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Abstract

This study aims to determine the p ersonal, professional and pedagogical
characteristics of foreign language teachers. For this purpose, a questionnaire was
administered to prep-school students at Hacettepe University. According to the views of
the students who participated in the study, a percentage study was used in order to analyze
the point of views of students. It was reported that having-self esteem, having a good
diction, behaving in accordance with the professional moral principles, attending classes
regularly, being fluent and accurate in speaking, and being planned and programmed
were the most favored characteristics by the students. Finally, some recommendations for
Joreign language teachers were made.

Key words: Personal, professional and pedagogical characteristics, teacher, student,
Joreign language teaching '
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YABANCI DiL. 6GRETMENLERININ KiSiSEL,
MESLEKI ve PEDOGOJIK OZELLIKLERI

Ozet

Bu cahyma yabanci dil dgretmenlerinin kigisel, mesleki ve pedagojik ozelliklerini belirle-
meyi amaclamaktadiz  Bu amacla Hacettepe Universitesi Hazirhk Okulundaki
145 Ggrenciye (60 erkek + 85 kiz) gelistirdigi ve alan uzmanlarmmn degerlendirip
yorumiadigh bir anket verilmigtiz Cabsmaye kahlan dgrencilerin goriiglerini analiz
etmek iizere yiizdelik cahgmas: uygulanmistir:. Calismada kendine giiven, iyl bir diksiyon,
meslek ahlak kurallarina gore davranmak, diizenli derslere girmek, akicr ve anlagihr
konusmak ve planh ve programl olarak dgrencinin en begendigi konular olarak
bildirilmigtir. Cahgmarin sonunda bu konular ile ilgili olarak yabanc: dil Ggretmenleri
icin bazi oneriler getirilmigiir

Anahtar Sozciikler: Kisisel, mesleli ve pedagojik ozellikler, ogretmen, dgrenci,
yabanet dil dgretimi., . o
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Introduction

The meost striking feature of the history of foreign language instruction, especially
English, in our country appears to vary in terms of the methods and approaches used by
the teachers in a totally different context of situation. That is English as a Foreign
Language (EFL). Thercfore, the proponents of each have tended to deny this fact. Should I
use the mother tongue in my classes or ban it? Or Should I totally ignore or barely tolerate
it even if my students do not understand the instructions? The ability to speak the foreign
language was once regarded irrelevant according to the proponents of GTM. Then as a
- reaction to this view the Direct Method made speaking s primary aim. Should reading
have been ignored then? Of course, not. If so, the reading approach gained importance.
" However, we all know that a lanpuage does not only contain speaking and reading. What
about the basics of the language acquisition process? Listening is the primary skill to be
developed. And later the triumphant Aural-Oral or Audio-lingual Approach once again
insisted on the primacy of speech (Celce-Murcia & MclIntosh, 1989). If this is the case,
then should we ignore writing? As a reaction to the behaviorist features of the Audio-
lingual Approach, Cognitive Approach emerged by putting emphasis on communication
and equal importance on written language skills (reading and writing) and the spoken
skills (listening and speaking)

As these changing needs become clear to the teachers and teacher trainers, there raises
the question: What reason is there to believe that the current trends in pedagogy have
really brought an end (solution) to this problematic area of language teaching? What is the
best way? Or is there really the best one? Who will discover and use it?7 What is it?
Therefore, all the responsibility has been placed on the real classroom researchers: the
teachers. Then, who are they? Are they qualified enough? Do they know their own
strengths and weakpesses? .

Of late the ‘art of foreign language teaching has been increasingly included in the
. professional development programs throughout the world. However, very little is known
about the attitudes of both teachers and students towards this art not only in terms of

* professional and personal but also of pcdagogical applications in the real classroom
o climate in foreign language education in our country. Agikgdz (2005) once again points

* gut the fact that “the classroom climate influenced by the teacher has a major impact on
pupil's motivation and attitude towards learning.....” In addition to this other scholars he
cited in his article like Basow, 2000; Basow and Sllberg, 1987; Best and Addison, 2000;
Bousfield, 1940; Cravens, 1996; Feldman, 1986; Guerrero and Miller, 1998; Marsch and
Roche, 1997; and Radmacher and Martin, 2001 attach importance on teacher-expressive
characteristics such as warmth, enthusiasm, and extroversion that clearly distingnishes
eﬂ'ectlve teachers from ineffective ones. According to the implications drawn from the
* study conducted by Oreck (2004), teachers use these characteristics rarely in primary
schools. Oreck’s study indicated that teachers are hindered by 2 lack of professional
development and by intense pressure to teach the mandated éurriculum ‘and/or the
syllabus.' On this 1ssue Kumaravadiveln (1993) suggests considering such factors that
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best facilitate student learning as being purposeful task—oneuted, relaxed warmi,
supportwe and humor (c1ted mAgnkgoz 2005) :

Many d1fferent factors are believed to mﬂuence the petsonal professional and"""'

pedagogical characteristics of teachérs. An appreciation of these factors is essential if we

are to understand these three dimensions in foreign language education. Then we should
begin our investigation right in the classroom and see what evidence there is concerning
the issue because it is underpinned by teacher/learner relationship.

Purpose

As is known the most Important element of the educatlon system is the teacher himself.
The teacher hag an 1mportant part in the leamlng pmcess in which the ]mowledge is passed
onto the leamer and there is no other alternative way to transfcrm this knuwledge into the
1eamers (Gedﬂcoglu, 1993). He is the one who (a) improves and directs the educatloual
process b) draws his students' attentlon towards the lesson, (c) monvates his students, (d) a
good guide, (e) a good leader, (f) a good organizer (g) a good monitor, (h) a facilitator and
so on (Sarigoban, 1999 and Sangoban, 2001). As Armstrong (1981:247) asserts, teach_e_rs.
should be experienced in psychology, sociology, and pedagogy. Therefore, we ca'n' claim
that a teacher with professional knowledge, pedagogy and sound personality is the main

part of m—classronm membem who lead to the eﬁ'ectwe ways of leammg and. teachmg _
Within thls context, the purpose of the study is to focus on the nnportance of the

professmnal personal aud pedagoglcal charactenstzcs of teachers n teachmg a fomlgn
language '

' Problem

2 ThIS study only aims to find answers to the following research questlons

1. What are students' views about personal, professmnal and pedagogcal characteristics
of their ﬁ}relgu language teachers" R :

2. What are the most favored top 10 charactenstlcs the students expect to see about
personal pmfessmnal and pedagoglcal charactenshcs of their fnrelgn language teachers?

Method -
Subjects

This .-Stl.ldj-.f was conducted to determine the desired p&senﬂ, professional and

s Pl

pedagogical characteristics of foreign language teachers. To do this a representative

sample of the preparatory school students at Hacettepe University participated in the =

study They were 145, 60 of whom were male and 85 of whom were female. They ranged'-'-f
in age from 18 1o 28. Surpnsmgly enough only three of them were over 21:23, 26 28 -

resPectlvely




A.U. Bayburt Egitint Fokiiltesi Dergisi, Citt 2, Sayr 2 (2607) 30-49
¢ A. Sarigaban

Data Collection (The Instrument) and Analysis

For this purpose a questionnaire was developed and designed by the researcher relying
on the literature. The questionnaire consisted of four sections, three of which were on (a)
Personal Characteristics (36 items), (b) Professional Characteristics (26 items), {c)
Pedagogical Characteristics (22 items) and the other section on the most favored 10 items
by the students for each of the above characteristics. After the researcher designed the
questionnaire, he consulted some of the ELT experts, 2 few of whom were his colleagues
at the department. Upon the agreement of these experts, he composed the final version of
his questionnaire into three parts: personal, professional and pedagogical..

A five-point likert-scale was prepared to determine the expected personal, professional
and pedagogical characteristics of foreign language teachers by the students. As for the
data analysis the expected characteristics' frequency and percentages were evaluated
during a statistical process according to the views of the students, The researcher
analyzed the findings obtained from study and mnterpreted them as is given below.

Results and Piscussion

The participants (n=145) of the study were asked to mark the options including their
teachers’ personal, professional and pedagogical characteristics.

Below are the three graphics for each main heading. While the first graphic shows the
frequency of the characteristics their teachers have, the second one reports the most
favored 10 characteristics by the students which they believe that their teachers should
have. The last one shows the relationship between students' views sbout these three
features and the most favored 10 characteristics of these three categories respectively.
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A. Personal Characterlstlcs Of Teachers R

These are; ' _ '
My fore1gn 1anguage teacher

1- has self-esteem N
- - enjoys learning and teachmg
3- has a good diction
4- values students’ interests and desu:es whﬂe smdvm_g
5- i3 joyful, compassnonate understandmg,_ensmve, honest
6- is well-clothed, nice, iovable, attractive
7- understands the students in any matter
R- has good mterpersonal relations
D- is witty
10- has also good intéractions with the students outsuie the class
11- supports and loves hls/hcr students
12-issincere .
13- does not treat students unequally
14- is open to innovations
15- behaves according to the professional moral principles
16- sees himseif the king of the classroom
17- is able to make construciive criticistn
18- is patient
19- regards human rights and democratlc rinci
0- 1mproves hlmself professmnally and has mqmsmve mmd
21- is creative :
02- smokes before the students - o
23- uses the teaching methods aﬁ'cctwely
B4- insults, ridicules
25~ values
26- uses corporal punishment
77- develops threatening contro] systemns/methods
28- sleeps doring the lesson
N9. i5 nervous.and has sullen face
30- threatens students that he will inform the admipistration
31- accuses students of lying
32- expects studcnts to be perfect
33- interests in handlcapgad students
34- discriminate among sexcs
35- intersts mostly in hardworking students

36- always sits and does not use the board
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Graphic 1 .Students' views on the personal characteristics of their

teachers

BujAyo suepnis sesnoTe -Lo
wswysiund [eiodiaas sasn -gz
808} Usj|Ne SEL PUB SNOAIU S| -§Z
|¢uoD Cujueyse.l] adms Aap -7
_ SJUSPNS B} B.OJBY FEHOWS -ZZ
.| %e'0W uossa| ey Buunp sdos|s -gZ
1 WLIDRU| jj[# BY YE) JUSPR}S susEang -0g
) B Sonajp|l 'synsU -pz
I sjuapme Bujsiompiey U Asow 1sieu| -gg
30'CHI SoXes GUDLLE B1BLIILOS(D -4g
N . RO .. Bl pJE0q 9U) 35N JOU SE0p PUE S1)8 SABM|E -0p
B T i 102}19d 94 ¢ SJUAPNS Sioadxe -ZE
1 196D we— LooIBR|2 a4y 4O Bury L Jiaswy 5895 gL
Al 5| -G
siueprys paddesipuay U sisessiy| ~g¢

B Jopew AUE U| Sjuapn)s ey spuBjsapun -7
N a1 Yl suofioriely poob ome sey -
sA[Ram (-2
sIUSpNIS 1Ial/s|Y seA0) pue spoddns -1
LUSIORLD BAIONSLIOD BYELU ©) 3|qe 5] -7 |
SHi|S6p DUE SISE.AIU| SIUAPMS SOREA &
i SAJBLE 'S|QRAD| ‘B8Ol ‘DBLHOIO-ISM Bt -g
| 5150UIS 5| 2
N A[s/Hoaya spoyaw Bujyoes) oyl sasn -7
Allenbaun sjuspms jeas jou seop i
Allenbeun sjuspns Jeas) 10U Sop -g|
| juafied s(-g) .
m ‘Gujpug)sispun ‘ajeus|ssedwos ‘nykol s -5
S8N[EA - CZ
suopejs: [euasiedsely poob sey -g
sey pue f|[eumssayoid gasw)y saaoidw| -0z
Djje1zowap pue syfy usuny spaebas-gL
uofolp pooh e s&Y ¢
Bugoes) pue Bujutes; sholus -g
[eug|ssaye.d oY) o) Bujpsoooe seneyaq -G
weejse-jjes sey - |

Personel characteristics of teachers

1
[=11]
5.5
g .
E 5
ﬂg
8 e
(o]
g
£
8 2
. b
=

%) ,

esteem (99

Graphic 1 shows that the options with the highest percentage for the personal

characteristics of teachers are respectively self-
principles (97 %), enjoys learning and teaching (92 %) good diction

human rights and democratic principles (86 %), improving himself professionally and
having inquisitive mind (82 %), having good interpersonal relations (79 %), having

values (79 %), being joyful, compassionate

honest (78 %),

sensitive,

understanding,

%) follow these.

being patient (77 %), and not treating students unequally (77
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Graphic 2. 10 mostly favored personal characteristics of
teachers by their students

15 |

Frequency .

20 1=

= Favored characteristics

98- Is witty -

12-is siln.n_elzrle'
1- has seif-astesm
3- has a good dictlon

14- is open to Innovations

2-enjoys leaming and _l_aar,jhihg
inquisitive mind

17- i able to make constructive criticism
13- does not treat students unequally -

7-understands the students in any matter
20- Improves himseif professionally and has

10 mostly favored personal characteristics of teachers by their students

As a result of the analysis of Graphic 2, the followings are the most favored 10
personal characteristics by the students;
(2)being sincere, o
(b)enjoying learning and teachmng,
(c)understanding students in any matier, -
{d)being open to innovations,
{e)doing constructive criticism,
(Dbeing witty,
(g)not treating students unequally,
(h)improving himself professionally and having inquisitive mind,
(i)self-esteem, and
(Nhaving good diction.
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Graphic 3. Reletionship betwsen 10 mosty favored personal
characteristics of teachers and students' views on them

B Sludents’ views
B Favored characteristics

10 mostly favored personal
characteristics of teachers

In the above graph the relationship between students' views about their teachers'
personality traits and the students' expectations about the issue (10 main qualifications of
“teacher's personality™ which are considered important for students) is obviously seen. It
15 observed that the students want their teachers to

1.have self-esteem (99 %)

Z.have a good diction (92 %)

3.get pleasure from learning and teaching (92 %)

4.be eager to develop himself in professional manner (82 %)
S.make no discrimination among students (77 %)

6.welcome new developments (74 %)

7.be sincere and intimate (73 %)

8.be able to make constructive criticism (63 %)

9.understand students in all subjects (48 %)

10.have sense of humor (37 %)
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B. Professional Characteristics Of Teachers - -~ - e e

These are;
My foreign language teacher

1- is professionally competent S S

2- enables students to effectively participate in the lesson

3 lectures conviniently enough to the sudents' comprehension level

4- utilize lab facilities G e e

5. 1s objective in evaluating the students’ performances

6- develops and uses graphics, figures, models, charts, efc. when necessary

7 uses other matertals other than the course materials when he/she thinks that they do not

meet students’ needs . S _ _
8- directs students to develop interpersonal communication and interaction

0- uses the board effectively

10-isabletodrawwell

11~ gives responsibility to students for using the instructional materials

12- uses a variety of teaching methods and techniques o avoid memorization and thus
facilitates learning

13- administers exams and evaluates them objectively

14- has students participate in the lessons by giving them homework and projects

15- provides students with the opportunity to.see if they have mastered the topic

16- takes indivadual differences into account

17- helps students develop critical thinking process

18- controls the class and the lesson

19- makes use of the computer effectively '
20- follows fhe scientific and the technological developmets and improves himseli/herself
21- provides students study in peace in the classroom

22- attends clagsesregulatly ~ - C

23- allows students to ask questions. . . S

24- provides students with the opportunity to work in groups .

25- plans Iis lesson in advance and conducting it accordingly

26- behaving in accordance with the professional moral principles
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Graphic 4. Students' views on the professional characteristics of

their teachers
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Professional characteristics of teachers

As 1o Graphic 4 it is clearly seen that the highest percentages go to the following

professional characteristics of teachers (a) behaving in accordance with the professional

moral principles (97 %), (b) attending the classes regularly (94 %), (c) pt

his lesson

anning

admimistering exams

comprehension level (81 %),

sudents’
and evaluating them objectively (81 %) and being objective in evaluating the students'

%), providing students with the opportunity to work in groups (83 %), lecturing
performances (78 %) follow these,

(91 %). Being professionally competent (89 %), controling the class and the lesson (88
conviniently enough to the

in advance and conducting it accordingly (94 %), (d) allowing students to ask questions
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Graphic 5. 10 mostly favored professional characteristics of - -
teachers by their students
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technological developmets and:

" hefshe thinks that they do not

10 mostly favored professnonal charactenstlcs of
' teachers.

GTaphlc 5 reports the frequency of the most favored 10 professmnal chractcnstws of
teachers by the students. ‘While students favor Ttem 3 {lecturing conviniently enough to the
sudents’ comprehension level) and Ttem 1 (being professionally competent) the best,
these characteristics are followed by Item 12 (using a variety of teaching methods and
techniques to avoid memorization and thus facilitating learning), Item 22 (attending
classes repularly), Item 15 (providing students with the opportunity to see if they have
mastered the topic), Item 17 (helping students develop critical thinking process), Item 2
(enabling students to effectively participate in the lesson), Item 26 (behaving in
accordance with the professional moral principles), Item 20 (following the scientific and
tiie technological developmets and improves himself’herself), Item 7 (using other
materials other than the course materials when hefshe thinks that they do not meet
sindents' needs) and Item 18 (controling the class and the lesson).
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Graphic 6. Relationship between 10 mostly favorsd professional
characteristics of teachers and students' views on them

H Students' views
B Favored characterstics

10 mostly favored professional
characteristics of teachers

Grapk 6 shows the correlation between the most 10 favored professional
characteristics of teachers and their students views on this issue. According to the
responses of the subjects who participated in this study a rank of importance can be made
as in the following. '

1.Behaving in accordance with the professional moral principles (97 %)

2.Attending classes regularly (94 %)

3.Being professionally competent (89 %)

4.Controling the class and the lesson (88 %)

S.Lecturing conviniently enough to the sudents' comprehension level and lecturing
conviniently enough to the sudents’ comprehension level (81 %)

6.Provides students with the opportunity to see if they have mastered the topic (68 %)
7.Helping students develop critical thinking process (60 %)

8.Enabling students to effectively participate in the [esson (57 %)

9.Using other materials other than the course materials when he/she thinks that they do
not meet students’ needs (43 %)

10.Using a variety of teaching methods and techniques to avoid memorization and thus
facilitating learning (38 %).
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11.Following the scientific and the technological developmets and improving himself/
herself (34 %) " '
~ C.Pedagogical Characteristics Of Teachers

These are;
My foreign language teacher

1- is planned and programmed : :
2- clearly informs the objectives/goals of the lesson n advance
- is able to determine the most appropriate methods and techniques
4- js able to prepare the most appropriate materials and use them
5- is able to make associattons with the previous lessons -
6- is able to use the most appropriate measurements
7- is able to use time efficiently
8- is able to provide students with activities which enable students 10 participate
9_ is aware of the individual differences during the instructional period
10- is able to give feedback
11- is able to give clear and understandable instructions
12- is interested in students during lessons
13- moves around the classroom when necesssary
14- is able to use effective eye contact
15- is able to organize various activities for his/her aim
16- is able to make use of audiovisual (technical) materials
17- is able to assisst students’ interaction and encourages commumnication
18- has positive attitnde towards his/her students
19- Tias positive attitude towards his/her course bocks and materials
20- speaks fuluently and accurately ' ' '
21- motivates his students
22- is able to prepare his students for the end of the lesson
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Graphic 7. Students' views on the pedagogical characteristics of
their teachers
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8- is aware of the individual

21- motivates his students
8- Is able to provide students with

1- belng planned and programmed
20- speaks fuluently and accurately
18- has positive attilude towards
5- s abla to make asscciations with
12- Is Intersted in students during

13- moves around the classroom |
7- is able to usetime efficiantly
14- is able to use effective eye
6- is able to use the most appropriate
2- clearly informs the objestives/goals
17- is able to assisst students’
10- is able to give feedback
4-is able to prepare the most
22- is able to prepare his students for
15- is able to organize varipus
16- is able to make use of audiov isual
_3-Is able to determine the most

As for the Graphic 7 above it has been observed that being planned and programmed
(95 %), speaking fuluently and accurately (94 %), having positive attitude towards his/her
students (90 %) have the highest percentages. Similarly, being able to give clear and
understandable instructions (83 %), being able to make associations with the previous
lessons (81) and having positive attitude towards his/her course books and materials (81
%), being interested in students during lessons, moves around the classroom when
necesssary (80 %) and being able to use time efficiently (80 %) are among the mostly
observed professional characteristics of teachers by the students.
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Graphic 8. 10 mostly favored pedagogical characteristics
of teachers bytheir students
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Pedagogical characteristics of teachers

As is seen in Graphic 8 above, it can be said that the students who participated in this
study regard the following professional characteristics the best. These are (a) motivating
his students (b) being able to determine the most appropriate methods and techniques, {c)
being planned and programmed, (d) speaking fuluently and accurately, (€) being able to
provide students with activities which enable students to participate, (f) being able to
make associations with the previous lessons, (g) heing able to organize various activities
for his/her aim, (h) being able to use time efficiently, (i) being able to give clear and
understandable instructions, (j) being able to assisst students' interaction and encourages
comumunication and (k) having positive attitude towards his/her students.
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Graphic 9. Relationéhip between 10 mostly favored pedagogical
characteristics of teachers and students’ views on them
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10 mostly favored pedagegical
characteristics of teachers

The students' views on pedagogical characteristics of EFL teachers and their students'
expectations about the matter are given in Graph 9. As to the rank of the most impoprtant
pedagogical characteristics of the teachers the subjecis of this study have ranked them as
below.

1. Being planned and programmed (95 %)

2. Being fluent and accurate in speaking (94 %)

3. Having positive attitudes towards their students (90 %)

4, Being able to give clear and understandable instructions (83 %)

3. Being able to make associations with the previous lessons (81 %)

6. Being able to nse time efficiently (78 %)

7. Motivating their students and is able to assisst students’ interaction and encourages
communication (59 %)

8. Being able to organize various activities for his/her aim (46 %)

9. Being able to determine the most appropriate methods and techniques (18 %)
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Conclusion and Reconunendatlons

It is an inevitable fact for all of us that there ‘have been many teachers
under whose influence we have been over the years. Then we can maturally admit that we
have been attracted by their personality, attitudes towards us and instructional
behaviors in our classrooms. When exposed to the question “Who is a good language
teacher? we generally think of the above quahtles

An effective EFL teacher can be prescribed as the one who hclps learners leam how
to leamn in line with the program. goals. Therefore, the educators should determine
the characteristics effective EFL teachers shonld have and!or develop and try fo traim
the prospective fore1gn language teachers of nur country '

During the performance of tcachmg professmn thc three characteristics of
EFL tcachers ‘gain importance. Relying on the findings obtained from this study,
following recommendations have baen made for hoth the EFL teacher trainers and the
teachers of this profession. : :

According to the findings obtained from th:'e'study'an éﬁ'ebﬁve EFL teacher should;
A.Personal Characteristics S

have seli-esteem,
“have a good diction,
get pleasure from learning and teachmg,
be eager to develop himself in professwual manner,
make no discrimination among students
weicome new developmenis,
be sincere and intimate, o
be able to make constructwe cr*1t1c1srr.|1 o
. understand students in all sub]ects and
10 have sense of humor.

WM E W N

B. Professional Characteriétics

behave in accordance with the professional moral pnnclples
attend classes regularly, : :
be professionally competent, -
contral the class and the lesson, - = '
lecture conviniently enough to the sudents’ camprehensmn level :
- provide students with the opportunity to see if they have mastered the tDplC,
help students develop critical thinking process,
enable students to effectively participate in the lesson, - L '
use other materials other than the course materials when he/she thmks that they do not
meet students’ needs,
10. follow the scientific and the technological developmets and improve himself,

th B W b e
# ®& % & &

&

w e
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11. plan students’ learning experiences based on previous learning,

12. serve as a professional resource personnel in their educational communities,
13. engage in collaborative teaching, and the last but not the least,

14. model academic proficiency in the foreign language, and

15. use resources effectively in language instruction.

. C.Pedagogical Characteristics
1. be planned and programmed. He should plan standards-based language instruction.

To do this, he should create environments that promote standards-based language
learning in supportive and accepting classes,
1. be fluent and accurate in speaking,
2. have positive attitudes towards their students,
3. be able to give clear and understandable instructions,
4. be able to make associations with the previous lessons,
5. be able to use time efficiently,
6. motivate their students and is able to assisst studenis' interaction and encourage
communication,
7. be able to organize various activities for his/her aim,
8. be able to determine the most appropriate methods and techniques,
9. organize learning around foreign language learning objectives,
10. use a variety of teaching methods and techniques to avoid memorization and thus
facilitating learning,
11. incorporate activities, tasks, and assignments that develop authentic use of language,
12. sclect, adapt, and use culturally responsive, age appropriate and linguistically
accessible materlals which are appropriate to students' language development such as
books, visual aids, realia, and technical resources like computers and others,
13. develop and use effective assessment criteria such as performance-based assessment
tools and tasks that measure students’ progress toward curriculum goals, and
14. prepare students to self- and peer-assessment techniques when appropriate and
needed.

To sum up all these three characteristics naturally affect our students' learning process

in the classroom situation. Whatever we should do in the classroom should contribute to
the establishment of an effective learning environment free from emotional barriers our

students bring into the classroom. As a result, our students become better when there is as

much as exposure to the foreign language use and of course without much resistance to a

foreign language.
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Abstract

This study aimed to investigate whether the keyword-semantic method had any effect
on teaching English vocabulary to Turkish students. During the initial experiments, the
sample size was 864 students. In the subsequent year, it was 99 (thiriy-one 7th graders and
sixty-eight university students). The siudy was conducted in the intact classrooms of the
Gth and 7th graders of five primary schools, the preparatory and first year students of four
high scheols and the students of Atatiirk University Faculty of Education, Erzurum,
Turkey. The pre-posttest interval in the initial experiments was one week. It was Sfour
weeks in the subsequent year. The control groups received a traditional instruction, which
included oralfwritten rehearsals with word lists, use of words in sentences and arranging
words based on semantic features. The treatment groups combined the semantic method
with the keyword method. Each class was taught by their own teachers. The researcher,
who taught university classes, briefed the other teachers about the experimented method.
A 2X2 mixed design ANOVA used to compare the test resulis indicated that experimental
groups retained significantly higher vocabulary words than the control groups
highlighting the noteworthy contribution of the keyword-semantic method to vocabulary
teaching.



