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ABSTRACT

Learner autonomy has not been an easy term to understand and to define for many years which was
first coined by Henri Holec, the “father” of learner autonomy. It is widely confused with many
terms like freedom, self-instruction, being free from teachers, etc. He defines learner autonomy as
“ability to take charge of one’s own learning and adds that this ability “is not inborn but must be
acquired either by ‘natural’ means or (as most often happens) by formal learning, i.e. in a
systematic, deliberate way” (Holec 1981: 3). That means the person who is autonomous takes
charge of his/her own learning and has the responsibility for everything related to this learning. So
the central idea behind this term is that learners take their own responsibilities for their own learning
process. This paper gives detailed information about the definition of learner autonomy, the role of
the teachers in having autonomous learners and characteristics of an autonomous learner.
Anahtar Kelimeler: learner autonomy, characteristics, teacher’s role

OGRENEN OZERKLIGI KONUSU

0z

Ogrenen &zerkliginin babasi Henri Holec tarafindan ilk ortaya atildiginda dgrenen dzerkligini
anlamak ve tanimlamak kolay olmamistir. Cogunlukla, 6gretmenlerden bagimsiz olma, dzgiirliik,
kendi kendine egitim gibi terimler ile karistirilir. Holec, 6grenen 6zerkligini “kisinin kendi 6grenme
sorumlulugunu alma yetenegi” olarak tanimlar ve bu yetenegin “dogustan degil dogal yoldan veya
(cogunlukla oldugu gibi) sistematik, bilingli yollar gibi resmi 6grenme ile kazanildigini sdyler
(Holec, 1981:3). Bu demektir ki dzerk kisi, kendi 6grenme gorevini iistlenir ve 6grenme ile ilgili
sorumlulugunu alir. Bundan dolayi, bu terimin altinda yatan ana fikir, dgrenenler 6grenme
siirecinde kendi 6grenme sorumluluklarini alirlar. Bu ¢aligma, 6grenen 6zerkliginin tanimi, 6zerk
Ogrencisi olan 6gretmenlerin rolleri ve dzerk d6grencilerin 6zellikleri konusunda ayrintili bilgi
vermektedir.

Anahtar Kelimeler: 6grenen 6zerkligi, ozellikler, 6gretmen rolleri
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1LINTRODUCTION

There is a redoubled importance given to the learners in language teaching and learning
as a consequence of the changing views in the field of second/foreign language learning
(ESL/EFL). That is, they are no more passive in their learning process. Their needs,
interests, learning styles, and other individual differences are being taken into account by
their teachers in the learning-teaching environment. Learner autonomy is one of the key
words which has come to order in English Language Teaching atmospheres over the last
two decades as a result of these noticeable changes. It has been a major area of interest
in teaching and learning a second language.

2. DEFINITION OF LEARNER AUTONOMY

Learner autonomy has not been an easy term to understand for many years. It should be
better to look at the term “autonomy” first to have a clear idea about learner autonomy.
For the use of “autonomy” in language education, Benson and Voller (cited in Ugiiten
2009: 3-4) recommend five different ways:

1- for situations in which learners study entirely on their own;

2- for a set of skills which can be learned and applied in self-directed learning;
3- for an inborn capacity which is suppressed by institutional education;

4- for the exercise of learners’ responsibility for their own learning;

5- for the right of learners to determine the direction of their own learning.

So what is learner autonomy? It is not an easy task to define learner autonomy which
was first coined by Henri Holec, the “father” of learner autonomy. He defines learner
autonomy as “ability to take charge of one’s own learning and adds that this ability “is
not inborn but must be acquired either by ‘natural’ means or (as most often happens) by
formal learning, i.e. in a systematic, deliberate way” (Holec 1981: 3). That is taking
charge of one’s learning means having all the necessary responsibilities for everything
related to this learning. So the central idea behind this term is that learners take their own
responsibilities for their own learning process. They are not expected to be passive in the
classroom. As Dikilitas (2015: 47) stated “trainees are no longer seen as recipients of
knowledge, but constructors of it through active engagement in the process of learning.
In addition, they are given more opportunities to take control of their learning as is
implied and encouraged by principles of autonomous learning”. They are the ones who
should think about whole process and take the necessary decisions and responsibilities.
They can use their own ideas and apply them in their own learning. If they have a place
in decision making process actively, they are on the way of being autonomous (Camilleri
1997; Dam 1995; Benson 2001).

Learners are very complex. It is difficult to understand what they are thinking or what
they need and want. According to Barkhuizen, the L2 learners in classroom atmosphere
need to:

be encouraged to express their perceptions overtly, both for themselves and
their teachers. Doing so would allow learners to consider why they are
participating in certain activities, how these activities help them learn
English, and what use they can make of them both for academic purposes
and outside of the classroom.(cited in Bulut and Durak 2002: 2-3)
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Learners do not want to be passive in the classroom settings. They are eager to be active
in every step of their learning processes. If they know the reasons of their doing
something, they learn better. As Little and Dam stated (1998:1):

Learner autonomy is a matter of explicit or conscious intention: we cannot
accept responsibility for our own learning unless we have some idea of
what, why, and how we are trying to learn. The learner must take at least
some of the initiatives that give shape and direction to the learning process,
and must share in monitoring progress and evaluating the extent to which
learning targets are achieved. The pedagogical justification for wanting to
foster the development of learner autonomy rests on the claim that in formal
educational contexts, reflectivity and self-awareness produce better
learning.

There are many definitions of learner autonomy. Sometimes it is used interchangeably
with some other terms like self-directed learning, free learners, etc. However, there are
of course certain differences between these terms. For instance, Reinders (cited in
Usgiiten, 2009: 3) states that “self-directed learning can be defined as a learner-initiated
process in which the learner is the center to decide to study”. On the other hand, learner
autonomy has an idea that learners take responsibilities for their own learning which does
not mean that learners are isolated from their teachers and from the learning environment.
This idea involves learner-centered instruction which “is not a matter of handing over
rights and powers to learners in a unilateral way. Nor does it involve devaluing the
teacher. Rather, it is a matter of educating learners so that they can gradually assume
greater responsibility for their own learning” (Nunan 1999: 12)

Learner autonomy does not mean learner isolation from the learning atmosphere. In a
class, there should be independent language learning in which teachers goal is to give
their learners more control over his/her learning; that is what to learn, how to learn, when
to learn and why to learn. Learners should decide on their aims, their methods of learning
and even they should sometimes assess themselves.

According to Little and Dam (1998: 1):

The ideas that cluster around the concept of learner autonomy have also
been promoted under banners such as, "humanistic language teaching,"
"collaborative learning,” “experiential learning,” and "the learning-
centered classroom.” We prefer the term "learner autonomy™ because it
implies a holistic view of the learner as an individual. This seems to us
important for two reasons. First, it reminds us that learners bring to the
classroom a personal history and personal needs that may have little in
common with the assumed background and implied needs on which the
curriculum is based. Second, it reminds us that the ultimate measure of
success in second or foreign language learning is the extent to which the
target language becomes a fully integrated part of the learner's identity.

As Little and Dam (1998) indicate, learner autonomy needs a clear and conscious goal.
That is, if the learners do not have an idea about what they are doing, how they are doing
and why they are doing, they do not accept the responsibility for their learning process.
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Sinclair (in Borg and Al-Busaidi, 2012: 5) suggests 13 aspects of learner autonomy
‘which appear to have been recognized and broadly accepted by the language teaching
profession’:

1- Autonomy is a construct of capacity

2- Autonomy involves a willingness on the part of the learner to take responsibility
for their own learning

3- The capacity and willingness of learners to take such responsibility is not
necessarily innate

4- Complete autonomy is an idealistic goal

5- There are degrees of autonomy

6- The degrees of autonomy are unstable and variable

7- Autonomy is not simply a matter of placing learners in situations where they
have to be independent

8- Developing autonomy requires conscious awareness of the learning process —
i.e. conscious reflection and decision-making

9- Promoting autonomy is not simply a matter of teaching strategies

10- Autonomy can take place both inside and outside the classroom

11- Autonomy has a social as well as an individual dimension

12- The promotion of autonomy has a political as well as psychological dimension

13- Autonomy is interpreted differently by different cultures

It is understood from these features that in teaching and learning process, learners’ taking
responsibility is a must. At this point, the role of the teachers gains importance as they
are the ones who should direct the learners.

3. TEACHERS’ ROLE IN LEARNER AUTONOMY

Teachers should explain the learners that being autonomous does not mean learning
without teachers. Barfield et al. (cited in Balgikanli, 2010: 91) indicate the importance of
teachers’ role in this process since “the ability to behave autonomously for students is
dependent upon their teacher creating a classroom culture where autonomy is accepted”.
Camilleri states three roles of teachers in gaining autonomous learners (1997: 36-37):

1- Teacher as a resource person: The teacher optimizes learning conditions by
helping learners all the available resources, strategies and learning styles.

2- Teacher as counselor: The teacher is able to accompany individual learning
processes, to find solutions to the learning problems.

3- Teacher as manager: The teacher is the manager of the activities.

Teachers’ role changes depending on the learning environment, the learners and their
needs. Lee (cited in Kogak, 2003: 90) suggests that teachers should be flexible to teach
the learners having responsibilities for the learning process as flexibility is an important
factor in developing autonomy. Teachers aim is to have autonomous learners in their
classes. So who is an autonomous learner?

4. THE CHARACTERISTICS OF AUTONOMOUS LEARNERS

Kogak (2003: 28) defines autonomous learners as the” the ones who take active roles in
the learning process, by finding more learning opportunities for themselves, rather than
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being the complete pursuer of the teacher”. According to Dickinson ( in Kocak, 2003:
28-29), autonomous learners can be characterized in four points:

1-

2-

They can identify what is going on, in other words what has been taught in their
classes. When they learn a new item, they try to have a link between the new
one and the previous ones.

They are capable of formulating their own learning objectives, in parallel with
or even in addition to their teachers. As they are ready to have the necessary
responsibility for their own learning processes, they continue to improve their
knowledge outside the classroom.

They are able to select and implement appropriate learning strategies. They do
not just read or write; instead, they try to examine the task they are doing.
They can monitor the effectiveness of their use of strategies and make necessary
changes for them. They do not directly blame the teacher or the system when
they have low marks; instead he/she tries to find the problem and searches for
extra ways to study.

As it is understood from the characteristics, it can be said that learners are ready to take
the responsibility for their own learning; that is, learners always ask some questions about
their learning like what, when, why, etc. This shows that learners are critical at the same
time. Breen and Mann (in Benson 2001: 84-85) suggested that autonomous learners:

7-
8-

see their relationship to what is to be learned, to how they will learn and to the
resources available as one in which they are in charge or in control

are in an authentic relationship to the language they are learning and have a
genuine desire to learn that particular language

have a robust sense of self that is unlikely to be undermined by any actual or
assumed negative assessments of themselves or their work

are able to step back from what they are doing and reflect upon it in order to
make decisions about what they next need to do and experience

are alert to change and able to change in an adaptable, resourceful and
opportunistic way

have a capacity to learn that is independent of the educational processes in which
they are engaged

are able to make use of the environment they find themselves in strategically
are able to negotiate between the strategic meeting of their own needs and
responding to the needs and desires of other group members

That is, they should be ready to be independent of their teachers and their friends which
does not mean a complete isolation. They have the capacity to think about their own
learning processes. Chan (cited in Kogak 2003: 29) also identified the following features
of an autonomous learner:

1-
2.
3-
4-
5-
6-
7-

highly motivated

goal oriented
well-organized
hard-working

initiative

enthusiastic about learning
flexible
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8- active
9- willing to ask questions
10- making use of every opportunity to improve their learning

To sum up, an autonomous learner has numerous features to be explained. The main point
is that, when compared to traditional classrooms, they are more active in learning
atmospheres.

5. CONCLUSION

In today’s world, because of the need to catch high-speed changes in every part of the
teaching systems, it is inevitable and fundamental to have autonomous learners for an
effective language teaching. The underlying principle of learner autonomy is that learners
take the responsibilities of all the stages of their own learning and behave according to it
(Durak, 2015). That means, they are no more just the receptors of the information in the
classrooms. They are in cooperation with their teachers and friends. As a result, they feel
more confident and motivated which increases willingness and success in the classroom.
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GENIS OZET

Ogrenme ve &gretme siirecinde kullanilan yontemler iizerine yillardir sure gelen bir
tartigma s6z konusudur. Zaman igerisinde bir¢ok yontem denenmis, artilari eksileri
tartisilmistir. Geleneksel yontem mi yoksa dgrenci merkezli 6grenme mi daha iyidir
sorusu cevaplanmaya g¢alisilmistir. Geleneksel yontem Ogretmen merkezlidir. Sinif
icerisinde ve sinif diginda gergeklesecek 6grenme ve Ogretme siirecine karar verecek
kisidir. Ogretme nerede gerceklesecek, ne ogretilecek, nasil dgretilecek, ne zaman
Ogretilecek ve 6grenme ve dgretme siirecinde hangi materyaller kullanilacak sorularinin
hepsinin cevab1 &gretmendir. Ogetmen siirekli bilgi veren, 6grenen ise simfta aktif
olmayan ve siirekli verilen bilgiyi alan kisi durumundadir. Geleneksel yontemin uzun
yillar tartisilan noktas1 6grenciyi pasif durumda birakmasidir. Bu konunun eksikligini
gidermek igin son yillarda dgrencinin artik pasif rol oynamadigi, kendi 6grenme siireci
ile ilgili kararlarda sz sahibi oldugu, 6gretmenin 6gretme siirecinin merkezinde olmak
yerine bu siirece yardim eden kisi olarak goriildiigii 6grenci merkezli egitim yontemleri
yayginlagmaya baslamugtir. Ogrenci merkezli yontemlerin temel amaci tamamen
ogretmenine bagimli 6grenenlere sahip olmak yerine, kendi basina kararlar alabilen, sinif
icerisinde 6gretmen ve 6grenen arkadaslariyla isbirligi yaparak bu siirece dahil olabilen,
aldig1 kararlarin sonuglarina katlanabilen, kendi eksik ydnlerini tarafsizca gorebilen ve
gelistirmek icin ¢oziimler arayan, tamamen Ogretmeninden bagimsiz olmak yerine
birlikte hareket ederek 6grenme ve 6gretme siirecini daha etkili hale getirmeye calisan
6zerk 6grenenlere sahip olmaktir.

Ogrenen 6zerkligi konusu birgok yildir tanimlamasi ve anlamasi kolay olmayan, yeni bir
terimdir. Uzun yillar boyunca 6grenme ve 6gretme alanlarinin bir¢ogunda s6z konusu
bile olmamistir. Ama son yillarda her tiirlii 6grenme alaninda oldugu gibi yabanc dil
olarak ingilizce 6grenme alaninda da degisen bakis agilarinin sonucu olarak dil 6grenme
ve dgretmede Ogrenenlere artan bir dnem verilmeye baslanmistir. Bu da demektir ki,
Ogrenenler sinifta pasif olarak oturan ve sadece verilen bilgiyi alan kisiler olarak
goriilmek yerine siirecin bir pargasi olarak goriilmeye baglanmistir. Bireysel farkliliklari,
ihtiyaclar, ilgileri ve 6grenme stilleri 6grenme ve 6gretme siirecinde dikkate alinmaya
baslanmustir. Ogrenen o6zerkligi de &zellikle son yillarda kaydadeger gelisme ve
degismelerin soucu olarak dil O0grenme ve Ogretme siireclerinde yerini almaya
baglamustir.

[lk olarak 6grenen 6zerkligini  kisinin kendi égrenme sorumlulugunu alma yetenegi”
olarak tanimlayan ve bu yetenegin “dogustan degil dogal yoldan veya (¢ogunlukla oldugu
gibi) sistematik, bilingli yollar gibi resmi 6grenme ile kazanildigini sdyleyen (Holec,
1981:3) ogrenen Ozerkliginin babasi Henri Holec tarafindan ortaya atilmistir. Bu
demektir ki o6zerk kisi, kendi Ogrenme gorevini Ustlenir ve o6grenme ile ilgili
sorumlulugunu alir. Siif ortaminda pasif sekilde oturup sadece verilen bilgiyi alan kisi
olmak yerine kendi Ogrenme ve Ogretme siireglerinde aktif olmalar igin
cesaretlendirilirler. Bundan dolayi, bu terimin altinda yatan ana fikir, 6grenenlerin
ogrenme siirecinde kendi 6grenme sorumluluklarini almalaridir. Cogunlukla 6zgiirliik,
0z talimat, 6gretmenden bagimsiz olma vb terimlerle karistirilir. Geleneksel yontemden
vazgeemek ve yeni yontemleri benimsemek her zaman ve her alanda zor oldugu gibi
O6grenme ve Ogretme siirecinde de bu gegis cok da kolay olmamistir. Bu sebeple,
6gretmen rolleri de geleneksel yontemle karsilastirildiginda tamamen degisecegi igin de
Ogrenen Ozekligini anlama siirecinde Ogretmenlere de 6nemli gorevler diismektedir.
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Ogrenenlere siiregte bagimsiz olmanin 6gretmenden kopmak olmadigini, siireci ve
stirecte gergeklesecek problemlerin sorumluluklarint birlikte alacaklarini agiklamalari
stirecin kolaylasmasi bakimindan 6nemlidir.

Eger 6grenen Gzerkse, bu dgretmeninden higbir doniit almayacagi anlamina gelmez.
Sinifta, 6gretmenin Ogrenenlere daha fazla kontrol vermeyi hedefledigi 6zgir dil
O6grenme ortamlart olmalidir. Yani, ne 6grenilecek, nerede 6grenilecek, nasil 6grenilecek,
ne zaman 6grenilecek ve 6grenme ve dgretme siirecinde ne gibi materyaller kullanilacag:
gibi konularda 6grenen de soz sahibi olmalidir. Hatta her ne kadar degerlendirme
stireclerine Ogrenenleri de dahil etme fikri baslarda de Ogretmenleri korkutsa da
Ogrenenlerin de bu siirecin igerisinde olmalart ve kendi degerlendirmelerinin
sorumlulugunu almalari, 6zerk 6grenenlere sahip olmak yolunda atilmasi gereken 6nemli
adimlardan birisidir.

Ogretmenler dgrenenlere, 6zerk olmanin dgretmensiz dgrenme anlamina gelmedigini,
degerlendirme siirecine dahil olmalarinin kendileri i¢in faydali bir siire¢ oldugunu
aciklamalidirlar. Barfield ve arkadaslarmin da belirttigi gibi bu siirecte “6zerkligin kabul
edildigi smf kiltiirli yaratan ogretmenlerine bagimli 6grenenlerin 6zerk bir sekilde
davranma yetenegi” nden dolay1 6gretmenin rolii dnemlidir (akt. Balgikanli, 2010: 91).
Bu da 6zerk 6grenenlere sahip olma da dgretmenin roliiniin énemini agiklamaktadir.
Camilleri o6zerk Ogrenen edinme siirecinde Ogretmenin {i¢ Onemli gdrevini

vurgulamaktadir (1997: 36-37):

Idareci olarak 6gretmen (Teacher as a manager): Ogretmen aktivitelerin idarecisidir.
Kaynak kisi olarak 6gretmen (Teacher as a resource person): Ogretmenler dgrenme
kosullarmi 6grenenler i¢in daha uygun ve verimli hale getirirler. Ornegin herhangi bir
aktiviteyi direk alip uygulamak yerine 6grenenlerin ilgi ve ihtiyaglarina gore diizenler.

Rehber olarak 6gretmen (Teacher as a counselor): Ogretmen dgrenme problemlerine
¢Oziim bulmak i¢in kisisel 6grenme siireglerine eslik edebilmelidir.

Sonug olarak dgretmenin rolii 6grenme ortamina, 6grenenlerin ilgi ve ihtiyaclarina gore
sekillenmektedir. Eger amag¢ Ozerk Ogrenenlere sahip olmaksa “6zerk Ogrenenin
ozelliklerini” netlestirmek gerekir.

Kogak (2003; 28) e gore 6zerk dgrenen “ 6gretmenin tamamen takipgisi olmak yerine
kendileri igin daha fazla 6grenme firsatt bulmak icin 6grenme siirecinde aktif olan
kisidir*. Ozerk o6grenen ayni zmanda elestirel kigidir. Kendi 6grenme siirecinin
sorumlulugunu alirken ne, ne zaman, nerede, need vb sorularinda cevabini arar.
Ogretmenlerinden ve arkadaslarindan bagimsiz olmalidirlar. Ciinkii kendi 6grenme
stirecleri i¢in dogru karar1 verecek kapasiteleri vardir ve Ogrenenlerin de bu
kapasitelerinin farkina varmalar1 gerekmektedir. Chan (akt Kocak 2003; 29), 6zerk
Ogrenenin 6zelliklerini sdyle belirtmistir:

-Yiiksek motivasyonlu
-Hedef odakli

-lyi organize olmus
-Caligkan

-Girigimci
-Ogrenmeye hevesli
-Esnek
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-Aktif
-Soru sormaya istekli
-Ogrenmesini gelistirmek igin her firsat1 kullanir

Ozetlemek gerekirse, ozerk 6grenen birgok ozellige sahiptir. Burada énemli olan,
Ogrenenlerin geleneksel 0grenme yontemleriyle kiyaslandiginda o6zerk Ogrenme
ortaminda daha aktif ve istekli olduklaridir.

Geleneksel yontemden vazgegip 6zerk dgrenene sahip olma fikrini kabul etmek ¢ok da
kolay olmamustir. Sonucta Ogretmen egemen bir egitim siteminden O6gretmenin ve
Ogrenenin roliiniin tamamen degigecegi bir egitim sistemine gecilmektedir. Tabii ki
O0grenen merkezli yontemlerin de tartisila gelen pozitif ve negative yonleri
bulunmaktadir. Aama genel olarak bakildiginda ve geleneksel yontemlerle
kiyaslandiginda 6grenen merkezli 6grenme ve dgretme siirecine dahil olan 6grenenlerin,
geleneksel yonteme dahil olan 6grenenlere gore 6z giivenlerinin daha fazla oldugu, gerek
0zel hayatlarinda gerekse egitim Ogretim hayatlarinda herhangi bir problemle
karsilastiklarinda 6gretmenlerine ya da baska bir bireye bagimli olmak yerine bu siirecin
sorumlulugunu alarak ¢éziimler iiretmeye calistiklari, kendi 6grenme siirecleriyle ilgili
sorumlulugu 6gretmene yiiklemek yerine siireci paylasmanin kendileri igin daha yararl
oldugunu, bunun dgretmenden tamamen bagimsiz olmak demek olmadigini kavradiklar
gorilmiistiir.

Bu calismada 6grenen 6zerkligi konusu kisaca tanimlanmaya c¢alisilmis, 6zerk 6grenene
sahip olma siirecinde 6gretmenin ve dgrenenin nasil rollere sahip olacaklart hakkinda
ayrintili bilgi verilmistir. Kuramsal bir ¢alismadir.
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