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Abstract

Due to contuniuing developments in science, technology, and
communication, definition of citizenship and what is expected from a citizen as
well as political, social and economical changes around the world. In order for
students to adapt to the new developments and changes, educators need to
provide students with various skills such as respecting differences, using
multiple perspectives in discusions, being sensitive to the environmental
problems, and being effective in decision making. Social studies teachers, as
one of important components of educational system, play a key role to meet
these expectations. Therefore it is crucial to for social studies teachers to
improve their knowledge, skills, and values regarding global citizenship. This
study aims to understand how pre-service social studies teachers perceives
global citizenship, how they define the concept of global citizenship and related
concepts, and how they explain to what extend global citizenship is employed in
social studies education. The study employed phenomenology in order to gather
the data. The data obtained as a result of the interviews were analysed through
in NVivo 10 package program. Findings obtained as a result of this
phenomenological study, only some of the pre-service social studies teachers
made explanatory statements about the concept of global citizenship, whereas
other participants emphasized on the characteristics that a global citizen should
have instead of explaining purely the concept. Another finding was that the
participants believed that being a global citizen was a necessity; however, one
should have the some characteristics, in other words requirements to be
considered as a global citizen and without meeting these requirements he/she
cannot be counted as a global citizen. In addition, the findings also included that
the pre-service teachers did not take any course directly related to global
citizenship during their undergraduate education, it was partly mentioned only
in two courses therefore they learned about global citizenship mostly through
the media, social media, friends, and various non-governmental organizations
rather than in-class.
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Sosyal Bilgiler Ogretmen Adaylarinin Kiiresel
Vatandashk Algisi

Bilim ve teknolojinin gelismesiyle birlikte Diinya’da pek c¢ok alanda
oldugu gibi yetistirilmek istenen vatandas profilinde de degisiklikler olmustur.
Kiiresellesmeyle birlikte yasanan diinyaya ayak uyduracak, farkliliklara saygi
duyan, ¢oklu bakis agisina sahip, ¢cevreye duyarh ve aktif kiiresel vatandaglar
yetistirmek amaclanmigtir. Kiiresel vatandas yetistirmede, egitimin Onemli
unsurlarindan biri olan Ogretmenlere biiyiik rol diismektedir. Bu nedenle,
Ogretmenlerin meslege baslamadan once kiiresel vatandashiga iliskin bilgi,
beceri ve degerlerin farkinda olmasi 6nemlidir. Bu ¢alisma Sosyal Bilgiler
Ogretmen adaylarinin kiiresel vatandasligi nasil algiladigini, kiiresel vatandaglik
kavrami ve iliskili diger kavramlari nasil tamimladigin1 ve kendi branglar
icerisinde kiiresel vatandaslhigin yerini nasil agikladiklarini anlamay1
amaglamaktadir. Arastirmada, nitel arastirma yontemlerinden fenomenoloji
(olgu bilim) deseni kullanilmistir. Aragtirma verileri, NVivo 10 paket programi
ile analiz edilmistir. Arastirmada, Sosyal bilgiler 6gretmen adaylarindan sadece
birkaginin kiiresel vatandaslik kavramini agiklayici sdylemlerde bulunduklari,
diger katilimcilarin ise kiiresel vatandaslik kavraminin yerine kiiresel bir
vatandasta bulunmast gerektigini diislindiikleri o6zellikleri agikladiklar
gorlilmiigtiir. Ayrica, katilimeilarin ¢agimizda kiiresel vatandas olmanin bir
gereklilik oldugunu; ancak bunun i¢in 6n kosul sayilabilecek bazi 6zelliklere
sahip olunmas1 gerektigini ve bu dzelikler olmadan bireyin kiiresel vatandag
sayllamayacagma inandiklar1 arastirmanin bulgular1 arasindadir. Ogretmen
adaylarinin aldiklar1 lisans egitimi siirecinde kiiresel vatandaghiga iliskin
dogrudan bir ders almadig; kiiresel vatandaglik ile ilgili bilgileri medya, sosyal
medya, arkadag ¢evresi ve bazi sivil toplum kuruluslarn gibi etkenler yoluyla
ogrendikleri aragtirmanin bulgulari arasindadir.

Anahtar Sozciikler: sosyal bilgiler egitimi, sosyal bilgiler 6gretmen
adaylar, kiiresel vatandaslik, algi.
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Introduction

The word “citizen” refers to “anyone who has an idea of a homeland or sense of
a homeland”, whereas citizenship is defined as being a member of a politically
independent state (Igen and Akpinar, 2012), or “having grown up in a society or
being a resident in a homeland” (Turkish Language Association, 1992). Over the
centuries, the meanings attached to the concept of citizenship, which is used for
individuals who are part of a society, have varied across different societies (G0z,
2010; Kadioglu, 2008). In Ancient Greeks, for instance, citizenship was used in
association with being moral, and those who were not able to fulfil their
responsibilities to the state were called “fools.” In modern societies, this concept was
associated with a national identity and individuals who served the national interests
and showed respect and commitment to symbolic elements such as the flag and the
national anthem started to be described as good citizens. On the other hand, in
today’s world individuals’ perspectives of a society have changed due to
globalization. Thus it is a necessity to form an understanding of citizenship by which
people that live in nation states and are different in terms of race, language, religion,
ethnic structure, socio-cultural, and socio-economic structures can easily express
their feelings (Halstead and Pike, 2006; Kadioglu, 2008).

In today’s global world, individuals from all age groups are informed of
economic, social, political, and cultural developments occurring in different
countries around the world because of advanced communication technologies and the
media. They communicate and interact with people who are different in terms of
language, religion, race, gender, and socio-economic and socio-cultural structures
(Gtinel and Pehlivan, 2015; Kiling and Korkmaz, 2015). Therefore, the necessity of
providing global citizenship education that would teach individuals their rights and
responsibilities both inside and outside of their local communities (Gol, 2013) and
provide them with the knowledge, skills, and values to help them adapt to the
changing world (Kiling and Korkmaz, 2015; Rapoport, 2009) and that appreciate the
diversity which includes differences based on race, culture, religion, ethnicity, and
language has been emphasized in the literature for more than a decade (Banks, 1997;
Banks, 2004; Castles, 2004; Giinel and Pehlivan, 2015; Giirdogan Bayir, Goz and
Bozkurt, 2014; Oxfam, 2006).

Although global citizenship is a concept that has strong historical background, it
has gained importance with the increase in global problems such as hunger, violence,
and human rights violations in recent years (Dower, 2000; Kiling and Korkmaz,
2015). Despite its roots go far back in the past and it has many definitions, there has
not yet been a single definition that is widely agreed (Kan, 2009a; Kiling and
Korkmaz, 2015; Miller, 2011). Kan (2009a) describes a global citizen as "a universal
personality that perceives the world as a whole, has a humanistic perspective, and
aims to leave a legacy of sustainability for future generations”. According to Kan
(2009a), a global citizen is the person who preserves national feelings while
accepting universal values.
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Burrows (2004), states that global citizenship is about understanding the existing
global powers in the world and their effects on individuals, being aware of cultural
differences, examining global problems from different perspectives, and suggesting
new ideas that might influence the future. Bulut, Cakmak and Kara (2013) describe
global citizenship as a model in coping with problems such as hunger, war, and
famine both in the local society and the world, and an answer to the identity search
caused by globalization.

The lack of a common definition in the literature has led researchers to define
global citizenship based on the characteristics that a global citizen should have.
Dower (2002) states that if a person is interested in global issues and can act
responsibly, that person can be considered as a global citizen. Icen and Akpiar
(2012) indicate that those who feel themselves responsible to both their own country
and the humanity and have universal consciousness are considered as global citizens.
Based on these definitions, it can be interpreted that global citizenship is about
individuals' considering themselves as part of this world without losing their national
feelings, feeling responsible to other species, and contributing to the world by
following the developments and innovations that emerge (Banks, 2004; Ersoy, 2013;
Kan, 2009a; Merryfield, 1997; Miller, 2011). In addition, Oxfam (2006) states that a
global citizen should have characteristics such as perceiving the world as a huge
place and considering him/herself as a part of this place, being aware of and showing
respect for differences, being informed of the world order, standing up to social
injustice, being a member of societies living together locally and globally, working
hard to make the world more equitable and liveable place, and feeling responsible to
the humanity.

These characteristics that a global citizen should have are important for both the
individual's self and his/her country, because gaining universal values in addition to
adopting national values would help the individuals broaden his/her perspective and
cope with future problems (Kiling and Korkmaz, 2015; Merryfield, 2007; Ortloff,
2011).0n the other hand, although the global citizenship approach is an issue that is
emphasized in education programs, it is rarely mentioned in classrooms. According
to Rapoport (2010), the reason behind this finding is the lack of an exact definition of
global citizenship, and the fear that the global citizenship education would reduce the
feeling of patriotism in nation states. Yet, individuals who support this view fail to
notice the expression "opening one's self to the outside world by adopting universal
values without losing national consciousness” in the definition of global citizenship.
Atasoy (2005) indicates that globalization and what it brings are not a product of
today, but the process have continued for a long time and its effect is not one-
dimensional, and points out that the social processes that continue with globalization
are interwoven thus in a period where globalization rise, nationalisms would never
vanish. Therefore, teachers have an important role to eliminate existing
misconceptions and provide individuals with effective citizenship education.
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Due to the migrations around the world, today, many classes have students who
have different backgrounds in terms of language, religious, and ethnic identity
(Ortloft, 2011). However, teachers are incompetent to teach students to live together
with these differences (Gay, 2001; Rapoport, 2010). In order for teachers to teach
their students the characteristics that a global citizen should have, teachers
themselves should have at least some of the characteristics as well. Otherwise,
teachers who lack of these characteristics and knowledge might experience problems
in teaching these characteristics and issues to their students. Accordingly, the
objectives of global citizenship education that emerge as a product of global
education being taught in teacher education programs is significant for both pre-
service teachers who will be teachers in days to come and individuals who will be the
students of these future teachers.

In the literature, there are studies that focus on global citizenship (Bourke,
Bamber and Lyons, 2012; Dower, 2010; Mayo, Gaventa and Rooke, 2009; Miller,
2011), its reflections in the curricula (Kan, 2009a; Engel, 2014; Jerome, 2011) and
pre-service teachers' views on this concept (Bulut, Cakmak and Kara, 2013; Ersoy,
2013; Giirdogan Bayir, Goz and Bozkurt, 2014; Kaya and Kaya, 2012; Kiling and
Korkmaz, 2015; Rapoport, 2010). Bourke, Bamber, and Lyons (2012) emphasized
that the individuals who attended the training program organised by Livepool Hope
University as supplementary to the educational programs in 2009 were considerably
different from other students in terms of the values of honesty, extroversion,
openness, self-respect, tolerance and justice, and the skill of sensitivity to social
problems. In a study at Indiana High School, Rapoport (2010) revealed that teachers
tried to explain the global citizenship through the concepts they already knew, but
these explanations were incompatible with the existing definition of global
citizenship in the literature. In addition, he stated that the teachers emphasized that
using the concept of global citizenship was important, but they rarely mentioned in
class. Among those conducted with in-service and pre-service teachers, there are
limited number of studies that focus on understanding of pre-service teachers'
perception on global citizenship (Kaya and Kaya, 2012; Kiling and Korkmaz, 2015).
Kaya and Kaya (2012) aimed to identify pre-service teachers' perception of global
citizenship by means of a scale. In Kiling and Korkmaz (2015), the participants were
selected among the pre-service teachers who were pursuing doctoral studies abroad.
Therefore, the present study is important since it aims to identify pre-service
teachers' perception of global citizenship through a phenomenological research
approach.

It focuses on how pre-service Social Studies teachers perceives global
citizenship, how they define global citizenship and related concepts, and how they
explain to what extent global citizenship is employed in the Social Studies education.
Therefore the study investigates the following research questions:

e How do pre-service Social Studies teachers define global citizenship?
e How do pre-service Social Studies teachers perceive global citizenship?
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e How do pre-service Social Studies teachers explain to what extent global
citizenship is employed in Social Studies education?

e How do pre-service Social Studies teachers evaluate Social Studies teacher
education program in terms of providing the knowledge, skills, and attitudes
necessary for educating global citizens?

Method

This study aimed to understand how pre-service Social Studies teachers
perceives global citizenship, how they define the concept of global citizenship and
related concepts, and how they explain to what extend global citizenship is employed
in Social Studies education. The phenomenology design, a qualitative research
method, was employed to gather the data. Phenomenology aims to reveal one or
more individuals' views, subjective and objective (that show similarities with other
people) experiences, and perceptions about a concept or a phenomenon (Creswell,
2007; Creswell, 2012; Yildirim and Simsek, 2013). In other words, phenomenology
is a qualitative research approach that focuses on how an individual perceives, makes
sense of and express a phenomenon or a concept, and how he/she feels about its
causes and effects (Patton, 2014).

Since this study aims to understand pre-service teachers' perception of global
citizenship, it is important to examine participants’ experiences and understandings
of the phenomenon. Furthermore, this study is the first study in Turkey that aims to
examine pre-service Social Studies teachers' perception of global citizenship by
employing a qualitative research approach (Merriam, 2013).

Participants

The participants of the study were 10 pre-service Social Studies teachers who
were seniors at a faculty of education in Turkey. In order to obtain in-depth data, the
pre-service teachers who took the course “global education”, which focuses on
globalization as well as the changing views, concepts and approaches, and emerging
issues around the world during their undergraduate education were included in the
study as participants on a voluntary basis. Information regarding the participants' age,
gender, hometown, and type of high school they graduated from is presented in Table
1.
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Table 1

Profile of the Participants

Name Age Gender  Type of High School Hometown

Ceren 23 Female  General High School [zmir
Miray 22 Female  General High School [zmir
Hakan 24 Male General High School Konya
Sena 21 Female General High School Usak
Irem 21 Female General High School Konya
Serhat 22 Male General High School Adana
Esin 24 Female General High School Mersin
Yal¢in 23 Male Anatolian High School  Agn
Yagmur 22 Female General High School Mardin
Alper 22 Male Anatolian High School ~ Trabzon

Data Collection and Analysis

In phenomenological studies, interviews are the main data collection tools that
can be used to reveal an individual's experiences and views on a phenomenon or a
concept (Creswell, 2012). In this study, a semi-structured interviews was employed
by the researchers in order to examine the pre-service teachers' opinions about the
concept of global citizenship. In such studies, it is important to build a thrustworhty
relationship between the researcher and the participants so they can freely express
their thoughts and feelings. Moreover, in phenomenological studies, there is a need
to conduct in-depth and multiple interviews (Patton, 2014). Hence each participant
was individually interviewed twice in a one-month interval for 30 minutes in
average. The questions asked in the interviews followed a path from the general to
the particular about the concept of global citizenship. While the first interview
questions was asked to obtain background information of the participants such as
age, hometown, environment they live in and their definitions of citizenship, and
global citizenship, detailed questions regarding the participants' experiences, and
how they perceive global citizenship in terms of social, economical, cultural, and
political aspects were asked during the second interviews. Oral and written consent
of the participants were also taken to gather data in the study.

The data obtained as a result of the interviews were analysed through in NVivo
10 package program. Because there were no structured themes, the data were
analysed with an inductive analysis approach, and firstly codes and then themes from
these codes were revealed by coding the data line by line. Four findings emerged
based on these themes.
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Findings

Findings of this phenomenological study showed that only some of the pre-
service Social Studies teachers (Yal¢in, Hakan, and Ahmet) made explanatory
statements about the concept of global citizenship, whereas other participants
emphasized on the characteristics that a global citizen should have (e.i., showing
respect to differences, being sensitive to the environment, being educated, being
interested in a research, etc.), instead of explaining purely the concept. Another
finding was that the participants believed that being a global citizen was a necessity;
however one should have the some characteristics that could be considered as
requirements to be a global citizen (i.e., travelling abroad, having a degree, being
sensitive to the environment, and being free of national feelings when discussing
controversial and/or global issues) and without meeting these requirements he/she
cannot be counted as a global citizen. In addition, the findings also included that the
pre-service teachers did not take any course excusively focused on global citizenship
during their undergraduate education, it was partly mentioned only in two courses
(i.e., Global Education and Effective Citizenship Education) therefore they learned
about global citizenship mostly through the media, social media, friends, and various
non-governmental organizations rather than in-class. The participants also believed
that the issues regarding global citizenship should be included and emphasized more
in Social Studies courses. Moreover, they stated that necessary knowledge and skills
to become global citizenships should be taught starting from elementary school.

1. Participants' Definitions of Global Citizenship

Although it does not have an exact definition in the literature, global citizenship
can be defined as an understanding of citizenship that includes individuals' seeing
themselves as a part of this world while not losing their national feelings, feeling
responsible to other species, and following and contributing to the developments and
innovations occurring around the world. In this study, when the participants were
asked to define global citizenship, only a few of the pre-service teachers could make
definitions based on their previous experiences, while the others explained only the
characteristics that they thought a global citizen should have.

One of the participants, Hakan, described global citizenship as a citizenship
approach including moral and universal values such as “being non-discriminatory,
anti-racist and anti-sexist, and being a good person and being tolerant to everyone”
that is accepted and applied across the world by saying;

“Global citizenship is the application of general, universal, and moral human
values in the whole world without being limited to a country.”

Similarly, Yal¢in defined global citizenship as a citizenship approach that
teaches individuals to be sensitive to the social problems in the world such as
genocides, destructions, war, hunger, and poverty even if these events do not happen
in their own countries, and stated the following:



JOURNAL OF EDUCATION AND FUTURE 59

“When one says global citizenship, what springs to my mind is... I think the
concept of citizenship does not belong only to this land or geography. The
qualification of global citizenship should teach us to stand up wherever there is
cruelty, or destruction of nature in the world like we would do here (in our
country).”

While Hakan explained global citizenship based on its individual dimensions
and individuals' duties in this respect, Ahmet, based on his readings, stated that
global citizenship was an approach that aims to form a social structure with multiple
perspectives like it was before the 9/11 attacks in the US, and he said:

“How should global citizenship be like? I think it should be like America before
the Islamophobia. Like before 9/11...1 mean when there was a society with
multiple perspectives in which individuals could freely express themselves, live
together in spite of religious, language, racial or ethnic differences for a
common purpose, the purpose of improving things in the world... I mean the
purpose of serving the world.”

In other words, Hakan indicated that global citizenship went beyond the
individual dimensions and aimed to shape the society. He also said that global
citizenship approach should have a universal purpose that rejects discrimination
among individuals and serves the whole world.

Other participants pointed out that global citizenship refers to a world-wide
responsibility that goes beyond their countries, but when asked to define the concept,
they instead emphasized on the characteristics that they thought a global citizen
should have. Such as:

“Being sensitive to the environment, being anti-racist and non-discriminatory,
being prejudice free against people.”

Another participant, Ceren, explained global citizenship as showing respect to
individuals who are different in terms of race, ethnicity, and gender by saying:

“Global citizenship is something like... It can be said that is about showing
respect to all people with different race and gender in every country...”

Similarly, Serhat defined global citizenship as;

“Individuals who think globally, and examine events from a broader
perspective.”

Another finding of this study revealed that the participants defined and
interpreted global citizenship based on their previous experiences as well as racial,
sectarian, ethnic and socio-economic differences. Esin, who migrated with her family
from another country and lived in Turkey for a long time, pointed out that especially
different cultures should be respected and empathy should be used more often to
understand others, and said:



60 PRE-SERVICE SOCIAL STUDIES TEACHERS’ PERCEPTION OF GLOBAL
CITIZENSHIP

“Our country is currently going through a tough period. There are people
coming from Syria and Iraq. People (Turkish people) are so confused, they say
the state cannot even make them comfortable and support them economically,
but attempts to take care of millions of immigrants. There are two Iraqi students
at the school where I do my fieldwork, and I ask them how come they are here,
and if they miss home. They speak very little Turkish. They say it is horrible
back home, there is war. In this respect, you feel sorry for them, they are in a
difficult situation.”

She also stated that people should be valuable just because they are human
regardless of their race, language, religion or sect. Hakan, who had to migrate from a
different region of Turkey with his family due to various events that happened in his
hometown explained global citizenship as;

being non- discriminatory in terms of race, language, religion, gender, and
sexual orientation” and “being tolerant to everyone.”

On the other hand, Ahmet, who stated that he could not be empathetic towards
certain group of people when he thinks about controversial events (such as war,
crime, and social and political conflicts in the Middle East) and mostly because of
the nationalist ideology he sincerely believes in. However, he often repeated that
global citizenship was about having a “common purpose” to develop the world in
which people who are different from each other can live together in peace and easily
express themselves.

2. Participants' Perception of Global Citizens' Characteristics

Most of the participants emphasized that being a global citizen is a necessity in
today's world and believed that in order to be a global citizen, there are some
requirements. According to the participants, these characteristics included "travelling
abroad", "having a degree", "doing research", "being informed of the world", and
"being sensitive to the world and issues regarding the world". One of the participants,
Irem, said:

“I think a global citizen should be a researcher... In the simplest term, he/she
should watch the news. Well, we partly do this through social media [we make
use of social medial, but I think one should look into what is going on in the
world. Because [these events] concern us as well as those people. I mean, if we
think selfishly and only consider our own country [which we shouldn't], things
that happen in the global scale affect us all at the end.”

Irem also stated that a situation or a problem occurs somewhere in today’s global
world affects and concerns all countries over time, and thus, a global citizen should
be the person who is interested in research, and are informed of what is happening in
his/her environment and the world. In addition, she suggested that perceiving
worldwide events by prioritising one's own society as a problem, and called it
selfishness. Likewise, Esin explained the characteristics of a that global citizen based
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on universal values and skills such as tolerance, respect for differences, sensitivity,
and empathy by saying;

"They should firstly be fond of peace. They need to be sensitive, show respect to
the nature, be respectful to other people and themselves, have self-confidence,
and have a good sense of empathy."

Ahmet said:

"They first need to understand and define themselves, but in order to do that the
society should feel comfortable. Especially financially and in a cultural sense
and, the economy needs to be good."

He further emphasized that being a global citizen is not only about the
individuals, having a certain level of satisfaction with life is also important, which is
affected by the financial and moral development of the society.

Another finding of the study is that the participants pointed out that since
"travelling abroad", "being sensitive to the environment", and "showing respect to
different views" were requirements to be a global citizen, and they described
themselves as " insensitive to social events" and "being affected by national feelings
when it comes to discuss controversial and/or global issues," they could not consider
themselves as global citizens. Esin asserted:

"Global citizens should think from a universal perspective, and show respect to
other views. They should be at peace with themselves, be open to other cultures,
and try not to impose their cultural beliefs to others."

Another participant, Miray stated:

“For instance, I think I wouldn't be considered as a global citizen. Because |
don't think I can be a person who only sits somewhere or surfs on social
networks. I always wanted to be an Erasmus exchange student or travel to
America through Work and Travel, I could do it. If I had done it, I would think
that I took an important step in becoming a global citizen.”

In other words, she believed travelling abroad as a prerequisite for being a global
citizen, and since she never had the opportunity for it, she did not consider herself as
one. Similarly, Ahmet said:

“I don't think I am [a global citizen] because we, I mean, I did not grow up in
such an educational environment. Well, we discuss and perceive events from a
very national perspective. I mean myself by saying 'we'. I have a national
perspective... And sometimes there are extreme issues. About those, I can't
show empathy for instance. In Turkey, there has been some issues regarding
ethnic identity for years. I can't show empathy about that. And honestly, 1
don't think we should. But I believe this would prevent me from being a global
citizen.”
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Since he was not offered any course that focuses on global citizenship and he
was such a person who strongly supported nationalistic ideology and analysed
worldwide events exclusively based on his ideology. He also stated that when it
comes to discuss and analyse controversial and/or global issues, he was not willing to
understand “other” perspectives. Therefore he did not define himself as a global
citizen. All the participants also suggested that they could not be considered as global
citizens without having the necessary characteristics.

3. Participants’ Perception of Global Citizenship in Social Studies Education

The findings of the study showed that the pre-service teachers did not take any
course directly focused on global citizenship during their undergraduate education
but the concept was partly mentioned in a few courses including Global Education,
Values Education, and Effective Citizenship Education. Therefore the participants
said that they learned about global citizenship through peers, social media, and non-
governmental organizations. One of the participants, Yagmur, stated that she did not
learn about global citizenship before her undergraduate education; however, she read
about the concept only in a few articles or columns that were shared on social media.
On the other hand, she highlighted that she could not learn enough from these articles
about global citizenship to be able to make a definition. Miray also added:

“I have first heard about it in high school, but then one of my teachers taught
about it based on his ideology. He did not describe it like how global citizenship
is defined today (...) I mean in the sense of standing up to dominant ideologies,
joining non-governmental organizations as effective citizens, protesting
injustice, and seeking out rights, etc. (...) Then, I came across the concept in the
effective citizenship education course at college (...) And it sometimes was
mentioned in some sentences in the global education course (...) but not

broadly.”

Miray pointed out that she first heard the term when she was in high school, and
then briefly in two courses at the college, but the concept the she heard of in high
school was different from the one that she learned at the college. She stated that she
perceived being a global citizen means being an effective citizen that stands up to
dominant ideologies based on the knowledge that she gained from her high school
teacher, but then, when she went to the college, she realized that global citizenship
meant more than just being an effective citizen.

Another finding of the study was that the participants emphasized that the
elective courses that included topics regarding global citizenship that they took
during their undergraduate education should be compulsory. Esin described the
courses that shaped her perception of global citizenship as follows;

“Mainly in the global education course. Values education course, which was
very helpful like the global education course, was also offered but it was also an
elective course and should be a compulsory one. We are students at the faculty
of education, we will eventually be teachers and have our own students. In my
opinion, the course should be compulsory and its hours should be increased.
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Turkey is a country where global education is of at most importance. This is
because we have people with many different ethnicities. Therefore, it should be
emphasized.”

Esin indicated that these elective courses should be compulsory in teacher
education in Turkey in which there are many people who have different backgrounds
in terms of culture, religion, ethnicity, race, and language because she believed that
they would help pre-service teachers to improve their teaching skills. Similarly,
Serhat asserted:

“I can certainly say that there is no global education at elementary school
level. As for the university level, only our university has it. The amount of
course time should be definitively increased, and it should be taught in such a
multicultural society like ours. It should no longer be an elective course for our
area of study. Values education is also an elective course. But, I can say that
the courses of values education and global education fully reinforce the
development of this concept.”

Serhat stated that it was a necessity to teach courses such as global education,
global citizenship, and values education as compulsory courses in teacher education
programs in Turkey and increase the amount of time allotted to them. Additionally,
Yal¢in said there should be more courses that emphasize global education and stated:

“We have citizenship course taught only in Social Studies classrooms. There
are some of our friends from different departments taking the courses as an
elective course. Since they are not offered this kind of courses in their
departments, they don't know much about how to be an effective citizen,
although they studyto be teacher. I think the global education course being
taught only in our department is a deficiency. It is not enough even for us and
different activities should also be included in the course. That's why other
departments should have courses like this, too.”

Yal¢in pointed out that the global education and citizenship courses being taught
only to pre-service Social Studies teachers is a problem. He continued by saying that
they should be available to the students of other departments since it teaches about
how an effective citizen should be. He strongly suggested that it was an important
course and course hours should be increased in the department of Social Studies
education too.

4. Participants' Perception of Global Citizenship

Another finding indicated that all the participants stated that the inclusion of
global citizenship within the Social Studies curriculum and instruction was limited
and it was one of the shortcomings of the Social Studies education program in
Turkey thus global citizenship education should be taught starting from elementary
school. In this regard, Yalgin said:
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“There is a need to educate citizens to become global citizens because
citizens in the world don't know about each other. They become insensitive
to differences even in their own culture and society. Everybody disagrees
when it comes to conflicts about controversial issues although they should
unite to solve them. The sensitivity to others and differences would increase
if we would educate people to become global citizens. It would reinforce
helping each other and cooperation in the society, and words like we, you,
this, that would decrease. People can be more empathetic to each other.
That's why it is even more important today.”

Yal¢in indicated that educating global citizens could eliminate the conflicts in
the society. In this respect, Esin said:

“Educating people to become global citizens is something that would increase
socio-cultural level of this society. I don't think there are many global citizens
in our country; we need to be global citizens to improve our country and the
world, live in a peaceful environment, increase the welfare of the country,
strengthen the interaction among people, and achieve all these.”

Esin pointed out that providing individuals with crucial skills and knowledge to
become a global citizens is important to offer a better education and welfare of the
country, and strengthen the communication and interaction among people. In
addition, she also pointed out that she did not consider many individuals in Turkey as
global citizens. Thus educators in Turkey needed to educate individuals to become
global citizens. Moreover, she also stated that global citizenship was not included in
the Social Studies teacher education program in a way to fully teach pre-service
teachers about the concept and this was one of the shortcoming of the program. She
said:

“I don't think the concept of global citizenship is covered sufficiently in the
Social Studies curricula. Is it a deficiency? It is, and it needs to be addressed
because it is an important course in which our rights, duties and responsibilities
as citizens are taught. I think global citizenship should be emphasized to a
larger extent within the scope of the Social Studies courses.”

She stated that global citizenship should be covered more widely in the Social
Studies program especially considering the importance of this subject in providing a
better and more compatible citizenship education with today’s world. Similarly, irem
said:

“One feels ashamed to say to a person who come to university after years of
elementary and high school education not to spit or litter around. That's why
value judgements should be taught starting from the lowest stages of education
apart from the theoretical subjects. This is because the person who completed
his/her self-actualisation globally already attaches importance to self-
development. The global education and global citizenship courses should be
taught starting from the lowest stages.”
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She pointed out that the global education and global citizenship courses should
be taught at schools in a way that enable the acquisition of citizenship consciousness
and values. Likewise, Ahmet also stated that global citizenship education should
begin in the family and pointed out that this consciousness can fully settle into the
society only after a generation, by saying;

“I think educating one about how to become a citizen begins in the family. Well,
these children can be provided with this kind of education, but it can be
widespread across the country only after these children have their own children
in the future.”

In addition to these findings, the participants also offered various suggestions on
how the global citizenship education might be developed. They believed that it could
be accomplished by providing "in-service trainings for teachers", "public service ads
to be prepared in this respect" and seminars organised for families. The participants

said that:

“Public service ads can be prepared about global citizenship. Studies can also
be conducted outside the school.”

Esin stated that the society could be educated about global citizenship especially
through seminars and public ads.

Discussion and Conclusions

The concept of citizen, which is used to refer to individuals who are members of
a society or a homeland, has been exposed to changes in terms of its meaning with
the changing value judgements of the societies in the historical process, and its scope
has constantly expanded. In the past when nation states were dominant, individuals
who were accepted as good citizens were mostly those who had national values and
preserved these values. As for the century we live in, globalization influencing the
whole world and many countries becoming more connected and dependent to each
other has also had an influence on the citizens living within a country. Because of
globalization, individuals has realized that issues in other countries such as terror,
migration, and natural disasters can also affect themselves and their countries that
they should be more empathetic towards such issues and other countries and cultures.
At the same time, with the developments in communication and transportation
networks, individuals who are different in terms of race, language, religion, ethnicity,
and socio-cultural and socio-economic status starting to come across the lives of
those who are like them in other countries and wanting to have the same rights have
led them to try to express themselves more. Due to these changes, it is emphasized
that global citizenship education should be provided to individuals so that they can
be educated as citizens having global characteristics, and this education should be
included in both the curricula in elementary, high school and college levels. In
addition, instructions and in-class activities as part of an important part of the
education system should improved based on these characteristics (Halstead and Pike,
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2006; Kadioglu, 2008). Due to new ideas and developments in education, some
countries (United States and Canada) redesigned the citizenship education curricula
and they aimed to teach about global citizenship in Social Studies classrooms.
However, in the literature, it is pointed out that in spite of many issues rapidly rising
such as migration and terror around the world in recent years, the global citizenship
that is included in the Social Studies curriculum is not commonly taught in
classrooms by teachers. Thus teachers as one of the most important actors should be
educated in this respect (Giinel and Pehlivan, 2015; Kiling and Korkmaz, 2015;
Rapoport, 2010). In order to be able teach about global citizenship effectively, pre-
service teachers should be equipped with the knowledge, skills, and values that
would help developing the global citizenship perspective.

In this study, it was found that only three out of 10 participants could define
global citizenship, whereas the rest of the participants explained the concept by
referring to the characteristics that a global citizen should have. Their difficulty in
providing a definition may be because of the fact that an exact definition of global
citizenship cannot be made even in the literature. In another study, Rapoport (2010)
also reported that teachers tried to define the concept of global citizenship with
similar concepts and expressions instead of providing an exact definition.
Additionally, the participants defined and interpreted global citizenship based on
their previous experiences and ethnic backgrounds.

The findings of the study also showed that according to the participants, being a
global citizen was a necessity in today's world. In their study, Giirdogan Bayir, Goz
and Bozkurt (2014) highlighted that today's citizens should be educated to be
individuals who are more conscious about the environment and the nature, and are
aware of their responsibilities. Likewise, Kan (2009b) also stated that for a
sustainable future, it is important to educate individuals to gain the necessary
knowledge, skills, and values. The participants indicated that there were various
characteristics to be considered as a global citizen, and suggested some requirements
such as "travelling abroad", "having a degree", "being interested in research", "being
informed of the world", and "being sensitive to the world". In Richardson, Blades,
Kumano and Karaki (2003), students from Canada and Japan stated that
communicating with individuals from other countries played an important role in
becoming a responsible and active citizens of the world. Similarly, Coryell, Spencer
and Sehin (2013) pointed out that the participants, who were Master's students, stated
that in order to acquire professional and global citizenship skills, one needed to work
with different resources and in different cultural environments, and thus, interact
with individuals from other countries. The participants indicated that mutual learning
and respect were important for global citizenship. The findings reported in Kiling and
Korkmaz (2015) also forms a basis for the results of this study. In their study on
doctoral students, Kiling and Korkmaz (2015) reported that the participants described
the characteristics that a global citizen should have as valuing the world, people and
other species, knowing that he/she does not only belong to a single country, speaking
a foreign language, and being sensitive to the environment.
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In the study, the participants also stated that they could not be counted as global
citizens because they did not have some of the characteristics that a global citizen
should have in their opinions. With regard to this result of the study, it can be argued
that the participants had a negative perception of themselves regarding being global
citizens. However, Richardson, Blades, Kumano and Karaki (2003) revealed an
opposite result. In the pilot study that the researchers conducted with students from
Canada and Japan on the responsibility of the world citizens, it was found that the
students from both countries developed positive attitudes towards the future, and
perceived themselves as active participants in the solution of global problems.
Similarly, Go6l (2013) reported that pre-service Social Studies teachers' attitudes
towards global citizenship were positive. Kaya and Kaya (2012) stated that
individuals who spoke a foreign language had a more positive attitude towards global
citizenship than those who did not. Besides, one of the participants in this study
indicated that the national feelings that he had could prevent him from being a global
citizen. However, in Kilin¢ and Korkmaz (2015), the participants asserted that being
responsible to the world did not interfere with being a patriotic individual and one
could be both a global citizen and a patriot at the same time.

The results of the study showed that the participants was not offered any courses
directly focused on global citizenship during their undergraduate education and the
global citizenship was mentioned in only a few elective courses (i.e., Global
Education and Effective Citizenship Education). Moreover, they strongly suggested
that these elective courses should be taught as mandatory courses. In Rapoport
(2010), it was revealed that teachers rarely taught the concept of global citizenship in
their classrooms. Likewise, Ersoy (2013) reported that in the globalising world,
teachers were not competent in teaching their students various skills such as problem
solving, employing multiple perspectives in-class discussions and being empathetic,
and teaching controversial issues.

Another result of the study was the participants' stating that the partial inclusion
of global citizenship in Social Studies education might be considered as one of the
shortcomings of the Social Studies teacher education program. In her study, Ersoy
(2013) claimed that the Social Studies program was incompetent to teach about
global citizenship skills. In addition, the teachers emphasized that the global
citizenship skills should be taught starting from elementary school. In Ceylan (2014),
most of the teachers pointed out that the Social Studies curriculum should include
world citizenship as one of the main topics starting from preschool education. They
added that they would like to teach students about the world citizenship but the
teacher training they received and the field experience they had were insufficient to
teach children about the world citizenship and the necessary skills to become a
citizen of the world. Tsolidis (2002) argued that teachers should develop new
instructional approaches in order to teach about global citizenship so that their
students could easily adapt to the developing and the changing world.
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Based on the results of the study, it can be suggested that pre-service teachers
should be offered mandatory courses that exclusively focus on global citizenship
during undergraduate education, different educational environments which would
employ activities to teach them how to show respect and be more empathetic to
differences beginning from a very early stages of education. Moreover the Social
Studies curriculum and the Social Studies teacher education program should be
revised or maybe redesigned in a way that students would have more opportunities to
learn about global citizenship. Finally, this study only examined pre-service Social
Studies teachers' perception of global citizenship. Further studies might focus on how
to shape pre-service teachers' perception of global citizenship and help them to gain
necessary skills to become global citizens.

References

Atasoy, F. (2005). Kiiresellesme ve milliyet¢ilik. Ankara: Otiiken.

Banks, J. A. (1997). Educating citizens in a multicultural society. New York: Teachers
College Press.

Banks, J. A. (2004). Introduction: Democratic citizenship education in multicultural
societies. in Diversity and citizenship education: Global perspectives. (J. A. Banks Ed.),
San Francisco: Jossey-Bass, An Imprint of Wiley.

Bourke, L., Bamber, P. & Lyons, M. (2012). Global citizens: Who are they?. Education,
Citizenship and Social Justice, 7 (2), 161-174.

Bulut, B., Cakmak, Z., & Kara, C. (2013). Global citizenship in technology age from the
perspective of social sciences. Procedia-Social and Behavioral Sciences, 103, 442-448.

Castle, S. (2004). Migration, citizenship, and education. In Diversity and citizenship
education: Global perspectives (J. A. Banks Ed.). San Francisco: Jossey-Bass, An
Imprint of Wiley.

Ceylan, S. (2014). Okul 6ncesi 6gretmenlerinin diinya vatandasligi egitimi ile ilgili goriisleri.
Kuramsal Egitimbilim Dergisi, 7 (1), 78-93.

Coryell, J. E., Spencer, B. J., & Sehin, O. (2013). Cosmopolitan adult education and global
citizenship: Perceptions from a European itinerant graduate-professional study abroad
program. Adult Education Quarterly.

Creswell, J. W. (2012). Educational research: Planning, conducting, and evaluating
guantitative and qualitative research. Boston: Pearson.

Ersoy, A. F. (2013). Sosyal bilgiler dersinde kiiresel vatandaslik egitimi: uluslararasi catisma
ve savaglara iligkin Tirk Ogretmen ve Ogrencilerin deneyimleri. Egitimde Nitel
Arastirmalar Dergisi, 1 (1), 7-30.

Gol, E. (2013) Sosyal bilgiler ogretmen adaylarinin kiiresel vatandaghk tutum diizeylerinin
farkly degiskenler agisindan incelenmesi. (Yayimlanmamis Yiiksek Lisans Tezi). Ahi
Evran Universitesi/Sosyal Bilimler Enstitiisii, Kirsehir.



JOURNAL OF EDUCATION AND FUTURE 69

Giinel, E. & Pehlivan, A. (2015). Examining the citizenship and democracy education
textbook and curriculum in terms of global education. Journal of Social Studies
Education Research, 6 (1), 123-171.

Giirdogan-Bayir, O., Gz, N. L. & Bozkurt, M. (2014). Sinif 6gretmeni adaylarina gore
sosyal bilgiler dersinde kiiresel vatandashik. Egitim Bilimleri Arastirmalart Dergisi, 4
(2), 145-162.

Halstead, M. & Pike, M. (2006). Citizenship and moral education: Values in action.
Routledge.

Igen, M. & Akpinar, E. (2012). Kiiresel vatandashk egitiminin uluslararasi sorunlarin
¢oziimiindeki rolii. Erzincan Universitesi Sosyal Bilimler Enstitiisii Dergisi, 5 (2), 277-
290.

Kan, C. (2009a). Sosyal Bilgiler egitiminde kiiresel vatandashk. Pamukkale Universitesi
Egitim Fakiiltesi Dergisi, 26, 25-30.

Kan, C. (2009b). Degisen degerler ve kiiresel vatandaslik egitimi. Kastamonu Egitim
Dergisi, 17 (3), 895-904.

Kaya, B. & Kaya, A. (2012). Teknoloji ¢aginda 6gretmen adaylarinin kiiresel vatandaglik
algilari. Sakarya University Journal of Education, 2 (3), 81-95.

Mayo, M., Gaventa, J., & Rooke, A. (2009). Learning global citizenship? Exploring
connections between the local and the global. Education, Citizenship and Social
Justice, 4 (2), 161-175.

Merryfield, M. M. (1997). A framework for teacher education in global perspectives. In
Preparing teachers to teach global perspectives (M. M. Merryfield, E. Jarchow, S.
Pickert Ed.). California: Corwin.

Oxfam (2006). Education for global citizenship a guide for schools. Available:
http://www.oxfam.org.uk/education/global-citizenship/global-citizenship-guides

Rapoport, A. (2009). A forgotten concept: Global citizenship education and state social
studies standards. Journal of Social Studies Research, 33 (1), 91-112.

Rapoport, A. (2010). We cannot teach what we don’t know: Indiana teachers talk about
global citizenship education. Education, Citizenship and Social Justice, 5 (3), 179-190.

Richardson, G., Blades, D., Kumano, Y. & Karaki, K. (2003). Fostering a global imaginary:
The possibilities and paradoxes of Japanese and Canadian students’ perceptions of the
responsibilities of world citizenship. Policy Futures in Education, 1(2), 402-420.

Tsolidis, G. (2002). How do we teach and learn in times when the notion of ‘global
citizenship’ sounds like a cliché?. Journal of Research in International Education, 1 (2),
213-226.

Yildirnm, A. & Simsek, H. (2013). Sosyal bilimlerde nitel arastirma yéntemleri. Ankara:
Seckin.






