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Otizmli Bireylere Yabanci Kisilerden Korunma Becerilerinin Ogretiminde
Sosyal Oykiilerin Yalmiz Sunumuyla Video Modelle Birlikte Sunulmasinin
Karsilastirilmasi*

Metehan Kutlu“*'! Onur Kurt2

Oz
Giris: Bu arastirmanin amaci, otizm spektrum bozuklugu (OSB) olan bireylere yabanci kisilerden korunma

becerilerinin dgretiminde sosyal dykiilerin yalniz sunumuyla, video modelle birlikte sunulmasmin etkililik ve
verimlilik agisindan farklilagip farklilasmadigini belirlemektir.

Yontem: Arastirma yaglar1 10-13 araliginda degisen ve OSB tanisi bulunan dort erkek 6grenciyle yiiriitiilmiistiir.
Arastirmada katilimcilara 6gretilen hedef beceriler yabanci kisilerin kagirma girisimlerinden korunma ve kapiy1
¢alan yabanci kisilerden korunma becerileridir. Arastirmada tek denekli arastirma modellerinden uyarlamali
donisiimli uygulamalar modeli kullanilmistir.

Bulgular: Arastirma bulgulart her iki uygulamanin da yabanci kisilerden korunma becerilerinin 6gretiminde ti¢
katilimei icin esit derecede etkili oldugunu gostermistir. Dordiincii katilimei i¢in sosyal dykiilerin yalniz sunuldugu
o0gretim uygulamast daha etkili olmustur. Bu c¢alismada uygulamalar arasinda verimlilik degiskeni agisindan
onemli bir fark goriilmemistir. Arastirmanin sosyal gegerlik bulgulari, katilimcilarin  kendilerinin  ve
ebeveynlerinin ¢alisma hakkinda genel olarak olumlu goriisler ifade ettiklerini gostermistir.

Tartisgma: Bu arastirmanin bulgularina dayali olarak 6gretmenlere, aragtirmacilara ve uygulamacilara yabanci
kisilerden korunma becerilerinin 6gretiminde Ogrencilerinin 6zelliklerini ve tercihlerini dikkate alarak bu
calismada karsilastirilan &gretim uygulamalarindan yalnizca birini  kullanmalarimim uygun olabilecegi
diisiiniilmektedir. Bu arastirmadan elde edilen bulgularin genellenebilmesi igin benzer caligmalarin farkli
uygulamacilarla ve farkli yas gruplarindaki katilimeilarla yiiriitiilmesi 6nerilebilir.

Anahtar sozciikler: Giivenlik becerileri, otizm spektrum bozuklugu, sosyal Oykiiler, video modelle 6gretim,
kagirma.
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Giris

Her yil diinyada bir milyondan fazla cocuk kaybolmaktadir (International Centre for Missing and
Exploited Children, 2021). Amerika Birlesik Devletleri (ABD) Federal Sorusturma Biirosu’nun 2019 yilinda kayip
bireylerle ilgili yayimlamis oldugu raporda ABD’de 18 yasin altinda toplam 421.394 ¢ocuga iligkin kayip raporu
diizenlenlendigi belirtilmistir. Kaybolan ¢cocuklardan 4.828’inin 6zel gereksinimli oldugu ve kacirilmis olabilecegi
ifade edilmektedir (Federal Bureau of Investigation, 2020). Tiirkiye’de ise Tiirkiye Istatistik Kurumu verilerine
gore yilda ortalama 10.000, giinde 32 ¢ocugun kayboldugu belirtilmektedir (Toprak, 2022). Tiirkiye’de kagirilan
¢ocuk sayisina iliskin bir istatistik bulunmamasina ragmen ozellikle gelisimsel yetersizligi olan gocuklarin

kendilerini koruyacak gerekli becerilere sahip olamamasi onlar1 kagirilma riskiyle yiiz yiize birakmaktadir (Kutlu
& Kurt, 2017; Mechling, 2008).

Cocuk kacirma vakalar1 daha ¢ok aile iiyeleri tarafindan gergeklestirilmektedir. Ancak yabanci kisiler
tarafindan gergeklestirilen gocuk kagirma vakalari ¢ocugun giivenligi agisindan daha tehlikeli sonuglara yol
acmaktadir. Kaybolma, cinsel istismar ya da 6liim gibi istenmeyen durumlar bu tehlikeli sonuglar arasinda
sayilabilir (Gunby & Rapp, 2014; Johnson vd., 2005; Kutlu & Kurt, 2020; Miltenberger, 2008).

Yabanci kisiler ¢cogunlukla 6nceden planladiklari tuzaklarla ¢ocuklari giivenli bdlgeden uzaklastirip
kagirmaktadirlar (Kurt & Kutlu, 2019; Poche vd., 1981). Bu nedenle cocuklarin yabanci kisilerin kagirma
girisimlerinden nasil korunabileceklerini &grenmeleri, ¢cocuk kagirma vakalarinin dnlenmesinde 6nemli rol
oynayabilir (Godish vd., 2017; Kutlu & Kurt, 2020). Yabanc1 kisilerin neden oldugu tehlikeli durumlar ¢ocugun
toplumsal ortamlardan kagirilmasi biciminde gergeklesebilecegi gibi kapimnin g¢alinip ¢ocugun kapiyr agmasi
durumunda ¢ocugun kagirilmast bi¢iminde de gergeklesebilir (Summers vd., 2011). Cocuklara kapiy1 c¢alan
yabanci kisilerden korunma becerisinin 6gretilmesi ¢ocuklart kagirma girisimlerinden koruyabilecegi gibi fiziksel,
duygusal, cinsel istismardan ya da gasp ve hirsizlik gibi birgok tehlikeli durumdan da koruyabilir (Summers vd.,
2011). Sonug olarak toplumsal ortamlarda yabanci kisilerin kagirma girisimlerinden korunma ve kapiy1 ¢alan
yabanc1 kisilerden korunma becerilerinin ¢ocuklarin kisisel giivenligini yakindan ilgilendiren iki 6nemli yagam
becerisi oldugu soylenebilir (Kutlu & Kurt, 2017).

Ozel gereksinimli cocuklarin kagirilma veya yabanci kisiler tarafindan zarar gérme riski, normal gelisim
gbsteren cocuklara kiyasla daha fazladir (Kutlu & Kurt, 2017). Ozellikle otizm spektrum bozuklugu (OSB) olan
¢ocuklarin dil ve iletisim becerilerinde yasadiklar1 yetersizlikler kisisel giivenliklerini tehdit eden durumlari ayirt
etmelerini zorlagtirabilir ve bu durum cevrelerindeki yabanci kisilerden zarar gérme riskini artirabilir (Abadir vd.,
2021). Bugiine kadar OSB olan bireylere yabanci kisilerden korunma becerilerinin 6gretimiyle ilgili yayimlanmis
sinirh sayida arastirma bulunmaktadir (Abadir vd., 2021; Akmanoglu & Tekin-iftar, 2011; Bergstrom vd., 2014;
Godish vd., 2017; Gunby & Rapp, 2014; Gunby vd., 2010; Kurt & Kutlu, 2019; Ledbetter-Cho vd., 2016; Summers
vd., 2011). OSB olan bireylere yabanci kisilerden korunmay1 6gretmeyi amaglayan bu arastirmalarin birgcogunda
sozel yonergeler, model olma, rol-oyun veya geri bildirim gibi birden fazla uygulamadan olusan davranigsal beceri
dgretimine (DBO) yer verilmistir (Gunby vd., 2010; Miltenberger, 2008). DBO ile yapilan arastirmalarin bulgular
DBO’niin, OSB olan bireylere yabanci kisilerden korunma becerisinin dgretiminde etkili oldugunu ve
katilimcilarin uygulama sona erdikten sonra da hedef beceriyi siirdiirdiiklerini gostermistir (Akmanoglu & Tekin-
Iftar, 2011; Bergstrom vd., 2014; Gunby & Rapp, 2014; Gunby vd., 2010; Ledbetter-Cho vd., 2016; Summers vd.,
2011).

OSB olan bireylere yabanci kisilerin kagirma girisimlerinden korunma becerisinin 6gretiminde DBO’den
farkli olarak bir arastirmada sosyal dykiilerin etkililigi incelenmistir (Kurt & Kutlu, 2019). Kurt ve Kutlu’nun
(2019) yapmis oldugu g¢alismada, sosyal dykiiler OSB olan bireylerin hedef davranisi 6grenmelerinde etkili
olmustur. Sosyal oykiiler, “OSB olan bireylere sosyal durumlari agiklamak, sosyal becerileri 6gretmek ve
karsilastiklart sosyal durumlara uygun tepkide bulunmalarini saglamak amaciyla belirli bir formatta, sosyal bilgiyi
dogrudan ve kolay anlagilir bir bi¢imde sunan, kisa 6ykiilerdir” (Gray & Garand, 1993; Scattone, 2008).

DBO ve sosyal oykiilerin yan1 sira OSB olan bireylere yabanci kisilerden korunma becerilerinin
ogretiminde etkili olarak kullanilan bir diger yontem de video modelle 6gretimdir (Abadir vd., 2021; Godish vd.,
2017). Video modelle 6gretim; bir model tarafindan gergeklestirilen hedef beceriye iliskin video goriintiilerinin
katilimerya izletilmesi ve ardindan katilimcinin beceriyi taklit ederek sergilemesi olarak tanimlanmaktadir (Bellini
& Akullian, 2007; Geng-Tosun & Kurt, 2017).

Video modelle 6gretim daha iyi diizeyde 6grenme saglamak igin farkli 6gretim yontemleri ve stratejilerle
birlikte sunulabilen bir uygulamadir (Bellini & Akullian, 2007; Cihak vd., 2012). Video modelle 6gretim yanligsiz
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6gretim yontemleriyle (Akmanoglu & Tekin-iftar, 2011), resim degis tokusuna dayali iletisim sistemiyle (Cihak
vd., 2012) ve sosyal Oykiilerle birlikte (Bernad-Ripoll, 2007; Sansosti & Powell-Smith, 2008; Scattone, 2008)
etkili olarak kullanilmistir.

Alan yazinda video modelle Ogretimin Ogretimsel verimlilik agisindan bir fark olusturup
olugturmayacagma iliskin karsilastirma arastirmalart da bulunmaktadir (Akmanoglu vd., 2014; Cihak vd., 2012;
Geng-Tosun & Kurt, 2017; Murzynski & Bourret, 2007). Yapilan arastirmalarda asamali yardimla 6gretimin
(Akmanoglu vd., 2014), etkinlik ¢izelgelerinin (Cihak, 2011), ipucunun giderek artirilmastyla Ogretimin
(Murzynski & Bourret, 2007) ve es zamanl ipucuyla 6gretimin (Geng-Tosun & Kurt, 2017) yalniz sunumuyla
video modelle birlikte sunumlar1 karsilagtirilmistir. Aragtirmalarin bulgulari ¢ogunlukla video modelle 6gretimle
birlikte sunulan uygulamalarin daha hizli edinimle sonuglandigmi diger bir ifadeyle daha verimli oldugunu
gostermistir (Akmanoglu vd., 2014; Cihak vd., 2012; Murzynski & Bourret, 2007). Yalnizca bir arastirmada es
zamanli ipucunun yalniz sunumuyla video modelle birlikte sunumu arasinda etkililik ve dgretimsel verimlilik
acisindan 6nemli bir fark goriilmedigi belirtilmistir (Geng-Tosun & Kurt, 2017). Alan yazinda video modelle
Ogretimin bir 6gretim uygulamasinin 6gretimsel etkililigine veya verimliligine olumlu etki edebilecegi bu nedenle
ileri aragtirmalarda video modelle dgretimin diger 0gretim uygulamalariyla birlikte sunulmasinin &gretimsel
etkililik veya verimliligi artirip artirmayacagini belirlemeyi amaglayan karsilastirma arastirmalarinin yapilmasinin
o6nemli olabilecegi belirtilmektedir (Cihak vd., 2012; Geng-Tosun & Kurt, 2017). Bu uygulamalardan biri de sosyal
oykiilerdir (Kurt & Kutlu, 2019; Sansosti & Powell-Smith, 2008; Scattone, 2008). Daha 6nceden de belirtildigi
gibi sosyal dykiilerin yabanci kisilerin kagirma girisimlerinden korunma becerisinin 6gretiminde (Kurt & Kutlu,
2019), video modelle dgretimin de kapiyir ¢alan yabanci kisilerden korunma becerisinin 6gretiminde etkili
oldugunu gosteren arastirma bulgular1 yer almaktadir (Summers vd., 2011). Ancak bu iki uygulamanin birlikte
sunulmasiin yabanct kisilerden korunma becerilerinin 6gretiminde daha verimli olup olmayacagina iliskin
yayimlanmig bir arastirma bulunmamaktadir. Sosyal Oykiilerin yalmiz sunumuyla video modelle birlikte
sunulmasimi etkililik ve verimlilik acisindan karsilastirmayr amaclayan bir aragtirmanin &nemli oldugu
diigiiniilmektedir. Ayrica OSB olan bireyler i¢in yasamsal dnemi olan yabanci kisilerden korunma becerilerinin
kolayca hazirlanip uygulanabilen sosyal dykiiler ve video modelle 6gretim uygulamalar: araciligiyla etkililik ve
verimliliklerinin incelenmesinin aileler ve o6gretmenlere model olmasi bakimimdan bu c¢alismanin 6nemli
olabilecegini gostermektedir. Siralanan tiim bu nedenlerle bu arastirmanin amaci, OSB olan bireylere yabanci
kisilerden korunma becerilerinin 6gretiminde sosyal oykiilerin yalniz sunumuyla, video modelle birlikte
sunumunun etkililik ve verimlilik agisindan farklilasip farklilasmadigini belirlemektir. Bu amag¢ dogrultusunda
aragtirmada asagidaki sorulara yanit aranmuistir:

1. OSB olan bireylere yabanci kisilerden korunma becerilerinin 6gretiminde sosyal Oykiilerin yalniz
sunumuyla video modelle birlikte sunulmasinin edinim ve izleme asamasinda etkililikleri farklilasmakta
midir?

2. OSB olan bireylere yabanci kisilerden korunma becerilerinin 6gretiminde sosyal Oykiilerin yalniz
sunumuyla ve video modelle birlikte sunulmasi arasinda (a) 6l¢iit karsilanincaya kadar gerceklesen
oturum sayist, (b) deneme sayisi, (c) toplam 6gretim siiresi agisindan farklilik var midir?

3. Arastirmaya katilan OSB olan bireylerin ve ailelerinin ¢alisma hakkindaki goriisleri nelerdir?
Yontem
Arastirma Modeli

Bu ¢alisma birinci yazarin 2020 yil1 6ncesi yapilan doktora tezinden iiretilmistir. Bu ¢alismada 2020 y1l1
oncesi arastirma verileri kullanilmis oldugundan dolay1 bu ¢alisma etik kurul onayr gerektirmemektedir. Bu
arastirmada tek-denekli aragtirma modellerinden uyarlamali doniigiimli uygulamalar modeli kullanilmigtir (Gast,
2010; Kurt, 2012). Arastirmanin bagimsiz degiskenleri sosyal 6ykiilerin yalniz sunuldugu 6gretim uygulamasi ve
sosyal dykiilerin video modelle birlikte sunuldugu 6gretim uygulamasidir. Her iki 68retim uygulamasi i¢in yansiz
atamayla secilen beceriler Tablo 4’te sunulmaktadir. Bagimsiz degiskenlerin uygulanma sirasi yansiz atama ile
belirlenmis ve hizli doniistimleri saglanmistir. Bu doniisiim her iki 6gretim uygulamasmin giin i¢inde farkl
saatlerde ve en az bir saat arayla uygulanmasina dikkat edilerek gerceklestirilmistir. Her iki 6gretim uygulamasinda
esit sayida 6gretim oturumuna ve yoklama denemesine yer verilmistir.

Kargilastirmali tek denekli arastirmalarda uyumsal veya toplumsal becerilerin 6gretimi hedeflendiginde
becerilerin benzer zorluk diizeyinde olup olmadigini belirlemek i¢in deneysel analiz veya mantik analizinin
yapilmasi onerilmektedir (Gast, 2010; Kurt, 2012). Bu arastirmada hedef becerilerin zorluk diizeyi agisindan
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birbirine benzerlik gdsterdiginden emin olmak i¢in deneysel analiz yapilmistir. Deneysel analiz, dgretim siirecinde
becerilerin dl¢iit karsilanincaya degin esit ya da birbirine yakin sayida 6gretim oturumu gerektirmesi olarak
tanimlanmaktadir (Gast, 2010; Kurt, 2012). Deneysel analiz siirecinde 15 yaginda OSB olan Ebru isminde bir
cocuk yer almistir. Deneysel analiz siirecinde her iki becerinin 6gretiminde sosyal dykiiler kullanilmigtir. Bulgular,
Ebru’nun her iki beceriyi de esit sayida dgretim oturumuyla 6grendigini gostermistir. Her iki beceri icin {iger
Ogretim oturumu diizenlenmistir ve Ebru yoklama oturumlarinda 6l¢iitii karsilar diizeyde performans sergilemistir.
Buradan hareketle calismada 6gretilen hedef becerilerin zorluk diizeylerinin birbirine benzer oldugu varsayilmistir.

Calisma Grubu

Calismaya yaslar1 10-13 araliginda degisen ve OSB tanisi bulunan dort erkek 6grenci katilmistir.
Katilimeilar farkli okullarin genel egitim smiflarinda egitimlerine devam etmektedirler. Arastirma igin
katilimeilarin annelerinden yazili izin alinmistir. Katilimcilarin arastirmaya katilabilmesi igin gerekli olan bazi
onkosul dzellikler belirlenmistir. Bunlar; (a) gorsel algilama, (b) gel, al, ver, bak, getir vb. basit yonergeleri takip
edebilme, (c) gorsel ve isitsel uyaranlara en az bes dakika siireyle dikkatini yoneltebilme, (d) kisa bir dykiiyii
okuyabilme ya da dinleyebilme ve oykiiyle ilgili sorulara yanit verebilmedir. Goérsel algilama becerisinin
degerlendirilmesinde katilimcilara tablet bilgisayardan bazi nesne fotograflari gosterilmis ve bu nesnelerin ne
oldugunu soylemeleri istenmistir. Basit yonergeleri takip edebilme becerisinin degerlendirilmesinde katilimcilara
tablet bilgisayarda yer alan bir ¢izgi film ya da fotografla ilgili “bak, izle” vb. yonergeler sunulmus ve takip edip
etmedikleri gozlenmistir. Gorsel ve isitsel uyaranlara dikkatini yoneltebilme becerisinin degerlendirilmesinde
katilimcilara tablet bilgisayardan bir oykii okunmus ve en az bes dakika siireyle dikkatlerini yoneltip
yoneltmedikleri gozlenmistir. Kisa bir dykilyii okuyabilme ya da dinleyebilme ve Oykiiyle ilgili sorulara yanit
verebilme becerisinin degerlendirilmesinde katilimeilara bir 6ykii okunmus ve bu dykiiyle ilgili “ne, ne zaman,
nerede, nasil, neden, kim” (SN1K) sorulari sorulmus ve katilimcilarin bu sorulara dogru yanit vermeleri
beklenmistir.

Katilimeilarin otistik bozukluk indeks puanlarini belirlemek igin 1995 yilinda Gilliam tarafindan
gelistirilen ve Diken ve digerleri (2011) tarafindan standardizasyon caligmasi yapilan Gilliam Otistik Bozukluk
Derecelendirme Olgegi-2-Tiirkce Versiyonu (GOBDO-2TV) ve zeki olcegi olarak 1949 yilinda Wechsler
tarafindan gelistirilen ve Savasir ve Sahin (1995) tarafindan standardizasyon ¢alismasi yapilan Wechsler Cocuklar
icin Zeka Olgegi (WISC-R) uygulanmustir. Katilimcilarm 6zellikleri Tablo 1'de sunulmustur. Bu ¢alismada
katilimcilar igin takma isimler kullanilmistir.

Arda, 13 yasinda ve ortaokul 6grencisidir. Arda okudugu bir metni anlayabilme, yazabilme gibi akademik
becerileri, izin isteme, tesekkiir etme, paylagma gibi sosyal becerileri, dinleme, bekleme, yonergelere uyma gibi
bazi uyumsal becerileri yerine getirebilmektedir. Ancak arkadaslik iliskileri gelistirme, baglama uygun
konusabilme gibi sosyal ve iletisim becerilerini yerine getirmede ise yetersizlik gostermektedir.

Berke, 10 yasinda ve ilkokul &grencisidir. Berke okudugu bir metni anlayabilme ve yazabilme gibi
akademik becerileri, bekleme, dinleme, yonergelere uyma, kendisiyle ilgili sorulan sorulara yanit verebilme gibi
uyumsal becerileri, ne istedigini ifade edebilme ve paylagma gibi sosyal becerileri yerine getirebilmektedir. Ancak
iletisimi baslatma ve siirdiirme, bir gruba katilma gibi sosyal ve iletisim becerilerini yerine getirmede yetersizlik
gostermektedir.

Emre, 12 yaginda ve ortaokul 6grencisidir. Emre okudugu bir metni anlayabilme ve yazabilme gibi
akademik becerileri, dinleme, yonergelere uyma gibi uyumsal becerileri, izin isteyebilme gibi sosyal becerileri
yerine getirebilmektedir. Ancak iletisim baglatma ve silirdiirme, paylasma, akranlariyla bir etkinlige katilma, akran
baskisiyla bas etme gibi sosyal ve iletisim becerilerini yerine getirmede yetersizlik gostermektedir. Emre’nin
annesi Emre’nin giinliik rutinlerdeki degisikliklere uyum saglamakta zorlandigini belirtmistir. Emre’de ekolali ve
el ¢irpma davranislari bulunmaktadir.

Soner, 12 yasinda ve ortaokul 6grencisidir. Soner okudugunu anlayabilme ve yazabilme gibi akademik
becerileri, kendisiyle ilgili sorulan sorulara yanit verebilme, dinleme, gel, al, ver gibi basit yonergeleri yerine
getirebilme gibi alic1 dil becerilerini, 6ziir dileme, duygularmi ifade edebilme, paylasma gibi sosyal becerileri
yerine getirebilmektedir. Ancak baskalariyla iletisim baslatma ve siirdiirme, akranlartyla uygun arkadaglik
iliskileri gelistirme, akran baskisiyla bas etme ve izin isteme gibi sosyal becerilerde yetersizlik gostermektedir.
Katilimcilarin anneleri ¢ocuklarimin yabancilarim kotii niyetli olabilecek davranislarindan (kagirma vb.) kendilerini
koruyamayacaklarini dolayisiyla yabancilardan kaynaklanabilecek risklere karsi kendilerini korumay1 6grenmeye
ihtiyaglar1 oldugunu belirtmislerdir.
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Tablo 1
Katilimer Ozellikleri
WISC-R
L GOBDO-2TV N WISC-R
Ad Cinsiyet Yas Tam otizm indeks WISCE-I? t(?plam WIS"C.-.R ﬁozel zeka performans zeka
zeka boliimii puani boliimii puant s e
boliimii puani

Arda Erkek 13 0SB 81 63 50 84
Berke Erkek 10 0SB 83 94 80 111
Emre Erkek 12 0SB 110 51 55 53
Soner Erkek 12 0SB 83 41 40 46

Not: GOBDO-2TV = Gilliam Otistik Bozukluk Derecelendirme Olgegi-2 Tiirkge Versiyonu; OSB = otizm spektrum bozuklugu; WISC-R =
Wechsler Cocuklar igin Zeka Olgegi.

Yabanci Kisiler

Yabanci kisiler, katilimcilar1 kagirma girisiminde bulunan kisiler gibi rol yapmak ve kapiy1 ¢almak igin
aragtirmada yer almislardir. Yabanci kisiler, tiniversitede 6grenim goren lisans 6grencileri, 6gretim elemanlari,
ogretmenler ve cesitli meslek gruplarindaki (hizmetli, memur) diger bireylerden olusmaktadir. Calismada
diizenlenen yoklama oturumlarindan 6nce yabanci roliinii oynayan kisilerle kendilerinden beklenen rollere iliskin
goriigme yapilmistir. Yapilan goriismelerde arastirmanin amact ve 6nemi, tuzak tiirleri, tuzak sunumu sirasinda
katilimcilarin olas1 tepkileri agiklanmig ve son olarak tuzaklarin ¢ocuklara nasil sunulmasi gerektigine iliskin
katilimcilara model olunmustur. Yabanci kigilerin 6zellikleri Tablo 2'de sunulmustur.

Bu arastirmada her bir beceri i¢in en az iiger oturum 6n eleme oturumlar1 diizenlenmis ve bu oturumlar
yoklama oturumlariyla benzer sekilde yapilmistir. Bu arastirmada basit, emredici, 6zendirici (Poche vd., 1981) ve
yardim isteme olmak {izere dort farkli tuzak tiiriine iliskin 6n eleme oturumlari gergeklestirilmistir (Holcombe vd.,
1995). Katilimeilardan Arda, Emre ve Soner emredici ve yardim isteme tuzak tiirlerine iliskin teklifleri kabul
etmislerdir. Dolayisiyla bu katilimcilar ig¢in emredici ve yardim isteme tuzak tiirlerine yonelik baslama diizeyi
verisi toplanmistir. Katilimcilardan Berke ise yalnizca emredici tuzak tiiriine yonelik teklifi kabul etmistir. Bu
katilimei i¢in ise yalnizca emredici tuzak tiiriine iliskin baslama diizeyi verisi toplanmistir.

Katilimeilar kapry1 ¢alan yabanci kisilerden korunma becerisi i¢in sunulan tuzaklarin tiimiine yanlig tepki
vermislerdir. On eleme oturumlarinda yabanci kisiler kapiy1 farkli tuzak senaryolar1 kurgulayarak ¢almuslardir (6r.,
katilimc1 “Kim 0?” diye sorarsa, yabanci kisi “Kargo sirketinden geliyorum, kargonuz var!”, ya da “Yardim
derneginden geliyorum, yardimda bulunmak ister misiniz?”).

Tablo 2
Yabanci Kisilerin Demografik Ozellikleri

Erkek Kadin Ogrenci Personel Yas Agirlik Uzunluk
46 kisi 32 kisi 66 kisi 12 kisi 18-45 55-97 kg 159-188 cm

Her katilimct igin 6n eleme, baslama diizeyi, uygulama ve izleme oturumlarinda kagirma girisiminde
bulunan yabanci kisi sayist ve yoklama denemelerinin gerceklestirildigi ortam sayilar1 Tablo 3'te sunulmustur.

Tablo 3

Her Katilimct i¢in Kagirma Girigiminde Bulunan Yabanci Kisi Sayisi ve Ortam Sayilar

Ad On eleme Baglama diizeyi Uygulama Izleme Ortam
Arda 15 6 10 6 6
Berke 15 6 11 6 5
Emre 15 6 34 2 8
Soner 15 6 14 6 6

Akran ve Yetigkin Model

Katilimeilarin izledikleri video goriintiilerinde ve sosyal Oykiilerde kullanilan fotograflarda normal
gelisim gosteren bir akran ve bir yetiskin model yer almistir. Akran model 11 yasinda bir erkek ve ilkokul
ogrencisidir. Ayrica akran modelin annesi de Oykiilerde ve videolarda yetiskin model olarak yer almistir. Anne 44
yasinda ve katilimcilarin anneleriyle benzer boy ve kilodadir. Yabanci kisilerin kagirma girisimlerinden korunma
becerisi i¢in hazirlanan video goriintiilerinde ve sosyal ykiilerde yer alan yabanci kisi 22 yasinda, erkek ve lisans
diizeyinde bir tiniversite 6grencisidir. Kapiy1 ¢alan yabanci kisilerden korunma becerisi i¢in hazirlanan video
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goriintlilerinde ve sosyal oykiilerde yer alan katilimcilar lisans egitimlerine devam eden 23 yasinda bir erkek ve
22 yaginda bir kiz 6grencidir. Video kayitlar1 ve fotograf ¢ekimleri yapilmadan 6nce akran ve yetiskin modellerle
kendilerinden beklenen rollere iliskin bilgilendirme toplantist yapilmustir.

Uygulamaci

Calismada diizenlenen tiim oturumlar birinci yazar tarafindan gerceklestirilmistir. Arastirmanin
gbzlemciler arasi giivenirlik ve uygulama giivenirligi verileri 6zel egitim alaninda doktora egitimine devam eden
bir aragtirma gorevlisi tarafindan toplanmistir.

Ortam ve Veri Toplama Araclan

Yabanci kisilerin kagirma girisimlerinden korunma becerisine iliskin tiim yoklama oturumlari toplumsal
ortamlarda (kafe, siipermarketler, liniversite kampiisii vb.) gerceklestirilmistir. Yabanci kisilerin kagirma
girisimlerinden korunma becerisine iliskin 6gretim oturumlart her katilimcmin evinde ve devam ettigi
rehabilitasyon merkezinde gergeklestirilmistir. Kapiy1 ¢alan yabanci kisilerden korunma becerisine iligkin tim
yoklama ve dgretim oturumlar ise katilimcilarin evlerinde gerceklestirilmistir.

Her iki beceri i¢in yazilan sosyal dykiiler tablet bilgisayar araciligryla (10.1 in¢) Microsoft PowerPoint
programi kullanilarak katilimcilara sunulmustur. Her bir dykiide yedi betimleyici ciimle ve bir rehberlik eden
climle olmak {izere sekiz climle ve dokuz fotograf yer almistir. Yabanci kisilerin kagirma girisimlerinden korunma
becerisine iliskin yazilan sosyal dykiide katilimcilarin 6n eleme oturumlarinda kabul ettikleri emredici ve yardim
isteme tuzak tiirlerinden korunmaya yonelik ciimlelere yer verilmistir. Ornegin; “Tanimadigim bir kisi bana
yaklasip annemin beni ¢agirdigini sdyleyerek, yol tarifi sorarak ya da herhangi bir konuda yardim etmemi isteyerek
kendisiyle beraber gitmemi isteyebilir”. Kapiy1 ¢alan yabanci kisilerden korunma becerisinin 6gretimi igin yazilan
oykiide ise yabanci kisilerin zarar verebilme olasiligi vurgulanmistir. Orne@in; “Kapi zilimizi calan eger
tanimadigim birisi ise bana zarar verebilir.” Ayrica arastirmada etkililik, verimlilik, sosyal gegerlik ve giivenirlik
verilerini toplamak i¢in veri toplama formlari ve video kamera kullanilmistir.

Bagimh Degiskenler

Aragtirmanin bagimli degiskenleri katilimcilarin yabanci kisilerin kagirma girisimlerinden ve kapiy1 ¢alan
yabanci kisilerden korunmayi 6grenme diizeyleridir. Alan yazinda yabanci kisilerden korunma becerilerinin
ogretimiyle ilgili yapilan ¢calismalarda bagimli degiskenlere iligkin sifir ile bes puan arasinda degisen puanlama
cizelgeleri olusturuldugu goriilmistiir (Bergstrom vd., 2014; Lumley vd., 1998; Summers vd., 2011). Bu ¢aligma
icin de benzer bir puanlama ¢izelgesi olusturulmustur.

Yabanci kisilerin kagirma girisimlerinden korunma becerisi i¢in tuzak ciimleyi reddetmek, ortamdan
uzaklagmak ve giivenilir bir yetiskine durumu rapor etmek (5 puan); tuzak ctimleyi reddedip ortamdan uzaklagmak
ancak durumu giivenilir bir yetiskine rapor etmemek (4 puan); tuzak ctimleyi reddeden bir ifadede bulunmadan
ortamdan uzaklagsmak ve durumu bir yetiskine rapor etmek (3 puan); tuzak ciimleyi reddeden bir ifadede
bulunmadan ortamdan uzaklasmak (2 puan); tuzak ciimleyi reddetmek ancak ortamdan uzaklasmamak (1 puan);
tuzaga uymak (0 puan) olarak degerlendirilmistir

Kapiy1 calan yabanci kisilerden korunma i¢in kim oldugunu sormak, kapiy1 kapali tutmak ve durumu
giivenilir bir yetiskine rapor etmek (5 puan); kim oldugunu sormak, kapiy1 kapali tutmak ancak durumu giivenilir
bir yetigkine rapor etmemek ya da kim oldugunu sormadan durumu giivenilir bir yetiskine rapor etmek (4 puan);
kim oldugunu sormadan kapiy1 kapal tutarak kapida tepkisiz beklemek (3 puan); kim oldugunu sormak, yabanci
oldugu halde kapiy1 agmak ve durumu giivenilir bir yetiskine sdylemeye gitmek (2 puan); kim oldugunu sormak
ancak yabanci oldugu halde kapiy1 agmak (1 puan); tuzaga uymak (0 puan) olarak degerlendirilmistir.

Uygulama
Yoklama Oturumlar: (Baslama Diizeyi ve Giinliik Yoklama Oturumlari)

Bu arastirmada baglama diizeyi yoklama oturumlar1 ve giinliik yoklama oturumlar1 olmak tizere iki tiir
yoklama oturumu diizenlenmistir. Baglama diizeyi yoklama oturumlar1 6gretime baglamadan dnce en az {i¢ oturum
ust Uste kararli veri elde edinceye kadar her bir katilime1 ve her bir beceri i¢in siirdiiriilmiistiir. Baslama diizeyi
yoklama oturumlarinda veri toplamak i¢in tek firsat yontemi kullamilmigtir. Tek firsat yontemi i¢in bagimli
degiskenler i¢in olusturulan puanlama sistemi kullanilmistir. Bu baglamda yabanci kisilerin kagirma girisiminden
korunma becerisine iligkin katilimcinin yanlis tepki verdigi ilk basamakta deneme sonlandirilmistir. Yabanci
kisilerin kagirma girisimlerinden korunma becerisi i¢in katilimcinin bes puan diizeyinde dogru tepkisi diginda
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sergilemis oldugu diger tiim tepkiler yanlis tepki olarak kabul edilmis ve puanlanmistir. Diger bir ifadeyle eger
katilimei yabanci kisilerin kagirma girisimi sirasinda kullandiklar tuzak teklifini kabul ederse ya da teklifi
reddettigi halde ortamdan uzaklasmazsa oturum sonlandirilmistir. Kapiyr c¢alan yabanci kisilerden korunma
becerisi i¢in diizenlenen yoklama oturumlarinda ise yabanci kisi kapiyr ¢aldiktan sonra katilimer kapiyr acarsa
oturum sonlandirilmistir. Giinliik yoklama oturumlari her bir uygulama oturumunun ardindan gergeklestirilmis ve
baslama diizeyi yoklama oturumlarinda izlenen siirecin aynist izlenmistir. Giinlikk yoklama oturumlarinda
ogretilecek beceriler i¢in her giin bir oturum diizenlenmis ve her yoklama oturumunda birer deneme yapilmustir.
Yabanc1 kisilerin kagirma girigimlerine iliskin tuzak tiirleri sirayla sunulurken, kapiy1 ¢alan yabanci kisiler her
defasinda farkli bir rolle (elektrikei, kargocu vb.) kapiy1 ¢almiglardir.

Yabanci kisilerin kagirma girisimlerinden korunma becerisi i¢in yoklama oturumlart su sekilde
gerceklestirilmistir: Her bir katilimecinin kisa bir siireligine bulundugu ortamda yalniz kalmas saglanmistir (r.,
okul cikisinda annesi katilimciya “Sen burada bekle ben birazdan gelecegim!” diyerek katilimciyr yalniz
birakmustir). Daha sonra yabanci bir kisi katilimcinin yanina gelmis ve tuzak tiirlerinden birisini sunarak kagirma
girigiminde bulunmustur (6r., “Merhaba! Burada bir otobiis duragi var mi, biliyorsan benimle gelip bana
gosterebilir misin?”’). Katilimer bes saniye i¢inde dogru tepki verdiginde bir bagka ifadeyle katilimer kendisine
sunulan kagirma teklifini “5 sn.” i¢cinde reddedip (“Hayir” ya da reddetme anlamina gelen baska bir ifade ya da
jest ve mimikler), bulundugu ortamdan uzaklastiginda ve durumu annesine bildirdiginde katilimcinin annesi
katilimciy1 sozel olarak pekistirmistir. Yanlis tepki verdiginde ise diger bir ifadeyle yabanci bir kisinin teklifini
kabul ettiginde kagirma girisimini sunan yabanci kisi bir bahane bularak (6r., “Cep telefonum ¢aliyor benim hemen
gitmem gerek, sen burada bekle”) birkag saniye icerisinde katilimcinin yanindan ayrilmistir.

Kapiyi ¢alan yabanci kisilerden korunma becerisi i¢in yoklama oturumlari su sekilde gergeklestirilmistir:
Oncelikle yabanci bir kisi kargocu veya elektrik gérevlisi gibi bir rolle katilimeinin oturdugu evin kapisini
calmistir. Daha sonra katilimer kapiy1 kimin ¢aldigini kontrol etmeye kendi gidiyorsa herhangi bir yonlendirme
yapilmamistir. Eger katilimei kapiya yonelmediyse annesi katilimciy1 kapiya bakmaya yonlendirmistir (6r., “Emre
kapiya bakar misin?”’). Katilimc1 dogru tepki verirse, bir bagka ifadeyle kapiya dogru yaklasip, “Kim 0?” diye
sorarsa ve “5 sn.” igerisinde kapiyr agmadan kapinin yanindan uzaklasip, yabanci bir kisinin kapida oldugunu
evdeki bireylerden birine bildirirse katilimemnin annesi katilimeiyr sozel olarak pekistirmistir (6r., “Aferin!”).
Ancak yanlig tepki verirse, diger bir ifadeyle katilimcr kapiy1 acarsa annesi hemen kapiya gelerek oturumu
sonlandirmistir (6r., “Kargo gelmis, tamam ben ilgilenirim”).

Uygulama Oturumlari

Bagslama diizeyi evresinde kararli veri elde edildikten sonra yansiz atama yoluyla sosyal dykiilerin yalniz
sunuldugu ve video modelle birlikte sunuldugu 6gretim uygulamalarina atanan becerilerin 6gretimine baglanmustir.
Her iki uygulama i¢in gerceklestirilen dgretim oturumlarinda da Oykiiler arastirmada yer alan katilimecilarin
kendileri tarafindan tablet bilgisayardan okunmustur. Her iki dgretim uygulamasinda tiim oturumlar bire-bir
ogretim diizenlemesiyle gerceklestirilmis, haftanin yedi giinii ve her giin bir oturum yapilmistir. Oturumlar 3-6
dakika stirmiigtiir.

Sosyal Oykiilerin Yalmiz Sunuldugu Ogretim Uygulamasi. Oncelikle uygulamaci, katilimcinin
dikkatini ¢alismaya yoneltmesini saglamak i¢in katilimciya 6zel dikkat saglayici ipucunu sunmustur (“Benimle
calismaya hazir misin? Simdi bir 6ykii okuyacaksin daha sonra ben bu dykiiyle ilgili sana bazi sorular soracagim,
tamam mi1?”). Katilimci1 ¢aligmaya hazir oldugunu isaretle ya da sdzel olarak ifade ettiginde uygulamaci tarafindan
pekistirilmistir (6r., “Harika!”). Oykii katilimer tarafindan okunduktan sonra arastirmaci katilimeiya dykiiyle ilgili
sorular sormus (6r., “Neden tanimadigin birisine kapiy1 kapali tutman gerekir?”’) ve katilimcidan tiim bu sorulara
dogru yanit vermesini beklemistir (6r., “Ciinkii bana zarar verebilir”). Katilimer tiim sorulara dogru yanit vermesi
durumunda sézel olarak pekistirilmistir (or., “Aferin, ¢ok giizel”) ve siire¢ sonlandirilarak katilimcinin hedef
beceriyi sergileyecegi ortama gegmesi saglanmistir. Katilimeimin 6ykiiyli anlayip anlamadigina iliskin sorulardan
birine yanlig yanit vermesi durumunda, yanlis yanit verilen soruyla ilgili kisim 6ykiide bulunarak tekrar okunmus
ve ilgili degerlendirme sorusu tekrar sorulmustur. Katilimeinin tekrar yanlis yanit vermesi durumunda dogru yanita
iliskin model olunmus ve hemen sonra davranigin sergilenecegi ortama gegilerek 6gretim siireci sonlandirilmstir.

Sosyal Oykiilerin Video Modelle Birlikte Sunuldugu Ogretim Uygulamasi. Sosyal dykiilerin yalniz
sunuldugu 6gretim uygulamasinda izlenen adimlar bu dgretim uygulamasinda da ayni sekilde gergeklestirilmistir.
Bu uygulama siirecinde farkli olarak sosyal dykii uygulamasinin hemen ardindan video modelle 6gretim siirecine
baslanmistir. Video modelle &gretim siirecinde ilk olarak katilimciya dikkat saglayici ipucu sunulmustur (or.,
“Benimle video izlemeye hazir misin?”’). Katilimer ¢aligmaya hazir oldugunu isaretle ya da sozel olarak ifade
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ettiginde uygulamaci tarafindan pekistirilmistir (6r., “Cok giizel!”). Daha sonra katilimciya tablet bilgisayardan
hedef davranisin sergilenmesine iliskin video goriintiisii izletilmistir. Video goriintiileri sosyal 6ykii uygulamasinin
gergeklestigi ortamda katilimeciya sunulmugtur. Videoda model akran katilimci tarafindan gergeklestirilmesi
beklenen beceriyi bagimsiz olarak sergileyerek model olmustur. Aragtirmaci ve katilimci video goriintiistinii
birlikte izlemislerdir. Video goriintiisii izlendikten sonra katilimcinin siirece katilimi pekistirilmistir (or; “Aferin
cok giizel izledin”). Daha sonra katilimcinin hedef beceriyi sergileyecegi ortama gecilerek siire¢ sonlandirilmistir.

Izleme ve Genelleme

Izleme oturumlar1 dgretim tamamlandiktan 1, 2 ve 4 hafta sonra gerceklestirilmistir. Yabanci kisilerin
kagirma girisimlerinden korunma becerisinin farkli toplumsal ortamlarda sinanmis olmasi ve tuzak girisimlerinde
farkli kisilerle ¢alisilmis olmasmin ortamlar arast ve kisilerarasi genellemenin deney siireci boyunca
gercgeklestirilmesine olanak sagladigi diisiiniilmektedir. Kapiy1 ¢alan yabanci kisilerden korunma becerisinin
ogretimi igin gergeklestirilen yoklama denemelerinde kapiyr ¢alan kisilerin her defasinda farklilasmasi ve bu
kisilerin kapiy1 farkli gerekcelerle calmalari bu beceride de genellemenin deney siireci boyunca gerceklesmesini
saglanistir. Bu nedenle calismada ayr1 genelleme oturumlari diizenlenmemistir. izleme asamasinda yoklama
oturumlarmdaki siirecin aynis1 izlenmistir.

Gozlemciler aras1 Giivenirlik

Tim oturumlarin en az %30’undan goézlemciler arasi giivenirlik verisi toplanmugtir. Goézlemciler arasi
giivenirlik verilerinin analizi i¢in [(goriis birligi / goriis birligi + goriis ayriligi) X 100] formiilii kullanilmistir
(Erbas, 2012). Tiim oturumlarda tiim katilimcilar i¢in %100 gézlemciler arasi giivenirlik katsayisi elde edilmistir.

Uygulama Giivenirligi

Tim oturumlarin en az %30’undan uygulama giivenirligi verisi toplanmistir. Uygulama giivenirligi
katsayisinin hesaplamasinda [g6zlenen uygulamact davranigi / planlanan uygulamact davranisi X 100] formiili
kullanilmistir (Erbas, 2012). Tiim oturumlarda tiim katilimcilar igin %100 uygulama giivenirlik katsayist elde
edilmistir.

Sosyal Gecerlik

Aragtirmada Ogretilen hedef becerilerin dnemi, bu becerileri 6gretmekte kullanilan uygulamalarin
uygunlugu ve elde edilen davranis degisikliklerinin 6nemiyle ilgili katilimcilarin kendilerinden ve annelerinden
goriig alinarak calismanin sosyal gegerligi incelenmistir. Aragtirmacilar, katilimcilar ve anneleri igin farkli sosyal
gecerlik formlar1 gelistirmislerdir. Katilimceilar ve anneleri i¢in hazirlanan sosyal gegerlik soru formunda yer alan
kapali uglu ve kisa yanitli sorular Tablo 5 ve Tablo 6’da sunulmaktadir. Kapali u¢lu sorular1 yanitlarken verilecek
yanitlar evet, hayir, kararsizim segeneklerinden olugmaktadir. Sosyal gegerlik formlar1 katilimeilara (n = 4) ve
katilimcilarin annelerine (n = 4) kapali zarf i¢inde birinci yazar tarafindan verilmistir. Katilimcilar ve anneleri
formlar1 doldurduktan sonra birinci yazara i¢inde sosyal gecerlik formlarinin oldugu kapali zarflar1 elden teslim
etmislerdir.

Bulgular
Etkililik ve Verimlilik Bulgular

Sekil 1, 2, 3 ve 4 sirastyla Arda, Berke, Soner ve Emre i¢in baslama, uygulama ve izleme oturumlari
sirasindaki dogru tepkilerin puanlarint gostermektedir. Arastirmanin etkililik bulgulari, OSB olan dort
katilimcidan {igiiniin yabanci kigilerden korunma becerilerini her iki uygulamayla da o6lgiiti karsilar diizeyde
ogrendiklerini gostermistir. Dordiincli katilime igin sosyal dykiilerin yalniz sunuldugu 6gretimin daha etkili
oldugu gozlenmistir.

Arda, Soner ve Emre baglama diizeyi evresinde hedef becerilere iliskin dogru tepki sergileyememislerdir.
Berke baslama diizeyi evresinde yabanci kisilerin kagirma girisimlerinden korunma becerisine iligkin dogru tepki
sergileyemezken, kapiy1 ¢alan yabanci kisilerden korunma becerisine iligkin 1 puan diizeyinde tepki sergilemistir.

Uygulama evrelerinde Arda, Soner ve Berke’ye oOgretilen hedef becerilerin egilim ve diizeylerinde
ilerleme goriilmiis ve bu katilimcilar her iki beceri i¢in de Slgiitii karsilar diizeyde performans gostermislerdir.
Emre, sekiz 6gretim oturumunda hedeflenen becerileri 6grenme diizeyinde 6nemli bir gelisme kaydedemeyince

strastyla “sozel ipucu”, “sifir saniyeli sdzel ipucu” ve “hata diizeltmesi” uyarlamalarina yer verilmistir. Emre
uygulama evresinde yabanci kisilerin kagirma girisimlerinden korunma becerisine iligkin belirli bir diizeyde
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performans sergilemis olmasina ragmen Ogretim siireci sonunda dort oturum iist {iste sifir puan diizeyinde tepki
sergilemis ve bu asamadan sonra dgretim siireci sonlandirilmistir. Emre kapiy1 ¢alan yabanci kisilerden korunma
becerisinde 0lgiitli karsilayarak bes puan diizeyinde dogru tepki gostermistir.

Izleme oturumlarinda Arda, Berke ve Soner 6grendikleri becerileri 6gretim sona erdikten 1, 2 ve 4 hafta sonra
da siirdiirmiislerdir. Emre kap1iy1 ¢alan yabanci kisilerden korunma becerisini gretim sona erdikten sonra da korumustur.
Sekil 1

Arda’nin Baslama Diizeyi, Uygulama ve Izleme Oturumlarina Iliskin Dogru Davrams Puanlart

Baslama diizeyi Uygulama izleme
51 Ao b B, A A A
4 1

Dogru davramg puani
3
L

0 el

1 23 4 5 6 7 8 9 1011 12 13 14 15 16 17 18 19 20 21
Oturumlar
v SO+ VM - Yabane: kisilerin kagirma girisimlerinden korunma
==t=S30 - Kap1y1 galan yabanc1 kisilerden korunma

Sekil 2
Berke 'nin Baslama Diizeyi, Uygulama ve Izleme Oturumlarina Higkin Dogru Davranis Puanlar:
Baglama diizeyi Uygulama Izleme
e -*-8 AAp

Dogru davrams puans

1 2 3 4 5 6 7 8 9 1011 1213 14 15 16 17 18 19 20 21
Oturumlar
—— S0 + VM - Kap1y1 calan yabanc: kisilerden korunma
—e—50 - Yabanci kisilerin kagirma girigimlerinden korunma

Sekil 3

Soner’in Baslama diizeyi, Uygulama ve Izleme Oturumlarina Iliskin Dogru Davranig Puanlart
Baslama diizeyi Uygulama Izleme
59 L AV L VAN

11 °

(%} [
L L

Dogru davrang puam

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21

. Oturumlar
==w=S0 + VM - Kapiy1 calan yabanc: kisilerden korunma
—8— SO - Yabanci kisilerin kagirma girisimlerinden korunma
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Sekil 4
Empre’nin Baslama Diizeyi, Uygulama ve Izleme Oturumlarina lligkin Dogru Davranis Puanlari
Baslama diizey1 Uygulama Izleme
5 / -e-® .
41 "Hata diizeltmesi" L
2 3 . - \A
g "Safir saniyeli sozel ipucu”
=
EE ,
] "Sozel 1pucu”
z
& \
a g
0 1A
12 3 4 5 6 7 8 9 1011 1213 14 15 16 17 18 19 20 21 22 23 24 25

Oturumlar
—— S0 + VM - Yabanci kigilerin kagirma girigimlerinden korunma —@— SO - Kapiy: Calan Yabanc: Kigilerden Korunma

Ogretim uygulamalar1 ve hedef becerilere iliskin verimlilik parametreleri Tablo 4’te sunulmustur. Bu
calismada iki uygulama arasinda verimlilik degiskeni agisindan dnemli bir fark goriilmemistir.

Tablo 4

Verimlilik Bulgulari

Katilimcilar Uygulama ve beceri Oturum sayisi  Deneme sayisi  Yanlis tepki sayist Siire
Arda SO+VM-kagirma 5 5 0 21:11
SO-kapt 5 5 0 17:03
SO+VM-kap1 5 5 0 17:58
Berke SO-kagirma 7 7 2 20:51

Emre SO+VM-kagirma 23 25 19 01:55:44
SO-kap 20 20 10 56:25
Soner SO+VM-kapt 9 9 4 41:52
SO-kagirma 5 5 0 23:28

Not: SO = sosyal dykiiler; VM = video model.
Sosyal Gegerlik

Sosyal gegerlik bulgular1 katilimcilarin kendilerinin ve annelerinin ¢alisma hakkinda genel olarak olumlu
goriisler ifade ettiklerini gostermistir. Annelere ¢alismanin begendikleri yonlerinin neler oldugu soruldugunda
annelerden biri bu konudaki goriisiinii “Calisma eglenceli ve 6gretici, ayrica gorsel materyallerin kullanilmasi
uygulamayi anlasilir kiliyor” seklinde belirtmistir. Diger bir anne “Cocugumun becerileri hizli 6grendigini
diigiiniiyorum. Hatta diger normal gelisim gdsteren c¢ocuklar i¢in de sosyal dykiilerin kullanilmasini tavsiye
ederim.” seklinde goriisiinii bildirmistir. Annelerden biri ¢alismaya iliskin olumsuz goriisiinii “Bu ¢aligma bir
uzman tarafindan gergeklestirildigi icin cocugum becerileri 6grendi eger biz dgretmeye caligsaydik 6grenemezdi.”
seklinde belirtmigtir. Katilimeilar ¢alisma sonunda yabanci kisilerden korunmanin kendileri i¢in 6nemli oldugunu
ve sosyal Oykiileri tablet bilgisayar araciligiyla okumaktan memnun olduklarini ifade etmiglerdir. Katilimeilara
“Calisma sonunda kendinizde gordiigiiniiz degisiklik nedir?” diye soruldugunda tanimadiklar1 kisilerden nasil
korunmalari gerektigini 6gretim oturumlarinda 6grendikleri bigimde betimlemislerdir. Ayrica katilimcilardan biri
caligma sonunda yabanci kisilerin kagirma girisimlerinden korunmayi anlatan bir resim ¢izmis ve bunu
uygulamaciya teslim etmistir. Katilimeilara ¢calismanin begenmedikleri yonlerinin neler oldugu soruldugunda bu
calismada begenmedikleri herhangi bir sey olmadigini ifade etmislerdir. Ailelerin ve katilimcilarin sosyal gecerlik
anketinde yer alan sorulara verdikleri yanitlar Tablo 5 ve Tablo 6’da sunulmaktadir.
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Tablo 5
Sosyal Gegerlik Anketinde Yer Alan Sorulara Velilerin Verdigi Yanitlar
Sorular Evet Haywr Kararsizim
Cocugunuzun giivenlik becerilerini 6grenmesinin 6nemli ve gerekli oldugunu diisiiniiyor
musunuz? 4 . .

Cocugunuzun yabanci kigilerden korunma becerilerini 6grenmesinin énemli ve gerekli
oldugunu diigiiniiyor musunuz?

Cocugunuza kétii niyetli yabanci kisilerden kendini koruma becerilerinin 6gretiminde sosyal
Oykiilerin kullanilmasindan hosnut oldunuz mu?

Cocugunuza kotii niyetli yabanci kisilerden kendini koruma becerilerinin 6gretiminde sosyal
Oykiilerin video modelle birlikte kullanilmasindan hosnut oldunuz mu?

Cocugunuza yabanci kisilerden kendini koruma becerilerinin 6gretimi i¢in toplumsal
ortamlarda 6gretim yapilmasindan hosnut oldunuz mu?

Cocugunuza yabanci kisilerden korunma becerilerinin dgretimi i¢in ¢ocugunuzun tanimadigi
¢ok sayida kisinin kullanilmasini uygun buldunuz mu?

Cocugunuzun yabanci kisilerin kagirma girigimlerinden korunma becerisini 6grendigini
diisiiniiyor musunuz?

Cocugunuzun kapiy1 ¢alan yabanci kisilerden korunma becerisini 6grendigini diistiniiyor
musunuz?

Bu uygulamadan sonra en azindan uzaktan gozeterek ¢ocugunuzu park, sokak gibi yerlerde
bir siire yalniz bagina birakir misiniz?

Cocugunuzun bu uygulamada 6grendigi yabanci kisilerden kendini koruma becerileri
sayesinde giinliikk yasamini daha giivenli bir bi¢imde gecirecegini diisiiniiyor musunuz?

Tablo 6
Sosyal Gegerlik Anketinde Yer Alan Sorulara Katilimcilarin Verdikleri Yanitlar

Sorular Evet Hayrr Kararsizim

Bu ¢alismada 6grendiginiz tanimadiginiz kisilerin sizi bir yere gotiirme teklifinden

uzaklasmak becerisinin 6nemli oldugunu diisiiniiyor musunuz? 4 ) )

Bu ¢alismada 6grendiginiz tanimadiginiz kisilere kapry1 kapali tutmak becerisinin énemli
oldugunu diigiinityor musunuz?
Bu ¢alismada tablet bilgisayar araciligiyla 6ykii okumaktan hosnut oldunuz mu?

Disarda yalniz basiniza kaldiginizda tanimadiginiz bir kisi sizi bir yere gotiirme teklifi
yaptiginda ne yapmaniz gerektigini biliyor musunuz?

A A B~ b

Evde kapu zilini tanimadiginiz kisiler ¢caldiginda ne yapmaniz gerektigini biliyor musunuz?

Tartisma

Bu arastirmada, OSB olan bireylere yabanci kisilerden korunma becerilerinin &gretiminde sosyal
Oykiilerin yalniz sunumuyla video modelle birlikte sunulmasmin etkililik ve verimliliklerinin farklilasip
farklilagsmadigi incelenmistir. Bu arastirmadan elde edilen bulgular OSB olan dort katilimeidan ii¢iiniin yabanci
kisilerden korunma becerilerine iliskin olgiitii karsilar diizeyde performans sergilediklerini ve iki uygulamanin
etkililiklerinin edinim agsamasinda oldugu gibi kalicilik agamasinda da farklilagmadigini gostermektedir. Dérdiincii
katilimer Emre i¢in sosyal dykiilerin yalniz sunumu sosyal dykiilerin video modelle birlikte sunulmasindan daha
etkili olmustur. Ogretim uygulamalar1 arasinda verimlilik degiskeni acisindan énemli bir fark gériilmemistir.

Bu arastirmanin bulgularinin ¢esitli becerilerin 6gretiminde sosyal dykiilerin yalniz veya video modelle
birlikte sunularak etkililiklerinin incelendigi ¢aligmalarda elde edilen bulgularla tutarlilik gosterdigi sdylenebilir.
(Barry & Burlew, 2004; Bernad-Ripoll, 2007; Hagiwara & Myles, 1999; Kurt & Kutlu, 2019; Sansosti & Powell-
Smith, 2008). Arastirmanin etkililik bulgular1 olumlu olmakla birlikte, ¢alisma sirasinda gézlenen birkag noktanin
tartisilmasi onemli goriilmektedir. Bu arastirmada katilimcilardan Emre’nin ilk sekiz 6gretim oturumundan sonra
her iki beceriye iliskin performansinda 6nemli bir ilerleme kaydedilememistir. Daha sonraki Ogretim
oturumlarinda her iki becerinin 6gretimine iliskin asamali olarak bazi uyarlamalar yapilmistir. Tlk olarak 9. ve 10.
O0gretim oturumlarindan sonra yoklama oturumlarindan hemen 6nce s6zel ipucu kullanilmigtir (6r., “Eger disar1
¢iktiginda yanina yabanci bir kisi yaklasip kendisiyle beraber gitmeni isterse ona “Hayir” deyip hemen yanindan
uzaklas ve bu durumu annene anlat, yoksa sana zarar verebilir.”). ikinci olarak 11. 12. ve 13. dgretim
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oturumlarindan sonra diizenlenen yoklama denemelerinde sdzel ipucu katilimciya her iki beceri igin de sifir
saniyeli olarak sunulmustur (6r., yabanci bir kisi yaklasip Emre’ye “Annen benimle gelmeni istedi.” dedigi anda
Emre’ye “Hayir” de ve yabanci kiginin yanindan uzaklag). Yine bir ilerleme kaydedilemeyince son olarak 14. ve
15. 6gretim oturumlarindan sonra diizenlenen yoklama denemelerinde hata diizeltmesi yapilmis diger bir ifadeyle
Emre’nin yanlis tepkisinin ardindan katilimeiya yabanci kisilere karsi nasil tepki vermesi gerektigi sozel olarak
ifade edilmistir (6r., “Bak! Kapida yabanci bir kisi var, kapiy1 kapali tutmalisin ve kapida yabanci bir kisi oldugunu
annene sOylemelisin, ¢iinkii sana zarar verebilir.”). Bu agamadan sonra Emre’nin hedef becerilere iliskin
performansinda belirli bir diizeyde ilerleme kaydedilmistir. Bu uyarlamanin ardindan katilimer kapiy1r ¢alan
yabanct kisilerden korunma becerisinde oOlgiitii karsilar diizeyde performans sergilemistir. Ancak ilerleyen
oturumlarda Emre yabanci kisilerin kacirma girisimlerinden korunma becerisinde oOlgiitii karsilar diizeyde
performans sergileyememistir. Sonu¢ olarak Emre 6gretim uygulamalarinin yani sira hata diizeltmesinin
kullanilmasiyla becerilerden sadece birini 6grenebilmistir. Calismanin etik geregi olarak Emre’nin 6grenemedigi
beceri i¢gin dgretime baska bir uygulamayla devam edilmesi planlanmig, ancak dénem sonunda katilimcinin tatil
icin bulundugu sehirden ayrilmasi nedeniyle ¢calismaya devam edilememistir. Emre’nin anne ve babasina stirecle
ilgili bilgi verilerek bu konudaki farkindaliklar1 saglanmistir.

Emre’nin yabanci kisilerin kagirma girigimlerinden korunma becerisine iliskin dl¢iit diizeyinde dogru
tepki sergileyememesinin birka¢ nedeni olabilir. ilk olarak; Emre icin 6gretilmesi hedeflenen beceriler her ne kadar
islevsel olarak birbirine benzer olsa da birbirinden bagimsiz becerilerdir. Yabanci kisilerin kagirma girisiminden
korunma becerisi sirasinda katilimcilar yabanci kisilerle yiiz yiize ve agik bir iletisim kurmak durumunda kalirken,
kap1y1 ¢alan yabanci kisilerden korunma becerisini sergileme sirasinda katilimci ile yabanci kisi arasindaki iletigim
kap1 arkasindan saglanmaktadir. Emre’nin GOBDO-2-TV’ye gore OSB indeks puaninin diger katilimcilardan
yaklasik 30 puan yiiksek olmasi ve OSB ile iliskili ekolali, anksiyete, dikkat eksikligi gibi davranig 6zelliklerinin
arastirmaci tarafindan gézlenmis olmasi1 Emre’nin diger katilimcilara kiyasla OSB’den daha yogun bir bigimde
etkilenmis olabilecegi seklinde yorumlanabilir. Ayrica OSB’li bireylerin sinirli yinelenen ilgi ve davraniglar
cevreleriyle olan iliskilerini ve farkindaliklarini 6nemli diizeyde sinirlamaktadir. Yasanan tiim bu yetersizlikler
OSB’li bireylerin karsilasacaklari giivenli ve giivensiz durumlari birbirinden ayirt etmeyi zorlastirabilmektedir
(Abadir vd., 2021). Bu nedenle Emre i¢in yiiz yiize iletisim kurmak ve baskalarmm duygu ve diislincelerini
anlamlandirmak ve bu siireci yonetmek daha zor olmus olabilir. Ikinci olarak; Emre’nin alis veris merkezi, kafe,
restaurant gibi cesitli ortamlarda tanimadig1 yabanci kisilerin ya da okulda arkadaslarinin yanit1 hayir olabilecek
isteklerini reddedemedigi arastirmaci tarafindan gozlenmistir. Ornegin, Emre yabanci bir kisi kendisinden cep
telefonunu istediginde ona hayir diyememektedir ya da sinifta bir arkadasi para istediginde onu reddetmemektedir.
Bu durum ayrica Emre’nin ailesi tarafindan da ifade edilmistir. Bir baska deyisle aragtirmacinin gézlemleri ve
anne-babasmin ifadelerine gére Emre reddetme becerisine sahip degildir. Buradan hareketle ¢ocuk kagirma
girisimlerinden korunma becerisinin Ogretimine yonelik yapilacak ileri arastirmalarda katilimcilardan
sergilemeleri beklenen 6nkosul beceriler arasinda reddetme becerisinin de yer almasi diisiintilebilir.

Bu ¢alismada sosyal dykiilerin yalniz sunuldugu uygulama ile video modelle birlikte sunuldugu uygulama
arasinda verimlilik degiskeni agisindan 6nemli bir fark goriilmemigtir. Sosyal dykiilerin video modelle birlikte
sunulmasimin verimlilik degiskeni acisindan bir fark yaratmamis olmasi izleyen bigimde tartigilabilir. ilk olarak
OSB olan bireylere gesitli becerilerin d6gretiminde sosyal dykiilerle birlikte birden fazla 6gretim uygulamasinin
kullanilmas1 OSB olan bireylerin dikkatlerini stirdlirmelerini zorlagtirmis olabilir (Polderman vd., 2013; Reed &
McCarthy, 2012). Bu aragtirmada katilimcilar sosyal ykii uygulamasindan sonra yaklasik 36-38 saniye video
modelle 6gretim uygulamasinda kullanilan hedef beceriye iliskin video goriintiilerini izlemislerdir. Bu durum
katilimeilarin dikkatlerini siirdiirmelerini zorlastirarak sosyal dykiilerin yalniz sunumunun ii¢ katilimei i¢in bazi
parametler acisindan daha verimli olmasina neden olmus olabilir. Ileri arastirmalarda sosyal dykiiler ve video
modelle 6gretimi ard arda sunmak yerine sosyal Oykiideki her bir ciimle i¢in o climleyi betimleyen video
goriintiilerinin  ¢ekildigi videolastirilmis sosyal Oykiilerle sosyal Oykiilerin yalniz sunuldugu 06gretim
uygulamalarmin etkililik ve verimlilik agisindan karsilastirilmasinin énemli olabilecegi diisiiniilmektedir. Ikinci
olarak bu aragtirmada sosyal dykiilerin video modelle birlikte ard arda sunuldugu tiim 6gretim oturumlarinda dnce
sosyal Oykii okunmus, ardindan video model katilimcilara izletilmistir. Calismada boyunca bu siralamanin
izlenmis olmasinin arastirma bulgularini etkilemis olabilecegi diisiiniilebilir. Dolayistyla, ileri arastirmalarda
sosyal dykiilerin ve video modelle 6gretimin sunum siralamasi degistirilerek benzer aragtirmalar yinelenebilir.

Alan yazinda sosyal dykiilerin video modelle birlikte sunuldugu yayimlanmis arastirmalarda yaslar1 6-9
arasinda degisen OSB olan bireylerle calisilmis ve oynanan bir oyuna katilma, g6z kontagi kurma, iletigim
baglatma, duygu durum hallerinin (mutluluk, 6fke, endise, hayal kiriklig1 ve sakinlik) farkina varma ve anlama gibi
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sosyal becerilerin 6gretimi hedeflenmistir (Bernad-Ripoll, 2007; Sansosti & Powel-Smith, 2008; Scattone, 2008). Yapilan
aragtirmalarin bulgulari katilimcilarin hedeflenen becerileri farkli diizeylerde grendiklerini gostermektedir. Ornegin, Scattone
(2008) OSB olan bir bireye iletigim becerilerinin 6gretiminde sosyal dykiilerin video modelle birlikte sunulmasinim etkililigini
incelemistir. Yapilan arastirmanin bulgulari katilimeinm iki davranisi belirli diizeylerde sergiledigini gosterirken bir davranisi
sergileyemedigini gostermistir. Dolayisiyla yaptigimiz arastirmada da Emre’nin hedef becerilerden birini 6grenememesi
Scattone’un (2008) arastirmasindan elde edilen bulguyla benzerlik gostermektedir.

Alanyazinda sosyal Oykiiler ve video modelle 6gretimin bir bagka uygulamayla bir arada kullanilmadan yalniz
baslarina yabanci kisilerden korunma becerilerinin 6gretiminde etkililiklerinin incelendigi arastirmalar da bulunmaktadir
(Godish vd., 2017; Kurt & Kutlu, 2019). Bulgular her iki uygulamanin da bu becerilerin 6gretiminde etkili bir sekilde
kullanilabildigini gostermektedir. Ancak bu iki uygulamanin yabanc kisilerden korunma becerilerinin 6gretiminde etkililik ve
verimliliklerinin kargilastirildig1 bir aragtirmaya alanyazinda rastlanmamistir. Dolayisiyla ileri arastirmalarda sosyal 6ykiiler ve
video modelle 6gretimin yabanci kisilerden korunma becerilerinin 6gretiminde karsilagtirilabilecegi arastirmalar planlanabilir.

Arastirmanin etkililik ve verimlilik bulgularinin yani sira tartisgmaya deger bazi olumlu yanlar1 oldugu
diisiiniilmektedir. Tlk olarak, aragtirmanin deney siirecinde yabanci kisilerin kagirma girisimlerinden korunma becerisiyle ilgili
gerceklestirilen tiim oturumlar farkli toplumsal ortamlarda (or., rehabilitasyon merkezi, market, kirtasiye 6nii, okul bahgesi,
katilimcilarin evlerine yakin cadde ve sokaklar gibi gesitli ortamlarda), farkli kisilerle (78 kisi) (or., yaslari, boylari, kilolart,
kiyafetleri, meslekleri) ve giin i¢indeki farkli zaman dilimlerinde (sabah, 6glen, aksam) gergeklestirilmistir. Kapiy1 ¢alan
yabanci kisilerden korunma becerisiyle ilgili gergeklestirilen tiim oturumlar farkli kisilerle ve farkli zamanlarda kapiy1 ¢almak
icin gesitli gerekgelerle gerceklestirilmistir. Dolayisiyla 6gretim uygulamalarinin edinim asamasinda farkli kosullar altinda
gergeklestirilmesinin katilimeilarin tiim deneysel siire¢ boyunca 6grendikleri becerileri farkli kosullara genellemelerini
sagladig1 diisiiniilmektedir. Ikinci olarak, sosyal 6ykii uygulamalarmin sosyal gecerlik boyutunun incelendigi diger
caligmalarda sosyal gegerligin anne/baba veya dgretmen (Chan & O’Reilly, 2008; Thompson & Johnston, 2013; Turhan &
Vuran, 2015) goriislerine dayali olarak degerlendirildigi goriilmektedir. Bu ¢alismada sosyal gegerlik verilerinin annelerin yani
sira aragtirmada yer alan katilimeilarin goriislerine dayali olarak toplanmis olmasi ve katilimeilarin ¢aligmayla ilgili olumlu
goriis bildirmeleri bu arastirmanin bir baska olumlu y&nii olarak diisiiniilebilir. Uciincii olarak, bu arastirmada gézlemciler aras1
giivenirlik ve uygulama giivenirliginin tiim katilimcilarda tiim oturumlar igin %100 olmasi bu arastirmanin diger bir giiglii yonii
olarak diigiiniilebilir.

Arastirmanin giiclii yanlarinin yani sira bazi sinirhiliklar da bulunmaktadir. ilk olarak, bugiine degin OSB olan
¢ocuklara kacirma girisimlerinden korunma becerisinin 6gretimine yonelik yapilan arastirmalarda ¢ocuklara yalnizca yabanci
kisilerden korunmalarmin 6gretimi amaglanmistir (Akmanoglu & Tekin-iftar, 2011; Bergstrom vd., 2014; Godish vd., 2017;
Gunby & Rapp, 2014; Gunby vd., 2010; Kurt & Kutlu, 2019; Ledbetter-Cho vd., 2016). Bu aragtirmada da yalnizca yabanci
kisilerle ¢aligilmig olmasi bir smirlilik olarak kabul edilebilir. Her ne kadar yabanci kisiler tarafindan gergeklestirilen ¢ocuk
kagirma vakalarinin ¢ocugun hayati agisindan daha tehlikeli sonuglari olabilse de g¢ocuk kagirma vakalarinin biiyiik bir
¢ogunlugu aile iiyeleri tarafindan gergeklestirilmektedir (Holcombe vd., 1995; Kutlu & Kurt, 2020). Buradan hareketle ileri
arastirmalarda OSB olan ¢ocuklarin tanidiklart bireylerden ya da aile iiyelerinin kagirma girisimlerinden korunmalarinin
dgretimi planlanabilir. Ikinci olarak, bu arastirmada her iki beceriye iliskin giinlilk yoklama denemeleri sirasinda kagirma
girisimini sunan ve kapiy1 ¢alan kisilerin biiyiik bir ¢ogunlugunu 18-23 yas araligindaki bireyler olusturmustur. Orta yas
grubunun ¢aligma kosullar1 nedeniyle cogunlukla giin igerisinde uygun olmadiklari i¢in ¢aligmaya katilamamalar1 ve bu ylizden
denemelerin cogunlukla geng yas grubuyla gerceklestirilmis olmasi aragtirmanin diger bir sinirliligi olarak diisiiniilebilir. Alan
yazinda OSB olan bireylere sosyal dykiilerin yalniz sunuldugu ve video modelle birlikte sunuldugu dgretim uygulamalarinin
etkililik ve verimliliklerinin karsilagtirildig1 bagka bir aragtirmaya rastlanmamustir. Bu ¢alismada yalnizca dort katilimciyla
yiiritilmiistiir. Dolayisiyla bu arastirmadan elde edilen bulgularin genellenebilmesi igin benzer ¢alismalarin farkli
uygulamacilarla (aileler, 6gretmenler) ve farkli yas gruplarindaki katilimcilarla yiiriitiilmesi 6nerilebilir.

Sonug olarak bu aragtirmada sosyal 6ykiilerin yalniz ve video modelle birlikte sunuldugu dgretim uygulamalart dort
katilimcinin tigiinde benzer sekilde etkili bulunmustur. Dolayisiyla, 6gretmenlere, arastirmacilara, uygulamacilara ve ailelere
yabanci kisilerden korunma becerilerinin dgretiminde dgrencilerinin 6zelliklerini ve tercihlerini dikkate alarak bu dgretim
uygulamalaridan yalnizca birini kullanmalarinin uygun olabilecegi diigiiniilmektedir. Ancak iki farkli 6gretim uygulamasi igin
hazirlik yapmak yerine yalnizca sosyal dykiileri kullanmak zaman ve ¢aba agisindan daha verimli olarak degerlendirilebilir.
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Abstract

Introduction: The purpose of this study was to compare the effectiveness and efficiency of social stories with and
without video modeling in teaching how to respond to lures of strangers to children with autism.

Method: The study was conducted with four children aged 10-13 years diagnosed with autism. Target skills for
the students were how to avoid abduction by strangers and how to respond if a stranger knocked at the door. An
adapted alternating treatments design was used in the study.

Findings: The findings of the study showed that both procedures were equally effective on promoting acquisition
for three of the four students with autism. The findings showed that social stories alone was more effective than
social stories with video modeling for one student. There was no considerable difference between the two
procedures in terms of efficiency. Social validity findings showed that opinions of the participants and their
mothers were positive overall.

Discussion: It is likely appropriate for teachers, researchers, practitioners, and families to use only one of the
teaching practices compared in this study, taking into account the characteristics and preferences of their students
in teaching the skills of protection from strangers. To generalize the findings from this study, it can be suggested
that similar studies be conducted with different practitioners and participants in various age groups.
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Introduction

Over one million children are reported missing every year around the world (International Centre for
Missing and Exploited Children, 2020). According to a report published by the United States (US) National Crime
Information Center in 2019 a total of 421.394 people were missing under the age of 18 in the U.S. According to
this report, 4.828 of missing people under the age of 18 may have been abducted (Federal Bureau of Investigation,
2020). In Turkey, on the other hand, according to the data of the Turkish Statistical Institute, it is stated that an
average of 10,000 children per year and 32 children per day are missing (Toprak, 2022). Although there are no
statistics on the number of children kidnapped in Turkey, the fact that children with developmental disabilities do
not have the necessary skills to protect themselves puts them at risk of being kidnapped (Kutlu & Kurt, 2017;
Mechling, 2008).

Family members mostly carry out child abduction cases, but child abduction cases by strangers lead to
more serious and dangerous consequences for the child's safety. Unwanted situations such as disappearance, sexual
abuse, or death can be counted among these dangerous consequences (Gunby & Rapp, 2014; Johnson et al., 2005;
Kutlu & Kurt, 2020; Miltenberger, 2008). Hence, learning how to protect themselves from the abduction attempts
by the strangers can play an important role in preventing the child abductions (Godish et al., 2017). Dangerous
situations caused by strangers may emerge in the form of abducting the child from social environments, in the
form of abducting the child by knocking on the door while the child is at home, or harming the child in other ways
(Summers et al., 2011). Teaching the ability to protect themselves from strangers’ lures can prevent children from
abduction attempts, as well as from physical, emotional, sexual abuse or other dangerous situations such as
extortion and theft.

Unfortunately, children with disabilities are at a greater risk of being abducted or getting harmed by
strangers compared with typically developing children. The difficulties or delays in communication skills and
inabilities in attention, motor control, and cognitive skills that are experienced by children especially with autism
spectrum disorder (ASD) might increase the risk of getting harmed by their environment (Godish et al., 2017).
There are several published studies on teaching how to respond to lures of strangers to the children with ASD so
far (Abadir et al., 2021; Akmanoglu & Tekin-iftar, 2011; Bergstrom et al., 2014; Godish et al., 2017; Gunby et al.,
2010; Gunby & Rapp, 2014; Kurt & Kutlu, 2019; Ledbetter-Cho et al., 2016; Summers et al., 2011). Behavioral
skills training (BST) has been applied in most of these studies. BST is a multicomponent intervention that typically
consists of instructions, modeling, rehearsal or role-playing, and feedback (Gunby et al., 2010; Miltenberger,
2008). These studies have shown that BST has been successfully used to teach children with ASD how to respond
to the lures of strangers (Akmanoglu & Tekin-iftar, 2011; Bergstrom et al., 2014; Gunby et al., 2010; Gunby &
Rapp, 2014; Ledbetter-Cho et al., 2016; Summers et al., 2011). Unlike previous studies using multicomponent
BST packages, the effectiveness of social stories (SS) in teaching abduction prevention skills to children with ASD
has been shown in a research study (Kurt & Kutlu, 2019). Video modeling (VM) has also shown to be effective in
another study in enhancing abduction-prevention skills for children with ASD (Godish et al., 2017).

SS are written short stories that provide a child with ASD accurate social information about an activity or
event, a description of the possible reactions of others, and direction as to the responses he / she is expected to
provide in a given social situation (Gray & Garand, 1993; Scattone, 2008). SS is considered to provide several
advantages to practitioners in teaching of various skills to children with ASD. Initially, SS can be written and
easily applied by many different people (e.g., parents). As a second advantage, SS includes visual aids commonly
used in the education of individuals with ASD. Thirdly, SS are low cost to prepare and can be reused at other times
after being written once. In the literature, there are research findings that indicate the effectiveness of SS in teaching
social skills (Scattone et al., 2006); self-care skills (Hagiwara & Myles, 1999); play skills (Barry & Burlew, 2004);
safety skills (Kurt & Kutlu, 2019) to the individuals with ASD in various age groups and in reducing inappropriate
behaviors (Scattone et al., 2002). Like SS, teaching with VM is considered to provide several advantages to
practitioners in teaching various skills to children with ASD. VM is defined as “showing the participant the video
footages related to the target skill performed by a model, and then the exhibition of it by the participant imitating
the skill (Bellini & Akullian, 2007).

In order to obtain a higher level of achievement, VM has been combined with other interventions in some
studies for teaching individuals with ASD (Bellini & Akullian, 2007; Cihak et al., 2012; Geng-Tosun & Kurt,
2017). VM has been effectively used with simultaneous prompting to teach the adaptive skills (Geng-Tosun &
Kurt, 2017); used with the Picture Exchange Communication System (PECS) to teach communication skills (Cihak
etal., 2012); used with graduated guidance to teach abduction-prevention skills (Akmanoglu & Tekin-Iftar, 2011);
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and used with SS to teach communication skills (Bernad-Ripoll, 2007; Sansosti & Powell-Smith, 2008; Scattone,
2008).

There have also been comparative studies aiming to find out if teaching through VM will make a
difference in terms of instructional efficiency (Akmanoglu et al., 2014; Cihak, 2011; Geng-Tosun & Kurt, 2017;
Murzynski & Bourret, 2007). In these studies, the presentation of graduated guidance (Akmanoglu et al., 2014),
activity schedules (Cihak, 2011), least to most prompting (Murzynski & Bourret, 2007), and simultaneous
prompting (Geng¢-Tosun & Kurt, 2017) alone are compared to their presentations together with VM. Except the
one study (Geng-Tosun & Kurt, 2017) the findings of the studies have shown that the interventions presented with
VM mostly result in faster acquisition, in other words, they are more efficient (Akmanoglu et al., 2014; Cihak et
al., 2011; Murzynski & Bourret, 2007). In the literature, it is stated that VM can positively affect the instructional
effectiveness or efficiency of a teaching intervention, therefore it may be important to conduct comparative studies
in further research aiming to determine whether using VM together with other teaching interventions will increase
instructional effectiveness or efficiency (Cihak et al., 2012; Geng-Tosun & Kurt, 2017; Murzynski & Bourret,
2007). One of these interventions is SS. It could be thought that using VM alongside SS might lead to better results
in terms of instructional efficiency (Kurt & Kutlu, 2019; Scattone, 2008; Sansonti & Powell-Smith, 2008).

As mentioned before, there are research findings indicating that the SS is effective in teaching abduction
prevention skills (Kurt & Kutlu, 2019) and that VM is effective in teaching the skill of how to respond to lures of
strangers knocking on the door (Summers et al., 2011). However, there is no research published on whether
presenting these two interventions together would be more efficient in teaching how to respond to lures of
strangers. For all these reasons listed above, the purpose of the present study is to compare the effectiveness and
efficiency of SS alone and SS with VM on the acquisition of how to respond to lures of strangers in children with
ASD. The following research questions were examined:

1. Do the effectiveness of the presentation of SS alone and its presentation together with VM in the
acquisition and following up phases differ in teaching how to respond to lures of strangers to the
individuals with ASD?

2. Do the presentation of SS alone and their presentation together with VM differ in teaching how to respond
to lures of strangers to the individuals with ASD in terms of (a) the number of training sessions that take
place until the criteria are met, (b) training trials, and (c) total training time?

3. What do the children with ASD and their parents think about this study?
Method
Model of the Study

This study was produced from the first author's doctoral thesis before 2020. Since research data before
2020 was used in this study, this study does not require ethics committee approval. The adapted alternating
treatments design was used, which is a comparative single-subject research design that is used to compare the
effects of two or more independent variables on two or more nonreversible dependent variables (Gast, 2010; Kurt,
2012). Target skills taught within this model should be independent of each other, functionally similar, and at the
same level of difficulty. To make judgements regarding the superiority of one independent variable over others,
differences in the data for the compared variables are examined. If there are consistent differences across measures
and participants, it can be concluded that one strategy is more efficient than others (Holcombe et al., 1995, Kurt,
2012). The independent variables of the study were SS + VM and SS alone. The skills selected for both training
interventions through random method are presented in Table 4. The implementation of SS + VM and SS alone
with the target skills was counterbalanced across the four participants. Rapid alternation of the interventions was
administered by allowing at least one hour between the sessions.

When the training of adaptive skills is purposed in comparative single-subject studies, experimental
analysis or logic analysis is recommended to determine whether the skills are at a similar difficulty level (Gast,
2010; Kurt, 2012). Experimental analysis was conducted in this study to ensure that the target skills were similar
to one another in terms of difficulty level. Experimental analysis is defined as the fact that the skills in the training
process require an equal or similar number of training sessions until the criteria are met (Gast, 2010; Kurt, 2012).
A 15-year-old child named Ebru with ASD took part during the experimental analysis. SS were used in training
both skills in the experimental analysis process. The findings of the research indicated that Ebru learned both skills
through the equal number of training sessions. Three training sessions were held for each skill, and Ebru performed
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at a level meeting the criteria in probe sessions. Thus, it is assumed that the difficulty levels of the target skills
trained in the study are similar to each other.

Study Group

Four males between 10 to 13 years diagnosed with ASD participated in the study. Parental consent was
obtained for all participants. Participants were selected based on the following inclusion criteria: (a) diagnosis of
ASD; (b) ability to pay attention to visual and auditory stimuli for at least 5 min; (c) ability to follow simple verbal
instructions; (d) ability to read or listen to a short story and answer questions about the story. All participants were
able to follow verbal directions, answer questions about a text or personal information. The participants were
having difficulties in comprehending idioms. They were able to listen to someone without interrupting. However,
they were experiencing difficulty in some social and communication skills such as initiating and maintaining
communication and joining a group. All participants were able to make requests verbally for their desires such as
food or watching TV. Although they all were able to speak fluently, they had difficulty in continuing conversation.
All participants were diagnosed at hospitals in Turkey by child psychiatrists. The Gilliam Autism Rating Scale-2
Turkish Version (GARS-2TV) (Diken et al., 2011) was applied to determine the participants’ level of ASD and
Wechsler Intelligence Scale for Children-Revised (WISC-R) (Savasir & Sahin, 1995) was applied to determine
the participants’ level of intelligence. The participants were attending general education classrooms of different
schools during the study. They were attending in a special education and rehabilitation center after school for one
hour, two days in a week. Participants’ characteristics are presented in Table 1. All names are pseudonyms.

Table 1
Participant Characteristics

WISC-R
Name Gender  Age Diagnosis GARS_-ZTV WISC-R full- WISC-R WISC-R
autism index
scale 1Q verbal 1Q performance 1Q
Arda Male 13 ASD 81 63 50 84
Berke Male 10 ASD 83 94 80 111
Emre Male 12 ASD 110 51 55 53
Soner Male 12 ASD 83 41 40 46

Note: ASD = autism spectrum disorder; GARS-2TV = The Gilliam Autism Rating Scale-2 Turkish Version; WISC-R = Wechsler Intelligence
Scale for Children-Revised.

Strangers

Seventy-eight voluntary individuals participated in the study as strangers who delivered the lures to the
participants. Before the probe sessions were held in the study, the volunteers who would act as strangers were
interviewed regarding the roles expected from them. In the interviews, the purpose and importance of the research,
the types of lures, possible reactions of the participants during the lures presentation were explained, and finally,
the model on how the lures should be presented was provided for the participants. Strangers' characteristics are
presented in Table 2. Number of strangers and settings included for each participant are presented in Table 3.

Table 2
Stranger Characteristics

Undergraduate Lo Weight range -
Male Female students University staff Age range (kg) Height range (cm)
46 32 66 12 18-45 55-97 159-188
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Table 3

Number of Strangers and Settings for Each Participants
Name Screening sessions Baseline Intervention Follow up Settings
Arda 15 6 10 6 6
Berke 15 6 11 6 5
Emre 15 6 11 6 5
Soner 15 6 11 6 5

Trainer and Observer

All experimental sessions were conducted by the first author who was a doctoral student in the field of
special education. A research assistant, who was a doctoral student in special education, served as an independent
observer and collected the inter-observer agreement (IOA) and treatment integrity (T1) data.

Settings and Materials

All probe sessions on how to avoid abduction by strangers were held in social settings (e.g., cafe).
Training sessions on how to avoid abduction by strangers were held in the house of each participant and at the
rehabilitation center they attended. All probe and training sessions on how to respond if a stranger knocked at the
door were held in the houses of the participants. In order to prevent the participants from understanding that the
situation they encountered in the probe and follow up sessions was a fiction; strangers recorded the videos through
their mobile phones or hidden button cameras placed on their clothes. SS written for both skills were presented to
the participants using Microsoft PowerPoint program on a tablet computer (10.1"). Each story included eight
sentences, seven descriptive and one coaching, and nine photos. Video clips on how to avoid abduction by
strangers were prepared by considering the authority and the types of lures related to asking for help. Two video
clips were also created to teach how to respond to lures of strangers. In these videos, strangers with such roles as
delivery man and salesman knocked on the door.

Dependent Variables and Response Definitions

The dependent variables of the study were the percentage of correct responses to avoid abduction by
strangers and respond appropriately if a stranger knocked at the door at home. Two dependent measures were
evaluated in this study. The first dependent measure was the percentage of correct responses for each target
behavior during daily probe sessions, and the second dependent measure was the parameters of the efficiency.
These parameters were the number of trials and sessions to criterion, the number and percentage of incorrect
responses in probe sessions, and instructional time to criterion for each target behavior.

In response to how to avoid abduction by strangers: (a) verbally declining the request (e.g., say “no”); (b)
walking/running away from the stranger; (c) report the incident to a trusted adult (e.g., mom, dad). During
assessment, participants’ responses were rated on a 5-points scale according to the following guidelines (Lumley
et al., 1998): (5) say “no,” walking/running away from the stranger, and reports the incident to a familiar adult. (4)
say “no,” walking/running away from the stranger. (3) walking/running away from the stranger and reports the
incident to a trusted adult. (2) only walking/running away from the stranger. (1) say “no”; (0) agree to leave with
the stranger.

In response to how to respond if a stranger knocked at the door: (a) walking in the direction of a parent,
(b) obtaining the attention of the parent, (c) reporting to the parent that someone was at the door (Summer et al.,
2011). During assessment, participants’ responses were rated on a 5-point scale according to the following
guidelines: (5) Ask who is it, keep the door closed, and report the incident to the parent. (4) Ask who is it, keep
the door closed but not report the incident to the parent (3) Wait at the door and keep the door closed without
asking who it is. (2) Ask who is it, open the door even though it is a stranger and report the parent. (1) Ask who is
it but open the door. (0) Open the door without asking who is it.

At least three sessions screening sessions were held for each skill, and these sessions were conducted
similarly to probe sessions. For how to avoid abduction by strangers, follow up sessions were held for four different
types of lures which were simple, authority, incentive (Poche et al., 1981), and assistance (Holcombe et al., 1995)
with all participants. Berke was unable to perform the safety responses only for authority lure. Therefore, probe
data only for authority lure type was collected for this participant. Arda, Emre, and Soner were unable to perform
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the safety responses for the authority lure and assistance lure. Thus, probe data for authority lure and assistance
lure were collected for these three participants.

The participants incorrectly responded to all of the lures presented for how to respond if a stranger
knocked at the door. In the screening sessions, the strangers knocked on the door by setting up different lure
scenarios (for example, if the participant asks “Who is that?”, the stranger says that “I come from the cargo
company, you have cargo!”)

Procedure
Probe Sessions (Baseline and Daily Probe Sessions)

There were baseline and daily probe sessions in the study. A single opportunity method was used to collect
data in baseline probe sessions. In this context, the trials was terminated in the first step where the participant
responded incorrectly regarding how to avoid abduction by strangers and how to respond if a stranger knocked at
the door. Daily probe sessions were held after each intervention session. For the skills to be trained in daily probe
sessions, a daily probe session was held for each skill every day, and one trial was made for each skill in each
probe session. The same process as in the baseline probe sessions was followed in the daily probe sessions. The
types of lures presented at the baseline level were also presented for each participant in the daily probe sessions.
While the types of lures regarding the abduction by strangers are respectively presented, the strangers knocked on
the door each time in a different role (e.g., electrician).

The baseline and daily probe sessions were performed as follows in how to avoid abduction by strangers:
each participant was enabled to be alone in the setting he / she was in for a short time (e.g., His/her mother left the
participant alone after school by saying “Wait here, | will be back soon!” to the participant). And then, a stranger
came to the participant and attempted to abduct him or her by presenting one of the types of lures (e.g., Hello! Is
there a bus stop here, if you know, could you come with me and show it to me?”). In other words, when the
participant responded correctly within five seconds, namely the participant did not accept the abduction offer in
“5 seconds” (“no” or another expression that means rejection or gestures and facial expressions), left the setting,
and reported the situation to his/her mother. The participant’s mother verbally reinforced the participant. However,
when the participant responded incorrectly, in other words when he/she accepted the offer by the stranger, the
stranger who presented the abduction attempt found an excuse (e.g., “My mobile phone is ringing, and I have to
go right now. Wait here”) and left the participant within a few seconds. The baseline and daily probe sessions were
held as follows for how to respond if a stranger knocked at the door: Initially, a stranger knocked the door of the
house where the participant was sitting in such a role as a delivery person or electrician. Later, when the participant
went to check who knocked on the door, no direction was given. However, when the participant did not head
towards the door, his / her mother directed the participant to answer the door (e.g., “Emre, could you answer the
door?”). When the participant responded correctly, in other words, when he/she approached the door, asked “Who
is that?”, walked away from the door without opening the door within “5 seconds”, and informed one of the
members in the house that a stranger was at the door, the mother of the participant verbally reinforced the
participant (e.g., “Well done!”). However, when he/she responded incorrectly, in other words when the participant
opened the door, his/her mother immediately came to the door and terminated the session (For example, “The
cargo has arrived. I will take care of it.”).

Intervention Sessions

The teaching of skills assigned through random method to training interventions in which SS were
presented alone and presented with VM began after obtaining stable data at the baseline phase. In the training
sessions for both interventions, the stories were read on the tablet computer by the participants in the research
themselves. Each training intervention was held once a day, seven days in the week, and each lasted approximately
3to 6 min and were conducted on a one-on-one format.

SS alone. The researcher presented an attentional cue (“I wrote a story for you, are you ready to work
with me? Now, you will read the story then I will ask some questions about it, okay?”’). The participant was
positively reinforced by the practitioner when the participant indicated or verbally stated that he/she was ready to
work (e.g., “Great!”). After the story was read by the participant, the researcher asked questions about the story
(e.g., “Why should you keep the door closed to someone you do not know?”’) and waited for the participant to
answer all these questions correctly (e.g., “Because the stranger could hurt me.”). When the participant gave correct
answers to all the questions, he/she was verbally reinforced (e.g., “Well done, very nice!”) and the process was
ended by letting the participant move to the setting where he/she will demonstrate the target skill. When the
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participant gave a wrong answer to one of the questions regarding whether he / she understood the story or not,
the part related to the question that was answered incorrectly was found in the story, and the relevant evaluation
question was asked again. When the participant gave the wrong answer again, the model for the correct answer
was created, and the training process was terminated by later moving to the setting where the behavior would be
displayed.

SS with VM. The steps followed in the training intervention where SS were presented alone were carried
out in the same way in this training intervention as well. Differently in this intervention process, the training
process through VM started directly after the SS implementation. In the process of training through the VM, the
participant was first presented with a attentional cue (e.g., “Are you ready to watch a video with me?”). The
participant was reinforced by the practitioner when the participant indicated or verbally stated that he / she was
ready to work (e.g., “Very nice”). Then, the participant watched a video about presenting the target skill from the
tablet computer. Video records were presented to the participant in the setting where the SS intervention took
place. In the video, the model peer became a model by independently presenting the skill that the participant is
expected to perform. The researcher and the participant watched the video record together. The participation of
the participant in the process was reinforced after watching the video (e.g., “Well done, you watched it very well”).
After that, the process was ended by moving to the setting where the participant would demonstrate the target skill.

Follow Up

Follow-up sessions were conducted 1, 2, and 4 weeks after the termination of the intervention. The same
process as in the probe sessions was followed during the follow up phase.

Inter-observer Agreement (I0A)

Data were collected for at least 30% of all experimental sessions from each experimental phase. IOA was
calculated by using the point-by-point method, dividing the number of agreements by the number of agreements
plus the number of disagreements and multiplying by 100 (Erbas, 2012). IOA was 100% across all sessions for all
participants.

Treatment Integrity (TI)

The TI data were collected for at least 30% of all experimental sessions from each experimental phase.
The TI was calculated by dividing the number of correctly performed steps by the total number of steps multiplied
by 100 (Erbas, 2012). The TI was calculated as 100% across all sessions for all participants.

Social Validity

The social validity of the research was examined by asking the opinions of the participants and their
mothers about the study. The closed-ended and short-answer questions in the social validity questionnaire prepared
for the participants and their mothers are presented in Table 5 and Table 6. The answers to be given when
answering closed-ended questions consist of such options as yes, undecided, and no. The social validity forms
were handed out by the first author to the participants (n = 4) and participants’ mothers (n = 4) in closed envelopes.
The mothers and the participants were asked not to write their names on the social validity forms. They individually
completed the social validity questionnaires. After filling out the forms, mothers and participants handed over the
sealed envelopes containing social validity forms to the first author.

Findings
Effectiveness and Efficiency

Figure 1, 2, 3, and 4 show the percentages of correct responses during the baseline, intervention, and
maintenance probe sessions for Arda, Berke, Soner, and Emre respectively. As seen in these figures, both SS and
SS + VM were equally effective in teaching the target skills to three children with ASD. While the SS was effective
for Emre, the SS + VM did not result in criterion level for this participant.

Arda, Soner, and Emre could not show the correct response regarding the target skills in the baseline
stage. While Berke could not show the correct response regarding how to avoid abduction by strangers in the
baseline stage, he showed a reaction at the level of 1 point regarding how to respond if a stranger knocked at the
door. During the intervention phases, progress was observed in the tendencies and levels of the target skills taught
to Arda, Soner and Berke, and these participants performed at a level meeting the criteria for both skills. On the
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other hand, even though Emre performed at a certain level regarding how to avoid abduction by strangers during
the intervention phase, he reacted at the level of zero points in four consecutive sessions at the end of the training
process, and the training process was terminated after this stage. Emre responded correctly at the level of five
points by meeting the criterion for how to respond if a stranger knocked at the door. In the follow up sessions,
Arda, Berke, and Soner continued the skills they learned for 1, 2, and 4 weeks after the end of the training. Emre
preserved his skill of how to respond if a stranger knocked at the door, even after the end of the training.

Figure 1

Number of Correct Responses During Baseline, Intervention, and Follow-up Sessions for Arda
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Figure 3

Number of Correct Responses During Baseline, Intervention, and Follow-up Sessions for Soner
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Table 4 presents the data for efficiency parameters for all participants across instructional arrangements.
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Table 4

Efficiency Results
Participants  Intervention and skill — Number of sessions  Number of trials  Number of errors Instructional time

Arda SS+VM-AA 5 5 0 21:11
SS-RK 5 5 0 17:03
Berke SS+VM-RK 5 5 0 17:58
SS-AA 7 7 2 20:51
Emre SS+VM-AA 23 25 19 01:55:44
SS-RK 20 20 10 56:25
Soner SS+VM-RK 9 9 4 41:52
SS-AA 5 5 0 23:28
Note: AA = Avoid abduction; RK = Respond if a stranger knock; SS = Social stories; VM = Video model.
Social Validity

The social validity findings showed that the opinions of the participants and their parents were positive
in general. Social validity findings are presented in Table 5 and Table 6 respectively for the parents and the
participants. When the mothers were asked what aspects of the study they liked, one of the mothers stated that
“The study is fun and instructive, and the use of visual materials makes the intervention more understandable”.
Another mother expressed that “I think my child learns the skills fast. In fact, | recommend the use of SS for
children with other neurotropic improvement”. One of the mothers stated her negative opinion about the study as
“Since this study was carried out by a specialist, my child learned the skills. If we had tried to teach, he would not
have learned.” At the end of the study, the participants stated that the protection from strangers was important for
them and that they were happy to read SS through the tablet computers. When the question of “What is the change
you see in yourself at the end of the study?” was asked to the mothers, they described how they should protect
themselves from people they do not know in the way they learned in the training sessions. Moreover, at the end of
the study, one of the participants drew a picture describing how to avoid abduction by strangers and delivered it to
the practitioner. When the participants were asked what aspects of the study they did not like, they stated that there
was nothing they did not like in this study.

Table 5
Numbers of Responses Given by Parents to the Questions on the Social Validity Questionnaire
Questions Yes No Undecided
Do you think that learning safety skills is important and necessary for your kid? 4 - -

Do you think that learning how to respond to lures of strangers skills are important and 4
necessary for your kid?

Were you pleased with the use of SS to teach your kid how to respond to lures of 4
strangers skills?

Were you pleased with the use of SS with VM to teach your kid how to respond to lures 4
of strangers skills?

Were you pleased with training your kid how to respond to lures of strangers skills in
social settings (for example, at home, in front of the market, near the house, in different 4 - -
buildings)?

Do you find it appropriate to use a large number of people your kid does not know for 4
training your kid how to respond to lures of strangers skills?

Do you think that your child learned how to avoid abduction by strangers? 3 1 -
Do you think that your child learned how to respond if a stranger knocked at the door? 4 - -
After this training, will you leave your child alone in social environments such as park
. o 3 - 1
and streets for a time at least by observing him remotely?
After this training, do you think that your child will have a safer life? 3 - 1

Note: SS = social stories; VM = video model.
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Table 6
Numbers of Responses Given by Participants to the Questions on the Social Validity Questionnaire
Questions Yes No Undecided
Do you think the skill to get away from the offer of people you do not know
S P 4 - -
to take you somewhere you learned in this study is important?
Do you think that the skill to keep the door closed to the strangers you 4 ) i
learned in this study is important?
In this study, did you like the SS to be read through tablet computer? 4 - -
Do you know what to do when a stranger offers to take you somewhere when 4 ) i
you are alone?
Do you know what to do when a stranger knocked at the door? 4 - -

Note: SS = social stories.
Discussion

This study was designed to compare the effectiveness and efficiency of SS with and without VM in
teaching how to respond to lures of strangers to children with ASD. The findings obtained from this study show
that three out of four participants with ASD performed at a level meeting the criteria for how to respond to lures
of strangers and that the effectiveness of the two interventions did not differ. For the fourth participant, Emre, the
presentation of SS alone was more effective than SS + VM. There was no significant difference between the
efficiency of training interventions.

The effectiveness findings from this study are consistent with those of other studies, which separately
examined the effectiveness of SS and SS+VM in teaching various skills (Barry & Burlew; 2004; Kurt & Kutlu,
2019; Sansosti & Powell-Smith, 2008). Although the effectiveness data had positive findings in general, some
significant points need to be discussed. In this study, no significant progress was observed in the performance of
Emre, one of the participants, regarding both skills after the first eight training sessions. In the following training
sessions, some gradual adaptations were made regarding the training of both skills. Initially, verbal prompt was
used just before the probe sessions upon the 9th and 10th training sessions. Secondly, in the probe trials held after
the 11th, 12th, and 13th training sessions, the verbal prompt was presented to the participant with zero seconds for
both skills. Again, when no progress was observed, error correction was made in the probe trials held after the
14th and 15th training sessions, in other words, the participant verbally stated how he should react to stranger after
the wrong response of Emre. After this stage, a certain level of progress was seen in the performance of Emre
regarding the target skills. After this adaptation, the participant performed at a level meeting the criteria for how
to respond if a stranger knocked at the door. However, in the following sessions, Emre could not perform at a level
meeting the criteria for how to avoid abduction by strangers.

There may be some reasons why Emre could not respond correctly at the criterion level regarding how to
avoid abduction by strangers. First of all, although the skills that were aimed to be taught for Emre are functionally
similar, they were independent of each other. While the participants had to communicate face-to-face and openly
with strangers during how to avoid abduction by strangers, the communication between the participant and the
stranger was provided behind the door while demonstrating how to respond if a stranger knocked at the door.
According to GARS-2TV, the ASD index score of Emre was approximately 30 points higher than other
participants, and the researcher observed such behavioral characteristics as echolalia, anxiety, flapping, and
attention deficient associated with ASD. Therefore, it may have been more difficult for Emre to make sense of the
feelings and thoughts of the individual with whom he communicates face-to-face and to manage this process.
Secondly, it was observed by the researcher that Emre could not refuse the requests of strangers whom he did not
know in various environments (e.g., shopping centers) or the requests of his friends at school whose response
might be “no”. This situation was also expressed by the family of Emre. In other words, according to the
observations of the researcher and the statements of his parents, Emre does not have the ability to refuse.

In this study mixed results were obtained regarding the efficiency parameters. SS delivered alone seemed
to be more efficient than SS with VM in terms of all efficiency parameters for two participants (Soner and Emre).
The data showed that SS with VM was more efficient than SS alone in terms of all efficiency parameters for one
participant (Berke). For the remaining student SS seemed to be more efficient than SS with VM in terms of
instructional time to criterion (Arda). In this study, SS + VM did not make a difference as expected in terms of
effectiveness and efficiency compared to SS in training the children with ASD protection skills from strangers.
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The possible reasons for this situation can be discussed in a subsequent manner. Firstly, individuals with ASD may
have inability to switch their attention when required to switch across two separate procedures (Polderman et al.,
2013; Reed & McCarthy, 2012). In this study, the participants watched the video records related to the target skill
used in training through VM for approximately 36-38 seconds after the SS implementation. This situation made it
difficult for the participants to keep their attention, and may have caused SS + VM to be less efficient in terms of
some parameters for three participants compared to SS. In further research, instead of presenting the training
process through the SS and VM one after the other, it is thought that it may be important to compare the video SS
including video records depicting that sentence for each sentence in the social story and training interventions
where SS are presented alone in terms of effectiveness and efficiency. Secondly, in this study, in all training
sessions in which the SS were consecutively presented with VM, the SS was read first, and then the VM was
watched by the participants. The fact that this order was followed throughout the study may have affected the
research findings. Therefore, in further studies, similar research can be repeated by changing the order of
presentation of training through SS and VM.

In the literature, there are studies examining the effectiveness of SS and VM in training how to respond
to lures of strangers without using them together with another intervention (Godish et al., 2017; Kurt & Kutlu,
2019). The findings of these studies show that both interventions can be used effectively in training these skills.
However, a study comparing the effectiveness and efficiency of these two interventions in training how to respond
to lures of strangers has not been found in the literature. Therefore, the studies comparing SS and VM in training
how to respond to lures of strangers can be planned for further studies.

In addition to the effectiveness and efficiency findings of the study, it is thought that there are some
positive aspects worth discussing. As a first aspect, during the experimental process of the research, all sessions
on how to avoid abduction by strangers were conducted in different social settings (e.g., market) with different
people (e.g., age) and at different time periods during the day (morning, noon, and evening). All the sessions on
how to respond if a stranger knocked at the door were held with different people and for various reasons to knock
on the door at different times. Therefore, it is thought that conducting the training interventions under different
conditions during the acquisition phase enabled the participants to generalize the skills they learned during the
whole experimental process to different conditions. Secondly, in other studies examining the social validity
dimension of SS interventions, social validity was evaluated based on the opinions by the mother/father or teacher
(Chan & O’Reilly, 2008; Thompson & Johnston, 2013; Turhan & Vuran, 2015). The fact that the social validity
data of this study were collected based on the opinions of the participants in the study as well as the mothers, and
the positive opinions of the participants about the study can be considered to be another positive aspect of this
study.

Besides the strengths of the study, the research has some limitations as well. Firstly, the studies conducted
to teach how to respond to lures of strangers to the individuals with ASD only aimed to teach the children to protect
themselves from strangers (Akmanoglu & Tekin-iftar, 2011; Bergstrom et al., 2014; Godish et al., 2017; Gunby
& Rapp, 2014; Gunby et al., 2010; Kurt & Kutlu, 2019; Ledbetter-Cho et al., 2016). The fact that only strangers
were studied in this study can be considered a limitation. Although the abductions by strangers may have more
dangerous consequences for the life of the child, the majority of abduction cases are carried out by their family
members (Holcombe et al., 1995). From this point of view, training children with ASD to protect themselves from
abductions by familiar individuals or family members can be planned for further studies. Secondly, in this study,
the majority of the people who presented the abduction attempt and knocked on the door during daily probe trials
on both skills consisted of individuals between the ages of 18-23. That the trials were mostly conducted with the
young age group because the middle age group could not participate in the study as they were not suitable during
the day due to working conditions can be considered another limitation of the study.

In conclusion, in this study, the training interventions in which the SS were presented alone and together
with VM were observed to be similarly effective in three of the four participants. Therefore, it can be stated that
the teachers, researchers, practitioners, and families can use one of these training interventions by taking into
account the characteristics and preferences of themselves and their students in teaching how to avoid abduction by
strangers. However, some practitioners may think that it may be more efficient to use only SS instead of preparing
for two different training interventions.
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