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Abstract

This study was conducted to determine academic procrastination and affecting factors in students at
PhD in nursing programs. Students experience difficulties and stress at doctor of philosophy (PhD)
in nursing programs. The study has a descriptive and cross-sectional design. Data collection was
performed between April 2018 and January 2020 at PhD in nursing programs (n= 91). The data
collection tools utilized were general descriptive characteristics form and the Scale of Academic
Procrastination (SAP). Data were collected online. The students had a low median score for
academic procrastination (Xmedian=2.18; Range=2.74). It was determined that there was a significant
difference between marital status and APBS score (p= 0.028). There was a significant difference on
the SAP in terms of selecting a supervisor (p= 0.049), relationship with the supervisor (p= 0.003),
time management (p= 0.009), feeling anxious (p= 0.000) and perfectionism (p= 0.034). As a result of
the analysis, it was found that the PhD in nursing students were married, did not choose their
supervisors, had a weak relationship with their supervisors, had difficulty in time management,

always felt anxious, did not consider themselves academic self-efficacy, and were perfectionists.
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Introduction

Nurses have innovative, leadership, researcher, defending and caregiving roles and perform
professional practices to protect and promote individuals’, families’, and communities’
health (Joseph, McCauley, & Richmond, 2020). Doctor of philosophy (PhD) in nursing
programs play an important role in improvements of professional nursing practices (Evans
& Stevenson, 2011).

Doctoral education in nursing is defined as difficult and stressful by students, and
students encounter many problems in this process (Ozmen & Giig, 2013; Evans &
Stevenson, 2011). Among the problems faced by students are decreased stress and time
management, lack of motivation, efforts to develop academic identity, sense of
perfectionism and excessive workload (Pyhélto et al., 2012; Karadag & Ozdemir, 2017:
Ozmen & Power, 2013; Pyhiltd et al, 2012). Due to these problems, academic
procrastination behavior is frequently observed in students (He, 2017; Taura, 2017; Durmaz,
Hiseyinli, & Giiglii, 2016). For these reasons, it is important to examine the factors

associated with the academic procrastination behavior of doctoral students.

The prevalence of frequency of academic procrastination varies from 15% to 44% in
PhD students (Afzal & Jami, 2018; He, 2017). Academic procrastination is generally
defined as students’ postponing the fulfillment of their academic responsibilities or not
fulfilling them (Uzun Ozer & Demir, 2015). Academic procrastination may result from both
task-related factors like a difficult and discouraging task and a lack of motivation, problems
with self-perception like fear of failure, fear of rejection by the society, perfectionism, low
cognitive awareness and poor self-respect and self-efficacy beliefs (Taura, 2017; Akbay &
Gizir, 2010). Academic procrastination create negative outcomes such as waste of time,
decreased academic success, prolonged time to completion of the dissertation, dropping out
of the PhD program, increased anxiety/stress, and the feeling of guilt (Sverdlik et al, 2018;
Taura, 2017; Akbay & Gizir, 2010). It is very important to determine underlying factors and

to take measures against them for prevention of academic procrastination.

Few studies have been conducted on academic procrastination on doctoral students in
the international literature (Marzooghi, 2020; Afzal & Jami, 2018; He, 2017), and no study
examining academic procrastination behaviors in PhD in nursing students has been found.

However, the fact that nursing doctoral students both perform their nursing professions and
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receive doctoral education may cause the emergence or increase of academic procrastination

behavior. This situation may cause nurses not to spend enough time on doctoral education
and have difficulties in time management. In the literature, academic procrastination
behavior levels and related factors in PhD in nursing students are unknown. Knowing the
factors associated with the academic procrastination behaviors of nursing doctoral students
is important in preventing academic procrastination behaviors. The aim of this study is to
determine the academic procrastination behavior level of PhD in nursing students and to

reveal the factors affecting their academic procrastination behavior.
Research Questions
1. What is the academic procrastination level of PhD in nursing students?

2. What are the factors associated with the academic procrastination behaviors of PhD in

nursing?
Method
Study Design

In this study, it has a cross-sectional design pattern as the cause-effect relationship is

examined in a certain time period.
Study Group of the Research

The study was conducted between January and June 2020. Since the number of the students
studying for a PhD in nursing was low at the university where the study was performed, the
snowball sampling was utilized to access students at other universities in Turkey. Ninety-
one students continuing to receive education in a PhD program at the time of data collection,
contacted on the phone and accepting to participate in the study formed the study sample.
The power of the study was determined by analyzing the relation between anxiety and the
total score on the Scale of Academic Procrastination (SAP) with G Power 3.1.9.7 program

and it was found to be 91%.
Data Collection Tools Used in the Study

“Participant Information Form” and “Academic Procrastination Behaviors Scale” were used

as data collection tools.
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Participant Information Form

The general descriptive characteristics form was prepared in light of the literature by the
researchers. The form has two sections; the first section is composed of eight questions
about age, gender, marital status, having children, perceived financial status, employment
and workload at home. The second section is composed of eight questions about the
semester of the PhD program, selection of the supervisor, relationship with the supervisor,
who selected the subject of the PhD dissertation, satisfaction with the subject and time spent
on courses and the dissertation a week. In addition to these questions, the form consisted of
five questions about time management, anxiety, perceived academic self-efficacy and
perfectionism during the PhD program likely to cause academic procrastination. Here, the
reason for collecting the data with self-reported questions instead of anxiety, time
management, perfectionism and self-efficacy scales is to prevent the participants from being

exposed to many surveys.
The Scale of Academic Procrastination (SAP)

The SAP was developed by Ocak and Bulut in 2005 to measure academic procrastination.
The scale has 38 items and four subscales; i.e. irresponsibility (19 items), the perceived
characteristic of the academic duty (10 items), the negative perception towards teachers (5
items) and academic perfectionism (4 items). The SAP is a five-point Likert scale and one
corresponds to completely disagree and five corresponds to completely agree. The items 19,
20, 21, 22, 23, 24, 25, 26, 27, 28 and 29 are scored in the reverse order. The total score for
the scale and the scores for its subscales are obtained by adding the points assigned to the
items. Higher scores indicate increased academic procrastination. The validity of the scale
was tested by using the exploratory factor analysis and the factor loads were found to be
higher than 0.40. Concerning the reliability of the scale, the item-to-total correlation ranged
from 0.37 to 0.80 and Cronbach’s alpha ranged from 0.64 to 0.95. As a result, the SAP was
reported to be valid and reliable (Ocak & Bulut, 2015). Bulut and Ocak (2017) proposed an
evaluation criterion for the scale and its sub-dimensions while evaluating the score of this
scale. According to the arithmetic mean results of this criterion; 4.20-5.00 “reflects me
completely”, 3.40-4.19 “reflects me mostly”, 2.60-3.39 “reflects me a little”, 1.80-2.59
“reflects me very little”, 1.00-1.79 “does not reflect me at all”. If the total or sub-dimension
score of the scale is between 1.00-1.79, it is very low, between 1.80-2.59 is low, between
2.60-3.39 is moderate, 3.40-4.19 is high, 4.20 and above shows very high academic
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procrastination behavior. In the present study, Cronbach’s alpha was found to be 0.95 for the

SAP and ranged between 0.84 and 0.95 for its subscales.
Data Collection Method

A Google form was created for the data collection tools and a link to the form was sent to
mobile phones of the students whose email addresses were available. The students were
asked to fill in the form and sent to students they knew at other PhD in nursing programs.
The form involved an explanation of the aim of the study, a question to determine whether
the students voluntarily accepted to participate in the study and the name of and contact
information about the researcher responsible for data collection in addition to the data
collection tools. The students were sent the link twice at a one-month interval and those who
did not participate in the first attempt were encouraged to take part in the study in the second

attempt.
Data Analysis

Obtained data were analyzed with IBM SPSS for Windows version 24.0. Kolmogorov—
Smirnov test was utilized to examine the normality of the data and it showed that the data
did not have a normal distribution (p= 0.006). Therefore, non-parametric tests were
employed. Data about sociodemographic features and the PhD program were evaluated by
using numbers, percentages and median values. The Mann-Whitney U test and the Kruskal
Wallis test were utilized to determine the differences in the scores on the SAP and its
subscales in terms of sociodemographic features and the PhD program. The relation between
age and the scores on the SAP and its subscales was examined with the Pearson correlation
test. Regarding the statistically significant results, Eta square (n2) correlation coefficient was
calculated to determine to what extent a dependent variable was effective in an independent
variable in the Kruskal Wallis test. The n2 correlation coefficients of 0.01, 0.06 and 0.14
were considered to show small, medium and large effects respectively (Cevahir, 2020).
Further analyses of the significant results of the Kruskal Wallis test were made with the
Bonferroni corrected Mann-Whitney U test. The statistical significance was set at p<0.05,

and for Bonferroni correction, p<0.017 was considered significant.
Ethical Considerations

Before initiation of the study, permission was requested from the author who developed the
SAP through email. Ethical approval was obtained from the Pamukkale University ethical

committee for noninterventional research (Approval date: 06/11/2019; approval number:
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E.78470). All the procedures in the study were performed in accordance with the

Declaration of Helsinki.
Results
Demographic Characteristic of the Participants

The median age of the students was 31 years (minimum-maximum age: 25-59 years).
Eighty-six percent of the students were female and 50% of the students were single. Most of
the students were employed. Sociodemographic characteristic of the students are presented
in Table 1.

Table 1. The Distribution of Sociodemographic Characteristic (n=91)

Sociodemographic features Number %
Age* 31 25-59 (min-max)
Gender

Female 79 86.80

Male 12 13.20
Marital status

Married 45 49.50

Single 46 50.50
Having Children

No 62 68.10

Yes 29 31.90

Number of children * 1 1-3
Perceived income

Higher than expenses 19 20.90

Equal to expenses 56 61.50

Lower than expenses 16 17.60
Employment status

Employed 81 89.00

Unemployed 10 11.00
Reasons for unemployment

Inability to find a job 3 30.00

Inability to find a suitable job 2 20.00

Not wanting to work - -

Others 5 50.00
Responsibilities at home

I am responsible for all work at home 34 37.40

Responsibilities are shared equally by 53 58.20
family members

| have no responsibilities at home 4 4.40

* Median (minimum-maximum)
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Characteristic of the Education for a Doctor of Philosophy

The students received education for a PhD in nursing during 1-24 semesters with a median
of 4 semesters (the Interquartile Range: 5). Most of the students (90%) reported being
satisfied with the nursing program they were attending.

Sixty-seven percent of the students said that they did not select their supervisors and
56% of the students said they had a close relationship with their supervisors. Fifty-one
percent of the students did not think they had academic efficacy, 92% considered themselves
as a perfectionist and 92% reported that their academic procrastination made them upset
(Table 2).
Table 2. The Distribution of the Characteristic of the Education for a Doctor of Philosophy

Features Number %
Semester? 5 1- 24
Satisfaction with the Department
Yes 82 90.10
No 9 9.90
Have you chosen your supervisor yourself?
Yes 30 33.00
No 61 67.00

What do you think of your relationship with your

supervisor?

Close 51 56.00
Moderate 38 41.80
Poor 2 2.20
*Who selected the subject of your dissertation? (n:64)
Supervisor 10 11.00
Student 23 25.30
Supervisor and student 26 28.60
Others 5 5.50
*Are you pleased with the subject of your dissertation
(n:64)
Yes 64 100.00
No - -
Time spend on PhD courses (hours/week)? 24.50 0-96

*Time spent on dissertation (hours/week) 2 10 0-40
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Do you experience difficulty in time management?

Always 32 35.20
Sometimes 52 57.10
Rarely 6 6.60
Never 1 1.10
Have you felt anxious recently?
Always 29 31.90
Sometimes 47 51.60
Rarely 12 13.20
Never 3 3.30

How do you feel when an academic task is postponed
for reasons related to you?

Upset 84 92.30

Neutral 5 5.50

Reckless 2 2.20
Do you think you have academic self-efficacy?

Yes 44 48.40

No 47 51.60
Are you a perfectionist in our academic studies?

Yes 84 92.30

No 7 7.70

*Only the students writing their dissertation at the time of data collection answered this
question.

aMedian (minimum-maximum)
Participants’ Academic Procrastination Behavior Scores

The median score on the Academic Procrastination Behavior Scale of nursing doctoral
students was 2.18, and their academic procrastination behaviors were found at a "low" level.

The median scores on the SAP and its subscales are presented in Table 3.
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Table 3. Median Scores and Ranges for The Scale of Academic Procrastination and its

Subscales
The SAP and its Subscales Xmedian Range  Corresponds to
Irresponsibility 2.05 3.58 Slightly shows what |

experience
The Perceived Characteristic of the 1.90 4.00 Slightly shows what |

Academic Duty experience

The Negative Perception towards 2.60 4.00 Somewhat shows what |

Teachers experience

Academic Perfectionism 275  4.00 Somewhat shows what |
experience

The SAP 2.18 2.74 Slightly shows what |
experience

The SAP: The Scale of Academic Procrastination

Differences in the Scores on the SAP and its Subscales in Terms of Sociodemographic

Characteristics

There was no significant difference in the scores on the SAP and its subscales in terms of
gender, having children, income and employment (p>0.05). No significant relation was

found between the scores on the SAP and its subscales and age (p>0.05).

There was a significant difference in the scores on the SAP (p: 0.028) and its
subscales irresponsibility (p: 0.010) and perceived characteristic of the academic duty (p:
0.027) in terms of marital status. The married students were found to have higher scores on
the scale. Also, the difference in the score on the negative perception towards teachers was
significant with respect to workload at home (p: 0.008). This difference had a medium effect
size (n2: 0.11) and workload at home accounted for 11% of the total variance. Further
analyses revealed that the difference resulted from the students living at a home where
responsibilities were equally shared by family members (Z1-2: -2.704, p:0.007; Z13: -.716,
p:0.505; Zy3: -1.958, p:0.048) (Table 4).
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Table 4. Effects of Sociodemographic Features on the Scores for the Scale of Academic
Procrastination and its Subscales

Features Irresponsibility The perceived The negative Academic The SAP
characteristic of the perception  towards perfectionism
academic duty teachers

Xmedian Test P Xmedian test p Xmedian test p Xmedian test p Xmedian test P

(min- (min-max) (min- (min- (min-max)

max) max) max)
Age - -066° .53 - .021¢ 84 - 083 .43 - 055 .60 - -011°¢ 917

7 5 ¢ 1 ¢ 6

Gender
Female 42 (19- .170* .86 19(10-50) .899* .36 12(5-25) .682* .49 11 (4- .236* .81 83  (40- .264* .792
(n:79) 87) 5 9 5 20) 4 144)
Male (n:12) 38.5(21- 205 (10- 155  (7- 9(6-17) 925 (51-

66) 31) 20) 124)
Marital status
Married 33 (19- 2569 .01 20(10-50) 2.207 .02 13(5-24) .095* 92 10 (4- 239 .81 101 (40- 2.196* .028
(n:45) 71) 2 0 a 7 4 19) a 1 144)
Single 25 (20- 17 (10-35) 12 (5-25) 11 (4 75 (42-
(n:46) 87) 20) 135)
Having children
No (n:62)  38(19- 452 65 195 (10- .495* .62 12(5-25) .512* 60 11.5(4- .953* 34 83  (42- .337* 736
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87) 2 40) 1 8 20 0 137)
Yes (n:29) 44 (20- 19 (10-50) 14 (5-24) 8(4-19) 83 (40-
83) 144)
Income
Higherthan 49 (21- .696° .70 20(10-34) .394® 82 14(5-22) 261 .27 13 (4- 287 23 99  (42- .640" .726
expenses 73) 6 1 g° 0 19 Qb 7 137)
(n:19)
Equal to 36.5(19- 19 (10-50) 115 (5- 8(4-209 83 (40-
expenses 87) 25) 144)
(n:56)
Lowerthan 46 (19- 20 (10-31) 135(10- 115(4- 1015 (47-
expenses 77) 25) 18) 123)
(n:16)
Employment status
Employed 58 (25- 1.885 .06 22(13-36) 1640 .10 13 (10- .840® 40 10 (6- .414° 67 107 (70- 1.720° .085
(n:81) 77) 2 9 a 1 20) 1 17) 9 123
Unemployed 38 (19- 19 (10-50) 12 (5-25) 11 (4- 83 (40-
(n:10) 87) 20) 144)
Responsibilities at home
Iam 37 (19- .432® 80 175 (10- 1.967 .37 15(5-25) 962 .00 95 (4- 410 .81 85 (42- .689° .710
responsible  87) 6  40) b 4 o° 8 20) b 5  143)
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for all work

at home
(n:34)

Responsibiliti  38(20- 20 (10-50) 12 (5-24) 11 (4
es are shared 839 18)
equally by

family

members

(n:53)

| have no 51.5(25- 215 (13- 18  (11- 95 (6-
responsibiliti  61) 31) 20) 17)
es n:4)

83  (40-

144)

99  (70-

117)

2z: The Mann-Whitney U test; ® The Kruskal-Wallis test; The Spearman correlation test; The SAP: The Scale
of Academic Procrastination; The values shown to be significant at p<0.05 are written in bold.
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Differences in The Scores on The SAP and Its Subscales With Respect To The Features
Of The Education for A Doctor of Philosophy

The scores on the SAP and its subscales did not significantly differ in terms of satisfaction
with the nursing department, who selected the subject of the dissertation and the feeling
created by academic procrastination. However, the students who selected their supervisors
themselves had a lower score on the SAP (p: 0.49) (Table 5).

The scores on the SAP (p: 0.003) and its subscales irresponsibility (p: 0.016) and the
perceived characteristic of the academic duty (p: 0.002) were significantly different with
respect to the perceived relationship with the supervisor. The difference in the score on the
SAP had a medium effect size (n2: 0.13). The differences in irresponsibility and the
perceived characteristic of the academic duty were found to have medium and large effect
sizes respectively (n2: 0.09) and (n2: 0.14). The perceived relationship with the supervisor
explained 13% of the total variance for the SAP, 9% of the total variance for irresponsibility
and 13% of the total variance for the perceived characteristic of the academic duty. Further
analyses showed that the significant difference originated from the students considering their
relationship with the supervisor as close (Z1-2:-2.767, p:0.006; Z13:-2.195, p:0.013; Z2-3:-
1.801, p:0.077 for the SAP; Z12:-2.349, p:0.019; Z1.3:-1.939, p:0.044; Z»3:-1.242, p:0.256
for irresponsibility; Zi12:-2.896, p:0.004; Z1.3:-2.270, p:0.006; Z».3:-1.616, p:0.126 for the
perceived characteristic of the academic duty) (Table 5).

The scores on the SAP (p:0.004) and its subscales irresponsibility (p:0.006) and
academic perfectionism (p:0.003) significantly differed in terms of difficulty in time
management. The difference in the score on the SAP had a medium effect size (n2: 0.13),
which was responsible for 13% of the variance. The difference in irresponsibility also had a
medium effect size (n2: 0.12), which explained 12% of the variance. Besides, the difference
in academic perfectionism had a medium effect size (n2: 0.13), which accounted for 13% of

the variance.

The differences were due to the students rarely experiencing difficulty in time
management (Z1-2:-2.225, p:0.026; Z1.3:-2.619, p:0.007; Z».3:-2.404, p:0.016 for the SAP; Z1.
2:-1.921, p:0.055; Z13-2.710, p:0.005; Z».3:-2.416, p:0.016 for irresponsibility; Z:2:-2.131,
p:0.033; Z1-3: -2.921, p:0.002; Z»-3:-2.360, p:0.017 for academic perfectionism) (Table 5).

The scores on the SAP (p<0.001) and its subscales irresponsibility (p<0.001), the

perceived characteristic of the academic duty (p:0.015) and academic perfectionism
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(p:0.006) were significantly different in terms of feeling anxious. The students always

feeling anxious created this difference and had a higher score for the SAP than the other
students (Z1-2:-3.626, p:0.000; Z;1.3: -3.803, p:0.000; Z»-3:-1.792, p:0.073 for the SAP; Z1.,:-
3.536, p:0.000; Z1-3-3.544, p:0.000; Zp3:-1.629, p:0.103 for irresponsibility; Zi.,:-2.196,
p:0.028; Z1.3-3.303, p:0.003; Z»3:-1.665, p:0.096 for the perceived characteristic of the
academic duty; Z;2:-2.501, p:0.012; Z3.3: -3.207, p:0.001; Z»3:-1.720, p:0.085 for academic
perfectionism). Feeling anxious was responsible for 23% of the total variance for the SAP
(n2: 0.23), 20% of the total variance for irresponsibility (n2: 0.20), 12% of the total variance
for the perceived characteristic of the academic duty (n2: 0.12) and 14% of the total variance

for academic perfectionism (n2: 0.14).

The students considering that they did not have academic self-efficacy had higher
median scores on the SAP (0.021), irresponsibility (p:0.050), the perceived characteristic of
the academic duty (p:0.045) and academic perfectionism (p:0.004). The students seeking to
achieve academic perfectionism had higher scores on academic perfectionism than those

without an attempt to achieve academic perfectionism (p:0.034) (Table 5).
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Table 5. Effects of the Features of the Education for a PhD on the Scale of Academic

Procrastination and its Subscales

Features Irresponsibility The perceived The negative Academic The SAP
characteristic of the perception towards perfectionism
academic duty teachers
Xmedian Test p Xmedian test p Xmedian Test p Xmedian test p Xmedian test p
(min- (min- (min- (min- (min-max)
max) max) max) max)

Are you satisfied with the nursing department?

Yes(n:82) 38 (19- 158 .11 19 (10- 1.006® .315 125 (5- .873° .38 11(4-19) .561° 57 83 (40-144) 15432 .12

87) 3 3 50 25) 3 5 3
No (n:9) 61 (19 23 (10- 13 (5-22) 13 (4-20) 113 (47-
71) 35) 143)

Did you select your supervisor yourself?

Yes (n:30) 33 (19- 1.79 .07 17 (10- .935* 350 11(5-25) .914° .36 8 (4-17) 1.89 .05 705 (42- 1.972° .04

77) 1* 3 40) 1 0° 9 124 9
No (n:61) 49  (19- 20 (10- 14 (5-25) 12 (4-20) 102 (40-
87) 50) 144)

What do you think of your relationship with your supervisor?

Close (n51) 35 (19- 828 .01 17 (10- 1237 .002 11(5-25) 511 .07 9(4-18) 359 .16 76(40-1359 11.71 .00
87) 6 35 6° ® 7 5 6 3p 3
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Average 55  (19- 22 (10- 14 (5-25) 12 (4-20) 1045 (42-

(n:38) 83) 50) 144)

Poor (n:2) 64.5(59- 325(30- 21(20- 14 (12- 132 (121-
70) 35) 22) 16) 143)

Who selected the subject of your dissertation?

Supervisor 57 (19- 220 53 19 (10- .605° .895 13(5-25) 4.72 .19 95 (4- 250 .47 1105 (42- 1.785° .61

(n:10 77) 3P 1 40) g° 3 20 1P 5  124) 8
Student 39 (19- 20 (10- 14 (6-25) 10 (4-17) 89 (40-143)
(n:23) 70) 36)
Supervisor 39.5(19- W W m m
and student 87) 40) 24)
(n:26)
Others (n:5) 38 (24- 14 (0-31) 11 (5-13) 8(6-16) 78 (51-120)
68)
Do you have difficulty in time management?
Always 55 (20- 105 .00 20 (10- 5.023° .170 145 (5- 6.25 .10 135(4- 11.8 .003 107  (42- 11.64 .00
(n:32) 87) 56° 6  40) 25) 1P 0 20 34P 144) g° 4
Sometimes 35  (19- 19 (10- 12 (5-24) 105(4- 805  (40-
(n:52) 77) 50) 19) 135)
Rarely (n:7) 22 (19- W W W W

61) 31) 115)
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Have you felt anxious recently?

217

Always 59 (20- 183 .00 23 (10- 1040 .015 14(5-22) 2.96 .39 15(4-20) 12.294° . 113 (42- 20.21 .00
(n:29) 87) 5° 0 40) g° 1P 8 144) 3° 0
Sometimes 34 (19- 19 (10- 12 (5-25) 10 (4-18) 78 (40-
(n:47) 77) 50) 135)
Rarely 27.5(19- 125 (10- 11 (6-20) 7(5-15) 635 (42-
(n:115) 61) 31) 115)
How do you feel when an academic task is postponed for reasons related to you?
Upset (N:84) 40.5(19- 3.74 .17 19 (10- 4.202 13 (5-25) 1.47 .48 11(4-19) .670° . 83  (40- 3.763° .15
87) 2° 6  50) 1 0° 0 144) 2
Neutral (n:5) 27 (20- 20 (12- 2 11 (5-15) 8(4-18) 71 (42-
55) 23) 2 108)
Reckless 58 (55- W m W W
(n:2) 61) 33) 115)
Do you think you have academic self-efficacy?
Yes (n:44) 32 (19- 1.93 .05 17.5(10- 2.009° 115 (5- .792 .42 8(4-18) 2.858? . 77 (40- 2.300* .02
73) 12 0 50) 0 25) 2 8 137) 1
No (n:47) 49 (20- 20 (10- 4 13 (5-25) 12 (4-20) 102 (42-
87) 40) 5 144)
Are you a perfectionist while you perform your academic work?
Yes (n:84)  42.5(19- 916 .35 20 (10- 1.656° . 13(5-25) .888 .37 11(4-20) 2.123% . 845 (40- 1.467° .14
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87) 9 50) 0 ? 4 0 144)
No (n:7) 25  (19- 12 9 11 (5-19) 6 (4-15) 3 59 (42-23)
71) (10-26) 8 4

2z: The Mann-Whitney U test; ® The Kruskal-Wallis test; The SAP: The Scale of Academic Procrastination;
The values shown to be significant at p<0.05 are written in bold.
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Discussion

In this study, in which academic procrastination behaviors and affecting factors in nursing
doctoral students were examined, it was determined that students' academic procrastination
behavior scores were at a low level. In the studies of Alzangana (2017) and Afzal & Jami
(2018), it is reported that the academic procrastination behavior score is moderate in
doctoral students. It is thought that the reason for the difference between our study and the
results of this study is due to the difference between the departments in which the students
study. In the study of Alzangana (2017), it was stated that the students completed their
doctorate in the psychology department, and in the study of Afzal & Jami (2018), in the
social sciences department. In these two studies, moderate academic procrastination
behavior scores were associated with higher perfectionism scores of doctoral students. In our
study, it is interesting that the academic perfectionism score of nursing doctoral students was

moderate, and the academic procrastination behavior score was low.

In our study, it was determined that there was a difference in academic
procrastination behavior scores according to age and gender. There are studies in the
literature that support this finding (Eisenbeck, Carreno & Uclés-Juarez, 2019; Alzangana,
2017; He, 2017) and those that do not (Baltaci, 2017; Balkis & Duru, 2009). It is thought
that this result is due to the fact that the data are not in accordance with the normal
distribution and the majority of the sample of the study is women.

In our study, it was determined that there was a difference in academic
procrastination behavior scores according to marital status, and married people tended to
have more academic procrastination behavior. Since marriage brings about many
responsibilities, it affects not only academic procrastination but also procrastination in
general (Baltaci, 2017). The students living at a home where responsibilities for workload
were equally delegated between family members experienced less academic procrastination.
Due to an unequal distribution of responsibilities at home, students taking more
responsibilities at home might exhibit more procrastination while fulfilling their other
responsibilities due to heavy workload. Workload has been reported to be one of the factors
causing academic procrastination (Baltaci, 2017). However, Alzangana reported that
individuals who have no responsibility or avoid taking responsibility at home are prone to
academic procrastination (Alzangana, 2017). In the present study, although the scores on the
subscale irresponsibility did not significantly differ between the students, those who did not

have much responsibility at home had higher scores.
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This study is the first to reveal that when the students selected their supervisors

themselves, they had lower academic procrastination. The students choosing their supervisor
had a closer relationship with their supervisor and in turn experienced less academic
procrastination compared to those considering their relationship with their supervisor as
average or poor. It is known that supervisors play an important role in satisfaction with the
education for a PhD, achieving wellbeing and becoming a successful scientist. One of the
most important factors of satisfaction with the education for a PhD is qualities of the
supervisor and the relationship with the supervisor (Marzooghi, 2020; Pyhilto, et al, 2015).
There is emphasis on the negative outcomes of maintenance of an ineffective supervisor-
student relationship like academic failure (Prazeres, 2017; Gill & Burnard, 2008). Students’
selecting their supervisors can reduce academic procrastination thanks to consistency in
expectations and work style. The fact that the student and the supervisor have the same
expectations, views about supervision, work styles and frames of mind both strengthen their
communication and create success in the education for a PhD (Pyhélto et al, 2015; Gill &
Burnard, 2008). Based on the findings from the present study, it can be suggested that PhD
students with a close relationship with their supervisor can exhibit less academic

procrastination.

Time management refers to spending time effectively while performing actions to
achieve a goal (Claessens et al, 2007). An inability to manage time produces a tendency to
academic procrastination (Taura, 2017). PhD students must find a balance between receiving
education for a PHD and doing research and their difficult living and working conditions
and responsibilities related to their private life like household chores, childcare and
relationships. Therefore, one of the most important duties of PhD students is to manage their
time effectively. It is one of the requirements for a balanced and successful education for a
PhD (Young et al, 2019). In the present study, the students managing their time better were
found to display less academic procrastination. Similarly, Afzal et al. (2018) reported that
though less than undergraduate and MSc students, PhD students experienced distress about

time management, which caused academic procrastination.

Anxiety can be both the cause and the result of academic procrastination (Karim et
al, 2017). Since anxiety decreases motivation for learning and working and wellbeing, it
produces academic procrastination, which increases the feeling of guilt and anxiety and
creates a vicious circle (He, 2017; Taura, 2017; Steel, 2007). In the present study, anxiety

was found to account for 20% of academic procrastination, which is congruent with the
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literature. Yang et al. (2018) reported that anxiety was responsible for 31% of academic

procrastination. Several other studies have also shown a relation between anxiety and
academic procrastination (Eisenbeck et al, 2019; Saplavska & Jerkunkova, 2019).

Academic self-efficacy is defined as one’s self-confidence in his/her ability to
perform a task assigned. Self-efficacy has been reported to have a strong negative relation
with academic procrastination (Uzun & Demir, 2015). In the current study, the students
without academic self-efficacy had higher scores on academic procrastination, which is
compatible with the literature (Hall et al, 2019; Malko¢ & Kesen Mutlu, 2018; Batool et al,
2017).

Perfectionism can be defined as individuals’ determining standards too high to
achieve and severely criticizing their own behaviors (Curran & Hill, 2019). It can lead to
irrational expectations, increases fear of failure and anxiety and causes academic
procrastination (Taura, 2017). In the present study, most of the students regarded themselves
as a perfectionist and they were shown to exhibit more academic procrastination, which is
congruent with the literature (Afzal & Jami, 2018; Eric, 2014). Lonka et al. also reported

that perfectionistic PhD students experienced more stress and anxiety (Lonka et al, 2014).
Conclusions

As a result, in our study, it was found that nursing doctorate students were married, did not
choose their advisor, had a weak relationship with their advisor, had trouble with time
management, felt anxious all the time, did not see themselves as academically competent,
and were perfectionists and showed academic procrastination. Self-efficacy levels should be
developed to cope with the academic procrastination behavior of doctoral students. For
future research, it is recommended to examine the academic procrastination behaviors of all
students who continue their doctoral education in the field of health sciences, other than
nursing doctoral students, and thus to compare academic procrastination behaviors between
departments. In addition to quantitative studies, it is recommended to conduct qualitative
studies to investigate the underlying causes of academic procrastination behaviors. With
these research findings, interventions can be planned by their advisors and other faculty
members to prevent academic procrastination behaviors in nursing doctoral students. There
are several limitations in this research. The first of these is the use of a non-random method
such as snowball sampling management in the sampling of the research. The second is the

use of an online questionnaire form in the data collection process of the research. Third, the
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study was collected with self-reported questions instead of anxiety, time management,

perfectionism and self-efficacy scales.
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Bu aragtirma, hemsirelik doktora Ogrencilerinin akademik erteleme davranisini belirlemek ve
etkileyen faktorleri incelemek amaciyla yapilmigtir. Calisma, tanimlayici ve kesitsel tipte bir
aragtirmadir. Kartopu ornekleme yontemi ile ulasilan 91 hemsirelik doktora Ggrencisi aragtirmanin
orneklemini olusturmustur. Veriler online form ile toplanmistir. Veri toplama araglar1 olarak “Birey
Tamlama Formu” ve “Akademik Erteleme Davramis Olgegi (AEDO)” kullamilnugtir. Verilerin
analizinde, sayi, yiizde, medyan, Mann-Whitney U, Kruskal Wallis ve pearson korelasyon testi
kullanilmistir. Anlamlilik degeri olarak p<0.05 alinmistir. Hemsire doktora 6grencilerinde akademik
erteleme davramig1 “diisiik diizeyde” olarak bulunmustur (Xor= 2.18, Degisim araligi= 2.74). Medeni
durum ile AEDO puani arasinda anlamli bir fark oldugu belirlenmistir (p= 0.028). Doktora egitimine
iliskin danismanini segme (p= 0.049), danisman ile olan iliski (p= 0.003), zaman yonetimi (p=
0.009), anksiyeteli hissetme (p= 0.000) ve miikemmeliyetcilik tutumu (p= 0.034) ile AEDO arasinda
istatistiksel olarak anlamli bir fark bulunmustur. Analiz sonucunda hemsirelik doktora 6grencilerinin
evli olmasi, danigmanini kendisinin segmemesi, danigmani ile olan iligkisinin zayif olmasi, zaman
yonetiminde sikintt yasamasi, her zaman anksiyeteli hissetmesi, kendini akademik olarak yeterli
gormemesi ve miilkemmeliyetci olmasi akademik erteleme davranisi gdstermesine neden oldugu

bulunmustur.
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Giris

Hemsirelik, bireyin, ailenin ve toplumun sagligim1 korumak ve gelistirmek i¢in yenilikei,

lider, arastirmaci, savunucu ve bakim verici rolleri olan profesyonel bir meslek grubudur

(Joseph, McCauley, & Richmond, 2020). Profesyonel hemsirelik uygulamalarini

gelistirmede hemsirelik doktora programlar1 énemli bir yere sahiptir (Evans, & Stevenson,

2011).

Hemgsirelikte doktora egitimi, Ogrenciler tarafindan zor ve stresli olarak
tanimlanmakta ve bu siiregte dgrenciler bircok problemle karsilasmaktadir (Ozmen, & Giig,
2013; Evans, & Stevenson, 2011). Ogrencilerin karsilastigi problemler arasinda stres ve
zaman yonetiminde azalma, motivasyon eksikligi, akademik kimlik gelistirme c¢abasi,
mitkkemmeliyetgilik duygusu ve fazla is yiikii yer almaktadir (Pyhalto ve ark., 2012; Karadag
& Ozdemir, 2017; Ozmen & Giic, 2013; Pyhilto ve ark., 2012). Bu problemler sebebiyle
ogrencilerde siklikla akademik erteleme davranisi goriilmektedir (He, 2017; Taura, 2017;
Durmaz, Hiiseyinli, & Giiglii, 2016). Bu sebeplerle doktora 6grencilerinin akademik

erteleme davranisi ile iliskili faktorlerin incelenmesi 6nemlidir.

Doktora 0grencileri arasinda yapilan ¢alismalarda akademik erteleme davranis siklig
%15 ila %44 arasinda degismektedir (Afzal & Jami, 2018; He, 2017). Akademik erteleme
davranist genel olarak 6grencilerin okul ya da egitimiyle ilgili akademik sorumluluklarini
otelemesi veya yerine getirmemesi olarak tanimlanmaktadir (Uzun Ozer & Demir, 2015).
Akademik erteleme davranisini etkileyen faktorler gorevin zorlugu ve caydiriciligy,
giidiilenmenin olmayis1 gibi goérev ile ilgili nedenlerden dolayr gelisebilecegi gibi
basarisizlik korkusu, miikemmeliyetcilik, bilissel farkindaligin disiikligli, 6z-sayg1 ve 6z-
yeterlik inancinin azlig1 gibi bireyin kendini algilamasi ile ilgili problemlerdir (Taura, 2017,
Akbay & Gizir, 2010). Akademik erteleme davranisi zamanin bosa harcanmasina, akademik
basarinin azalmasina, tez siiresinin uzamasina, doktorayr birakmaya, stresin artmasina ve
sugluluk duygusu gibi negatif sonuglara neden olmaktadir (Sverdlik, Hall, McAlpine, &
Hubbard, 2018; Taura, 2017; Akbay & Gizir, 2010). Bu sonuclardan kaginmak amaciyla
akademik erteleme davraniginin altinda yatan temel etkenlerin bulunup buna yonelik

onlemlerin alinmas1 olduk¢a énemlidir.

Uluslararasi literatiirde doktora 6grencileri iizerinde akademik ertelemeye iliskin az
saylda ¢aligma yapilmis (Marzooghi, 2020; Afzal & Jami, 2018; He, 2017) olup hemsirelik
doktora Ogrencilerinde akademik erteleme davranislarinin incelendigi bir calismaya

ulagilamamistir. Oysaki hemsirelik doktora 6grencilerinin hem hemsirelik mesleklerini icra
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etmesi hem de doktora egitimi almasi akademik erteleme davranisinin ortaya ¢ikmasina

veya artmasina neden olabilir. Bu durum hemsirelerin doktora egitimine yeterli zaman
harcamamasina ve zaman yonetiminde sikinti yasamasina sebep olabilir. Literatiirde
hemsirelik doktora 6grencilerinde akademik erteleme davranis diizeyleri ve iligkili faktorler
bilinmemektir. Hemsirelik doktora 6grencilerinin akademik erteleme davranislar ile iliskili
faktorlerin bilinmesi akademik erteleme davraniglarini 6nlemede 6nemlidir. Bu arastirmanin
amaci hemsirelik doktora 6grencilerinin akademik erteleme davranig diizeyini belirlemek ve

akademik erteleme davranislarini etkileyen faktorleri ortaya koymaktir.
Arastirma Sorulari
1. Hemgirelik doktora 6grencilerinin akademik erteleme diizeyi nedir?

2. Hemsirelik doktora Ogrencilerinin akademik erteleme davranislart ile iligkili faktorler

nelerdir?
Yontem
Arastirma Deseni

Bu c¢alismada neden-sonug iligkisi belirli bir zaman diliminde incelendigi i¢in Kesitsel

tasarim desenine sahiptir.
Arastirmanin Calisma Grubu

Bu caligma Ocak-Haziran 2020 tarihleri arasinda yiiriitiilmiistiir. Aragtirmanin tasarlandigi
tniversitenin  hemsirelik alaninda doktora Ogrenci sayisinin az olmasi nedeniyle
Tiirkiye’deki diger tniversitelerdeki Ogrencilere ulasabilmek igin kartopu ornekleme
yontemi kullanilmistir. Veri toplama stirecinde egitimine devam eden, telefon ile ulasilabilen
ve calismaya katilmay1 kabul eden 91 hemsirelik doktora 6grencisi arastirmanin 6érneklemini
olusturmustur. Calismanin giicii G Power 3.1.9.7 programi kullanilarak anksiyete ile AEDO

toplam puani arasinda yapilan analiz tizerinden hesaplanmis ve %91 olarak bulunmustur.
Calismada Kullanilan Veri Toplama Araclar:

Veri toplama araglar1 olarak “Katilimci Bilgi Formu” ve “Akademik Erteleme Davranislar

Olgegi” kullanilmistir.
Katilimci Bilgi Formu

Bu form arastirmacilar tarafindan literatiir dogrultusunda olusturulmus olup ilk bolim;

bireylerin yas, cinsiyet, medeni durum, ¢ocuk sahibi olma durumu, algilanan ekonomik
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durum, ¢alisma durumu, yasadigi evdeki sorumluluk yiikii olmak iizere sosyo-demografik

ozellikleri yordayan sekiz adet sorudan olusmaktadir. ikinci boliim ise doktora dénemi,
danisman se¢imi, danismanla iliski durumu, tez doneminde olanlar i¢in tez konusunu Kimin
sectigi, tez konusundan memnuniyeti, doktora egitimi ve tez i¢in haftalik ortalama ayrilan
zaman gibi doktora egitimine ait 6zellikleri i¢eren sorular (8 adet) yer almaktadir. Bunlarin
disinda doktora egitimi siireci ile ilgili zaman yonetimi, anksiyete durumu, akademik olarak
kendini yeterli hissetme, miikemmeliyetcilik Ozelligi gibi akademik ertelemeye neden
olabilen (5 adet) sorular bulunmaktadir. Burada verilerin anksiyete, zaman yoOnetimi,
mitkemmeliyetgilik ve 0Oz-yeterlik Olcekleri yerine 6z-bildirime dayali sorular ile

toplanmasinin sebebi, katilimcilarin birgok ankete maruz kalmasini engellemektir.
Akademik Erteleme Davranisi Olgegi (AEDO)

Bu 6lgme araci dgrencilerin akademik erteleme davranigini 6l¢gmek amaciyla Ocak ve Bulut
tarafindan 2015 yilinda gelistirilmistir. Olcek, 38 sorudan ve dort alt boyuttan olusmaktadir.
Olgegin alt boyutlari; sorumsuzluk (19 madde), akademik gorevin algilanan niteligi (10
madde), 6gretmenlere iliskin olumsuz algi (5 madde), akademik miikemmeliyetgilik (4
madde)’tir. Olgek besli likert tipinde olup, maddelerine verilen yanitlar ‘hi¢ katilmiyorum
(1) ile ‘tamamen katiliyorum (5) arasinda puanlanmaktadir. Olgekte 19, 20, 21, 22, 23, 24,
25, 26, 27, 28 ve 29 numarali maddeler ters puanlanmaktadir. Olcek alt boyutlar1 ve toplam
puan maddelere verilen yanitlarin toplanmasi ile elde edilmektedir. Olgekten alman puan
yiikseldikce akademik erteleme davramsi artmaktadir. Olcegin gegerlik calismasinda
agiklayic1 faktor analizi kullanilmig faktor yiiklerinin 0.40’tan yiiksek oldugu bulunmus,
giivenirliginde madde toplam puan korelasyonu 0.37-0.80 arasinda, Cronbach alfa
katsayisinin 0.64-0.95 arasinda degistigi dolayisiyla gecerli ve giivenilir bir 6lgek oldugu
bulunmustur (Ocak & Bulut, 2015). Bulut ve Ocak (2017), bu &lgegin puanini
degerlendirilirken, dlgek ve alt boyutlart i¢in bir degerlendirme kriteri nermislerdir. Bu
kriter aritmetik ortalama sonuglarina gore; 4.20-5.00 “beni tamamen yansitiyor”, 3.40—4.19
“beni ¢ogunlukla yansitiyor”, 2.60-3.39 “beni biraz yansitiyor”, 1.80-2.59 “beni ¢ok az
yansitiyor”, 1.00-1.79 “beni hi¢ yansitmiyor” seklindedir. Olgek toplam veya alt boyut
puani 1.00-1.79 aras1 ise ¢ok diisiik, 1.80-2.59 arasinda ise diisiik, 2.60-3.39 arasinda ise
orta, 3.40-4.19 ise yiiksek, 4.20 ve istii ise ¢ok yiiksek akademik erteleme davranisi
gostermektedir. Bizim ¢alismamizda ise 6rneklem iizerinden 6l¢egin Cronbach alfa katsayisi

toplam 6lgek icin 0.95 olup, alt boyutlari i¢in 0.84 ila 0.95 arasinda degismektedir.
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Veri Toplama Yontemi

Google Formlar iizerinden olusturulan veri toplama formunun -elektronik baglantisi
hemgsirelik doktora Ogrencilerinin cep telefonlarina mesaj olarak gonderilmis, formu
doldurmalar1 ve iletisim halinde olduklar1 hemsirelikte doktora yapan Ogrencilere
yonlendirmeleri istenmistir. Formun igeriginde calismanin amaci, ¢alismaya katilmaya
goniilli olup olmadiklarini soran bir soru, sorumlu arastirmaci isim ve iletisim bilgileri ve
anket formu yer almaktadir. Katilim1 artirmak i¢in 6grencilere bir ay araliginda iki kez mesaj

gonderilerek ilk seferde katilmayan 6grencilerin katilimi saglanmuistir.
Veri Analizi

Verilerin analizinde IBM SPSS 24.0 programi kullanilmistir. Verilerin normalligi
Kolmogorov—Smirnov testi ile incelenmistir. Bu teste gore verilerin normal dagilima uygun
olmadigi belirlenmistir (p= 0.006). Bu nedenle arastirmada non-parametrik testler
kullanilmistir. ~ Sosyo-demografik  ve  doktora  egitimine ait  degiskenlerin
degerlendirilmesinde say1, ylizde ve medyan kullanilmistir. Sosyo-demografik ve doktora
egitimine iliskin degiskenlere gére AEDO toplam puan ve alt boyut puanlar1 arasindaki
farkin incelenmesinde Mann-Whitney-U ve Kruskal Wallis testleri kullanilmigtir. Sosyo-
demografik degiskenlerden yas ile Olgek ve alt boyutlar1 arasindaki iligskisi pearson
korelasyon testi ile incelenmistir. Istatistiksel olarak anlamli bulunan testler igin Kruskal
Wallis testinde bagimsiz degiskenin bagimhi degisken {lizerinde ne derecede etkili oldugunu
saptamak icin Eta kare (#2) korelasyon katsayis1 hesaplanmustir. #2 korelasyon katsayisinda
0.01 kiiciik, 0.06 orta ve 0.14 ise biiyiik etki olarak yorumlanmistir (Cevahir, 2020). Kruskal
Wallis testinde anlamli ¢ikan sonuglarin ileri analizinde Bonferroni diizeltmeli Mann
Whitney U testi kullanilmigtir. Anlamlilik degeri olarak p<0.05 ve Bonferroni diizeltmesi

i¢cin p<0.017 kullanilmustir.
Etik Beyan

Calismaya baslamadan 6nce 6lg¢egin kullanimi igin Glgek sahibinden e-posta yolu ile izin
almmigtir. Calismanin yapilabilmesi i¢in girisimsel olmayan arastirmalar etik kurulundan
(Karar tarih ve numarasi: 06/11/2019-E.78470) yazili izin alinmistir. Tim prosediirler

Helsinki Bildirgesi'ne uygun olarak gerceklestirilmistir.
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Bulgular

Katiimcilarin Demografik Ozellikleri

Calismamizda hemsirelik doktora ogrencilerinin yas medyant 31 (min-max= 25-59)’dir.
Ogrencilerin %86’s1 kadin ve yaris1 bekardir. Ogrencilerin ¢ogunlugu bir iste calismaktadir.

Doktora 6grencilerinin sosyo-demografik 6zellikleri Tablo 1’de gdsterilmistir.

Tablo 1. Sosyo-Demografik Ozelliklerin Dagilimi (n= 91)

Ozellikler Say1 %
Yas* 31 25-59 (min-max)
Cinsiyet

Kadin 79 86.80

Erkek 12 13.20
Medeni durum

Evli 45 49.50

Bekar 46 50.50
Cocuk varhg:

Yok 62 68.10

Var 29 31.90

Cocuk sayist* 1 1-3
Gelir durumu

Gelir giderden yiiksek 19 20.90

Gelir gidere esit 56 61.50

Gelir giderden diisiik 16 17.60
Bir iste calisma durumu

Evet 81 89.00

Hayir 10 11.00
Iste cahsmama sebebi

Herhangi bir is bulamamak 3 30.00

Kendime uygun bir is bulamamak 2 20.00

Calismak istememek - -
Diger 5 50.00
Yasamilan evde sorumluluk dagilim

Evin butiin sorumluluklart bendedir 34 37.40
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Evdeki sorumluluklar esit paylasilir 53 58.20

Evde herhangi sorumlulugum yoktur 4 4.40

* Median (min-max)

Katiimeilarin Doktora Egitimi ile ilgili Ozellikleri

Ogrencilerin, c¢ogunlugu (%90) anabilim dalindan memnun oldugunu ifade etmistir.
Ogrencilerin %67’si danismanini kendisinin se¢medigini, %56’s1 danisman ile iliskisinin
kuvvetli oldugunu belirtmistir. Ogrencilerin %51°i kendini akademik olarak yeterli
gormedigini, %92’°si milkkemmeliyet¢i oldugunu ve %92’si akademik erteleme davraniginin

kendisini ilizgiin hissettirdigini ifade etmistir (Tablo 2).

Tablo 2. Ogrencilerin Doktora Egitimi ile Ilgili Ozelliklerin Dagilimi (n= 91)

Ozellikler Say %

Doktora donemi @ 5 1-24

Anabilim Dali’mizdan memnun musunuz

Evet 82 90.10

Hayir 9 9.90
Damismaninizi siz mi sectiniz

Evet 30 33.00

Hayir 61 67.00
Damismaninizla iliskinizi nasil tanimlarsimiz

Kuvvetli 51 56.00

Orta 38 41.80

Koti 2 2.20
*Tez konunuzu Kim secti (n=64)

Danigsmanim 10 11.00

Kendim 23 25.30

Birlikte 26 28.60

Diger 5 5.50
*Tez konunuzdan memnun musunuz (n=64)

Evet 64 100.00

Hayir - -
Doktora egitimine harcanan zaman (st/hf)? 24.50 0-96
*Teze harcanan zaman (st/hf)? 10 0-40

Zaman yonetimi ile ilgili sikint1 yasiyor musunuz?

Her zaman 32 35.20
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Bazen 52 57.10
Nadiren 6 6.60
Hig 1 1.10
Son zamanlarda kendinizi anksiyeteli hissediyor musunuz?
Her zaman 29 31.90
Bazen 47 51.60
Nadiren 12 13.20
Hig 3 3.30

Akademik anlamda yaptigimiz bir isin sizden kaynakh olarak

ertelenmesi sizi nasil hissettiriyor?

Uzgﬁn 84 92.30
Notr 5 5.50
Umursamaz 2 2.20

Akademik anlamda kendinizi yeterli goriiyor musunuz?

Evet 44 48.40

Hayir 47 51.60
Akademik islerinizde miikemmeliyet¢i misiniz?

Evet 84 92.30

Hayir 7 7.70

*Sadece tez doneminde olanlar yanit vermistir.

Medyan (min-max)
Katihhmcilarin Akademik Erteleme Davramis Puanlar

Hemsirelik doktora 6grencilerinin Akademik Erteleme Davranis Olgegi medyan puani 2.18
olup akademik erteleme davraniglar1 “diisiik” diizeyde bulunmustur. Akademik erteleme

davranisi 6lgegi ve alt boyut puan medyanlar1 Tablo 3’te verilmistir.

Tablo 3. Akademik Erteleme Davrams Olgegi ve Alt Boyut Puanlarina Ait Ortalama ve

Medyan Degerleri

Alt boyutlari Xort Medyan Anlami
Sorumsuzluk 2.05 3.58 Diisiik
Akademik gorevin algilanan niteligi ~ 1.90 4.00 Diisiik
Ogretmenlere iliskin olumsuz alg 2.60 4.00 Orta
Akademik mitkemmeliyetcilik 275 4.00 Orta

AEDO toplam puan 2.18 2.74 Diisiik
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Sosyo-Demografik Degiskenlere Goére AEDO Toplam ve Alt Boyut Puanlar

Arasindaki Farklar

Sosyo-demografik ozelliklere gore akademik erteleme davranis Slgegi ve alt boyutlart puan
ortalamalar1 arasinda fark varlig1 incelendiginde, cinsiyet, ¢ocuk sahibi olma durumu, gelir
durumu ve bir iste calisma durumu arasinda istatistiksel olarak anlamli fark olmadigi
saptanmistir (p>0.05). Akademik erteleme davranis Olgegi ve alt boyutlar1 puan ortalamalari

ile yas arasinda bir iligki bulunmamstir (p>0.05).

Medeni duruma gore Sorumsuzluk (p= 0.010) ve Akademik gérevin algilanan niteligi
(p= 0.027) alt boyutlar1 ile toplam 6lgek (p= 0.028) puan ortalamasi arasinda istatistiksel
olarak anlamli bir fark oldugu, evli ¢iftlerin 6lgekten daha yiiksek puan aldigi goriilmiistiir.
Yasanilan evdeki sorumluluk yiikiine gore Ogretmene iliskin olumsuz alg: alt boyutu puan
ortalamasi arasinda istatistiksel olarak anlamli bir fark bulunmustur (p= 0.008). Bu farkin
etki blyiikligi #n2= 0.11 oldugu, farkin orta biiyiikliikte bir etkiye sahip oldugu ve toplam
varyansin %1 1’inin yasanilan evdeki sorumluluk yiikii tarafindan agiklandigini
gostermektedir. Yapilan ileri analizde farkin sorumluluklarin esit paylasildigi gruptan
kaynakli oldugu goriilmiistiir (Z1-2= -2.704, p= 0.007; Z13= -.716, p= 0.505; Z>.3= -1.958, p=
0.048) (Tablo 4).
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Tablo 4. Sosyo-Demografik Degiskelerin Akademik Erteleme Davranis Olgegi ve Alt Boyut

Puan Ortalamalarina Etkisi

Ozellikler Sorumsuzluk Akademik goérevin Ogretmenlere iliskin Akademik AEDO toplam puan
algilanan niteligi olumsuz algi miikemmeliyetgcilik
Xot  (min- test; p Xot  (Min- test; p Xot  (min- test; p Xort(mMin- test; p Xot  (min- test; p
max) max) max) max) max)
Yas - -0.066°; - 0.021¢; - 0.083¢; - 0.055 - -0.011¢;
0.537 0.845 0.431 ¢0.606 0.917
Cinsiyet
Kadin (n=79)  42(19-87) 0.170% 19 (10-50)  0.899% 12 (5-25) 0.682% 11 (4-20) 0.236%0.81 83 (40-144) 0.264%
Erkek (n=12)  38.5(21-66) 0.865 20.5 (10-31) 0.369 15.5(7-20) 0.495 9 (6-17) 4 925 (51- 0.792
124)
Medeni durum
Evli (n=45) 33 (19-71)  2.569% 20 (10-50)  2.207%0.02 13 (5-24) 0.095% 10 (4-19) 0.239% 101 (40- 2.196%
0.010 7 0.924 0.811 144) 0.028
Bekar(n=46) 25 (20-87) 17 (10-35) 12 (5-25) 11 (4-20) 75 (42-135)
Cocuk varhg:
Yok (n=62) 38(19-87) 0.452% 19.5 (10-40) 0.495%0.62 12 (5-25) 0.512% 11.5(4-20) 0.953%0.34 83 (42-137) 0.337%
Var (n=29) 44 (20-83)  0.652 19 (10-50) 1 14 (5-24) 0.608 8 (4-19) 0 83 (40-144) 0.736
Gelir durumu
Gelir giderden 49 (21-73)  0.696; 20 (10-34)  0.394%0.82 14 (5-22) 2.618%; 13 (4-19) 2.879%0.23 99 (42-137) 0.640
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yiiksek (n=19) 0.706 1 0.270 7 0.726

Gelir  gidere 36.5(19-87) 19 (10-50) 11.5 (5-25) 8 (4-209 83 (40-144)

esit (n=56)

Gelir giderden 46 (19-77) 20 (10-31) 13.5(10-25) 11.5(4-18) 1015 (47-

diistik(n=16) 123)

Bir iste calisma durumu

Evet (n=81) 58 (25-77)  1.885% 22 (13-36)  1.640%0.10 13(10-20)  0.840% 10 (6-17) 0.414%,0.67 107 (70- 1.720%
0.069 1 0.401 9 123) 0.085

Hayir(n=10) 38 (19-87) 19 (10-50) 12 (5-25) 11 (4-20) 83 (40-144)

Yasanilan evde sorumluluk dagilim

Biitiin 37 (19-87)  0.432% 17.5 (10-40) 1.967"0.37 15 (5-25) 9.620°0.00 9.5(4-20)  0.410% 85 (42-143)  0.689";

sorumluluklari 0.806 4 8 0.815 0.710

bendedir (n=

34)

Sorumluluklar ~ 38(20-83) 20 (10-50) 12 (5-24) 11 (4-18) 83 (40-144)

esit

paylasilir(n=53

)

Sorumlulugum 51.5(25-61) 21.5(13-31) 18 (11-20) 9.5 (6-17) 99 (70-117)

yoktur(n=4)

37= Mann Withney U testi, "Kruskall Wallis testi, °Spearman korelasyon testi,

p<0.05 anlamhilik diizeyini

karsilayan

degerler koyu

renk ile gosterilmistir.
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Doktora Egitimine Iliskin Degiskenlere Gére AEDO Toplam Puam ve Alt Boyut

Puanlan Arasindaki Fark

Doktora egitimine iliskin 6zelliklere gore akademik erteleme davranis dlgegi ve alt boyutlar
puan ortalamalar1 arasindaki fark incelendiginde, anabilim dalindan memnuniyet, tez
konusunu kimin sectigi, akademik anlamda bir isin ertelenmesinin nasil hissettirdigi
acisindan gruplar arasinda istatistiksel olarak fark bulunmamistir. Danigmanini kendi segen

grubun ise AEDO puan ortalamasinin daha diisiik oldugu goriilmiistiir (p= 0.49) (Tablo 5).

Danismanu ile olan iliskisini nasil algiladigina gére gruplar arasinda Sorumsuzluk (p=
0.016) ve Akademik gérevin algilanan niteligi (p= 0.002) alt boyutlari ile toplam &lgek (p=
0.003) puan ortalamas1 arasinda istatistiksel olarak anlamli bir fark saptanmistir. Farkin etki
biiyiikliigiic Sorumsuzluk alt boyutu i¢in n2= 0.09 (orta etki), Akademik gorevin algilanan
niteligi i¢in n2= 0.14 (biiyiikk etki), toplam o6l¢ek icin ise n2= 0.13 (orta etki) oldugu
bulunmustur. Danisman ile iliskisini nasil algiladigi toplam varyansin Sorumsuzluk alt
boyutu i¢in %9’unu, Akademik gérevin algilanan niteligi igin %14’ tinii ve toplam 6lgek igin
%13 {inii aciklamaktadir. Ileri analizde istatistiksel farkin danisman ile iliskisini kuvvetli
olarak nitelendiren gruptan kaynakli oldugu bulunmustur (Sorumsuzluk Zio=-
2.349,p=0.019; Z1.3=-1.939, p=0.044; Z,3=-1.242, p=0.256/ Akademik gorevin algilanan
niteligi Z1.,=-2.896, p=0.004; Z13=-2.270, p=0.006; Z»-3=-1.616, p=0.126/ Toplam 6lgek Z1-
2=-2.767, p=0.006; Z13=-2.195, p=0.013; Z».3=-1.801, p=0.077) (Tablo 5).

Zaman yonetimi ile sikinti yagsama durumuna gore incelendiginde ise Sorumsuzluk
(p=0.014), Akademik miikemmeliyet¢ilik (p=0.008) alt boyutlar1 ile toplam 6lgek (p=0.009)
puan ortalamasi arasinda istatistiksel olarak anlamli bir fark saptanmistir. Saptanan bu farkin
etki biiytikligiiniin Sorumsuzluk alt boyutu i¢in n2= 0.12 (orta etki) olup varyansin %12’ini
acikladig, Akademik gérevin algilanan niteligi i¢in n2= 0.13 (orta etki) olup varyansin
%13’inii agikladigi, toplam oSlgek igin ise n2= 0.13 (orta etki) olup varyansin %13 {inii
acikladigr tespit edilmistir. Farkin zaman yonetiminde nadiren sikinti yasayan gruptan
kaynakli oldugu bulunmustur (Sorumsuzluk Z;,=-1.921, p=0.055; Z1.3-2.710, p=0.005; Z».
3=-2.416, p=0.016/ Akademik miikemmeliyetcilik Z1..,=-2.131, p=0.033; Zi13= -2.921,
p=0.002; Z»-3=-2.360, p=0.017/ Toplam o&lgek Z1.=-2.225, p=0.026; Z1-3= -2.619, p=0.007,
Z>.3=-2.404, p=0.016) (Tablo 5).

Anksiyeteli hissetme durumu ile Sorumsuzluk (p<0.001), Akademik gdrevin

algilanan niteligi (p=0.015), Akademik miikemmeliyetcilik (p=0.006) alt boyutlari ile toplam
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Olcek (p<0.001) puan ortalamasi arasinda istatistiksel olarak anlamli bir farkin oldugu

bulunmus olup, kendini her zaman anksiyeteli hisseden grubun farkliliga neden oldugu ve
bu grubun AEDO toplam puaninin diger gruplardan daha yiiksek oldugu goriilmiistiir
(Sorumsuzluk Z;,=-3.536, p=0.000; Z;-3-3.544, p=0.000; Z>3=-1.629, p=0.103/ Akademik
gorevin algilanan niteligi Z1..=-2.196, p=0.028; Z:3-3.303, p=0.003; Z».3=-1.665, p=0.096/
Akademik miikemmeliyet¢ilik Z1.,=-2.501, p=0.012; Zi3= -3.207, p=0.001; Z».3=-1.720,
p=0.085/ Toplam 6l¢ek Z1-2=-3.626, p=0.000; Z;.3= -3.803, p=0.000; Z>.3=-1.792, p=0.073).
Anksiyeteli hissetme durumunun toplam varyansin Sorumsuzluk alt boyutu i¢in %20 (2=
0.20)’sini, Akademik gorevin algilanan niteligi alt boyutu ig¢in %12 (n2= 0.12)’sini,
Akademik miikkemmeliyet¢ilik alt boyutu i¢cin %14 (2= 0.14)’lini, toplam OJlgek i¢in ise
%23 (n2= 0.23)’ iinii acikladigi bulunmustur.

Akademik olarak kendini yeterli gérmeyenlerin Sorumsuzluk (p=0.050), Akademik
gorevin algilanan niteligi (p=0.045), Akademik miikemmeliyet¢ilik (p=0.021) alt boyutlar1 ve
AEDO puan medyanlarmin yiiksek oldugu belirlenmistir. Akademik olarak miikemmeliyet
arayanlarin aramayanlara gore Akademik miikemmeliyet¢ilik alt boyut puaninin daha yiiksek
oldugu saptanmistir (p=0.034) (Tablo 5).



F, Gok, Z, Kogbilek, E, Kiling ve A, Kartal/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 57, 204-224, 2023 215

Tablo 5. Doktora Egitimine Iliskin Ozelliklerin Akademik Erteleme Davrams Olcegi ve Alt

Boyutlart Puan Ortalamasina Etkisi

Ozellikler Sorumsuzluk Akademik gorevin Ogretmenlere  iliskin Akademik AEDO toplam puan
algilanan niteligi olumsuz alg1 miikemmeliyetgilik
Xort(Min- Test; p Xort(Min- Test; p Xort(Min- Test; p Xort(Min- Test; p Xort(min-max) Test; p
max) max) max) max)
Anabilim Dali’ndan memnun musunuz?
Evet (n=82) 38 (19-87)  1.583% 0.113 19(10-50) 1.006%0.31 12.5(5-25) 0.873%0.3 11 (4-19) 0.561%0.57 83 (40-144) 1.543%,0.123
Hayir (n=9) 61 (19-71) 23(10-35) 5 13 (5-22) 83 13 (4-20) 5 113 (47-143)
Damismaninizi siz mi sectiniz?
Evet (n=30) 33 (19-77)  1.791% 0.073 17 (10-40)  0.935%0.35 11 (5-25) 0.914%0.3 8 (4-17) 1.890%0.05 70.5(42-124) 1.972%,0.049
0 61 9
Hayir (n=61) 49 (19-87) 20 (10-50) 14 (5-25) 12 (4-20) 102 (40-144)
Damismaninizla iliskinizi nasil tanimlarsimiz?
Kuvvetli 35(19-87)  8.287°;0.016 17 (10-35)  12.3760.0 11 (5-25) 5.11°,0.07 9 (4-18) 3.595:0.16 76 (40-135) 11.713%;0.00
(n=51) 02 7 6 3
Orta (n=38) 55 (19-83) 22 (10-50) 14 (5-25) 12 (4-20) 104.5(42-144)
Kotii (n=2) 64.5(59-70) 32.5(30-35) 21(20-22) 14 (12-16) 132 (121-143)
Tez konunuzu kim secti?
Danismanim 57 (19-77)  2.203;0.531 19 (10-40)  0.605"; 13 (5-25) 4.72°,0.19 9.5 (4-20) 2.501:0.47 110.5 (42-124) 1.785;.0.618
(n=10) 0.895 3 5
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Kendim 39 (19-70) 20 (10-36) 14 (6-25) 10 (4-17) 89 (40-143)

(n=23)

Birlikte (n=26) 39.5(19-87) 20 (10-40) 10.5(5-24) 13 (4-18) 83 (42-135)

Diger (n=5) 38 (24-68) 14 (0-31) 11 (5-13) 8 (6-16) 78 (51-120)

Zaman yonetimi ile ilgili sikint1 yasiyor musunuz?

Her zaman 55 (20-87)  10.556°0.00 20 (10-40)  5.023%0.17 14.5(5-25) 6.25°%0.10 13.5(4-20) 11.83%0.00 107 (42-144) 11.648,0.00
(n=32) 6 0 0 3 4

Bazen (n=52) 35 (19-77) 19 (10-50) 12 (5-24) 10.5(4-19) 80.5 (40-135)

Nadiren (n=7) 22 (19-61) 12 (11-31) 11 (7-18) 6 (4-10) 51.5 (42-115)

Son zamanlarda kendinizi anksiyeteli hissediyor musunuz?

Her zaman 59 (20-87)  18.359°,0.00 23 (10-40) 14 (5-22) 2.96%0.39 15 (4-20) 12.29%0.00 113 (42-144) 20.213%;0.00
(n=29) 0 8 6 0

Bazen (n=47) 34 (19-77) 19 (10-50)  10.408°0.0 12 (5-25) 10 (4-18) 78 (40-135)

Nadiren 27.5(19-61) 12.5(10-31) 15 11 (6-20) 7 (5-15) 63.5 (42-115)

(n=115)

Akademik anlamda yaptiginiz bir isin sizden kaynakl olarak ertelenmesi sizi nasil hissettiriyor?

Uzgiin (n=84)  40.5(19-87) 3.742"0.176 19 (10-50)  4.202; 13 (5-25) 1.47°0.48 11 (4-19) 0.670°0.71 83 (40-144) 3.763%0.152
Notr (n=5) 27 (20-55) 20 (12-23) 0.122 11 (5-15) 0 8 (4-18) 5 71 (42-108)

Umursamaz 58 (55-61) 32 (31-33) 11 (5-17) 13 (6-20) 114 (113-115)

(n=2)

Akademik anlamda kendinizi yeterli goriityor musunuz?
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Evet (n=44) 32 (19-73)  1.931% 0.050 17.5(10-50) 2.009% 11.5(5-25) 0.792%0.4 8 (4-18) 2.858%0.00 77 (40-137) 2.300%,0.021
Hayir (n=47) 49 (20-87) 20 (10-40) 0.045 13 (5-25) 28 12 (4-20) 4 102 (42-144)

Akademik islerinizi yaparken miikemmeliyetg¢ilik artyor musunuz?

Evet (n=84) 42.5(19-87) 0.916% 0.359 20 (10-50)  1.656% 13 (5-25) 0.888%0.3 11 (4-20) 2.123%0.03 84.5(40-144) 1.467%0.142
Hayir (n=7) 25 (19-71) 12 (10-26)  0.098 11 (5-19) 74 6 (4-15) 4 59 (42-23)

8= Mann Withney U testi, b ruskall Wallis testi, p<0.05 anlamlilik diizeyini karsilayan
degerler koyu renk ile gosterilmistir.
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Tartisma

Hemsirelik doktora 06grencilerinde akademik erteleme davranislarinin ve etkileyen
faktorlerin incelendigi bu ¢alismada, 6grencilerin akademik erteleme davranis puanlarinin
diisiik diizeyde oldugu belirlenmistir. Alzangana (2017) ve Afzal & Jami (2018)’nin
caligmalarinda ise doktora 6grencilerinde akademik erteleme davranis puaninin orta diizeyde
oldugu bildirilmektedir. Bizim c¢alismamiz ile bu g¢alisma sonuglar1 arasindaki farkin
sebebinin 6grencilerin  dgrenim gordigii boliimler arasindaki farktan kaynaklandigi
distiniilmektedir. Alzangana (2017)’nin ¢alismasinda Ogrencilerin psikoloji boliimiinde
Afzal & Jami (2018)’nin calismasinda ise sosyal bilimler boliimiinde doktora yaptiklari
belirtilmistir. Bu iki c¢alismada akademik erteleme davranis puanlarinin orta diizeyde
bulunmasi doktora Ogrencilerinin miikemmeliyetgilik puanlarinin yiikksek olmasi ile
iliskilendirilmistir. Bizim c¢aligmamizda ise hemsirelik doktora o&grencilerinin akademik
miikemmeliyet¢ilik puaninin orta diizeyde akademik erteleme davranis puaninin diisiik

olmasi ilgi ¢ekicidir.

Calismamizda, yasa ve cinsiyete gore akademik erteleme davranis puanlarinda
farklilik oldugu belirlenmistir. Literatiirde bu bulguyu destekleyen (Eisenbeck, Carreno &
Uclés-Juarez, 2019; Alzangana, 2017; He, 2017) ve desteklemeyen (Baltaci, 2017; Balkis &
Duru, 2009) calismalar mevcuttur. Bu sonucun verilerin normal dagilima uygun
olmamasindan ve c¢alismanin Ornekleminin c¢ogunlugunu kadinlarin olusturmasindan

kaynakli oldugu diisiiniilmektedir.

Calismamizda, medeni duruma gore akademik erteleme davranis puanlarinda
farklilik oldugu ve evlilerin daha fazla akademik erteleme davranisi egiliminde oldugu
belirlenmistir. Evlilik yasami, beraberinde bir¢ok sorumlulugu getirdigi igin Sadece
akademik degil ayn1 zamanda genel erteleme davranigini da artirmaktadir (Baltaci, 2017).
Yasanilan evdeki sorumluluk paylasiminda ise sorumlulugun esit olarak paylasildigi grubun
daha az erteledigi goriilmektedir. Bu bulgu da yasanilan evde sorumluluk dagilimi esit
olmadiginda ¢ok fazla sorumluluk {istlenen grubun diger sorumluluklar1 yerine getirmeye
calisirken is ylikiinden dolay1 erteleme davranisinin fazla olabilecegi diisiiniilmektedir. Keza
is yiikii akademik ertelemeye neden olan faktorlerden biridir (Baltaci, 2017). Ayrica evdeki
sorumlulugu olmayan bireylerin, sorumluluk almaktan kag¢inan bireyler olabilecegi ve
ertelemeye yatkin oldugu vurgulanmaktadir (Alzangana, 2017). Calismamizda da bu grubun
sorumluluk alt boyutunda anlamli bir farklilik olmamakla beraber puanimnin diger gruplardan

daha yiiksek oldugu goriilmektedir.
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Ogrencinin danismanini kendisinin se¢ip segmemesi durumuna gore akademik

erteleme davranis puanlarinda anlamli farklilik oldugu belirlenmistir. Danismanini kisinin
kendisinin se¢gmesi danismani ile iletisimin daha kuvvetli olmasina, danigmani ile kuvvetli
iliskilerin ise akademik erteleme davranmisinin danismam ile iliskisini orta ve kotii olarak
nitelendiren gruptan daha az oldugu goriilmiistiir. Doktora siirecinden tatmin olmanin 1yilik
halinin saglanmasinda ve basarili bilim insanlarinin yetismesinde danigsmanin roliiniin
olduk¢ca onemli oldugu bilinmekte ve tatmin olmanin en 6nemli etkenlerinden birinin
danigsmanin kalitesi ve danigsman ile iliskinin iyi olmasindan gegmektedir (Marzooghi, 2020;
Pyhilto, ve ark., 2015). Damigman ve Ogrenci arasindaki iliskiyi etkisiz bir sekilde
stirdiirmenin akademik basarisizlik gibi bircok olumsuz etkileri oldugu vurgulanmaktadir
(Prazeres, 2017; Gill & Burnard, 2008). Ogrencinin danismanini kendisi segmesi, dgrencinin
beklentisi ve ¢aligma tarzlarindaki uyumdan dolay1 akademik ertelemenin azalmasina neden
olabilir. Danigman ve doktora Ogrencisinin beklentilerinin, danigsmanlik anlayislarinin,
calisma ve diisiinme tarzlarmin birbiri ile uyumlu olmasi hem iletisimi kuvvetlendirmekte
hem de doktora siirecinin basarili ilerlemesini saglamaktadir (Pyhélto, ve ark., 2015; Gill &
Burnard, 2008). Calisma sonug¢larimiza dayanarak, danismani ile iliskisini kuvvetli olarak

nitelendiren doktora adaylarinin daha az akademik erteleme davranisi géstermektedir.

Zaman yoOnetimi, bir hedef dogrultusunda faaliyetlerde bulunurken zamani etkin
kullanma davranislarini ifade eder (Claessens, van Eerde, Rutte, & Roe, 2007). Akademik
erteleme taniminin i¢inde de gegen bir kavram olan zaman yOnetiminin saglanamamasi
kisilerde akademik ertelemeye yatkinlik olusturmaktadir (Taura, 2017). Doktora
ogrencilerinin maruz kaldig1 zorlu sartlar, ev isleri, ¢ocuk ve iligkiler gibi 6zel yasam
sorumluluklari, ¢alisma ve is yiikii, hobi ve ugraslari, doktora egitimi ve arasgtirma yapma
zamani arasinda bir denge bulmalar1 gerekir. Bu nedenle doktora 6grencilerinin oncelikli
gorevlerinden biri, etkili bir zaman planlamasi yapmasidir. Zaman yonetimi dengeli ve
bagarili bir doktora egitimi i¢in ihtiya¢ duyulan faktorlerden biridir (Young, Vanwye,
Schafer, Robertson & Poore, 2019). Calismamizda zaman yoOnetimini iyi ydneten
ogrencilerin daha az akademik erteleme davranisi sergiledigi goriilmektedir. Benzer olarak
Afzal ve arkadaslarinin (2018) yaptig1 ¢alismada lisans ve yiiksek lisans 6grencilerinden
daha az olmak kaydi ile doktora Ogrencilerinde de zaman yonetimi ile ilgili sikinti

yasadiklar1 ve akademik ertelemeye neden oldugu bulunmustur.

Anksiyete, akademik erteleme davranisinin hem nedenleri hem de sonuglari arasinda

yer almaktadir (Karimi Moonaghi, & Baloochi Beydokhti, 2017). Anksiyete kisinin
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O0grenme ve c¢alisma motivasyonunu, iyilik halini azalttigr icin akademik erteleme

davranigina neden olmakta, bu da kiside sucluluk duygusu ve anksiyeteyi artirarak kisir bir
dongliyli olusturmaktadir (He, 2017; Taura, 2017; Steel, 2007). Calismamizda anksiyete
yasamanin akademik erteleme davranisi lizerinde %20 etkili oldugu bulunmustur. Literatiire
paralel olarak Yang ve arkadaslarinin (2018) ¢alismasinda anksiyetenin akademik erteleme
davranis iizerinde %31 oraninda etkili oldugu bulunmustur. Yapilan diger ¢alismalarla da
anksiyete ile akademik erteleme davranisi iligkisi desteklenmektedir (Eisenbeck, ve ark.,
2019; Saplavska & Jerkunkova, 2019).

Kisinin akademik olarak kendini yeterli gérmesi (6z-yeterlilik), verilen isi yapabilme
konusunda kendine giivenmesi olarak tanimlanmaktadir. Akademik erteleme davranisi ile
kisinin 6z-yeterlik inanci arasinda kuvvetli ve negatif yonde bir iliski oldugu belirtilmektedir
(Uzun & Demir, 2015). Calismamizda da akademik olarak kendini yeterli gormeyenlerin
akademik erteleme davranisi puanlarmin daha yiliksek oldugu belirlenmistir. Literatiir ile
caligma bulgumuz desteklenmektedir (Hall, Lee & Rahimi, 2019; Malko¢ & Kesen Mutlu,
2018; Batool, Khursheed & Jahangir, 2017).

Miikemmeliyetcilik, bireyin kendisine ulasilmasi zor yiiksek standartlar belirlemesi
ve kendi davraniglarimi kati bir bigimde elestirmesi olarak tanimlanabilir (Curran & Hill,
2019). Miikemmeliyetgilik akilci olmayan beklentilere yol acar, basarisizlik korkusu ve
anksiyeteyi artirarak akademik erteleme davranisina neden olur (Taura, 2017).
Calismamizda doktora 6grencilerinin ¢ok biiyiik bir kismi kendini miikkemmeliyet¢i olarak
tanimlamig, kendini milkemmeliyet¢i olarak tanimlayan 6grencilerin daha fazla akademik
erteleme davramis1 sergiledikleri goriilmistiir. Calisma bulgularimiza benzer olarak,
literatiirde de miikemmeliyetgiligin akademik ertelemeye neden oldugu bildirilmektedir
(Afzal & Jami, 2018; Eric, 2014). Doktora ogrencilerinde yapilan bir ¢aligmada
miikkemmeliyet¢i bireylerin daha fazla stres ve anksiyete yasadigi belirtilmistir (Lonka ve
ark., 2014).

Sonuc¢

Sonug¢ olarak calismamizda hemsirelik doktora 6grencilerinin evli olmasi, danismanini
kendisinin se¢memesi, danismani ile olan iligkisinin zayif olmasi, zaman yonetimi
konusunda sikinti yasamasi, her zaman anksiyeteli hissetmesi, akademik olarak kendini
yeterli gormemesi ve miikkemmeliyet¢i olmasi akademik erteleme davranisi gostermesi ile
iligkili bulunmustur. Doktora dgrencilerinin akademik erteleme davranisi ile bas edebilecek

oz-yeterlilik diizeyleri gelistirilmelidir. Gelecek arastirmalar i¢in hemsirelik doktora
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ogrencilerinin digindaki saglik bilimleri alaninda doktora egitimine devam eden tiim

ogrencilerde akademik erteleme davranislariin incelenmesi ve bdylece bolimler arasinda
akademik erteleme davranislarinin karsilagtirilmast  Onerilmektedir. Ayrica, nicel
caligmalarin yaninda akademik erteleme davramiglarinin temelinde yatan nedenlerin
arastiritlmasina iligkin nitel ¢caligmalarin yapilmasi onerilmektedir. Bu arastirma bulgulari ile
hemsirelik doktora Ogrencilerinde akademik erteleme davranislarini  Onlemek igin
danigmanlart ve diger 6gretim iiyeleri tarafindan miidahaleler planlanabilir. Bu aragtirmada
birka¢ smirlilik  bulunmaktadir. Bunlardan ilki arastirmanin 6rnekleminde kartopu
ornekleme yonetimi gibi rastlantisal olmayan bir ydntemin kullanilmasidir. Ikincisi
aragtirmanin veri toplama siirecinde online anket formunun kullanilmasidir. Ugiinciisii
calismanin anksiyete, zaman yonetimi, miilkemmeliyetgilik ve 6z-yeterlik 6lgekleri yerine

0z-bildirime dayali sorular ile toplanmasidir.

Etik Kurul Izin Bilgisi: Bu arastirma, Pamukkale Universitesi Girisimsel Olmayan Klinik
Aragtirmalar Etik kurulunun 06/11/2019 tarihli 60116787-020/78470 sayili karari ile alinan

izinle yiiriitiilmuistiir.
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