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Oz
Giris: Calismada, 6zel egitim ve rehabilitasyon merkezlerinde 6zel egitime ihtiyact olan 6grencilere yonelik

uygulanan beden egitimi ve spor uygulamalariyla ilgili mevcut durumlarin belirlenmesi ve buna yonelik miidiir
goriiglerinin detayli olarak incelemesi amaglanmustir.

Yontem: Nitel arastirma kapsaminda tasarlanan ¢alismada durum galigmasi deseni kullanilmistir. Arastirma
Kocaeli ili Izmit ilgesinde faaliyet gdsteren ve kolayda ulasilabilir durum &rneklemesi yoluyla secilen dokuz
kurumda gergeklestirilmistir. Kurum midiirleriyle yapilan goriismelerde yari yapilandirilmig goriisme formlari ile
bireysel goriismeler gerceklestirilmistir. Elde edilen veriler igerik analiz yontemiyle ¢oziimlenmistir.

Bulgular: Kurum midiirlerinin goriisleri dogrultusunda dort ana tema ve bu ana temalara bagl toplam on adet alt
tema ortaya ¢ikmigtir. Ana temalar, MEB (Milli Egitim Bakanlig1) golgesi, egitimci 6zellikleri, beden egitimi ve
spora yonlendirme ve gelisimin biitiinliigii olarak belirlenmistir.

Tartisgma: Kurumlarda resmi olarak beden egitimi ve spor uygulamasi olmasa da kurumlarin duyarlilig1 ve ¢abasi
sayesinde beden egitimi ve spor uygulamalari ile ilgili hizmet ve yonlendirmelerin yapildigi goriilmiistiir.
Kurumlarin, yonetmelikte beden egitimi ve spor alaninda bir modiil eklenmesini istedikleri ve bu konuda
gereklilikleri yerine getirecekleri anlagilmistir. Yonetmeligin golgesinde ¢aba harcayan, sportif uygulamalarin 6zel
gereksinimli ¢ocuklara saglayacagi yararlarin farkinda olan kurum miidirleri igin maddi ve manevi imkanlari
zorlamak, inisiyatif kullanmak egitim i¢in atilmasi gereken bir adim olarak goriilmistiir. Bu kapsamda Milli
Egitim Bakanlig1 Ozel Egitim Kurumlar1 Y dnetmeligi’nde zorunlu bulunmasi gereken personel kapsaminda beden
egitimi ve spor dgretmenleri ve rekreasyon uzmanlarinin da olmasi ve istihdam edilmesi gerekliligi sonucuna
ulagilmgtr.

Anahtar sozciikler: Ozel egitim ve rehabilitasyon merkezi, uyarlanmis beden egitimi ve spor, 6zel gereksinimli
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Giris

Erken cocukluk yillarinin, ¢cocugun gelisimi iizerine etkisi yadsinamaz bir gercektir. Akranlarma gore
gelisimsel olarak gerilik gdsteren ¢ocuklarin onlara yonelik saglanan erken egitim hizmetlerinden faydalanmaya
baslamalar1 gelisimsel yetersizlik ve buna yol agabilecek risk faktdrlerinin en aza indirilmesi veya 6nlem alinmasi
acisindan 6nem arz etmektedir (Cavkaytar & Diken, 2013). Gelisimsel olarak yetersizlik gdsteren ¢ocuklarin en
uygun egitim-0gretim ortamina yerlestirilmesi ve 6zel egitim destegi almasi egitsel performans degerlendirmesinin
bir sonucu olarak hayati nem tasimaktadir. Ozel egitim destegini ve egitim-6gretim ortamini olusturan 6zel egitim
ve rehabilitasyon merkezleri Milli Egitim Bakanlhigi, Ozel Egitim Kurumlar1 Yonetmeligi (OEKY) 3. Maddesi n
bendi dogrultusunda faaliyet gostermektedir. Bu kurumlar; ‘engelli bireylerin engellilik halini ortadan kaldirmak
ya da etkilerini en az seviyeye indirmek, yeteneklerini yeniden en iist seviyeye ¢ikarmak ve topluma uyumlarim
saglamak, temel 6z bakim becerilerini, bagimsiz yasam ve mesleki becerilerini gelistirmek amaciyla yapilan
caligmalarin tiimiinde’ rol almaktadirlar (OEKY, 2012). Ozel egitim ve rehabilitasyon merkezinde verilen egitim
hizmetlerinin amaglar1 da Madde 5. ‘a) 6zel yontem, personel, ara¢ ve gere¢ kullanarak ilgileri, ihtiyaglari, yetenek
ve yeterlilikleri dogrultusunda hayata hazirlanmasini, b) Toplum igindeki rollerini gergeklestiren, baskalari ile iyi
iligkiler kurabilen, is birligi icinde ¢alisabilen ve ¢evresine uyum saglayabilen iiretici bireyler olarak yetismelerini,
¢) Dil ve konusma giicliigii ile zihinsel, fiziksel, duyusal, sosyal, duygusal ve davranis problemleri olan engelli
bireylerin engellilik halinin ortadan kaldirilmasini ya da etkilerinin en az seviyeye indirilerek yeteneklerinin en iist
seviyeye ¢ikarilmasi ve topluma uyumlarinin saglanmasi, temel 6z bakim becerilerinin ve bagimsiz yasam
becerilerinin gelistirilmesini saglamak igin’ destek egitimi calismalar1 yapmaktir (OEKY, 2012) bigiminde
belirlenmistir.

Ozel Egitim Hizmetleri Yonergesine (OEHY) goére tanimlanan destek egitim programlarmin amaglarmin
gergeklestirilmesinde, dgrencilerin tim alan ve disiplinlerle iliskilendirilerek egitim almasi ve desteklenmesi
gerekliligi belirtiimektedir (OEHY, 2020). Bu dogrultuda, merkezlerde verilen destek egitim hizmetlerinin, 6zel
egitime ihtiya¢ duyan bireylerin gelisimsel alanlarini desteklenmesi konusunda hem verilen derslerin gesitliliginin
hem de alana 6zgii personel yeterliliginin 6nemi ortaya ¢cikmaktadir. Ancak bu merkezlerde verilen destek egitim
dersleri yalnizca akademik becerilere yoneliktir (Dogaroglu & Diimenci, 2015; OEKY, 2012; Siilin & Girli,
2016). Rehberlik arastirma merkezlerinde (RAM) yapilan ve egitsel degerlendirilmelerde kullanilan egitsel
performans degerlendirme formlarinda bulunan modiiller igerisinde Tiirk¢e, matematik, bilissel, 6zbakim, vb.
yaninda psikomotor beceriler modiilii de bulunmaktadir. Bu modiille 6zel egitime ihtiya¢ duyan ¢ocugun motor
gelisimi degerlendirilmektedir. Motor gelisim; fiziksel bliyiime ve merkezi sinir sisteminin gelisimine paralel
olarak organizmanin hareketlilik kazanmasi olarak tanimlanmaktadir (Ulug, 2015). Goodway ve digerleri (2019)
ise gdzlemlenebilir motor davraniglarda olgunlagma ve 6grenmenin etkilesimi sonucu yasam boyunca ilerleyen
degisimler olarak tanimlamustir. Ozellikle motor gelisimin desteklenmesi ve gelistirilmesi noktasinda beden
egitimi ve spor uygulamalarinin énemi yadsinamaz. Beden egitimi ve spor uygulamalarinin 6zel egitime ihtiyag
duyan ¢ocuklarin motor gelisim alani ve diger gelisimsel alanlara olan katkisi bilinmekle birlikte, ¢ocugun giinlitk
yasam becerilerinden, 6z bakim becerilerine ve sosyal yasam becerilerine kadar etki etmekte, desteklemekte ve
¢ocugun genelleme yapabilmesini kolaylagtirmaktadir (Barton, 2017; Filazoglu vd., 2015; Hodge vd., 2017; Orli¢
vd., 2016; Wilhelmsen & Serensen, 2017; Yilmaz & Mirze, 2020; Yilmaz vd., 2019). Bu dogrultuda 6zel egitime
ihtiya¢ duyan cocuklarin destek egitim almak icin gittikleri 6zel egitim ve rehabilitasyon merkezlerinde de
gelisimin biitiinligii ilkesine dayanarak uyarlanmig beden egitimi ve spor uygulamalarinin olmasi hem psikomotor
modiil degerlendirmelerinin beden egitimi ve spor alan uzmanlart tarafindan saglikli yapilabilmesi hem de
¢ocuklarin gelisimlerinin desteklenmesi ve gelistirilmesi igin 6nem arz etmektedir. Tiirkiye’de konu ile ilgili
ebeveyn goriislerine bagvuran calismalar (ince, 2017; Sukan, 2013); engelli bireylerin spora katiliminin éniindeki
engeller (Nalbant & Izgar, 2018); kurumlarda uyarlanmis beden egitimi derslerine yonelik kurum midir
goriiglerinin alindigi ¢alismalar (Orhan, vd., 2017; Sarol, vd., 2022) simirli da olsa bulunmaktadir. Yapilan
calismalarda uyarlanmis fiziksel aktivitenin 6zel gereksinimli bireylere biiyiik katki sagladigi, rehabilitasyon
merkezinin se¢giminde énemli oldugu, kurum miidiirlerinin farkindaliklarinin yiiksek oldugu ancak ailelerden bu
uygulamalara yonelik talep gelmedigi yoniinde sonuglar elde edilmistir. Mevcut ¢aligmanin var olan ¢aligmalardan
farki, uyarlanmis beden egitimi ve spor uygulamalar1 bulunan ve bulunmayan kurumlarla goriisiilmesi ve
uygulamalarin gerekliliklerine, uygulamay1 sunan personelin niteliklerine yonelik miidiir goriislerinin alinmas,
alanda yetistirilen personelin gerekliliklerine ve beden egitimi ve spor modiiliiniin zorunlu hale getirilmesine dair
vurgu yapilmasidir. Diinyada da 6zel gereksinimli bireylerin egitim aldiklar1 okul ve kurumlarda uyarlanmis beden
egitimi ve spor uygulamalarinin yapildigi ve bu uygulamalara yonelik diizenlemelerin oldugu belirtilmektedir (Al-
Hadabi vd., 2021; Ulyana vd., 2016). Ancak Tiirkiye’de yonetmelikler geregi, engellilerde beden egitimi ve spor
alaninda yetistirilen egitmenler ve uzmanlar, uyarlanmig beden egitimi ve spor alani ile ilgili temel kavramlari,
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uygulamalarinin nasil yapildigi ve degerlendirmenin nasil olacagi ile ilgili bir modiil olmadigindan, bu kurumlarda
bulunmasi gereken zorunlu personel kapsaminda degildir (OEKY, 2019).

Beden egitimi ve spor uygulamalarmin motor gelisim izerindeki etkisi gbz oniine alindiginda, modiiliin
psikomotor becerileri de icine alarak uyarlanmig beden egitimi ve spor modiilii olarak giincellenebilecegi;
kurumlarda destek egitim almaya gelen 6grencilerin yag araliklart ve kurumun amaglar1 géz 6niine alindiginda,
engellilerde beden egitimi ve spor alaninda yetismis 6gretmen ve uzmanlarin gerekli oldugu diistiniilmektedir. Bu
gerekliliklerin tespitinde birinci derecede 6zel egitime ihtiya¢ duyan 6grencilerle temas halinde olan egitimeilerin
goriigleri onem arz etmektedir. Bu sebeple ¢aligma 6zel egitim ve rehabilitasyon merkezlerinde 6zel gereksinimli
ogrencilere yonelik uygulanan uyarlanmis beden egitimi ve spor uygulamalariyla ilgili mevcut durumlarin
belirlenmesi ve buna yonelik egitim ve &gretim etkinliklerinin planlanmasi ile yiiriitiilmesinden sorumlu olan
miidiir goriislerinin detayli olarak incelemesi amaciyla gergeklestirilmistir. Bu amag¢ dogrultusunda ¢alismada
asagidaki sorulara cevap aranmustir.

1. Kurumlarda uyarlanmis beden egitimi ve spor uygulamalarini iceren egitimler ve/veya gereklilikler
nelerdir?

2. Uyarlanmis beden egitimi ve spor uygulamalari ile ilgili cocuklar1 yonlendirme ve aileleri bilgilendirme
calismalar1 nelerdir?

3. Uyarlanmis beden egitimi ve spor uygulamalarinin 6zel egitime ihtiya¢ duyan bireylere uygulanmasi ve
sagladig1 yararlar hakkinda neler diigiiniilmektedir?

4. Kurumlarda uyarlanmig beden egitimi ve spor uygulamalarini gergeklestiren egitimcilerin yeterlilikleri
nasildir?

5. Uyarlanmig beden egitimi ve spor uygulamalarina yonelik alan ve materyal olanaklari nasildir?
Yontem
Arastirma Modeli

Aragtirma Ozel egitim ve rehabilitasyon merkezlerinde 6zel egitime ihtiyag duyan &grencilere yonelik
uygulanan uyarlanmis beden egitimi ve spor uygulamalar: ile ilgili mevcut durumlarin belirlenmesi ve buna
yonelik miidiir goriislerinin detayli olarak incelemesi amaciyla nitel aragtirma yaklagimlarindan durum ¢aligmast
deseni kullanilarak yapilmistir. Durum ¢aligmas, bir veya birden fazla durumun arastirilmasidir. Yani bir duruma
ait etkenler (olaylar, ortam, bireyler) biitlinciil bir yaklasimla arastirilarak, ilgili durumdan nasil etkilendikleri ve
etkiledikleri iizerine odaklanir (Yildirim & Simsek, 2013).

Katilimcilar

Katilimeilar, Kocaeli ili izmit ilgesinde faaliyet gosteren dzel egitim ve rehabilitasyon merkezlerinin
miidiirlerinden olusmaktadir. ilge bazinda faaliyet gosteren 6zel egitim ve rehabilitasyon merkezlerine kolay
ulagilabilir durum orneklemesi (Yildinm & Simsek, 2013) yoluyla ulasilarak toplam dokuz midir ile
goriisiilmiistiir. Tlgili kurum miidiirlerinden yedi kisi emekli sinif 6gretmeni, bir kisi rekreasyon lideri ve bir kisi
ise psikolog oldugunu belirtmistir. Miidiirler 26 ila 58 yas araligindadir. Aragtirmada miidiir isimlerinin ve merkez
isimlerinin desifre edilmemesi amaciyla 6zel egitim ve rehabilitasyon merkezlerine renk rumuzlar1 verilmistir.
Verilen renk rumuzlari kirmizi, sari, yesil, mavi, mor, pembe, gri, beyaz ve turuncudur. Kurumlara verilen renk
isimleri miidiirlere yonelik olarak da kullanilmistir (6r. kirmizi kurum midiirii). Calisma il merkezinde bulunan,
uyarlanmis beden egitimi ve spor uygulamalar1 yapan ve yapmayan kurumlar ve bu kurumlarin miidiirlerinin
goriigleriyle sinirlidir.

Calisma kapsaminda goriistilen miidiirlerin gérev aldigi dokuz 6zel egitim ve rehabilitasyon merkezindeki
beden egitimi ve spor uygulamalarina yonelik bilgiler asagidaki gibidir:

Dokuz kurumdan besi, bina i¢inde ayirdiklari 6zel beden egitimi alanlarinda kendi olanaklariyla
uyarlanmis beden egitimi ve spor uygulamasi yaparken, bir kurum bahge olanagiyla sadece yaz mevsiminde bu
uygulamalar1 yapmaktadir. U¢ kurumda ise herhangi bir beden egitimi ve spor uygulamas: yapilmamakta ve
uygulama alan1 da bulunmamaktadir. Uyarlanmis beden egitimi ve spor uygulamasi yapan bes kurum bunu grup
dersleri seklinde yaparken, bir kurum hem grup hem de bireysel derslerde uyarlanmig beden egitimi ve spor
uygulamalarini gergeklestirmektedir. Bu kurumlarin iki tanesinde beden egitimi ve spor uygulamalari haftada iki
giin, iki saat; dort tanesinde de bir giin, bir saat seklinde yapilmaktadir. Beden egitimi ve spor uygulamalarim
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yiiriiten uzmanlar incelendiginde {i¢ beden egitimi ve spor 6gretmeni, iki rekreasyon uzmanimin goérev aldigi
goriilmiistiir. Ozel egitime ihtiyaci olan 6grencilere yonelik yaptirilan herhangi bir faaliyette ise diger kurumlarda
fizyoterapist, cocuk gelisim uzmani ve okul dncesi 6gretmenleri gorev almaktadir.

Veri Toplama Araclari

Ozel egitim ve rehabilitasyon merkezi miidiirleriyle yar1 yapilandirilmis goriisme teknigi kullanilarak
bireysel goriismeler gerceklestirilmistir. Yar1 yapilandirilmis goriisme sorulart konu ile ilgili alan yazin taramasi
sonucunda (ilhan, 2008; 2009, Ince, 2017; Nalbant & Izgar 2018) ve ¢aligma amacina uygun olarak arastirmacilar
tarafindan hazirlanmistir. Diger yonden goriisme sorulart alanda uzman akademisyenlere basvurularak da teyit
edilmis ve gerekli diizenlemeler yapilarak son halini almistir. Bu sorular, 6zel egitim ve rehabilitasyon merkezinde
beden egitimi ve spor uygulamalarinin yapilip yapilmadigi; beden egitimi ve spor uygulamalarini gergeklestiren
egitimcilerin yeterlilikleri ve nitelikleri; beden egitimi ve spor uygulamalariyla ilgili ¢ocuklar1 yonlendirme ve
aileleri bilgilendirme galigmalar1 ile beden egitimi ve spor uygulamalarinin 6zel gereksinimli bireylere sagladigi
yararlar hakkindaki goriis ve diigiincelerin elde edilmesine yoneliktir. Bu dogrultuda katilimcilara asagidaki sorular
sorulustur:

1. Kurumlarda uyarlanmis beden egitimi ve spor uygulamalarini igeren egitimler ve/veya gereklilikler
nelerdir?

2. Uyarlanmis beden egitimi ve spor uygulamalari ile ilgili ¢ocuklar1 yonlendirme ve aileleri bilgilendirme
calismalar1 nelerdir?

3. Uyarlanmig beden egitimi ve spor uygulamalariin 6zel egitime ihtiyag duyan bireylere uygulanmasi ve
sagladig1 yararlar hakkinda neler diisiiniilmektedir?

4. Kurumlarda uyarlanmis beden egitimi ve spor uygulamalarin1 gergeklestiren egitimcilerin yeterlilikleri
nasildir?

5. Uyarlanmig beden egitimi ve spor uygulamalarina yonelik alan ve materyal olanaklar1 nasildir?
Verilerin Toplanmasi

Aragtirmacilar ilgili 6zel egitim ve rehabilitasyon merkezlerine giderek bireysel goriismeleri yiiz yiize
gerceklestirmislerdir. Tiim gortismeler ayni aragtirmaci tarafindan yapilmigtir. Goriigmelerden 6nce miidiirler konu
hakkinda bilgilendirilerek izinleri alinmistir. Caligmaya katilmay1 kabul eden kurumlarla gériismeler iki hafta
zaman araligia gerceklestirilmistir. Ayrica 01.07.2021-15951 tarih ve say1li Mus Alparslan Universitesi, Bilimsel
Arastirma ve Yaym Etigi alinmistir. Goériigmeler miidiirlerin makam odalarinda gerceklestirilmigtir. Dokuz miidiir
ile yapilan goriismeler 20 dakika ila 35 dakika arasinda siirmiistiir. Katilimcilarla yapilan goriismeler,
katilimcilardan izin alinarak ses kayit cihazi ile kaydedilmistir.

Verilerin Analizi

Goriismeler sonucunda elde edilen nitel veriler, ses kayit cihazindan transkripsiyon yoluyla bilgisayar
ortamina aktarilmistir. Nitel veriler icerik analiziyle ¢dziimlenmistir. Igerik analizi, birbiriyle benzerlik gosteren
verilerin kod ve temalar dogrultusunda bir araya getirilmesi ve bunlar1 okuyucuya anlamli bir bigimde sunulmasini
ifade etmektedir. Ortaya ¢ikan kodlar ve bu kodlar arasindaki iligkiler verilerin altinda yatan olgu veya kurami
aciklamada kullanilan timevarimci analiz, yani kodlamaya dayali igerik analizi (Yildinm & Simsek, 2013)
kullanilmustir. igerik analizinden elde edilen kodlarin birbiriyle belirli bir tema altina siiflandirilmasi ile analiz
tamamlanir (Yildirim & Simsek, 2013).

Aragtirmacilar tarafindan ayri ayr1 kodlanan ve temalandirilan veriler, daha sonra ortak kod ve temalarin
belirlenmesiyle nihai halini almistir. Terapatik rekreasyon alaninda uzman ve nitel ¢aligmalara hakim bir
akademisyen de kod ve temalarm uygunlugunu kontrol etmistir. Son olarak bulgularin olusturulmasi ve
yorumlanmasi siireciyle analiz islemleri tamamlanmistir.

Gegerlik ve Giivenirlik

Gegerlik, arastirma siirecindeki bulgularin arastirmacilar tarafindan kontroliinii ifade eder (Dede, 2017).
Arastirmanin i¢ gegerliligi i¢cin miidiirlerle yapilan goriismelerde derin odakli bir veri toplama siirecinin
uygulandig1, sorular hazirlanmadan once literatiir incelemesinin yapildigi, veri analizlerinde birden fazla
arastirmacinin yer alig1, soru hazirlama ve analiz siirecinde yine nitel arastirmalar ve terapatik rekreasyon alaninda
uzman goriislerine bagvuruldugu belirtilerek yontem boliimii ayrintili agiklanmaya c¢alisilmistir. Arastirmact
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durusu agisindan degerlendirildiginde; arastirmacilar terapatik rekreasyon ve uyarlanmis beden egitimi ve spor
alaninda uzman olan akademisyenlerden olusmaktadir. Bir arastirmaci, uzun yillar cesitli rehabilitasyon
merkezlerinde kurum inisiyatifi ile calismis, uyarlanmig beden egitimi ve sporun etkilerini dogrudan gozlemleme
sansi elde etmistir. Arastirmacilar hem akademik calismalarinda hem is hayatlarinda deneyimledikleri bu olumlu
gelismelerin kurum ydneticileri tarafindan nasil algilandig1 ve karsilandig ile ilgili yonetsel siireclerin cevabina
yonelik arastirma yapma istegi duymuslardir. Bu kapsamda verilere yorum katilmadan dogrudan alintilara yer
verilerek otaya ¢ikan kod ve temalar dis gecerlik icin agiklanmaya calistlmistir (Yildirim & Simsek, 2013).

Giivenirlilik ise, nitel arastirmacilarin miimkiin oldugu kadar arastirma siirecinin basamaklarinin takip
edilebilmesi igin detayli yazmalarini igermektedir (Dede, 2017). Arastirmanin i¢ giivenirligini saglamak amaciyla
iki aragtirmaci tarafindan ayri ayri kod ve temalar belirlenmis ve ortak kod ve temalarla nihai halini almigtir.
Ayrica, alanda ve nitel aragtirmalar konusunda uzman arastirma disindan nitel arastirmalar ve terapatik rekreasyon
alanindan bir akademisyen de igerik analizi uyguladiktan sonra elde edilen kod ve temalarin uygunlugunu biitiinsel
bir yaklagimla kontrol etmistir. Kodlayicilar aras1 uyum %90 olarak tespit edilmistir. Miles ve Huberman (1994)
iyi bir ¢alisma i¢in kodlayicilar arasi uyumun i¢ tutarhilik formiiliine [(goriis birligi / (goriis birligi + goris ayriligi)]
gore en az %80 olmasi gerektigini bildirmistir. Bununla birlikte, miidiirlerin goriisleri betimsel bir yaklasim ve
dogrudan almtilarla aktarilmistir. Arastirmanin dis giivenirligini saglamak i¢in, arastirmacilarin veri toplama
stireci i¢indeki konumu, ¢alismanin genel yontemi detayli olarak anlatilmaya galisilmistir.

Bulgular

Bu boliimiinde gergeklestirilen igerik analizine ait bulgular yer almaktadir. igerik analizi sonuglarina gére
toplam dort adet ana tema ortaya ¢ikmistir. Ana temalara ait alt tema ve kodlar Tablo 1°de gosterilmistir.
Tablo 1

Miidiirlerle Yapilan Gériismelere Ait Ortaya Cikan Ana Tema, Alt Tema ve Kodlar

rekreasyon uzmani

Alt tema Kod Kurum
Beden egitimi ve spor uygulama zorunlugu
?o Yénetmelik engelleri olmarrll?§1, rn.0(.iullerdek1 eksiklik, alan uzmani Kirmizi, sari, beyaz,
= eksikligi, fiziki sartlarin uygun olmamast, turuncu
> materyal eksikligi
E Grup caligmalari, bireysel ¢aligmalar, diizenli . .
e MY Yesil, mavi, mor,
= Kurum inisiyatifi beden egitimi ve spor uygulamalari, olusturulan embe. ari. turuncu
fiziki ve materyal imkanlari P - 9r,
E Eleglrlrll Ellgﬁl kisilik Cocuk sevmesi, sabirli, sempatik, sevecen olmast ~ Kirmizi, yesil, beyaz,
X . -
o Egitimcinin mesleki I Yesil, mor, gri, .
N szellikleri Alan uzmani olmaly, tecriibeli olmali turuncu, sari, mavi,
5 pembe
g g Cocuk gelisim uzmani, okul dncesi 6gretmeni, Mavi. ari. vesil
5] 380 Brang karmasasi fizyoterapist, beden egitimi ve spor 6gretmenti, » 9, yestl,
2 y p g por 0g
< 3] turuncu, mor, pembe
o
<

Yesil, mavi, mor,
pembe, gri

Kirmizi, sari, yesil,
mavi, mor, pembe,
gri, beyaz, turuncu

Ogrenci degerlendirme Gozlem, yetenek segimi

Bilgilendirmeler, is birligi, goriismeler,

Farkindalik ¢alismalari yonlendirme

Aile bilingsizligi, ulasim zorlugu, sosyo-
Karsilagilan engeller ekonomik diizey diisiikliigii, kurumsal ekonomik
zorluklar

Sari, beyaz, pembe,
yesil, turuncu

Beden egitimi ve
spora yonlendirme

Kirmizi, sari, yesil,
mavi, mor, pembe,
gri, beyaz, turuncu

Kirmizi, sari, yesil,

Erken egitim Gereklilik, erken ¢ocukluk doneminde baglanmast  mavi, mor, pembe,

gri, beyaz, turuncu

Sosyal gelisim, motor gelisim, 6zgiiven, bedensel

Gelisime katki gelisim, zihinsel gelisim, basar1 duygusu

Gelisimin
butinligi

Not: MEB = Milli egitim bakanligi.

Tablo 1’de belirtildigi lizere goriismelere ait dort ana tema ve bu ana temalara bagli olarak toplam on adet
alt tema ortaya ¢ikmugtir. Alt temalara ait kodlar da tabloda yer almaktadir. MEB gdlgesi ana temasinin altinda
kurum inisiyatifi ve yonetmenlik engelleri alt temasi; egitimci 6zellikleri ana temasinin altinda egitimcinin kisilik
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ozellikleri, mesleki 6zellikleri ve brans karmasasi alt temalar1; beden egitimi ve spora yonlendirme ana temasinin
altinda 6grenci degerlendirme, farkindalik calismalar1 ve karsilasilan engeller alt temalari; gelisimin biitlinligii
ana temasinin altinda ise gelisime katki ve erken egitim alt temalar1 ortaya ¢ikmistir. Katilimcilarin alt tema ve
kodlara iliskin baz1 goriisleri su sekildedir:

Yénetmelik engelleri alt temasima iliskin miidiirlerin goriisleri incelendiginde; MEB Ozel Egitim
Kurumlar1 Yoénetmeligi’nde, beden egitimi ve spor uygulamalariyla ilgili bir madde yer almadigindan ve bununla
ilgili herhangi bir sart kosulmadigindan, kurum beden egitimi ve spor uygulamasi yapmak istediginde bir takim
yonetmelik engeliyle karsilagmaktadir. Yesil kurum miidiirii bu konu hakkinda “Maalesef! MEB’e bagli, RAM’de
fiziksel aktivite ile ilgili bu destek egitim programlarinda ders vermiyor, destek egitim programinda yer alan
modiiller, dersler dogrultusunda ¢alisiyoruz.” seklinde goriis bildirmektedir. Kurumlarinda beden egitimi ve spor
uygulamasi verilmeyen kirmizi kurumun miidiirii, “...zihinselde hicbir beden egitimi aktivitelerini gerektirecek
hicbir modiil yok zaten, bunda yasal olarak da resmi olarak da ¢alisilmasi, gereklilik yok. Zaten milli egitim bizden
bunu istemiyor.” diyerek yonetmelige atifta bulunmaktadir. Ayrica kirmizi kurum miidiirii, beden egitimi ve spor
uygulamasiyla ilgili herhangi bir alana sahip olunup olunmadigiyla ilgili .. .kurum olarak binamiz da uygun degil.
Yani modiillerde yok bundan dolayi...” seklinde agiklama yaparken; sar1 kurumun midiirii “...yok, ¢ilinkii
programimizda yok, bununla ilgili materyallere sahip degiliz...” diyerek yine programda yiikiimlii olmadiklari i¢in
boyle bir uygulama alani olusturmadiklarina deginmektedir. Pembe kurum miidiirii de “...mecbur degiliz.”;
Turuncu kurum miidiirii, “Zorunluluk yok. Zorunlu olsa hepimiz ilk basta kurumu acgarken ona gore yerler bulup
acardik.”; Beyaz kurum miidiirii ise “Derslerimiz bizim rehberlik arastirma merkezinin bize verdigi modiiller
dogrultusunda devam etmektedir.” diyerek alanlarinin olmayisini  zorunda olmadiklar1 yOnetmelige
baglamaktadirlar. Gri kurum midiirii ise beden egitimi ve spor uygulamalarinin zorunlu hale gelmesine yonelik
“Kesinlikle ¢ok giizel olacagina inaniyoruz ¢iinkii biz kurum olarak sadece masa basi uygulamalariin yeterli
olmayacagini biliyoruz. Sadece yani masa basinda akademik egitim degil, cocugun dogal ortamda da
ogrenebilmesini, d6grendigini genellemesini gérmemiz lazim.” ifadesiyle veremedikleri beden egitimi ve spor
uygulamasinin farkindaliginin kurum olarak benimsendigini gostermektedir. Cogu kurumun yénetmelikte zorunlu
olur ise aslinda yapmak istediklerini genis ¢ercevede yapabilecegi anlasilmaktadir. Yesil kurum miidiirii ise,
“Kesinlikle sportif faaliyetler olmali. Biz bunu kendi imkanlarimizla yapiyoruz ama MEB bunu desteklerse, bunun
icin de bize bir ddenek ayirirsa, biz seve seve beden egitimi Ogretmenlerini, rekreasyon uzmanlarii
kurumlarimizda gérmek isteriz. Calistirmak isteriz. Daha kaliteli yapmak isteriz, daha amacina uygun yapmak
isteriz. Onun i¢in de imkanlarimizin olmasi lazim.” diyerek MEB destegine vurgu yapmaktadir. Pembe kurum
miidiirii de “Beden egitiminin ya da fiziksel aktivitenin zorunlu hale getirilmesi gereklidir...” diisiincesine sahiptir.
Kurumda alan uzmani a¢ig1 ile ilgili yonetmelige deginen beyaz kurum miidiirii, “Maalesef ki miifredat bizim
onlimiizde, tercih ederken imza yetkisi olan bir arkadasimizi almak durumunda kaliyoruz. Bir beden egitimi
mezunu, bir rekreasyon mezunu arkadagimiz olsa daha aktif ¢aligmalar yapabiliriz.” diyerek yonetmelik geregi
alan uzmanin imza yetkisi olmadigindan istihdam saglanamadigini ifade etmektedir.

Kurum inisiyatifi alt temasi incelendiginde; kurumlarin ¢ogunda beden egitimi ve spor uygulamasiyla
ilgili MEB Ozel Egitim Kurumlar1 Yonetmeligi’nde yer almayan beden egitimi ve spor uygulamasimin aslinda
kurumun kendi imkanlar1 ve inisiyatifleri ile uygulandigina yonelik goriisler elde edilmistir. Yesil kurum miidiirii
de “Biz kurum olarak bunun gerekliligine inandigimiz i¢in {iniversite ile goriigtiikk. Beden egitimi boliimiinden bize
bir 6grenci yonlendirdi. O 6grencinin yonlendirmesi ile biz bir takim sportif faaliyetler kurumumuzda yiiriitiiyoruz.
Yoksa boyle bir zorunlulugumuz yok. Bunu biz kendimiz kurum olarak istedigimiz i¢in yapiyoruz.” ifadesi ile
kendi inisiyatifleri ile kurumlarinda bu uygulamalarin uzman esliginde yiiriitildiigiinden bahsetmektedir. Mor
kurum ise ¢ocuklarin grup derslerini inisiyatifle beden egitimi ve spor uygulamasi seklinde vererek ¢ocuklarm
sportif faaliyetlere katilmasini saglamaktadir. Gri kurumun midiirii ise ders saat diizenlemelerini su sekilde
aktarmaktadir: “Rekreasyon mezunu bir beden egitimi 6gretmeni ¢alistirtyoruz. Grubumuzda kendisi hangi egitimi
yapacaksa grubun 6zelliklerine gore o ders materyallerini ¢ikariyor. Aylik olarak 4 saat her ¢ocuk mutlaka beden
egitimi alir. ...4 saati kendimizden veriyoruz. Tabi herhangi bir iicret talep etmeden.” diyerek kurumlarda tamamen
inisiyatif aliarak bu uygulamalarin yapildig1 vurgulanmistir.

Kurumlarin beden egimi ve spor uygulamalarina yonelik kendi olanaklartyla olusturduklar1 alanlar ve
edindikleri materyaller agisindan ele alindiginda; “Biz kendimiz bu olanaklar1 yarattik.” diyen yesil kurum
miidiiriiniin, “Zamani dolu degerlendiriyor.” diyen mavi kurum miidiiriiniin ve “Sadece mecbur olmadigimiz halde
bunlar1 yapiyoruz. Cocuklar igin faaliyet olsun diye...” ifadesinde bulunan pembe kurum miidiiriiniin s6zleriyle
karsilasilmaktadir.
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Mavi kurum midiirii, “kendimiz yaptik” dedigi alanlarindan séz etmektedir. “Bizim salonumuz ¢ok
biiylik bir salon degil. Ama orada iki tenis masamiz var, bowling sahamiz var. Kendimiz yaptik. Tirmanma
merdivenlerimiz var. Yine eglenceli atletizm yapabilecegimiz araglarimiz var. Bisikletlerimiz var.
Tranbolinlerimiz var. Pilates toplarimiz var. Ayrica yine sigmak boéliimiimiizde de halkoyunlari galismalarini,
beden egitimi ¢aligmalarini bireysel ve grup olarak yapiyor 6gretmenimiz.” sozleriyle kurumun kendi imkani ile
sagladig fiziksel olanaklar1 ve arag geregleri aktarmaktadir. Mor kurum miidiirii de kullanilan merkezin alt katinin
spor alanina doniistiirilmesinden bahsetmektedir: “Binanin komple alt kat1 tamamen agik ve spor salonu olarak
kullaniliyor.” Gri kurum miidiirii “Kurumumuzun alt tarafi komple spor salonudur. 60 m? kadar bir alan, ¢ok fazla
uyarani olmayan bir salonumuz var.” diyerek ¢ocuklar igin ayrilan 6zel beden egitimi ve spor uygulama alanlarim
anlatmaktadir. Pembe kurum miidiirii “Fizyoterapi alanimiz oldugu i¢in ayr1 bir de asagida spor salonumuz var.”;
Yesil kurum midiirii “iki tane salonumuz var biiyiik. Ama tabi biz bunlar1 kendi imkanlarimizla yapiyoruz milli
egitimin destek egitim programlarinda bunlara maalesef yer yok onun i¢in ¢abalarimizla daha iyi yerlere varmak,
cocuklara yararli olmak istiyoruz.” ciimlesiyle beden egitimi ve spor uygulamalarinin yararinin farkindaligini
ortaya koymaktadir. Beyaz kurum miidiirii “Ince motora yonelik, ince parmak kaslar1 ¢alistiracak, yumusaktan
serte toplar olabilir, biiyiikten kiigiige toplar olabilir. Onun haricinde ne olabilir? Yer minderimiz var, bunlar1
taklalarda kullaniyoruz, smif i¢i egzersizlerde kullanabiliyoruz.“ sozleriyle kullandiklari ara¢ geregleri
siralamaktadir. Kirmizi kurum miidiirti “Halbuki hani spor salonuna g¢evirip grup odamiz spor salonu tarzinda da
kullanilabilir. Velilerimizin cimnastik yoniinde bizden bdyle bir talebi odu, hani insallah bununla ilgili bir calisma
gerceklestirecegiz. Istersek yapabiliriz aslinda.” sézleriyle sportif aktivitelere yonelik yapilabilecekler
konusundaki diisiincelerini aktarirken “...Istersek yapabiliriz aslinda” ifadesi dikkat ¢ekmektedir.

Kapali alanlar1 olmadigi i¢in beden egitimi ve spor uygulamasi yapamadiklarini belirten turuncu kurum
miidiirt farkl bir alternatif olarak bahgeyi kullandiklarini dile getirmekte ve arag gere¢ olanaklarini aktarmaktadir:
“Beden egitimi olarak yok ama biz grup derslerinde yaz aylarinda, kisin yapamiyoruz mekanimiz olmadigi i¢in,
ama yaz aylarinda bah¢emiz miisait oldugu i¢in bir tane beden egitimi 6gretmenimiz var. O sportif faaliyetler
yaptirtyor.” Mavi kurum miidiiri saglayamadiklar1 ylizme alant olanagni farkli bir alternatifle yine
uygulayabildiklerinden su sekilde bahsetmektedir: “Ben okulumda bir yiizme havuzu olmasini isterdim. Kapali ve
acik fakat bundan da biz ¢ocuklarimizi mahrum etmiyoruz. Kocaeli Universitesi’nin yiizme havuzuna gétiirdiik,
bu sene de gotiirecegiz. Yakinimizda belediyenin ylizme havuzlari var, oralara da gotiiriiyoruz.” Yine mor kurum
miidiiri de yiizme faaliyeti ile ilgili ““...Ekip kuruyoruz, anlasiliyor bir yerle ve beden egitimi 6gretmenimiz onlara
haftanin belli giinlerinde yiizme kursu veriyor.” ifadesiyle alanla ilgili saglayamadiklari imkani yine kendi
imkanlar1 ve inisiyatifleriyle ¢ocuklara ulastirdiklarini belirtmektedir.

Egitimcinin kisilik 6zellikleri alt temasina iliskin miidiirlerin goriisleri incelendiginde; ¢ocuklarin beden
egitimi ve spor uygulamalarinin uzman esliginde yapilmasima yonelik kurum miidiirlerinin kisilik 6zelliklerine
onem verdigi goriilmiistiir. Kirmizi kurum miidiirii “Tecriibe mutlaka olmali, artist olur, ama ilk 6nce gocuklari
sevmesi gerek, dzel egitim sevgi ve sabir da gerektiriyor.”; Yesil kurum miidiirii “Cocuklarla yakin iligki kurmasi,
giiler yiizlli, ¢ocuklart anlamasi ve sevmesi gerekiyor.” sozleriyle egitimci ¢ocuk iligkisine deginmektedirler.
Beyaz kurum miidiirii de “Sempatik olmasint ¢ok isterim, ¢linkii bizim ¢ocuklar mutlu yiiz gérmeye hasretler,
sevilmeye hasretler, sicakkanli davranilmasina... Dislanilmamak istiyorlar. Bunlar benim i¢in en biiyiik etkenler
olurdu ise almamdaki.” diyerek kisilik 6zelliklerin 6nemine deginmektedir.

Egitimcinin mesleki dzellikleri alt temasi incelendiginde; kirmizi kurum miidiiriintin “...bu bizim isimiz
degil, 6zel egitimde spor mutlaka olmali, onlar1 kendi ayaklar1 izerinde durmalari i¢in hazirlarken ayni zamanda
da beden sagligmna sahip olmalar1 gerek.” ifadesi goriilmektedir. “Isi iyi bilmesi lazim, aktif olmasi lazim,
programli, planlt olmasi gerekiyor. Materyallerini iyi segmesi gerekiyor.” diyen yesil kurum miidiirii; “Alanda
tecriibeli olmasi bizim i¢in 6nemli.” diyen gri kurum miidirii; “Daha 6nce rehabilitasyon merkezinde ya da
engelliler alaninda ¢alismis olmasini géz Oniine aliyoruz biz. Belli bir tecriibe artyoruz.” diyen turuncu kurum
miidiirii deneyimin 6nemine vurgu yapmaktadir.

Brans karmasasi alt temasi incelendiginde; ydnetmelikte brang ve egitimci ile ilgili bir ibare
olmadigindan, kurumlar da kendi bakis agilarina ve imkanlarina gore farkli branslardaki 6gretmenleri beden
egitimi ve spor uygulamalarina yonelik derslerden ya da aktivitelerden sorumlu tutabilmektedirler. Bunun sonucu
olarak da ortak bir goriis ve dil yerine brang karmasasinin ortaya ¢iktigi diisiiniilmektedir. Mavi kurum miidiiri
«...okuldncesi 6gretmenin imza yetkisi var. Ozel egitim sinif dgretmeninin imza yetkisi var fakat nedense bir
rekreasyon boliimii mezununun, bir beden egitimi dgretmeninin imza yetkisi yok. Bu ¢ok yanlig! Ben bunun
diizeltilmesini istiyorum.” ac¢iklamalarinda bulunmaktadir. Sar1 kurum miidiirii bu konu hakkinda “RAM
raporlarinda beden egitimi modiillerinin olmas1 gerek ki bizde uzmanlar1 kadrolu ¢alistiralim. Uzmanlasmus kisiler
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tarafindan standartlagtirilmis bir programla ¢ocuklara faydasi olur.” sodzleriyle neden uzman kisilerin olmast
gerektigine 151k tutmaktadir. Mor kurum da beden egitimi ve spor uygulamalarini yaptiracak egitimciler hakkinda
“...Beden egitimi boliimii mezunu olmasina dncelik tutuyoruz. Ciinkii spor ¢aligtiracak.” seklinde bakis agisina
sahip oldugu gorilmektedir. Kurumlarinda yonetmelik ve tercih geregi herhangi bir spor uygulamasi
bulunmamasina ragmen beyaz kurum miidiirii de “Beden egitimi mezunu arkadaslarimin artik imza yetkilerinin
6zel kurumlarda da olmasini ¢ok istiyorum. Ozellikle rehabilitasyon merkezlerinde ¢ok isterim, ¢ok fazla agik ve
ihtiyag var.” ifadesinde bulunmaktadir.

Alan uzman gerekliligine inanan ve istihdami da bu yonde saglayan gri kurum “rekreasyon mezunu bir
beden egitimi dgretmeni ¢alistirtyoruz.”; mor kurum “atamali beden egitimi ve spor 6gretmenimiz var”’; mavi
kurum “rekreasyon boliimii mezunu zaten arkadasimiz.” ifadelerinde bulunmaktadirlar. Bu goriislere zit olarak
spor salonu bulunan ve sportif aktiviteler yaptiran pembe kurum ise, “Beden egitimi uzmanimiz yok, ii¢ tane fizik
tedavi uzmanimiz var, fizyoterapistimiz var.” diyerek aktiviteleri fizyoterapistlerin yaptirdigini dile getirmektedir.

Ogrenci degerlendirme alt temasma iliskin miidiirlerin gériisleri incelendiginde; 6zel gereksinimli
ogrencileri gézlemlemek, degerlendirmek ve sportif aktivitelere yonlendirmekle ilgili baz1 kurumlarin ¢abasi
oldugu goriilmiistiir. Genel bir degerlendirme yapan beyaz kurum miidirii “Spor mutluluktur bence. Mutlu
olduklari i¢in, mesela bizim kurumumuzda spor dort dortliik her anlamryla yapilsaydi, buraya ¢ocuklarin daha
mutlu gelecegini diigiinliyorum.” diyerek o6grenci gozlemini aktarmaktadir. Mavi kurum miidiri
“...Arkadaglarimiz elemelerden gecirdi ¢ocuklar1 ona goére ¢ocuklar yonlendirildi. ...kuliip bazinda sporculuga
secildi.” diyerek cocuklarin siki bir degerlendirme siirecinden sonra ydnlendirildigini ifade etmektedir. Mor
kurumda da ayni sekilde degerlendirmenin oldugu gériilmektedir: “Spor aktivitelerine katilacak olan ¢ocuklarimiz
seciliyor beden egitimi 6gretmeni tarafindan.” Kurum midiiriiniin “...buraya gelip 6zel egitim alip da spor
lisesinde okuyan 6grencimiz var.” s6zii de yonlendirme ve gézlemin bir sonucu olarak degerlendirilebilir. Gri
kurumda da her ¢ocugun yapabilecegi bir aktivite olduguna inanilarak gézlem ve yonlendirmeler yapilmaktadir.
Gri kurum miidiirii bu konuyu “...Aktivitelerin 6nemine de inaniyoruz gercekten. Her ¢ocugu bir ek aktiviteye
mutlaka yonlendiriyoruz yaptigimiz testler, degerlendirmeler ve goézlem sonucunda...” sdzleriyle dile
getirmektedir.

Farkindalik ¢aligmalari alt temasina iliskin miidiirlerin goriisleri incelendiginde; ailelere yonelik yapilan
sportif farkindalik ve bilgilendirme ile kurumlarin ¢esitli ¢abalar1 ve yonlendirmeleri oldugu anlasilmaktadir.
Beyaz kurum miidiiri “yonlendirme yapiyorum ozellikle bizim cocuklarimizda ylizmenin ¢ok ¢ok faydali
oldugunu diislinliiyorum ve bu konuda yonlendirmeler yapiryorum.” ifadesinde bulunmaktadir. Sar1 kurum miidiirii
“yaz doneminde mesela 6zellikle belediyelerin buradaki yerlerine yonlendiriyoruz. Her g¢ocuk bekliyor ¢iinkii
degisiklik istiyor yani yiizme olur...” s6zleriyle; Mavi kurum miidiirii de farkindalik ¢alismalariin yapildigini
“biz zaman zaman yaptigimiz aile toplantilarinda ya da birebir yaptigimiz aile toplantilarinda ve goriismelerinde
spor aktivitelerinin &grencilere, ya da miizigin, ¢ok faydali olacagini anlatiyoruz zaten.” sozleriyle dile
getirmektedir. Ayni sekilde mor kurum miidiirii de ““...Genelde olan toplantilarimizda bunlari izah ediyoruz, veliler
bunlarin farkinda, anlatildiginda bir de farkliliklar1 gériince zaten kendileri getiriyorlar.” sozleriyle; gri kurum
miidiiri de “...velilerimize de bunun 6nemini anlatryoruz. Aktif olarak var oldugumuzda bu tarz gosterilerde,
yarislarda ¢ocuklarin motive oldugunu gérmek bir seyler basarabildiklerini goren aileler de, gergekten evet ise
yartyormus, bunun farkina variyorlar zaten. Cevrede de bu sekilde farkindalik yaratabildigimize inantyorum.”
sozleriyle yonlendirme ve farkindalik ¢aligmalarinin yapildigint ve uygulamalara katilan ¢ocuklardaki olumlu
degisimleri gozlemleyen ailelerin sporu daha da benimseyerek ¢ocuklarina destek olduklarmi vurgulamaktadirlar.
Ayrica gri kurum midiirii farkindalik ve yonlendirme ¢aligmalarina ek olarak takip ¢aligmalarinin da oldugunu su
sozleriyle anlatmaktadir: “Ozellikle takibini yaptigimiz aileler de var. Hala yazilmadiniz mi? Hala bir yere
gitmediniz mi? Mutlaka gidin seklinde...” Sonug¢ olarak kurumlarin kendi c¢abalari ile g¢ocuklarin spora
yonlendirilmeye ¢alisildigr anlasilmaktadir.

Karsilasilan engeller alt temasina iliskin midiirlerin goriisleri incelendiginde; kurum her ne kadar ¢ocugu
beden egitimi ve spor uygulamalarina yonlendirse de, gonderse de, anlatsa da cocuklarin gesitli sebeplerden dolay1
aktivitelere katilamama ya da devam edememe gibi engelleri ortaya ¢gikabilmektedir. Bu konu hakkinda sar1 kurum
miidiiri “biz yoOnlendiriyoruz ama veli istemese biz de bir sey yapamiyoruz.” seklinde diisiincesini dile
getirmektedir. Diger yandan velilerin maddi imkansizliklart sar1 kurumun midiirii (“...zaten gelen velilerimizin
%90’1 maddi olarak zayif veliler.”) beyaz kurumun miidiirii (“Maalesef genel anlamda maddi olarak hani bir
kiilfete neden oldugu i¢in velilerimiz bu anlamda yeterli olamiyorlar.”) ve turuncu kurum miidiiriiniin (“Ailelerle
goriisiiyoruz ama genellikle sosyoekonomik diizeyi diisiik aileler oldugu i¢in bu bir dezavantaj oluyor.”) sdzleriyle
engel olarak ortaya ¢ikmaktadir. Ailelerin maddi ve manevi destegine deginen mor kurum miidiirii miisabakalarla
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ilgili 6rnekle durumu anlatmaya g¢aligmaktadir: “Yapilan miisabakalarda il digina gidislerde ¢ok biiyiik sikinti
oluyor. Bu ¢ocuklarin tek basina sorumlulugunu alip da gétiiremiyorsunuz ii¢ tane bile olsa... bireysel hep
yanlarinda birilerinin gelmesi gerekiyor. Onda da gelebilecek aileler var gelemeyecek aileler var.” Ulasim da beyaz
kurum miidiiriine gore &zellikle bedensel engellilerin spora katiliminda bir engel olarak goriilmektedir: “Ozellikle
bedensel yetersizligi olan ¢cocuklarda ulagim ¢ok biiyiik sikinti. Kendi araglar1 yoksa bir yerden bir yere gitmede
cok fazla sikint1 yasiyorlar. Gittikleri yerlerde de bazi engellerle karsilasinca ister istemez bu bireyleri spordan
uzaklastiriyor.” Aslinda bir noktada “...kendi araclar1 yoksa...” diyerek ailenin maddi imkansizliklarina da
deginmektedir. Bir diger engel olarak da yine sar1 kurum miidiirii “Cocugu bir spor salonuna gétiiremiyorum ben.
Gotiirmek hem benim i¢in maddi hem de manevi zorluk. Yani gotiiriiyorsun servisteki yakiti es gegiyorsun, bu
sefer ¢cocugu oraya gotiirdiigiinde diigse bir sey gelse basina biitiin sorumluluk sende.” sozleriyle yonetmelik
engelini de aktarmaktadir. Cocuklarin bagisiklik sistemlerinin de bir engel olarak ele alindigi da goriilmektedir.
Mor kurum miidiirii ylizme bransina deginerek “Haftanin belli giinlerinde yiizme kursu veriyor. Fakat maalesef bu
baslaniyor ama bir tiirlii devam etmiyor gocuklar ¢ok sik hastalandiklari i¢in. Bizim ¢ocuklarimiz 6zel olduklari
icin ¢ok sik hasta oluyorlar.” seklinde ifade vermektedir. Turuncu kurum miidiirii ise yine ylizmeye atifta bulunarak
“...bagisiklik sistemleri ¢ok diisiik oldugu i¢in ¢ocuklar yiizmede ¢ok c¢abuk hastalanabiliyorlar.” ifadesinde
bulunmaktadir. Pembe kurum miidiirii karsilagilan farkli bir engeli soyle dile getirmektedir; “...digarida bir
parkimiz olsaydi daha iyi olurdu. Onun yerine de velilerimizin, biliyorsunuz sigara igmek yasak ama, bahgede
dahil istedikleri i¢in bir tane ¢ardak yaptik oraya.” sdzleri cocuklarin oyun alanlarindan kisarak velilerin bekleme,
sigara icme alanlarinin yapiligini ortaya koymaktadir.

Gelisime katki alt temasi incelendiginde; miidiirlerin beden egitimi ve spor uygulamalarinin ¢ocuklarin
farkli gelisim alanlarina etki etmesine yonelik farkli goriisleri tespit edilmistir. Yesil kurum miidiirii sosyal
gelisime yonelik katkidan bahsederek “cok hareketli ¢ocuklarda, kural tanimayan ¢ocuklarda ¢ok olumlu etkileri
var. Bir kere kurallar1 6greniyor, sira olmayi, arkadas iliskilerinde diizelme oluyor.”; Beyaz kurum miidiirii “...bir
kere sosyal gelisimlerinde ¢ok biiylik katkisi olacaktir, 6zgliven anlaminda ¢ok biiylik katkisi olacaktir.”; Mor
kurum miidiirii ise “Grup sporlart yaptiklar1 zaman bir seyi birlikte yapmanimn, dogru yaparlarsa sevincinin
hepsinin, yanlig yaparlarsa biitiin grubun oldugunu 6greniyorlar.” ifadelerinde bulunmaktadirlar. Pembe kurum
miidiiri “eglenceli seyler miizik, resim ve spordur, beden egitimidir. En eglencelisi de beden egitimidir. Oyundur
yani.” onemine deginmektedir. Yesil kurum midiirii “burada basarma duygusunu yasiyorlar, motivasyonlar1
yiikseliyor, bunun gibi ¢ok yararl etkileri var.” sézleriyle; mor kurum miidiirii “en dnce 6zgiivenleri i¢in, ¢cocuk
bir seyi yapabiliyorum, basarabiliyorum anlaminda, bencilligini atiyorlar.” ifadesiyle; gri kurum midirii
“...gozlemledik, inanilmaz bir 6zgiliven artisi oluyor. Basarabildim duygusu...” sozleriyle ruhsal gelisimin
onemine deginmektedirler. Ayrica “cocugun burada tutum davraniglari bile degisiyor yani daha agresif ¢cocugun
daha 1liml1 oldugunu gérebiliyoruz.” (Gri kurum miidiirii). Beden egitimi ve spor uygulamalarinda disiplin bir
diger katki olarak ortaya ¢ikmaktadir: “ben sporun en ¢ok kazandirdigi fiziksel beceriden dnce insanin hayatinda
disiplin oldugunu biliyorum, gergekten bu disiplin hayati boyunca ¢ocugun okul yasantisina, ders ¢aligmasina,
mesleki basarisina kadar yanstyor.” (Mor kurum miidiirii). “Daha ¢ok kurallara uyar hale geldigini goriiyoruz ki
kural ¢ok 6nemli sporda ¢ocuklar1 disipline edebiliyor bu sekilde” (Gri kurum miidiirii). Yapilan goriismelerde
miidiirlerin farkli gelisimsel alanlara olan etkisine deginseler de uyarlanmig beden egitimi ve sporun ¢ocuklarin
gelisimsel alanlarina katki sagladig: belirtilmistir.

Akademik basartya yonelik mavi kurum miidiirii “...yetenegi olan 6grenciler ya da bedensel gelisimlerini
tamamlayacak ¢ocuklarimiz kendilerini ifade edeceklerdir bu derslerde agik agik. Dolayisi ile kisinin karakteri de
gelisecektir. Psikolojisi rahatlayacaktir, kendini ifade edebilecektir, bu sekilde gelisen bir ¢ocukta Tiirkge ve
matematik derslerinde ¢ok daha, yani s6zel ve sayisal derslerde akademik basarilari ¢ok daha fazla olacaktir diye
diisiiniiyorum.” sozleriyle akademik basari etkisini 6zetlemektedir. Gri kurum miidiirii de yine akademik basariya
yonelik “O, diger akademik basarisina da yansiyor.” seklinde ifadede bulunmaktadir. Yesil kurum miidiirii “Alt
katimizda oyun amagcli bir salon yarattik. Motivasyon amagh kullaniyoruz. iste derse kars1 isteksiz olan cocuklara
kars1 kullaniyoruz bunu 6rnegin iste ¢ocuk dersi dinlemek istemiyor, yazmak istemiyor, okumak istemiyor,
ogretmeni 6diil olarak teneffiiste cocukla bu oyun salonunu kullaniyor.” diyerek akademik gelisime destek amagh
olarak da kullandiklarindan bahsetmektedir. Diger yonden pembe kurum miidiirii “Akademik egitime bir katki
saglamaz. Ama ¢ocugun 6z bakim becerilerini, sosyal yagamina, sira beklemedir, kaynasmadir onlara tabii ki de
fayda sagliyor. Yani benlik saygist kazanmasini sagliyor. Ozgiiveni gelistiriyor yani bu zaten dnceden beri bilinir.”
diyerek farkli bir bakis acis1 sergilemektedir. Mor kurum miidiirii, otizm spektrum bozukluguna 6rnek vererek,
otizmde akademik beceri gelisimi i¢in beden egitiminden, komut yonteminden faydalanildigindan bahsetmektedir:
“otistik cocuklarimiz var, biz mesela komut ¢alisirken zorlandigimiz zaman, beden egitimi 6gretmeninden ¢ok
yardim aliyoruz. Komut almay1 daha rahat 6grenip bizle iletisimi daha iyi oluyor. Bireysel derslerde, bir diizene
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girmeyi bir sey dinlemesi gerektigini orda aliyor. Bunlar1 sporda alinca biz bireysel derslerde birebir galisirken
daha rahat ettigimiz oluyor. Yardim aliyoruz beden egitimi 6gretmenimizden o c¢ocuklar i¢in.” Yesil kurum
midiiri de 6zgiil 6grenme gligliigii tizerinden bir drnek aciklamada yapmaktadir: “...mesela 6zgiil 6grenme
glicligli c¢ocuklar Ozellikle sagini solunu karistirtyor. Yon bulma problemleri oluyor. Bedensel
koordinasyonlarinda problemler oluyor. Motor becerilerinde sikintilar oluyor. Bisiklete binme becerisinde zayif.
Bunlarin hepsinin gelismesi i¢in bu tiir caligmalarin yapilmasina kesinlikle ihtiya¢ var.” Turuncu kurum midiiri
de cocuklarin dogru spora yonlendirilmesine dikkat cekmektedir: “Dogru spora kanalize edilirse olumlu yonde
davranisg problemlerini ¢dzecegini diisiinliyorum.” Yapilan goriismelerde uyarlanmig beden egitimi ve sporun
ogrencilerin akademik basarisini olumlu etkiledigi yoniinde goriisler alinmistir.

Erken egitim alt temas: incelendiginde; Turuncu kurum miidiirii “0-6 yas arasi ne yapilabilirse 6zel
gereksinimli ¢ocuklarda hem zihinsel hem bedensel gelisimi agisindan bu siireci kagirmamak gerektigini
diistiniiyorum ben. Toplumdan uzaklastirmak yerine topluma kazandirmamiz gerekiyor.* sozleriyle erken egitimle
ilgili diislincelerini aktarmaktadir. Diger kurumlarda sozleriyle erken egitime vurgu yapmaktadirlar: “Erken tani
erken ¢oziim oluyor. Ne kadar erken baslarsa o kadar faydasi oluyor.” (Sar1 kurum miidiirii). “Ne kadar erken
baslarsak o kadar iyi, okul 6ncesi donemden baslamak tabii ki aligkanlik kazanmak agisindan son derece dnemli.”
(Yesil kurum miidiirii). “...disiplin temel anlamda ¢ok kiiciik yasta almaya baslarsa bunun da en giizel yolu sporla
verilmesi...”(Mor kurum miidiirii). “Spor yapma aliskanligini kiiciik yasta kazanan bireylerin ileride daha fazla
spor yaptigint ya da bunu bir hayat diizeni haline getirdigini gorebiliyoruz. O yiizden bir disipline olabilmek,
¢ocugunun kendini 6zgiirce ifade edebilmesi i¢in kiigiik yas grubu daha énemli...” (Gri kurum miidiirii). Yapilan
goriigmeler sonucunda kurum miidiirleri 6zel gereksinimli ¢ocuklarda erken doneminde spor aligkanligi
kazandirmanin 6nemli oldugunu vurgulamislardir.

Tartisma

Calismada ozel egitime ihtiyaci olan bireylerin egitim ortamlarindan biri olan 6zel egitim ve
rehabilitasyon merkezlerinde yiiriitiilen egitim hizmetlerinin daha iglevsel hale gelmesi adina egitimin ayrilmaz
bir pargast olan beden egitimi ve spor uygulamalarmin durumu ve miidiir goriislerinin 6nemli olmasi noktasindan
hareketle bu ¢alisma gergeklestirilmistir.

Goriismeler neticesinde MEB gdlgesi ana temasi altinda, yonetmelik engelleri alt temasina iligkin
miidiirlerin goriisleri incelendiginde, Milli Egitim Bakanligi Ozel Egitim Kurumlar1 Yonetmeliginde, beden
egitimi ve spor uygulamalariyla ilgili bir madde yer almadigini belirtmiglerdir. Bununla ilgili herhangi bir sart
kosulmadigindan, kurum, uyarlanmis beden egitimi ve spor uygulamasi yapmak istediginde bir takim yonetmelik
engelleriyle yiiz yiize gelmek zorunda kaldiklarini bildirmislerdir. Genel olarak kurumlarinda uyarlanmig beden
egitimi ve spor uygulamalarmin olmasinin 6grenciler i¢in de faydali olacagindan yoénetmelik engellerinin
giderilmesi yoniinde olumlu bir bakis a¢is1 oldugu sdylenebilir. Yapilan ¢alismalara da kurumlarda beden egitimi
uygulamalartyla ilgili yasal engellerle karsilagildigi bulgusuna ulasmistir (Ince, 2017; Nalbant & Izgar, 2018;
Orhan, vd., 2017). Ozel egitim ve rehabilitasyon merkezlerinde yapilan uyarlanmis beden egitimi ve spor
uygulamalart {izerine bilimsel ¢aligmalar incelendiginde ¢ocuklarin gelisimsel alanlar1 ve sosyal davranislari
iizerine olumlu etkileri oldugu belirtilmistir (ilhan, 2009; Karakas, 2018; Yilmaz, 2019). Arastirma sonugclari
calismada yoOnetmelik engelleri alt temasina iligkin miidiirlerin goriislerinden elde edilen bulgular1 destekler
niteliktedir. MEB gdlgesi ana temasi altinda olusturulan kurum inisiyatifi alt temasina iliskin miidiirlerin goriisleri
incelendiginde; kurumlarm gogunda beden egitimi ve spor uygulamasiyla ilgili MEB Ozel Egitim Kurumlar
Yonetmeligi’'nde yer almayan beden egitimi ve spor uygulamasinin aslinda kurumun kendi imkanlari ve
inisiyatifleri ile uygulandigia yonelik goriisler elde edilmistir. Bu dogrultuda inisiyatif alip uyarlanmis beden
egitimi ve spor uygulamalart yapan kurumlarin farkindaliklarinin daha yiiksek oldugu, ¢ocuklarin gelisimlerini
desteklemek adina biitiinciil bir yaklagim sergiledikleri sdylenebilir. Amerikan Ulusal Otizm Merkezi de (2015)
ozel gereksinimli dgrencilerin yasam kalitesinin en st diizeye ¢ikarilmast adina Umut Vadeden Uygulamalar
basligi altinda egzersiz uygulamalarini 6nermektedir. Yapilan ¢alismalar da incelendiginde bu merkezlerde diizenli
yapilan beden egitimi ve spor uygulamalarinin 6zel gereksinimli bireylerin gelisimsel alanlar1 iizerine etkileri
bildirilmistir (Cevik & Kabasakal, 2013; ilhan, 2008; Polfuss vd., 2018).

Egitimci 6zellikleri ana temasinda, egitimcinin kisilik 6zellikleri alt temasina iliskin miidiirlerin goriisleri
incelendiginde; ¢ocuklarin uyarlanmis beden egitimi ve spor uygulamalarini uzman egitimciler esliginde yapmasi
beklendiginde, egitimcilerin kisilik 6zelliklerinin 6nemli oldugu goriilmektedir. Nitekim dgretmenlik bilgi ve
beceri gibi alan yeterlilikleri gerektirdigi kadar tutum ve davramis gibi duyussal alan yeterlilikleri de
gerektirmektedir. Ogretmenin kisiliginden tavir ve davranislarma kadar pek ¢ok &zelligi, dgrenciler {izerinde
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olumlu veya olumsuz izler birakabilmektedir (Kose & Bedir, 2020; Onen, 2012). Yapilan ¢alismalarda dgretmen
kisilik 6zelikleri ve mesleki yeterlilikleri arasinda tarafsizlik, liderlik, disa doniikliik ve sakinlik, destekleyici olma,
neseli olma gibi faktorlerde anlamli iligki gosteren galigmalar mevcuttur (Kalafat, 2012; Kirdok & Doganiilkii,
2018; Manley, 1995; Murray, 1975). Bu sebeple 6zel egitim ihtiyaci olan bireylerle calisacak egitimcilerin en {ist
diizeyde fayda saglayabilmesi icin kisilik ozelliklerinin dneminin ve gerekliliginin ortaya ¢iktig1 sdylenebilir.
Egitimcinin mesleki 6zellikleri alt temasina iliskin miidiirlerin goriisleri incelendiginde; kurum miidiirlerinin
uyarlanmis beden egitimi ve spor derslerinin alan uzmanlar1 tarafindan yiiriitiilmesi gerektigini ve ozel
gereksinimli gocuklar ile ¢alisacak uzmanlarin alan deneyimli olmasi gerekliligini belirtmislerdir. Ogretmenlerin
mesleki yeterliliklerinin yaninda 6grencilerin egitim 6gretim faaliyetlerinden en iist diizeyde faydalanabilmelerini
saglamak i¢in, 6zel alan yeterliliklerine sahip olmasi gerekliligi vurgulanmaktadir (Karabulutlu & Pulur, 2017).
Cagm egitim gereklilikleri, 6gretmenlere yiiklenen yeni anlamlar, 6grencilerin farklilasan ihtiyaglart bireylerin
egitimleri konusunda yeni yaklasimlari ortaya ¢ikarmigtir. Tiirkiye’de 6zel gereksinimli bireylerin egitimlerinde
gorev alacak egitimcilerin yetistirilmesi hususunda engellilerde egzersiz ve spor bilimleri boliimlerinin agilmasi
ve acilmaya devam ediyor olmasi ile rekreasyon boliimlerinde terapatik rekreasyon alaninda uzman bireylerin
yetistirilmesi, bu yaklasimin benimsenmesi ile gerceklesmistir. Var olan beden egitimi ve spor dgretmenligi
programlarinda ilgili 6grencilerin mesleki egitimleri agirlikli olarak 6zel gereksinimli bireyler {izerine
yuriitilmemektedir. Bu sebeple Onerilen alan uzmanlarinin arasinda beden egitimi ve spor Ogretmenligi
bulunmamaktadir. Beden egitimi ve spor 6gretmenligi boliimlerinde 6zel gereksinimli bireyler ile ilgili yedinci
yartyilda 6zel egitim ve kaynastirma dersi ile sekizinci yariyilda uyarlanmig beden egitimi ve spor gibi yalnizca
iki adet ders miifredatta bulunmaktadir. Dolayisiyla engellilerde egzersiz ve spor bilimleri boliimleri ile rekreasyon
boliimlerinde hem mesleki yeterlilik hem de &zel alan yeterlilikleri dogrultusunda yetisen bireyler, ozel
gereksinimli bireylerin egitim aldig1 her ortamda geligimlerine ve egitim dgretimlerine katki saglayacak nitelikte
yetistirilmektedirler. Bu sebeple kurum midiirlerinin de stiinde durdugu alan yeterliliklerinin olmasi1 gerekliligi
bu alandan mezun bireyler tarafindan karsilanabilecegi diisiiniilmektedir. Diger yandan beden egitimi ve spor
ogretmenleri 6zel egitim okullarina atabilmektedirler. Alan uzmanlarina da isttihdam olanagi yaratilmasi gerektigi
diisiiniildiigiinden kurumlarda uyarlanmis beden egitimi ve spor uygulamalariin zorunlu hale gelmesi terapatik
rekreasyon ve engellilerde egzersiz ve spor bilimleri uzmanlarinin istihdami agisindan da 6nem arz etmektedir.

Diger alt tema olan brang karmasasi incelendiginde; yonetmelikte beden egitimi ve spor uygulamalari,
brang ve egitimci ile ilgili bir ibare olmadigindan, kurumlarin kendi bakig agilarina ve imkanlarina gore farklt
branslarda (fizyoterapist, okul dncesi, cocuk gelisimi vb.) egitimcileri beden egitimi ve spor uygulamalarina
yonelik uygulamalardan veya aktivitelerden sorumlu tutabilmektedirler. Bunun sonucu olarak da ortak bir goriis
ve uygulama yerine brans karmasasinin ortaya ¢iktig1 diisiiniilmektedir. Farkli bir alanda yeterliligi olan bireyin
baska bir alanda fayda saglamasi beklenemeyecegi gibi, ¢ocuklar igin de faydali olmayacagi diistiniillmektedir. Bu
durum hem egitimcinin yeterligi olmadig1 bir alanda uygulama ve bilgi zorluklar1 yagsamasina hem de 6grenci
acisindan beden egitimi ve spor uygulamalarina yonelik yanlig tutumlar gelistirmesine sebep olabilir. Yapilan
caligmalar incelendiginde alanda uzman olmayan bireylerin uygulamalarinin olumsuz yansimalari oldugu
bildirilmistir (Duman & Ulubey, 2008; Karatas & Baltaci, 2013). Bu sebeple verilen egitimin dogrulugu ve
aktarimi i¢in nitelikli egitim uygulamalarindan ve uygulayicilarindan s6z edilmesi gerekmektedir.

Beden egitimi ve spora yonlendirme ana temasinda, 6grenci degerlendirme alt temasi incelendiginde; 6zel
gereksinimleri &grencileri gozlemlemek, degerlendirmek ve sportif aktivitelere yonlendirmekle ilgili bazi
kurumlarm cabas1 oldugu goriilmektedir. Ozel egitim ihtiyaci olan bireylerin ilgi ve yetenekleri dogrultusunda
spor aktivitelerine yonlendirilmesi ve spor organizasyonlarina katilmalari &zgiivenlerinin gelismesine,
bagimsizlagmalarina ve sosyallesmelerine katki saglamaktadir (Cevik & Kabasakal, 2013; Ilkim vd., 2018;
Kuruoglu & Uzungayir, 2020). Bu anlamda 6zel egitim ihtiyaci bireylerin erken yasta spora yonelik yeteneklerinin
belirlenmesi ve yonlendirilmesinde alan uzmanlarmin gerekliligi bir kez daha ortaya ¢ikmaktadir. Tiirkiye’de
uygulanan engelli politikalarinda 6zellikle Genglik Spor Bakanligi’nin engeli olan 6grencilerin engeline uygun
spor aktivitelere katilabilmeleri igin gerekli tedbirlerin alinmasi, 6zel egitim kurumlari arasi sportif faaliyetleri
gelistirme konusunda gerekli ¢aligmalar oldugu bilinmektedir (Mumcu, 2018). Bunlarin gerceklestirilmesinde
onemli faktdrlerden biri de 6grencilerin alan uzmanlari tarafindan dogru bir sekilde amaca uygun degerlendirilmesi
ve yonlendirilmesiyle olacagi digiiniilmektedir. Farkindalik caligmalari alt temasina iligkin miidiirlerin
goriiglerinde, ailelere yonelik yapilan sportif farkindalik ve bilgilendirme ile kurumlarin gesitli ¢abalart ve
yonlendirmeleri oldugu anlasilmaktadir. Cocuklarin spora ydnlendirilmesinde aile ve sosyal ¢evre birincil
dereceden etkilidir (ikizler, 2002). Devletin engelli spor politikalarinda da engellilerin ailelerini, sporla elde
edilebilecek kazanimlar konusunda bilgilendirmek, engellileri spora yonlendirmek igin gerekli egitim
calismalarini yapmak yer almaktadir (Mumcu, 2018). Bu dogrultuda kurumlarda alan uzmanin bulunmasi, bu alana
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yonelik yapilacak bilgilendirme, yonlendirme ve farkindalik ¢aligmalarinin amaca ulagmada etkili olacagi
diisiiniilmektedir. Karsilagilan engeller alt temasinda, kurum her ne kadar cocugu beden egitimi ve spor
uygulamalarina yonlendirse de, gonderse de, anlatsa da c¢ocuklarin gesitli sebeplerden dolay1 aktivitelere
katilamama ya da devam edememe gibi engelleri ortaya ¢ikabilmektedir. Bu engellerin hem ailelerin Sosyo-
ekonomik durumlarmdan hem de kurumlarin maddi imkansizliklarindan kaynaklandigi goriilmektedir. Yapilan
aragtirmalarda da kurslarin maliyeti, fiziksel aktiviteyi nerede ve nasil yapacagini bilememe, ulasimin uygun
olmamasi, fiziksel aktivite aletlerini kullanmayi bilmeme, aile ve toplumun bakis acisi1 gibi sebeplerden
kaynaklandig bildirilmistir (Anderson vd., 2005; Heller vd., 2002; Rimmer vd., 2008). Engelli bireylerin diizenli
fiziksel aktiviteye katilimi sagliklarinin korunmasi agisindan da 6nem arz etmektedir (Philips vd., 2009). Bu
sebeple bu engellerin en aza indirilmesi ve katilimin arttirilmast kurumlarda yonetmelik ¢ergevesinde beden
egitimi ve spor uygulamalarinin zorunlu hale getirilmesi ve desteklenmesi ile ¢oziilebilecegi diisiiniilmektedir.

Gelisim biitiinliigii ana temasi, gelisime katki alt temasinda, kurum miidiirleri, beden egitimi ve spor
uygulamalarinin ¢ocuklarin gelisimsel alanlari iizerine etkileri oldugunu, 6zellikle sosyal gelisim, kisilik gelisimi,
ruhsal gelisim, motor gelisim ve akademik becerilerinin gelisimi iizerindeki etkilerini vurguladiklar
goriilmektedir. Yapilan ¢aligmalar incelendiginde beden egitimi ve spor uygulamalarinin engelli bireylerin bu
gelisimsel alanlar tizerinde pozitif yonde etkileri oldugu belirtilmektedir (flhan, 2009; Ozer & Sahin, 2011; Sahin,
2015). Bu dogrultuda kurumlarda beden egitimi ve spor uygulamalarinin zorunlu olmas: kurumlardan hizmet alan
bireylerin gelisimlerine ve toplumla biitiinlesmesine katki saglayacagi diigiiniilmektedir. Erken egitim alt temast
incelendiginde, kurum miidiirlerinin genel olarak erken ¢ocukluk dénemi egitiminin énemini vurguladiklar1 ve
beden egitimi ve spor uygulamalarinin ne kadar erken baslanirsa o kadar fayda saglayacagi goriisiiniin hakim
oldugu anlasilmaktadir. Erken ¢ocukluk, yasamin 0-8 yas arasini kapsadigindan, erken yaslarda olusturulacak
temel, ¢ocugun tiim hayati boyunca etkili olacaktir. Cocugun okul dncesi donemdeki yasantilari ve deneyimleri
onun ileriki yagam i¢in temel olusturur (Ercan, 2012; Giiven & Azkeskin, 2014; Tungeli & Zembat, 2017). Bu
temelin olusturulmasinda hareket egitiminin 6nemi ortaya ¢ikmaktadir. Hareket dogumla baglar ve bireyin yasami
boyunca devam eder. Kiiciik ¢ocuklarda 6grenilen hareket deneyimleri, gelisimin biitiin yonleri i¢in gereklidir.
Ozellikle yetersizligi olan ¢ocuklarin gelisimleri géz oniine alindiginda erken dénemde baslayacak beden egitimi
ve spor uygulamalarinin, bu ¢ocuklarin gelisimsel alanlart i¢in ¢ok daha etkili olacagi sdylenebilir. Bu da
kurumlarda beden egitimi ve spor uygulamalarinin olmasi gerekliligini ortaya ¢ikmaktadir.

Sonug¢ ve Oneriler
Aragtirmanin sonucunda ulagilan sonuglar ele alindiginda;

1. Elde edilen temalardan, kurumlarda resmi olarak beden egitimi ve spor uygulamasi olmasa da kurumlarin
duyarliligy, ilgisi ve cabasi sayesinde kisitli ya da genis ¢apli beden egitimi ve spor uygulamalariyla ilgili
hizmet ve yonlendirmelerin yapildig: goriilmektedir.

2. Kurumlarin, yonetmelikte beden egitimi ve spor alaninda bir modiil eklenir ve bu konuda zorunlu
tutulurlar ise beden egitimi ve spor uygulamalari konusunda saha, materyal, uzman gibi tiim gereklilikleri
yerine getirecekleri anlagilmistir.

3. Yonetmeligin golgesinde ¢aba harcayan, sportif uygulamalarin 6zel gereksinimli gocuklara saglayacagi
yararlarin farkinda olan kurum miidiirleri i¢in maddi ve manevi imkanlar1 zorlamak, inisiyatif kullanmak
egitim icin atilmasi gereken bir adim olarak goriilmektedir. Bu kapsamda Milli Egitim Bakanligi Ozel
Egitim Kurumlart Yonetmeligi’nin 6zel egitim kurumlarinda personel gorevlendirilmesine ait 7. Madde
icerisinde zorunlu bulunmasi gereken personel kapsaminda rekreasyon alan uzmanlari ve engellilerde
beden egitimi ve spor 6gretmenlerinin de olmasi ve istihdam edilmesi gerekliligi genel goriis olarak ortaya
¢ikmaktadir.

Bu sonuglar dogrultusunda;

4. Milli Egitim Bakanlig1i’nin, konu iizerine ¢aligma yaparak 6zel egitim ve rehabilitasyon merkezlerinde
uygulanan egitim hizmetleri icerisine beden egitimi ve spor modiiliinii eklenmesi,

5. Beden egitimi ve spor uygulamalarini yapacak alan uzmani personelin rekreasyon alan uzmanlari,
engellilerde beden egitimi ve spor 6gretmenlerini zorunlu bulundurulmasi,

6. Bu merkezlerde iiniversitelerin Spor Bilimleri Fakiiltelerine bagli, engelliler igin beden egitimi ve spor
bo6lim mezunlarmin istihdam edilmesi,
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7. 1leride yapilacak olan caligmalarda katilimei sayilarmin arttirilarak farkli illerde de incelenmesi ve
kurumda calisan diger egitimcilerin de goriislerinin alinmasi dnerilmektedir.
Yazarlarin Katki Diizeyleri

Her iki arastirmaci da ¢alisma konusu belirleme, aragtirma deseni, verilerin toplanmasi, verilerin analizi,
ve ¢aligmanin raporlanmasi kisimlarinda esit sekilde katki vermislerdir.
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Abstract

Introduction: This study aimed to determine the current situation regarding physical education and sports
practices for special needs students in special education and rehabilitation centers and to analyze the views of the
directors of these institutions in detail.

Method: The case study design used for qualitative research was employed. The research was conducted in nine
institutions operating in the Izmit district of Kocaeli province, Turkey, via selection through easily accessible case
sampling. The directors of the institutions were interviewed individually following semi-structured interview
forms. The data obtained were analyzed using the content analysis method.

Findings: In line with the opinions expressed by the participants, four main themes and ten sub-themes emerged.
The main themes identified were the shadow of the Ministry of National Education, educator characteristics,
guidance toward physical education and sports, and integrity of development.

Discussion: Although there are no official guidelines for physical education and sports, services and guidance
pertaining to physical education and sports exist thanks to the sensitivity and efforts of the institutions. The
participating directors revealed the desire to add a module in physical education and sports to the regulations, and
they are committed to fulfilling the relevant requirements. For the directors of the institutions, who undertake their
efforts in the shadow of the regulations and are aware of the benefits that sports practices will provide to children
with special needs, using their initiative and whatever financial and moral means are at their disposal are viewed
as necessary steps to be taken in the name of education. Within this context, physical education and sports teachers
and recreation leader should also be included and employed as personnel in such institutions, a condition that
should be considered mandatory in the Special Education Institutions Regulation of the Ministry of National
Education.

Keywords: Special education and rehabilitation center, adapted physical education and sports, students with special
needs, opinion, director.
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Introduction

The impact of early childhood years on the child's development is undeniable. Children who are
developmentally delayed compared to their peers should begin benefiting from the early education services
available to them to minimize the impact of developmental disabilities and associated risk factors, as well as
implement the necessary measures (Cavkaytar & Diken, 2013). Following an educational performance evaluation,
children with developmental disabilities must be placed in the most appropriate educational environment and
receive special education support. Special education and rehabilitation centers, which constitute the special
education support and education environment, operate in line with clause N of Article 3 of the Special Education
Institutions Regulation (SEIR) of the Turkish Ministry of National Education (MNE). These institutions take part
in “all of the studies conducted to eliminate or minimize the effects of disabilities in individuals with disabilities,
to maximize their abilities, ensure their adaptation to society, and to develop their basic self-care skills,
independent living, and professional skills” (SEIR, 2012). The objectives of the education services provided in
special education and rehabilitation centers as per Article 5 also include the following: “a) to prepare individuals
for life in line with their interests, needs, abilities, and competencies by using special methods, personnel, tools,
and equipment; b) to cultivate productivity so that individuals can work in cooperation with and adapt to their
environment, and; ) to implement support training activities in order to ensure that individuals can adapt to society
as well as develop basic self-care and independent living skills” (SEIR, 2012).

As per the special education services directive defining the objectives of educational support programs,
students should receive education and support in all fields and disciplines (SEIR, 2020). In this respect, the
importance of both the diversity of the courses and the competence of the field-specific personnel in supporting
the developmental areas of the individuals in need of special education through the educational support services
provided in the centers becomes evident. However, the educational support courses offered by these centers
exclusively involve academic skills (Dogaroglu & Diimenci, 2015; SEIR, 2012; Siilin & Girli, 2016). Together
with the modules of Turkish, mathematics, cognition self-care found in the Educational Performance Evaluation
Forms prepared in the Guidance and Research Centers (GRC) and used in educational evaluations, there is also a
psychomotor skills module to evaluate the motor development of children requiring special education. Motor
development is defined as the mobilization of the organism in parallel with the physical growth and development
of the central nervous system (Ulug, 2015). Goodway et al. (2019) defined it as changes in observable motor
behaviors that progress throughout life as a result of the interaction of maturation and learning. The importance of
physical education and athletic activity cannot be denied, especially as they support and improve motor
development. Although the contribution of physical education and athletic activity to motor development and other
developmental areas of children requiring special education is well understood, they also impact and cultivate
skills for daily life, self-care and social life while facilitating the child’s general development (Barton, 2017,
Filazoglu et al., 2015; Hodge et al., 2017; Orli¢ et al., 2016; Wilhelmsen & Serensen, 2017; Yilmaz & Mirze,
2020; Yilmaz et al., 2019). Hence, in special education and rehabilitation centers where children receive supportive
education, physical education and sports practices adapted according to the principle of the integrity of
development are also important for the psychomotor module assessments performed by physical education experts
and to support children’s development. Despite being limited in number, studies in Turkey have investigated
parents’ thoughts on the subject (ince, 2017; Sukan, 2013), barriers to the participation of people with disabilities
in sports (Nalbant & Izgar, 2018), and the views of institution directors on adapted physical education lessons in
institutions (Orhan et al., 2017; Sarol et al., 2022). In the studies conducted, results were obtained that adapted
physical activity contributes greatly to individuals with special needs, is important in the selection of the
rehabilitation center, the awareness of the directors of the institution is high, but there is no demand for these
applications from the families. The current study is distinguished from previous studies in the literature in that it
includes institutions that both have and have not implemented adapted physical education and sports practices,
interrogating the managers concerning the requirements of these practices, the qualifications of the relevant
personnel, the requirements of the personnel trained in the field and the necessity of making physical education
and sports mandatory. Adapted physical education and sports practices have been carried out in schools and
institutions where individuals with special needs receive education, and regulations exist for these practices (Al-
Hadabi et al., 2021; Ulyana et al., 2016). However, in accordance with Turkish regulations, trainers and experts in
the field of physical education and sports for disabled individuals are not considered compulsory personnel in such
institutions, as no module includes the basic concepts of adapted physical education and sports or how to
implement and evaluate them (SEIR, 2019).
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Considering the effects of physical education and sports practices on motor development, the adapted
physical education and sports module should be updated by incorporating psychomotor skills. Given the age ranges
of the students receiving supportive education and the aims of the institutions, teachers and experts trained in
physical education and sports for disabled individuals are necessary. The views of educators in contact with
students in need of special education are of the utmost importance in determining these requirements. Therefore,
the present study was conducted to determine the current situation regarding the adapted physical education and
sports practices implemented for special needs students in special education and rehabilitation centers and to
examine the views of their directors in detail. The reason for choosing the directors is that they are responsible for
the planning and execution of education and training activities. For this purpose, we sought answers to the
following questions:

1. What are the requirements or training that involve adapted physical education and sports practices in these
institutions?

2.  What activities are used to guide children and inform families about adapted physical education and sports
practices?

3. What are their views on adapted physical education and sports practices for individuals requiring special
education and the benefits they provide?

4. What are the qualifications of educators who perform adapted physical education and sports practices in
these institutions?

5.  What are the possibilities for spaces and materials for adapted physical education and sports practices?
Method
Research Model

The research was conducted employing a case study design and a qualitative research approach to
determine the current situation regarding the adapted physical education and sports practices used for special needs
students in special education and rehabilitation centers and to examine the views of the centers’ directors in detail.
In a case study, defined as an investigation into a particular situation, the factors (e.g., events, environment,
individuals) present in a given situation are examined using a holistic approach, with a focus on how they (the
factors) affect and are affected by the relevant situation (Yildirim & Simsek, 2013).

Participants

The participants comprised the directors of special education and rehabilitation centers operating in the
Izmit district of Kocaeli province. Nine directors were interviewed by contacting the special education and
rehabilitation centers operated by the district via easily accessible situation sampling (Y1ildirim & Simsek, 2013).
Seven of the directors were retired classroom teachers, one director was a recreation leader and one director was
a psychologist. Directors range from 26 to 58 years old. In the study, each center and its director were assigned
the same color code to conceal the names of both; the color codes used were red, yellow, green, blue, purple, pink,
gray, white, and orange. The study was confined to institutions in the city center, whether or not they have
implemented adapted physical education and sports practices, and the directors of those institutions.

Within the scope of the present study, interviews were conducted with the directors of nine special
education and rehabilitation centers to obtain information on their physical education and sports practices. While
five of the nine institutions hold adapted physical education and sports practices in special physical education areas
allocated on their premises, one institution conducts these only in the summer season, in the garden. No such
physical education and sports practices have been implemented in three institutions, nor is there an area to do so.
Five institutions implementing adapted physical education and sports offer these as group lessons, while one
provides both group and individual lessons. In two of these institutions, physical education and sports practices
occur for two hours twice a week, whereas in the other four, these sessions are performed one hour per day. Upon
examination, three physical education and sports teachers and two recreation experts were revealed to be involved
in these sessions. Physiotherapists, child development specialists, and preschool teachers all participate in activities
for students with special needs.
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Data Collection Tools

Individual interviews were conducted with the directors of special education and rehabilitation centers
using semi-structured interview techniques. The interview questions were prepared by the researchers based on a
literature review of the subject (ilhan, 2008; 2009; ince, 2017; Nalbant & Izgar, 2018) and in accordance with the
objective of the study. In addition, the questions were reviewed by academic experts in the field and were finalized
by making the necessary madifications. The interview questions concerned whether physical education and sports
practices were employed in the special education and rehabilitation centers, the educators' competencies and
qualifications in guiding children and informing families about physical education and sports practices, and the
benefits of the latter for individuals with special needs. With this objective, the following questions were posed to
the participants:

1. What are the requirements or training that involve adapted physical education and sports practices in these
institutions?

2.  What activities are used to guide children and inform families about adapted physical education and sports
practices?

3. What are their views on adapted physical education and sports practices for individuals requiring special
education and the benefits they provide?

4. What are the qualifications of educators who perform adapted physical education and sports practices in
these institutions?

5. What are the possibilities for spaces and materials for adapted physical education and sports practices?
Data Collection

Face-to-face interviews with the study participants were held in their offices at the special education and
rehabilitation centers; all interviews were conducted by the same researcher. Prior to the interviews, the directors
were informed about the subject of the study and gave their consent. Interviews were conducted within two weeks
after the directors agreed to participate and lasted between 20 and 35 minutes each. With the participants'
permission, the interviews were recorded using a voice recorder. Ethical approval was granted by the Scientific
Research and Publication Ethics of Mug Alparslan University, dated 01.07.2021-15951.

Data Analysis

The interviews were transferred from the voice recorder to a computer through transcription. The
qualitative data obtained were examined using content analysis, which involves collecting similar data in line with
certain codes and themes and presenting them to the reader in a meaningful way. Inductive analysis, i.e., coding-
based content analysis (Yildirim & Simsek, 2013), was employed to explain the phenomena or theory underlying
the data from the codes that emerge and the relationships between them. The analysis was completed by classifying
the codes obtained from the content analysis under a certain theme (Yildirim & Simsek, 2013).

The data, coded and themed independently by the researchers, were then finalized by identifying the
common codes and themes. An academic who is an expert in therapeutic recreation and experienced in qualitative
studies also checked the coherence of the codes and themes. Finally, the analysis process was concluded with
creating and interpreting the findings.

Validity and Reliability

Validity refers to checking the findings during the research process by the researchers (Dede, 2017). For
the internal validity of the present study, a literature review was conducted prior to the preparation of the interview
questions, a deep-focused data collection process was utilized in the interviews with the participants, more than
one researcher was involved in data analysis, and an expert in the fields of qualitative research and therapeutic
recreation was consulted during question preparation and analysis. The researchers included academics with
therapeutic recreation expertise and adapted physical education and sports. One researcher had worked with
institutional initiatives in various rehabilitation centers for many years and had the chance to observe the effects
of adapted physical education and sports directly. The researchers aimed to study the managerial processes
involved in how these positive developments, which they experienced both in their academic studies and work
life, were perceived and welcomed by the directors of the institutions. In this context, explanations were sought
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for the external validity of the codes and themes that emerged by including direct quotations without adding
comments to the data (Yildirim & Simsek, 2013).

Reliability involves detailed note-taking on the part of qualitative researchers so that each precise step of
the research process can be followed as closely as possible (Dede, 2017). To ensure the internal reliability of the
present study, the codes and themes were identified and then finalized with common codes and themes
independently by two researchers. In addition, an academic in therapeutic recreation, who is also an expert in
qualitative research, checked the coherence of the codes and themes obtained using content analysis with a holistic
approach. The agreement between the coders was determined to be 90%. Miles and Huberman (1994) reported
that for a study to be robust, the intercoder agreement should be at least 80% according to the internal consistency
formula [(consensus / (consensus + disagreement)]. To maximize the external reliability of this study, the position
of the researchers in the data collection process and the general method of the study were explained in detail.

Results

Based on the results of the content analysis, four main themes emerged. The sub-themes and main themes,
together with their codes, are presented in Table 1.

Table 1
The Main Theme, Sub-Theme, and Codes Revealed from the Interviews with the Managers
Sub-theme Codes Managers
=5 No obligation to practice physical education and
> >= S ngu_latory sports, lack of modules, lack of field experts, Red, yellow, white, orange
S8c% arriers unsuitable physical conditions, lack of materials
C c = 0
S 83 — Group work, individual work, regular physical .
& @ < ngmgm education and sports practices, physical and Gr;aaen,frl:r?,furple, pink,
== material opportunities created gray, 9
Personallty . Child-loving, patient, sympathetic, affectionate Red, green, white
9 characteristics
sB Professional Must be an expert in the field, must be Green, purple, gray,
S g characteristics ~ experienced orange, yellow, blue,
3 & pink
[ W s - Child development specialist, preschool teacher
= 1 1
§ © Cc_JmpIexny of physiotherapist, physical education and sports Blue, gray, green, orange,
s field : L purple, pink
pt teacher, recreation specialist
£ -
= cg Student Observation, talent selection Green, blue, purple, pink,
8 = assessment gray
So Red, yellow, green, blue,
S5 Awareness - . _ . . - )
S5 . Briefings, cooperation, negotiations, orientation purple, pink, gray, white,
g activities
5SS _ _ o _ orange
2 g Obstacles Family unconsciousness, dlfflculty in Yellow, white, pink,
£ = transportation, low socioeconomic level,
AR encountered green, orange

institutional economic difficulties

Contribution to

Social development, motor development, self-

Red, Yellow, Green, Blue,

confidence, physical development, mental
development, sense of achievement

Purple, Pink, Gray,
White, Orange

Red, yellow, green, blue,
purple, pink, gray, white,
orange

development

Early education  Necessity, start in early childhood

Integrity of
development

As shown in Table 1, four main themes and ten sub-themes were identified by means of content analysis
depending on these main themes. Under the main theme entitled “the shadow of the Ministry of National
Education” are the sub-themes of institutional initiative and regulatory barriers. The main theme of “educator
characteristics” includes the sub-themes of personality characteristics, professional characteristics, and complexity
of the field of expertise. The main theme of “physical education and sport guidance” consisted of the sub-themes
of student assessment, awareness activities, and obstacles encountered. Finally, the main theme of “integrity of
development” contained the sub-themes of contribution to the development and early education. Certain views of
the participants on the sub-themes and codes are as follows:

On the topic of regulatory barriers, since the Special Education Institutions Regulation of MNE does not
include an article on physical education and sports practices and there are no stipulations regarding this, institutions
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encounter a number of such obstacles when attempting to implement physical education and sports programs. The
director of the green institution described the response he received in these words: “Sorry! We do not give lectures
on these support training programs related to physical activity in the GRC (affiliated with the MNE); we work in
line with the modules and courses in the support education program.” The director of the red institution, which
does not offer physical education and sports, stated, in reference to such regulations, “...there is no module that
requires any physical education activities, there is no legal or official requirement to do that. National education
does not want that from us anyway.” Regarding whether the institution had any field allocated for physical
education and sports, the same director also explained that “...our building is unsuitable. In other words, there are
no modules because of this...” The director of the yellow institution responded to the same question, saying “...no,
because it is not in our program, we do not have the materials for it...”, while again mentioning that they have not
provided any such area because they are not obligated to. The director of the pink institution concurred, simply
stating: “...we do not have to”. The director of the orange instituted agreed: “There is no obligation. If it were
necessary, we would all find places and open them accordingly when first opening the institution.” The director
of the white institution explained that “Our courses continue in line with the modules given to us by our guidance
research center”, attributing the absence of a field suitable for physical activity to the regulation, which does not
require it. The director of the gray institution manager said, “We definitely believe that it would be very good
because we know that only classroom activities are not enough for us as an institution. We need to see not only
academic education in the classroom but also the ability of the child to learn in the natural environment and to
generalize what he has learned.” This statement indicates that awareness of physical education and sports, which
they cannot provide, has been adopted at an institutional level. Most institutions can actually proceed as they wish
within a broad framework if so stipulated in the regulations. Emphasizing the importance of support from the
Ministry of National Education, the director of the green institution expressed the following view: “There should
definitely be sports activities. We do this using our own resources, but if the Ministry of National Education
supports it and allocates an allowance for this, we would love to see physical education teachers and recreation
specialists in our institution. We want to work. We want to improve the quality, we want to make it [our institution]
more suitable for its purpose. For that, we need to have access to means.” The director of the pink institution also
thought that “Physical education or physical activity should be made compulsory.” Referring to the regulation
concerning the shortage of field experts in the institution, the director of the white institution stated:
“Unfortunately, the curriculum is in front of us, so when choosing, we have to get a colleague who has signing
authority. If we have a colleague who is a physical education or recreation graduate, we can work more actively.”
He added that as per the regulation, an expert in the field cannot be employed because he does not have signing
authority.

Regarding the institutional initiative subtheme, for most of the institutions, the views obtained from their
directors on physical education and sports, which are not included in the NME Special Education Institutions
Regulations, revealed that the institutions actually implemented their own initiatives, relying on their own means.
The director of the green institution declared, “We, as an institution, believed in the necessity of this, so we talked
to the university. A student from the physical education department gave us direction. With the guidance of that
student, we carried out a number of sports activities in our institution. Otherwise, we have no such obligation. We
do this because we want it as an institution.” In short, the institution undertook those practices on its own initiative
with the involvement of an expert. The director of the purple institution secures children’s participation in sports
activities by providing group lessons in the form of physical education on his own initiative. The manager of the
gray institution explained the lesson hour arrangements as follows: “We employ a physical education teacher who
is a recreation graduate. Whatever training he does in our group, he adjusts the course materials according to the
characteristics of the group. Every child receives physical education for four hours on a monthly basis. ... we give
four hours of ourselves. Without any charge, of course.” It was emphasized that these practices were carried out
by taking the initiative completely in institutions.

Concerning the spaces created for physical education and sports by the institutions using their own means
and materials, the director of the green institution stated, “We created these possibilities ourselves.” The director
of the blue institution expressed that his time is fully accounted for, while the director of the pink institution said,
“We only do these things when we don’t have to. So that there are activities for the children...” On the subject of
the spaces created for physical education and sports, the director of the blue institution stated simply: “We did it
ourselves.” Continuing, he conveyed what the institution created by making use of its own resources: “Our hall is
not a very big hall. However, we have two ping-pong tables there, we have a bowling alley. We made it ourselves.
We have climbing stairs. We also have vehicles where we can do fun athletics. We have bikes. We have
trampolines. We have Pilates balls. In addition, our teacher also performs folk dances and physical education
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activities individually and in groups in our shelter.” The director of the purple institution director mentioned the
transformation of the center’s lower floor into a sports area: “The entire ground floor of the building is completely
open and is used as a gym.” In a similar vein, the director of the gray institution manager declared: “The complete
lower part of our institution is a gym. We have an area of 60 m2, it does not have too many stimuli.” He explained
that there are special physical education and sports areas reserved for children. The director of the pink institution
noted, “We have a separate gym downstairs as we have a physiotherapy area.” Revealing awareness of the benefits
of physical education and sports, the director of the green institution remarked, “We have two large halls. However,
of course, we do these using our own means, unfortunately, there is no place for them in the support education
programs of national education, so we want to reach better places with our efforts and be beneficial to children.”
The director of the white institution commented: “For fine motor skills, to work finger muscles, there can be soft
or hard balls, large or small balls. Other than that, what could there be? We have floor mats, we use them in
somersaults, we can use them in classroom exercises.” The director of the red institution remarked, “However, our
group room can also be used as a gym by turning it into a gym. Our parents made such a request of us for
gymnastics, | hope we will carry out a study on it. In fact, we can do it if we want to.” Conveying his thoughts on
what can be done to facilitate sports activities, he drew attention with the statement, “...we can do it if we want.”

Explaining that they cannot practice physical education and sports because they do not have indoor areas,
the director of the orange institution stated that they use the garden as an alternative: “There is no physical
education, we can’t do group lessons in the winter since we do not have a place, but we have one physical education
teacher because our garden is available in the summer. He conducts sports activities.” The director of the blue
institution mentioned being able to use alternatives for the swimming facilities that they could not provide: “I wish
there were a swimming pool in my school. Closed or open, but we do not deprive our children of this. We took
them to Kocaeli University’s swimming pool, and we will take them this year, as well. There are municipal
swimming pools nearby, we take them there, as well.” Regarding swimming, the director of the purple institution
also commented that they secured an opportunity for the children that they could not provide to them via their own
means and initiatives: “...We are forming a team, in agreement with a place, and our physical education teacher
gives them swimming lessons on certain days of the week.”

The study participants stressed the importance of educators’ personality traits in the implementation of
physical education and sports practices for children, with the support of experts. The director of the red institution
stated that “Experience is absolutely a plus, but they must love children first, special education also requires love
and patience.” According to the director of the green institution, in reference to the educator-child relationship,
“They need to establish a close relationship with children, smile, understand, and love children.” The director of
the white institution emphasized the importance of certain personality traits, saying: “I would love for them to be
sympathetic, because our children yearn to see happy faces, to be loved, to be treated warmly... They don’t want
to be excluded. Those would be the biggest factors in my hiring.”

Concerning the sub-theme of the educator’s professional characteristics, the director of the red institution
stated: “...it is not our job, sports must be included in special education, while they [the students] are being
prepared to stand on their own two feet, they must enjoy physical health.” The director of the green institution
stated: “He must know the job well, he must be active, he must be organized and have a plan. He needs to choose
his materials well.” The director of the gray institution expressed, “It is important for us that the educator has
experience in the field.” Additionally, emphasizing the importance of experience, the director of the orange
institution said, “We take into account if he has worked in a rehabilitation center or in the field of disability before.
We are looking for a certain level of experience.”

On the sub-theme of complexity or confusion pertaining to area of expertise, since the regulations contain
no relevant statements, institutions can give teachers in different areas responsibility for classes or activities related
to physical education and sports, based on the perspectives of and opportunities available to the institutions
themselves. As a result, confusion regarding areas of expertise has emerged in place of shared views and language.
The director of the blue institution stated, “...the preschool teacher has signing authority. A special education
classroom teacher has signing authority, but for some reason, a recreation department graduate or a physical
education teacher does not have signing authority. This is very wrong! I want this fixed.” In support of experts,
the director of the yellow institution maintained, “There should be physical education modules in the GRC reports
so that we can employ experts on a permanent basis. It benefits children to have a standardized program designed
by specialists.” Regarding educators who teach physical education and sports, the director of the purple institution
noted: “...We give priority to graduates from the physical education department. Because they will conduct sports
lessons.” Although there are no sports practices in their institutions by regulation or preference, the director of the
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white institution manager asserted, “I would like my physical education graduate colleagues to have signing
authority in private institutions, too. I would love it, especially in rehabilitation centers, there is so much deficiency
and need.” means.

The director of the gray institution, who believes in the necessity of specialists and provides employment
to that end, said, “We employ a physical education teacher who is a recreation graduate.” The director of the purple
institution stated, “We have an appointed physical education and sports teacher”, while that of the blue institution
revealed that a “recreation department graduate is already our colleague.” In contrast, the director of the pink
institution, which has a gym and offers sports activities, stated, “We do not have a physical education specialist,
we have three physical therapists, we have physiotherapists.” He added that physiotherapists conduct the activities.

Regarding the sub-theme of student assessment, the participants revealed that some institutions tried to
observe, evaluate, and guide students with special needs toward sports activities. Making a general assessment,
the director of the white institution conveyed this view based on observing students: “I think sports is happiness.
Because they are happy, | think that if, for example, sports were carried out fully in our institution, the children
would more gladly come here.” The director of the blue institution stated that children are directed following a
rigorous evaluation process: “...Our colleagues passed the auditions, and the children were guided accordingly...
they were selected to be athletes based on a club.” A similar evaluation process was noted by the director of the
purple institution: “Our children who participate in sports activities are selected by the physical education teacher.”
The director of the purple institution continued to comment on the result of guidance and observation: “...We have
a student who comes here and receives special education and attends a sports high school.” The gray institution
observes and guides children toward sports, believing that every child has an activity that they can do. The director
of the grey institution “...We truly believe in the importance of activities. We definitely direct each child to an
additional activity as a result of the tests, evaluations, and observations we have made...”verbalized the issue with
these words.

On the topic of awareness, institutions have made various efforts and guided to foster awareness and
inform families about the benefits of sports for children with special needs. The director of the white institution
stated, “I give guidance, I think that swimming is very beneficial, especially for our children, and I offer guidance
in this regard.” The director of the yellow institution remarked, “For example, we direct the municipalities to the
places here during the summer period. Every child is waiting because they want a change, so it [the change] turns
out to be swimming...” As regards carrying out awareness activities, the director of the blue institution expressed
his thoughts as follows: “We already tell the students that sports activities or music will be very beneficial in
family meetings we hold from time to time or in one-on-one meetings.” Similarly, the director of the purple
institution noted: ““...We explain this in our meetings, parents are aware of this, and when it’s explained, and they
see the differences, they convey it themselves.” Emphasizing that orientation and awareness activities are carried
out, and that families who observe the positive changes in the children who participate in these further support
their children by adopting even more sports activities, the director of the gray institution commented: “...We also
explain the importance of this to the parents. Families who see that their children can achieve something, seeing
their children motivated in such performances and competitions when we are actively present, also realize that,
yes, it truly works they already realize this. | believe that in this way, we can create awareness in this environment.”
In addition to awareness and guidance activities, the director of the gray institution explained that there are follow-
up studies with the following words: “There are families we follow in particular. Not yet registered? Haven’t you
gone anywhere yet? Definitely go...” As a result, it is understood that institutions are trying to direct children to
sports with their own efforts.

Concerning the participants’ views on the sub-theme of obstacles encountered, although the institution
may direct a child toward or inform them of physical education and sports practices, obstacles may exist that
prevent participation in or continuation of the activities for a variety of reasons. Regarding this problem, the
director of the yellow institution explained, “We guide them, but we cannot do anything if the parent does not
want to.” On the other hand, the financial limitations of the parents were mentioned as obstacles by the director of
the yellow institution (“...90% of our parents are already financially unstable.”), the director of the white
institution (“Unfortunately, our parents are not sufficient in this sense because it causes a financial burden in
general terms.”), Furthermore, the director of the orange institution (“We meet with the families, but this is a
disadvantage since they are usually of low socioeconomic status.”). Referring to financial and moral support for
the families, the director of the purple institution sought to explain the situation with an example regarding
competitions: “There is a great problem in venturing outside of the province for competitions. You cannot take
sole responsibility for these children, even if there are only three of them... they always need someone to
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accompany them individually. There are families that can come, and there are families that cannot come.”
According to the director of the white institution, transportation is viewed as an obstacle to the participation of
physically disabled people in sports: “Transportation is a big problem, especially for children with physical
disabilities. If they do not have their own vehicles, they have a lot of trouble getting from one place to another.
When they encounter obstacles in the places they go, this inevitably drives these individuals away from sports.”
In fact, at one point, he also refers to families’ impossible financial situations, saying: “...if they do not have their
own vehicles...”. Citing another obstacle, this time as regards regulations, the director of the yellow institution
noted, “I cannot take a child to a gym, it is both a financial and moral difficulty for me. So you take the child, you
skip the fuel at the service station this time when you take the child there, if something happens, all the
responsibility is yours.” Children’s immune systems are considered yet another potential obstacle. Regarding
swimming, the director of the purple institution commented, “We give swimming lessons on certain days of the
week. Unfortunately, this starts but does not continue because children frequently become ill. Our children get
sick very often because they are disabled.” The director of the orange institution, again referring to swimming,
remarked: “...children can get sick very quickly while swimming because their immune systems are very weak.”
The director of the pink institution identified a different obstacle: “...it would be better if we had a park outside.
Instead, we built a gazebo in the garden because the parents wanted it, as you know smoking is not allowed.” This
statement revealed that waiting and smoking areas for the parents were constructed at the expense of reducing the
children’s play spaces.

Regarding the sub-theme of contribution to development, the study participants expressed diverse views
on the effects of physical education and sports on the various developmental areas of children. Discussing the
contribution to social development, the director of the green institution noted, “It has very positive effects on very
active children, children who do not recognize rules. Once a child learns the rules, there is an improvement in
taking turns and relations with friends.” The director of the white institution remarked that physical education and
sports “...will make a great contribution to their social development, to their self-confidence”, while that of the
purple institution observed the following: “When they do group sports, they learn that when doing something
together, if they do it right, the joy belongs to all of them, and if they do it wrong, that belongs to the whole group.”
The director of the pink institution director stressed the importance of physical education and sports, saying: “Fun
things are music, painting and sports, physical education. The most fun is physical education.” The director of the
green institution commented: “Here they experience a sense of achievement, their motivation increases, and there
are many such beneficial effects.” The director of the purple institution remarked: “First, due to their self-
confidence, the child thinks ‘I can do something, achieve something,’ they dispose of their selfishness.” Touching
on the children’s spiritual development, the director of the gray institution stated: “...We observed that there was
an incredible increase in self-confidence, a feeling of ‘I have succeeded.”” In addition, “even the child’s attitudes
change here, so we can see that a more aggressive child becomes more moderate.” Discipline emerged as another
contributing factor to physical education and sports practices, according to the director of the purple institution: “I
know that before the physical skills that one gains from sports that there is discipline in a person’s life, this
discipline is truly reflected in the child’s school life, studies, and professional success throughout his/her life.” The
director of the gray institution concurred: “We see them become more and more respectful of the rules; rules are
very important in sports, in this way children can be disciplined.” In the interviews, it was stated that although the
effects of the principals on different developmental areas were mentioned, adapted physical education and sports
contributed to the developmental areas of children.

On the subject of academic success, the director of the blue institution summarized its effect as follows:
“... talented students or children who will complete their physical development will express themselves openly in
these lessons. Thus, the character of the individual will also develop. His psychology will become relaxed, he will
be able to express himself, | think that a child who develops in this way will have much more academic success in
Turkish and mathematics lessons, that is, in verbal and numerical lessons.” According to the director of the gray
institution, academic success “is reflected in other academic success.” The director of the green institution
explained, “We created a game room on our ground floor. We use it for motivation. Here, we use it for children
who are reluctant to attend lessons, for example, if a child does not want to listen to the lesson, does not want to
write, or does not want to read, the teacher uses this game room with the child during recess as a reward.” The
same director mentioned that they also use it to support academic development. In contrast, the director of the pink
institution presented a different point of view: “It does not contribute to academic education. However, of course,
it benefits children in their self-care skills, social life, queue waiting, and integration. That is, it helps the child
gain self-esteem. It develops self-confidence, this is already known.” The director of the purple institution, citing
an example of Autism Spectrum Disorder, mentioned that physical education and the command method are used
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for the development of academic skills in autism: “We have autistic children, we get a lot of help from the physical
education teacher when we have difficulties, for example, while working out a command. The child learns to take
commands more easily and communicates with us better. In individual lessons, they need to listen to something to
fall into order. Taking these in sports makes us more comfortable working one-on-one in individual lessons. We
get help from our physical education teacher for those children.” The director of the green institution also remarked
on specific learning difficulties: “...for example, children with specific learning difficulties confuse their right and
left. There are navigation problems. There are problems with their bodily coordination. There are problems with
motor skills. Poor cycling skills. There is definitely a need for this kind of work to be done for all of them to
flourish.” Drawing attention to the issue of directing children toward the right sports, the director of the orange
institution commented, “I think that if they are channelled into the right sports, it will solve behavioral problems
in a positive way.” In the interviews, opinions were received that adapted physical education and sports positively
affect the academic success of the students.

Examining the sub-theme of early education, the director of the orange institution expressed the following
thoughts: “Whatever can be done between the ages of 0-6, | think that this process should not be missed in terms
of both the mental and physical development of children with special needs. Instead of removing them from
Society, we must integrate them.” The directors of the other institutions similarly emphasized the importance of
early education; the director of the yellow institution commented thusly: “Early diagnosis means an early solution.
The sooner it starts, the better.” The director of the green institution concurred: “The sooner we start, the better, of
course, starting from the preschool period is extremely important in terms of habituating.” The director of the
purple institution remarked that “...if discipline basically starts at a very young age, the best way to achieve this
is through sports...”. Finally, the director of the gray institution stated, “We can see that individuals who acquire
the habit of doing sports at a young age do more sports in the future or make it a way of life. That is why reaching
a younger age group is more important for discipline and for the child to express himself freely...”. As a result of
the interviews, the directors of the institutions emphasized that it is important for children with special needs to
gain sports habits in the early period.

Discussion

The present study was conducted from the standpoint that physical education and sports, which are an
integral part of education, together with the views of school directors, are critical for improving the functioning of
education services in special education and rehabilitation centers, which serve individuals with special needs.

Based on the interviews, the sub-theme of the regulatory barriers under the main theme of the shadow of
the MINE, the participants stated that there was no clause pertaining to physical education and sports practices in
the Regulation on Special Education Institutions of the MNE. They reported facing a number of regulatory hurdles
when the institutions wanted to implement adapted physical education and sports since there were no stipulations
regarding this. In general, the participants expressed positive views toward eliminating regulatory obstacles since
they considered it beneficial for students to have access to adapted physical education and sports practices in their
institutions. Studies have also found that legal obstacles were encountered concerning physical education practices
in institutions (Ince, 2017; Nalbant & Izgar, 2018; Orhan et al., 2017). Upon review of the literature on adapted
physical education and sports practices in special education and rehabilitation centers, their positive effects on
children’s development and social behaviors have been noted (ilhan, 2009; Karakas, 2018; Yilmaz, 2019). The
literature search results support the findings obtained in the current study of the views expressed by the participants
concerning the sub-theme of regulatory barriers.

Regarding the institutional initiative sub-theme, also under the main theme of the shadow of the MNE,
the directors of most of the institutions reported having actually implemented initiatives using their own means to
implement physical education and sports practices, which are not included in the Special Education Institutions
Regulation of the MNE. In this vein, the institutions that take the initiative to carry out adapted physical education
and sports practices exhibit a higher awareness, incorporating a holistic approach to support children’s
development. The American National Autism Center (2015) also recommends exercising, under the title of
“Promising Practices” to maximize the quality of life of students with special needs. Studies have reported that
regular physical education and sports practices in these centers affect the various developmental areas of
individuals with special needs (Cevik & Kabasakal, 2013; ilhan, 2008; Polfuss et al., 2018).

Concerning the personality traits of the educator, a sub-theme of educator characteristics, the directors stressed
the importance of the educator’s personality when children perform adapted physical education and sports practices in
the presence of expert educators. In fact, teaching incorporates not only domain competencies, such as knowledge and
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skills but also affective domain competencies, such as attitude and behavior. Many teacher characteristics, from
personality to attitudes and behaviors, can leave positive or negative traces on students (Kdse & Bedir, 2020; Onen,
2012). studies have found significant relationships between teacher personality traits and professional competencies in
areas such as impartiality, leadership, extroversion, calmness, cheerfulness, and being supportive (Kalafat, 2012; Kirdok
& Doganiilkii, 2018; Manley, 1995; Murray, 1975). Hence, for educators to work with individuals with special
educational needs and provide them with the greatest benefits, the importance and necessity of certain personality traits
cannot be overstated.

Regarding the sub-theme of the educator’s professional characteristics, the directors of the institutions
expressed that adapted physical education and sports lessons should be taught by experts in the field, who should also
have experience working with special needs children. In addition to the professional qualifications of teachers, students
should have special domain competencies to ensure that they can benefit from education and training activities at the
highest level (Karabulutlu & Pulur, 2017). The educational requirements of the age, the novel significance attached to
teachers, and the differing needs of students have necessitated innovative approaches to education. In Turkey, training
teachers to educate individuals with special needs, opening and expanding exercise and sports science departments for
persons with disabilities, and training experts in therapeutic recreation have all been achieved by adopting such
approaches. In existing physical education and sports teaching programs, students’ vocational training in the main does
not involve individuals with special needs; thus, there are no physical education and sports teachers among the
recommended experts. The curricula of these departments include only two courses relevant to the needs of disabled
individuals: special education and inclusive education in the seventh semester and adapted physical education and sports
in the eighth semester. Therefore, individuals who receive training for disabled persons in exercise and sports sciences
departments and recreation departments in line with both professional competence and specialist qualifications are
trained in such a way that will contribute to their development and education in every learning environment serving
individuals with special needs. For this reason, it should be possible for the requirement of domain competencies, which
the directors of the institutions emphasized, to be met by the individuals who graduated in these fields. Alternatively,
physical education and sports teachers can be appointed to special education schools. As it is considered necessary to
create employment opportunities for experts in these fields, making adapted physical education and sports practices
compulsory in institutions is similarly important in employing experts in therapeutic recreation and sports science experts
for disabled individuals.

Examining the other sub-theme of educator characteristics, complexity regarding the area of expertise, since
the regulations contain no clauses pertaining to physical education and sports practices, type of expertise, or educators,
institutions can give educators responsibility for practices or activities in different fields (physiotherapy, preschool
education, child development) according to their own perspectives and opportunities. As a result, some confusion has
emerged regarding areas of expertise in place of shared views and practices. An individual with competence in a given
area is not considered to be of use in another field or to be of benefit to children either. This situation may lead to an
educator experiencing practical difficulties in an area where he lacks competence, as well as to the development of
erroneous attitudes toward physical education and sports practices on the part of the student. Studies have reported that
the practices of individuals lacking expertise in the field have negative repercussions (Duman & Ulubey, 2008; Karatag
& Baltaci, 2013). For this reason, it is necessary to speak of qualified educators to ensure the accuracy and transmission
of the education provided.

Regarding the student assessment sub-theme, under the main theme of physical education and guidance toward
sports, some institutions try to observe and evaluate special needs students and guide them toward physical activity.
Directing individuals with special education needs to sports activities in line with their interests and abilities and
participating in athletic organizations contribute to the development of their self-confidence, independence, and
socialization (Cevik & Kabasakal, 2013; Ilkim et al., 2018; Kuruoglu & Uzuncayir, 2020). In this vein, the need for
special education experts emerges once again to determine individuals’ abilities and direct them toward sports at an early
age. In Turkish disability policy, the Ministry of Youth and Sports has implemented necessary measures to enable
students to participate in sports activities suited to their disabilities and to develop sports activities between private
educational institutions (Mumcu, 2018). An important factor in realizing this goal is the correct evaluation and guidance
of students by experts. According to participants' statements concerning the subtheme of awareness of activities, the
institutions have made various efforts and guidance aimed at families. The family and social environment are primarily
effective in directing children to sports (fkizler, 2002). The state’s disabled sports policies also include informing the
families of disabled children about the benefits that can be achieved through sports, as well as conducting the necessary
training activities to direct disabled students toward sports (Mumcu, 2018). The presence of experts in institutions, along
with research on information, guidance, and awareness in this field, will be effective in achieving this goal. On the
subtheme of obstacles encountered, although the institution may direct a child to physical education and sports practices,
there may be barriers such as an inability to participate or continue the activities due to a variety of reasons arising from
the family socioeconomic status of the families and/or the financial limitations of the institutions. Studies have reported
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that the cost of physical education courses is affected by factors such as not knowing where and how to engage in
physical activity, inconvenience of transportation, lack of knowledge regarding the use of physical activity equipment,
and societal and family perspectives (Anderson et al., 2005; Heller et al., 2002; Rimmer et al., 2008). Participating in
regular physical activity is also important to protect the health of disabled individuals (Philips et al., 2009). For this
reason, minimizing these obstacles and increasing participation can be achieved by making physical education and sports
practices compulsory and supporting them within the framework of regulations.

Regarding the integrity of development and the subtheme of contribution to development, the directors of the
institutions emphasized the effects of physical education and sports practices on various areas of children’s development,
especially on personality, motor, and spiritual development, in addition to their academic skills. Upon examination of
the literature, physical education and sports practices were revealed to have positive effects on these developmental areas
of disabled individuals (Ilhan, 2009; Ozer & Sahin, 2011; Sahin, 2015). In this vein, compulsory physical education and
sports practices in institutions can be assumed to contribute to the development and integration of individuals receiving
support from those institutions.

Concerning early childhood education, the study participants emphasized its importance in general and
expressed that the earlier physical education and sports practices are started, the more beneficial they will be. The
foundations laid in early childhood, which covers the first eight years of life, have an impact throughout the child's entire
life; a child’s preschool experiences form the basis for his/her future life (Ercan, 2012; Giiven & Azkeskin, 2014; Tungeli
& Zembat, 2017). The importance of movement training is critical to this process. The movement begins at birth and
continues throughout an individual’s life, and movement experiences acquired in early childhood are essential for all
aspects of development. Physical education and sports practices that begin in the early childhood period will be much
more effective for the various developmental areas of children with disabilities, thus supporting the necessity of physical
education and sports practices in institutions.

Conclusion and Recommendations
Considering the results obtained from analyzing the data:

1. From the themes that emerged, even in the absence of any official physical education and sports practices in
some of the institutions, services, and guidance were found to exist for limited or large-scale physical education
and sports practices, thanks to the sensitivity, interest, and efforts of the institutions.

2. Itis understood that the institutions will fulfill all the requirements, including fields, materials, and experts on
physical education and sports practices if a compulsory module on physical education and sports is added to
the regulations.

3. For the directors of institutions who strive in the shadows of regulations and are aware of the benefits that
athletic activity offers for children with special needs, using the initiative and providing material and moral
support for this education is viewed as a necessary step. In this context, there was broad agreement that
recreation field specialists, along with physical education and sports teachers for disabled individuals should
be included and employed as compulsory personnel with respect to article 7 of the Ministry of National
Education Special Education Institutions Regulations concerning the appointment of personnel in private
educational institutions.

In line with these results, we recommend the following;

4. The addition of a physical education and sports module to the education services in special education and
rehabilitation centers is to be undertaken by the Ministry of National Education.

5. Requiring personnel who are specialists in recreation and physical education and sports teachers for disabled
individuals to implement physical education and sports practices.

6. Employing physical education and sports department graduates for disabled individuals affiliated with the
Sports Sciences Faculties of universities in these centers.

Increasing the number of participants and expanding the pool to include different provinces.
8. Obtaining the opinions of other educators working in the institution.
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