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i.Giris
Tarih egitimi alaninda son yillarda yapilan yeni aragtirmalar bizleri gegmise iliskin kullandigimiz
yaklagimlarimizda medya ve gevirinin etkisini yeniden tanimlamaya sevk etmistir. Bir egitinr
yontemi olarak drama, gegmisin yeniden yaratilmasi yolunda 6grencilere; tarihsel sartlarin
anlagilmast igin deneyimsel bir agsama ve gercek bir anlama arasinda képrii olmay sunmustur
(Tsaftaridis, 2011;149),

Yapilan bu galisma, egitimde dramanm ilkeleri ile temellendirilmis, empati kurabilen, yeniden
yapilandinmaya ve yaratici diigiinceye odaklanmig bir tarih 6gretimi yapisint énermektedir.

ii. Tarihsel Empati

Tarihin epistemolojisi, tarihsel siiregte; bireysel etkileri ve daha genis sosyal uygulamalarin
roliinti anlama agisindan farkli gériislerin uzun tartisma geleneklerini sunmaktadir (Lee at
al. 1997; 233). “Empati” olarak bilinen bu kavram; gegmisin aksi ispatlanabilir varsayilara
dayandirildif1 ve tarihin modern algilarina yakindan baglantilandig: bir terimdir (Repousi,
2004; 343; Nakou, 2000; 60, 105).

(esitli zamanlarda, farkl: bilim adamlar tarafindan yapilan tanimlamalar ézetlenecek olursa
tarihsel empatiyi; belirli bir tarihsel baglami ve baglamda yer alan insanin eylemlerini anlama
amaciyla kendini bir bagkasmin ayakkabisina yerlestirme yetisi olarak tanmmlayabiliriz®.
Dogrusu yillar siiren aragtirmalarin ardindan, Lee, Dickinson ve Ashby (Lee& Ashby 2001; Lee
atal 1997; Ashby& Lee 1987) ilkogretim ve ortadgretim 6grencilerine de uygulanan ve empati
agamalarini kapsayan tanimlayici bir sistem geligtirmiglerdir. Giinlimiizde yapilan ¢alismalar
asagida yer alan bu bes asamaya gére temellendirilmektedir:

1. “Anlagiimaz Gegmis”, Bu baslangic asamasinda -Asley ve Lee (1987) bu asamay
“putlagmig geemis” olarak kavramsallagtirmislardir,- 6grenciler gecmisi anlastiimaz
olarak gérmektedirler.

2. “Genellenmig Kahp Yargilar”, Bu asamada gegmiste yasannmus olaylar, geleneksel
sterotiplerin rolleri agisinda genel olarak degerlendirilmektedir.

3. “Herglin Empati”. Gegmis olaylar bugiin diinyasinn kiiltiirel baglamz ile karsilagtirlir, Bu
karsilastirma modern ve daha eski goriig ve degerler arasinda kalicr ayrimlar yaptlmadan
gerceklestirilir.

1 Makalenin cevirisi Bil. Uzm. Zeki Owen tarafindan yapilmigtir,

2 Prof.Dr, Peloponnese Universitesi, Giizel Sanatlar Fakiiltesi, Tiyatro Calismalar Béliinaii,

3 Doktora Ofrencisi, Peloponnese Universitesi, Giizel Sanatlar Fakdites, Tivatro Calismalar Boliimi,

4 Cf. Yilmaz 2007, 332; Barton and Levstik 2008, 278-292, 302; Davis 2001, 4; Portal 1987, 89-90; Little 1983a8& 1983a & 1983b, 30-31,

YAZ 2011, CILT 6, SAYI 12



Egitimde Drama Yolu ile Tarihsel Empatiyi Besiemek:
Lise Birinci Sinif Ogrencileriyle Gergeklestirilen Bir Eylem Arastirmasi 53

4. “Siurlandiriimis Tarihsel Empati”. Tamimlamalar gegmisteki insanlarin bizlerden farkl
seviyede bilgiye, farkli gériis ve degerlere sahip oldugunu kabul etmektedir.

5. “Baglamsal Tarihsel Empati”, Gegmis olaylar daha genis bir baglamin goriis ve degerleri
ile biitlinlestirilme sonucunda degerlendirilir.

iii. Simif Ortaminda Tarihsel Empatiyi Gelistirme

Ashby ve Lee’ye gore (1987, 85-87) dgrencilerin tarihsel empatiyi gelistirmesi; §grencileri
birbirleri ile tartismalart yoniinden cesaretlendirmesi gereken, dogrudan 3retmenin dgrenciye
kat: bir bicimde bilgi aktarimini saglamak yerine biitiin sinift ya da kii¢tik gruplari tarihsel
konularda isbirlikli 6grenme temelinde ugragmalarini saglayan 6gretmenlerden aldiklariyla ¢ok
yakindan baglantilidir, Ofretmen yapilan yanlislara yiiksek derecede hosgorii gostermelidir.

Davis’e gore (2011, 4) uygun bir uygulama yaklagimi; yapilan yaniistari reddetmeyi,
olasiliklart gérmezden gelmeyi, ya da savunulamaz yorumlari kabul etmeyi icermemelidir. Her
durumda diis kurma giicti, kanitlarta kontrol altina alinmg olmalidir.

iv. Tarihsel Empati ve Drama: Kavramsal Cergeve

Yukarida anlatildig1 {izere, egitimde drama, tarihsel empatinin gelistirilmesinde ¢ok dengeh
didaktik bir igerik saglamaktadir. Fines ve Verrier (1974;89)’in daha once belirttigi ve diger
drama 8gretmenlerinin sikhikla tizerinde durdugu tizere (Goalen 1995, 65-66; Fairclough 1994;
Fleming 1992; Wilson & Woodhouse 1990; Childs & Pond 1990; May & Williams 1987);
dramanin simfta kullanimi; ¢alisma grubunun karakteri, dgretmenin destekleyict rolii ve
tgrencilerin asamali anlama siireci ile karakterize edilmektedir. Bu yiizden egitimde drama ve
tarihsel empati arasindaki bag gortintir bir bigimde saglamdir.

Thompson (1983; 22), tarihsel empatiyi kaynak kullanilmas, ilgili tim bilgilerin tam olarak
belirlenmesi ve desifre edilmesinde zihinsel becerilerin déhil edildigi, basarilmast miimkiin
etkinliklerin her sanivesi basina diisen bir amac¢ olarak tanimlamaktadir. Thompson, ayni
calismanin baska bir bdlimiinde ise tarthsel empati yetisinin, drama, rol oynama, oyunlar ve
miizik gibi caligmalari barindiran deneysel calismalarla uygun bir bi¢imde gelistirilecegini
iddia etmektedir.

Ayni yil icerisinde Little (1983a), okullarda drama ¢alismalarmin tarih 6gretisi i¢in degerli
oldugunu bilgisini sunmustu. Bu yolla 6grencilerin; gegmiste yaganilmig olan gergeklere, kendi
hayal giigleri rehberliginde kimi eylem ve tartisma etkinlikleri ile katilmaya cesaretlendiklerini
séylemektedir. Drama ¢aligmalarinda katilimer bir tavir sergilemek ayni zamanda var olan
arastirmanin daha derinlemesine anlagiimasini tegvik etmektedir.

Ayni ciimlelerden yola ¢ikarak Goalan ve Handy (1993), 49 kisilik bir 6rneklem grubu ile
bir galisma gerceklestirmislerdir. Grup liyelerinden 20 kisi kontrol, 29 kisisi ise deney grubunu
temsil etmistir. Deneysel olarak da kamtlandigi tizere egitimde drama teknikleri ile yaklagilan
tarihsel materyallerde 6grencilerin tarihsel diisiinme ortalamalar gelismektedir.

Yukarida yer alan verilerden yola ¢ikarak mevcut ¢alisma, lise birinci siniflarda tarihsel
empatiyi beslemek adina ozellikle egitimde drama teknikleri ile yapilandirilmig ¢alismalara
odaklanmistir.
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v.Yintem Bilim

Bu ¢alismanimn verileri 2011-2012 egitim dgretim yilinda Attica’da yer alan bir lisede yapilan
eylem aragtirmast sonucunda ortaya ¢ikmustir. Sonug olarak asagida sunulan veriler ve eylem
arastirmasinn kendisi; belirli sayida 68rencilere nygulandigindan, buradan gikan sonuglara
gore oneriler getirdiginden ve arastirmacinmn kendi bakis acist ile degerlendirildiginden
genellenmesi dogru degildir,

Bu eylem aragtirmasmin drneklemini 22 kisilik lise birinci sinif égrencileri olugturmustur.
Aragtirmanin  ylrGtiildtgi lise, Bati Attica’da bulunan bir kent okuludur. Calismanin
gerceklestirildigi sif: 12 erkek ve 10 kizdan olusmaktadir. Ogrencilerin milliyete gore
dagilimlarina bakildiginda 21 6grencinin Yunan, | 6grencinin Armavut kékenli oldugu bilgisine
ulasilmstir,

Bu arastirma projesi ilkgag tarihlerine iliskin 45 dakika ile 90 dakika arasinda olan 4 farkl
egitim bélimi ile gelistirilmistir.

Uygulanmig olan egitim atdlyelerinin gelistirilmesi i¢in temel gereksinim; didaktik bir
cergeve ile birlegtirilmis “yapilandiriimug yaklasim’ ilkelerinden, ‘6grenmenin arastirilmasi ve
sosyokdiltiirel teori” tizerine temellendirilmis olmasidir (Tsakiri & Kapetanidou 2007, 35-42).
Uygulanan etkinlikler, sicak sandalye, toplantilar, uzman mantosu, duvardaki rol, rol oynama,
tarihsel rol tizerinden yaratici yazma, karakterin nesneleri, dedikodu halkasi, gretmenin role
girmesi gibi egitimde drama tekniklerinin tarih 6gretimine uygun bir duruma getirilmesi ile
temellendirilmistir (Belliveau et al. 2008, 5-7; Heathcote 2008; Verrier 2008; Goalen 1995:
Goalen & Hendy 1994; Goalen & Hendy 1993; Fines & Verrier 1974).

Veriler toplanirken eylem aragtirmas: ilkeleri g6z dntinde bulundurulmustur. Bu dogrultuda
6zellikle asagida yer alan araclar kullamlmistir,

a) Her egitsel mitdahale stirecine iligkin gdzlem ve ayrintilt yazi kayitlari.

b) Osrencilerin gegmiste yasayan insanlara iliskin empati yetilerini degerlendiren soru ve
yamtlarin oldugu ¢alisma kagitlari,

¢) Ogrencilerin simf icerisindeki etkinliklerini ve yaratici ifadelerini tanimlayan metin ve
sunumlar.

Biitlin bu veriler Ashby ve Lee'nin yukarida belirtmis oldugu tarihsel empati asamalarina
gore analiz edilmistir.

vi. Egitsel Miidahale
1. Egitsel Miidahale: Bronz Cag1

Birinci egitsel miidahale bronz cagr ile ilgilidir. Girig etkinligi olarak &grencilere; duvarda yer
alan iig farkl biiylik kartona ¢izilmis birebir insan boyutunda kartlar sunulmustur. Ogrenciler
sadece dis konturla belirlenmis olan bu insan ¢iziminden yola ¢ikarak rol koridoru teknigi ile
Yunan adalarinda yagayan ¢ farkli (Cyclade, Minoa ve Mycenae) adaliyr ayrintilandrmuslardir,
Ardindan &grencilerden 3 gruba ayrilarak segtikleri role iligkin uzman mantolarini giymeleri
istenmistir. Ogrencilerin bu asamadaki gérevleri; tarih Sncesi Yunan caglarma iliskin bir
belgesel ¢ekmek isteyen varsayimsal bir film yapimcisina yardimer olmaktir,
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2. Egitsel Miidahale: ikinci Yunan Kolonizasyonu

[kinci egitsel miidahale ikinci Hellenik kolonizasyonu ile ilgilidir. Girig ¢alismasinda Eski
Yunanlilarin ne zaman, neden ve nasil birgok farklr varis yerlerine ¢ekilmis olduklarina iliskin
bir dykiilleme g¢alismasi yapilmistir. Bu dykiileme ¢aligmasi dért farkh grubun olugmasi ve bu
gruplardan birer liderin koloni kurucusu olmas: bi¢iminde sonuglanmustr.

Bu ayrintilandinlmis agamada: kolonide yasayan kisilere, kendilerine yeni bir yasama yeri
belirlemeleri gerektigi séylenmistir. Onlart bu duruma iten gerekceler neler olabilir? Hangi
nedenler onlar kendi yerli topraklarindan ayirmaya itmistir? gibi sorularm yamtlarini 6grenciler
karalarmi ve disilincelerini paylasarak sunmuslardir. Kapamig ¢alismasinda ise Ogrenciler
kolonilerde yasayan insanlar olarak kendi deneyimlerini géz oniinde bulundurarak yaratici
yazma calismalarinda bulunmuslardir, Bu dogrultuda “Yirmi yil sonra ikinci yurdumuzda...
-Gergekten bunadegdi mi? - Yagsamim daha iyi yonde mi degisti?” gibi sorulara yanit vermislerdir.

3. Egitsel Miidahale: Solon Yasalari

Ugiincii egitsel miidahalede Solon Yasalar’na deginilmistir. Isinma caligmast sayilabilecek bir
dogaclama etkinligi gerceklestirilmistir. Ogrenciler Draco yasalarimin konulmasindan 30 yil
sonra Atina’da yasayan, bor¢ batagina saplanmis zavalli Atinahilar olarak bozulmus haklarin
Olctisii hakkinda kendi aralarinda konugmaktadirlar. Rol oynamalar yolu ile her 6grenci
calismalarini gergeklestirir. Bu ¢alismanin sonlarina dogru 6grencilerden var olan bu durumu
farkli acilardan degerlendirmeleri istenir. “Eger parasit olmayan koyliiler olsaydiniz. Eger
aristokrat olsaydiniz ya da halkin yasadig1 sorunlarla ilgilenmeyen birisi olsaydimz Solon’a ne
sdylerdiniz?” sorulart 3 farkli rol tizerinden tartigtlmigtir.

4. Egitsel Miidahale: Peisistratus’tan Cleisthenes’e

Dérdiineit egitsel miidahale Peisistratus ve Cleistehenes’in getirdigi yenilikler ile ilgilidir. Girig
cahismalar 6grencilere Milattan 6nce 520 yilinin Antik Atina’sina iliskin zaman-uzamsal bir
bakis acis1 kazapdiracak etkinlikleri barmndirmaktadir. O dénemin Atinahilarin: canlandiran
dgrenciler Peisistratus kurallarinin olumlu ve olumsuz noktalarim degerlendirmislerdir.
Ogrenciler komplocu roliine biiréintip kendi aralarinda tartignuslardir. Bu tartigma sonucunda
Ogrencilerden Pesistratus’u devirip devirmeyecekleri konusunda bir karara varmalar istenmistir.
Bu kararlarini ve argimanlarini bir sunumla anlatmiglardir.

Ardmdan elgi roliinde bir 6grenci Cleisthenes’in sesli bir bigimde okur ve ¢grenciler dedikodu
halkast bigimini alirlar. Ogrenciler bu dedikoduyu gerceklestirirken gretmen Atinali bir kadin
roliine girerek ‘Heredot’un Tarihi’ kaynaginda yer alan dykiiyii temel alarak Cleisthenes’in
Tiranlarin torunu oldugu séylentisini yaymistir. Calismanmn bu kisminda 6grenciler bu
tarih dykisiinde yer alan insanlar olarak Cleisthenes’in yeniliklerini degerlendiren bir yazi
calismasinda bulunarak diigiincelerini dile getirmislerdir.

vii. Veri Analizi

Birinci egitsel miidahale siiresince 6grenciler kendi bilgierini yeterli derecede elestire]l bir
bi¢imde uyarlama konusunda sorunlar yagammglardir. Yogunlukla simdiki zamanda olan diigiince
ve davramglari o tarihsel zamana yansitma egiliminde olmuslardir, Sadece bir béliimde ¢ok
derine inmeden o donemin tarihsel sartlari ile uyum gosterebilecek siurl bir tarihsel empati
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gosterdikleri sdylenebilir: “ Bu kadin: sectik ciinkii muhtemelen o dénemlerde toplum, ana-erkil
bir yapidayd: ve cocuk dogurmak gizemli bir islemdi. Bundan dolayr o dénemde yapiimis bir
cok kadin heykelleri bulunmaktadir.” Ya da “O zamanlarin nemli insanlarindan birisi oldugu
igin Anax karakterini segtik. Kati ve ditsmanlari korkutup, etkileyecek kadar biiyiik bir insandt”

Az derecede tarihsel empati goriilmii olmasina ragmen &grenciler bu etkinliklerin oldukca
eglenceli olduklarmi dile getirmiglerdir: “Gergek uzmanlar gibi hissettik... Gergekleri
uyarlayarak dgrendiklerimizi daha iyi anlayabilecegimizin farkina vardik,”

Gergekten de ikinci egitsel miidahale siiresince 6grenciler yaslarina gbre daha yiiksek ve
tatmin edici bir “silandirtlmis tarihsel empati” asamasia ulagmiglardi. Muhtemelen bu
durumu saglayan neden ¢alismalarda yer alan Ikinci Yunan Kolonizasyonu caligmalarinm iginde
yer alan karar verme anlarinin olmasidir. “Yurt edindigimiz alan dogal kaynaklar acisindan cok
zengindi. Balikgilik, metaller ve verimli topraklar bircok becerimizin gelismesini sagladr. Bu
dogal kaynaklar ayni zamanda ticareti gelistirmemize yardunct oldu. Cok tanman insanlar
olduk ve ekonomimiz bilyiidii.”, “Kendi yurdumuzda ekonomi ¢éktii. Insanlarm bircogu
yurtlarint degistirerek kendilerine daha zengin dogal kaynaklarn oldugu daha ivi topraklar

bulmalk zorunda kaldilar,

Ikinci egitimsel mtdahale ile dgrenciler; gegmiste yasayan insanlarin karmasik siireclerde,
ozellikli amaglarin ve diislerini daha iyl bir bicimde antamislardir.

Uetincii egitsel miidahale siiresince biitiin ogrenciler “sinirlandirilnus tarihsel empati”
asamasina ulagmislardir. Bununla beraber 6grenciler; biziere sunulan toplumlarda yasanilan
aym tarihsel olaymn farkli rolleri olan insanlar tarafindan nasil farkli tepkileri tetikledigi
gergegini daha iyi kavramiglardir. Bylece gecmiste gergeklesen bir eylemi anlamak icin gerekli
bir énkosul yerine getirilmistir.

Cifici: “Cok iyi yaptiniz, tebrikler! Dogru kararlart alarak bizleri uzun zamandan bu yana
ezen aristokratlarin boyundurugundan kurtardimiz.”

Soylu Kisi: * Uyarlamig oldugunuz bu kurallardan dolay: mutsuz ve kizginun. Bizlerin sosval
simiftaki zayiflanp, azalttiniz.”

Dérdiincti egitsel miidahale 6grencileri, “Genis baglamsal Empati” kavraminin farkindali gina
daha ¢ok yaklastirmistir, Bu durum canlandirma yapmis oldukiari tarihsel bélimlerde, gercekleri
ve kararlagtirilan kanunlari birbirine daha iyi kaynastirmalarini saglamistir. Bir baska ilging
nokta ise dgrencilerin yenilik getiren liderlerin rolleri ile yapmis olduklar farkli durumlarn
onlar1 daha ileri tartismalara gétiirmesi olmustur.

viii. Sonuclar

Bu aragtirma, egitimde dramanmn lise §grencilerinde tarihsel empatiyi artirma yolunda etkin bir
yontem oldugunu tartismayr amaglamisur. Lee ve Ashby’nin asamalandirma sistemi dikkate
alindifinda bu galismanin her egitsel miidahale evresinde yiiksek derecede tarihsel empati
gortilmemistir. Buna ragmen biitiin 6grenciler gegmise iliskin empatik yaklagimlarinda takdir
edilecek bir gelisim gdstermislerdir.

Ayni zamanda yapilandirilmis miidahaleler gdstermistir ki: egitimde drama ilkelerine gbre
yaptlandirilmig etkinlikler; 6grencilerin gegmise iliskin gercek boyutlar: anlamalar adina ve
tarthsel empatiyi temelden gelistirmeleri adina gliclii ve uyandirici bir potansiyele sahiptir.
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Bir baska ilging sonug yapilandirilmis miidahalelerin, drama teknikleri sayesinde 68renci
merkezli bir ortam yaratmasidir. Ogrencilerin kendi kisisel akademik performanslarim
etkileyen diistincelerini ifade etmede 8zgiir bir ortam yaratmis ve gegmise iligkin yanls yapma
korkusunun ortadan kalktig1 bir tarihsel empati temeli olugmasini saglamigtir.

Sonug olarak aragtirmada yapilan miidahalelerin etkililigi gostermistir ki: 6grencilerin
tarihsel empati edinme yolunda etkin bir katkis: olan egitimde drama ilkeleri ile temellendirilmis
egitim senaryolari, dgretmen tarafindan dikkatlice organize edilmeli ve basit bir bigimde
yapilandiriimalidir,
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Abstract

Our principal aim in this paper is to put forward ways for an in-depth investigation of the
role of drama in education. These concern drama both as a methodology in itself in the field
of education and Lifelong-learning, and as a means capable for implementation in other
areas of the curriculum. Qur preoccupation with alternative dramatic Jorms, such as Puppet
Theatre, dramatised narrations and creative writing-in-role, was due to our ambition o
involve a rather large spectrum of prospective participanis (students, prison convicls, elderly
people and immigrants). It has also been our aim to involve people who seek ways to improve
their professional competence (people working in museums, public libraries, or tourism, and
generally people for whom drama could be useful in their work places). In fact, our main
objective has been the consolidation of Drama in Education in a conlext that, in our conviction,
rightly deserves in the field of scientific and social work.
Keywords:Drama in Education, creative drama, lifelong learning

- Ozet
Bu arastirmanin amact, bir egitim yéntemi olarak egitimde yaratici dramunn roliinii yetiskin
egitimi ve yagam boyu grenme baglaminda ulusal ve uluslararast projelere dayalr olarak
derinlemesine incelemektir. Egitimde yaratic: dramann burada hem bir yontem hem de disiplin
olarak egitim ve yasam boyu dgrenme ortamlarinda kullammi ele alinmigtir. Temel amag; kulkla
tivatrosu, dramatik dykiiler, rol icinde dramatik yazma alternatif drama ¢aligmalart yoluyla
drama c¢alismalarma katilacak hedef gruplarin dagilunin olabildigince genigletmektir. Bu
nedenle ¢calisina egitimde yaratict dramarin bir sosyal ¢aligma ve arastirma alant olarak halk
ettigi yeri gosterebilmektiv. Caligma egitimde ve yasam boyu dgrenme baglaninda yaratici
dramay: ele almaktadir. Bu nedenle farkli sosyal konulara vurgu yapunug ve bu ¢alismalarin
etkili olarak yapilabilmesi igin yaratict dramanin nasil ise kosulacag tarfistinugtir.

Anahtar Sozciikler: Egitimde drama, yaratict drama, yasam boyu dgrenme

Introduction

Our study focuses on Educational Drama and Lifelong Learning. In such a manner, it pays
particular emphasis on a variety of social issues that, in our view, could be effectively handled,
and investigated, through the practice of drama. Nevertheless, and since we have not yet
well established research results from the proposed fields, we ought to recognise the range of
complexities we have to cope with. The latter, notwithstanding the difficulties they might entail,
present a real challenge to us. Drama- in-Education has, been fruitfully exercised at all levels of
education and lifelong learning up to now. Its capacity to sustain suspension of

* In this article the term Drama-in-Education will appear at times as Theatre-Pedagogy, due to the use of German references where this term
is used as such.
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disbelief', to promote intelligent feeling?®, and generally to contribute to the aesthetic education
of children and young people® . Besides, it has been proven capable to foster actual learning at
all levels of the curriculum?, has rendered it popular among both educationalists and students.

The latter, through an active participation in imagined worlds, involving an enhanced variety
of knowledge and vocational aspects, can actually rehearse their prospective responses to
situations that await them in actual life. Apart from the above, drama turns up in the curricula
of University Departments, not only those dealing with Education, but also those concerned
with diverse disciplines such as Sociology, Medicine, Foreign Languages or Technology” .

Recent insights in the field of human sciences, along with social, economic, and political
conditions -as they are formed in Europe and worldwide- require novel and audacious
educational policies. New approaches to educational praxis are constantly being sought along
with new methodologies for educational research. In addition, novel material and technigques
capable of furnishing pleasant, encouraging and secure educational environments are also being
intermittently experimented.

All these call for an education that respects principles of democracy, whilst recognizing
and respecting individual and cultural divergences. Such an education could not, but enable
a free and protected interaction among students of various social groups, whilst allowing the
utilization of modern educational technologies. Besides, such an education takes account of the
respect towards natural environment, whilst fostering the peaceful and harmonic co-existence
of individuals as students and as prospective citizens. In such an educational context we take the
license to consider the arts -and most importantly, drama as a dynamic variable, very germane
to our rich European cultural inheritance.

1. Drama —in-Education/Theatre Pedagogy

Our study concerns the planning and a cooperation of different scientific, cultural and social
groups on the one hand, and the combination of different forms of artistic expression and creative
activity, on the other. In such a venture we pay particular emphasis on drama and the arts,
since, in their course through time these universal symbolic activities have developed common

1 “Suspension of Disbelief™: a term coined by Sarmuel Taylor Coleridge (1907, in his Biographia Literaria) to stress the semblance of truth
that a writer infuses into a work of literature, so that the reader would suspend judgment concerning the implausibility of the narrative, while
accepting the fictional characters and actions as temporarily “real” The term has been widely used by the pioneers of educational drama, and
most notably by Heathcote and her devotees, to stress the importance of drama’s fictional reality created in the classroom capable to brig about
action and interaction among students-characters who also experience the created condition, they are asked to act in, as temporarily ‘real. in
the words of O Foale {1992), "Drama-in-Education and Theatre-in-Education are two more such genres. They take place in settings which
actively mediate against the ready suspension of disbelief; schools have very specialised purposes, and very strong messages of reinforcement
for thern-many of the practices of schooling are specifically designed as focussing devices for those purposes” (p. 50).

2 'This should not be confused with the term “Emotional inteiligence’ as has been put forward by Goleman (2004). It is not concerned with

a subject’s social skills or capacity to emotionally adapt to ever-changing life conditions. Rather, it is concerned with the “feeling ideas” and
subject-reflective action (present i all works of art) that renders possible the communication of ideas through works of art (see: Langer 1977,
Witkin 1974, Ross 1978, 1984, Hentschel 2610).

3 See: Hentschel 2010,

4 "A problem with many curriculum guides” says Taylor (2000}, “is that they present objectives and content in a static and lifeless manner
seemingly ignoring the fact that people have to curricuium happen. Any good drama teacher knows that curriculum is a lived experience;

it is negotiated with colleagues and students - a fallible event dependent upon the abilities, moods and backgrounds of those who construct
it" (p. 7, our emphasis}. Also, regarding the role of the drama-teacher in the formation of a "living curricelum®, see: Lenakakis 2004, whereas
concerning drama's capacity to act as a factor that promotes a multi-dimensional learning, see; Domkowsky 201 1.

5 Bee: Fines and Verner (1974), Adiguzel (2008}, Dorger & Nickel 2005.
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forms and patterns capable to summarise human creativity and inventiveness, in response to
individual and social needs®. Especially with regard to theatre, interaction between various
countries, ethnic groups and cultures appears particularly evident, both diachronically and
synchronically: from the rituals of prehistoric African societies to the modern rites associated
with the launching of Olympic Games; from ancient Greek drama to Kabuki dance theatre;
from Boal’s Theatre of the Oppressed to Forum Theatre in Australia; from Brecht’s theatre
in Germany to the theatre in Pakistan or New York” . This is because theatre allows vivid
common understandings among people, regardless of their physical and cultural diversities.
Indeed, drama and theatre can condense inside their expressive medium social dramas and
universal binary opposttes -as they have been put forward by Levi-Strauss (1963)-, such as:
realities and dreams; happiness and despair; passions and sufferings. They are also concerned
with loneliness and community in the immense stage of the world; a world composed and
symbolically embellished with partial sceneries, props, rooms, houses, hotels, streets, airports,
factories, jobsites, offices, cities, villages, local communities and deserts. And this universal
scenery exists regardless of borders, languages, religions, skin colour and financial recourses.

On that account, Drama and Theatre become nodal points of universal meetings capable of
uniting all participants, rendering them members of a global community. This transformation
is rendered possible, due to theatre’s capacity to transform everyday realities into everyday
dramas (Pinkert, 2005, O’ Toole & Daneman, 1996). These dramas imbue peoples’ lives with a
sense of metaphor, thus rendering them full-pledged and more meaningful (Boal, 1993, 1996,
Pammenter & Mavrokordatos, 2003, O’ Toole & Daneman, 1996, Somers 2006).

Drama and Theatre make up one of the dominant means of communication of ideas and
behavioural manners in our civilization. They assist people in their attempts to rehearse basic
role models which aid them in the formation of their own personal identities, ideals and social
values ®. All these, in turn, serve as prototypes for the shaping of their social living, which
also puts into formation models of political frames of mind. The latter do not take shape in
a random and unreflective manner; rather, they are subjected to a sedulous examination in
Drama’s social laboratory; a laboratory that provides them with a more precise and tangible
context’ . Many a time theatre has presented human behaviour through a magnifying glass that
capacitates spectators the better to envisage and apprehend it. And it is, m fact, this realization
that renders individuals capable of criticism and revolt, whilst imbuing them with the will to
either alter their unbearable realities or abolish them from their personal or social landscapes.

Drama and the arts in general, form an effective way for sensing and comprehending the
world. They function not only through seeking natural and social laws to human action; rather
, they create images capable of allowing a holistic access to natural and social phenomena.'
They enrich human minds in a manner that aids them to transcend and expand their conceptions

6 Moorsfor the fenction of symbalic forms, see: Cassirer 2010, Langer 1977, Fuchs 1999, 2011.

7 See: Fischer-Lichte 1999, 2008, Grammatas 2012, Koch 1998, 2012, Kondoyianni 2008, Lehrmann 2006

8 For an attempt to denoteithe role of drama as a critical pedagogy agent, see Doyle (1993).

9 "My own view is that, limited as this learning experience may be in terms of an art form, it would be perverse for a drama teacher to exclude
it on these grounds. It does, after all, give practice in the skill that is basic to all kinds of acting, which is: an ability to engage with something
outside oneself using an ‘as if’ mental set to activate, sustain or intensify that engagement” (Boltors 1982, p. 137).

10 For an account of the holistic vision of the arts and its role in child’s thinking, see Reid (1986) and Abbs {1979, 2003}. See also the Schiil-
ers’s (2004) famous maxim about the whole-dimentional activation of man in play:*man only plays when in the full meaning of the word he is
a man, and he is only completely a man when he plays (Letter XV}
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of life. Through theatrical processes people become able to understand the world as a much
broader and richer entity than the narrow social milieu where each individual lives. These
processes give rise to experiences that bear, for the spectators, transitional phenomena,
dynamic areas of experience, through which internal and external realities are joined in a more
controllable manner" . According to Winnicott (1992, 2005), transitional phenomena imbue
human existence with valuable insights and offer meaningful outlets to people’s agonies. In
fact, central in a Drama-in-Education workshop is the child as a subject and object.of action
since he/she experiences him/herself as a role player. He/she and the enacted dramatic eharacter
presumes an interaction, a symbiosis of the ego and the other protected by the otherness.

A more analytical eye on the procedures taking place in a drama workshop'? , reveals the
central importance of child or the adult as a role-players and as both subjects and objects of
their actions The formation of a subjective imaginative reality presupposes an interrelation of
the role-player with the character (as an archetypical figure), as well as with the fictional context
into which this character acts.

In the same context, the regularity of the real life is transformed into the play’s own peculiar
regularity. These two realities relate with each other in a dynamic, critical and, at times,
subversive relationship, where the life history and the whole personal repertoire of the actor-
person participates in a holistic, yet ineffable manner.

Nevertheless, while the personal play involves the construction of another reality that obeys
to the personal conventions of the actor, the materials for the construction of such reality continue
to be symbolic interpretations of the actors’ realexperiences. In such a manner, the symbolic
activities in the play'’ context can offer a fruitful context for the exploration of the external
reality,'* as it is conceived and interpreted by each actor and each acting group. The free, safe,
and, hence, creative action of the actor in the personal play, eloquently reveals attitudes, values,
as well as internal conflicts of him/her. In such a context which is a selective fragment of the
external reality (and, it has to be noted here, it is never the reality itself) the development of
a fruitful inter-cultural conversation among participants and groups of participants is utterly
facilitated. And this is because the joint action, the compliance to the play’s rules for a common
achievement, as well as the reflection over the collective fictional experience, incapacitates the
participants to get more easily into one’s other’s shoes, and to consequently see reality with a
different eye, and release individuals from their prejudices and fears towards the unfamiliar
{Lenakakis, 2012).

Art forms an alternative, dynamic and impelling way of learning, since it promotes aesthetic

11 For an interesting account of drama as a transitional experience see Schechner (1988) and also Turner (1974, 1978). In fact the former
writer undertakes a combination between Winnicott's account on the transitional Phenomena with Victor Turner’s view of the transitional
nature of the social rituals, in an attempt to establish performance as an indispensible factor of sociaf existence. To reiterate one of Bruner's
(1996) views, culture shapes our cognition and provides us with the basic tools’ with which we not enly construct our reality but we also
realise the best ourselves and also our potentials. Knowing our cultural milieu enable us to expand our understanding of the worlds whilst
contributes to the development of memory, imagination and fanguage (Olson & Torrance 1999). Qur cultural heritage and more specifically
mythology and theatre, ancient Greelc philosophy and fiterature, painting sculpture, music and popular culture and tradition have inside them
dynamic cognitive forms which form unique achievements of the human spirit. From these dimensions and in relation with Luria’s (1978)
psycho-social theory, as well as with Vygotsky's (1978, 2012) sociocaitural conception of human cognition, we are able to stress the impor-
tance of the involvement of the arts and drama in the context of educatior, as it comes about in accordance with the recent developments of
psychology, education and technology.

12 See alse: Lenakakis 2004,

13 A thorough account on the personal play of the child can be read in Slade’s (1953) pioneering, and now classical, worlk.

14 For an interesting account on the dynamic and revelutionary character of art’s otherness see Marcuse {1978).
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knowing (Langer, 1977) which, in turn, assists intuitive understanding, hence forming the

rounds for our understanding and evaluation of our place in the world (Bruner, 1979, 1990,
Reid 1986). Winnicot (2005) considers art as a “transitional” phenomenon, as a dynamic
territory of experience, as an “Ego” and ‘Non Ego’ experience where man integrate internal
and external entities (Winnicott, 2005). Apart from that, aesthetic illusion (Cattanach, 1996,
Gombrich, 1960) offered by works of art constitutes a distant ‘otherness™ which enables an
exploration of the world, free from the constrains of tangible realities (Langer, 1977). Taking
account of the, rather telling, assumption that that these “realities’ constitute formal projections
of oneself through a variety of expressive media, one could conclude that education through the
arts i1s not only concerned with the understanding of the world, but also with that of the abilities
of the individual him/herself (Witkin, 1974).

"I understand Theatre Pedagogy as a discipline of aesthetical education. From this point of
view, theafre pedagogy 1s not understood as a collection of pedagogical means or tools that
should introduce certain target groups to some desirable behavior or notable matter. In fact, the
genuine issue of theatre pedagogy is theatre, its specific materiality and production. Aesthetical
education therefore asks which experiences Theatre Pedagogy can procure for non-professional
actors. And, subsequently, which educational effects may be opened through these experiences.
Instead of starting with the question of what can be transmitted by the means of theatre (which
aims and contents) —and therefore use theatre as a pedagogical instrument — [ ask how theatre is
produced and what kind of experiences can be won in this process. Pedagogical and social aims
are not fully discarded. Yet, in terms of aesthetical education, I argue that they are not to be fixed
in advance and in a normative way. Aesthetical experience that contains an educating experience
1s more likely to result from collective theatre work on a concrete subject" (Hentschel, 2008.
See also Hentschel, 2010).

Best (2012) underlines the unbreakable link between the cognitive and the aesthetic while
Ross (1984), through recognition of three important regions of every school curriculum, namely
the academic, the practical and the cultural, emphasises the creative arts as a significant part of
the latter, since in his own words: "The arts are important to a child's education because they
are a way of knowing in their own right and offer unique access to certain dimensions of human
experience™{Ross, 1984, p. ii, our emphasis).

Theatre, indeed one of the most significant forms of art, has become a dynamic means of
expression. Its “significant form” (see Bell, 1914) had become a social and cultural educational
agent with the three major tragic poets of the Greek Antiquity. Ancient Greek spirit, condensed
in a dramatic speech, became a basic inspiration and an agent for the development of the modern
European —and international- culture and spirit. )

2. Programmatic Texts of European and International Organisations

The suggested research proposals demanded from us an initial concentration on the propositional
texts of the EEC and various international organizations. The major aim of our exploration was
to record the philosophy, the priorities and the basic principles involved in the texts at hand.
These were concerned with three basic areas:

The place and the contribution of the arts in an intra-national co-operation regarding issues
concerned with education and information, the promotion of information, creativity and
educational research in the service of a more qualitative education, life-long learning and adult
education.
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More specifically these texts were as follows:

« the context, the whole philosophy and the aims of the strategy "Europe 2020" '°,

= the European Foundation for Quality Management, Excellence Model (2010) ',

« the conclusions of the European Council EUCO for the Education and Training ',

o the strategic context for the inter-European co-operation in the context of education and
training (EK 2020) '8,

« the results of the Council with regard to the working programme in the cultural field
2011-2014", the contribution of culture with regard to the implementation of the strategy
“Europe 2020™ | in the local and regional development®' | in combating poverty and
social exclusion ** as well as on issues of creativity and novelty spirit,

« the recommendation of the European Parliament and of the Council on the establishment
of a European Quality Assurance Reference Framework for Vocational Education and
Training ,»

» the Road Map for Arts Education (UNESCO 2006},
» the Seoul Agenda: Goals for the Development of Arts Education (UNESCO 2010)% .

In addition to the above stated, we explored texts and research outcomes concerned with the
basic viewpoints of lifelong learning, and, of course, the research findings fmm the field of Arts
and Drama/Theatre in Education internationally % -

3. Proposed Research Targets

Through the proposed research programme and the corresponding activities that accompany it,
we have set a series of aims that concern individuals on the one hand and drama groups on the
other. The latter were considered in a national, European and international level. The same aims
could also be considered as effective potentials acquired by participants in Drama-in-Education
programmes:

>For the members of the groups - for the target group (at a personal as well as at a group
level)

»  The development of a lifelong learning in both qualitative and quantitative terms, and
the establishment of an educational culture where learning is viewed not as a mandatory
activity, but as a process promoting personal integration and social cohesion. In line with all
these, we propose the exploration of language not only as a factor for communication, but
also as agent for the expression of feelings and formation of peoples' personal identities.

15 http:/fec.europa.ew/resource-cilicient-europefindex_en.htm.

16 hitpe/fwww.efqmuorg/en/tabid/132/defaultaspx.

17 hitp:/fwww.consilium.europa.cu/uedocs/cms_data/docs/pressdata/en/fec/ 120296.pdf,

8 hitp:/feuropa.ew/legistation_summariesfeducation_training_youth/general_framework/eft016_en.htm.
9 hitp//www.consilium.europa.ew/uedocsicms_data/docs/pressdatalen/feduc/ 12211 Lpdf.

20 hitp://eur-lex.europa.eu/LexUriServ/LexUriServ.do?uri=Q:C:201 1:175:0001:0004:EN:PDI%

21 http/feur-lex.eurepa.cu/LexUriServ/LexUriServdoturi=0J:C:2010:1 35:00 1 5:001 §: EN: DT

22 http:/fwww.consilium.europa.cuf/uedocs/cms_datafdocs/pressdatalen/educ/ 117797 pdf.

23 http/feur-lex.europa.ceu/LexUriServ/LexUriServ.do?uri=0J:C:2009:155:0001:00 1 0:EN:PDE

24 hiip:f/wwwunesco.org/new/en/culture/themes/creativity/arts-education.

5 hup://www.unesco.org/new/en/culture/themes/creativity/arts-education,

6 hitp:/fwww.cedefop.curopa.ew/EN/bibliographies/lifelong-learning-bibliography.asps. See also Bibliography.
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«  The promotion artistic expression and the bolstering of creativity as an agent of personal
and collective empowerment. This aims at a more critical understanding of the world, and
at an analysis of authoritarian structures. In such a manner, it enables people’s collective
actions for social transformation.

¢ The promotion of a research procedure that will aid the understanding of the multiple
social constructions of meaning and knowledge, aiming at the formation of new meanings
and knowledge.

»  The reinforcement of communicability and the formation of an interactive environment
of mutual communication and understanding.

= The empowerment of interpersonal relationships and the development of new means of
communication.

> The muiti-dimensional development of the members of the groups, aiding them to gain
collective benefits in the context of local and wider areas, that is at a macro and at a micro-
economic level.

+  The promotion of communicational and interpersonal skills such as verbal/non verbal
communication, acfive listening, expressing feelings, giving and receiving feedback.

*  The enhancement of negotiation/refusal skills, such as negotiation and conflict
management, assertiveness and refusal skills.

»  The enhancement of empathy: that is the ability to listen and understand another’s needs
and circumstances and to openly express that understanding.

= The promotion of cooperation and team-work. More specifically, the development of an
ability to respect others peoples’ contributions and different styles of living, together with an
assessment of one’s own abilities and contributions to the group.

»  The development of advocacy skills, such as influence and persuasion, networking and
motivation.

«  The development of abilities concerning decision-making and problem-solving, such
as information gathering, evaluation of possible consequences of present actions of oneself
and others, giving, in such a manner, alternative solutions to emerging problems.

«  The enhancement of critical thinking, which is invaluable for the analytical exploration
of values, social norms, beliefs, stereotypes whilst identifying relevant information and the
sources for its collection. -

«  The elaboration of coping and self-management skills for increasing internal locus of
control (self esteem, confidence-building skills, self awareness skills including awareness
of rights, values, attitudes, strengths and weaknesses, goal setting skills, self evaluation —self
assessment skills).

= The management of anger and of feelings related to grief and anxiety. The development
of coping skills for dealing with loss, abuse and trauma.

»  The facilitation of self-expression, the awareness of one’s rights, the appreciation of
peace, the development of democratic attitudes and the respect to the principles of inter- and
multi-culturalism.
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*  The development of emotional involvement, which forms a crucial factor in learning.

«  The cultivation of feeling and the development of “feeling ideas’, as Witkin (1974, 1989)
has put forward. Attention should also be paid on the growth of group expressiveness, the
improvement of learning and the development of a familiar and safe ambience/environment.

«  The development of imagination and inventiveness through the creative combination
of adverse elements, the development of lateral thinking, the creation of new forms action
taking in the world.

»  Thedevelopment of the whole personality and the growth of the potential abilities of each
member of the group. This, in combination with the enhancement of a fruitful interrelation
with the other members of the group, would, hopefully, lead to the development of socially
active citizens.

*  The growing of a personal empowerment through the strengthening of the ability of
each member to establish his or her self in the group and into the wider community. This
would lead to the enhancement or self-confidence of the group members, and would aid the
development of a more critical view about the world.

>For the local and European society (at a local, national and European level)

*  The development of the creative abilities of the members of the local community through
a line of action that moves from small-scale activities to a larger-scale ones.

The creation of cultural sub-stratums at a local level. where lifelong learning acquires
an aim inside the core centre of democracy. The promotion of polyphony and cultural
diversity. This contributes to the improvement of the quality of life, mutual acceptance,
communication, collaboration, and prevents behaviours adverse to human dignity.

+  The promotion of attempts for the formation of cultural agents in the local community.
They, in turn, contribute to the creation of new job opportunities. ™

*  The strengthening of both vertical and horizontal collaborations between the cultural
and other social sectors, co-operation between public and private sectors and the community
of citizens.

*  The encouragement of a project dedicated to what we came to call “cultural tourism?”.
This will, hopefully, form a essential element for the establishment of steadfast tourism.
Besides, rendering of due attention to environmental protection, the protection of cultural
heritage, as well as the preservation of the natural landscape contributes a lot towards general
quality of life. The resurgence of the intrinsic recourses of the local area with particular
emphasis on material and immaterial heritage, cultural appearances and relevant acuities.

»  The promotion of cultural activities, which take account of the particularities of each
area.

*  With regard to environmental education, the programme aims at the enhancement of
the recognition of the inescapable necessity of the natural and cultural heritage (Ancient
Theatres, ancient monuments). It is our hope that this will have positive results as regards
the sensitization of those working in the tourist business, as well as the tourists themselves,
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towards our cultural heritage.

«  The creative and fertile cooperation among Universities and the local bodies (city
councils, local cultural associations, social institutions etc.).

«  The dissemination of the research implications in Europe as well as the promotion
of the collaboration between national Universities and European Universities and other
educational and cultural bodies, so as to encourage exchange among them.

«  The development of cultural activities which will focus upon the local particularities
and seek the participation of citizens as well as their encouragement to take political and
cultural actions.

»  The promotion of mobility among researchers and creators/artists as well as the
encouragement of Enropean citizens towards understanding each other's civilizations
through the exchange of experiences and skills, both during the phase of the planning as
well as during the phase of the dissemination of the programme abroad.

4. Suggested Research Actions
4.1 Research Objectives

The methodological action we propose for the suggested pieces of research is concerned with
the role/effectiveness of educational drama in a range of social and cultural regions. These
might involve schools, museums, geriatric institutions, prisons, local authority cultural units,
mental health institutions, playgrounds, social gatherings or galleries. The multiplicity of the
interventions also require an assortment of drama-in-education strategies such as psychokinetic
games, role-games, simulation games, physical theatre, free and structured improvisations, fairy
tale narrations, puppet theatre and shadow theatre. These dramatic forms could lump together
with other forms of aesthetic understanding and expression, such as plastic arts, music and
dance.

4.2 Suggested Methodological Approaches

Qur research recommendations could be grouped into two basic categories: (1) Basic Research
and (2) Experimental Development *".

Firstly a theoretical work could be undertaken in order to produce new insights with regard
to basic causes of various phenomena and events.

In a second face, the acquisition, formation and combination of existing knowledge and
skills, for novel, modified work is sought. The recommended pieces of research could be carried
out into three separated, yet interrelated, methodological units.

In a primary phase the structure and of the research intervention is set under discussion.
Here, decisions are taken with regard to the general framework where the research intervention
will take place. In the same phase, decisions are taken with regard to the research subjects,
the research fellows and assistants, the material to be utilized, and, finally, the style and the

27 See: Community Framework for state aid for research and devetopment and innovation, EU 2006 C 323/01 (in: https//eur-lex.europa.eu/
LexUriServ/LexUriServ.do?uri=0J:C:2006:323:0001:0026:EN:PDF) and General block exemption Regulation 800/2008/EC, EU 2008 L214/3
{in: http:.’leurdex.cumpa.ea,’LexUriServ!LeeriSe;\f.do?uri=0]:L:ZDGS:?,m:O[}OB:DGc}?:EN:?DF).
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qualitative characteristics of the research target group.

In the second unit, the educational, theatro-pedagogical, and research methods employed for
the materialization of the programme, are studied, estimated, and clarified.

The third unit involves negotiations over the outcomes of the whole intervention. Here,
deliberation is payee on the insights regarding knowledge, skills, and abilities acquired by the
intervention all target groups.

Taking account of the basic principles as well as European Quality Assurance in Vocational
Education and Training” we suggest the following methodological curs: 1. Planning, 2.
Implementation, 3. Assessment, 4. Evaluation and 5. Review.

The suggested methodology for the materialization of ourresearch recommendations is mainly
based on the qualitative paradigm, while allowing the parallel implementation of quantitative
methodological tools. Due to the idiosyncratic character of the research field, the research is
suggested to be carried out (i) in scientifically flexible research plans, (ii) in scientifically pre-
organised research plans (iii) with quantitative data and statistical generalizations, and (iv) in
research plans of mixed methodologies.

In our suggested pieces of social research, the approaches that bear a critical significance are
those of action research and case study. These two methodological procedures could also be
greatly benefited from the Grounded Theory® paradigm. The insights that acquired from such
a paradigm could provide the field with a plethora of techniques that promote creativity and
novelty, such as brain storming, nominal group approaches, focus groups, the Delphi technique
and its variations, etc.

Nevertheless, the very techniques of Drama-In-Education, could be considered as research
approaches in themselves. These involve telephone conversations and interviews—in-role, hot
seat, conscience alley, and various role-plays. In some pieces of research we suggest direct
observation, interviews, questionnaires or documents. In cases where written speech 1s involved,
we stress the necessity of a discourse analysis of the exchanged mails among participants, the
content of their kept diaries, and life-journals. Life narratives could also serve as an excellent
and flexible methodological tool, as they form a medium through which the complexities of
the participants’ feelings and subjectivities could be sufficiently revealed. Besides, videos,
life charts and pictures could become invaluable data collection mediums into the bargain,
whilst certain discussions among groups might be recorded and analysed by the participants
themselves.

With the suggested research procedure we aspire not only at research conclusions concerning
the matters at hand. We also aim at the participants’ acquaintance with the methodological
thinking and knowledge, which would greatly contribute to their own later research projects.

Finally, the meta-analysis of the pieces of research carried out from each research group
could lead to conclusions, either general or more specific, and set new insights and dimensions
to the already existing theories.

28 See: http:/fwww.eqavet.eu/gns/home.aspx.
29 Tor the basic viewpoints of the Grounded Theory see the following basic books: Glaser & Strauss 1967, Strauss1987, Strauss & Corbin
1990, -
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4.2 Proposed Actions

The activities of this programme mainly aim at the development of a cooperation among
different social groups. The social groups where the research is mainly focused are elderly
people, prisoners, museum-educators, teachers, students in faculties of Drama-in-Education of
national Universities, and citizens of local communities.

Bellow are cited the programme’s activities, which involve the following steps:

Planning, Realization, Quantitative Assessment, Evaluation and Review.

ACTION 1: Drama in Education and Social Bodies
«  Laboratory with elderly people: Story development/ and small improvisatory dramas.

o Laboratory with convicts in Prisons: Theatrical Laboratory, development of story/social
dramas and dialogues. This also involves an inquiry on personal identities through the
techniques of educational drama.

e Drama in Education Laboratories in Museums: Here the dramatic activity will take
place in archeological and cultural museums, public galleries and libraries.

«  Research: the research group records and assesses the work in the museums, and sets the
research action with questionnaires and semi-structured interviews.

« Conference on themes concerned with the relation of Educational Drama and Social
Bodies.

o Publication of Conference Minutes.

«  Work visits in European Universities for the dissemination of the research implications
of the first phase of the programme. -

«  Creation of a web site for the Programme.

ACTION 2: Narrative and Social Bodies
Phase A

o Seminars on Narration and Storytelling undertaken by storytelling Specialists. This aims
at providing the participants with storytelling skills, life skills.

o  Narrating fairy tales: Lectures and workshops about the techniques concerned with the
development of speech and narrative ability.

o Life narratives: Workshops on the techniques for the usage of oral narratives and their
transformation in theatrical speech.

o A series of personal research pieces in these social places carried out by each member
based on open structured interviews. Guidance of the research by the research group.
Completion of the research pieces.

o Symposium on Narrative Procedures and Skills.

« Publication of a leaflet presenting the process of the “Narrative Group” and the
implications of the research in public places.

o Publication of a book containing the collective study of the research having been carried
out and with the sum-total of the results concerned with Narrative.

«  Presentation at a Conference where the research group will present the implications/
results of the research on narrative.
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Phase B

» Narration of fairy tales in villages by senior women (grandmas). Development of
workshops with senior citizens in various villages.

o Life narrations in villages by senior women (grandmas). Development of workshops
with senior citizens in various villages.

o Life narrations in prisons by convicts and development of fairy tales. Development of
workshops with convicts in rural prisons.

*  Theatrical Presentation of fairytales and the stories of convicts in prisons by the members
of the research group, where the audience will be prison convicts.

« Improvisational Dramas or theatrical performances of the fairy tales and life stories of
the convicts by the members of the Narration Group in public places (parks, museums,
theatres). This activity will take place with the full convent of the convicts.

« Presentation of the research results “Life Narratives of Prison Convicts” at a National
Conference.

* Presentation of the research results “Life Narratives of Elderly Women” at a National
Conference.

s Articles on narrative in locals and national press, presentations on TV and radio.

*  Presentation of the Programme “Narratives of elderly and prison convicts” in schools
and other educational bodies.

o Work visits in European Universities for the dissemination of Activity 2. This will also
involve the organization of laboratories with students and representatives of social bodies,

ACTION 3: Puppet Theatre

«  Development of a Research Centre for Puppet Theatre: In places granted by local
authorities a research on Puppet Theatre is going to be carried out aiming at studying
this performing art which forms a dynamic learning medium. In collaboration with
schools, Universities and local cultural groups, the research programme will acquire a
multidimensional character. The history of puppet theatre, will be studied together with
its role in the education of young children. It will also take into consideration children
with special needs (social learning, self-awareness, self-provision/ self -assistance),
adolescents (creative access to maths, chemistry, physics, literature, history, biology
etc.). Particular emphasis will be paid on the effects of puppet theatre on the elaboration
and solution of personal and social problems of both children and adolescents. These
involve drugs, alcoholism, HIV, school violence, divorce or death. Finally, the research
group will focus on the concealing and therapeutic dimension of puppet theatre.

Secondary Activities:
o Creation of a sign and Posters

»  National Conference on the cognitive, developmental, social as well as on the emotional
and therapeutic dimensions of Puppet Theatre.
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Organization of 3-day conferences dedicated to the art of Puppet Theatre with the
collaboration of eminent Greek and foreign researchers.

A 10-day summer camping dedicated to Puppet theatre where eminent puppet players
and educators will be invited.

A Puppet Theatre Festival is scheduled to be held at the end of the camping period where
residents and specialists will show their work with puppets.

Construction of a web site for the art of puppet theatre where the sum total of the research
work will be exhibited, thus offering opportunities for interactive information and
discussion. Tt will also accept comments, articles, studies by other research groups, as
well as performances and workshops from Greece and abroad.

Formation of a working group of citizens and students “Puppetcosmos”. The adult
participants are going to be trained in the making and animating of puppets so that the
puppet would become an effective means in their profession. The group members will
meet every 20 days for three hours each day and for a total period of three years with new
registrations every single year.

Applications: Every participant in the Puppet Group will apply this art in his or her
working place. Besides, and under the guidance of the research group and the guest
specialists he or she will move on to a personal assessment with regard to the role of
Puppet Theatre as a means for the attainment the aims set in his or her professional post.

Publication of a Book, where the work of the participants of the working group will be
summarized.

A course of Action Research with the mentioned group where the principal researcher
will reflectively collect and organize data from the whole action of the group.

Publication of a Book where the work of the participants of the working group will be
summarized.

Exhibition of the construction material and of the constructed puppets from the
participants in public places.

Puppet Shows in public places and TV channels by the participants.

Presentation of the whole body of the research on Puppet Theatre by the Research Group
at a National Conference.

Presentation of the whole body of the research on Puppet Theatre by the Research Group
at a National Conference.This will also involve suggestions for further research on the
same topic.

Organization of a library with the Puppet Theatre plays of the members of the research
groups Organization of a library with Puppet Theatre plays from all over the world.

Work visits to European Universities for the dissemination of research implications of the
Activity 3 of the programme.
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ACTION 4: School for Immigrants

This activity refers to schools where the Greek language is taught to immigrant or repatriated
pupils with the techniques of Drama in Education. Through the fostering of their creativity
immigrant students are encouraged to express themselves through images, plastic arts, puppets,
songs, dance, and improvisational dramas.

The work will also be enriched with other means of expression such as publication of
newspaper, keeping a diary in role, writing in role, writing improvisational dialogues, writing
theatre plays, performing 'with puppets, and shadow theatre.

Classes take place every Sunday afternoon for three hours each time and for a total period of
one year. In a second phase (and in relation to the interest of the immigrant students) a second
level of learning is scheduled to be organized. It is aimed that the school will end up involving
three levels of language teaching.

The teaching staff will be composed by pensioner and unemployed teachers and by students
who have attended a fast-paced intensive course on Language teaching.

The school will be based on the premises of the University or at another public place.
Secondary Activities:

 Fast-paced training of the staff on the teaching of the a lan guage through art by specialists
(University teachers and artists).

*  Development of Educational material for the teaching of a language through art.

« An Action research Programme for the collection of reflective data, which will last one
year.

» Presentation of the results of the action Research in a National Conference. This will
also Involve suggestions for future research.

«  Construction of a video-library. This will involve videos containing simple dialogues,
narratives, puppet shows, advertisements and other material facilitating the learning of
Greek language in a playful and non-constrained way.

*  Presentation of videos made by immigrants. With the help of specialized photographers,
immigrants make their own videos which are presented in a special occasion.

o Construction of a library with books for children and manuscripts containing simple
texts.

*  Expansion of the language school in prisons. People who have been trained to teach in
the School of Immigrants also work employ similar techniques in language teaching to
the convicts of prisons.

s School of PhD students in Drama in Education. Every summer PhD students whose
subject is related to the Arts, Drama and Creative writing are invited to stay for three
days in the University to present their work and interact with the aim of offering new
insights regarding the understanding coping with issues concerning the involvement of
the arts in education.
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ACTION 5: Lets Go Theatre

s School of theatrical Performances. Students and adult citizens of local areas are
encouraged watch selected professional theatrical performances. The end of each
performance is followed by a discussion with the contributors of each play.

o Interviewing Theatre Directors. Every student interviews an eminent theatre director.
The transcript of the interview is uploaded on the website. All interviews will have the
pattern of a semi-structured research interview.

e Invitation of famous directors — Lectures and workshops.

o Conversation ~Communication with imminent theatre directors. A number of well
known directors are called by the leaders of the programme each year. Students and local
people have the opportunity to gather together, to know each director and converse with
each one of them so as to broaden their understanding of Theatre.

o Workshops with directors invited from abroad: each workshop will last a week and will
be attended by a different work group each time.

ACTION 6: School of Tourism

Through the techniques of Educational Drama, and along with the process of Lifelong learning,
Theatrical workshops and Tourism are suggested to be organised. Professional tourist agents
are initiated in the techniques of Educational Drama. The desirable aim of such an activity is
the development to the participants of a number of professional abilities such as communicative
skills, problem solution skills, management, anticipation, planning and reviewing.

»  Recordings and “case study” of the tourism school by the research team.
o International Conference on the Role Drama in Education and Lifelong Learning.
Concluding Note

In the context of the present work we attempted a brief presentation of the educational potentials
of play and drama in education, accompanied with suggestions for finished actions in diverse
social, cultural and educational milieus. To accomplish such a venture we borrowed from
research implications from of Theatre-Pedagogy Social Sciences. Besides, we considered the
basic programmatic views of European and international bodies, that deal with issues concerning
culture, art, innovation and lifelong learning.

It has to also be noted here, that we did not aspire in a complete and thorough consideration
of what might be termed “Theatre-Pedagogy™; a notion that is becoming constantly more
welcomed in academic and educational communities. In order to dispense for such paucity,
we involved a rather broad bibliographical section with a good number of references aiming to
explicate further the above mentioned notion, and to offer sufficient justifications for its place
in education and society at large.
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The establishment of dramas’ legitimacy in the above mentioned contexts, forms the major
aim of the present work. And in order t an aim, we involved a good number of potential projects
that focus on the flow of meaning among diverse cultural, social and educational territories.
Besides, and in view of the recent expansion of the phenomenon of mmmigration we placed
particular emphasis on the noon of inter-culturalism as well as the role that language and speech
play in the formation of local cultures.

Apart from all the above, we underlined the art of puppet theatre, whose exceptional medium,
renders it capable to link together diverse cultures and age groups, whilst in our suggested
activities we involved the elderly, counting on to their accumulated experience and knowledge.

Of course, the possible applications of drama-in-education appear to be inexhaustible. As
an example, we mentioned Mental Health Centres, Special-education Centres, abandoned
buildings, storchouses, factories, earthquake victims, or victims of other physical disasters,
minorities.

The field is significantly fruitful and productive, whereas, through its constant expansion
and growth, it offers novel opportunities for inter-cultural, and interdisciplinary approaches,
competent with theater’s very nature as a place of creative encounters among diverse
communities.

References

Abbs, P. (1979). Reclamations: Essays on Culture, Mass-Culture and the Curvicudum, London:
Heinemann

Abbs, P. (2003). Against the Flow. London: Routledge

Adigiizel, H. O. (2008). The Recent History of Creative Drama in Education in Turkey, in: Yaratici
Drama Dergisi, Creative Drama Journal Vol. 1, issue 5, pp. 29-49

Bell, C. (1914). Art. New York: Frederick Stoke Publishers
Best, D. (2012). The Rationality of Feeling: Learning From the Arts. London: Routledge
Boal, A. (1993). Theatre of the Oppressed. New York: Theatre Communications Group

Boal, A. (1996). Politics Education and Change, in: 0" Tool, J. & Daneman, K. (eds) (1996). Drama,
Culture and Empowerment. The IDEA Dialogues. Brisbane IDEA Publications

Bolton, G. (1982). Drama as Learning, as Art and as Aesthetic Experience, in: Ross, M. (ed). The
Development of the Aesthetic Experience. London: Pergamon

Bruner, J. (1979). On Knowing: Essays for the Left Hand. Belknap Press of Harvard University Press

Bruner, J. (1990). Acts of Meaning: Four Lectures on Mind and Culture (Jerusalem-Harvard Lectures).
Cambridge: Harvard University Press

Bruner, J. (1996). The Culture of Education. Cambridge: Harvard University Press

Cassirer, E. (20102). Versuch iiber den Menschen: Einfiihrung in eine Philosophie der Kultur, Hamburg:
Felix Meiner Verlag

Cattanach, A. (19962). Drama for People with Special Needs. London: A & C Black

SUMMER 201t, VOLUME 6, ISSUE 12



Intercultural and Life-long-Learning Based on Drama-in-Education
Prepositions for Multidimensional Research Projects 75

Coleridge, S. T. (1907). ‘Biographia Literaria” vol. Il. Oxford: Clarendon Press

Domkowsky, R. (2011). Theaterspielen - und seine Wirkung, (Doktorarbeit). Berlin: Universitét der
Kiinste Berlin (http://opus4 kobv.de/opusd-udk/frontdoor/index/index/docld/25)

Dorger, D. & Nickel, H.-W. (2005). Spiel- und Theaterpddagogik studieren. Berlin u.a.: Schibri

Doyle, C. (1993). Raising Curtains in Education: Drama as a Site for Critical Pedagogy. 1.ondon:
Bergin & Garvey

Fines, J. and Verner, R. (1974), The Drama of History: An Experiment in Co-Operative Teaching.
London: New University Education

Fischer-Lichte, E. (1999). Geschichte des Dramas I. Von der Antike bis zur deutschen Klassik. Stuttgart:
UTB

Fischer-Lichte, E. (2008). The Transformative Power of Performance: ANew Aesthetics. (Translator:
S. . Jain). London: Routledge

Fuchs, M. (1999). Mensch und Kultur: Anthropologische Grundlagen von Kulturarbeit und
Kulturpolitik. Wiesbaden: Westdeutscher Verlag

Fuchs, M. (2011). Die Macht der Symbole. Ein Versuch itber Kultur, Medien und Subjeltivitdt.
Miinchen: Herbert Utz

Glaser, B. G. & Strauss, A. L. (1967). The Discovery of Grounded Theory: Strategies for Qualitative
Research. New York: Aldine

Goleman, D. (2004). Emotional Intelligence - why it Can Matter More Than 10 & Working with
Emotional Intelligence. New Jersey: Penguin Group

Gombrich, E. H. (1960). Arf and Hlusion. London: Phaidon
Grammatas, Th. (2012). Intreduction to History and Theory of Theatre. Athens: Exandas (in Greek)

Hentschel, U. (2008). The So-Called Real. Playing With Reality in Theatre And Theatre Pedagogy -
Speech given in Warschaw on October 4th, 2008, in: http://www.udk-berlin.de/sites/
theaterpaedagogik/content/e348/¢111003/e¢111004/infoboxContent111008/Theso-CalledReal
ger.pdf?preview==preview

Hentschel, U. (2010). Theaterspielen dls dsthetische Bildung. Uber einen Beitrag produktiven
kiinstlerischen Gestaltens zur Selbstbildung. Betlin u.a.: Schibri

Koch, G. (1998). Lernen mit Bert Brecht. Bertolt Brechts politisch-kulturelle Pddagogik. Frankfurt/M..
Brandes & Apsel

Koch, G. (2012). Theater: autonom und sozial. In: Szenario, VI, Issue 1 (2012), p. 10-26 (see: http://
publish.ucc.ie/scenario/2012/01/koch/02/de)

Kondoyianni, Alkistis (2008). Black Cow - White Cow: Drama in Education and Interculturalism.
Athens: Topos (in Greek)

Langer, S. (1977). Feeling and Form. New Jersey: Prentice Hall
Lehmann, H.-Th. (2006). Postdramatic Theatre. (Translator: K. Jirs-Munby). London: Routledge

CREATIVE DRAMA JOURNAL



Alkistis Kondoyianni Antonis Lenakakis Nikos Tsiotsos
76

Lenakakis, A. (2004). Paedagogus Ludens. Erweiterte Handlungskompetenz von Lehrer(inne)n durch
Spiel- und Theaterpéddagogik. Berlin u.a.: Schibri

Lenakakis, A. (2012). 73 heatre/Drama—Pedagogy and intercultural learning, in: Androulakis, G./
Mitakidou, S./Tsokalidou, R. (eds). (2012). Proeedings Crossroad of Languages and Cultures
learning beyond Classroom. Thessaloniki: Polydromo, Faculty of Education,
Atistotle-University of Thessaloniki, pp. 114-128 (in Greek)

Levi-Strauss, C. (1963). Structural Anthropology, New York: Basic Books
Marcuse, H. (1978). The Aesthetic Dimension. New York: Beacon Press
O’Tool, J. (1992). The process of Drama. London: Routledge

O Tool, J. & Daneman K. (eds) (1996). Drama, Culture and Empowerment. The IDEA Dialogues.
Brisbane IDEA Publications

Olson, D. R. & Torrance, N. (eds) (1999). The Handbool of Education and Ehunan Development: New
Models of Learning, Teaching and Schooling. Oxford: Wiley-Blackwell

Pammenter, D. & Mavrocordatos, A. (2003). Cultural Action for the Socials Transformation, in: Govas,
N. (ed). Drama in Education. Bridging the Gaps. Athens: Metechmio (in Greek)

Pinkert, U. (2005). Transformationen des Alltags. Transformationen der Berliner Lehrstiickpraxis und
Live Art bei Forced Entertainment. Modelle, Konzepte und Verfahren kultureller Bildun o,
Berlin u.a.: Schibri

Reid, L. A. (1986). Ways of Understanding and Education. London: Heinermann
Ross, M. (1978). The Creative Arts. London: Heinemann

Ross, M. (1984). The Aesthetic Impulse. London: Pergamon

Schechner, R. (1988). Performance Theory. London: Routledge

Schiller, F. (2004). On the Aesthetic Education of Mean. (Translator: R Snell). New York: Dover
Publications

Slade, P. (1953). Child Drama . London: London University Press
Somers, J. (2006). Drama as Social Intervention, in: http://hdLhandle.net/10072/12646

Strauss, A. L. & Corbin, J. (1990). Basics of Qualitative Research. Grounded Theory. Procedures and
Techniques. Thousand Oaks, CA: Sage

Strauss, A. L. (1987). Qualitative analysis for social scientists. Cambridge: Cambri dge University Press
Taylor, P. (2000). The Drama Classroom. London: Routledge-Falmer

Turner, V. (1974). Dramas, Fields and Metaphors. Symbolic Action in Human Society. New York:
Cornel University Press

Turner, V. (1978). The Ritual Process. Harmonsworth: Penguin

UNESCO (2006). The Road Map for Arts Education, in: htp://www.unesco.org/mew/en/culture/themes/
creativity/arts-education

UNESCO (2010). The Seoul Agenda: Goals for the Development of Arts Education, in: hitp://www.

SUMMER 2011, VOLUME 6, ISSUE 12



Intercultural and Life-long-Learning Based on Drama-in-Education
Prepositions for Multidimensional Research Projects 77

unesco.org/mew/en/culture/themes/creativity/arts-education

Vygotsky, L. S. (197814). Mind in Society: The Development of Higher Psychological Processes.
Cambridge: Harvard University Press

Vygotsky, L. S. (2012). Thought and Language. Cambridge: The MIT Press (revised and expanded
edition)

Winnicott, D. (1992). Through Paediatrics fo Psycho-Analysis: Collected Papers. New York: Brunner-
Routledge

Winnicott, D. (20052). Playing and Reality. London: Routledge
Witkin, R. (1974). The Intelligence of Feeling. London: Heinemann

Witkin, R. (1989). Expressivist Theories of Art and Ideologies of Avts Education, in: Ross, M. (ed). The
Claims of Feeling. London: Falmer

CREATIVE DRAMA JOURNAL




