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Ozet

Bu makalenin ana amact, yaratict drama dilinin ve bazi diger etkin tekniklerin, lisans dgrenci-
lerinin duygusal farkindaligvn ve duygusal yeterliklerini tegvik etmek amaciyla kullanildigi, Se-
ville Universitesi tarafindan yiiriitiilen program anlatmaktir. Makalede, gectigimiz 2 yil (2007
ve 2008) icinde elde edilen genel sonuglar gosterilmistiv. Arastirma igin gerekli veri, dzbildirim
(kendi kendini rapor etme) teknigi kullanilarak ve kanllimcilarin yazdigi bir final raporuyla top-
lanmistwr. Ik olarak yaratici drama tekniklerinin kullammina dayali olan progranun kuramsal
yaklagumi gerekgelendirilmistir. Iinci olarak basvurulan yonteme referans verilevek programin
tarmi yapdmistir. Ugtincii olarak elde edilen genel sonuglar gosterilmis ve son olarak yaraticy
dramanin tiniversite egitiminde kullanima olasiigvun sonuclar: sunuldu.

Anahtar Sozciikler: Duygusal egitim, duygular ve yaratici dramanmn dili, yaratict drama ve
dniversite egitimi.

Abstract

The main objective of this article is to describe the programme carried out at the University
of Seville applying the language of drama and several active techniques to foster emotional
awareness and the development of emotional competencies in undergraduate students. The
global results obtained in the last two years (2007 and 2008) are shown. The data have been
collected using the self-report technique and a final veport by the participants.

Firstly, the theoretical approach of the programme which is based on the use of drama tech-
niques is justified. Secondly, the programme is described, with special reference to the method-
ology employed. Thirdly, the general results obtained are shown. Finally, the conclusions on the
possibility of using drama in university education are presented.

Keywords: Emotional education, emotions and the language of drama, drama and university
eduycation.
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Duygusal Egitim ve Hayat I¢cin Temel Yeterlikler

Bir kural olarak 6gretim uygulamasi, karakterin biitiinciil geligimi igin bilimin kendine has dili
ve deneyimin nesnelesmesi prensibiyle organize edilmistir. Bu yontem sayesinde mantik-ma-
tematik zekést ve sozel zeké gelistirilmis olur, ayrica bir 8lciide duygusal ve sosyal zeka da ge-
ligir.* Egitimin duygusal boyutu, bugiin hala egitimin her kademesinden Ogretim uygulamalari
adna yanit bekleyen karmagik bir sorundur; ciinki efitm, yasama dair tam anlamryla gerekli
yeterlige ulasmak igin acilan kapidir. Ekonomik Isbirligi ve Geligim Organizasyonu (OECD),
2001 ve 2003 yillarinda yiriittiigi DeSeCo projesinde egitimde karsilagilan en bityiik zorluk-
lardan birinin yasam i¢in temel yetkinlikler baglaminda duygusal ve sosyal zekay1 gelistirmek
oldugunu ortaya koymustur.

Diger drneklerin arasindan heterojen (gok kiiltiirlit) gruplarda nasil davranmamiz gerektigini
ogrenmemizi ele alalim, bu kavram diger insanlarla iyi iletisim icinde olmayi, is birligi yapma-
y1, takimin bir parcast gibi hareket etmeyi, sorunlar yonetmeyi ve ¢ézmeyi iceriyor ve evren-
sel, dzglir bir baglamda her bireyin kendi kisisel yagam projesini hazirladigi ve bunu yasadigi
“bagrmsiz hareket ettigimizi” diistinelim.

Yeni egitim zorluklan karsisinda, biz, Sevilla Universitesi’nden bir egitmen grubu olarak ge-
listirdigimiz, lisans 6grencilerinin duygusal yeterligine yonelik bir egitim programi ihtiyacimni
savunuyoruz. Burada sundugumuz genel sonuglar 2007 ve 2008 yillarini kapsamaktadir.

Duygular, Yaratici Dramamin Dili ve Etkin Teknikler

Duygulan ifade etmek, deneyimleri 6znellestirmek ile baslar ve bu nedenle de sanatin dili
kullanilir. Bilimin mantikh ve soyut dilinin tersine, sanatin dili deneyimin ifade edilebilirligi
lizerinedir. Ifade ve anlam-gercegin tarafsiz tasviri-kargithg sanat dilinin ve neticede yaratici
drama dilinin iletigim islevleridir. Yaratict dramanin dili, bireyleri bilingli olarak deneyimleme-
ye, ifade etmeye, duygulan simgelemeye ve daha pozitif ve daha etkin bir birey olusturacak
duygusal yeterlik gelisimini beslemeye firsat saglar.

Genel antamda sanatin, $zel anlamdaysa yaratici dramanin dili bireyin duygusal ve deneyimsel
yasantisina ulagsmak igin en uygun yoldur. Drama eylemini kullanan yaratict drama, empatinin,
hayal giictiniin, duygusal farkidaligin, dilin hem sézsiiz hem de sézli iletisim tekniklerinin
geligmesine olanak saglar. Sahne dili, insanfarin dgrenme uygulamalari i¢in iki boyutlu hem
kiginin kendi iginde hem de kisiler arasi yeni diller kesfetmesine olanak saglar.

Ortaya ¢ikisindan bu yana yaratict drama, egitim amaglarryla iliskilendirilmistir. Drama keli-
mesi eylem/aksiyon anlamma gelir; digerleri, yani izleyiciler tarafindan degerlendirilen, izle-
nen, gbzlenen eylemler. izleyiciler bu gézleme eyleminden sonuglar ¢ikarnirlar, srnekleri tanim-
larfar, kendi davramglarmi degistirirler ya da pekigtirirler. Antik Yunan’daki biiytik tragedyalar,

*Bu konuda ayrmntil bilgi i¢in Howard Gardnerin yaymilaria bakinz.
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dramatik eylemleriyle insanlar tizerindeki tiim bu degisimleri basariyla saglamustir, onlarin
armndirict (katarsis) ve elestirel (analiz ve yorumlama) yanlari vardir. Bu amaglara iletigimin bir
arac1 olan duygusal ifadelerle, Szellikle en temel, baghica duygularla ulagilmugtir.

Romanyall Dr. J.L. Moreno’ya (1889-1974) drama araglariin psikoterapiye uygulanmasin-
daki katkilarindan dolay1 ¢ok sey borgluyuz. Moreno, psikodramay1 kisinin i¢inde bulundugu
sorunlan dramadaki dogaclamalarla ¢dzerek tedavisel bir strateji olarak kullands. Kiginin iginde
barmdirdig! sorunlan dramada kullanilan dogaglama teknikleriyle ¢ozdii. Moreno tarafindan
yaratilan rol oynama ve rol yapma teknikleri psikoterapi alaninin ¢ok daha dtesine gegti. Egitim
camiasinda drama teknikleri (aktif teknikler) biligsel ve deneysel caligmalar i¢in okul program-
larmna bagartyla tamitilmaya baslandi.

Duygusal Egitim ve Aktif Teknikler

Tipk diger egitim stiregleri gibi duygusal egitim de kalicidir ve dogas: geregi sonu gelmez ve
kigilerin duygusal yeterliklerinin gelisimini amaclar. Boylece, duygusal egitim, duygusal ye-
terligin gelisimiyle baslayan, kisinin kendisini ve sosyal refahini desteklemesini amaclayarak
siirekli devam eden, egitsel, kalic1 bir siireg olarak kabul edilir (Cuber ve Bisquerra: 2006).

Lisans dgrencilerinde duygusal yeterligi gelistirme programmmz temelde 6grencilerin kigisel
ve sosyal mutluluklarmi artirmayr hedefleyen aktif tekniklerin kullamildig gergek anlamiyla
deneysel bir siirectir. Katilimeilarin duygusal, yaratict ve birbirleriyle olan iligkilerini tamamen
farketmelerini saglayacak 6grenme ortamlar: yaratarak boylece duygusal sistemlerine etki et-
menin yollarini artyoruz. Ayrica programimiz pozitif zihinsel saghik yapilandirmasinda yer alir,
ki bu da mutluluk ya da 6znel mutluluk yapisina ¢ok yakindir. Her iki yapida su anlama gelir:

e Pozitif alg1 ve duygular (6rnegin mutluluk duygusunu) harekete gegirme, psikolojik
kaynaklar (8zgiiven, irade) ve bir olayla yiizlesme stratejileri (optimist bakis agis1, espri anlay1-
si, direng, dayaniklilik);

«  Pozitif duygu bosalmasi (nese, hos duygular ve yasamdan alinan tatmin).
Bizim programimuzsa su hususlari etkileme cabasindadur:
* Bireyin kendisine kars1 pozitif tutum iginde olmasi,
» Kisisel gelisim, kisinin kendini motive etmesi ve farkindahigimin gelismesi,
» Icsel denge,
» QOzerklik,
* Pozitif davranmalk,
* Problemlerle yiizlesme stratejileri gelistirmek,

Drama teknikleri asagida gordiigiiniiz amaglara erismek adina arag olarak kullanilmistir.
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* Ogrenme siireclerini gelistirmek ve kontrollii ya da dogal yapilan davramslar, eylemlerle
degisimi saglamak,

* Ozgiirlestirici gerginlik, kisiyi dzgiirlestiren bir gerginlik ortami yaratmak,
* Duygularm ne kadar ifade edici oldugunu farketmek,
¢ Yaratici stireci ve grup gelisimini beslemek,

*  Bedenin siirsel boyutunun gelismesine, yaraticiliga ve hareketlerin iligki boyutlarna etki etmek.

Duygusal Pedagoji: Programin Tanim:
Programm Felsefesi

Duygusal pedagoii, duygusal egitime bilimse!l temellerle yaklasmayi &neren bir disiplindir.
Onun pratik uygulamalar motivasyonla, deneysel 8grenimle ve kisisel geligimle ilgili duygusal
yeterligi destekleyen egitim durumlarnin yaratimiyla sonuglanir. Programimiz Pozitif Psikolo-
Ji* ¢izgisinde pozitif ve hiimanistik (insancil) olan bir egitim felsefesiyle ortaktir. Pozitif psiko-
loji gibi bireylerin duygusal ve ifadesel 6grenmelerini, kisisel gelisimlerini odaga alir, kisisel
geligim siirecinin etkinlestirilmesinde elzem bir gorevi vardir.

Gerekge

Programimizi hakli oldugunu diiglindtigtimiiz "Bir egitime cevap vermek disiplinler aras1 ol-
mayi gerektirir." savinin disina tagtyarak gelistirmeye karar verdik. Kisinin kendi icindeki ve
iligkilerindeki duygusal yeterliginin desteklenmesi bugiinlerde gerek bilimsel gerek beseri or-
tamlarda, gerek farki profesyonel ¢cevrelerde ya da akademik cevrelerde karsilagilan bir egitim
zorlugudur. Bu profesyonellerin egitiminde ortaya ¢ikan, insanlara yardim etmeyi amag edinen
bir ihtiya¢ degildir. Bizim gelistirdigimiz program su alanlarda yanit gelistirmeyi hedefler:

1. Akademik Alan: Disiplinler arasi olan duygusal yeterligin egitimine odaklanmak ve
boylece 6grencilerimizin yeni sosyo-profesyonel baglamlar uyarlama olasiliklarini ar-
tirmak.

2. Kisisel Alan: Kisisel gelisimi tesvik etmek.

3. Grup: Grubun gelisimini beslemek.

Hedef Kitle

Uzerinde alistifimiz yeterligin disiplinler otesi dogasindan ve hedefledigimiz kisisel geligim
amaglarindan Gtiirli, programimiz biitiin tiniversite derslerine 6nerildi. Ogrencilerimiz lisans

*Vid. Seligman, M. y Csikszentmihalyi, M. (2000): Positive Psychology: an intreduction, American Psychologise, 55 (1), s. 5-14.
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programlarinin son yilindaydi. Yas ortalamast 23 idi. Katihmeilarin ¢ogu egitim, psikoloji, eg-
Jence ve turizm, hukuk, sanat/beseri bilimler, mimari, ekonomi, gazetecilik ve yaymeilik gibi
peliimlerde egitim aliyordu.

Program

Program, 2006-2007 ve 2007-2008 yillarinda kasim ayindan mart ayina kadar siiren akademik
doénemler boyunca haftada bir giin, dort saatlik oturumlarla siirdiiriitdi.

Amaclar ve Igerik

1. Cesitli drama ve yaratict teknik ve stratejilerini 6grenip uygulayarak duygularn ortaya
cikmasini saglamak. Bu amag; yaratici bedensel hareketler, grafik, sozel, drama ifade-
leri ve rahatlama calismalariyla dgrencilerimizde ¢ok bagarili bir gekilde ortaya giktr.

2. Grup liderligi igin kisiler aras: strateji ve beceriler gelistirmek. Caligmamizin ana fikri;
empatik dinleme, miizakere ve kendine giivendi.

3. Kisileraras: sorunlari analiz etmeye ve ¢dzmeye dair yaratici beceriler gelistirmek. Isin esas
gorevi, kisiler aras1 durumlara uygulanabilecek, beyin firtinast, rol firtiasi ve boyut analiz-
leri gibi yaratici teknikleri kullanarak yaratic: diiglinceyi gelistirmeye yonelikti.

4. Profesyonel uygulamayla alakali olan diger iliskiler ve sosyal yeterlik iizerine ¢aligmak.
Biz, iletisim becerilerine oldugu kadar 6zellikle, duygularin kendi kendilerini diizenle-
melerine, icsel motivasyona, yetenek girisimine de odaklandik.

5. Egitim siireglerindeki ya da daha genel anlamda kisiler arasi baglamda, kigilerin yeterlik
diizeylerinin ilgisini ve duyarhiligin artirmak.

Metodoloji (Yontem)

Bizim ¢aligmamizda bash basina duygular tizerinde duruluyor. Deneyimsel ve kisilerarasi mo-

deller bize genel modeller kadar yararlt degil. Duygu ve bilis birbirlerine ¢ok yakin olsa da akil
yiiriitme, argiiman (tez) olugturma, kanitlama ve teori duygusal deneyimleri ve kisisel duygu
Srimtiilerini agiklamada etkin bir sekilde yardimer olamyor. Belirtmek zorundayiz ki progra-
mimiz tedavisel amaclara ulagsmay1 degil egitsel amaglara ulasmayi hedefliyor. Bu yiizden de
kisisel geligimi ve grup gelisimini artiran egitsel ¢alismalar, yaratict drama ile aktif teknikler,
heykeller ve pedagojik rol oynamalar iceriyor.

On seans halinde seksen saatlik bir pratik ¢alismanin kiginin tiim kisisel (duygusal) farkimdalik

gelisimini kalict bir sekilde degistirecegine inanacak kadar naif degiliz. Diger egitim slirecle-
rinde oldugu gibi, duygular egitme siireci de zaman iginde tek yonlii bir akig izlemez. Ancak
bu zaman dilimi, duygusal boyutlar1 kesfedecek ve etkinlestirecek kadar (her ne kadar katilim-
cilarin géziinden bu zaman dilimi yetersiz gelse bile) yeterlidir, ki bu insan geligimi agisindan
cok dnemlidir.

Metodoloji ti¢ safhay: igerir:

YARATICI DRAMA DERGISI
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1. Safha: Diistinme stireglerini harekete geciren, kisilerin duygusal 6riintiileri ve pratikier-
den olusan grup deneyimleri.

2. Satha: Deneyimlerin ve etkilerinin kisiler ve grup tizerindeki etkilerinin bireyler ve
grup tarafindan analiz edilmesi.

3. Safha: Calismanin netlestirilmesi ve daha akademik aktivitelerle derinlemesine bir in-
celeme yapilmasi (akademik okumalar, gérsel-igitsel kaynaklarin incelenmesi gibi) Bu
okumalar katilimerlarin ilgileri g6z 6niinde bulundurularak bizler tarafindan secilmistir.

Birinci safhada vurguladigimiz bir husus, Ogrencilerin katihm sirasinda yukiimliilik, sorumiu-
luklarina bagli olmalar gerekliligiydi, ki bu da empatik ve baglam kurma siirecinde ilk etapta
¢ok 6nemlidir. Bu soraumluluk bilincinin resmilestirilmesi amaciyla “Calisma Grubunun Kont-
rat1” imzalandi. Bu kontrat, grubun ortak olarak kararlastirdig1, uyulmas: gereken kurallar ve
diizenlemeleri igeriyordu.

Bizim metodolojimizle ézellikle ilgili olan seyler drama, yaraticihik, rahatlama ve grup teknik-
leriydi. Artistik ve edebi dil ise bizim egitim deneyimimizi besledi. Bilimin aciklayicr dili ise
okumalar ve teorik sistemlestirmelerde bize 151k tutu. Projemizin metodolojik kaynaklar: salt
deneysel alistirmalardan degil ayn: zamanda benzetmelerden (metafor), celiskilerden (para-
doks), sembollerden, miizikien ve bedensel ifadelerden de olustu.

Deneyimin Genel Degerlendirmesi

Analiz edilen veri, kursun bitiminden iki hafta sonra toplandi. Bu makalede 2007 ve 2008
yillarinda ¢alistigimiz son iki gruptan elde edilen genel sonuglart sirastyla paylasiyoruz. Veri-
ler, 6zbildirim (kisinin kendini rapor etmesi) teknigiyle elde edildi. Veri; basta verilen, icinde
yalmzca bir tek acik uclu sorunun oldugu bir én-anket ve iginde acik uclu sorularin ve bizim
hazirladiimiz bir Likert Sleeginin iginde oldugu bir son-anketle elde edildi. Analiz edilen 6z-
bildirim raporlar sayist 31 yerine 24 olmustur, Eksik veri sadece 2007 grubunun duygusal
pedagoji kismimi etkiliyor, ¢linkti 15 kisilik gruptan sadece 8 Ogrenci 6zbildirim raporlaring
iade etti. Bu eksik verinin sebebj ise Ozbildirim raporlarinin iade tarthiyle, dgrencilerin haziran
ayindaki final tarihierinin birbiriyle cakismis olmasi. Verinin taraflihik yliziinden kirlenmesini
6nlemek amaciyla final raporu istm verilmeden yanrtlanmigtir,

Final anketinin iki amaci vard:: bir taraftan 6grencilerimizin memnuniyet derecesini birinci
agizdan &grenmek, bir sonraki akademik yil igin geligtirilmesi gereken hususiary belirlemek
diger taraftan ise amaglamig oldugumuz 0grenme hedefleriyle kursun ne kadar Ortlismiis oldu-
gunu gérmek.

Her ne kadar sinirli olsa da, 6zbildirim raporlarindan elde edilen bilgi katilimeilarin kendi
beceri ve yeterliklerini algilamalarinda faydal oldugu kadar, duygu, davranis, yetenekleri-
ni 6grenmelerinde de ¢ok faydali olmustur.’ Analiz edilen toplam anket say1s1 24°tiir, bu da

—_—
*Vid, Extremera, N, ¥ FerndndezBerrocal, B (2003). La inteligenciaemocional: métodos de evaluacion en el aula. Revistalberoamericana de
Educacion, 30, 1-12.
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srnek analizin %77,14 {ine tekabiil eder.
(a.1) Kursun sizin akademik ve profesyonel egitiminize etkisi

Soru: Kurs sizin akademik ve profesyonel egitiminize ne gibi katkilar sagladi? Ogrenciler;
incelenen baglamlarin ve uygulanan faaliyetlerin 6zellikle ise yararlilifindan ve uygulanabilir-
liginden sz ettiler. Bazilar bu fikirlerini s6yle ifade etti: “Bize, oturumlarda insan iligkilertyle
cok yakin alakasi olan hususlarla ¢alisiimas: 6gretildi.”, “Egitsel oturumlar yiiriitmenin farkls
yontemleriyle tamigtik.” Daha da ayrintili gordiigiimiiz sey ise “énceden farkinda olmadifimiz
grup baghligini, giiveni, empatiyi artirmanin dinamikleri” oldu. Katilimeilarin bahsettigi ve
bizim de énemli oldugunu diisiindiigiimiiz bir diger nokta ise “¢ok énemli olan iki hususta,
opretimde ve grup liderliginde motivasyonlarinin arttigini” dile getirmeleriydi.

(a.2) Ogrencilerin, kisisel gelisimleri iizerinde kursun oynadig: rolii degerlendirmeleri

Ogrenciler, “Kurs, kigisel geligiminize nasil katki sagladi? “sorusuna cevap verdiklerinde, ya-
nitlan dzellikle iki boyutla iligkiliydi, bunlar duygusal yeterlik, kendini tanima, duygusal olarak
kendilerini diizenleme ve duygulann ifadesi. Hatta grubun igindeki baz bireyler, kendi tabirle-
riyle, kursun bazi duygusal bariyerlerini (utangaghk, alaya alinma duygusu gibi) agmalarinda
yardimel oldufunu ve kigisel deneyimlerini analiz eftiklerinde yeni yorum bigimleri gelistirdik-
lerini séylediler. Bahsedilen bu yeterlikier akil disi (irrasyonel) inanglarla ve psikolojik direngle
yakindan iligkilidir.

(a.3) Ogrencilerin kurs esnasindaki en 6nemli kazanimu degerlendirmesi

“Bu kursta edindiginiz en 6nemli bilgi nedir? " sorusuna §grenciler, agiz birligiyle kursun hem
profesyonel hem de kigisel boyutlarina vurgu yapmislardir. Analiz edilen 24 anketten alinan
ortak yanit, baz spesifik tekniklerin (rahatlama ve grup dinamikleri) 6grenilmis olmasmin on-
lar icin en biiyiik 6nemi tasidigi. Dile getirilen diger noktalar ise katilimeilarin bazi korkularim
yenmis olmalari, motivasyonlarim yiikseltmis olmalar1 ve “alaya alinma” korkularindan siyril-
mis olmalari.

b) Duygusal yeterligi 6grenmede kursun etkinligine dair 6grencilerin kisisel algist (Likert
Olcepi)

Arastirmaya katilan 6grencilerden %87,5°1 (katilanlarin toplam sayis1 24°tiir) asagida belirtilen
duygusal yeterliklerinin geligmesinde kursun kendilerine yardime1 oldugunu bildirdiler.

= Pozitif duygular tiretmek,

+ Kendilerini daha 1y1 tammak,

» Kendilerine olan giivenlerinin ve kendilerinden emin olma durumunun artmasi,

*  Empati,

* Rahatlama stratejileri,

» Kendi kendini diizenleme ve duygulari ifade edebilme,

YARATICI DRAMA DERGISI
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* (Cekingenligin kaybolmas: ve dogaglamalarin, kendiligindenligin artmasi.

Sadece ii¢ 6grenci (%12) kursun kendi iizerilerinde bu yeterlikleri kazanmada hemen hemen
higbir etkisi olmadiim dile getirdi. Ancak gene ayni 6grenciler kursa dair tatmin seviyelerinin
asagida da belirtildigi gibi yiksek oldugunu sdylediler.

¢) Ogrencilerin kurstan aldiklar: tatmin seviyesinin degerlendirilmesi

Aragtirmaya katilan 6grenci grubu bu konuda hemfikir olup kursa dair tatmin seviyelerinin
yitksek (%50°si, sayilart 12°dir), ya da gok yiiksek (%507si, sayilar1 12°dir) oldugunu dile getir-
mistir. Bu veriler, projemizin devamlilig1 agisindan ¢ok yitreklendiricidir.

Sonucg

Yunan filozoflarmin 6grettigi gibi “En biiyiik bilgelik kaynag: kiginin i¢indedir, kisinin kendi
duygularini ve baskalarinin duygularimi okuma becerisini artirmasindadir.” Iste biz bu fikir-
le yola koyulduk. Drama tekniklerini egitsel boyutlara uygulama deneyimimiz, 6gretmenlerin
egitimi, bireylerin kendi i¢inde ya da bireyler aras: olan gelisim egitimi gdsterdi ki duygulan
geligtirmenin en iyi yollarindan bir tanesi yaratici dramanin kendi dili. Tste bagvurdugumuz bu
dil sayesinde, biz lisans 6grencilerimizin duygularini isledik, gelistirdik. Biz, bunu referans sis-
temi olarak aldigimz Duygusal Pedagoji ve Insani ve Pozitif Felsefe ile yapmaya karar verdik.

Bir taraftan akademik ve profesyonel yasantinm egitim gereksinimlerini yerine getirmenin yol-
larm1 ararken diger bir taraftan bireysel biiyiime ve gelismenin ihtiyaglarint doyurmaya ¢alistik.
Lisans 8grencilerimizle yaptigimiz konugmalar, kimi zaman akis deneyimleri (M. Csikszent-
mihalyi) yarattifimizt ortaya koydu, bu da kimi grencilerin kursta motivasyon ve duygusal
deneyimin kendileri i¢in en 6nemli husus oldugunu sdylemelerinin sebebini agikliyor.

Biz, deneysel 6grenmeyle kavramsal Sgrenmeyi entegre etmeye cahstik. Alinan sonuglarin
1s181nda, biz kendimizi ortalama bir seviyede tatmin olmus hissediyoruz. Sadece grencilerimi-
zin duygusal yagantilara olan ilgisini artirmak ve bu ilgiyi siirdiirmekle kalmadik ayni zaman-
da bu program sayesinde dgrencilerin duygusal 6grenmedeki duyarliligm: artirarak insani ve
profesyonel iliskilerinde iletisim boyutunun 6nemini anlamalar konusunda pozitif bir etki de

sagladik.
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Abstract

The main objective of this article is to describe the programme carried out at the University
of Seville applying the language of drama and several active techniques fo foster emotional
awareness and the development of emotional competencies in undergraduate students. The
global results obtained in the last two years (2007 and 2008) are shown. The data have been
collected using the self-report technique and a final report by the participants.

Firstly, the theoretical approach of the programme which is based on the use of drama tech-
niques is justified. Secondly, the programme is described, with special reference to the method-
ology employed. Thirdly, the general results obtained ave shown. Finally, the conclusions on the
possibility of using drama in university education are presented.

Keywords: Emotional education; emotions and the language of drama, drama and university
education.

Ozet

Bu makalenin ana amaci, yaratici drama dilinin ve bazi diger etkin tekniklerin, lisans
dgrencilerinin duygusal farlindaligm ve duygusal yeterliklerini tegvik etmek amaciyla
kullanmldigi, Seville Universitesi tarafindan yiiriitiilen program: anlatmaktir. Makalede,
gegtigimiz 2 yil(2007 ve 2008) iginde elde edilen genel sonuclar gdsterilmistir. Arastirma igin
gerekli veri, ozbildirim(kendi kendini rapor etme) teknigi kullamlaralk ve katilimcilarin yazdigt
bir final raporuyla toplannugtir. Ik olarak yaratict drama tekniklerinin kullanimina dayali olan
progranun kuramsal yaklasim gerekcelendirilmistiv. Ikinci olarak bagvurulan yonteme referans
verilerek programn tanimu yapiunustr. Uciincii olarak elde edilen genel sonuglar gosterilmis ve
son olarak yaratict dramamnn iiniversite egitiminde kullanilma olasiligmun sonuclar: sunuldu.

Anahtar Sozciikler: Duygusal egitim, duygular ve yaratict dramammn dili, yaratict drama ve

tiniversite egitimi.

Emotional Education and Basic Competencies for Life
As arule, the teaching practice has been organised on the basis of the specific language of science and the
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principle of experience objectivisation for the full development of the personality. Through this method
logical-mathematical intelligence and verbal intelligence have been promoted, and, to a lesser extent,
emotional and social intelligence (see the papers by H. Gardner)). The emotional aspects of education
still represent today a complex challenge that requires responses from the teaching practice at all stages of
education, for these contain the greatest part of key transverse competencies for life. The OECD through
the DeSeCo project (2001 and 2003), suggests that one of the most pressing challenges in education is the
development of emotional and social intelligence within the framework of basic competencies for life.
For example, we can mention, amongst others, learning “how to act in heterogeneous groups™ (which
includes having a good relationship with others; cooperating and working as part of a team; managing
and resolving conflict) and “acting autonomously” in a global and independent context which allows each
individual to prepare and carry out personal life projects.

In this context of new educational challenges we justify the need for a training programme in emotional
competencies for young undergraduate students developed by our team of lecturers at the University of
Seville from 2004. The general results we present here refer to the last two years (2007 and 2008).

Emotions, The Language of Drama and Active Techniques

Expressing emotions entatls starting from the principle of the subjectivisation of experience, and,
consequently, using the language of art. Unlike the logical and abstract language of science, the
language of art is based on the communicability of experience. Expression and meaning versus the
objective representation of reality are the communication functions of the language of art, and hence,

of the language of drama.

The language of drama allows individuals to consciously experience, express and symbolise emo-
tions and to foster the development of emotional competencies that affect a positive and active self.

The language of art, in general, and the language of drama in particular are the most appropri-
ate way of access to the emotional and experiential system of the individual. The language of
drama, which uses drama action, allows the development of both non-verbal and verbal com-

munication techniques, empathy, imagination and emotional awareness.

Stage language allows us to explore new languages for the learning practice of human beings

in its dual dimension: intrapersonal and interpersonal.

From its origins, drama has been linked with educational aims. The word drama refers to the
concept of action: watched/observed action (performance/show) judged by “others” (specta-
tors). From this observed action, the spectators will draw conclusions, identify models and
modify or consolidate their behaviour. Dramatic action in ancient Greece fulfilled, above all in

great tragedies, a purifying function (catharsis) and a critical function (analysis, interpretation).
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These functions were achieved by means of emotional expression as an instrument for com-

munication, especially for basic or primary emotions.

We owe to the Rumanian doctor J.L. Moreno (1889-1974) the application of drama instruments in the
field of psychotherapy. Moreno created psychodrama as a therapeutic strategy to resolve interpersonal
conflicts through improvisation in drama. The role-playing or active playing of roles created by Moreno
went beyond the psychotherapeutic milieu. In the education environment, drama techniques (active tech-
niques) are starting to be introduced in school contexts with success for cognitive and experiential training.

Emotional Education and Active Techniques

Emotional education, as any other educational process, is permanent and unending by nature
and is directed to developing the emotional competencies of subjects. Thus, emotional educa-
tion is regarded as an educational, ongoing and permanent process with the aim of promoting
the personal and social well-being of individuals starting from the development of emotional

competencies (see Nuifiez Cuber, L.; Bisquerra, R. et al.: 2006).

Our programme for the development of emotional competencies in undergraduate students
has as its basic aim to promote their personal and social well-being through a genuinely experi-
ential training based on active techniques. We seek to make an impact on the emotional system
of the participants creating learning contexts that will bring about new opportunities for the

realisation of their full emotional, creative and relationship potential.

Likewise, our programme takes part in the positive mental health construct, which is very
close to the happiness or subjective well-being construct. Both constructs refer to:
Activating positive emotions and feelings (i.e. the feeling of happiness); psychological
resources (i.e. self-esteem and self-control) and confronting strategies (i.e. optimistic
outlook, sense of humour, resilience),
Positive affect (i.e. joy, pleasant emotions and life satisfaction)
Our programme seeks to influence the following aspects:
(1) A positive attitude to self;
()  Personal growth: self-motivation and realisation of oneself;
(v}  Inner balance;
(vw) Autonomy;
(w)  Positive affect;
(wi) Confronting strategies.
Drama techniques are utilised as instruments to fulfil the following objectives:
Promoting learning processes and a change through the controlled or spontaneous use

of action.

CREATIVE DRAMA JOURNAL




Luis Nifiez Cubero Clara Romero Pérez

20

Liberating tension.

Becoming aware of the expressive function of feelings.

Fostering creative processes and group development.

Having an impact on developing the poetic dimension of the body and the creative and

relationship dimensions of movement.

Emotional Pedagogy: Description of The Programme

Philosophy of This Programme

Emotional Pedagogy places us mainly in the face of a discipline that offers a scientific basis
to emotional education. Its practical application results in the creation of educational situa-
tions that promote the development of emotional competencies related to motivation, experien-
tial learning and self-development. Our programme participates in an educational philosophy
which 1s positive and humanistic along the lines of the Positive Psychology® that focuses on
the emotional and expressive learning and development of individuals and is indispensable to

activate self-development processes.

Justification

We decided to develop our programme out of our deep conviction of the necessity to re-
spond to a training need that goes across disciplines. The promotion of intra and interpersonal
emotional competencies represents nowadays a training challenge in different professional and
academic fields, both scientific and humanistic. It is not a demand arising in the training of
professionals aiming at the area of human help. The programme we have developed seeks to
provide responses in two areas:

1. Academic area: focusing on the training of those emotional competencies that go
across disciplines, which will enhance the possibilities of our students to adapt to
the new socio-professional contexts.

2. Personal area: encouraging personal self-development.

3. Group: fostering group development.

Target Audience

Due to the trans-discipline nature of the competencies we work with and the self-development
objectives we aim at, our programme was offered to all university courses. Our students were in
the final years of their courses. The average age of students was 23. The majority of participants
were studying Education, Psychology, Leisure and Tourism, Law, Arts/Humanities, Architec-

ture, Economics, Journalism and Publicity. The groups consisted of 16 participants.

*Vid. Seligman, M. y Csikszentmihalyi, M. {2000): Pesitive Psychology: an introduction, American Psycholagist, 55 (1), pp. 5-14.
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Schedule

The programme was developed in one weekly session lasting four hours during the academic
year from November to March in the years 2006-2007 and 2007-2008. Objectives and contents

of this programme is,

1. To learn and apply various drama and creative techniques and strategies to foster
emotions. This objective was worked upon with our students in a very active
way and in first person through creative-corporal, graphic, verbal, drama expres-
ston and relaxation.

2. To develop interpersonal strategies and skills for group leadership. The main
gist of our work was empathetic listening, negotiation and assertiveness.

3. To develop creative skills applied to analysing and solving interpersonal con-
flicts. The main task of the work focused on developing creative thinking using
creative techniques that are applicable to interpersonal situations, such as brain-
storming, rolestorming and dimensional analysis.

4. To exercise other relations and social competencies that are relevant to profes-
sional practice. We focused basically on the expression and self-regulation of
emotions, intrinsic motivation and capability initiative, as well as communica-
tion skills.

5. To promote the interest and sensitivity of the experiential aspects of training

processes and, generally, in interpersonal contexts.

Methodology

Our work focuses on emotions per se. Experiential and inter —relations models are not use-
ful to us as general intervention models. Even when emotion and cognition are closely linked,
reasoning, argument, demonstration and theory are not helpful to explore emotional experience

and personal emotional patterns.

We must specify that our programme does not focus on achieving therapeutic objectives, but
educational or learning ones, therefore, active techniques through the use of drama, sculptures and

pedagogic role-playing are employed in so far as they enhance personal and group development.

We are not so naive as to believe that with one 80-hour practical seminar distributed in ten
sessions, the development of personal (emotional) awareness is achieved permanently for life.
In the same way as any other educational process, the process of educating emotions is not ruled

by the arrow of time. It is, however, sufficient time —insufficient from the point of view of par-
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ticipants- to activate and explore a dimension — the emotional dimension- of great importance

to human development.
The methodological aspect consists of three phases:

1* phase: Group experiences that activate reflection processes on personal emotional patterns

and practices.
2" phase: Self-and group analysis of experiences and their effects on oneself and on the group.

34 phase: Clarification and in-depth examination through more academic activities (readings,

audiovisual resources analysis, etc.) chosen by us in terms of the interests of the participants.

One aspect we stressed in the first session was a commitment to attend on the part of the students,
especially relevant in the first sessions for group work through the creation of an empathetic and
binding context. This commitment was formalised in writing by signing a “Working Group Con-

tract”, the principles and regulations of which they agreed to abide by for group work.

Especially relevant to our methodology was the combination of drama, creative, relaxation
and group techniques. Artistic and literary language fed our training experience. The declara-
tive language of science was reserved for reading and some theoretical systematisations. The
methodological resources of our project did not merely consist of experiential exercises, but

also of the use of metaphors, paradoxes, symbols, music and body expression.

General Assessment of The Experience

The data analysed were collected two weeks after the end of the Course. In the drafting of this
paper we show the global results obtained in the last two groups we worked with in 2007 and
2008 respectively.

The data were obtained through the self-report technique, using a brief Questionnaire at the start as an
information collection tool which contained only one open question and a final Questionnaire combin-
ing both open questions and a Likert scale prepared by us. The total number of self-reports analysed is
24 instead of 31. The missing data affect the Emotional Pedagogy group of 2007 exclusively, as only 8
students out of the 15 in the group returned their self-reports. The reason for the missing data was that the
dates for handing in the self-reports coincided with those of the final examinations in June. To avoid data

contamination by bias, the final questionnaire was completed anonymously.

The Final Questionnaire had a dual purpose: on the one hand, to obtain direct information on
the degree of satisfaction of our students and aspects that needed to be improved for the next
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Academic Year; on the other hand to request information on how effective the course was in

relation to the learning objectives we aimed at.

Despite its limitations, information collection through self-reports is very useful to learn about the emo-
tions, attitudes and disposition of the subjects, as well as the perception of their owen skills and competen-

cies”. The total number of questionnaires analysed is 24 (that is: 77,14% of the sample analysed).
(a.1) Impact of the Course on your academic and professional training

To the question: what has the Course contributed to your academic and professional train-
ing? The students stress mainly the usefilness and applicability of the contents examined and
activities carried out. Some express this opinion when they declare that, in the sessions, they
have “been taught to work on very relevant aspects with regard to human relations”, they have
been helped to “become familiar with the different ways to conduct educational sessions” and
more specifically: “dynamics they were not aware of to foster group cohesion, trust and empa-
thy”...We believe it is significant that they also stated that the Course helped them to “increase

motivation on this very important aspects of teaching and in group leadership.”
(a-2) Valuations of the students on the effect of the Course on their personal development

When the students answered the question How has this Course contributed to your own
personal development? Their answers focus on two dimensions related to the emotional com-
petencies self-knowledge, emotional self-regulation and the expression of emotions. There are
some individuals who have been helped by the Course, in their own words, even to overcome
some emotional barriers, (such as shyness, and a sense of ridicule) and to activate new inter-
pretation patterns when analysing their personal experience. These competencies are closely
related to irrational beliefs and psychological resistance (resilience).

(a.3) Valuation of the students of the most significant learning during the Course

When asked: What is the most significant knowledge you have acquired in this Course? They have
been unanimous in emphasising aspects related to professional as well as to personal dimensions. Of
the 24 questionnaires analysed, participants stress that the fact of having learnt specific techniques
(relaxation and group dynamics) has been most significant to them, having overcome certain fears;

having increased their motivation and having lost their “sense of ridicule”.

b) Self-perception of the students of the effectiveness of the Course to learn emotional competencies
(Likert Scale)

87,5% of the students who took part in the survey (N=24) declared that the Course had helped

Vid. Extremera, N. y Fernandez Berrocal, P (2003). La inteligencia emocional; métodos de evaluacion en el avia, Revista Iberoamericana de
Educacion, 30, 1-12.
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them to develop the following emotional competencies:
Generating positive emotions
Getting to know themselves better
Increasing self-confidence and self-assuredness
Empathy
Relaxation strategies
Self-motivation
Self-regulation and expression of emotions

Loss of inhibitions and increased spontaneity

Only three students (12,5%) stated that the Course had hardly had any impact on them with
regard to learning of these competencies, However, these same students declared that their level

of satisfaction with the Course was high, as described below.
c) Valuation of the students of their degree of satisfaction with the Course

The group of students taking part in the survey is unanimous in stating that their degree of
satisfaction with the Course has been high (50% N=12) and very high (50% N=12).

These data are very encouraging for the continuation of our project.

Conclusions
We set out on this path from our conviction that the greatest source of wisdom, as taught by
the Greek philosophers, is in “oneself”, increasing our capability to read within ourselves and

to read the emotions of others.

Our experience applying drama techniques to educational contexts — the training of teachers,
and training for personal and interpersonal development- confirms that one of the most effec-
tive ways to cultivate emotions is through the language of drama. This is the language we have
employed to cultivate the emotional competencies of the undergraduates we have been work-
ing with. We decided to do this from Emotional Pedagogy and from Humanistic and Positive
Philosophy as a reference system.

We sought, on the one hand to fulfil the training requirements for academic and professional
life, and on the other hand to satisfy the need for self-growth and self-development. The infor-
mal conversations we have held with our undergraduates lead us to declare that, on occasions,
we have generated flow experiences (M.Csikszentmihalyi), which explains why some students
have pointed out that the most significant aspect of these courses has been for them motivation

as an emotional experience.
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We have tried to integrate conceptual learning with experiential learning. In the light of the results
obtained, we can feel moderately satisfied. We have not only raised and maintained the initial interest
of our students in our emotional life, but have also made a positive impact, through this programme,
on the emotional learning of and on increasing the sensitivity of our students to the importance of

affective and communication dimensions in human and professional relations.
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