma
C)rgiitsel degisim, ve duygusal hazir olma alt boyutlarina ait puanlarin tiimiiniin yenilik¢i okul 6l¢egi puaninin
anlamli bir yordayicisi oldugu goriilmiistiir. Elde edilen bulgular ilgili literatiir 15181nda
tartisilmis ve Oneriler sunulmustur.

Yenilik¢i okul
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Giris
Diinyada kiiresellesme siirecinin getirdigi etkilerle birlikte aralarinda fiziksel mesafeler olan
uluslar birbirlerine daha da yakinlasmistir (Caselli ve Gilardoni, 2018; Ceglowski, 2000). Bu siire¢ hem
teknolojinin gelismesi hem de bilimin hizla yayilmasina bagh olarak sosyal yasamda da degisimleri

beraberinde getirmistir (Gunter ve Van der Hoeven, 2004). Iste bu degisim siireclerinden etkilenen

sistemlerden birisi de egitimdir.

Tiim diinyadaki egitim sistemlerinde oldugu gibi Tiirk egitim sisteminde de kiiresellesmenin
etkileri ile beraber yenilenmeye ihtiya¢ duyulmus ve 2005 yilindan itibaren yapilandirmact anlayisin
egemen oldugu yenilik¢i bir egitim felsefesine gegis yapilmistir. Tiirk egitim sisteminde &gretim
uygulamalarimin merkezinde 6grenci bulunmakta; 6gretmen ise bir rehber, bir yol gosterici, kisacasi
“gemilerin rotasimi bulmasini saglayan bir deniz feneri” gorevindedir (Akmoglu, 2005; Celikdz ve
Erisen, 2017; Ozdemir, 2014). Hi¢ kuskusuz bu siireclerin olusumunda egitim sistemlerinin degisime
acik olmasi yatmaktadir. Bu sebeple Tiirk egitim sisteminin sevk ve idaresini saglayan temel kurum
konumundaki Milli Egitim Bakanlig1 stirekli olarak 6gretmen, ogrenci ve veli {icgeninde egitimin
kendini gelistirmesi, degistirmesi ve yenilenmesi icin kurslar, calistaylar, seminerler, kongreler ve
suralar diizenlemekte ve kiiresellesmeye bagl olarak egitim sisteminde giinceli yakalamaya gayret

etmektedir.

Kiiresellesen diinyada toplumlarin kiiltiirel baglarmi arttig1, birbirlerini daha yakindan tanidig:
ve karsilikli olarak bilgi alisverisinde bulunduklar: bir zaman diliminde yasiyoruz (Norris, 2000; Urry,
2012). Egitimin gelismeye agik oldugunu dile getirdigimiz gliniimiiz diinyasinda &gretmenlerin
degisim siireclerine ayak uydurabilmekte ne kadar marifetli olabileceklerini ya da olduklarini analiz
etmek; ayn1 zamanda okullarin bu degisim siireclerine dahil olabilmek adina kendilerini nasil ve hangi

sartlarda yenileyebilecegini arastirmak onem arz etmektedir.
Ogretmenlerin Degisime Hazir Olma Diizeyi

Genel olarak degisim siireci riizgarin yon degistirmesi gibi zamansal mekandaki degisiklerin
timii olarak ifade edilebilmektedir. Bu acgidan degisim toplum ve oOrgiitler i¢in vazgecilmez ve
kaginilmaz bir olgudur. Giinlimiizde degisim siireclerinin temel belirleyicisi durumundaki bilginin
degeri stirekli artmakta ve bu durum toplumsal yapilarin tiimiinii etkisi altina almaktadir (Helvaci,
2005). Egitim sisteminde degisimin odaginda okullarin bulundugu ve degisim ¢alismalarmin temelinde
Ogrencilerin basarilarinin artirilmasi hedeflendigi diistiniildiigii zaman, 6gretmenlerin istekli ve verimli
olmasinin degisim siireclerinin basariya ulasmasinda 6nem arz ettigi diistiniiliir (Calik, Kosar, Kiling

ve Er, 2013; Niemi, 2002).

Egitim kurumlarindaki degisim siireclerinin basarili bir bicimde gerceklesebilmesi,
Ogretmenlerin degisim siireglerine karsi olusturduklar: tutum ve davraniglar: ile yakindan iligkilidir.

Bu sebeple 6gretmenlerin degisim uygulamalarina baslamadan 6nce degisim siireglerine hazir olup
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olmadiklarinin bilinmesi; olasi direnme durumlarinmi 6nleme ve 6gretmenlerin hazir olma seviyelerine

gore planlama, uygulama ve degerlendirme calismalarini yapma agisindan degerlidir (Levent, 2016).

Okullar ve okullarin iiyeleri arasindaki 6gretmenlerin degisim siireclerine ve yeniliklere ayak
uydurabilmesi bazen zor ve uzun bir siire¢ alabilmektedir. Degisimin kurumlarin yapzisi, isleyisi veya
siirecleri bakimindan planli ya da aniden farklilasmasina sebep oldugu diisiiniildiigii zaman, calisan
bireylerin degisim siireclerine karsi onyargili ve endiseli olmalar1 dogal karsilanabilir (Calik ve
digerleri., 2013). Egitim oOrgiitleri olarak okullarda degisim siireglerinin uygulanmasindaki engellerin
basinda; a) o6gretmenlerin degisim konusunda yeterince aydinlatilmamis olmasi, b) 6gretmenlerin
degisim siireglerini uygulayabilecek yeterlilife sahip olmamasi, c) Ogretmenlerin degisim
siireclerindeki yenilikleri uygulayabilecek materyallere sahip olmamasi, d) egitim sistemindeki
sartlarin tam olgunlasmamis olmasi ve son olarak egitim yoneticisi kadrolarmin etkisiz kalmasi
gelmektedir (Westhuizen ve Theron, 1996). Bu konuda Nickerson (2010)’da orgiitlerdeki degisim
siireclerinin getirdigi belirsizlik durumlarinin calisan bireylerde panik olusturmasinin, degisim

siireclerine direng gostermenin 6nemli bir gerekgesi olabilecegini belirtilmektedir.

Egitim sisteminde degisimi saglamak; planlama bakimindan teknik olarak basit goériinse bile,
uygulama alani olarak sosyal bir alan oldugundan bir hayli karisik ve zor bir siireci biinyesinde
barmdirir (Fullan, 2007). Helvaci (2009), egitim orgiitlerinde meydana gelen degisim siiregleri ile ilgili
calismasinda Ogretmen goriislerine dayanarak okullarda degisime engel olan faktorleri: okullarin
maddi ve fiziki imkansizliklary; okul yoneticilerinin etkisizligi, degisime kars: isteksizligi ve liderlik
yenilenmeden kag¢malari ve motivasyonel yonden eksik kalmalari; biirokratik sebepler ve plansiz

program degisiklikleri olarak siralamistir.
Yenilik¢i Okullar

Egitimin niteliginin degismesi ve egitim kurumlarina yonelik beklentilerin farklilasmasi egitim
kurumlarinin ge¢mis yillara gore ihtiyaglarinin da farklilasmasini saglamistir. Bu agidan bilginin
degisim hizinin giderek arttig1 glintimiiz diinyasinda egitim kurumlarmin basta gelen ihtiyaglarindan
birisi de yenilikgiliktir (Yasar, 2020). Yenilik¢i okullar, yenilige, degisime ve gelisime agik olma egilimi
gosteren, yeni fikrin, uygulamanin, 6gretim ilke ve yontemlerinin, 6gretim teknolojilerinin ve yasam
boyu 6grenme anlayisinin benimsendigi bir kurum olarak tanumlanabilir (Darling-Hammond, 2019;

Kocasarag, 2018).

Yenilik¢i okullarda yenilik, yeni firsatlar, degisimler, degisen ¢evreye uyum saglama, deger
kazanma gibi yararlarin yani sira okula pek ¢ok fayda saglanmaktadir. Bu faydalari Naktiyok (2007) su

sekilde ifade etmektedir:

* Yenilik¢i okullar 6grenen drgiitlerdir. Bu bakimdan yenilik¢i okullarda fikir ve bilgi paylasimi

saglanmakta ve tegvik edilmekte bireyler 6grenmeye yoneltilmektedir.
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® Yenilik, bireylere yeni bir iirtin ya da siirecin yaraticisi olmak agisindan bireylerin heyecan

duymasinu ve becerilerinin gelismesini saglamaktadir.

* Yenilik¢i okullar, 6grenme, kesfetme, kisisel ve mesleki gelisim i¢in deneyim kazanmaysi, is

birligini, basarisizliktan sonra tekrar denemeyi tesvik etmektedirler.

® Yenilik, performansi yiiksek bir Orgiit olusturmak ve yeni bir cevre diizenlemesini

saglamaktadur.

Ogretmenlerin Degisime Hazir Olmalar ile Okullarin Yenilikgilik Diizeyleri Arasindaki
Mliski

Yenilik¢i orgiitler bazi ozellikleri ile diger orgiitlerden farklilasmaktadir. Oncelikle bu
Orgiitlerde esnek bir orgiit yapisi bulunmaktadir. Esnek yapi bu orgiitlerde yeni fikirlerin ortaya
¢itkmasi, yeni tiriin ve hizmet gelistirilmesi, bireylerin yaraticiifina destek saglanmasi, orgiitsel karar
ve uygulamalara, siirece katki saglanmasi, oOrgiit iiyelerine deger gosterilen bir yap: olusturulmasi
bakimindan 6nemlidir. Bu esnek yapi orgiitiin, 6zgiir bir diislince ortami, dinamik bir ekip,
koordinasyonlu ¢alisma ortami, acik, gilivenilir, giidiileyici bir orgiit iklimi oOzelliklerine sahip

olmasindan kaynaklanmaktadir (Karabulut, 2015).

Egitim kurumlarinda genis bir diinya bakis a¢isina sahip olan, yenilik¢i, denemelere agik, agik
fikirli, riskleri alabilen &gretmenlerin bulunmasi ve bu Ogretmenlerin desteklenmesi okullarin
yenilikg¢ilik seyrini de belirler. Bu okullarda bulunan 6gretmenlerin dinamik bir yapiya sahip olan, hayal
glicleri fazla, is birlikgi, yaraticilig yiiksek, uyumlu ve esnek bir yapida olan, yenilik adina isteklilik gibi
ozelliklere sahip olduklar1 sdylenebilmektedir (Cekmecelioglu, 2006; Giles ve Hargreaves, 2006;
Riveras-Ledn ve Tomas-Folch, 2020). Ayni zamanda 6gretmenler iletisim seviyeleri yiiksek, teknolojiyi
kullanabilen, sosyallik agisindan aktif, rol model olabilen, vizyon sahibi, kendi gelisimi ve egitimine de

Onem veren Ozellikleri ile yenilik¢i atmosferin olusmasinda etki sahibidirler (Sarag, 2019).

Yenilik¢i okullarin &zellikleri arasinda; yenilesme igin 6gretmenlerin de siirece dahil olmas:
temel unsurdur. Bu baglamda yeniliklerin tasarim ve uygulanma basamaklarinda &gretmenlerin
ihtiyaclar1 goz oniine alinmali, goriis ve diislincelerine basvurulmali ve katilimlar1 saglanmalidir.
Ogretmenlerin yeniliklerle barigik, degisime hazir olmalari gerekmektedir. Zira siirekli degisen 6grenci
profili ve ihtiyaclarina, teknolojik gelismelere cevap verilmeli, yenilikler takip edilmelidir. Ogretmenler,
ogretim yontem teknikleri ve miifredat gibi konulardaki eksik ya da yenilenmesi gerekenleri belirleyip,
yenilik talebi getirebilecek kapasite ve fikirde olmalidirlar. Ayrica okulda yenilik¢i iklim meydana
getirmenin 6grenci basarisint olumlu yonde etkileyeceginin farkinda olmalidirlar. Bunun i¢in 6ncelikle
ogretmenlerin degisim ihtiyaclar1 belirlenmeli, 6gretmenler yenilik ve degisim konusunda
bilgilendirilmelidir. Ogretmenlere degisim siirecinin 6rgiit amaglari ve okul i¢in Snemi kavratilmalidir.
Ogretmenler planl olarak ya da dogal olarak meydana gelen degisimleri yonetebilecek kapasite ve bilgi

birikimine sahip olmalidirlar (Beycioglu ve Aslan, 2010).
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Arastirmanin Amac

Bu arastirmanin amacy; Ogretmenlerin degisime hazir olma diizeyleri ile okullarin yenilikgilik

diizeyleri arasindaki iliskiyi incelemektir. Bu amag¢ dogrultusunda asagidaki sorulara yanit aranmaigtir.
1. Ogretmenlerin degisime hazir olma diizeyleri nedir?
2. Ogretmen algilaria gore okullarin yenilikgilik diizeyleri nedir?

3. Ogretmenlerin degisime hazir olma diizeyleri ile okullarin yenilikgilik diizeyleri arasindaki

anlamli bir iligki var midir?

4. Ogretmenlerin degisime hazir olma diizeyleri okullarin yenilikcilik diizeylerinin anlamli bir

yordayicist midir?
Yontem

Ogretmenlerin degisime hazir olma diizeyleri ile okullarin yenilikcilik diizeyleri arasindaki
iliskinin incelendigi bu ¢alisma nicel arastirma modellerinden iliskisel tarama modelinde tasarlanmistir.
lliskisel tarama modelleri, iki ve daha gok sayidaki degisken arasinda birlikte degisim varligini ve/veya

derecesini belirlemeyi amaclayan arastirma modelidir (Karasar, 2010).
Evren ve Orneklem

Aragtirmanin evrenini 2020-2021 egitim-dgretim yilinda Istanbul ilinin Pendik ve Tuzla
ilcelerinde gorev yapmakta olan 9741 6gretmen olusturmaktadir. Yazicioglu ve Erdogan (2004, s. 50)
orneklem belirleme tablosunda %5 hata orani ile 5000-10000 araliginda olan evreni temsil edebilecek
orneklemin 357-370 araliginda olmasinin yeterli oldugunu bildirmektedir. Ancak olasi veri kayiplar: da
gbz oOniine alinarak daha fazla sayida veri toplanmistir. Evrenden basit seckisiz 6rnekleme yontemi
kullanilarak secilen 591 6gretmen aragtirmanin 6rneklemini olusturmustur. Orneklem grubuna ait

kisisel bilgiler Tablo 1’de sunulmustur.
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Tablo 1. Kisisel bilgilere ait frekans ve yiizde degerleri

o Frekans Yizdelik
Degisken Gruplar ® %)
Kadin 302 51
Cinsiyet Erkek 289 49
Toplam 591 100
0-5 yil 60 10
6-10 y1l 109 18
i 11-15y1l 114 20
Mesleki Kidem 16-20 yil 113 19
21 yil ve iistii 195 33
Toplam 591 100
On lisans-Lisans 513 87
Ogrenim Diizeyi Lisansiistii 78 13
Toplam 591 100
Tlkokul 205 35
.. "y ) Ortaokul 222 38
Gorev Yapilan Egitim Kademesi Lise l6d 08
Toplam 591 100

Tablo 1’de goriildiigii tizere 6rneklem grubunda 302 (%51) kadn, 289 (%49) erkek olmak iizere
toplam 591 6gretmen bulunmaktadir. Arastirmaya katilan 6gretmenlerin: 60’1 (%10) 0-5 y1l, 109'u (%18)
6-10 y1l, 11411 (%20) 11-15 y1l, 11311 (%19) 16-20 y1l ve 1951 (%33) 21 y1il ve tizeri mesleki kideme sahiptir;
513’1 (%87) on lisans ve lisans, 781 (%13) lisansiistii diizeyde Ogrenime sahiptir; 205’1 (%35)
ilkokullarda, 222’si (%38) ortaokullarda ve 164’11 (%28) liselerde gorev yapmaktadir.

Veri Toplama Araclar

Veri toplama araci ii¢ boliimden olusmaktadir. Birinci boliimde katilimcilarin kisisel bilgilerini
dgrenmeye yonelik sorular bulunmaktadir. Tkinci ve tigiincii béliimde ise Kondakgi, Zayim ve Caligkan
(2010) tarafindan geligtirilen “Degisime Hazir Olma Olgegi” ile Aslan ve Kesik (2016) tarafindan
gelistirilen “Yenilik¢i Okul Olgegi” yer almaktadur.

Degisime hazir olma 6lgegi: Ogretmenlerin degisime hazir olma diizeylerini dlgen Degisime Hazir
Olma Olgegi'nde biligsel hazir olma, duygusal hazir olma ve niyet bakimindan hazir olma isminde iig
alt boyut ve toplam 12 madde bulunmaktadir. 5'li Likert tipinde hazirlanan 6l¢egin ii¢ boyutunun
agikladig1 toplam varyans %64,58 dir. Olgegin biligsel boyutu icin Cronbach giivenirlik katsayis .87,
duygu boyutu igin .75 ve niyet boyutu igin .90 diizeyinde bulunmustur. Olgegin tamamina y&nelik

Cronbach Alpha giivenirlik katsayisinin ise .85 oldugu belirtilmistir. (Kondake1 ve digerleri., 2010).

Yenilik¢i okul 6l¢egi: Okullarin yenilikgilik kapasitelerini (diizeylerini) 6l¢gmeyi amaglayan Yenilikgi
Okul Olgegi'nde yenilikci atmosfer, yonetsel destek ve orgiitsel engeller isminde 3 alt boyut ve toplam
19 madde vardir. 5'1i Likert tipinde hazirlanan Olgegin ii¢ boyutunun acikladigi toplam varyans
%62,70'tir. Olgegin yonetsel destek boyutu igin giivenirlik katsayis1 .91, yenilik¢i atmosfer boyutu igin
.90 ve orgiitsel engeller boyutu icin .79 olarak belirtilmistir. Olgegin tamamina yonelik Cronbach Alpha

giivenirlik katsayisinin ise .85 oldugu belirtilmistir. (Aslan ve Kesik, 2016).
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islemler ve Verilerin Analizi

Veriler, veri toplama araclarini icerin online forma ait linkin arastirmaya goniillii olarak katilan
Ogretmenlere arastirmacilar tarafindan ulastirilmasiyla toplanmistir. Katilimcilarin gonderilen link
araciligiyla doldurdugu 591 Olgege ait veriler analize dahil edilmistir. Toplanan veriler SPSS 25.0
programi kullanilarak analiz edilmistir. Analizlere baslamadan 6nce toplanan verilerin tek yonlii ve ¢ok
yonlii normallik varsayimlarini karsilayip karsilamadigl incelenmistir. George ve Mallery (2003)
carpiklik ve basiklik katsayilarimin +2 araliginda olmasi durumunda verilerin dagiliminin normallik
varsayimini karsiladigini belirtmektedir. Bu bilgiden hareketle verilerin ¢arpiklik-basiklik degerleri ile
Q-Q grafikleri incelenmis ve biligsel hazir olma (-,26 ile -,19), duygusal hazir olma (-,30 ile -,05), niyet
bakimindan hazir olma (-,38 ile -,26), degisime hazir olma (6l¢ek toplam puani) (-,40 ile -,21), yonetsel
destek (-,62 ile -,10), yenilik¢i atmosfer (-,11 ile -,59), orgiitsel engeller (-,04 ile -,48) ve yenilik¢i okul
(6lgek toplam puani) (-,21 ile -,48) puanlarinin normal dagilim sinirlari igerisinde oldugu sonucuna
ulasilmistir. Ayrica verilerin, olusturulan Q-Q grafiklerinde beklenen ve gerceklesen degerlerinin egimi
45 derece olan bir dogruya yakin dagildiklar1 gértilmiistiir. Bu durum da verilerin dagilimlarinin
normal kabul edilecegini gostermistir (Can, 2014). Verilerin analizinde ¢ok degiskenli analizler
kullanildig icin degiskenler arasinda ¢oklu baglanti sorunu olup olmadig1 da incelenmistir. Bunun
iginde degiskenler arasindaki korelasyon degerleri incelenmistir. Yordayici degiskenlerin aralarinda .80
tizerindeki korelasyon ¢oklu baglanti sorunu olabilecegini, .90 iizerindeki korelasyon ise onemli bir
¢oklu baglanti sorunu olabilecegini isaret etmektedir (Biiyiikoztiirk, 2011). Bu bilgilerden hareketle
Tablo 1’de de goriildiigii lizere alt-boyutlar arasinda g¢oklu baglanti sorunu bulunmamaktadir.
Analizlerde, ortalamalar arasindaki farkin manidarhigi .05 diizeyinde test edilmistir. Aritmetik
ortalamalarin yorumlanmasinda 1.00-1.79 araligi “cok diisiik”, 1.80-2.59 araligi “diisiik”, 2.60-3.39
aralig1 “orta”, 3.40-4.19 aralig1 “yiiksek” ve 4.20-5.00 aralig1 “cok yiiksek” olarak degerlendirilmistir.
Korelasyon analizinin yorumlanmasinda da .00-.30 aralig1 “diistik”, .31-.70 aralig1 “orta” ve .71-1.00
aralig1 da “yiiksek” diizeyde iliski olarak kabul edilmistir (Biiyiikoztiirk, 2011). Verilerin analizinde

betimleyici istatistikler, korelasyon ve asamali (stepwise) regresyon analizi kullanilmistir.
Arastirmanin Etik izinleri

Yapilan bu ¢alismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
Arastirma ve Yaymin Etigine Aykir1 Eylemler” bashg altinda belirtilen eylemlerden higbiri

gerceklestirilmemistir.
Etik kurul izin bilgileri:

Etik degerlendirmeyi yapan kurul adi= Marmara Universitesi Egitim Bilimleri Enstitiisii Arastirma ve

Yayin Etik Kurulu
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Bulgular

Aragstirmada kullamilan olgeklerin alt boyut puanlarina iliskin aritmetik ortalama, standart
sapma ve carpiklik-basiklik degerleri ile dlgeklerin alt boyut puanlar1 arasindaki iliskiler Tablo 2’de

sunulmustur.

Tablo 2. Degiskenlere ait betimsel istatistikler ve korelasyon analizi bulgular

Carpiklik Basikhk ¥  SS5 1 2 3 4 5 6 78

1. Biligsel Hazir Olma -.26 -19 372 66 1

2. Duygusal Hazir Olma -.30 -.05 3.88 57 63" 1

3. Niyet Bakimindan Hazir Olma  -.38 -.26 370 .76 84" 69" 1

4. Degisime Hazir Olma -40 -21 3.75 .62 92" 80" 96" 1

5. Yonetsel Destek -.62 -.10 396 .69 .83 .69° .88 90" 1

6. Yenilik¢i Atmosfer -11 -.59 391 .61 .62 .58 71" 71" .66™ 1

7. Orgiitsel Engeller -.04 -48 416 46 .65 .63" 73" .75 70" .84 1
8. Yenilik¢i Okul -21 -48 400 .53 .78 70" .86™ .87 .88".92" 92”1

*p<.05, **p<.001; N=591

Tablo 2 incelendiginde, O0gretmenlerin degisime hazir olma diizeylerinin (6lgek toplam)
(%=3.75), biligsel hazir olma diizeylerinin (X¥=3.72), duygusal hazir olma diizeylerinin (X=3.88) ve niyet
bakimindan hazir olma diizeylerinin (X=3.70) yiiksek diizeyde oldugu goriilmektedir. Benzer sekilde
Ogretmenlerin okullarinin yenilik¢ilik diizeylerine iligkin algilar (6lgek toplam) (X=4.00), yonetsel
destek algilar1 (X=3.96), yenilik¢i atmosfer algilar1 (X=3.91) ve orgiitsel engeller algilar1 da (X=4.16)

yliksek diizeyde bulunmustur.

Korelasyon analizi sonucunda bilissel hazir olma ile yonetsel destek arasinda pozitif yonli,
yliksek diizeyde ve anlaml bir iligki (r=.83; p<.001); bilissel hazir olma ile yenilik¢i atmosfer arasinda
pozitif yonlii, orta diizeyde ve anlamli bir iliski (r=.62; p<.001); bilissel hazir olma ile orgiitsel engeller
arasinda pozitif yonlii, orta diizeyde ve anlaml bir iliski (r=.65; p<.001); bilissel hazir olma ile yenilikgi
okul (0lgek toplam) arasinda pozitif yonlii, yiiksek diizeyde ve anlamli bir iliski (r=.78; p<.001);
duygusal hazir olma ile yonetsel destek arasinda pozitif yonlii, orta diizeyde ve anlaml bir iligki (r=.69;
p<.001); duygusal hazir olma ile yenilik¢i atmosfer arasinda pozitif yonlii, orta diizeyde ve anlaml bir
iliski (r=.58; p<.001); duygusal hazir olma ile orgiitsel engeller arasinda pozitif yonlii, orta diizeyde ve
anlaml bir iligki (r=.63; p<.001); duygusal hazir olma ile yenilik¢i okul (6lgek toplam) arasinda pozitif
yonlii, yiiksek diizeyde ve anlamh bir iligki (r=.70; p<.001); niyet bakimindan hazir olma ile yonetsel
destek arasinda pozitif yonlii, yiiksek diizeyde ve anlaml bir iligki (r=.88; p<.001); niyet bakimindan
hazir olma ile yenilik¢i atmosfer arasinda pozitif yonlii, yiiksek diizeyde ve anlaml bir iligki (r=.71;
p<.001); niyet bakimindan hazir olma ile 6rgiitsel engeller arasinda pozitif yonlii, yiiksek diizeyde ve
anlaml bir iligki (r=.73; p<.001); niyet bakimindan hazir olma ile yenilik¢i okul (6lgek toplam) arasinda

pozitif yonlii, yliksek diizeyde ve anlamli bir iligki (r=.86; p<.001); degisime hazir olma (6lgek toplam
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puamni) ile yonetsel destek arasinda pozitif yonlii, yiiksek diizeyde ve anlaml bir iligki (r=.90; p<.001);
degisime hazir olma (6lgek toplam puaru) ile yenilik¢i atmosfer arasinda pozitif yonlii, yiliksek diizeyde
ve anlaml bir iligski (r=.71; p<.001); degisime hazir olma (6lgek toplam puani) ile Orgiitsel engeller
arasinda pozitif yonlii, yiiksek diizeyde ve anlaml bir iliski (r=.75; p<.001); degisime hazir olma (Slcek
toplam puam) ile yenilik¢i okul (6l¢ek toplam) arasinda pozitif yonlii, yiiksek diizeyde ve anlaml bir

iligki (r=.87; p<.001) oldugu saptanmuistir.

Aralarinda anlaml iligski bulanan yordayici degiskenler ile yordanan degiskenler arasindaki

iliskinin yordayici giicii yapilan asamali ¢coklu regresyon analizi ile incelenmistir.

Yenilik¢i okul 6l¢eginin birinci alt boyutu olan yonetsel destege iliskin yapilmis olan asamali

regresyon analizi Tablo 3’te sunulmustur.

Tablo 3. Yonetsel destegin yordanmasina iliskin asamali regresyon analizi sonuclar

Model B Ii.ﬁa p t p R R2 F p
1.(sabit) .990 .067 14.720 .000

Niyet. .803 .018 .880 45.062 .000 .880 775 2030.593 .000
2.(sabit) .671 .072 9.275 .000

Niyet 571 .031 .626 18.602 .000

Biligsel. 317 .035 .303 9.019 .000 .896 802 1194.445 .000
3.(sabit) 395 .090 4.392 .000

Niyet. .506 .033 .556 15.494 .000

Biligsel. 296 .035 284 8.541

Duygusal. 152 .030 126 5.005 .000 .900 811 837.211 .000

Asamali regresyon analizine iliskin ANOVA tablosu, agiklanan regresyon modelinin
istatistiksel olarak anlamli oldugunu gostermistir. Tablo 3’te goriilecegi tizere asamali regresyon analizi,
yenilik¢i okul 6lgeginin yonetsel destek alt boyutunu manidar diizeyde yordadig icin niyet bakimindan
hazir olma, biligsel hazir olma ve duygusal hazir olma degiskenleri asamali regresyon analizi siirecinde
islem gormiistiir. Niyet bakimindan hazir olma alt boyutu, yonetsel destege iliskin toplam varyansin
%78'ini agiklamaktadir [F,89=2030.593; p<0.001]. Biligsel hazir olma alt boyutunun analize eklenmesi
ile birlikte, yOnetsel destek alt boyutuna iliskin agiklanan toplam varyans %80’e c¢ikmistir
[F2588=1194.445; p<0.001]. Duygusal hazir olma alt boyutunun analize eklenmesi ile birlikte, yonetsel
destek alt boyutuna iliskin agiklanan toplam varyans %81’e c¢ikmustir [Fs87=837.211; p<0.001].
Standardize edilmis regresyon katsayilari incelendiginde yoOnetsel destegi birinci sirada niyet

bakimindan hazir olma alt boyutunun (3=.56), ikinci sirada da biligsel hazir olma alt boyutunun ([3=.28),

{iglincii sirada duygusal hazir olma alt boyutunun (3=.13) manidar olarak yordadiklar1 goriilmiigtiir.
Cohen’e (1988, aktaran Ozsoy ve Ozsoy, 2013, s. 339) gore etki biiyiikliigii sonuglari (R2): .0196 kiigiik;
.1300 orta; .2600 ise biiyiik etki degeri olarak belirtilmektedir. Dolayisiyla bu analizden ulagilan R?
degerinin (R?=.81) biiyiik diizeyde bir etki biiyiikliigiine sahip oldugu sdylenebilir.
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Yenilikgi okul dlgeginin ikinci alt boyutu olan yenilik¢i atmosfere iliskin yapilmis olan asamali

regresyon analizi Tablo 4'te sunulmustur.

Tablo 4. Yenilik¢i atmosferin yordanmasina iligkin agamali regresyon analizi sonuglar
Std.

Model B Hata B t p R R? F p
1.(sabit) 1.818 .88 20.597 .000

Niyet. .564 023 .705 24.128 000 .705 497 582.141 .000
2.(sabit) 1.435 120 11.970 .000

Niyet 462 032 577 14.492 .000

Duygusal. .196 042 185 4.634 000 717 515 311.926 .000

Asamali regresyon analizine iliskin ANOVA tablosu, agiklanan regresyon modelinin
istatistiksel olarak anlamli oldugunu gostermistir. Tablo 4'te goriilecegi {izere agamali regresyon analizi,
yenilik¢i okul Slgeginin yenilik¢i atmosfer alt boyutunu manidar diizeyde yordamadig: igin biligsel
hazir olma degiskenini analize almamis; niyet bakimindan hazir olma ve duygusal bakimdan hazir
olma degiskenleri asamali regresyon analizi siirecinde islem gormdistiir. Niyet bakimindan hazir olma,
yenilik¢i atmosfere iliskin varyansin %50’sini agiklamaktadir [F,589=582.141; p<0.001]. Duygusal hazir
olma alt boyutunun analize eklenmesi ile birlikte, yenilik¢i atmosfer alt boyutuna iliskin agiklanan
toplam varyans %52’'ye ¢ikmistir [Fss9=311.926; p<0.001]. Elde edilen R? degerinin (R?=.52) biiyiik

diizeyde bir etki biiyiikliigiine sahip oldugu sdylenebilir.

Yenilikgi okul 6lgeginin {i¢iincii alt boyutu olan orgiitsel engellere iliskin yapilmis olan asamali

regresyon analizi Tablo 5’'te sunulmustur.

Tablo 5. Orgiitsel engellerin yordanmasina iliskin asamali regresyon analizi sonuglar:

Model B I?Iﬁa p t p R R2 F p
1.(sabit) 2.504 .065 38.696 .000

Niyet. 446 .017 732 26.040 .000 732 .535 678.063 .000
2.(sabit) 2144 087 24689 .00

Niyet .350 .023 .574 15.169 .000

Duygusal. 184 .031 227 6.011 .000 .750 .562 377.314 .000

Asamali regresyon analizine iliskin ANOVA tablosu, agiklanan regresyon modelinin
istatistiksel olarak anlamli oldugunu gostermistir. Tablo 5te goriilecegi {izere asamali regresyon analizi,
yenilik¢i okul 6l¢eginin orgiitsel engeller alt boyutunu manidar diizeyde yordamadig; i¢in bilissel hazir
olma degiskenini analize almamis; niyet bakimindan hazir olma ve duygusal hazir olma degiskenleri
asamali regresyon analizi siirecinde islem gormiistiir. Niyet bakimindan hazir olma, 6rgiitsel engellere
iliskin varyansin %54’{inii agiklamaktadir [F,589=678.063; p<0.001]. Duygusal hazir olma alt boyutunun
analize eklenmesi ile birlikte, orgiitsel engeller alt boyutuna iliskin agiklanan toplam varyans %56'ya
cikmistir [F2s88=377.314; p<0.001]. Elde edilen R? degerinin (R?=.56) biiyiitk diizeyde bir etki

biiyiikliigiine sahip oldugu soylenebilir.
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Yenilik¢i okul 6lgeginin geneline iliskin yapilmis olan asamali regresyon analizi Tablo 6’da

sunulmustur.

Tablo 6. Yenilik¢i okul dlgegi toplam puaninin yordanmasina iliskin asamali regresyon analizi sonuclar

Model B Iit:}[a g t p R R2 F p
1.(sabit) 1.773 .056 31.694 .000

Niyet. .602 .015 .859 40.646 .000 .859 737 1652.059 .000
2.(sabit) 1.406 .074 18.951 .000

Niyet .504 .020 719 25.571 .000

Duygusal. .188 .026 202 7.188 .000 871 .758 922.920 .000
3.(sabit) 1293 077 16.872 .00

Niyet. 409 .028 .583 14.675 .000

Duygusal. 174 .026 .186 6.702

Biligsel. .140 .030 175 4.741 .000 .876 767 645.246 .000

Asamali regresyon analizine iliskin ANOVA tablosu, agiklanan regresyon modelinin
istatistiksel olarak anlamli oldugunu gostermistir. Tablo 6’da goriilecegi lizere asamali regresyon
analizinde yenilik¢i okul 6lgegi toplam puanini manidar diizeyde yordayan niyet bakimimndan hazir
olma, duygusal hazir olma ve bilissel hazir olma degiskenleri asamali regresyon analizi siirecinde islem
gormiistiir. Niyet bakimindan hazir olma, yenilikci okul 6lgegi toplam puanina iligkin varyansin
%74’unli agiklamaktadir [Fs5s89=1652.059; p<0.001]. Duygusal hazir olma alt boyutunun analize
eklenmesi ile birlikte yenilik¢i okul 6lgegi toplam puanina iliskin agiklanan toplam varyans %76’ya
cikmistir [Fs589=922.920; p<0.001]. Bilissel hazir olma alt boyutunun da analize eklenmesi ile birlikte
yenilik¢i okul dlgegi toplam puanina iliskin agiklanan toplam varyans %77’ye cikmistir [Fs587=645.246;
p<0.001]. Standardize edilmis regresyon katsayilar1 incelendiginde yenilik¢i okul 6lgegi toplam puanim

birinci sirada niyet bakimindan hazir olma alt boyutunun (=.58), ikinci sirada duygusal hazir olma alt

boyutunun (=.19), iigiincii sirada biligsel hazir olma alt boyutunun (=.18) manidar olarak yordadiklar
gorilmiistiir. Bulunan R? degerinin (R?=.77) biiyiik diizeyde bir etki biiyiikliigiine sahip oldugu

sOylenebilir.
Tartisma, Sonug ve Oneriler

Bu aragtirmada 2020-2021 egitim-6gretim yilinda Istanbul ilinin Pendik ve Tuzla ilgelerinde
gorev yapmakta olan 591 o6gretmeninin goriisleri dogrultusunda 6gretmenlerin degisime hazir olma

diizeyleri ile okullarinin yenilikgilik diizeyleri arasindaki iliski incelenmistir.

Arastirma bulgular1 6gretmenlerin, degisime hazir olma diizeylerinin yiiksek oldugunu
gostermistir. Degisimi basariyla gerceklestirmek Orgiitlerin faaliyetlerini saghkli bir sekilde
gerceklestirmelerinin ve boylece varliklarin1i devam ettirmelerinin en Onemli sartlarindan biridir
(Kondakg1 ve digerleri., 2010). Bu konuda Weiner (2009)'da degisime hazir olma diizeyi yiiksek olan
bireylerin degisim siirecini baslatmalarinin, degisim icin digerlerine gore daha ¢ok ¢aba gostermelerinin

ve bu siirecte karsilasilan engeller karsisinda digerlerine kiyasla daha miicadeleci olmalarinin ¢ok daha
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muhtemel olacagini ifade etmistir. Bu agidan bireylerin vizyonunu genisleterek degisimin 6niinii agan
egitimin verildigi yerler olan okullarin (Tezcan, 1998) degisimi yonlendirmede ve bireyleri
duraganliktan uzaklagtirarak yenilige agik hale getirmede énemi ve rolii biiyiiktiir. Olgegin alt boyutlart
agisindan incelendiginde 6gretmenlerin, degisime hazir olma 6lgeginin alt boyutlarindan en yiiksek
diizeyde “duygusal hazir olma” alt boyutuna, en diisiik diizeyde ise “niyet bakimindan hazir olma” alt
boyutuna katildiklar1 goriilmiistiir. Benzer bir arastirmasinda Gilig (2015)’ta bu arastirmanin bulgusunu
kismen destekler nitelikte 6gretmenlerin degisime hazir olma diizeylerinin yiiksek diizeyde oldugunu
ve O0gretmenlerin 6lcegin en az diizeyde katildiklarimi alt boyutun niyet bakimindan hazir olma alt
boyutu oldugunu bulmustur. Ogretmenlerinin degisime hazir olma diizeyleri ile algilanan &rgiitsel
gliven arasindaki iliskiyi inceledigi arastirmasinda Zayim (2010)’de niyet boyutuyla ilgili olarak bu
aragtirmanin bulgusunu destekleyen sonuglara ulagsmistir. Ancak bu arastirmanin bulgusundan farklh
olarak Gilig (2015) Ogretmenlerin en ¢ok katildiklari alt boyutun bilissel hazir olma oldugunu
bulmustur. Ogretmenlerin degisime yonelik niyet bakimindan hazir olmalarmin diisiik diizeyde iken
duygusal hazirliklarinin en yiiksek diizeyde olmasmin altinda diistince ve duygu asamasindaki bir
olgunun eyleme gecirilmesinde gerekli olan g¢abadan kaynaklanabilecegi diistiniilmektedir. Zira
duygusal olarak istenilen bir durumu gergeklestirmek belirli bir eylemde bulunmay: gerektirir ve bu
da birgok kisi i¢in zor bir siire¢ olarak goriilmektedir. Ayrica Weiner (2009) ve Wanberg ve Banas (2000)
degisime yonelik hazir olma diizeyi yiiksek olan bireylerin degisim siirecini baslatma ve siirdiirme
konusunda daha 1srarci olduklarini ve bu siiregte karsilasilan giiclitkler konusunda daha dirayetli
olduklarimi belirtmistir. Bu bilgilerden hareketle 6gretmenlerin degisime hazir olma diizeylerinin
yiiksek olmasi okullar i¢in olumlu bir durum olarak degerlendirilebilir. Nitekim Aydogan (2007)'da
yaptig1 arastirmasinda ogretmenlerin degisim siirecinde goriislerinin alinmasimin onlarin degisime

istekli olmalarini destekledigini ortaya koymustur.

Arastirmanin bir diger bulgusu olan 6gretmenlerin okullarinin yenilikgilik diizeylerine iliskin
algilarinin yiiksek diizeyde oldugu tespit edilmistir. Olgegin alt boyutlar1 agisindan incelendiginde
ogretmenlerin yenilik¢i okul Olgeginin alt boyutlarindan en yiiksek diizeyde orgiitsel engeller alt
boyutuna katildiklari en az ise yenilik¢i atmosfer alt boyutuna katildiklar: goriilmiistiir. Bu bilgilerden
hareketle Ogretmenlerin okullarin mevcut yasal diizenlemelerden ve alisilmis kurumsal
uygulamalardan kaynakli olarak yeniliklere direng gosterebilecegi diisiiniilmektedir. Nitekim yenilik¢i
atmosfer alt boyutunun da &gretmenlerin en az katildiklar: alt boyut olmast bu durumu destekler
niteliktedir. Benzer bir arastirmasinda Bodur (2019)’da bu aragtirmanin bulgusunu destekler nitelikte
ogretmenlerin okullarinin yenilikgilik diizeylerine iliskin algilarinin yiiksek sayilabilecek bir diizeyde
oldugunu bulmustur. Ancak bu arastirmadan farkli olarak yenilik¢i atmosfer alt boyutuna
Ogretmenlerin yiiksek diizeyde katildiklarini bulmustur. Bu farkliliginda arastirmalarin yapildig:
orneklemlerin kendine 6zgii 6zelliklerinden ileri geldigi diistiniilmektedir. Nitekim her sehir ve okul

farkli sosyo-kiiltiirel 6zelliklere sahiptir ve bu durumun okul iiyelerine yansimas: da kaginilmaz olarak
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farkli olacaktir. Ote yandan dgretmenlerin degisime hazir olma diizeyleri ve okullarin yenilikgilik
diizeyleri ile ilgili arastirmasinda Hatipler (2014)’de ilkdgretim okullarinda gorev yapan 6gretmenlerin
orgiitsel degisme ve yenilesmeye daha olumlu yaklasmakta olduklarmi ve bu alandaki gelismelere kars:
daha agik tutuma sahip olduklari ifade etmistir. Bir 6rgiitiin etkililigini arttirmak, mevcut durumundan
gelecekte hedefledigi istenilen duruma ilerlemesini (Lunenburg, 2010) ve yeni fikirleri ve uygulamalar:
Ogrenmesini saglamak (Fullan, 1992) icin degisimin de Otesinde yenilesmenin benimsenmesi

gerekmektedir.

Arastirmada 6gretmenlerin degisime hazir olma diizeylerinin okullarinin yenilik¢ilik diizeyleri
tizerindeki etkisi incelenmistir. Yapilan asamali regresyon analizleri sonucunda yenilik¢i okul dlcegi
toplam puanini ve yenilik¢i okul 6lgeginin yonetsel destek alt boyutunu degisime hazir olma 6lgeginin
niyet bakimindan hazir olma, biligssel hazir olma ve duygusal hazir olma alt boyutlariin tiimiinii
anlamli bir diizeyde yordadigi bulunmustur. Benzer bir arastirmasinda Damanpour (2017)' da degisime
kars1 yonetsel tutum ile orgiitsel inovasyon arasinda anlamh bir iliski oldugunu bulmustur. Ayrica
yenilik¢i okul 6lgeginin yenilik¢i atmosfer ve orgiitsel engeller alt boyutlarini ise degisime hazir olma
olgeginin niyet bakimindan hazir olma ve duygusal hazir olma alt boyutlarinin anlaml diizeyde
yordadig1 bulunmustur. Yenilik¢i atmosfer ve orgiitsel engeller alt boyutlar1 rgiit tiyeleri tarafindan
orgiit ikliminin ok carpici bir sekilde hissedilebilecek unsurlarindandir. Orgiit iklimi kavrami genel
olarak normlar, degerler, sosyal etkilesimler ve orgiitsel siireglerle ilgili olan ve okul yasaminin
niteligini ve karakterini ifade etmektedir (Freiberg, 1999). Bu bilgilerden hareketle niyet bakimindan
hazir olmanin ve duygusal hazir olmanin bu degiskenlerin anlamli bir yordayicis1 olmas1 oldukga

anlamlidir.

Sonug olarak; (i) 6gretmenlerin degisime hazir olma diizeyleri yiiksektir; (ii) 6gretmenlerin
okullarinin yenilikgilik diizeylerine iliskin algilar1 yiiksektir; (iii) degisime hazir olma olgeginin niyet
bakimindan hazir olma, bilissel hazir olma ve duygusal hazir olma alt boyutlar: yenilik¢i okul dlgeginin
yonetsel destek alt boyutunu anlamli bir diizeyde yordamaktadir; (iv) degisime hazir olma 6lgeginin
niyet bakimindan hazir olma ve duygusal hazir olma alt boyutlar1 yenilik¢i okul 6l¢eginin yenilikgi

atmosfer ve orgiitsel engeller alt boyutlarini anlamli bir diizeyde yordamaktadir.

Aragtirmadan elde edilen sonuglardan ve mevcut aragtirmanin sinirliliklarindan hareketle
arastirmacilara su onerilerde bulunulabilir; (i) bu arastirma Tiirkiye'nin en biiyiik ilinde yapilmistir,
benzer bir aragtirma farkl yerlesim yerlerinde yapilabilir ve bdylece degisik yerlerde gorev yapmakta
olan 6gretmenlerden elde edilen bulgular karsilastirilabilir; (ii) arastirma verileri 6gretmenlerin 6lgme
araglarina verdikleri yanitlarla siirhidir, yapilacak yeni arastirmalarda nitel ya da karma arastirma
yontemleri kullanilarak arastirma konusu hakkinda daha derinlemesine bilgi sahibi olunabilir.
Arastirmadan elde edilen sonuglar dogrultusunda uygulayicilara yonelik olarak da su Oneriler

gelistirilebilir; (i) Ogretmenlerin degisime hazir olmasmi saglamak ve yenilikleri takip ederek
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okullarinda uygulayabilmeleri i¢in okul miidiirlerine degisime liderlik etmeleri hususunda hizmet igi
egitimler verilebilir; (ii) arastirmada okullarin yenilik¢iliginin oniindeki engeller oldukga yiiksek
bulunmustur. Hem okul idaresi hem de oOgretmenler yenilik¢iligin oniindeki orgiitsel engelleri
kaldirmak ve yenilige acik bir 6rgiit kiiltiirii yaratmak i¢in birlikte hareket etmelidir; (iii) bunun iginde
okul iiyeleri arasinda giivenin, isbirliginin ve acik bir iletisimin oldugu o6rgiit yapis: olusturulmalidir;
(iv) her alanda oldugu gibi egitim alaninda da dijitallesmenin etkileri ¢ok fazla goriilmektedir ve
aragtirma sonuglari Ogretmenlerin degisime hazir olma diizeylerinin yiiksek oldugunu ortaya
koymustur dolayisiyla Milli Egitim Bakanlig1 6gretmenlere dijital egitim araglarini kullanabilecekleri
platformlar1 sunarak 6grencilerin daha nitelikli egitim hizmeti almasim saglamalidir; (v) egitim bir
toplumun kalkinmasinda énemli bir yere sahiptir, bu baglamda ¢agin gerektirdigi niteliklere sahip
bireylerin yetistirilebilmesi icin egitim sisteminde yeniligi saglayan ve degisimi kolaylastiran
(biirokratik engellerin kaldirilmasi, proje ve is birligi gibi etkinliklerin hizla yapilmas: saglayan) yasal

diizenlemelerin yapilmas: gerekmektedir.
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Introduction

Along with the effects of the globalization process in the world, the nations that are physically
away from each other have become closer (Caselli and Gilardoni, 2018; Ceglowski, 2000). This process
has brought about changes in social life depending on both the development of technology and the
rapid spread of science (Gunter and Van der Hoeven, 2004). In this regard, one of the systems affected

by these change processes is education.

As in education systems all around the world, a renewal has been needed in the Turkish
education system along with the effects of globalization, and since 2005 a transition to an innovative
educational philosophy prevailed by the constructivist understanding has been made. In the Turkish
education system, students are at the center of teaching practices; whereas the teacher is a mentor, a
guide, in a short, in the duty of "a lighthouse that allows ships to find their route" (Akinoglu, 2005;
Celik6z and Erisen, 2017; Ozdemir, 2014). Undoubtedly, the basis of the formation of these processes is
the fact that educational systems are open to change. For this reason, the Ministry of National Education,
which is the main institution conducting the administration of the Turkish education system constantly
organizes courses, workshops, seminars, congresses, and councils for the self-development, change and
renewal of education in the triangle of teachers, students and parents, and strives to keep up to date in

the education system parallel with globalization.

In the globalizing world, we live in a time period where cultural ties between societies increase,
they get to know each other more closely and exchange information mutually (Norris, 2000; Urry, 2012).
In today's world, where we express that education is open to development, it is of importance to
investigate how skillful teachers are at keeping up with the change processes, and at the same time how

and under what conditions schools can renew themselves to be included in these change processes.
Teachers' Level of Readiness for Change

In general, the process of change can be expressed as all changes in the temporospatial domain,
such as the change of wind’s direction. In this perspective, change is an indispensable and inevitable

phenomenon for society and organizations. Today, the value of knowledge, the main determinant of
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change processes, is constantly increasing and this situation influences all social structures (Helvaci,
2005). Considering that schools are at the focus of change in the education system and that it is aimed
to increase the success of the students on the basis of the change practices, the willingness and efficiency
of teachers is thought to be of importance in achieving the success of change processes (Calik, Kosar,

Kiling and Er, 2013; Niemi, 2002;).

The successful realization of change processes in educational institutions is closely related to
teachers' attitudes and behaviors towards change processes. Therefore, it is valuable to know whether
teachers are ready for change processes before starting change practices, in terms of preventing possible
resistance situations as well as conducting planning, implementation and evaluation studies according

to teachers' readiness levels (Levent, 2016).

It can sometimes take a long and difficult process for schools, and teachers, stakeholders of
schools, to keep up with change processes and innovations. Considering that change causes
organizations to differ in a planned or sudden way in terms of their structure, functioning or processes,
it may be seen natural for working individuals to be biased and concerned about change processes
(Calik et. al.,, 2013). The main obstacles in the implementation of change processes in schools as
educational organizations include: a) teachers are not sufficiently informed about change, b) teachers
do not have the competence to be able to implement change processes, c) teachers do not have the
materials to be able to implement innovations in change processes, d) the conditions in the education
system are not fully mature, e) Education administrators are ineffective (Westhuizen and Theron, 1996).
From this perspective, Nickerson (2010) stated that the fact that the uncertainty brought by the change
processes in organizations creates panic in working people may be an important reason for resisting the

change processes.

Although it seems technically simple to achieve change in the education system in terms of
planning, it accommodates a very complicated and difficult process because its field of implementation
is a social area (Fullan, 2007). Helvact (2009), in his study on the change processes occurring in
educational organizations, listed the factors preventing change in schools based on teachers opinions as
following: financial and physical impossibilities of schools; school administrators' ineffectiveness,
unwillingness to change and lack of leadership skills; indifference of parents; teachers' resistance to
change, avoidance of innovation and lack of motivation; bureaucratic reasons and unplanned program

changes.
Innovative Schools

The change in the characteristic of education and varying expectations for educational
institutions ensured the fact that the needs of educational institutions differed compared to previous
years. In this respect, in today's world, where the rate of change in knowledge is ever increasing, one of

the foremost needs of educational institutions is innovativeness (Yasar, 2020). Innovative schools can be
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defined as an institution that shows a tendency to be open to innovation, change and development, and
that adopts new ideas, practices, teaching principles and methods, teaching technologies and a lifelong

learning approach (Darling-Hammond, 2019; Kocasarag, 2018).

In innovative schools, various benefits are provided for the success of the school such as new
opportunities, changes, adapting to the changing environment and gaining value. These benefits were

expressed by Naktiyok (2007) as follows:

¢ Innovative schools are learning organizations. In this line, ideas and knowledge sharing are

provided and encouraged in innovative schools, and individuals are directed to learn.

¢ Innovation enables individuals to get excited and develop their skills through being the

creator of a new product or process.

* Innovative schools encourage learning, exploring, gaining experience for personal and

professional development, collaborating and trying again after failure.

* Innovation enables the formation of an organization with high performance and the

rearrangement of a new environment.

The Relationship Between Teachers' Readiness for Change and the Innovativeness Levels of

Schools

Innovative organizations differ from other organizations due to their certain characteristics.
First of all, these organizations have a flexible organizational structure. The flexible structure is
important in these organizations in terms of the emergence of new ideas, developing new products and
services, supporting the creativity of individuals, contributing to organizational decisions and practices
and the process, and creating a system where members of the organization are valued. This flexible
structure is derived from the fact that the organization has the characteristics of a free-thinking
environment, a dynamic team, a coordinated work environment and an open, reliable and motivating

organizational climate (Karabulut, 2015).

The presence of teachers in educational institutions who have a broad world perspective, who
are innovative, open to new experiences, open-minded, risk taker, and supporting these teachers also
determine the innovativeness course of schools. It can be said that the teachers in these schools have
characteristics such as being dynamic, imaginative, collaborative, highly creative, adaptable, and
flexible, and having willingness for innovation (Cekmecelioglu, 2002; Giles and Hargreaves, 2006;
Riveras-Ledén and Tomas-Folch, 2020). At the same time, teachers play an important role on the
formation of the innovative atmosphere with their abilities to communicate effectively and use
technology and attributes of being socially active, visionary, role model and giving emphasis on their

own development and education (Sarag, 2019).
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The involvement of teachers in the process is among the main characteristics of innovative
schools. In this context, in the design and implementation of the innovation steps, the needs of teachers
should be taken into account, their opinions and thoughts should be resorted and their participation
should be ensured. Teachers need to be reconciled with innovations and ready for the change. Because
it is of importance to follow technological developments and innovations to meet the constantly
changing profile and needs of students. Teachers should have the capacity and idea to bring innovation
demand identifying the missing or need to be renewed issues such as teaching methods techniques and
curriculum. Besides, they should be aware that creating an innovative climate in the school will
positively affect the success of students. For this purpose, first the change needs of teachers should be
determined and they should be informed about the change. The importance of change process in terms
of organizational goals and the school should be instilled to teachers. It should be made teachers
comprehend the importance of change process in terms of organizational goals and the school. Teachers
should have the capacity and knowledge to manage planned or spontaneously occurring changes

(Beycioglu and Aslan, 2010).
Aim of the Study

The present study aims to investigate the relationship between teachers' levels of readiness for
change and the innovativeness levels of schools. In line with this aim, the answers to the following

questions were sought
1. What are the levels of teachers' readiness for change?
2. What are the innovativeness levels of schools according to teacher perceptions?

3. Is there a significant relationship between teachers' levels of readiness for change and the

innovativeness levels of schools?

4. Is the level of teachers' readiness for change a significant predictor of the innovativeness level

of schools?
Method

The study which examines the relationship between teachers' level of readiness for change and
the innovativeness levels of schools, was designed as the correlational survey model, one of the
quantitative research models. Correlational survey models are research models that aim to determine

the existence and/or degree of co-variance between two or more variables (Karasar, 2010).
Population and Sample

The population of the research consisted of 9741 teachers working in Pendik and Tuzla districts
of Istanbul Province in the 2020-2021 academic year. Yazicioglu and Erdogan (2004, p. 50) reported that

for a sample to represent the population of 5000-10000 people, with a 5% error rate in the sampling
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determination table, the sample size with a range of 357-370 people was sufficient. However, in the
present study, more data were collected considering possible data losses. A total of 591 teachers selected
from the population using the simple random sampling method comprised the study sample. The

personal information of the participants is presented in Table 1.

Table 1. Frequency and percentage values of personal information

F
Demographic Variable Groups req(tfl)e ey Percentage (%)
Female 302 51
Gender Male 289 49
Total 591 100
0-5 years 60 10
6-10 years 109 18
. .. 11-15 years 114 20
Prof 1
rofessional seniority 16-20 years 113 19
21 years or more 195 33
Total 591 100
Associate & Undergraduate 513 g7
Graduation degree
Postgraduate degree 78 13
Total 591 100
Primary school 205 35
. Secondary school 222 38
Level of E
evel of Education to Work High school 164 08
Total 591 100

As seen in Table 1, there were a total of 591 teachers in the sample group, of which 302 (51%)
were female and 289 (49%) were male. Of the teachers participating in the study, years of professional
experience were 0-5 years 60 participants (10%), 6-10 years 109 participants (18%), 11-15 years 114
participants (20%), 16-20 years 113 participants (19%) and 21 years or more 195 participants (33%). There
were 513 (87%) participants with the associate and undergraduate degree and 78 (13%) participants
with the postgraduate degree. Of the teachers, 205 (35%) worked in primary schools, 222 (38%) in

secondary schools and 164 (28%) in high schools.
Data Collection Tools

The data collection tool consisted of three sections. In the first section, there were questions to
elicit the personal information of the participants. The second and third sections included the "Readiness
for Change Scale" developed by Kondakgl, Zayim and Caliskan (2010) and the "Innovative School Scale"
developed by Aslan and Kesik (2016).

Readiness for change scale: In the Readiness for Change Scale, which measures teachers' level of
readiness for change, there are three sub-dimensions, namely cognitive readiness, emotional readiness,

and intentional readiness, and a total of 12 items. The total variance explained by the three sub-
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dimensions of the scale prepared in the 5-point Likert-type was 64.58%. The Cronbach reliability
coefficient was found to be 0.87 for the cognitive dimension, .75 for the emotional dimension and .90 for
the intentional dimension. It was stated that the Cronbach Alpha reliability coefficient for the entire

scale was .85 (Kondakg1, Zayim and Caliskan, 2013).

Innovative school scale: In the Innovative School Scale, which aims to measure the innovativeness
capacity (levels) of schools, there are 3 sub-dimensions named innovative atmosphere, administrative
support and organizational impediments, and a total of 19 items. The total variance explained by the
three sub-dimensions of the scale prepared in the 5-point Likert-type was 62.70%. It was reported that
the reliability coefficient was .91 for the administrative support dimension, .90 for the innovative
atmosphere dimension, .79 for the organizational impediments dimension and .85 for the entire scale

(Aslan and Kesik, 2016).
Statistical Methods and Data Analysis

The data were collected by sending the link of the online form containing the data collection
tools to the voluntarily participating teachers by the researchers. The data belonging to 591 scales
completed by the participants via the link sent were included in the analysis. The collected data were
analyzed using the SPSS 25.0 software. Before conducting the analysis, it was examined whether the
data met the unidimensional and multidimensional normality assumptions. George and Mallery (2003)
stated that in the case that the skewness and kurtosis coefficients are in the range of +2, the distribution
of the data meets the assumption of normality. Based on this information, the skewness and kurtosis
values and Q-Q graphs of the data were examined and it was concluded that the scores of cognitive
readiness (-.26 to -.19), emotional readiness (-.30 to -.05), intentional readiness (-.38 to - .26), readiness
for change (total score of the scale) (-.40 to -.21), administrative support (-.62 to -.10), innovative
atmosphere (-.11 to -.59), organizational impediments (-.04 to -.48) and innovative school (total score of
the scale) (-.21 to -.48) were within the limits of normal distribution. In addition, it was observed that
the expected and actual values of the data were distributed close to a line with a slope of 45 degrees in
the created Q-Q charts, which indicated that the distribution of the data can be considered as normal
(Can, 2014). Since the data were analyzed using multivariate analyses, it was also investigated whether
there was a multicollinearity problem between the variables. For this purpose, the correlation values
among the variables were examined. The correlation between the predictor variables above .80 indicates
that there may be a multicollinearity problem, and above .90 indicates that there may be a significant
multicollinearity problem (Biiyiikoztiirk, 2011). Based on this, no multicollinearity problem was
detected between sub-dimensions in terms of the data collected in this study, as seen in Table 1. In all
analyses, the significance of the difference between the means was tested at the .05 level. In the
interpretation of the arithmetic mean of the data, the ranges were evaluated as “very low” (1.00-1.79),

“low” (1.80-2.59), “moderate" (2.60-3.39), “high” (3.40-4.19) and “very high” (4.20-5.00). The correlation
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coefficient of .00-.30 range was regarded as low, .31-.70 range as “moderate” and .71-1.00 as “high”
while interpreting the correlation analysis results (Biiylikoztiirk, 2011). Descriptive statistics, correlation

and stepwise regression analysis were used in the analysis of the data.
Ethical Permissions of Research

This study complied with all the rules specified to be followed within the scope of "Higher
Education Institutions Scientific Research and Publication Ethics Directive." None of the actions
specified under the title of "Actions Contrary to Scientific Research and Publication Ethics", which is the
second part of the directive, were not carried out. This research was carried out with the ethical approval
of the Marmara University Institute of Educational Sciences Research and Publication Ethics

Committee.
Ethics committee permission information:

Name of the committee that made the ethical evaluation= Marmara University Institute of Educational

Sciences Research and Publication Ethics Committee

Date of ethical evaluation decision=26.02.2021

Ethics assessment document number = 2021-2-20
Results

The arithmetic mean, standard deviation, skewness, and kurtosis values of the sub-dimension
scores of the scales used in the study as well as the correlations between the sub-dimension scores of

the scales are presented in Table 2.

Tablo 2. The descriptive statistics and correlation analysis results of the variables

Skewness Kurtosis x Sd 1 2 3 4 5 6 7 8

1. Cognitive Readiness -,26 -19 3,72 66 1

2. Emotional Readiness -,30 -05 3,88 57 .63" 1

3. Intentional Readiness -,38 -26 3,70 ,76 .84" 69" 1

4. Readiness for Change -,40 -21 3,75 ,62 .92 80" 96" 1

5. Administrative Support -,62 .10 3,96 ,69 .83" 69" 88" 90" 1

6. Innovative Atmosphere 511 -59 3,91 ,61 .62" 58" .71 71" .66" 1

7. Organizational Impediment -,04 -48 4,16 ,46 .65 63" .73* 75" 70" .84 1

8. Innovative School -21 -48 4,00 ,53 .78 70" .86™ .87 .88" 92" 9271

*p<.05, **p<.001; N=591

The examination of Table 2 reveals that of the teachers participated in the study, the levels of
readiness for change (scale total) (X=3.75), cognitive readiness (X=3.72), emotional readiness (x=3.88)
and intentional readiness (X¥=3.70) were high. Similarly, the teachers' perceptions of their school's
innovativeness levels (the scale total) (x=4.00), administrative support perceptions (x=3.96), innovative
atmosphere perceptions (x=3.91) and organizational impediment perceptions (x=4.16) were also found

to be high.
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It was detected according to the correlation analysis results that; there was a positive, high and
significant correlation between cognitive readiness and administrative support (r=.83; p< .001); positive,
moderate and significant correlation between cognitive readiness and innovative atmosphere (r=.62;
pe.001); a positive, moderate and significant correlation between cognitive readiness and organizational
impediments (r=.65; p<.001); a positive, high and significant correlation between cognitive readiness
and innovative school (the scale total score) (r=.78; p<.001); a positive, moderate and significant
correlation between emotional readiness and administrative support (r=.69; p< .001); a positive,
moderate and significant correlation between emotional readiness and innovative atmosphere (r=.58;
p< .001); a positive, moderate and significant correlation between emotional readiness and
organizational impediments (r=.63; p< .001); a positive, high and significant correlation (r=.70; p< .001)
between emotional readiness and innovative school (the scale total score); a positive, high and
significant correlation between intentional readiness and administrative support (r=.88; p<.001); a
positive, high and significant correlation between intentional readiness and innovative atmosphere
(r=71; p<.001); a positive, high and significant correlation between intentional readiness and
organizational impediments (r=.73; p<.001); a positive, high and significant correlation between
intentional readiness and innovative school (the total scale) (r=.86; p<.001); a positive, high and
significant correlation between readiness for change (the scale total score) and administrative support
(r=.90; p<.001); a positive, high and significant correlation between readiness for change (the scale total
score) and innovative atmosphere (r=.71; p<.001); a positive, high and significant correlation between
readiness for change (the scale total score) and organizational impediments (r=.75; p<.001); a positive,
high and significant correlation between readiness for change (the scale total score) and innovative

school (the scale total score) (r=.87; p<.001) .

The stepwise multiple regression analysis was used to examine the predictive power of the
correlation between the predictor and predicted variables that had a significant relationship between

them.

The stepwise regression analysis performed on the administrative support variable, the first

sub-dimension of the innovative school scale, are presented in Table 3.

Table 3. The results of the stepwise regression analysis for the prediction of the administrative support sub-
dimension score

Model B SE B t p R R? F p
1.(constant) .990 .067 14.720 .000

Intentional R. .803 .018 .880 45.062 .000 .880 775 2030.593 .000
2.(constant) .671 .072 9.275 .000

Intentional R. 571 .031 .626 18.602 .000

Cognitive R. 317 .035 .303 9.019 .000 .896 802 1194.445 .000
3.(constant) .395 .090 4.392 .000

Intentional R. .506 .033 .556 15.494 .000

Cognitive R. .296 .035 284 8.541

Emotional R. 152 .030 126 5.005 .000 .900 811 837.211 .000
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The ANOVA table for the stepwise regression analysis indicated that the described regression
model was statistically significant. As can be seen in Table 3, since the stepwise regression analysis
significantly predicted the administrative support sub-dimension of the innovative school scale, the
variables of intentional readiness, cognitive readiness and emotional readiness were included in the
stepwise regression analysis process. The intentional readiness sub-dimension explained 78% of the
total variance regarding the administrative support [F (,589)=2,030.593; p<0.001]. With the addition of the
cognitive readiness sub-dimension to the analysis, the total variance explained increased to 80% [F
588=1,194.445; p<0.001]. After adding the emotional readiness sub-dimension to the regression, the total
variance explained for the administrative support sub-dimension reached to 81% [F @ssn= 837.211;
p<0.001]. It was seen in the examination of the standardized regression coefficients that the intentional
readiness sub-dimension (3 =.56) ranked first in predicting the administrative support sub-dimension,
followed by the cognitive readiness ((3=28) and emotional readiness (=.13) sub-dimensions,
respectively. According to Cohen (1988, as cited in Ozsoy and Ozsoy, 2013, p. 339), the effect size (R?)
are considered to be small at the value of .0196, medium at .1300, and large at .2600. Thus, it could be

said that the R? value of .81 obtained in the analysis had a large effect size.

Table 4 shows the stepwise regression analysis of the innovative atmosphere variable, which is

the second sub-dimension of the innovative school scale

Table 4. The results of the stepwise regression analysis for the prediction of the innovative atmosphere sub-
dimension score

Model B SE B t p R R? F p
1.(constant) 1.818 .88 20.597 .000

Intentional R. 564 023 .705 24.128 000 705 497 582.141 .000
2.(constant) 1.435 120 11.970 .000

Intentional R. 462 032 577 14.492 .000

Emotional R. 196 042 185 4.634 000 717 515 311.926 .000

The ANOVA table for the stepwise regression analysis indicated that the described regression
model was statistically significant. As it can be seen in Table 4, since the innovative school scale did not
significantly predict the innovative atmosphere sub-dimension, the cognitive readiness was not
included in the stepwise regression analysis, and the intentional readiness and emotional readiness
variables were analyzed. The intentional readiness sub-dimension explained 50% of the variance in the
innovative atmosphere sub-dimension [F(,580=582.141; p<0.001]. With the addition of the emotional
readiness sub-dimension to the analysis, the total variance explained for the innovative atmosphere
sub-dimension increased to 52% [F2s88=311.926; p<0.001]. It can be stated that the R?value (.52) obtained

had a large effect size.

The stepwise regression analysis of the organizational impediments variable, which is the third

sub-dimension of the innovative school scale, are shown in Table 5.
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Tablo 5. The results of the stepwise regression analysis for the prediction of the organizational impediments sub-
dimension score

Model B SE B t p R R? F p
1.(constant) 2.504 .065 38.696 .000

Intentional R. 446 017 732 26.040 .000 732 535 678.063 .000
2.(constant) 2.144 .087 24.689 .000

Intentional R. 350 .023 .574 15.169 .000

Emotional R. 184 .031 227 6.011 .000 .750 .562 377.314 .000

According to the ANOVA table, the described regression model was statistically significant. As
it can be seen in Table 5, since the innovative school scale did not significantly predict the organizational
impediments sub-dimension, the cognitive readiness was not included in the stepwise regression
analysis, whereas intentional readiness and emotional readiness variables were analyzed. The
intentional readiness sub-dimension explained 54% of the variance in the organizational impediments
[Fa,589=678.063; p<0.001]. With the addition of the emotional readiness sub-dimension to the regression,
the total variance explained for the organizational impediments sub-dimension increased to 56%
[Fss8=377.314; p<0.001]. The R? value (.56) obtained in the stepwise regression can be said to have a

large effect size.

The stepwise regression analysis performed for the overall innovative school scale is presented

in Table 6.

Table 6. The results of the stepwise regression analysis for the prediction of the tnnovative school scale total
score

Model B SE B t p R R? F p
1.(constant) 1.773 .056 31.694 .000

Intentional R. .602 .015 .859 40.646 .000 .859 737 1652.059 .000
2.(constant) 1.406 .074 18.951 .000

Intentional R. .504 .020 719 25.571 .000

Emotional R. 188 .026 202 7.188 .000 871 758 922.920 .000
3.(constant) 1.293 .077 16.872 .000

Intentional R. 409 .028 .583 14.675 .000

Emotional R. 174 .026 .186 6.702

Cognitive R. .140 .030 175 4.741 .000 .876 767 645.246 .000

The ANOVA table for the stepwise regression analysis showed that the described regression
model was statistically significant. As can be seen in Table 6, the intentional readiness, emotional
readiness and cognitive readiness variables, which significantly predicted the innovative school scale
total score, were analyzed in the stepwise regression. The intentional readiness sub-dimension
explained 74% of the variance in the innovative school scale total score [F,5s89=1,652.059; p<0.001]. With
the addition of the emotional readiness sub-dimension to the analysis, the total variance explained for
the innovative school scale total score increased to 76% [F(258$=922.920; p<0.001]. It was found with the
inclusion of the cognitive readiness sub-dimension in the regression that the total variance explained

for the innovative school scale total score increased to 77% [F 3587=645.246; p<0.001]. The examination of
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the standardized regression coefficients revealed that the predictions made by all three sub-dimensions
of the readiness for change scale were significant and the intentional readiness sub-dimension (3 =.58)
ranked first in predicting the innovative school scale total score, followed by the emotional readiness
(P=-19) and the cognitive readiness (3=.18) sub-dimensions, respectively. It can be pronounced that the

R? value (.77) obtained in the stepwise regression had a large effect size.
Discussion, Conclusion and Recommendations

In the present study, the relationship between teachers' readiness for change and their schools'
innovativeness levels was investigated based on the opinions of 591 teachers working in Pendik and

Tuzla district of Istanbul in the 2020-2021 academic year.

The study results indicated that the teachers’ level of readiness for change was high. Successful
achievement of the change is one of the most important conditions for organizations to carry out their
activities in a healthy way, and thus to continue their existence (Kondakgi, Zayim and Caligskan, 2013).
Regarding this issue, Weiner (2009) stated that individuals with a high level of readiness for change
would be much more likely to initiate the change process, make more effort for the change, and be more
contentious in the face of impediments encountered in this process, compared to others. From this
perspective, schools, the places where education is given that open the way for change by expanding
the vision of individuals, have a great importance and role in directing change and making individuals
open to innovation by removing them from passivity (Tezcan, 1998). When the sub-dimensions of the
readiness for change scale is examined, it was seen that the teachers’ level of "emotional readiness" sub-
dimension was highest, and the "intentional readiness" sub-dimension was lowest level. In a similar
study, Gili¢ (2015) found that teachers' level of readiness for change was high, and their intentional
readiness level was low, which partially supported the results obtained in the present study. In the
study which examined the relationship between teachers' level of readiness for change and perceived
organizational trust, the results Zayim (2010) reached in terms of the intentional sub-dimension also
supported the results of the present study. However, unlike our results, Gilig (2015) determined that the
teachers’ level of cognitive readiness was highest among three sub-dimensions. It is considered that
under the fact that the teachers' level of intentional readiness for change was low, while their emotional
readiness was high can be due to the effort required to put a phenomenon in the stage of thought and
emotion into action. Because fulfilling an emotionally desired situation requires taking a certain action,
which is seen as a difficult process for many people. In addition, Weiner (2009) and Wanberg and Banas
(2000) stated that individuals with a high level of readiness for change were more insistent on initiating
and maintaining the change process and are more astute about the difficulties encountered in this
process. In the light of this information, the high level of teachers' readiness for change can be

considered as a positive aspect for schools. Furthermore, in the study conducted by Aydogan (2007), it
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was revealed that asking the opinions of teachers in the change process supported their willingness to

change.

It was determined in this study that the teachers' perceptions for their school's innovativeness
level were high. When the sub-dimensions of innovative school scale were examined, it was seen that
the teachers agreed with the organizational impediments sub-dimension at the highest level while the
innovative atmosphere sub-dimension at the lowest level. From this point of view, it is thought that
teachers may resist innovations due to existing legal regulations and ordinary institutional practices in
schools. As a matter of fact, this situation is also supported by the fact that the innovative atmosphere
sub-dimension was the sub-dimension the teachers least agreed. In a similar study, Bodur (2019) found
that teachers' perceptions of their school's innovativeness level were high, which supports the results of
the present study. However, unlike the results obtained in the present study, she found that teachers
agreed with the innovative atmosphere sub-dimension at a high level. This difference is considered to
be due to the unique characteristics of the samples in which the studies were conducted. Because each
city and school has distinct socio-cultural characteristics, whose reflection on members of the school
will inevitably be different. On the other hand, in the study conducted on the level of teachers' readiness
for change and the innovativeness of schools, Hatipler (2014) expressed that teachers working in
primary schools approached more positively to the organizational change and innovation and had a
more open attitude towards developments in this area. An organization needs to adopt innovation
beyond change to increase its effectiveness and enable that it progresses from the current state to the

state it aims in the future (Lunenburg, 2010) and that it learns new ideas and practices (Fullan, 1992).

In the present study, the effect of the teachers’ readiness for change on the innovativeness levels
of their schools was investigated. The stepwise regression analysis results revealed that the innovative
school scale total score and the administrative support sub-dimension of the innovative school scale
were significantly predicted by the intentional readiness, cognitive readiness and emotional readiness
sub-dimensions of the readiness for change scale. In a similar study, Damanpour (2017) determined that
there was a significant relationship between administrative attitude towards change and organizational
innovation. In addition, it was found that the innovative atmosphere and organizational impediments
sub-dimensions of the innovative school scale were significantly predicted by the intentional readiness
and emotional readiness sub-dimensions of the readiness for change scale. The innovative atmosphere
and organizational impediments sub-dimensions are among the elements of the organizational climate
that can be felt very strikingly by the members of the organization. The concept of organizational
climate, which expresses the characteristics and character of school life, is generally related to norms,
values, social interactions, and organizational processes (Freiberg, 1999). Based on this information, it
is quite meaningful that the intentional readiness and emotional readiness sub-dimensions are

significant predictors of these variables.
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In conclusion; (i) the teachers' readiness for change was high; (ii) the teachers' perceptions
towards their school's innovativeness level were high; (iii) intentional readiness, cognitive readiness,
and emotional readiness sub-dimensions of the readiness for change scale significantly predicted the
administrative support sub-dimensions of the innovative school scale; (iv) the intentional readiness and
emotional readiness sub-dimensions of the readiness for change scale significantly predicted the

innovative atmosphere and organizational impediments sub-dimensions of the innovative school scale.

Based on the conclusions made and the limitations of the study, the following suggestions can
be made to researchers for future studies in this area: (i) the present study was carried out in the most
populated city of Turkey, a similar research can be conducted in different cities, and thus the results
obtained from teachers working in those districts can be compared; (ii) the research data obtained in
this study were limited to the teachers' responses to the measurement tools; more in-depth knowledge
about the research topic can be gained by using qualitative or mixed research methods in the future
studies to be conducted. In line with the results outlined, the following suggestions can be developed
for teachers and school administrators: (i) the school administrators can be given in-service training on
leading to the change in order to ensure that the teachers are ready for change and that they follow and
implement innovations in their schools; (ii) the study results revealed that the impediments to the
innovativeness of schools were found to be quite high. Both school administrators and teachers should
act collaboratively to remove organizational impediments to innovation and to create an organizational
culture open to innovation; (iii) for this purpose, an organizational structure should be established
where there is trust, cooperation and open communication among school members; (iv) the effects of
digitalization in the field of education, as in every field, are seen very much and the results of the
research have revealed that teachers' level of readiness for change is high, so the Ministry of National
Education should provide teachers with platforms where they can use digital education tools and
ensure that students receive more qualified education services; (v) education has an important place in
the development of a society, in this context, it is necessary to make legal arrangements that provide
innovation in the education system and facilitate change (removal of bureaucratic obstacles, rapid
implementation of activities such as projects and cooperation) in order to raise individuals with the

qualifications required by the current age.
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