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Dear Readers,

We are delighted to present you the March 2022 issue of the Journal of Limitless
Education and Research.

The aim of our Journal, which has been published continually by the Limitless
Education and Research Association (SEAD) since 2016, is to contribute scientifically to
the field of education and research. For this purpose, priority is given to publishing
theoretical and applied studies and sharing scientific information at national and
international level.

The Limitless Journal of Education and Research is published three times a year,
scanned in various national and international indexes, and receives numerous citations.
Our Journal with an impact factor of 0.5 in SOBIAD 2021 is among the first 90 journals
published in our country.

SEAD Journal is published with the scientific contributions and support of
academicians working in Turkey and abroad, such as articles, research and projects. Our
journal has been publishing for six years without compromising its academic and scientific
quality. We would like to thank all the editors, writers, referees and translators who
contributed to the preparation and publication of our journal.

In this issue of our journal, as in other issues, five scientific research and articles
related to education are included. These studies are presented in two languages, Turkish
and English.

We hope that our journal will make significant contributions to the field of
education and research. With our best regards.

LIMITLESS EDUCATION AND RESEARCH ASSOCIATION
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Degerli Okuyucular,

Sizlere Simirsiz Egitim ve Arastirma Dergisinin Mart 2022 sayisini sunmaktan mutluluk
duyuyoruz.

Sinirsiz Egitim ve Arastirma Dernegi (SEAD) tarafindan 2016 yilindan bu yana
kesintisiz olarak yayinlanan Dergimizin amaci, egitim ve arastirma alanina bilimsel yonden
katki saglamaktir. Bu amacla kuramsal ve uygulamali calismalan yayinlamaya, bilimsel
bilgileri ulusal ve uluslararasi duzeyde paylasmaya oncelik verilmektedir.

Sinirsiz Egitim ve Arastirma Dergisi, yilda ¢ say1 olarak yayinlanmakta, cesitli ulusal
ve uluslararasi indekslerde taranmakta ve cok sayida atif almaktadir. SOBIAD 2021 yili etki
faktoru 0,5 olan Dergimiz, ulkemizde yayinlanan ilk 90 dergi arasinda yer almaktadir.

SEAD Dergisi, yurt ici ve yurt disinda gorevli akademisyenlerin makale, arastirma,
proje gibi bilimsel katki ve destekleriyle yayinlanmaktadir. Akademik ve bilimsel
kalitesinden odun vermeden alt1 yildir yayin hayatin1 siurdirmektedir. Dergimizin
hazirlanmasi ve yayinlanmasinda emegi gecen biitlin editor, yazar, hakem ve cevirmenlere
tesekkur ediyoruz.

Dergimizin bu sayisinda diger sayilarda oldugu gibi egitimle ilgili bes bilimsel
arastirma ve makaleye yer verilmistir. Bu calismalar Tiirkce ve ingilizce olarak iki dilde
sunulmustur.

Dergimizin egitim ve arastirma alanina onemli katkilar getirmesini diliyoruz.
Saygilarimizla.

SINIRSIZ EGITIM VE ARASTIRMA DERNEGI
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The Direct Instruction Model

Prof. Dr. Firdevs GUNES, Ankara University, firdevs.gunes@gmail.com

Abstract: Developments in our world necessitate raising qualified individuals well-equipped for
the information age. This brings new approaches and models to the agenda in the education process.
There are various teaching models developed for effective teaching of knowledge and skills to students.
The most common of these is the direct instruction model. Developed on the basis of numerous studies,
this model prioritizes effective learning and in-depth understanding. In practice, three-stage approaches
are recommended. These include modeling, guided practice, and individual practice. In the modeling
phase, the teacher presents various information and explains the processes and processes in his\her mind
in detail. In the guided practice phase, he\she engages students in practices. In the last stage, students
are directed towards independent study. Thus, the aim is that students learn abstract concepts, skills and
strategies effectively. For the good implementation of the model, application tables are prepared and
different activities are recommended. Studies show that this model is highly successful in teaching
reading, writing, understanding, thinking, inference, problem-solving, science and mathematics. This
model ought to be understood well and applied correctly in our country. In this way, this model can help
contribute to the improvement of students' language, mental and social skills.

Keywords: Direct instruction model, skill instruction, strategy instruction

Cited in: Glines, F. (2022). Direct instruction model. Dogrudan 6gretim modeli. The Journal of Limitless Education and
Research, Sinirsiz Egitim ve Arastirma Dergisi, 7(1), 1-39. DOI: 10.29250/sead.1049848.
Author ORCID: 0000-0002-9449-8617
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Firdevs GUNES

1. Introduction

Rapid advances in science and technology in our world require raising qualified and well-
equipped individuals ready for the information age. This necessitates applying new approaches
and models in the field of education. from an early age, students should be taught essential skills
including thinking, understanding, learning, problem-solving, communication, cooperation, and
productivity. Thus, the aim should be to raise individuals who search, discover, produce and
learn, not those who memorize existing information. Accordingly, educational approaches,
models, theories, and methods to raise learning individuals have become very important.
Educational activities not based on scientific methods affect students’ mental structure and
learning process negatively. To prevent this, current teaching models and methods based on

experimental research receive attention. Effective teaching models are at the forefront of these.

There are various teaching models developed to enhance students’ knowledge and
skills. These include effective teaching, systematic teaching, mutual teaching, strategic teaching,
and direct teaching, etc. Each of these is examined through experimental research in the field
and the achieved success is compared. The results of these studies indicate that the most
successful model is the direct instruction model, which includes effective practices to increase
the impact of education and to encourage students with learning disabilities to learn. The direct
instruction model is based on numerous studies; it has been structured systematically and
progressively after a series of studies. It requires the teacher to think about the objectives of the
lesson, expected results, application stages, educational activities, necessary material, time, and
evaluation. This model, which is recommended for students of all ages and levels, seems to be
effective for all students, including those with learning difficulties. In addition, very successful
results are obtained in reading, writing, understanding, thinking, estimating, inferring,
questioning, summarizing, problem-solving, science, and mathematics teaching (Rosenshine,
2008). Therefore, in recent years it has been used extensively in teaching reading, writing,
understanding, thinking, and mathematics. It makes significant contributions to teaching
students abstract concepts, mental processes, and skills. It is also called the explanatory teaching

model.

There are many publications on the direct education model in our country. However,
the purpose and content of the model in some of these publications, the implementation
process in some, and the basic logic in others are not explained well enough. Inevitably, this will

affect the practices in the field adversely. However, a good understanding and correct
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application of the model will make significant contributions to the field. Based on such a need,
this article discusses in detail how the direct teaching model developed, what it is, its principles,
its stages, and related research. It is expected that our teachers will apply the model well and
that students' skills in reading, writing, understanding, thinking, making inferences,

summarizing, and problem-solving will be developed.
1.1. Historical Developments

The direct instruction model has a long history. It initially emerged as a teaching strategy
based on the principles of the behaviorist approach. It was then applied as a method. It was later
developed and blended with cognitive psychology research and became an important model of
the cognitive education approach. In recent years, it has started to be applied together with the
constructivist education approach. The founder of this model is Barak Rosenshine from the USA.

The model was developed in two stages.

- In the first stage, Rosenshine examined a large number of studies on effective teaching
in the USA between 1960 and 1970. These are systematic teaching, effective teaching, strategic
teaching, and research on peer teaching (Appy & Appy, 2015). Then, he observed the classroom
work of effective teachers at the primary and secondary school levels and laid the first

foundations of the model (Bianco & Bressoux, 2009; Rosenshine, 1986).

- In the second stage, Rosenshine, inspired by cognitive psychology in the 1980s, focused
on research on teaching cognitive strategies and interwove them with the direct teaching model
(Bianco & Bressoux, 2009; Rosenshine, 2008). In this process, he focused on experimental
research conducted in the field and in different contexts, as well as classroom observations.
Specifically, he conducted experimental studies with students from different socio-economic
backgrounds, successful students and those facing difficulties, students at different grades such
as primary and secondary schools for the teaching of different subjects within new and complex

disciplines and interdisciplinary majors.

Thus, the direct instruction model was developed within the framework of effective
teaching research, cognitive strategies teaching research, and teachers' educational practices
(Rosenshine, 1986; 2008). Later, researchers such as Clermont Gauthier, Steve Bissonnette, and
Mario Richard, C. Guilmois contributed to this model with some experimental studies. Based on

these studies the direct instruction model is noted to be very effective in reading, writing,
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understanding, thinking, questioning, estimating, summarizing, problem-solving, science and

mathematics teaching, and solving scientific problems (Rosenshine, 2008).

There are also some criticisms of this model, which are accepted by most experts in the
field. Overall, these indicate that the direct teaching model focuses on the concept of teaching
and is close to the behaviorist approach. However, in the constructivist approach, the concept
of learning is given priority. It is believed that the student learns best by exploring through
projects and assuming responsibility for his learning (Cerqua et Gauthier, 2010). These
arguments caused the stages of direct instruction and constructivist approach to be examined
comparatively. It was revealed that starting direct instruction with modeling, continuing with
guided practice and moving to independent practice was compatible with the constructivist
approach. During modeling, it was observed that the teacher verbalizes mental processes
instead of teaching, practices with students, then directs them to independent practice, and
gradually transfers the responsibility for learning, which is compatible with the basic principles
of the constructivist education approach (Bocquillon, Gauthier, Bissonnette & Derobertmasure,
2020). Thus, the direct instruction model started to be used together with the constructivist

approach.
1.2. What Is It?

The direct instruction model includes direct, explanatory, systematic, progressive, well-
structured and teacher-guided instruction. The basic principle of this model is that if the student
cannot learn, it really means the teacher cannot teach the subject well. The focus of teaching is
first on transferring information, then on learning skills and strategies together with students.

Therefore, a balance is established between teaching and learning.

Information

Teacher Student
(teaching) (learning)

Figure 1. The Content of Teaching

1. Modeling is done to explain effective learning and the content to be learned.
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2. Educational activities are sequenced from simple to complex, systematic, gradual and

in-depth understanding.

3. Repetition is emphasized in order to structure what has been learned in the mind.

4. Emphasis is placed on the use of strategy and student efforts.

The direct instruction model is systematic in that it prioritizes a gradual teaching model
progressing from the behaviorist approach to the constructivist approach, from teaching to
learning, from simple to complex. It aims to develop students' skills and strategies for effective
learning. It is a successful model especially in teaching abstract concepts, mental operations,
processes and skills. In recent years, it has been used to teach skills and strategies such as

thinking, understanding, reading, writing, and making inferences.
1.3. Basic Principles

In the direct instruction model, the first focus is on explaining the target concept, skill or
strategy. The second focus is on making the implementation processes transparent. For this

purpose, the following principles are given importance.

1. Making processes transparent: It is not possible to observe mental processes in
teaching abstract concepts, skills and strategies. For this reason, every stage of the teaching

process is explained and presented to the students.

2. Guiding students: There are studies such as giving clues about the skill or strategy to
be taught, talking with students, discussing, explaining its benefits and how to apply it. First, the
taught strategy is applied with the whole group. It is then practiced in small groups. Finally,

individual students practice it. Practice forms at each stage are compared and evaluated.

3. Independent practice: Students are asked to apply the taught skill or strategy on their

own. The student's work is regularly monitored and faulty practices are discussed and corrected.

4. Developing the practice: The learned skills and strategies are transferred to other
situations and applied in different situations or environments using different activities (Giasson,

2011; Lima, 2018).
1.4. Steps

Three basic phases form the core of the direct instruction model: preparation,

interaction with students and reinforcing what has been learned. These stages were later named
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as “modelling, guided practice, [and] independent practice” and were accepted in the field

(Gauthier, Bissonnette & Richard, 2013). Each is described below.

Modelling: A model can be a concrete element such as a picture, diagram, model,
product, or an abstract element such as a simile, whirlwind, mental schema, way of thinking.
Modeling, on the other hand, is to explain, embody, remake, show or exhibit the stages or
processes that make up the model. In other words, it serves to clarify the processes. Therefore,

it generally contains procedural information.

Modeling is the key stage of the direct instruction model. Therefore, it needs to be
implemented effectively. At this stage, the teacher first explains the target skill or strategy using
a variety of examples and counter-examples, defines and explains its benefits. Then, using
questions such as "what, why, what for, how, who", he explains his thoughts and the
implementation process aloud. For example, “What am | doing? The reason is..., Why am | doing
this?” etc... The teacher says his thoughts aloud as if he put a loudspeaker in his mind and were
trying to make every process in his mind visible. Step by step he explains how he thinks, what
he does and gives various examples. In other words, he exhibits the thinking processes and
strategy implementation. Orally, he expresses to students what he does, how he thinks, why he
follows a particular path. This allows students to see the mind of an expert reader at work. Thus,
modeling enables the implementation of a strategy to be observed not only from the outside
(i.e., physically), but also from the inside (i.e., mentally). This practice differs from verbal
explanation; what is conveyed is not an abstract content, but the processes that furnish students

with skills.

Guided practice: At this stage, the strategy taught is applied both by the teacher and the
student. During the modeling phase, the teacher verbally expresses his thoughts by asking
various questions. The students, on the other hand, listen, repeat, understand and answer the
questions they are asked. The teacher asks students to apply exactly what they learned during
the modeling phase. After observing the teacher, who serves as a model, the student tries to
imitate the teacher. However, he cannot fully apply the skill or strategy yet. The teacher asks
different questions and gives activities to implement the strategy. At this stage, it is important
for the student to say the thoughts in his mind aloud and to make transparent all the questions
he should ask himself during the practice. First, questioning is performed by the teacher and

continuous feedback is given. Then, by doing enough activities, the necessary success is
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achieved. Under the guidance of the teacher, students apply the strategy first as a whole class,

then in small groups, and verbalize each step.

Individual practice: At this stage, students are guided to implement the strategy on their
own. They are asked to implement the strategy individually and independently (Gauthier,

Bissonnette & Richard, 2013). Thus, the student applies the strategy on his own.

4

Figure 2. Direct Instruction Model

The teacher focuses on various activities during the practice. He pays attention to the

"TELLING, DISPLAYING and GUIDANCE" activities so that students can learn the strategy well.

Telling means making the strategies taught in the lesson clear to the students and

reaching the information they will need.

Displaying means practicing the strategy in front of students, thinking aloud,

questioning, and making all mental processes transparent.

Guidance, on the other hand, means facilitating the reasoning work of the students
during the practice. Motivation, interest and curiosity activities are carried out to maximize the

active participation of students in the learning process.

Studies on the direct instruction model reveal positive results when skills and strategies
are systematically taught. It appears that well-prepared and structured direct instruction
practices are highly effective in increasing learning success. Based on this understanding and a
series of experimental research, six more stages were created by adding three more stages to
the direct instruction model as a result of a series of experimental research (CNESCO,2016).

These stages are as follows;
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1. Review: It is the process of drawing students' attention to the concepts, previously

learned concepts skills and strategies to be taught.

2. Modelling: It is the study of presenting, explaining, generalizing, exemplifying the
concepts, skills and strategies to be taught, discussing their benefits, explaining their features,

and informing them about how to apply them.

3. Guided practice: Guiding and supervising students' application of new skills and
strategies. Asking questions to students, encouraging them to explain the process, giving

feedback on the use of techniques and skills.

4. Feedback and correction: Activities such as correcting students' mistakes, trying the

technique on their own, thinking aloud, developing different ways to use it.

5. Individual practice: Students’ applying what they have learned in the lesson, giving
more responsibility to the students as the lesson progresses and directing them to individual

work,

6. Developing the practice: Students’ trying and developing the skills and strategies they
have learned in out-of-school tasks and in independent learning situations (Bianco, 2016;

CNESCO,2016).
1.5. Studies Conducted

A number of studies have been conducted on the direct instruction model. In these
studies, it is stated that the model is very suitable for teaching comprehension, learning and
problem-solving strategies. It is advocated and recommended by most experts in the field for its
effectiveness. For example, experts from the US National Reading Panel highlight the
importance of this model noting that it is suitable for teaching comprehension skills and

strategies (National Reading Panel, 2000).

In all of the experimental studies comparing the effectiveness of different teaching
models, it was concluded that the direct instruction model is more favorable for students’
development, and even more positive in educational practices planned for young children and
students with learning difficulties. For example, a comprehensive analysis study published in
2010 by Bissonnette et al. is very important. The authors summarized the results of 11 studies
published between 1963 and 2006, which included 326 studies involving a total of 30,000

students. In other words, they conducted a meta-analysis study. Of the studies examined, seven
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were related to teaching reading, three to mathematics and one to writing. The authors focused
on the effects of the direct instruction model on the achievement of weak primary school
students during the review process. At the end of the examination, it was seen that the direct
instruction model enabled the students to progress much more strongly than the other models
examined in reading and writing teaching as well as in mathematics (Bissonnette, Richard,

Gauthier & Bouchard, 2010).
2. Direct Teaching of Skills

Skill is the power of an individual to apply knowledge, solve problems, and perform
tasks. It includes the stages of knowing, acting and performing a task. In the field of education,
mental skills (e.g., thinking, understanding, questioning) and physical skills (e.g., using materials,
tools, manual dexterity), social skills (e.g., cooperation, entrepreneurship) and language skills
(speaking, writing, communication) are emphasized. Skills teaching is carried out differently
from knowledge teaching. In skills teaching, firstly, information about skills is given, and then
the strategies, methods and techniques to develop skills are taught. Strategies, methods and
techniques are not just a goal or an end, but they are used as a tool to develop skills (Tardif,

1997).
2.1. Skill Development Model

There are some models in the field of skill teaching. The Skill Development Model
developed by Anderson (1997) is a widely known one. This model is based on cognitive

psychology research and focuses on the following three stages:

1. Mental stage: The stage in which the student learns and develops a set of information

related to a field or skill,

2. Merging stage: The stage where knowledge and skills are mobilized in various ways,

applied and combined in different situations,

3. Independent stage: It is the stage of using knowledge and skills independently and

gradually automating, that is, serialization. (Anderson, 1997).

The stages of Anderson Skill Development Model are very similar to constructivist
approach practices and the direct instruction model. In other words, these stages overlap with
the modeling, guided practice and independent practice stages applied in the direct instruction

model (Bocquillon, Gauthier, Bissonnette & Derobertmasure, 2020).
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2.2. Stages of Skill Teaching

As in other studies, four stages are emphasized in order to teach skills to students with

the direct instruction model. These are as follows:
1. Explanation: Explaining the skill, telling its benefits and features,
2.Modelling: Activating prior knowledge, exemplifying the skill, and modelling,

3. Guided practice: Applying and developing the skill with students, seeing the processes,

discussing, and deepening the knowledge,

4. Independent practice: It occurs when the student applies the skill alone and transfers

it to different situations (Lima et al., 2016).

The direct instruction model yields effective results when teaching skills such as reading,
writing and comprehension. At the beginning of the teaching process, the target skill, its benefits
and features are explained. Every work done to make the stages of the skill transparent during
modeling is said "out loud". As if the teacher has placed a loudspeaker in his mind, he states his
thoughts on each process and stage. To this end, he asks questions such as “What?, Why?, What
for?, How?, Who?”, and provides answers to these questions. For example, every thought, such
as mistakes, flashbacks, indecision, and incomprehensibility made during the practice of the skill,
is put into words. As is known, mental processes and skills cannot be observed directly. With
this practice, mental processes are defined and described. In the next stages, guided practice

and independent practice start. The following demonstrates how this process works.

While reading aloud in class, the teacher might say aloud a word that he does not
know the meaning of:

” I don't know the meaning of this word. What could it be? | think the meaning of
this word would be xxxxx. However, | am not sure. Let's read the rest of the text. Let's
see if we can find the meaning of the word from the sentences?"

The teacher continues to read trying to assure or confirm the guess about the
meaning of the word (Giines, 2013). If the meaning of the word is not clear in the
text, the teacher says;

" | think the meaning of the word is xxxxx but | couldn't find it exactly. Let's look it
up in the dictionary." He looks the word up in the dictionary and reads the meaning

of the word. He then rereads the word and explains its meaning.

In order to maximize the effectiveness of the direct instruction model, the skills to be
taught should be demonstrated through hands-on and guided practice. For this, the practice is

done with the students during the guided practice phase. Immediately after modeling a skill, the
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teacher should guide students' practice. Students revisit the skill through collaborative practice
with an aim towards being able to do it independently in the end. In the last stage, students are

asked to apply the skill independently.

In recent years, the direct instruction model has been used more and more to develop
reading, writing and comprehension skills. However, these developments do not mean that the
cognitive and constructive approach can never be used in the skill development process.
Teachers can choose the most convenient model within the framework of certain criteria. For
example, models to be applied can be selected based on criteria such as the complexity/novelty
level of the skill or task to be taught, the level of development of the students, the available

time, and the type of education (Bocquillon, Bissonnette & Gauthier, 2019).
3. Direct Teaching of Strategies

The strategy is explained in the TDK Contemporary Turkish Dictionary as "the path taken
to reach a predetermined goal." For example, comprehension strategies refer to the ways
followed to better understand a text read. These are activities that are applied purposefully and
consciously to facilitate the comprehension process such as re-reading, paraphrasing, and taking
notes. Teaching comprehension strategies enables students to control their own understanding
and become active readers (Eduscol, 2016). Conversely, it is known that students having
difficulty with comprehension either barely know and apply strategies or fail to apply them.
Research findings reveal that teaching comprehension strategies to students directly increases
comprehension success and improves comprehension skills in students at all levels. For this

reason, special importance is given to strategy teaching in the direct instruction model.
e Strategies to enrich information (such as vocabulary, encyclopedic information),
e Strategies for organizing information (such as summarizing, exploring text structure),

e Strategies for processing information (asking questions, answering, making inferences,

conjunctions),
¢ Self-assessment and self-regulation strategies, and
¢ Various other strategies are taught (Lima, 2018).

On the other hand, whether strategy teaching is effective or not has been the subject of
more than 500 studies in the last 25 years. The only conclusion drawn from these studies is that

teaching strategies improve skills such as understanding, thinking and questioning. But how
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much do strategies help these processes? How do they work? Can all students benefit from the
strategies? How much time should we devote to them? The answers to these questions are

unclear yet.
3.1. Basic Principles

Some principles and rules are taken into consideration in teaching strategy to students.

These are listed below (Bianco, 2016; CNESCO, 2016).

e Clarifying processes. As is known, cognitive process, procedure and skills are non-
observable. It is necessary to verbalize and visualize these processes to ensure that students
understand them well.

* Guiding students. In strategy teaching, activities such as giving students clues about
strategy, discussing strategies, making comments, comparing the ways of using the strategy with
large or small groups are important.

* Providing independent practices. To carry out various activities so that students can
use the learned strategy independently,

* Developing strategy implementations. To encourage and progressively improve the

implementation of the strategy in different situations (when and how).

As can be seen, in order to teach comprehension strategies, firstly, explanations are
made about the strategy. Then, students are guided to implement the strategy well. With these
studies, it is aimed to carry out the comprehension processes consciously, to implement the

strategies well and to develop the skills.
3.2. Teaching Stages

Based on these principles, the basic stages of strategy teaching and the studies to be

carried out are given below.

1. Defining the strategy. The teacher gives the name, meaning and explanation of the
strategy to be taught in an appropriate language to the students. That is, he names and defines
the strategy. Then he explains, demonstrates and proves the benefits of learning this strategy
for students. He lists the various benefits they will derive from this strategy (Falardeau & Gagné,

2012).

2. Modelling: To make the process transparent, the teacher clearly reveals all reasoning

processes with questions such as “what, why, how, when, where”. Thus, students see the mental
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operations and processes used by the teacher who is an expert in implementing the strategy. At

this stage, modeling should be done well (Alphonse & Leblanc, 2014).

3. Guided practice: It is the stage where the strategy is implemented in the presence of
the teacher. At this stage, additional explanations, hints, and feedback etc. are given to students
to place what they have learned in their minds. Students need adequate time to synthesize
these. In addition, it is necessary to discuss strategies, teamwork and cooperation with students

(Falardeau & Gagné, 2012).

4. Independent practice: At this stage, students work alone and apply the strategies they
have learned. Additional tasks and exercises are given to students so that they can easily use the

new strategy (Rosenshine, 2010).

5. Feedback and questions: Giving feedback on the strategy helps prevent mistakes or
malpractices. To this end, the student is asked to verbalize and explain each stage during

learning.

6. Developing the practice: Students now have in-depth knowledge of strategy. They do
one or more practice tasks to internalize and automate this learning (Falardeau & Gagné, 2012).
At this stage, the teacher should show the student what he has learned. Thus, the student

transfers what he has learned to other fields.
3.3. Practice

In strategy teaching using the direct instruction model, first the strategy is explained and
then modeling work is initiated. In the meantime, various questions are asked, which helps the
learning process become a conscious activity. Often, questions of 'What? Why? When? How”
are asked. During the modeling stage, the teacher verbally expresses the mental operations and
processes, the operations he has done in his mind and the techniques he has applied. The
purpose of this practice is to enable students to become aware of mental functioning and
processes. An example of modeling for sentence teaching is given below. Other similar practice

tasks can also be performed.

The teacher has the students read the following texts on the board.

He\she then tells them that they are thinking out loud. “Do you understand this
article? No. Because the order of the words doesn't make any sense. So let's arrange the
words to understand.
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- How does a sentence begin? With a capital letter. So are there any capitalized
words/phrases? Yes, | found the phrase "The students”. Only this phrase is capitalized,
the sentence begins with this word.

- So how does the sentence end? With a dot. Are there any dotted words/phrases?
Yes, the phrase “in the garden.” There is a dot at the end of the phrase. | put this at the
end of the sentence.

- Now I rearrange the sentence. “The students are playing in the garden.” Here is a
meaningful sentence.

- How did I do it? | put the word with the first letter/phrase capitalized at the
beginning of the sentence. | put the word/phrase with a dot at the end of the sentence.
| put the other one in the middle of the sentence. As you can see, the sentence starts with
a capital letter and ends with a dot.”

During modeling, similar or contrasting examples are presented to explain concepts,
skills, and strategies. Particular attention is paid to the selection of visual, auditory and bodily
moving examples. Then, students are guided to develop new strategies they have learned by
giving hints and reminders. In addition, collaborative activities are carried out in small groups
(Giasson, 1995; Lima, 2003).

4. Teacher's Role

In the direct instruction model, the teacher assumes important roles. The first of these
is to apply the stages of the model well. The teacher needs to prepare in advance, give various
activities at each stage, and manage the teaching process well. For this purpose, some principles
that teachers should pay attention to have been determined. These are;

1. Activating students' prior knowledge,

. Briefly explaining or specifying the objectives,
. Giving activity after each stage,
. Giving detailed and clear hints, explanations,

. Choosing activities that enable each student to participate in the process,

2
3
4
5
6. Asking questions, assessing students' understanding,
7. Getting answers from each student,

8. Guiding students at the beginning of the activities,

9. Giving regular and systematic feedback at every stage,

10. Giving appropriate tasks and guidance for written work.

Responsibility transferring: The teacher should give importance to four stages and four

types of questions in order to transfer the responsibility of learning to the students (Giasson,
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1990). These are “What? Why? When? How” questions. The phases are modelling, guiding, co-

practice and independent practice. Transfer of responsibility is shown in Figure 3 below.

Stages of Transferring Responsibility

Modelling

Guiding

Responsibility
of Teacher

Co-practice

Independent

practice

Transferring Responsibility

Responsibility
of Student

Figure 3. Stages of Transferring Responsibility
During the practice;
e What? The teacher should explain the strategy to be taught using language suitable

for the student's level.

¢ Why? The teacher should explain the benefits of the strategy.

¢ When? The teacher should explain when to apply the strategy.

eHow? The teacher should explain how the strategy will be implemented by following
the steps below and showing the work to be done at each stage.

vModelling: In order to implement the strategy, the teacher should provide the

students with an example, show how to implement it, and say what is on his\her mind.

v Guiding: The teacher should gradually show the students the strategy and guide them

during the practice.

v" Co-practice: The teacher should guide the students to implement the strategy with

a friend. Students should implement the strategy in turn and together.

v" Independent practice: The student should apply the strategy independently, and the

teacher should ask for an explanation of what operations they have performed.

The teacher needs to fulfill some roles while teaching concepts, skills and strategies. The

most important of these roles for the teacher is the role of thinking. The teacher should first
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make the students think about the strategy and then move on to the other stages. These are as

follows:

e Letting him think role, thinking on the strategy,

e Deciding role, planning activities, discussion,

e Motivational role, encouraging students in the face of difficulties,

e Modelling role, presenting a strategy for understanding and taking notes,

* Inquiry role, presenting information about the correctness of a strategy,

® Guiding role, guiding them during application to become conscious on the procedures

of strategies (Glines, 2013; Tardif, 1999).

Table of Application: The facilitation of the implementation of the direct instruction

model requires some application. In order to carefully implement each stage of the process, the

actions to be taken are tabulated (Ontario, 2004). An example of this is given in Table 1 below.

Table 1.
Table of Application

What? Defining the
strategy

I describe the strategy to be taught.

¢ | give examples and counterexamples about strategy.
¢ | review the definition of strategy with the students.
¢ | write the name of the strategy on the board.

Explaining the
importance of

I explain the benefit of the strategy.
e What does this strategy do?

strategy * Why am | using it?
¢ How does it help me to be a good reader and
improve?
How? Making | teach the strategy.
% Processes Modelling
Transparent ¢ | present my own mind as a model to students.

Vo

¢ | verbally explain how | am using the strategy.
* | review the process and stages with the students.
¢ | write them on the board.

28
o G
Guided Practice

Collaborative and guided practice

¢ | guide students who use the strategy.

¢ | help them to implement the strategy correctly.
¢ | give them tips and reminders.

¢ | want them to implement the strategy in small
groups.
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Independent
practice

Individual practice

¢ | guide students to apply the strategy independently.
¢ | ask them to explain the Implementation phases.
-What did you do to implement this strategy?

-Was the strategy effective?

Developing the
implementatio
n of the
strategy

I explain the conditions for implementing the strategy.
¢ | explain when to apply the strategy, before, during
and after reading.

¢ | indicate under what conditions and situations the
strategy will be reapplied.

Implementation Suggestions: Barak Rosenshine, the founder of direct instruction,

offers some suggestions for the effective implementation of direct instruction in the classroom.

These are to;

1) activate or remind students' prior knowledge,

2) present new concepts in small steps, have students practice,

3) limit the number of concepts to be taught at once,

4) give clear and detailed instructions and explanations,

5) ask lots of questions and check students' understanding.

6) create opportunities for active practice,

7) guide students at the beginning of the practice phase,

8) think aloud and show models at every stage of learning,

9) give examples of previously solved problems,

10) ask students to verbalize what they have learned,

11) check the answers of all students,

12) make systematic comments and corrections,

13) spend ample time for explanations,

14) give many and varied examples,

15) re-teach concepts if necessary,

16) prepare students adequately for independent work,

17 The Journal of Limitless Education and Research, 7 (1), 1 - 39
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17) support students in the independent practice phase (Rosenshine, 2010).

There are certain practices in the teaching process that should be avoided. For example,
in most classrooms, the teacher asks, “Is there anything you don't understand?” or “Do you have
any questions?” If there is no question from the class, he thinks that the students have learned
well. However, some students do not dare to admit that they do not understand. That's why
Rosenshine recommends asking comprehension checking questions instead. In fact, an effective
teacher asks all students to prepare answers, waiting a few minutes before allowing them to
answer. At this stage, wrong answers are important indicators for the teacher; they show that

guided practice should be continued; therefore, each student's answer should be checked.
5. Conclusion

Rapid developments in our world necessitate raising qualified individuals with advanced
language, mental and social skills. This has led to the development of new approaches and
models in education, one of which is the direct instruction model. This model, which has been
developed based on numerous studies, progresses from the behavioral approach to the
constructivist approach, from teaching to learning, from simple to complex, and it includes a
systematic and gradual structure. The aim is to enable students to learn mental operations and
processes, abstract concepts, skills and strategies effectively. This takes place through modeling,
guided practice and individual practice stages. Research in the field reveals that this model is
effective in teaching reading, writing, understanding, thinking, inferring, summarizing, problem-

solving, science and mathematics.

In our country, there is much literature on the direct education model. However, in most
cases, the purpose, content and application of the model are not explained adequately. The
information given in some publications includes a limited aspect of the model, while others
appear to be only a brief summary. However, for effective education, our teachers need to have
a good understanding of the direct teaching model and apply it correctly. This will contribute to
the development of our students' reading, writing, understanding, thinking, inference,
summarizing, and problem-solving skills. Our wish is to understand the details of the model well,
to raise individuals with strong language and mental skills who are able to set the direction for

the future.
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1. Girisg

Dinyamizda bilim ve teknolojideki hizla ilerlemeler, bilgi cagina uygun, nitelikli ve
donanimli bireyler yetistirmeyi gerektirmektedir. Bu durum egitim alaninda yeni yaklasim ve
modeller uygulamayi zorunlu kilmaktadir. Ogrencilere ise erken yaslardan itibaren diisiinme,
anlama, 6grenme, sorun ¢oézme, iletisim kurma, is birligi yapma, Uretkenlik gibi becerilerin
kazandirilmasi gerekmektedir. Boylece mevcut bilgileri ezberleyen degil arastiran, kesfeden,
ireten ve dgrenen bireyler yetistirme amaclanmaktadir. Ogrenen bireyler yetistirmek icin
uygulanacak egitim yaklasim, model, teori ve yontemleri ¢ok énemli olmaktadir. Bilimsel
yontemlerden uzak yiritllen egitim calismalari 6grencilerin zihin yapisini ve 6grenme sirecini
olumsuz etkilemektedir. Bu nedenle deneysel arastirmalara dayali giincel 6gretim modelleri ve

yontemlerine agirlik verilmektedir. Bunlarin basinda etkili 6gretim modelleri gelmektedir.

Ogrencilere bilgi ve becerileri etkili bir sekilde 6gretmek icin gelistirilmis cesitli gretim
modelleri bulunmaktadir. Bunlar etkili 6gretim, sistematik 6gretim, karsilikli 68retim, stratejik
o0gretim, dogrudan 6gretim vb. olmaktadir. Alanda her biri deneysel arastirmalarla incelenmekte
ve ulasilan basari durumu karsilastiriimaktadir. Bu ¢alismalar sonucunda en iyi sonuglar alinan
ve basarili gorilen model dogrudan 6gretim modeli olmaktadir. Bu model egitimin etkisini
artirmak, 6grenme glicligl olan 6grencileri 6grenmeye tesvik etmek icin etkili uygulamalari
icermektedir. Cok sayida arastirmaya dayanmaktadir. Bir dizi arastirma sonunda sistemli ve
asamali olarak yapilandinilmistir. Ogretmeni dersin amaglari, beklenen sonugclari, uygulama
asamalari, egitim etkinlikleri, gerekli materyal, zaman ve degerlendirme hakkinda disiinmeye
yonlendirmektedir. Her yas ve her dizeydeki 6grenciler igin 6nerilen bu modelin, 6grenme
glcligi ceken, normal ve basarili batin 6grencilerde etkili oldugu gorilmektedir. Ayrica okuma,
yazma, anlama, diisinme, tahmin etme, ¢ikarim yapma, sorgulama, 6zetleme, problem ¢ézme,
fen ve matematik 6gretiminde ¢ok basarili sonuglar alinmaktadir (Rosenshine, 2008). Bu nedenle
son yillarda okuma, yazma, anlama, dislinme ve matematik Ogretiminde yogun olarak
kullanilmaktadir. Ogrencilere soyut kavramlari, zihinsel islem, siire¢ ve becerileri égretmeye

onemli katkilar saglamaktadir. Buna aciklayici 6gretim modeli de denilmektedir.

Dogrudan 6gretim modeliyle ilgili Gilkemizde ¢ok sayida yayin bulunmaktadir. Ancak bu
yayinlarin bazilarinda modelin amaci ve igerigi, bazilarinda uygulama siireci, bazilarinda ise temel
mantig1 yeterince iyi agtklanmamaktadir. Bu durumun alandaki uygulamalari olumsuz etkilemesi
kacinilmazdir. Oysa modelin iyi anlasiimasi ve dogru uygulanmasi alana 6nemli katkilar

saglayacaktir. Boyle bir ihtiyagtan hareketle bu makalede dogrudan 6gretim modelinin nasil
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gelistigi, ne oldugu, ilkeleri, asamalari ve ilgili arastirmalar ayrintili olarak ele alinmaktadir.
Ogretmenlerimizin modeli iyi uygulamasi ve dgrencilerimizin okuma, yazma, anlama, diisiinme,

citkarim yapma, 6zetleme, problem ¢d6zme gibi becerilerinin gelistirilmesi beklenmektedir.
1.1. Tarihsel Gelismeler

Dogrudan 6gretim modelinin uzun bir gegmisi vardir. Baslangi¢ta davranisgi yaklasimin
ilkelerine dayali bir ©6gretim stratejisi olarak ortaya cikmistir. Ardindan yontem olarak
uygulanmigtir. Daha sonralari bilissel psikoloji arastirmalariyla gelistirilmis, harmanlanmis ve
bilissel egitim yaklasiminin énemli bir modeli olmustur. Son yillarda ise yapilandirici egitim
yaklasimiyla birlikte uygulanmaya baslamistir. Bu modelin kurucusu Amerikali Barak

Rosenshine’dir. Model iki asamada gelistirilmistir.

-ilk asamada Rosenshine, ABD’de 1960-1970 yillari arasinda etkili 6gretimle ilgili cok
sayida arastirmayi incelemistir. Bunlar sistematik O6gretim, etkili 6gretim, stratejik 6gretim,
karsihkli 6gretimle ilgili arastirmalardir (Appy & Appy, 2015). Ardindan ilk ve ortaokul diizeyinde
etkili 6gretmenlerin sinif ici calismalarini gézlemlemis ve modelin ilk temellerini atmistir (Bianco

& Bressoux, 2009; Rosenshine, 1986).

-ikinci asamada Rosenshine 1980’li yillarda bilissel psikolojiden esinlenerek bilissel
stratejilerin 6gretimiyle ilgili arastirmalara odaklanmis, bunlari dogrudan 6gretim modeliyle
birlestirmistir (Bianco & Bressoux, 2009; Rosenshine, 2008). Bu siirecte sinif gbzlemleri yani sira
alanda ve farkli baglamlarda yiiriitilen deneysel arastirmalara agirlik vermistir. Ozellikle yeni ve
karmasik disiplinlerin, gesitli konularin 6gretimi, ilk ve ortaokul gibi farkl diizeydeki 6grenciler,
zorluk yasayan gencler, basarili 6grenciler, farkli sosyo-ekonomik yapilardaki 6grencilerle
deneysel calismalar yapmistir. Boylece dogrudan 6gretim modeli, etkili 6gretim arastirmalari,
bilissel stratejileri 6gretme arastirmalari ve 6gretmenlerin egitim uygulamalari cercevesinde
gelistirilmistir (Rosenshine,1986;2008). Bu modele daha sonralari Clermont Gauthier, Steve
Bissonnette, Mario Richard, C. Guilmois gibi arastirmacilar, bazi deneysel calismalarla katkilar
saglamistir. Butlin bu arastirmalar sonucunda dogrudan 6gretim modelinin okuma, yazma,
anlama, dislinme, sorgulama, tahmin etme, 6zetleme, problem ¢ézme, fen ve matematik
o0gretiminde, bilimsel problemleri ¢c6zmede oldukca etkili oldugu aciklanmistir (Rosenshine,

2008).

Alanda ¢ogu uzman tarafindan kabul edilen bu modelle ilgili bazi elestiriler de glindeme

gelmektedir. Bunlar dogrudan 6gretim modelinin 6gretim kavramina odaklandigi, davranisgi
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yaklasima yakin oldugu noktasinda toplanmaktadir. Oysa yapilandirici yaklasimda 6grenme
kavramina oncelik verilmektedir. Ogrencinin projelerle kesfederek &grenmesi ve &grenme
sorumlulugunu Gstlenmesi ongoérilmektedir (Cerqua et Gauthier, 2010). Bu goérusler lzerine
dogrudan o6gretim ile yapilandirici yaklasimin asamalari karsilastirilmali olarak incelenmistir.
inceleme sonunda dogrudan dgretime modelleme ile baslanmasi, rehberli uygulamayla devam
edilmesi ve bagimsiz uygulamaya gecilmesi yapilandirici yaklasimla uyumlu oldugunu ortaya
koymustur. Modelleme sirasinda 6gretmenin 6gretim yerine zihinsel siirecleri s6zellestirmesi,
ogrencilerle birlikte uygulama yapmasi, daha sonra onlari bagimsiz uygulamaya yonlendirmesi
ve giderek 6grenme sorumlulugunu aktarmasi, yapilandirici egitim yaklasimin temel ilkeleriyle
ortlisttgl gorilmistir (Bocquillon, Gauthier, Bissonnette & Derobertmasure, 2020). Boylece

dogrudan 6gretim modeli yapilandirici yaklasimla birlikte kullanilmaya baslanmistir.
1.2. Nedir?

Dogrudan 6gretim modeli dogrudan, aciklayici, sistemli, asamall, iyi yapilandiriimis ve
o0gretmen tarafindan rehberlik edilen bir 6gretimi icermektedir. Bu modelin temel ilkesi eger
O0grenci 6grenemiyorsa 6gretmen konuyu iyi 6gretemiyordur. Bu 6gretimin icerigi dnce bilgileri
aktarma, ardindan beceri ve stratejileri 6grencilerle birlikte 6grenmedir. Bu nedenle égretim ile

6grenme arasinda bir denge kurulmaktadir.

Bilgi

Ogretmen "('jérenci
(6grenme) (6grenme)

Sekil 1. Ogretimin Icerigi
1.Etkili bir 6grenme ve 6g8renilecek igerigi agiklamak icin modelleme yapilr.

2.Basitten karmasiga, sistemli, asamali, derinlemesine anlamayi iceren egitim etkinlikleri

uygulanir.

3. Ogrenilenleri zihinde yapilandirmak icin tekrarlamaya agirlik verilir.

4. Basarili olmak icin strateji kullanimina ve 6grenci cabalarina 6nem verilir.
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Dogrudan 6gretim modeli, davranisci yaklasimdan yapilandirici yaklasima, 6gretimden
o0grenmeye, basitten karmasiga dogru giden sistemli, asamali ve anlamayi 6nceleyen bir 6gretim
modelidir. Ogrencilerin etkili 8grenmeleri icin beceri ve stratejilerini gelistirmelerini amaglar.
Ozellikle soyut kavramlari, zihinsel islem, siireg ve becerileri 6gretmede basarili bir modeldir. Son
yillarda diisinme, anlama, okuma, yazma, ¢ikarim yapma gibi beceri ve stratejileri 6gretmede

kullanilmaktadir.
1.3.Temel ilkeler

Dogrudan 6gretim modelinde 6nce 6gretilecek kavram, beceri ya da stratejiyi aciklama,
ardindan uygulama sireclerini saydamlastirma tzerinde durulmaktadir. Bu amacla asagidaki

ilkelere 6nem verilmektedir.

1.Siirecleri saydamlastirma: Soyut kavram, beceri ve stratejilerin 6gretiminde zihinsel
surecleri gozlemek mimkin degildir. Bu nedenle 6gretim sirecinin her asamasi 6grencilere

acitklanmakta ve gosterilmektedir.

2.0grencileri yénlendirme: Ogretilecek beceri ya da strateji hakkinda ipuglari verme,
ogrencilerle konusma, tartisma, yararlarini ve nasil uygulanacagini aciklama gibi ¢calismalar
yapilmaktadir. Ogretilen strateji énce bitiin grupla uygulanmakta ardindan kiiciik gruplarla
¢alisiimakta, son asamada ise bireysel uygulamaya gecilmektedir. Her asamadaki uygulama

bigimleri karsilastirilmakta ve degerlendirilmektedir.

3.Bagimsiz uygulama: Ogretilen beceri ya da stratejiyi 6grencilerin kendi baslarina
yapmalari istenmektedir. Ogrencinin yaptigi calismalar diizenli olarak izlenmekte ve hatali

uygulamalar tartisilarak diizeltilmektedir.

4. Uygulamay: gelistirme: Ogrenilen beceri ve stratejiler baska durumlara aktarilmakta,

farkl durum veya ortamlarda, farkh etkinliklerle uygulanmaktadir (Giasson, 2011; Lima, 2018).
1.4. Asamalari

Dogrudan 6gretim modelinin kalbini t¢ temel asama olusturmaktadir. Bunlar hazirlk,
ogrencilerle etkilesim ve 6grenilenleri saglamlastirmadir. Bu asamalar daha sonra “modelleme,
rehberli uygulama, bagimsiz uygulama” olarak adlandirilmis ve alanda kabul gérmiustir

(Gauthier, Bissonnette & Richard, 2013). Her biri asagida agiklanmaktadir.

Modelleme: Model, bir resim, sema, maket, triin gibi somut bir 6ge ya da benzetme,

anafor, zihinsel sema, dlisiinme bigimi gibi soyut bir 6ge olabilir. Modelleme ise modeli olusturan
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asamalari ya da slrecleri agiklama, somutlastirma, yeniden yapma, gosterme veya sergilemedir.
Bir baska ifadeyle stiregleri agikliga kavusturmadir. Bu nedenle daha c¢ok siregsel bilgileri

icermektedir.

Modelleme dogrudan 6gretim modelinin en énemli ve kilit asamasidir. Bunun ¢ok iyi
uygulanmasi gerekir. Bu asamada 6gretmen Once Ogretilecek beceri ya da stratejiyi cesitli
ornekler ve karsi 6rnekler kullanarak acgiklar, tanimlar, yararlarini anlatir. Ardindan “ne, neden,
nicin, nasil, kim” gibi sorularla diisiincelerini ve uygulama siirecini yiiksek sesle anlatir. Ornegin
“Ben ne yapiyorum? Bunun nedeni..., Bunu neden yapiyorum?” gibi. Ogretmen zihnine hoparlér
takmis gibi distincelerini sesli olarak soyler ve zihinde yaptigi her islemi gorinir kilmaya galisir.
Adim adim nasil disindUgin, neler yaptigini aciklar ve gesitli 6rnekler verir. Yani dislinme ve
strateji uygulama siireglerini sergiler. Ogrencilere ne yaptigini, nasil diistindiigiinii, neden béyle
bir yol izledigini s6zli olarak ifade eder. Ogrencilerin uzman bir okuyucunun zihnini is basinda
gormelerini saglar. Boylece modelleme bir strateji uygulamasini sadece distan yani fiziksel
yonden degil, ayni zamanda iceriden yani zihinsel yénden de gbzlemlenmesini saglar. Bu
uygulama sozli aciklamadan farklidir. Soyut bir icerik degil, beceri kazandiracak islemler

aktarilmaktadir.

Rehberli uygulama: Bu asamada Ogretilen strateji 6gretmen ve Ogrenci tarafindan
birlikte uygulanir. Modelleme asamasinda 6gretmen cgesitli sorular sorarak dislincelerini sozlii
olarak ifade etmisti. Ogrenciler ise aktarilanlari dinlemis, tekrarlamig, anlamis ve sorulan sorulari
cevaplamisti. Ogretmen 6grencilerden modelleme asamasinda 6grendikleri her seyi aynen
uygulamalarini ister. Ogrenci, model olan dgretmeni gézlemledikten sonra ona benzer bir
uygulama yapmaya calisir. Ancak henliz beceri ya da stratejiyi tam olarak uygulayamaz.
Ogretmen stratejiyi uygulamalari icin daha farkli sorular sorar ve etkinlikler verir. Bu asamada
ogrencinin zihnindeki diisiinceleri yiksek sesle sdylemesi, uygulama sirasinda kendine sormasi
gereken tiim sorulari seffaf hale getirmesi dnemlidir. ilk olarak égretmen tarafindan sorgulama
yapilir ve silrekli geri bildirim verilir. Daha sonra yeterince etkinlik yapilarak gerekli basariya
ulasilir. Ogrenciler 6gretmenin rehberliginde dnce biitiin sinif, ardindan kiigiik gruplar halinde

stratejiyi uygular ve her asamasini sozellestirirler.

Bireysel uygulama: Bu asamada Ogrenciler stratejiyi kendi baslarina uygulamak igin
yonlendirilir. Stratejiyi bireysel ve bagimsiz olarak uygulamalari istenir (Gauthier, Bissonnette &

Richard, 2013). Boylece 6grenci stratejiyi yalniz basina uygular.
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Sekil 2. Dogrudan Ogretim Modeli
Ogretmen uygulama sirasinda gesitli etkinliklere agirlik verir. Ogrencilerin stratejiyi iyi

dgrenmeleri icin “SOYLEME, GOSTERME ve REHBERLIK” ¢alismalarina 6zen gosterir.

Séyleme, derste Ogretilen stratejileri 6grencilere acik hale getirme, ihtiya¢c duyacaklari

bilgilere ulasma anlamindadir.

Gosterme, Odrencilerin 6nlerinde stratejinin uygulamasini yapma, yiliksek sesle

diisinme, sorgulama ve bitin zihinsel slregleri seffaf hale getirme anlamindadir.

Rehberlik ise uygulama esnasinda 6grencilerin akil ylirlitme galismalarini kolaylastirma
anlamindadir. Ogrencilerin 6grenme siirecine aktif katihmini Gst diizeye ¢ikarmak igin giidiileme,

ilgi ve merak uyandirma ¢alismalari yapilr.

Dogrudan 6gretim modeliyle ilgili arastirmalar beceri ve stratejilerinin sistemli olarak
dgretildiginde olumlu sonuglar alindigini géstermektedir. lyi hazirlanmis ve yapilandiriimis
dogrudan 6gretim uygulamalari 6grenme basarisini artirmada st diizeyde etkili oldugu ortaya
cikmaktadir. Bu anlayistan hareketle bir dizi deneysel arastirma sonucu dogrudan 6gretim
modeline l¢ asama daha eklenerek alti asama olusturulmustur (CNESCO,2016). Bu asamalar
soyledir;

1. Gézden gegirme: Onceden 6grenilen kavramlari gézden gecirme, 6grencilerin dikkatini

Ogretilecek kavram, beceri ve stratejilere cekme islemleridir.

2. Modelleme: Ogretilecek kavram, beceri ve stratejileri sunma, agiklama, genellestirme,
orneklendirme, yararlarini tartisma, ozelliklerini agiklama, nasil uygulayacaklari konusunda

bilgilendirme ¢alismalaridir.
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3. Rehberli uygulama: Ogrencilerin yeni beceri ve stratejileri uygulamasina rehberlik
etme ve denetleme c¢alismalaridir. Ogrencilere sorular sorma, siireci agiklamaya tesvik etme,

teknik ve beceri kullanimiyla ilgili donitler verme gibi.

4. Geribildirim ve diizeltme: Ogrencilerin hatalarini diizeltme, teknigi kendi kendilerine

denemeleri, sesli diisinme, kullanma igin farkh yollar gelistirme gibi.

5. Bireysel uygulama: Ogrencilerin 6grendiklerini derste uygulamalari, ders ilerledikce

o0grenciye daha fazla sorumluluk verme ve bireysel calismaya yonlendirme,

6. Uygulamay: gelistirme: Ogrencileri 6grendikleri becerileri ve stratejileri okul disi
gorevlerde, bagimsiz 6grenme durumlarinda denemeleri, giderek gelistirmeleridir (Bianco,

2016; CNESCO,2016).
1.5. Arastirmalar

Dogrudan 6gretim modeli ile ilgili alanda bir dizi arastirma yapilmistir. Bu calismalarda
anlama, 6grenme ve problem c¢6zme stratejilerini 6gretmek icin ¢ok uygun oldugu dile
getirilmektedir. Etkili olmasi yonilyle alandaki ¢ogu uzman tarafindan savunulmakta ve
onerilmektedir. Ornegin ABD Ulusal Okuma Paneli uzmanlari bu modelin énemini agikca dile
getirmekte, anlama beceri ve stratejilerinin 6gretimi icin uygun oldugunu aciklamaktadir

(National Reading Panel, 2000).

Farkh 6gretim modellerinin etkililigini karsilastiran deneysel arastirmalarin timdiinde, bu
modelin 6grencilerin gelisimi icin daha elverisli oldugu, 6zellikle kiiglik gocuklara ve 6grenme
glcligu ceken 6grencilere yonelik uygulamalarda daha da olumlu oldugu sonucuna varilmistir.
Ornegin Bissonnette ve arkadaslari tarafindan 2010 yilinda yayinlanan kapsaml bir analiz
calismasi cok onemlidir. Yazarlar 1963 ve 2006 yillari arasinda yayinlanan toplam 30.000
ogrenciyi kapsayan 326 arastirmayi iceren 11 ¢alismanin sonuglarini 6zetlemistir. Yani bir meta
analiz calismasi yapmislardir. incelenen arastirmalarin 7’si okuma, 3’ii matematik ve 1’i yazma
ogretimiyle ilgilidir. Yazarlar inceleme silrecinde dogrudan 6gretim modelinin zayif ilkokul
dgrencilerinin basarisi izerindeki etkilerine odaklanmistir. inceleme sonunda dogrudan égretim
modelinin matematikte oldugu gibi okuma ve yazma 0gretiminde de incelenen diger
modellerden c¢ok daha glicli bir sekilde 6grencilerin ilerlemesini sagladigi gorilmustir

(Bissonnette, Richard, Gauthier & Bouchard, 2010).
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2. Becerilerin Dogrudan Ogretimi

Beceri, bireyin bilgiyi uygulama, problemleri ¢cozme ve gorevlerini yapabilme glciddr.
Bilme, harekete gecme ve bir isi yapma asamalarini icermektedir. Egitim alaninda genellikle
disliinme, anlama, sorgulama gibi zihinsel beceriler, materyal, arac gerec¢ kullanma, el becerisi
gibi fiziksel beceriler, isbirligi yapma, girisimcilik gibi sosyal beceriler, konusma, yazma, iletisim
kurma gibi dil becerileri Uzerinde durulmaktadir. Beceri 6gretimi bilgi 6gretiminden farkh
ylruttlmektedir. Beceri 6gretiminde 6nce beceri hakkinda bilgiler verilmekte, ardindan beceriyi
gelistirecek strateji, yontem ve teknikler 6gretilmektedir. Strateji, yontem ve teknikler bash
basina bir amac¢ ya da son olmamakta, beceriyi gelistirmek icin ara¢ olarak kullaniimaktadir

(Tardif, 1997).
2.1. Beceri Gelistirme Modeli

Beceri o6gretimine iliskin alanda bazi modeller bulunmaktadir. Bunlardan Anderson
(1997) tarafindan gelistirilen Beceri Gelistirme Modeli yaygin bilinmektedir. Bu model bilissel
psikoloji arastirmalarina dayanmaktadir. Modelde Ui¢ asama lzerinde durulmaktadir. Bunlar;

1. Zihinsel asama: Ogrencinin bir alan ya da beceriyle ilgili bir dizi bilgiyi 6grendigi ve
zihninde gelistirdigi asama,

2.Birlestirme asamasi: Bilgi ve becerilerin gesitli sekillerde harekete gecirildigi, farkl

durumlarda uygulandigi ve birlestirildigi asama,

3.Bagimsiz asama: Bilgi ve becerileri bagimsiz kullanma ve giderek otomatiklestirme

yani seri hale getirme asamasi, olmaktadir. (Anderson,1997).

Anderson Beceri Gelistirme Modelinin asamalari yapilandirici yaklasim uygulamalarina
ve dogrudan 6gretim modeline oldukca yakindir. Bir baska ifadeyle bu asamalar dogrudan
o0gretimde uygulanan modelleme, rehberli uygulama ve bagimsiz uygulama asamalari ile

ortlismektedir (Bocquillon, Gauthier, Bissonnette & Derobertmasure, 2020).
2.2. Beceri Ogretim Asamalan

Dogrudan 6gretim modeliyle 6grencilere beceri 6gretmek icin diger calismalarda oldugu

gibi dort asama lzerinde durulmaktadir. Bunlar,
1. Actklama: Beceriyi agiklama, yararlari ve 6zelliklerini séyleme,

2. Modelleme: On bilgileri harekete gecirme, beceriyi 6rneklendirme, modelleme,
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3. Rehberli uygulama: Beceriyi 0grencilerle birlikte uygulama, gelistirme, sirecleri

gbrme, tartisma, bilgileri derinlestirme,

4. Bagimsiz uygulama: Ogrencinin beceriyi tek basina uygulamasi ve farkli durumlara

aktarmasi, olmaktadir (Lima vd., 2016).

Dogrudan ogretim modeli, okuma, yazma, anlama gibi becerileri 6gretirken etkili
sonuglar vermektedir. Ogretim siirecinin basinda dgretilecek becerinin ne oldugu, yararlari ve
ozellikleri agiklanmaktadir. Modelleme sirasinda becerinin agamalarini saydamlagtirmak igin
yapilan her calisma “yiiksek sesle” séylenmektedir. Ogretmen zihnine hoparlér yerlestirmis gibi
her islem ve asamaya iliskin dislincelerini soylemektedir. Bunun icin “Ne?, Neden?, Nigin?,
Nasil?, Kim?” gibi sorular sormakta ve kendisi cevaplamaktadir. Ornegin beceriyi uygulama
sirasinda yapilan hatalar, geriye donusler, kararsizliklar, anlasiimazliklar gibi her distince sozlere
dokilmektedir. Bilindigi gibi zihinsel islem ve beceriler dogrudan gézlenemezler. Bu uygulamayla
zihinsel streglerin tanimlamasi ve betimlemesi yapilmaktadir. Daha sonraki asamalarda rehberli
uygulama ve bagimsiz uygulamaya gecilmektedir. Asagida beceri 6gretiminde uygulanan bir

¢alisma verilmektedir.

Ogretmen sinifta sesli okurken anlamini bilmedigi bir kelime karsisinda yiiksek
sesle soyle diyebilir:

“Bu kelimenin anlamini bilmiyorum. Acaba ne olabilir? Bu kelimenin anlaminin
xxxxx olacagini diistiniiyorum. Ancak emin degilim. Metnin geri kalan kismini
okuyalim. Bakalim ciimlelerden kelimenin anlamini bulabilecek miyiz?”

Ogretmen okumasini siirdiiriir ve ayni zamanda kelimenin anlami ile ilgili tahmini
dogrulamaya ya da kesinlestirmeye calisir (Glines, 2013). Eger kelimenin anlami
metinde acik degilse 6gretmen;

“Kelimenin anlamini xxxxx oldugunu diistiniiyorum ancak tam olarak bulamadim.
En dogrusu sézliige bakalm.” diyerek sozliige bakar ve kelimenin anlamini soyler.
Kelimenin anlamini agiklayarak yeniden okur.

Dogrudan 6gretim modelinin etkinligini ist dizeye ¢ikarmak icin 6gretilecek beceriler
uygulamali ve rehberli ¢alismalarla gosterilmelidir. Bunun i¢in rehberli uygulama asamasinda
ogrencilerle birlikte uygulama yapilir. Ogretmen bir beceriyi modellemenin hemen ardindan,
dgrencilerin uygulamalarina rehberlik etmelidir. Ogrenciler beceriyi is birlikli uygulamayla
yeniden gorirler ve bagimsiz yapabilecek diizeye ulasmak icin c¢alisirlar. Son asamada ise

ogrencilerin beceriyi bagimsiz uygulamalari istenir.

Son yillarda okuma, yazma ve anlama becerilerini gelistirmede dogrudan 6gretim modeli

daha fazla kullanilimaktadir. Ancak bu gelismeler beceri gelistirme siirecinde bilissel ve
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yapilandirici yaklasimin asla kullanilamayacagi anlamina gelmemektedir. Ogretmenler belirli
olciitler cercevesinde en uygun modeli secgebilirler. Ornegin 6gretilecek beceri ya da gérevin
karmasiklik/yenilik duzeyi, 6grencilerin gelisim dlizeyi, mevcut zaman ve egitim tiru gibi
Olcltlerden hareketle uygulanacak modeller secilebilir (Bocquillon, Bissonnette & Gauthier,

2019).
3. Stratejilerin Dogrudan Ogretimi

Strateji, TDK Glincel Tiirkge Sozllkte “énceden belirlenen bir amaca ulasmak igin tutulan
yol, izlem”, olarak aciklanmaktadir. Ornegin anlama stratejileri ile okunan bir metni iyi anlamak
icin izlenen yollar kastedilmektedir. Bunlar yeniden okuma, baska kelimelerle ifade etme, not
alma gibi anlama strecini kolaylastirmak icin amach ve bilingli olarak uygulanan etkinlikler
olmaktadir. Anlama stratejilerini 6gretmek 6grencinin kendi anlamasini kontrol etmesini ve aktif
bir okuyucu olmasini saglamaktadir (Eduscol,2016). Diger taraftan anlamada gicliik yasayan
ogrencilerin stratejileri cok az bildigi veya uyguladigi ya da hic¢ bilmedigi goriilmektedir. Anlama
ile ilgili arastirma bulgulari, 6grencilere anlama stratejilerini dogrudan 6gretmenin, her diizey
ogrencide anlama basarisini artirdigini ve anlama becerilerini gelistirdigini ortaya koymaktadir.
Bu nedenle dogrudan 6gretim modelinde strateji 6gretimine ayri bir 5nem verilmektedir. Bunun

icin 6grencilere;

* Bilgileri zenginlestirme stratejileri (kelime bilgisi, ansiklopedik bilgiler gibi),

¢ Bilgileri diizenleme stratejileri (6zetleme, metin yapisini kesfetme gibi),

* Bilgiyi isleme stratejileri (soru sorma, cevaplama, ¢ikarim yapma, baglaglar gibi),
« Oz degerlendirme ve 6z diizenleme stratejileri,

e Diger cesitli stratejiler, 6gretilmektedir (Lima,2018).

Diger taraftan strateji 6gretiminin etkili olup olmadigl son 25 yilda 500'den fazla
arastirmaya konu olmustur. Bu calismalardan cikan tek sonug, stratejileri 6gretmek anlama,
diisinme, sorgulama gibi becerileri gelistirdigi yonindedir. Ancak stratejiler bu islemlere ne
kadar yardimci olmaktadir? Nasil ¢alisirlar? Bltlin 6grenciler stratejilerden yararlanabiliyor

mu? Buna ne kadar zaman ayirmaliyiz? Bu sorularin cevaplari hentiz net degildir.
3.1. Temel ilkeler

Ogrencilere strateji 6gretiminde baz ilke ve kurallara dikkat edilmektedir. Bunlar

asagida siralanmaktadir (Bianco, 2016; CNESCO, 2016).

30 Sinirsiz Egitim ve Arastirma Dergisi, 7 (1), 1 - 39



(\Pzz7 Dogrudan Ogretim Modeli

Firdevs GUNES

o Siiregleri agikliga kavusturmak. Bilindigi gibi zihinsel islem, siire¢ ve beceriler
gozlenemezler. Ogrencilerin iyi anlamasini saglamak igin bu sirecleri sdzellestirmek ve
gorsellestirmek gereklidir.

e Ogrencilere rehberlik etmek. Strateji 6gretiminde dgrencilere strateji ile ilgili ipuclar
vermek, stratejileri tartismak, yorumlar yapmak, biliyik veya kiglk gruplarla stratejiyi kullanma
bicimlerini karsilagtirmak gibi etkinlikler &nemli olmaktadir.

* Bagimsiz uygulamalarini saglamak. Ogrencilerin égrenilen stratejiyi bagimsiz olarak
kullanmalari igin gesitli calismalar yapmak,

e Strateji uygulanmalarini gelistirmek. Stratejinin farkli durumlarda (ne zaman ve nasil)

uygulanmasini tesvik etmek ve giderek gelistirmek.

Goraldigu gibi anlama stratejilerini 6gretmek icin dnce strateji hakkinda acgiklamalar
yapilmaktadir. Ardindan stratejinin iyi uygulanmasi icin 6grencilere rehberlik edilmektedir. Bu
calismalarla anlama sireclerinin bilingli yirttiilmesi, stratejilerin iyi uygulanmasi ve becerilerin

gelistirilmesi amaclanmaktadir.
3.2. Ogretim Asamalan

Bu ilkelerden hareketle strateji 6gretiminin temel asamalar ile yapilacak calismalar

asagida verilmektedir.

1. Stratejiyi tanimlama. Ogretmen dgrencilere uygun bir dille 6gretilecek stratejinin adi,
anlami ve agiklamasini yapar. Yani stratejiyi adlandirir ve tanimlar. Ardindan bu stratejiyi
o0grenmenin kendileri i¢in faydalarini anlatir, gosterir ve kanitlar. Bu stratejiden elde edecekleri

cesitli faydalari siralar (Falardeau & Gagné, 2012).

2. Modelleme: Siireci seffaf hale getirmek i¢in 6gretmen tiim akil yirtitme sireglerini
“ne, neden, naslil, ne zaman, nerede” gibi sorularla acgik¢a ortaya koyar. Boylece 6grenciler bir
uzman olarak 6gretmenin stratejiyi uygulamak icin kullandigi zihinsel islem ve siiregleri gorirler.

Bu asamada modelleme iyi yapilmalidir (Alphonse & Leblanc, 2014).

3. Rehberli uygulama: Stratejinin 6gretmen esliginde uygulandigi asamadir. Bu asamada
ogrencilerin 6grendiklerini zihinlerine yerlestirmeleri icin ek aciklamalar, ipuglari, geri bildirim
vb. verilir. Bunlari sentezleme icin uygun sireye ihtiyaclari vardir. Ayrica stratejileri tartisma,

ogrencilerle ekip ¢alismasi ve isbirligi yapma gereklidir (Falardeau & Gagné, 2012).
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4. Bagimsiz uygulama: Bu asamada o6grenciler yalniz ¢alisir ve 6grendikleri stratejileri
uygularlar. Ogrencilerin yeni stratejiyi kolaylikla kullanabilmeleri icin ihtiyagc duyduklar ek

calismalar ve alistirmalar verilir (Rosenshine, 2010).

5. Geri bildirim ve sorular: Strateji hakkinda geri bildirim vermek, hatalari veya hatali
uygulamalari dnlemeye yardimci olur. Bunun igin 6grencinin 6grenme sirasinda sézellestirme

yapmasi, her asamayi anlatmasi istenir.

6. Uygulamay: gelistirme: Artik 6grenciler strateji hakkinda derinlemesine bilgi sahibi
olmaktadir. Bu 6grenmeyi i¢csellestirmek ve otomatiklestirmek icin bir veya daha fazla uygulama
yaparlar (Falardeau & Gagné, 2012).Bu asamada o6gretmen oOgrenciye Ogrendiklerini

gostermelidir. Boylece 6grenci 6grendiklerini baska alanlara aktarir.
3.3. Uygulama

Dogrudan 6gretim modeliyle strateji 6gretiminde 6nce strateji aciklanmakta ardindan
modelleme calismalarina gecilmektedir. Bu sirada gesitli sorular sorulmakta, bu sorularla
o6grenme slrecinin bilingli yiritilmesine calisiimaktadir. Genellikle “Ne? Nigin? Ne Zaman?
Nasil” gibi sorular sorulmaktadir. Modelleme sirasinda 6gretmen zihinsel islem ve siregleri,
zihninde yaptigi islemleri ve uyguladigi teknikleri yiiksek sesle soylemektedir. Bu uygulamanin
amaci 0grencilerin zihinsel isleyis ve siireglerin farkina varmalarini saglamaktir. Asagida ciimle

Ogretimine yonelik bir modelleme 6rnegi verilmektedir. Daha farkli uygulamalar da yapilabilir.

Ogretmen tahtaya yazdig asagidaki yazilar 6grencilere okutur.

Ardindan yiiksek sesle dusundiklerini soyler. “Bu yaziyi anladiniz mi? Hayir. Clinkii
kelimelerin siralanisindan bir anlam ¢ikmiyor. O zaman anlamak igin kelimeleri
diizenleyelim.

-Ciimle nasil baslar? Biiyiik harfle. O halde bliyiik harfle yazilan kelime var mi? Evet,
buldum “Ogrenciler” kelimesi. Tek bu kelime biiyiik yazilmis, ciimle bu kelimeyle baslar.

-Peki, ciimle nasil biter? Nokta ile. Noktali kelime var mi? Evet, “oynuyorlar.”
kelimesinin sonunda nokta var. Bunu cilimle sonuna koyuyorum.

-Simdi ciimleyi yeniden diizenliyorum. “Ogrenciler bahgede oynuyorlar.” iste anlamli
bir ciimle oldu.

-Nasil yaptim? ilk harfi biiyiik yazilan kelimeyi ciimle basina koydum. Sonunda nokta
olan kelimeyi de ciimle sonuna koydum. Digerini de ortaya. Gérdiigiiniiz gibi ciimle bliyiik

harfle baslar ve sonuna nokta konur.”
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Modelleme esnasinda kavram, beceri ve stratejileri aciklamak icin benzer veya zit
ornekler sunulur. Ozellikle gorsel, isitsel ve bedensel hareketli 6rnekler segimine 6zen gosterilir.
Ardindan ogrencilere ipuclari verilerek, hatirlatmalar yapilarak 6grendikleri yeni stratejileri
gelistirmeleri konusunda rehberlik edilir. Ayrica kiglk gruplarla igbirlikli ¢calismalar yapilir

(Giasson, 1995; Lima, 2003).
4. Ogretmenin Rolii

Dogrudan 6gretim modeli 6gretmene dnemli gorevler yiklemektedir. Bunlarin basinda
modelin asamalarini iyi uygulamak gelmektedir. Ogretmenin énceden hazirlik yapmasi, her
asamada cesitli etkinlikler vermesi ve 6gretim sirecini iyi yonetmesi gerekmektedir. Bu amacgla

ogretmenlerin dikkat etmesi gereken bazi ilkeler belirlenmistir. Bunlar;
1. Ogrencilerin 6n bilgilerini harekete gecirme,
2. Amaclari kisaca agiklama veya belirleme,
3. Her asamadan sonra etkinlik verme,
4. Ayrintili ve acik ipuglari verme, agiklama yapma,
5. Her 6grencinin siirece katilmasini saglayici etkinlikler se¢cme,
6. Sorular sorma, 6grencilerin anlamasini degerlendirme,
7. Her 6grenciden cevap alma,
8. Etkinliklerin basinda 6grencilere rehberlik etme,
9. Her asamada diizenli ve sistemli olarak déniit verme,
10. Yazili galismalar igin 6zel etkinlikler verme ve rehberlik yapma, seklindedir.

Sorumlulugu aktarma: Ogretmen 6grenme sorumlulugunu 6grencilere aktarmak icin
dort asamaya ve dort tiir soru tipine 6nem vermelidir (Giasson, 1990). Bunlar “Ne? Nigin? Ne

III

Zaman? Nasil” sorularidir. Asamalar ise modelleme, rehberlik etme, birlikte uygulama ve

bagimsiz uygulama asamalaridir. Sorumlulugu aktarma asagidaki Sekil 3'te gosterilmektedir.
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Sorumlulugu Aktarma Asamalari

Modelleme

Rehberlik etme

Ogretmenin

Sorumlulugu Birlikte Uygulama

Bagimsiz

uygulama

Sorumlulugu aktarma
Ogrencinin
Sorumlulugu
Sekil 3. Sorumlulugu Aktarma Asamalari

Uygulama sirasinda;

e Ne? Ogretmen 6grenci diizeyine uygun bir dille dgretilecek stratejiyi agiklamalidir.

* Nigin? Ogretmen stratejinin yararlarini agiklamalidir.

e Ne zaman? Ogretmen stratejinin ne zaman uygulanacagini agiklamalidir.

e Nasil? Ogretmen stratejinin nasil uygulanacagini asagidaki asamalari izleyerek ve her
asamada yapilacak calismalari gostererek agiklamalidir.

v" Modelleme: Ogretmen stratejiyi uygulamak icin dgrencilere érnek sunmali, nasil
uygulayacaklarinin modelini gdstermeli ve zihninden gecenleri sdylemelidir.

v“Rehberlik etme: Ogretmen 6grencilere stratejiyi yavas yavas gostermeli ve uygulama
sirasinda onlara rehberlik etmelidir.

v Birlikte uygulama: Ogretmen stratejiyi bir arkadasiyla uygulamasi icin dgrencileri
yénlendirmelidir. Ogrenciler sirayla ve birlikte stratejiyi uygulamalidir.

v’ Bagimsiz uygulama: Ogrenci stratejiyi bagimsiz uygulamali, 6gretmen hangi islemleri
yaptiklarinin agiklamasini istemelidir.

Ogretmenin kavram, beceri ve stratejileri 6gretirken bazi rolleri de yerine getirmesi
gerekmektedir. Ogretmene diisen bu rollerden en énemlisi disiindiirme roludiir. Ogretmen

once strateji hakkinda 6grencileri diisindiirmeli ardindan diger asamalara ge¢gmelidir. Bunlar,
¢ Diisiindiirme rolii, strateji hakkinda distiinme,
® Karar verme rolii, etkinlikleri planlama, tartisma,

¢ Glidiileme rolii, 6grencileri gliclikler karisinda cesaretlendirme,
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* Model olma rolii, anlamak ve not almak icin bir stratejiyi gdsterme,
e Sorgulama rolii, bir stratejinin dogrulugu hakkinda bilgiler sunma,

* Rehber olma rolii, stratejinin slrecleri hakkinda bilingli olmaya yonelik uygulamali

rehberlik yapma, olarak siralanmaktadir (Gines, 2013; Tardif, 1999).

Uygulama tablosu: Dogrudan 6gretim modelinin uygulamasini kolaylastirmak icin bazi
calismalar yapilmaktadir. Strecin her asamasini dikkatli uygulamak icin yapilacak islemler tablo

haline getirilmektedir (Ontario, 2004). Bu konuda asagida bir 6rnek Tablo 1’de verilmektedir.

Tablo 1.
Uygulama Tablosu
Ne? Stratejiyi Ogretilecek stratejiyi tanimliyorum.
tanimlama e Strateji ile ilgili 6rnek ve zit 6rnekler veriyorum.
e Ogrencilerle stratejinin tanimini gdzden
geciriyorum.
e Stratejinin adini tahtaya yaziyorum.
Nigin? Stratejinin Stratejinin yararini acikliyorum.
e 0 6nemini actklama e Bu strateji ne ise yarar?
,“;ﬁ v*b + e Nigin kullaniyorum?
M ay & ¢ Benim iyi okuyucu olmama ve gelismeme nasil
- yardim eder?
Nasil? Suregleri Stratejiyi 6gretiyorum.
o Seffaflagtirma Modelleme
e Ogrencilere model olarak kendi zihnimi sunuyorum.
V. e Stratejiyi kullanmak icin nasil bir yol izledigimi s6zll
r{-;,’\ !\ olarak agikliyorum.
- .- e Ogrencilerle birlikte siireci ve asamalari gozden
geciriyorum.

¢ Onlari tahtaya yaziyorum.

Rehberli isbirlikli ve rehberli uygulama

Uygulama e Stratejiyi kullanan 6grencilere rehberlik ediyorum.
e Stratejiyi dogru uygulamalari icin yardim ediyorum.
¢ Onlara ipuglari veriyor, hatirlatmalar yapiyorum.
o Stratejiyi kiictik gruplar halinde uygulamalarini

istiyorum.
Bagimsiz Bireysel uygulama
Uygulama « Ogrencileri stratejiyi bagimsiz uygulamalari igin

yonlendirme yapiyorum.

¢ Uygulama asamalari agiklamalarini istiyorum.
-Bu stratejiyi uygulamak icin neler yaptin?
-Strateji etkili oldu mu?
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Ne zaman? Stratejinin Stratejiyi uygulama kosullarini agikliyorum.
uygulamasini e Stratejinin okuma 6ncesi, okuma sirasi ve sonrasi
geligtirme olmak lizere ne zaman uygulanacagini agikliyorum.

e Stratejinin hangi kosullarda ve durumlarda yeniden
uygulanacagini belirtiyorum.

Uygulama Onerileri: Dogrudan 6gretimin kurucusu Barak Rosenshine, sinifta dogrudan

o0gretimin etkili uygulanmasi konusunda bazi dnerilerde bulunmaktadir. Bunlar;
1) Ogrencilerin 6n bilgilerini harekete gecirin veya hatirlatin,
2) Yeni kavramlari kiicik adimlarla sunun, 6grencilere uygulama yaptirin,
3) Bir kerede 6gretilecek kavram miktarini sinirlayin,
4) Agik ve ayrintili talimatlar ve agiklamalar verin,
5) Cok sayida soru sorun ve 6grencilerin anlayip anlamadiklarini kontrol edin,
6) Aktif uygulama icin firsatlar yaratin,
7) Uygulama asamasinin baslangicinda 6grencilere rehberlik edin,
8) Sesli diistinin ve 6grenmenin her asamasinda modeller gosterin,
9) Daha 6nceden ¢6zilmis problemlerden 6rnekler verin,
10) Ogrencilerden 6grendiklerini sézellestirmelerini isteyin,
11) Tim 6grencilerin cevaplarini kontrol edin,
12) Sistemli olarak yorumlama ve diizeltmeler yapin,
13) Agiklama yapmaya daha fazla zaman ayirin,
14) Cok sayida ve gesitli 6rnekler verin,
15) Eger gerekliyle kavramlari yeniden 6gretin,
16) Ogrencileri bagimsiz calismaya yeterince hazirlayin,
17) Bagimsiz uygulama asamasinda 6grencileri destekleyin (Rosenshine, 2010).

Ogretim siirecinde bazi uygulamalardan kaginilmalidir. Ornegin cogu sinifta 6gretmen
“Anlamadiginiz yer var mi? Ya da Sorunuz var mi” diye sorar. Siniftan soru gelmezse 6grencilerin
iyi 6grendiklerini dislintr. Oysa bazi 6grenciler anlamadiklarini gostermeye cesaret edemezler.

Bu ylizden Rosenshine tiim 6grencilerin cevaplarinin kontrol edilmesini dnerir. Aslinda etkili bir
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o0gretmen, 6grencilerin cevap vermesine izin vermeden dnce birkag dakika bekleyerek hepsinin
cevap hazirlamasini ister. Bu asamada hatali cevaplar 6gretmen icin dnemli gostergelerdir,
rehberli uygulamaya devam edilmesi gerektigini gosterir. Bu nedenle her 6grencinin cevabi

kontrol edilmelidir.
Sonug

Diinyamizdaki hizli gelismeler dil, zihinsel ve sosyal becerileri gelismis, nitelikli bireyler
yetistirmeyi zorunlu kilmaktadir. Bu durum egitimde yeni yaklasim ve modelleri giindeme
getirmektedir. Bunlardan biri de dogrudan 6gretim modelidir. Cok sayida arastirmaya dayali
olarak gelistirilen bu model, davranis¢i yaklasimdan yapilandirici yaklasima, 6gretimden
o0grenmeye, basitten karmasiga dogru gitmekte, sistemli ve asamali bir yapiyi icermektedir.
Modelleme, rehberli uygulama ve bireysel uygulama asamalariyla 6grencilerin zihinsel islem ve
slrecleri, soyut kavramlari, beceri ve stratejileri etkili 6grenmeleri amacglanmaktadir. Alandaki
arastirmalar bu modelin okuma, yazma, anlama, disiinme, ¢ikarim yapma, 6zetleme, problem
¢6zme, fen ve matematik 6gretiminde iyi sonuclar verdigini gostermektedir.

Ulkemizde dogrudan 6gretim modeline yonelik ¢esitli arastirma ve vyayinlar
bulunmaktadir. Ancak bunlarin ¢ogunda modelin amaci, igerigi ve uygulanmasi yeterince iyi
acitklanmamaktadir. Bazi yayinlarda verilen bilgiler modelin sinirli bir yonind, bazilarinda ise
Ozetini icermektedir. Oysa nitelikli bir egitim icin 6gretmenlerimizin dogrudan 6gretim modelini
iyi bilmeleri ve dogru uygulamalari gerekmektedir. Bu durum 6grencilerimizin okuma, yazma,
anlama, disiinme, ¢ikarim yapma, 6zetleme, problem ¢dzme gibi becerilerinin gelismesine
onemli katkilar saglayacaktir. Dilegimiz modelin ayrintilarinin iyi anlasiimasi, dil ve zihinsel

becerileri gelismis ve gelecege yon veren bireylerin yetistirilmesidir.

CIKAR CATISMASI BEYANI
Yazar bu ¢alismasinda herhangi bir sekilde ¢ikar catismasi olmadigini beyan eder.
ARASTIRMA VE YAYIN ETiGi BEYANI
Yazar bu calismasinda arastirma ve yayin etigine uyuldugunu beyan eder.
YAZAR SORUMLULUK BEYANI

Yazar bu galismanin her asamasini kendisinin yaptigini beyan eder.
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