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Abstract

Teaching English as a Foreign Language (EFL) has undergone theoretical and practical changes
during decades depending on the conditions of the era. Changing circumstances have caused different
approaches to emerge. With the introduction of the internet into social life and the area of education,
different technological infrastructures have been created and put into practice in schools. While IT
(Information Technology) once was only taught as a course at schools, even the courses themselves
are now being provided through the Internet and the technological infrastructures it presents.
Technological advances in recent decades have modernized EFL teaching accordingly. Technology
has been benefited to assist the teaching and learning process and specially to deliver the information
in different modes. As a more recent development, with widely implemented distance education after
the COVID-19 pandemic broke out in the beginning of 2020, which affected the whole education
system and settings, the need for emphasizing and investigating contemporary educational models
and approaches for EFL classes has become a necessity. Therefore, in this conceptual study, we aimed
to discuss blended learning and flipped classroom theoretically as contemporary approaches that are
used in EFL classrooms. Specifically, we discussed the hegemony of technology, blended learning and
flipped classroom in English language classrooms by investigating the recent studies and the
literature on these concepts. The literature has revealed that these contemporary instruction modes
which have increasingly been investigated are highly advantageous and useful for both teachers and
students. In this conceptual study, it has been concluded that blended learning and flipped classroom
are effective in increasing students’ academic performances and motivation. It has also been found
that they can lead students to have positive attitudes towards learning English.
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ders olarak okutulsa da, giiniimiizde derslerin kendileri bile artik internet ve sundugu teknolojik
altyapilar aracihigiyla saglanmaktadir. Son yillardaki teknolojik gelismeler Yabanci Dil Olarak
Ingilizce Ogretimini bu dogrultuda modern hale getirmistir. Ogretim ve 6grenme siirecine yardimei
olmak ve o6zellikle bilgileri farkli modlarda sunmak icin teknolojiden yararlanilmistir. Daha yakin bir
gelisme olarak, 2020'nin baginda ortaya ¢ikan ve tiim egitim sistemini ve uygulamalarini etkileyen
COVID-19 salgini sonrasinda uzaktan egitimin yaygin olarak uygulanmas ile EFL siniflarinda ¢agdas
egitim modellerinin ve yaklagimlarinin 6neminin vurgulanmasi ve arastirilmasi ihtiyaci bir gereklilik
haline gelmistir. Bu nedenle bu kavramsal ¢calismada, EFL siiflarinda kullanilan ¢cagdas yaklagimlar
olan harmanlanmis 6grenme ve ters-yiiz stnif modellerini teorik olarak tartismayr amacladik.
Ozellikle yakin zamandaki calismalar1 ve bu kavramlarla ilgili literatiirii arastirarak Ingilizce
siiflarindaki teknoloji hegemonyasini, harmanlanmis 6grenme ve ters-yiiz sinif modellerini
tartistik. Alanyazin, giderek daha fazla arastirilan bu ¢agdas 6gretim tiirlerinin hem 6gretmenler hem
de ogrenciler i¢in son derece faydal ve kullanigh oldugunu ortaya koymaktadir. Bu kavramsal
calismada harmanlanmis Ogrenme ve ters-yiiz siniyf modellerinin 6grencilerin akademik
performanslarini ve motivasyonlarini artirmada etkili olduklar1 sonucuna varilmistir. Ayrica
ogrencilerin Ingilizce 6grenmeye karst olumlu tutumlar sergilemelerine yol acabilecekleri
gorilmiistiir.

Anahtar kelimeler: harmanlanmis 6grenme, Yabanci Dil Olarak ingilizce, ters-yiiz sinif, 6gretim

tiirleri
Introduction

Many approaches and methods have been utilized in English Language Teaching (ELT) so far with the
changing opportunities and requirements of the decades. The focus, for instance, was to teach English
as quick as possible with frequent mechanical drills in Audio Lingual Method (ALM) in the beginning of
the 20th century, which was based on the behaviorist theory. ALM, which is known as one of the
preceding methods in ELT, was a popular approach then due to the requirements and opportunities of
the era. That behaviorist and mechanical approach was replaced by communicative and student-
centered ones in time towards the end of the 20t century. Communicative language teaching, which
focused on learning in cooperation, utilization of technological tools etc., was the overwhelming
approach in language pedagogy (Pardede, 2020). Students have become the center of foreign language
classes, and classes have been transformed into more communicative enabling frequent student
interactions. Fast-growing technology has also brought concomitant developments to language teaching
such as contemporary methods and new educational tools. The term of information and communication
technology (ICT) has become important for language teaching. In general, ICTs have brought about
profound changes in the education system (Paudel, 2021). ICT tools have been remarkably integrated
with language classes, especially in the ELT classes in the 21st century.

In particular, from the beginning of 2020, all instructional designs of education have been affected. In
an education system that has evolved from traditional face-to-face education to distance education
applications where technology infrastructure is used, the integration of technology into schools and the
realization of theoretical and practical information and data related to this are very important. In order
to make English teaching effective and target-oriented, and to combine the latest opportunities and
necessities of the era with language teaching, contemporary approaches must be implemented in
teaching English. For this reason, upon the importance of it, taking all above-mentioned ideas into
consideration, this article will present relevant information about contemporary approaches used in EFL
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teaching such as blended learning and flipped classroom, which needs to be emphasized particularly in
this technology era.

The hegemony of technology in EFL classes

The integration of technology which has basically started with computers, overhead projectors,
television, videocassettes has continued with the Internet, interactive white boards, projections,
audiobooks, online educational tools, smartphones etc. Like in every field, technology has become
indispensable for language teaching and learning due to its positive effects for every stakeholder of
education ranging from teachers to parents and contemporary concerns. The integration of ICT tools
into language classes has become inevitable since learners have turned into a “...frequent technology
users starting from a very early age” (Papadima-Sophocleous, Gianniskas & Kakoulli-Constantinou,
2014, p. 297) In time, learning habits and learners’ attitudes of learning English have undergone changes
as a result of the changed learner traits. Since the new generation of learners are digital natives, it
requires language teachers to make the best use of ICT in language classes (Bijeikiené, Ratinskiené &
Zutkiené, 2011). As Hol and Aydin (2020) puts it, “computer games, emails, the Internet, cell phones
and instant messaging services have become an essential part of their lives” (p. 39). In this context,
disregarding technology in language classes will be an outdated attitude and against the digital natives.
According to Tucker (2012), today’s skills and knowledge which need to be mastered differ from those
of decades ago, maybe even from a close date. She has also added that teaching these skills to learners
becomes easier with the integration of technology by teachers, which allows learners to collaborate and
cooperate. Thereby, utilization of technology in education and EFL classes indeed has become critically
important.

The development of ICT and increasing need for the integration of it in language classes has brought
along some other changes in certain areas such as teaching methods, access to the information, learners’
study habits etc. These changes have led way to different contemporary approaches to conceptualize
such as computer-assisted language learning (CALL), blended learning (BL), flipped classroom (FC),
online learning, mobile-assisted language learning (MALL), which have widely been used in teaching
English so far. These contemporary methods have been utilized actively in many areas ranging from
business to education, but their use in language teaching is of utmost importance. Especially, blended
learning and flipped classroom are significant concepts for EFL area as being directly linked to teaching
and learning. It is obvious that these disciplines are employed widely by EFL teachers in English classes
all around the world, and they have had positive effects on language teaching.

Defining and reviewing blended learning approach

Blended learning is a contemporary approach to teaching and learning which basically corresponds to
combining technology and traditional practices of education. There is no compromised definition of it
as the scholars have approached this term with various perspectives and used different terms for the
definition. Broadly, Graham (2006) defines it as combining “...face-to-face instruction with computer-
mediated instruction” (p. 5). Graham discusses this term with historical approach, asserting that these
are two historically distinct types of teaching and learning. According to Whitelock and Jelfs (2003, as
cited in Oliver & Trigwell, 2005), blended learning is “the integrated combination of traditional learning
with web-based online approaches” (p. 17), which is a broad interpretation. Another definition of BL is
by Leakey and Ranchoux (2006) defining it as;
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Blended learning in CALL is the adaptation in a local context of previous CALL and non-CALL
pedagogies into an integrated program of language teaching and learning drawing on different mixes
of media and delivery to produce an optimum mix that addresses the unique needs and demands of
that context. (p.358)

What meant by “non-CALL pedagogies” in the definition above points to the practices of traditional
teaching in which CALL approach is not benefited. In other words, the definition refers to integrating
CALL-based technology into traditional teaching. Also, Tucker (2012) has described blended learning
as the integration of face-to-face education with online teaching. On the other hand, Sharma (2010) has
approached this concept with a broader perspective defining as combining face-to-face education with
“appropriate use of technology” (Sharma & Barret, 2007, p. 7, as cited in Sharma, 2010, p. 457).
Restricting the use of technology into only online resources excludes other tools related to computers,
which, in turn, narrows down the concept of blending into only one form. However, blended learning
could include both online and offline applications. BL is also interpreted as combining e-learning with
traditional education. Oliver and Trigwell (2005) evaluates the term ‘e-learning’ as too broad and
unclear since anything could be included in that. Littlejohn and Pegler (2007) have defined e-learning
as “the process of learning and teaching using computers and other associated technologies, particularly
through use of the internet” (p. 17). Drawing upon this explanation, it could be said that e-learning
focuses on using computer-related technologies in learning and teaching. Therefore, blended learning
could broadly be defined as integrating web-based ICT with face-to-face education. Nakayama,
Mutsuura and Yamamoto (2016) have given a similar description stating “...blended learning, which
consists of face-to-face sessions and learning materials that are supported by information
communication technologies (ICT)...” (p. 43). BL can be illustrated as adding any forms of dairy
products such as milk, powder, cream etc. into the cup of coffee. The coffee itself represents face-to-face
education, and the topping-up accounts for ICT tools. What is produced at the end as ‘milk coffee’ could
be envisioned as blended learning. (see figure 1 for a sample illustration of blended learning).

€

blended learning

Figure 1. Sample illustration of blended learning

The related literature shows that blended learning has various definitions, and there is no consensus on
it. Driscoll (2002) has mentioned about this ambiguity stating that “...blended learning means different
things to different people” (p. 1). However, it could be referred that majority of the definitions include
the use of computer and similar technologies with face-to-face education. Blended learning mode
includes online and offline delivery of information. Although there are slight differences between the
current definitions of blended learning, what really matters is its implementation, outcomes, and
perceptions in teaching English.
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Especially in the 215t century, being exposed to authentic materials has become critical for the acquisition
of language skills. Prior to the technology era and contemporary approaches in ELT world, the chance
to find various authentic materials or deliver the course content in different modes was limited. The
process of teaching and learning mostly took place only at schools as opposed to today. Contrary to
blended learning or computer-assisted language learning, traditional face-to-face classes limit the
learners’ opportunities to learn in self-regulated or individualized ways. Teaching in these classes was
performed in only one way in which the teacher presented the course content in front of the classroom,
and the stages of teaching such as presentation, practice and production were tried to be performed
during the class times without or with only little assistance of ICT. However, blended learning has
diversified the modes of delivering and accessing to information in time. Students have started having
the opportunity to study or practice the course content out of the class as well by means of personalized
computers at home. Also, teaching has sometimes been moved from the during-class stage to the prior
class through online platforms, which is another teaching mode that will be discussed later. Learning
environment has changed remarkably from past to present, and it will continue changing for better in
the future. Graham (2006) illustrates this change in teaching modes with a well-explained diagram. (see
figure 2 for the above-mentioned illustration for the transformation in teaching modes historically.
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Figure 2. Graham's (2006) interpretation of the change in blended learning system over time (p. 6).

As seen in the figure, although there have been technological advances in time, their integration into
face-to-face education have not happened immediately. The diagram shows that what we have at present
is a well-balanced integration of face-to-face and computer-assisted education. In the future, ICT will
probably take a considerable part of the classes, which means that blended learning will be a critical
approach, especially for teaching or learning a foreign language because of global and language issues.
Blended learning will perhaps be a standard approach in the future, and we will quit using the term
blended exclusively (Cleveland-Innes & Wilton, 2018).

Implementation of blended learning in EFL teaching

Blended learning is a beneficial and an advantageous method especially for language teaching. It
provides benefits for both teachers and learners. As it is a popular contemporary approach in language
teaching, researchers have put emphasis on investigating the effectiveness of it in teaching and learning
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and learners’ perceptions/attitudes towards it. As for EFL teaching, there have been various studies in
the literature investigating the use of blended learning in teaching of the language skills and sub-skills
(eg., for listening: Caruso, Colombi & Tebbit, 2017; Tran & Ma, 2021; for speaking: Wang, 2020; for
reading: Bataineh & Mayyas, 2017; for writing: Challob, Bakar & Latif, 2016; for grammar: Al-Bataineh,
Banikalef & Albashtawi, 2019; for vocabulary: Ebadi & Ghuchi, 2018). Majority of the studies have
resulted that blended learning has positive effects on learners’ performances in the related skills.
Besides, researchers have also investigated the perceptions or attitudes of learners who have had an
experience in blended learning (eg., Al-Bataineh, Banikalef & Albashtawi, 2019; Ebadi & Ghuchi, 2018;
Erdem & Kibar, 2014; Istifci, 2017; Rianto, 2020; Wang, Chen, Tai & Zhang, 2019). It has also emerged
in these studies that the learners have positive attitudes towards blended learning. They have found
blended learning experience useful and practical.

In the study conducted by Caruso et al. (2017), the researchers have investigated the effects of blended
learning on the learners’ listening skill in Italian. Instead of face-to-face mode, the students had online
listening quizzes in which they could have the chance to do the tasks in quizzes through multiple access
enabling them to study in a flexible way. Majority of the students have found these online quizzes fun,
motivating and practical. They reported in the study that they have liked the idea of being able to listen
to the tracks more than once. Most of them completed the tasks, and they reported that online quizzes
helped them improve their listening skill and proficiency in Italian. In another study, Tran & Ma (2021)
have investigated the students’ perceptions towards the effects of online formative assessment in
listening on their related skills. The study took place at a Vietnamese university, and the study group
comprised of 60 students whose major was English. According to the results of the questionnaire and
interviews, online learning provided the participants with a valuable experience with varied online
sources and offered an adaptable and individualized learning. It also emerged that it provided the
students with opportunities to practice their listening skill effectively. In general, these studies show that
the Internet, which is an ICT tool, is a good source for delivery of information for listening skill in English
especially because of providing authenticity, individualized learning, flexibility, variety, time and cost
saving.

In another study, Wang (2020) conducted an experimental study to investigate the effects on blended
learning on Taiwanese students’ speaking skill in English. 136 participants were divided into three
groups according to their proficiency level depending on the placement test. Along with the face-to-face
classes, the participants needed to take 12 online conversation courses which they could attend
autonomously and in a flexible way. Although there was no control group, post-test scores showed that
online classes considerably increased the students’ conversational skill as assessed by three experienced
instructors. As for reading skill, Bataineh and Mayyas (2017) performed a study to investigate the effects
of teaching through blended learning with Moodle system. The results of the quasi-experimental study
showed that the experimental group having blended mode of instruction through Moodle system
outperformed those in control group with only face-to-face instruction in reading techniques such as
scanning, skimming etc.. As for writing skill, Challob et al., (2016) have conducted a qualitative study
on the use of BL in collaborative writing in EFL. 12 participants took part in the study. Apart from face-
to-face instruction, they also had online instruction in class blog and discussion panel for 13 weeks. BL
was reported to have helped to reduce the participants writing anxiety and increased their writing
performances.

The implementation of blended mode of instruction in teaching English bears importance for both EFL
teachers and learners. The Internet especially offers a wide variety of options in delivering the
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instruction and supporting teaching and learning. Students can be assessed, assigned, supported online
in blended learning. Besides, computers or related technology could also be utilized during the class in
face-to-face mode of instruction. ICT tools could be benefited during the class. For instance, Web 2.0
and mobile language applications are useful tools to assist language skills, and they have been widely
used in EFL classes so far. Studies have found that they have positive effects on teaching/learning
English (eg., Chaikovska & Zbaravska, 2020; Gharehblagh & Nasri, 2020; Ghorbani & Ebadi, 2020;
Korkmaz & Oz, 2021; Osifo, 2019; Sato, Murase & Burden, 2020). Especially, mobile-assisted language
learning enables students to work individually at their own pace, and collaboratively with their peers.
They could also be used as a warm-up and icebreakers in that they help to motivate and engage students.

In fact, blended learning is an umbrella term which includes different types of teaching or
implementations one of which is flipped classroom. It is also a common and effective method in EFL
teaching. In the next part, flipped classroom will be discussed.

The ratio behind flipped classroom

Flipped classroom, which is a modern and popular method in education, is a version of blended learning.
It is basically defined as “that which is traditionally done in class is now done at home, and that which
is traditionally done as homework is now completed in class” (Bergmann & Sams, 2012, p. 13). It is
simply described as “school work at home and homework at school” (Flipped Learning Network, 2014).
In a traditional face-to-face class, students are taught and instructed in the classroom, and they are
assigned for practice at home. However, in flipped classroom model, which is also known as ‘inverted
classroom’ (fyitoglu & Erisen, 2017), the teaching is flipped by moving the teaching stage from during-
class into prior-class and moving practice from after-class into during-class stage, so students and
teachers function reversely in a flipped classroom. Contrary to a traditional classroom, students have
the instructions about the subject matter which is presented via an online platform in different forms
such as presentations, videos, audios etc. Class time is allocated for practice, consolidation, interactions,
group works, collaboration, which all require students’ active engagement in learning. Flipped
classroom also enables students to get an individualized education suitable for their individual needs
(Bergmann & Sams, 2012) as they study the course content at their own pace at home before the class.
Also, the variety of flipped resources in forms of presentations, audios, videos, websites, articles enable
students to have appropriate contents that suit their own type of intelligence. Although flipped learning
simply accounts for inverted way of teaching, there are important factors for a classroom to be flipped.
Flipped Learning Network (2014) have explained these important components of flipped classroom by
dividing it into four pillars as follows:

F — Flexible Environment
L — Learning Culture

I — Intentional Content

P — Professional Educators

As could be seen from the anagram, flipped classroom is not only a simple and coincidental practice;
instead, it is a systematic approach. Another interpretation of the term has been presented by Alsowat
(2016) explaining the important components of flipped classroom as: (1) cooperation, (2) student-
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centeredness, (3) elaborated learning environments, (4) time for preparation and (5) administrative
support. These factors lead to a precise flipped classroom experience to emerge.

Flipped classroom is a widespread method used in foreign language teaching with a view to its
advantages and positive effects for both teachers and students. The idea of flipping was brought up by
two teachers named Jonathon Bergmann and Aaron Sams who first started to record their Chemistry
classes for absent students to keep up with, and they uploaded these recordings to a website after the
class. Then they came up with the idea of flipping the classroom by delivering the instruction to the
students prior to the class, thus, allocating more time to facilitate, guide and support them during the
class. This idea was also favored by the students. Since then, flipped classroom has been a practical and
useful method to be used in all subjects in education.

One of the areas that draw on flipped classroom considerably is EFL teaching. As it is a contemporary
and useful method, and it also has important advantages, EFL teachers utilize it in English classes. As
learning a foreign language is challenging and demanding in terms of effort and time, flipped classroom
stands out as a gap-filling solution for teaching/learning process. Researchers have conducted studies
on the use of flipped classroom in EFL teaching, and they have addressed a number of advantages and
recommendations, which will be discussed in the next part.

Examining and analyzing research on the implementation of flipped classroom in EFL

As English is a lingua franca, which accounts for “any lingual medium of communication between
people of different mother tongues” (Samarin, 1987, p. 371), the necessity of speaking it has gained more
importance day by day. Knowing English has turned out to have survival importance especially for
teenagers who spend a plenty of time with their technological gadgets and the Net (Iyitoglu & Erisen,
2017). The number of speakers of English as a foreign language has increased in the 215t century along
with the changing world and developing technology. Computers, the Internet, smartphones, and tablet
computers have made it easier to access and be exposed to English at home. Apart from this, as the world
population increases, classrooms have become more crowded. Under this condition, it becomes
challenging for English teachers to teach to a crowded class, interact with each student. It is hard to
allocate enough time for presenting information, practice, production during a face-to-face class at
schools. Introducing the subject matter covers a plenty of time during a class hour and does not leave
enough time for practice, interaction, discussion etc. Also, teaching of language skills of English
necessities various methods, techniques and implementations, which could all need time. Taking these
concerns into consideration, adopting a flipped classroom method can facilitate abovementioned
drawbacks in English language teaching.

One of the areas in which flipped classroom has been widely employed is EFL teaching. As English is the
most-widely spoken foreign language in the world, teaching this language requires EFL teachers and
curriculum planners to have bonds with international community and track the latest developments in
terms of teaching methodology. In this context, flipped classroom stands as a contemporary and
advantageous method for teaching English. It has been implemented in listening, speaking, reading and
writing, grammar and vocabulary classes, and it has positively affected the students’ language
performances and perceptions. There are a number of studies having been conducted by the researchers
on the use of flipped classroom in EFL context in the literature.
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As for reading skill, Abaeinan and Samadi (2016) conducted a study on the effects of flipped instruction
on students’ reading performances. They divided the participants into two groups as experimental and
control groups, and the former received a 10-week flipped instruction through video lectures on reading
techniques. At the end of the treatment, the flipped group were seen to outperform those in control
groups in using comprehension techniques and participating the class discussions. On the other hand,
Al-Naabi and Alshrumaimeri (2020) performed a quasi-experimental study to investigate the effects of
flipped grammar instruction that was delivered through videos in Edmodo on the students’ grammar
performances. The results indicated that the experimental group with flipped instruction performed
better in post-test than those in control group. The students were also seen to have positive attitudes
towards flipped classroom experience. As for listening skill, Etemadfar, Soozandehvar and
Namaziandost (2020) conducted a quasi-experimental study with 40 participants on the related skill.
The students in the experimental group were exposed to audios and videos prior to the class, and they
were asked to discuss about the topic with their group mates. As they came to the class with a
preparation, they performed better in the listening comprehension questions in the classroom. The
results showed a significant difference between the scores of experimental and control groups as in favor
of the former. Ekmekg¢i (2017), on the other hand, performed a quasi-experimental study on the
relationship between flipped classroom model and the students’ performances on writing skill. In the
study, the experimental group got flipped instruction on writing different types of paragraphs through
Edmodo for fifteen weeks. The results of the study showed that the flipped group performed better in
composing paragraphs and in-class tasks when compared to those in non-flipped groups. Another study
conducted by Wu, Hsieh and Yang (2017) showed that flipped instruction in speaking enhanced the
students’ performances on storytelling, class discussion, group works in flipped group remarkably.
Overall, flipped classroom provides a variety of advantages for EFL teaching although having a few
possible drawbacks (see table 1) as follows:

Advantages of Flipped Classroom Disadvantages of Flipped Classroom
It offers an individualized learning. It causes teachers to have an extra workload in preparing
It allows learners to develop study skills. the flipped content.

It enables a constant access to the course content. 1t requires to have computers and the Internet to be able

. . to access the flipped content.
It enables to allocate more time for practice and PP

interactions during a class.
It motivates students.
It is time saving.

Table 1. Advantages and disadvantages of flipped classroom

Overall studies above indicate that flipped classroom has been found an effective method to enhance the
students’ academic performances and in skills of English. Flipped learning also helps EFL learners
develop study skills, learning strategies, autonomy, and critical thinking.

Conclusion

Contemporary conditions have led to radical changes in teaching. With the effect of developing
technology, the integration of ICT tools into traditional classes has become inevitable. Like in every field,
computers and related technology have considerably changed teaching methods by leading to modern
approaches to come out since they first appeared. The approaches such as blended learning, flipped
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classroom have diversified the ways of delivering the information with the integration of online mode,
which, in turn, has brought considerable advantages to teaching. Teachers have benefited these
contemporary approaches, especially in EFL teaching since they are appropriate methods for teaching a
foreign language.

English is a widely spoken foreign language which is taught to millions of learners in all stages of formal
education all over the world. In this respect, teaching of it requires competency and careful planning.
EFL teachers and curriculum planners must know about the latest developments regarding EFL
teaching in the world. The increase in the world population and the demand for learning English has led
to crowded classes, which is a barrier for effective teaching. This situation also decreases the frequency
and efficiency of class interactions such as pair-work, group work etc. that are important components of
communicative language learning. Apart from crowded classes, limited class hours are another obstacle
for a comprehensive teaching. Therefore, these factors have necessitated the integration of web-based
technology that enables the online distribution of information as well. Class hours can be utilized
through web-based approaches such as blended learning and flipped classroom.

Taking all of these into consideration, this article has presented information about popular technological
implementations in EFL classes. As the literature shows, blended learning and flipped classroom have
been utilized increasingly by EFL teachers all around the world, and a great number of studies have been
conducted by the researchers in this field. It could be seen that the implementation of these
contemporary approaches provides many advantages for EFL teaching in that they increase the
students’ academic performances, motivation and attitudes. It can also be inferred that they provide
practicality with regard to time and use. In this respect, blended learning and flipped classroom could
be integrated into curriculums by curriculum planners, and EFL teachers could adopt these approaches
for their classrooms. Also, teachers could attend in-service trainings about blended learning and flipped
classroom to be informed about the applications and apply them into their classes. School
administrators should support teachers morally and materially to adopt contemporary approaches.
Besides, there could be more studies on the latest developments in EFL teaching, their implementations
and students’ performances.
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