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Abstract

Vocabulary is a vital part of language to transmit feeling and thought correctly.
Therefore one of the fundamental parts of teaching foreign language is to acquire
vocabulary. Used methods to teach vocabulary must be effective and permanent.

Aim of this research is to determine the effectiveness of cooperative learning
methods on teaching Turkish vocabulary for foreigners. The research was conducted
with 27 students of International Computer High School of Bucharest during three
weeks. Gain between control and treatment groups is statistically significant (p < 0.05)
in this experimental research, including pretest and post test. Also in permanency test,
which is applied after one month, results are statistically significant (p < 0.05). To sum
up the students in treatment group are more successful than the students in control
group.
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Effect of Cooperative Learning to Teach Vocabulary

Ozet

isbirlikli Ogrenme Metodlarin [Yabancilara] Tiirkce Kelime
Ogretimi Uzerindeki Etkisi
Kelime hazinesi duygu ve diisiincelerin dogru aktarimi i¢in dilin hayati bir

parcasidir. Bu nedenle yabanci dil 6gretiminin temel kisimlarindan biri kelime hazinesi
kazandirmaktir. Bu amagla kullanilan yontemlerin etkili ve kalic1 olmas1 6nemlidir.

Bu ¢aligmanin amaci isbirlikli 6grenme metodlarinin yabancilara Tiirkge kelime
Ogretimi iizerindeki etkisini belirlemektir. Bu dogrultuda Uluslararasi Biikres Bilgisayar
Lisesi’nde 27 6grenciyle ii¢ haftalik bir uygulama yapilmistir. Deneysel yontemin
kullanildig1 6n test - son test kontrol gruplu bu arastirmanin sonucunda, kontrol
grubu ile deney grubunun kazanimlari arasinda p< 0.05 diizeyinde anlamli bir fark
gOriilmiistlir. Bir ay sonra yapilan kalicilik testinde de yine p< 0.05 diizeyinde anlaml
bir fark tespit edilmistir. Sonug olarak igbirlikli 6grenme yonteminin uygulandigi deney
grubundaki dgrenciler, kontrol grubundaki 6grencilere gore daha basarili bulunmustur.

Anahtar Kelimeler: Isbirlikli 6grenme, yabanci dil olarak Tiirkce, kelime 6gretimi.

Introduction

Human is a social creature. Human communicates with other people, shares
feelings, thoughts and desires. Although many tools are used to communicate

from first man to present, language is the most effective communication tool.

In globalizing world, teaching foreign language gains importance as well
as the teaching native language. One of the most important part of learning a
second language is to enrich the vocabulary. However, it is difficult to keep the
words of new language in mind. Therefore different methods and techniques
are being tested for a more effective teaching of foreign languages. And

cooperative learning is one of these methods.

Definitions

Johnson, Johnson (n.d.) stated ‘Cooperation is working together to
accomplish shared goals. Within cooperative situations, individuals seek

outcomes that are beneficial to themselves and beneficial to all other group
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members. Cooperative learning is the instructional use of small groups so that
students work together to maximize their own and each other’s learning. It may

be contrasted with competitive and individualistic learning.’

Cooperative learning increases to remember and motivation. Cooperative
learning helps students to develop a positive image of themselves and other
colleagues. It develops abilities of problem solving and critical thinking. It

encourages students about social skills based on cooperation.'

Methods of cooperative learning are applied in heterogeneous groups.
In these groups positive interdependence and individual accountability are
observed. Group members concern for peer tutoring. All the groups and all
the members have equal opportunity for success. Group process depends on
students’ reflection and goal setting. Cooperative skills are instructed directly.

The teacher observes the group process and gives feedback.?

Students have higher motivation by the help of cooperative learning than
students who learn with traditional learning and have positive attitude toward
task, learning and school. (Johnson, Johnson, n.d.) Also these students have

more fun.?

Applied Methods of Cooperative Learning

In this research the following methods of cooperative learning are used to

teach vocabulary in Turkish as a second language course.

1 Miifit Gomleksiz, ‘Kubasik Ogrenme’, Cukurova Universitesi Egitim Fakiiltesi
Dergisi, Adana 1994, pp. 47-48.

2 David W. Johnson & Roger T. Johnson, “An Overview of Cooperative Learning”,
Creativity and Collaborative Learning, (eds. J. Thousand, A. Villa and A. Nevin),
Baltimore 1994. http://clearspecs.com/joomlalS5/downloads/ClearSpecs69VO01 _
Overview%200f%20Cooperative%20Learning.pdf, (retrieved: 25.04.2012).

3 Fatma, Boliikbas, Funda, Keskin, Mustafa, Polat, “The Effectiveness of Cooperative
Learning on the Reading Comprehension Skills in Turkish as a Foreign Language”,
The Turkish Online Journal of Educational Technology, vol. X/4 (2011), p. 332-
334.
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Jigsaw: At the beginning students are divided into heterogeneous groups.
Learning material is divided into different parts according to the number of
groups. These parts are distributed. Each student in a group is responsible for
different part of the learning material. The students who have the same part of
the learning material form new groups. These groups are called expert groups.
These students learn their parts. Then they return to their orijinal groups to
explain these parts to other group members. Therefore all members learn
the learning material by the help of their group members. All students have
individual test about whole learning material. Each student’s performance

contributes to group members’ goals.*

Pairs Check: This method can be used easily in the classroom. Steps of

pairs check are written below.

At the beginning of the lesson, teacher explains the method to the groups.
The topic is taught. Questions are solved. During teaching, the teacher corrects
students’ mistakes, gives hints and feedback. Students work in pairs within
groups. Hand-outs are distributed. There is one hand-out for each pair. On
hand-out there are two parts which include similar questions. While one student
answers questions in the first part, the other checks. Then the students change
their roles. Consequently all members of the group answer all the questions

and support their pairs.

After that students have test individually. If a student’s mark is higher than
a certain mark which it is determined before the test by teacher, it is gained
bonus points to group. Then achievement points are calculated again and the
groups which have the highest average are selected as the most successful

groups.® In addition to achievement it is used to improve attitude. Supporting

4  David W., Johnson, Roger T., Johnson, Karl A., Smith, Active Learning;
Cooperation in the College Classroom, Minnesota 1998, pp. 24-25. http:/
www.bhsu.edu/Portals/0/facultystaff/assessment/Fac.%20Dev/Encouraging%20
Student%?20Involvement/Jigsaw..pdf, (retrieved: 12.04.2012).

5 Spencer Kagan, “The Structural Approach to Cooperative Learning”, Educational
Leadership, vol. XLVII/4 (1989), pp. 12-15, http:/www.ascd.org/ascd/pdf/
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to pair and behaving respectfully can be used as criteria and students can gain

bonus points.

Think-Write-Pair-Share: Teacher poses an open-ended question and
provides time for students to think of answers. They write their answers and
discuss with their pairs. Pairs share their answers with the group. All the group
members decide one answer. The teacher randomly calls on students to share
their answers with the class.®

Numbered head together: In this method students share their ideas and
all students have to learn the topics. In the first step of this method, a different
number is given to each student in the group. Then teacher asks a question.
Students think and answer the question together. They make sure each team
member can explain the answer. Teacher says a number and students with this
number in each group stand up and one of them explain the answer. The others

verify the answer.’

Literature Review

It is not found any study about effects of methods of cooperative learning to
teach vocabulary in Turkish as a second language course in the result of review
of literature. There is a research about using cooperative learning in Turkish as
a second language. On the other hand there are researches about using methods
of cooperative learning in language courses and English as a second language

course.

Johnson, D. W and Johnson, R. T. did many researches about cooperative

learning. They contributed to improve methods of cooperative learning.

journals/ed lead/el 198912 kagan.pdf (retrieved: 10.03.2012).
6 Feldman Kevin & Lou Denti, “High-Access Instruction: Practical Strategies to

Increase Active Learning in Diverse Classrooms”, Focus on Exceptional Children,
vol. XXXVI/ 7 (2004), p. 1. Retrieved from http://saenz.ljisd.com/download.
axd?file=68fb40d0-4{f0-4864-9a2¢-2862ed80b3ed&dnldType=Resource
on25.04.2012

7  Kagan, ibid.
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Johnson, Johnson and Holubec (1995) searched effects of cooperative learning
on teaching foreign language in the book ‘Cooperative Learning in Language
Arts Classrooms: Practical Applications’. They stated that lessons were more
effective. Also students had more fun when any method of cooperative learning

was applied in lessons.®

Gomleksiz and Onur (2005) emphasize that cooperative learning can be
used to teach foreign language. Gomleksiz’s research ‘Effects of Methods
of Cooperative Learning on Students’ Achivements in Teaching English’
indicated that cooperative learning affected students’ achievements positively,
changed students’ attitudes, formed democratic attitudes and provided high

motivation.’

Pala (1995) searched effects of traditional learning and cooperative learning
on teaching foreign language in his study ‘Effectiveness of Cooperative
Learning on Teaching Foreign Language’. He reached the result that treatment
group who learned by cooparetive learning was more successful than control

group who learned by traditional learning.'

Soylu (2008) searched the effectiveness of cooperative learning in English
as a second language course in middle school. Student team achievement
division was applied to the treatment group. Means of post test result and
permanency test results of the treatmet group were statistically higher than

means of post test results and permanency test results of the control groups."

8 David W. Johnson & Roger T. Johnson & Edythe J. Holubec, Cooperative
Learning in the Classroom, Virginia 1995, p. 7.

9  Mechmet N. Gémleksiz, Ece Onur, “Ingilizce Ogreniminde Isbirlikli Ogrenme
Yonteminin Ogrenci Basarist Uzerindeki Etkisi”, Milli Egitim Dergisi, vol. 166
(2005), p. 1, http://dhgm.meb.gov.tr/yayimlar/dergiler/Milli Egitim Dergisi/166/
index3-onur.htm (Retrieved: 20.03.2012).

10 Aynur Pala, “Isbirlikli Ogrenmenin Yabanci Dil Ogretimindeki Etkililigi”, Dokuz
Eyliil University, Social Science Institute, M.Sc Thesis, izmir 1995.

11 Buket A. Soylu, “ingilizce Ogretiminde Igbirlikli Ogrenme Yénteminin Tlkogretim
6. Smif Ogrencilerinin Akademik Bagarisina Etkisi’, Nigde University Educational
Science Institute, M.Sc Thesis, Nigde 2008, pp. 60-61.
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Boliikbas, Keskin and Polat (2011) applied Ask Together and Learn
Together to 20 students who learn Turkish as a second language at Istanbul
University Language Center. They said that cooperative learning is more
effective to improve reading comprehension skills of learners. They stated that

the students had fun during activities.'

Statement of Problem

In recent years, people learn foreign language for different reasons such as
business, education, cultural activities, etc. The number of people who learn
Turkish language increases. Therefore different methods and techniques are
applied to teach Turkish language effectively. In this research effectiveness of

cooperative learning had been checked.

Research Questions

1. Is there a significant difference between prior knowledge of control

group and treatment group?

2. Is there a significant difference between control group's pretest and

post test results?

3. s there a significant difference between treatment group's pretest and

post test results?

4. Is there a significant difference between control group's gain and

treatment group's gain?

5. Is there a significant difference between control group's permanency

test and treatment group's permanency test?

12 Fatma Boliikbas & Funda Keskin & Mustafa Polat, “The Effectiveness of
Cooperative Learning on the Reading Comprehension Skills in Turkish as a Foreign
Language”, The Turkish Online Journal of Educational Technology, vol. X/4
(2011), pp. 332-334.
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Limitations
This research has limitations. These limitations are

1. Theresearch was conducted only in two 7" grade classes (27 students)

in International Computer High School of Bucharest.

2. Target vocabulary was limited with the chapter ‘Yiyeceklerden Ne
Alirsiniz? © (What would you like to eat?) in Turkish as a second

language course.

3. The research was conducted in second semester of 2011 — 2012

academic year during three weeks.

4. The following methods of cooperative learning were applied to
treatment group: Jigsaw, pairs check, think-discuss-write-share and
numbered head together. Traditional learning, supported by CD of

textbook, was applied to control group.

Method of Research

The research was conducted in two 7" grade classes in International
Computer High School of Bucharest in second semester of 2011 — 2012
academic year during three weeks. Classes were determined according to their
pretest results. There was no significant difference between treatment and
control groups’ pretest results in Table 1. Group which was applied methods of

coopretive learning was selected randomly.

Seating arrangement of treatment group was organized to get proper
environment for group work according to principles of cooperative learning.

Seating arrangement of control group remained same.

Instrumentation

Treatment group and control group took pretest before starting to apply

methods of cooperative learning in order to search effects of cooperative
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learning for teaching vocabulary in Turkish as a second language course. Their
prior knowledge level was checked by pretest. At the end of the treatment, both

groups took post test. After one month, both groups took permanency test.

Test: In this research pretest, post test and permanency test were applied to
measure students” prior knowledge and achievement. Tests included multiple
choice questions, short answer questions and fill-the-blank questions about
breakfast, meal, drinks, fruit and vegetables in the chapter ‘Yiyeceklerden Ne
Alirsiniz?” (What Would You Like To Eat?) in Turkish as a second language

course.

Procedure of the Research

In the research, jigsaw, pairs check, think-discuss-write-share and
numbered head together were used as methods of cooperative learning in
treatment groups’ lessons. At the beginning of the research these methods were
explained to treatment group. It was stated that these methods were applied in
the first half of the chapter ‘Yiyeceklerden Ne Alirsiniz?” (What would you
like to eat?). Students were divided into three heterogeneous groups. Two
groups included four students and one group includes six students. Seating
arrangement of the classroom was changed to work together according to
principles of cooperative learning. After treatments and post test, the most

successful group was rewarded.

Traditional learning was applied to control group. In the lessons the teacher
utilized CD of textbook and students did activities on CD.

Findings and Discussion

An independent samples t-test was conducted to compare the prior
knowledge level of control and treatment groups on vocabulary of the chapter.
The dependent variable, prior knowledge level, was measured by taking pretest
about the chapter. The descriptive statistics for each group and independent

samples t-test results are presented in Table 1.
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Levene’s test was conducted to evaluate homogeneity of variance. Results
of Levene’s test were not significant, F(1, 25) = 1.67, p = .208. Therefore, a ¢

statistic assuming homogeneity of variance computed.

Table 1: Pretest results of control and treatment groups
Independent Samples T-test (n = 27)

Control Group Treatment

(n=13) Group (n=14

M SO M SD df t p  Cohensd
Prior 40.85 18.04 39.43 2227 25 .181 .86 .07
Knowledge

The t-test was statistically insignificant, t(27)=.181, p>0.05, d=0.07. The
results indicated that control group (M=40.85, SD=18.04) had insignificantly
higher prior knowledge than treatment group (M=39.43, SD=22.27). The
difference in the mean of pretest results between the control group and the
treatment group was 1.42 with a 95% confidence interval ranging from — 14.73
to 17.56. Cohen's d indicated that the difference between the means scores was
small, which further indicated that prior knowledge level of the control group

and the treatment group was equivalent.

The paired r-test showed a significant difference in the knowledge of
vocabulary (to apply traditional learning) endorsed by the control group
between pretest and post test (t(13) = 6.181; p =.000)
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Table 2: Differences between post test and pretest of control group
Paired Samples T-test (n = 13)

Post test Pretest

M SD M SD df

le=

D Cohen’s d

Control
Group 67.15 16.76 40.85 18.04 12 6.181 .000 1.51
(n=13)

The knowledge of vocabulary of the chapter endorsed by the control group
at pretest (M £5SD = 40.85 + 18.04) was significantly increased at post test (M
+ 8D =67.15 £ 16.67)

The paired r-test showed a significant difference in the knowledge of
vocabulary (to apply cooperative learning) endorsed by the treatment group
between pretest and post test (t(14) = 8.38; p = .000)

Table 3: Differences between post test and pretest of treatment group
Paired Samples T-test (n = 14)

Post test Pretest

M SD M SD df t p Cohen’s d
Treatment
Group 82.83 19.15 3943 2227 13 8.38 .000 2.09
(n=14)

The knowledge of vocabulary of the chapter endorsed by the treatment
group at pretest (M + SD = 82.83+19.15) was significantly increased at post
test (M+SD =39.43 +22.27)

An independent samples t-test was conducted to compare the gain of

control and treatment groups on knowledge of vocabulary of the chapter. The
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dependent variable, gain, was measured by subtracting pretest results from
post test results. The descriptive statistics for each group and independent

samples t-test results are presented in Table 4.

Levene’s test was conducted to evaluate homogeneity of variance. Results
of Levene’s test were significant, F(1, 25) = 1.47, p = .236. Therefore, a ¢

statistic not assuming homogeneity of variance computed.

Table 4: Gain (Differences between post tests and pretests of the groups)
Independent Samples T-test (n = 27)

Control Treatment

Group Group

(n=13) (n=14)

M SD M SD df t p  Cohen’sd
Gain
PoSsL 263 152 430 192 25 249 0 096
pretest)

The t-test was statistically significant, t(27)= -2.49, p<0.05, d=-0.96. The
results indicated that gain of the treatment group (M=43.0, SD=19.2) had
significantly than gain of the control group (M=26.3, SD=15.2). The difference
in the mean of gain between the control group and the treatment group was
-16.7 with a 95% confidence interval ranging from — 30.49 to -2.9 Cohen's d
indicated that the difference between the means of gain was big, which further
indicated that gain of knowledge level of the control group and the treatment

group was not equivalent.

Anindependent samples t-test was conducted to compare the control and the
treatment groups’ permanency test results on permanence of knowledge. The
dependent variable, permanence of knowledge, was measured by permanency
test results. The descriptive statistics for each group and independent samples

t-test results are presented in Table 5.
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Levene’s test was conducted to evaluate homogeneity of variance. Results
of Levene’s test were significant, F(1, 25) = 1. 75, p = .198. Therefore, a ¢

statistic not assuming homogeneity of variance computed.

Table 5: Permanency test
Independent Samples T-test (n = 27)

Control Treatment

Group Group

(n=13) (n=14)

M Sb M SD  df t p Cohen’s d

f:;mﬂy 5623 19.06 78.13 26.04 25 -2.46 .021 -0.96

The t-test was statistically significant, t(27)=-2.46, p<0.05, d=-0.96. The
results indicated that permanency test results of the treatment group (M=56.23,
SD=19.06) had significantly higher than permanency test results of the control
group (M=78.13, SD=26.04). The difference in the mean of permanency test
between the control group and the treatment group was -21.9 with a 95%
confidence interval ranging from — 40.29 to -3.53 Cohen's d indicated that
the difference between the means of permanency test was big, which further
indicated that permanency of knowledge of the control group and the treatment
group was not equivalent.

Conclusion

Thefirstresearch question sought to find out whether there was any difference
between prior knowledge of the control group and the treatment group. Pretest
results of the control group and the treatment group were analyzed in Table 1.
The control group's pretest results (M = 40.85) were higher than the treatment
group's pretest results (M = 39.43). The t-test was statistically insignificant,
t(27)=.181,p>0.05,d = 0.07. It can be said that prior knowledge level of the
control group and the treatment group was equivalent.

Post test results and pretest results of the treatment group and post test
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results and pretest results the control group were analyzed in Table 2 and Table
3. Means of post test results were higher than means of pretest results. The
paired #-test showed a significant difference in pretest results and post test

results of both group.

As shown in Table 4, mean of gain of the treatment group (43.0) is higher
than mean of gain of the control group (26.3). The difference (16.7) between
means of gain of the groups was statistically significant, t(27) = -2.49, p <.02,

d =-0.96. The treatment group was more successful than the control group.

As shown in Table 5, permanency test results of the groups were analyzed.
Mean of permanency test results of the treatment group (78.13) was higher than
mean of permanency test results of the control group (56.23). The difference
(21.9) between means of permanency test results of the groups was statistically
significant, t (27) = -2.46,p <0.21,d = -0.96.

Permanency of learning vocabulary is higher when methods of cooperative

learning are used.

To sum up methods of cooperative learning are more effective than
traditional learning to increase academic achievement. The findings of this
research are similar with the previous researches about cooperative learning
in different areas. Besides learning vocabulary via cooperative learning is
more permanent than traditional learning. (Gémleksiz, Onur, 2005; Johnson,
Johnson 1994; Johnson, Johnson, Holubec, 1995; Pala, 1995; Soylu, 2008).

One of the most effective factors of success of the treatment group is
motivation. Students in the groups supported each other. Also promising
a reward to the most successful group or groups contributed to form better
teamwork atmosphere. Slavin (1996) explains this situation ‘Therefore, to
meet their personal goals, group members must both help their group mates to
do whatever helps the group to succeed, and, perhaps even more importantly,

to encourage their group mates to exert maximum efforts. In other words,
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rewarding groups based on group performance (or the sum of individual
performances).’*

Cooperative learning enhances interaction among students. During group
work activities and class work activities students used the target language
more. Students spoke and listened each other. Then they wrote. All students
participated to activities. Because of doing more practice in the target
language, permanency test results of treatment group were higher (Table
5). Permanency of the vocabulary increased. Slavin (1996) retrieved from
Damon (1984:335) about peer communication. He stated that the experience
of peer communication could help a child master social processes, such as
participation and argumentation, and cognitive processes, such as verification
and criticism." Johnson and Johnson (1994) explain this effect as calling
‘face-to-face promotive interaction’. They defines promotive interaction
as individuals encouraging and facilitating each other’s efforts to achieve,
complete tasks, and produce in order to reach the group’s goals. Promotive
interaction among individuals is fostered by the positive inter-relationships
and social competence. Assisting and helping is efficient because they try to
achieve mutual goal. Students give positive feedback to develop their group
member's performance. They influence each other’s efforts to achieve the

group’s goals and act in trusting and trustworthy ways.'s

In addition to increasing motivation and face-to-face promotive interaction,
positive interdependence affects the success in cooperative learning. Students
have two responsibilities; learning the material and ensuring that others learnt
the material. Getting reward depends on all group members’ performance.
Therefore students must work together. Johnson and Johnson (n.d.) explained

positive interdependence as a situation in which students see that their work

13 Robert E. Slavin, “Research on Cooperative Learning and Achievement: What
We Know, What We Need to Know”, 1996, p. 2, http://www.konferenslund.se/pp/
TAPPS_Slavin.pdf, (Retrieved: 19.03.2012).

14 Slavin, ibid, p. 5.

15 David W. Johnson & Roger T. Johnson, ibid.
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benefits group members and their group members’ work benefits them, and
work together in small groups to maximize the learning of all group members
by sharing their resources to provide mutual support and encouragement and

to celebrate their joint success.

Recommendations

In the light of the conclusion, the following suggestions are given for the
further studies:

In this research methods of cooperative learning were limited to one chapter
of the course book. Different chapters should be studied.

This research is about learning vocabulary. Other language skills such as

reading, writing, speaking should be searched.

Methods of cooperative learning (Jigsaw, pairs check, think-discuss-write-
share and numbered head together) were applied to 7" grade students. Other

researches should be done with different grades and different methods.
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DERGI HAKKINDA

Avrasya Incelemeleri Dergisi (AVID) Istanbul Universitesi Avrasya
Enstitiisii tarafindan yilda iki sayr olarak yayinlanan uluslararasi
hakemli bir dergidir. Dergide yaymnlanmak {izere gonderilen bir
makale 6nce derginin yaym kurulu ardindan da derginin yurt ici ve
yurt diginda bulunan hakemlerinden {igli tarafindan degerlendirilir ve
bu hakemlerden en az ikisinin olumlu raporu ile yayimlanir. Hakemler

yayin kurulu tarafindan belirlenir.

Makaleler, asagida belirtilen ilgili link {izerinden {iye girisi
sayfasina yazar olarak iiye olunup, sisteme makale yiikkleme yoluyla
gonderilmelidir. Basim asamasina kadarki tiim siirecler 1.U. e-dergi

sistemi iizerinden takip edilecektir.

http://journals.istanbul.edu.tr/tr/index.php/avid/issue/archive

Avrasya Incelemeleri Dergisi’ne goénderilmis yazilar daha 6nce baska
bir yerde yayimlanmis ya da yayimlanmak iizere baska bir dergiye

gonderilmemis olmalidir.

Gonderilen yazilar yayimlanmak iizere kabul edildigi takdirde Dergi,

yazilarin biitiin yayin hakkina sahip olur.

Yayimlanmasit uygun bulunmayan c¢alismalar yazarina geri

gonderilmez.

Yazar, hakemlerin ileri stirdiikleri elestiri ve degisiklere itiraz etme
hakkma sahiptirler. Bu konuda son degerlendirme Yaym Kurulu

tarafindan yapilir.

Dergi’ye gonderilen ¢aligmalarin igeriginden tiimiiyle yazarlari

sorumludur.
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6.

MAKALE YAZIM KURALLARI

Avrasya Incelemeleri Dergisi (AVID)’in yazim dili Tiirkce, Ingilizce

ve Rusga’dir.

Sayfa bosluklar su sekilde olmaldir: Ust, alt, sag ve soldan: 2.5 cm.
bosluk birakilmalidir.

Satir aralig1 1.5 aralik olmalidir, karakter olarak Times New Roman

kullanilmali ve 12 punto ile yazilmalidur.

Dipnotlar: Makale yaziminda sayfa sonu dipnotu sistemi esas
alinmalidir. Bu sistemi disindaki diger atif sekilleri kabul
edilmemektedir ve yazarlar aksi durumlarda bu degisiklikleri yapmakla
yukimlidiir. Bu tiir degisikliklerden kaynaklanan gecikmelerden
yazar sorumludur. Dipnotlar Times New Roman karakterinde ve 10

punto ile yazilmalidir.

Yazarm unvani ve mensup oldugu kurum yazar adma bagl * dipnot

olarak ilk sayfada verilir.

Dipnotlar asagida belirtilen 6rneklerdeki gibi diizenlenmelidir.

Kitaplarda: Yazar Adi Soyadi, Kitap Adi, Basim Yeri ve yili, sayfa

numarasi.

Ornek: Ali ihsan Gencer, Bahriye’de Yapilan Islahat Hareketleri ve
Bahriye Nezaretinin Kurulusu (1789-1867), Ankara 2001, s. 45.

Makalelerde: Yazar Ad1 Soyadi, “Makale Ad1”, Dergi Ada, cilt/say1 (yil),

Basim Yeri ve yil1, sayfa numarasi.

Omek: Cengiz Orhonlu, “Osmanh Teskilitina Aid Kiiciik Bir Risale
“Risale-i Terceme”, Belgeler, c. IV/7-8, (1967), Ankara 1967, s. 39-48.

Sozliik, ansiklopedi gibi yayinlarda da makale atif kurallar1 uygulanmalidir.

Derleme kitaplardaki makalelere yapilan atiflarda editor/lerin  veya

yayina hazirlayan/larin adi makaleden sonra parantez i¢inde belirtilmelidir.
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Ceviri kitap ve makalelerde de ¢evirmen/lerin isimleri yine parantez ig¢inde

belirtilmelidir.

Ornek: Mehmet Hacisalihoglu, “Bulgaristan’dan Gog¢ ve Terk Edilmis
Koyler”, Avrasya Konferanslari Bildiriler I, (yay. haz. Hakan Giines-M. Sait
Tiirkhan), Istanbul 2010, s. 57-89.

Omek: Lev Gumilev, Etnogenez Halklarin Sekillenisi Yiikselis ve
Diisiisleri, (cev. D. Ahsen Batur), Istanbul 2004.

Tezlerde: Yazar Adi Soyadi, “Tez Ad1”, Tezin Hazirlandign Universite
Enstitii, Anabilim Dal ve Yiiksek Lisans veya Doktora Tezi, Yer-Yil.

Ornek: Mahir Aydm, “Sarki Rumeli Vilayeti: Ortaya Cikisi, idari
Teskilati, iThaki”, istanbul Universitesi Sos. Bil. Enst. Tarih ABD. Basilmamis
Doktora Tezi, Istanbul 1989, s. 26-32.

Bir ¢alismanin dipnotlarda pes pese tekrarlarinda “ibid”, veya “ayni eser”
gibi ifadeler yerine, yazar soyadindan sonra eserin durumuna gore a.g.e.,

a.g.m., a.g.t. v.b. kisaltmalari kullanilmalidur.

Arsiv belgelerinin ilk gosterilisinde mutlaka arsiv adi, fon kodu acikga
yazilmali ve daha sonraki kullanimlar i¢in de kisaltmasi parantez icinde
verilmelidir. Ardindan belge numarasi ve varsa lef numarasi belirtilmelidir.
Arsiv belgesi sayet bir defter ise, defter numarasindan sonra belge numarasi
yerine sayfa ve varsa hiikkiim numarasi belirtilmelidir. Bunlardan sonra
varsa belgenin orjinal tarihi ve miladi tarihe ¢evrilmis hali parantez ig¢inde
belirtilmelidir.

Arsiv belgesine ornek: Basbakanhk Osmanh Arsivi (BOA), Cevdet
Bahriye (CB.), 7661, (18 Ca. 1221/3 Agustos 1806).

Arsivden deftere drnek: Bagbakanhk Osmanh Arsivi (BOA), Mithimme
Defteri (MD.), 7, s. 303, h. 863.(13 S. 975/12 Subat 1568).

Basbakanhik Osmanh Arsivi (BOA), Maliyeden Miidevver Defterler
(MAD), 2829, s. 5, (9 Ra. 1163/16 Subat 1750).
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Web sayfalarina yapilan atiflarda web adresinden sonra erisim tarihinin

mutlaka parantez i¢inde eklenmesi gerekmektedir.

Makale sonuna mutlaka makalede kullanilan tiim kaynaklar liste halinde
eklenmelidir. Bu liste yazar soyadina gore alfabetik olarak dizilmelidir.
Kaynakc¢ada, kullanilan makalelerin bulundugu dergi veya kitaptaki sayfa

araliklar1 tam olarak verilmelidir.

YAZAR SOYADI (Biiyiik harf), Yazar adi, Eser adi, yayin yeri ve yili,

(makale ise) eser igindeki sayfa numaralari.

Ornek: HACISALIHOGLU, Mehmet, “Bulgaristan’dan Gog ve Terk
Edilmis Koyler”, Avrasya Konferanslar1 Bildiriler I, (yay. haz. Hakan
Giines-M. Sait Tiirkhan), Istanbul 2010, s. 57-89.

Ornek: SISMAN, Adnan, XX. Yiizyll Baslarinda Osmanh Devletinde

Yabanci Devletlerin Kiiltiirel ve Sosyal Miiesseseleri, Ankara 2006.

Her makalenin basina Tiirkce ve Ingilizce olmak iizere ve 100 kelimeyi
gecmemek sartiyla bir 6zet konmalidir. Ozetlerde makalenin bashigi da mutlaka
Ingilizce’ye ¢evrilmelidir, 6zetlerin sonlara 8 kelimeyi ge¢gmemek sartryla
anahtar kelimeler eklenmelidir. Ozet ve anahtar kelimeler, Rusca yazilan

makalelerde Rusca ingilizce ve Tiirkce seklinde ii¢ dilde olmalidur.

Makale igine eklenecek gorseller en az 300 dpi ¢oziiniirlikte, JPEG veya
TIFF formatinda olmali ve Word dosya haricinde ayrica gonderilmelidir.
Kullanilacak tiim gorsellerde yaym haklart ile ilgili tim hususlardan yazar

sorumludur.

Makalelere eklenecek tablo, sekil, grafik gibi unsurlarin st kisimlarina
sira numarasl ve kisa agiklamalari, alt kisimlarina da kaynaklari mutlaka

eklenmelidir.

I.U. THE JOURNAL OF EURASIAN STUDIES (AVID)
EDITORIAL POLICY

The Journal of Eurasian Studies is a refereed journal, and its referees are

determined among three different universities in Turkey by the editorial board
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in accordance with the contents of the article. The author has the right to object
to the criticisms and modifications those put forward by the referees. In this

regard, the final assessment is made by the Scientific Committee.

In the Journal of Eurasian Studies, the scientific studies in the field of
history and the history of science, which are in national and international level,
are published. The authors are fully responsible for the content of the papers

which are submitted to the Journal Eurasian Studies.

The articles must be sent in MS Word program and five copies to be printed
on A4 size separately (with the condition that three copies must be anonymous)
in electronic form, and all the information of the author (postal address, e-mail

address and CV) attached to the journal address (avid.dergi @ yahoo.com).

The papers which are submitted to the Journal of Eurasian Studies must not
be published or sent to another journal to be published. The entries must be in

the format specified below:

1. The Journal of Eurasian Studies’ (JES) official languages are Turkish,
English and Russian.

N

Page Margins must be as follows: from the top, bottom, left, and right
2.5 cm. must be left blank. The paragraph spacing must be 3 cm.

3. Theline spacing range must be 1.5, and the manuscript must be written

in Times New Roman 12-point font or Arial 11-point font.

4. The footnotes: The article writing system should be based on page-
break footer. The other forms are not accepted; otherwise the authors
have to make the required changes. The author is responsible for the
delays due to such changes. The footnotes must be written in Times

New Roman, 10-point font.

5. The author’s title and the institution he belonged must be given as a

footnote attached to the author’s name * on the first page.

6. The footnotes must be arranged in the examples mentioned below:
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In the books: Author’s Name, Surname, the Book’s name, the publication

place and date, and the page number.

Example: Ali Ihsan Gencer, Bahriye’de Yapilan Islahat Hareketleri ve
Bahriye Nezaretinin Kurulusu (1789-1867),, Ankara 2001, p. 45.

In the Articles: the Author’s Name Surname, “Title of article”, the Name
of the Journal, Volume / Number (year), place and year of issue, and page
number.

Example: Cengiz Orhonlu, “Osmanli Teskilatina Aid Kiiciikk Bir Risale
‘Risale-i Terceme”, Belgeler, c. IV/7-8, (1967), Ankara 1967, p. 39-48.

In publications like dictionaries and encyclopaedias, the article citation

rules must be applied.

In the references which are made to the articles in the compilation
books, the name of editor(s) must be indicated in brackets after the article.
The translators’ names must be given in parenthesis in the translated books

and articles again.

Example: Mehmet Hacisalihoglu, “Bulgaristan’dan Go¢ ve Terk Edilmis
Koyler”, Avrasya Konferanslar1 Bildiriler I, (Editor Hakan Giines-M. Sait
Tiirkhan), Istanbul 2010, p. 57-89.

Example: LevGumilev, Etnogenez Halklarimm Sekillenisi Yiikselis ve
Diisiisleri, (trans. D. Ahsen Batur), Istanbul 2004.

In the Theses: Author’s Name Surname, “Thesis Title”, University
Institute the thesis was prepared, the Department, Master’s or Doctoral
Thesis, place-year.

Example: Mahir Aydin, “Sarki Rumeli Vilayeti: Ortaya Cikigi, Idari
Teskilati, Ilhaki”, Istanbul Universitesi Sosyal Bilimler Enstitiisii Tarih
ABD, Unpublished PhD Thesis, Istanbul 1989, p. 26-32.

“ibid” or “op.cit” abbreviations must be used after the author’s surname
according to the condition of the study instead of a.g.e., “a.g.m.” and “a.g.t.”
etc.
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In the first display of the archival documents, the archive name, fund code
must be written clearly, and the abbreviation must be given in parentheses
for later use. Then, document number and if exists the lef number must be
specified. If the archive document is a notebook, after the notebook number,
instead of the document number, the page number and the provision number
(if exists) must be specified. After that, original date and its translated version

to Gregorian date must be indicated in parentheses.

Example from Achieve Document: Bagsbakanhik Osmanh Arsivi (BOA),
Cevdet Bahriye (CB.), 7661, (18 Ca. 1221/3 Agustos 1806).

Example from Achieve Notebook: Bagsbakanhik Osmanlh Arsivi (BOA),
Miihimme Defteri (MD.), 7, s. 303, h. 863.(13 S. 975/12 Subat 1568).

Example from Achieve Notebook: Bagsbakanhik Osmanh Arsivi (BOA),
Maliyeden Miidevver Defterler (MAD), 2829, s. 5, (9 Ra. 1163/16 Subat
1750).

After the web pages, the access date must be added in parentheses.

List of all sources used in the article must be added at the end of the
article. This list must be put in alphabetical order by authors’ last name. In the
Bibliography, the page ranges which are used from journals or books must be

given fully in the article.

AUTHOR’S SURNAME (Upper case), Author’s name, the name of the
study, place and year of publication (if it’s an article) page numbers in the

study must be given.

Example: HACISALIHOGLU, Mehmet, “Bulgaristan’dan Gog ve Terk
Edilmis Kd&yler”, Avrasya Konferanslar1 Bildiriler I, (yay. haz. Hakan
Giines-M. Sait Tiirkhan), Istanbul 2010, p. 57-89.

Ornek: SISMAN, Adnan, XX. Yiizyll Baslarinda Osmanh Devletinde
Yabanci Devletlerin Kiiltiirel ve Sosyal Miiesseseleri, Ankara 2006.

In the beginning of the each article, a summary of not more than 150 words,
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both Turkish and English, and must be included. In the abstract the title of the
article must also be translated into English, key words must be added to the
end, not exceeding eight words. In the papers written in Russian, the abstract

and the keywords must be in three languages; in Russian, English and Turkish.

Moreover, the articles written in Russian and English must be sent with

their translation.

Images to be inserted into the article must be at least 300 dpi resolution,
and JPEG, or TIFF format, and must be submitted separately other than a word
file. From all the matters relating to the right to use all visuals, the author is
responsible.

To the upper part, the factors such as tables, figures, and graphics those to
be added in the article, the sequence number and a brief description must be

added, and to the lower part the sources must be included.

HAYYHBIN )KYPHAJI CTAMBYJIbCKOI'O YHUBEPCUTETA:
«KYPHAJI EBPABUIMCKUX UCCJIEJIOBAHUI» (AVID),
PEJAKIIMOHHAS MTOJTUTUKA

XKypHan eBpasuiicCKuX UCCICTOBAHUI SIBISICTCS PEUCH3UPYEMBIil JKypHAI,
W peIeH3eHTH KypHaia (3 denoBeKa) OIPENeNsIOTCS PEenKOIeTnell u
cpenu mpenonaBaresiedl NMPUHUMAIOMIMHAIIMK Mpock0y 00 apOutpaxke u3
YHHBEPCUTETOB B Pa3IMYHBIX YaCTIX MHPA, B COOTBETCTBUH CO COICPIKAHHE

CTaTui.

ABTOpBI pabOT UMEIOT MPABO ONMPOTECTOBATh KPUTHKY PEIIEH3CHTOB WIIU
MX PEKOMEHJAINH TI0 WCIPABICHNIO W AOpa00TKe MMEPBOHAYAIBLHOTO TEKCTA.
OxoHUaTeNpHOE pelIeHHe [0 3TUM BOprocaM mpuHuUMaercs HayuHbsiM

CoBeToM.

B «Kypnane EBpa3miickux wucciieoBaHUI» ITyOIMKYIOTCS HAy4HBIN
CTaThH, 3aTPATrUBaIOIINE BOMPOCH] KK HAIIMOHAIFHOTO, TAK M MEKTyHapPOIHOTO
XapakTepa, ¥ OXBaThIBAIOIINE OOIIUPHBIN PSJ] TEM, OT UCTOPUU U HCKYCCTBA

JI0 COIIMOJIOTMU U SKOHOMHKH. ABTOpBI CTaTel, MyOJMKYyeMBIX B JKypHaje,
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HECYT MOJIHYIO OTBETCTBCHHOCTD 3a UX COACPIKAHUC.

B «Kypnan EBpa3uiickux uccienoBaHuii» He JOMYCKalOTCs CTaThbH, paHee
OITyONTMKOBAHHBIE MIIH CTOSIIINHI HA PACCMOTPEHHH JUTS ITyONMKALUK B JIPYTHX

nznanusx. Hwke npusonsitcs TpedoBaHust K 0OPMHEHHUIO CTaTei:

1. B «Kypnan EBpasuiickux HCCIEIOBaHMN» NPHHUMAIOTCS HAy4HBIC

CTaThH HA TYPEIIKOM, aHIJIMHCKOM U PYCCKOM SI3BIKaXx.
2. Tons:
* mpaBoe — 2.5 cMm
e geBoe—2.5cM
e BepxHee — 2.5 cM
* HmKHEE — 2.5 cM.
WuTepBan mexay adb3amamu — 3 cM.
3. Mexctpounslit naTepBat — 1.5; mpugt — Times New Roman, 12 nr.

4. CHOCKU: JaHHBIE O IUTUPYEMBIX HCTOYHUKAX JOJDKHBI OBITH O(OPMIICHBI
B BUJE€ CHOCOK B KOHIIE CTpaHMIL. Eciu mpu HamucaHUHM CTaTbu
aBTOPOM HCIIOIb30BAJIACh JIpyTasi CHCTEMA IUTHPOBAHUSL, TO OH 00s13aH
clienarh HeoOXOAMMbIE U3MEHEHHUS! TIepe]] TeM, KaK HalpaBUTh CTAThIO
B )KypHaJ. ABTOp HECET OTBETCTBEHHOCTH 3a JIIOObIE IPOMEUICHHS,
BbI3BaHHbIE Borpocamu odopmienus marepuana. lpudr cHocok —

Times New Roman, 10mr.

5. JIoKyMEHT ¢ TEKCTOM CTaThbU HE TOJDKEH COJCPIKaTh CBEICHUS 00 aBTOpE
(®UO, mecTo pabOTHI U T.I1.). DTH JaHHBIE TPEAOCTABISIOTCS aBTOPOM

BO BpeMsi MO/Ia4H 3asiBKH Ha MyOIUKAIMIO CTATHH.
6. cHOCKH 0(OPMIISIOTCSI, KaK MIOKa3aHO HUKE.

Kuuru: ®UO aBropa, Hassanue Kuuru, mMecto myOiuKanuud U aaTy U

HOMEp CTPaHHIIBL.

Ipumep: Ali Thsan Gencer, Bahriye’de Yapilan Islahat Hareketleri ve
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Bahriye Nezaretinin Kurulusu (1789-1867), Aukapa 2001, c. 45.

Crareu: ®UO aBropa «Haseanue crarbu», Ha3panue xypnana, Tom /

HoOMep (T01I), MECTO U TOJl BBIIYCKa, 1 HOMEP CTPAHMIIBI.

IMpumep: Cengiz Orhonlu, «Osmanli Teskilatina Aid Kiigiik Bir Riséle
<Risale-i Tercemey, Belgeler, c. IV/7-8, (1967), Aukapa 1967, c. 39-48.

CJ'IOBapI/I, SHITUKIIONIEINY W TaKue W3IaHUI TUTHUPYIOTCA B COOTBETCTBUU

CO IIpaBUJIaMU crareil.

[pu murupoBanuu crareu B Kommmmsiusx @O penakropa / pejakTopoB
JIOJDKHO OBITh yKa3aHO B cKoOkax. Taxke [Ipu muTrpoBaHNH TepeBeICHHBIX
kaur / ctatbu ®UO mepeBoaYuK / MEPEBOMYMKOB JOJKHO OBITH YKa3aHO B

CKOOKax.

[pumep: Mehmet Hacisalihoglu, «Bulgaristanrdan Gog¢ ve Terk Edilmis
Koyler», Avrasya Konferanslar Bildiriler I, (pegakropsr Hakan Giines-M.
Sait Tiirkhan), Ctam6ym 2010, c. 57-89.

IMpumep: Lev Gumilev, Etnogenez Halklarin Sekillenisi Yiikselis ve
Diisiisleri, (mepeBomurk D. Ahsen Batur), CramOyn 2004.

B mumnomubix padorax: ®UO aBropa, «Hazsanue pabotei», Hazpanue
Wncruryra npu Yausepcurere, rue Pabora ['orounacs, Kadenpa, Anmnomuas
pabora Ha Couckanmne Crenenn Marucrpa/Kanaumara Hayk/Jlokropa Hayk,

Mecro-Ton.
[Ipumep: Mahir Aydin, «Sarki Rumeli Vilayeti: Ortaya Cikisi, Idari
Teskilat1, ilhaki», Istanbul Universitesi Sosyal Bilimler Enstitiisii Tarih ABD,

HeonyOnukoBanHble KaHaAnAATCKYyIO quccepranuto, CramOyn 1989, c. 26-32.

7. B cayuyae ecnu mpu odopmiieHHH OuOIHOrpapUuecKUX CHOCOK
HEOoOXOMMO yKa3aTb paHee YINOMHHABIIMICS HCTOYHHK, TO BMECTO
BhIpaKeHUl «ibid», «TaM *e» M T.I. CIeAyeT yKazarb UMsl aBTopa U

COKpALLEHUE « YKa3.COU.».

8. Ilpm mepBUYHON CCBUIKE HA apXHMBHBIE JIOKyMEHTHI HEOOXOIMMO
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yKa3bIBaTh Ha3BaHUE apXuBa U HOMep (oHAA, onucH (TIPH HAMYHH);
IIPU [TOBTOPHOM HAIIMCAHWH, 9TU JAHHBIE YKa3bIBAIOTCS B CKOOKaX, B
COKpAIIIEHHOM BHJIE. 3aTeM — IOPSIKOBBIA HOMEp Jejia 0 ONUCH U
T.II., HOMepa JILCTOB aena (npu Hanu4yuu). Ecim apXuBHBINA TOKyMEHT
TIpEe/ICTaBIsIET U3 ce0sl TeTPaib, TO TOCIIC HOMEPa TETPaIy YKa3blBaeTCs
(BMecTo HOMepa IOKyMEHTa) HOMEp CTPaHHUIBI W CTarbu (Ipu
Haymuuy). B mocnenHio ouepens — UCXOHAs AaTa JOKYMEHTA U Jlara

IO COBPEMEHHOMY JICTOMCUYHICIICHHIO (B CKOOKaX).

apxuBHBI MOokyMmMeHT: Basbakanlikk Osmanh Arsivi (BOA), Cevdet
Bahriye (CB.), 7661, (18 Ca. 1221/3 Agustos 1806).

apxuBHbBII TeTpanb: Basbakanhlk Osmanh Arsivi (BOA), Miihimme
Defteri (MD.), 7, c. 303, h. 863.(13 S. 975/12 Subat 1568).

apxuBHbIi TeTpans: : Bagbakanhk Osmanh Arsivi (BOA), Maliyeden
Miidevver Defterler (MAD), 2829, s. 5, (9 Ra. 1163/16 Subat 1750).

ITpn mutuposanun MHTEpHET-pecypcoB Mmociae Ha3BaHUS Web-CTpaHUIIbI
00s13aTeNIbHO  YKa3bIBAeTCsl JlaTa MPOCMOTPa IUTUPYEMOIO0 HCTOYHHKA (B

CKOOKax).

[pumep: AzepOaiimkanckuii [0CymapCTBEHHBI WHCTUTYT CTaTHCTHKH
(http://www.azstat.org/statinfo/education/az/index.shtml# (mara moctyma 05.
04.2012).

9. Crincok Bcex MCTOYHHUKOB, HCIONB3yEeMbIX B 3TOH CTAThe, JOJIKHBI OBITh
J00aBJIEHbBI B KOHIIE CTaThH. DTOT CHHCOK JI0JKEH ObITh B a()aBUTHOM
HOpsAKE 10 (GaMUIHAM aBTOPOB. J{Mana3oH CTPaHUIl UCIOIB3YEMBIX

CTaThU B KypHaJax M KHUrax JIOJDKEeH ObITh YKa3biBaH B bubnuorpaduu.

OAMMIINA ABTOPA, umst aBrOpa, Ha3BaHWE KHHUTW/PabOTHI, ¥ T.I. .,

MECTO U o[ U31aHHs.

OAMUIINSA ABTOPA, ums asropa, «HazBanue crarbu», Ha3BaHUE KHUTH

WM 5KypHAJa, MECTO U TOA U3/1aHHs, HOMED CTPAHHIIBL.

Ipumep: HACISALIHOGLU, Mehmet, «Bulgaristansdan Gog ve Terk
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Edilmis Kdyler», Avrasya Konferanslar1 Bildiriler I, (pexakropsr Hakan
Gilines-M. Sait Tiirkhan), Ctam0yn 2010, c. 57-89.

[pumep: SISMAN, Adnan, XX. Yiizyll Baglarinda Osmanh Devletinde
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10. B Hayasie cTaTby AOJKHBI OBITH BKJIFOYEH TYPEIKUM M aHTIHHACKUI
pe3toMe He Ooiee 150 ciioB. Ha3BaHHE PE3IOME CTAThU TAKXKE JOIKHO
OBITh [IEPEBEACHO HA AHIIMUCKHUH sI3bIK. B KOHIIE CTAaThU JOJKHBI OBITH
no0aBIIeHBI KITFOUCBBIE CIIOBAa HE Ooliee 8 CIIOB. pe3toMe U KITFOUEBEIC
CJIOBA B CTAaThAX HA PYCCKOM SI3bIKE TOJDKHBI OBITH HA TPEX (Ha PYCCKOM,

AQHIIMHCKOM M TYPELIKOM) S3bIKaX.

TaK)Ke, CTaTbW HAIIMCAHHBIC HA PYCCKOM U AHIIMICKOM SI3BIKaX JOJIKHBI

OBITH OTIIPABJICHBI K HAM C UX IIEPEBOIOM.

11. I3006paxeHns BCTABJICHBI B CTATHIO OJDKHEI OBITH He MeHee 300 Touex

Ha aroiiM, Ha popmate JPEG wiu TIFF. OHu TOKHBI OBITH OTIPABIICHBI
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