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Oz

Giris: Oz bakim becerileri Otizm Spektrum Bozuklugu (OSB) tamili ¢ocuklarin bagimsiz yasam becerilerini
desteklemek icin gereken temel becerilerdendir. Alanyazinda bu kapsamda kullanilan programlarin oldugu (6r.
Otistik Cocuklar I¢in Davranigsal Egitim Programi [OCIDEP]); ancak sinirli sayida arastirmada yer aldidi
gOriilmistiir. Bu arastirma ile bu smirlilik giderilmek istenmistir. Bu nedenle arastirmada “Portage Destekli
Anne Egitim Programi”nin OSB’li ¢ocugun 6z bakim gelisimi tizerindeki etkisinin incelenmesi amaglanmistir.
Bu amag¢ dogrultusunda “Programin OSB’li ¢ocugun sivi sabun ile el yikama, catal ile yemek yeme, fermuarli
ceket giyme davranisi lizerindeki etkileri incelenmis, davranislarin genellenebilirlik ve kalicilik diizeylerine
bakilmis, annenin goriisleri alinmistir.

Yontem: Tek denekli arastirma modellerinden davramiglar arasi ¢oklu baglama modeli kullanilmistir.
Katilimcilar 4 yas 5 aylik OSB’li erkek ¢ocuk ve 38 yasindaki annesidir. Bagimli degiskenler sivi sabun ile el
yikama, catal ile yemek yeme, fermuarl ceket giyme davranislaridir. Bagimsiz degisken “Portage Destekli Anne
Egitim Program1™dir.

Bulgular: Veriler analiz edilerek ¢izgi grafiklerine aktarilmigtir. Bulgular incelendiginde, programin OSB’li
gocugun sivi sabun ile el yikama, ¢atal ile yemek yeme, fermuarli ceket giyme davraniglart iizerinde olumlu
etkisinin oldugu, ¢ocugun davraniglari genelleyebildigi, etkinin kalici ve programin uygulanabilir oldugu
gOriillmiistiir.

Tartisgma: Bulgular alanyazin ¢ergevesinde tartisilmistir. Alanyazinda arastirma bulgulari ile benzerlik gosteren
aragtirmalara ulagilmigtir. Bulgulara gore program OSB’li ¢ocugun 6z bakim gelisimi i¢in etkili, kalici ve
uygulanabilirdir.

Sonuc¢ ve Oneriler: Programm OSB’li cocugun 6z bakim gelisimi igin etkili, annesi i¢in uygulanabilir oldugu
goriilmiistiir. Bu sonuca gore; bu arastirmanin daha fazla sayida OSB’li ¢ocuk ve annesi ile galigilarak
genisletilmesi, bagka arastirmalarda baba katilimi ile gergeklestirilmesi 6nerilebilir.

Anahtar sézciikler: Otizm spektrum bozuklugu, portage, anne egitimi, beceri, 6gretim.

Anf icin: Kilig, K., & Yildiz, F. U. (2023). Portage Destekli Anne Egitim Programi’nin otizmli ¢ocugun 6z
bakim gelisimi iizerindeki etkisi. Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisi,
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Giris
Geligim, 6nemli bir kavramdir. Bir kavram olarak gelisim; organizmanin ddllenmeden &lene kadar
fiziksel, dil, duygusal, biligsel ve sosyal alanlarda ileri yonlii bir degisim igerisinde olmast anlamina gelir
(Senemoglu, 2013). Bir siirectir ve her bir gelisim alan1 birbirinden etkilenir (Demirel & Kaya, 2012). Bireyin
gelisim siireci incelendiginde, gelisimin iki sekilde seyrettigi goriilmektedir; birey tipik gelisim gosterebilir ya da
akranlarindan farkli bir gelisim icerisinde olabilir (Unlii, 2021). Akranlarindan belirgin oranda farkli gelisim
gosteren bireyler 6zel egitim gereksinimi olan bireyler olarak adlandiriimaktadir (Ozel Egitim Hizmetleri

Yonetmeligi, 2018). Goriilme siklig1 hizla artan OSB bu grup icerisinde yer almaktadir (Centers for Disease of
Control Prevention, 2023).

OSB; sosyal ve iletisimsel yonden belirgin orandaki yetersizlikler ile kendisini gosteren, sinirli ilgi alam
ile takintili davranislarin eslik ettigi, nedeni bilinemeyen ve yayginliginin siklikla arttigi néro-gelisimsel bir
bozukluktur (American Psychiatric Association, 2022; Khaleghi vd., 2020). 2004 yilinda 166’da 1 olan OSB’nin
diinyada goriilme orani, giinlimiizde 36’da 1’dir (Centers for Disease of Control Prevention, 2023). Bu artis
OSB’nin goriilme oraninin gelecekte de artacagimi endise ile diisiindiirmektedir. Ayni zamanda OSB’ye 6zgii
davranislardan dolay1 ebeveynlerin hayatlarinin zorlasmasi da endise uyandiran bir durum olmaktadir. Ciinki
OSB’li ¢ocuklarda goriilen yetersizlikler ve davranig problemleri ebeveynlerin yasam kalitelerini olumsuz
etkilemektedir (Blacher & Baker 2017; Karaca vd., 2021). OSB’li ¢ocugu olan annelerin g¢ocuklarinin
yetersizlikleri ve davranig problemleri nedeni ile giinlikk yasamda zorlanmalari (Coskun, 2013; Nealy vd., 2012)
bu duruma 6rnektir. OSB’li ¢ocuklarm 6z bakim becerilerinden olan yemek yeme (Onal & Ucar, 2017) ve
tuvalet becerisi (Giiven, 2019) ile ilgili yetersizliklerinden dolay1 da ebeveynlerin giicliik yasadiklar1 ve destege
ihtiyaglart oldugu bilinmektedir (Giiven & Azkeskin, 2020; Yildirim-Dogru, 2021). Ebeveynler destek
aldiklarinda giiglikklerin istesinden gelerek siireci kolay atlatabilmektedirler. Bdylece, aile bireylerinin
birbirleriyle etkilesimleri ve ¢ocuklarma sunacaklar1 destegin niteligi de artmaktadir (Dillenburger vd., 2010;
Yildiz & Cagdas, 2019). Bunun yaninda OSB’ye 6zgii davraniglarin varligi iki-ii¢ yaslarinda fark edilebilmesine
ragmen ileri yaslarda tan1 koyulan bireyler bulunmaktadir (Daniels & Mandell, 2013; Speakers, 2020). Hatta
bazi ergenlerin OSB’ye 0zgii davraniglart olmasina ragmen tani almadiklar1 da bilinmektedir (Centers for
Disease Control and Prevention, 2023). Bu durumlar OSB’ye 6zgii davraniglarin ge¢ dénemde fark edilmesine
ve ailelerin daha ¢ok giicliilk yagamasina sebep olmaktadir. Buna karsin gelisimsel alanlardaki gecikmelerin
erken donemde tespit edilmesi ve bu dogrultuda erken miidahale programlarinin uygulanmasi ile siire¢ rahat
gegirilebilmektedir (Williams vd., 2014). Cocuklar erken donemlerde, bireysellestirilmis egitim aldiklar1 zaman,
bu durumun faydalar ileriki donemlerde de goriilebilmektedir (Cen vd., 2017). Karaca (2021); ebeveynlerin
egitim aldiklarinda, becerileri ¢ocuklarina 6gretmede faydali olabildiklerini belirtmistir. Bu nedenlerden dolay1
erken miidahale programlari gelistirilip uygulanmaktadir. Erken miidahale programlari; gelisimsel agidan risk
altinda bulunan ya da dezavantajli cocuklarin aile katilimi ile egitim 6grenim faaliyetlerinden yararlanmalarini
saglayan, yetersizliklerin olumsuz etkilerini azaltmay1 amaglayan programlardir (Bekman & Kogak, 2011).
Ulkemizde 6zel gereksinimli gocuklar igin gelistirilen ve uygulanan erken miidahale programlari vardir. Eve
Dayali Olarak Gergeklestirilen Etkilesim Temelli Erken Cocuklukta Miidahale Programi (ETECOM) (Toper-
Korkmaz, 2015), Otizmli Cocuga Sahip Ebeveynlere Yonelik Egitim Programi (OCEP) (Karaca, 2021) ve
Portage Programi (Uzundemir-Marangoz, 2020) bu programlardan bazilaridir. Portage Programi; 0-6 yas
arasindaki cocuklarin; uyarim, 6z bakim, motor, sosyal, biligsel ve dil gelisimi alanlarinda gelisimsel
degerlendirmelerini yapmayi, degerlendirmelerin sonuglarina gére uygun egitim programini hazirlamada uzman
ve ebeveyne yol gostermeyi amacglayan bir erken miidahale programidir (Uzundemir-Marangoz, 2020).
Alanyazinda; iilkemizde Portage ile ilgili arastirmalara ulasilmaktadir, 6rnegin; Karaslan ve Bal (2002)
tarafindan Portage’in diigiik agirlikli prematiire bebekler ve annelerine erken donemde, ev ortaminda verildiginde
cocuklarmn gelisimlerini olumlu etkiledigi belirtilmistir. Ozbek-Coskun’un (2022) ‘Portage Programi’mi &zel
egitim ve bakim gerektiren ¢ocuklarin gelisimleri tizerindeki etkisini incelemek amaci ile’ 2-6 yaglar1 arasindaki
OSB, Down Sendromu ve zihinsel engel tanilar1 olan 43 ¢ocuk ve bakim verenleri ile yiiriittigli aragtirmada
programin cocuklarin gelisimleri iizerinde olumlu etkileri oldugu goriilmiistiir. Programin yurt disinda da
kullanildigi gorilmiistiir 6rnegin; Revill ve Blunden’in (1979) ‘Zihinsel engeli olan okul 6ncesi donem g¢ocuklari
icin Portage’1 degerlendirmek amaci ile’ Birlesik Krallik’ta yaslari 0 ile 6 yaslar1 arasindaki zihinsel engeli olan
75 g¢ocuk ve bakim verenleri ile, Hardy ve Sturmey’in (1994) ‘Gelisimsel geriligi olan ¢ocuklarin ebeveynlerinin
ogretim becerilerini degistirme yontemini degerlendirmek’ amaci ile biri Serapral Palsi, ikisi Down Sendromu
olan cocuklar ve ¢ocuklarin anneleri ile gergeklestirdigi aragtirma programin ¢ocuklarin gelisimlerini olumlu
etkiledigini gostermektedir. Bu arastirmalar incelendiginde; Portage Programi’nin gesitli engel gruplarindan
gocuklar ve c¢ocuklarin annelerine uygulandigi; ancak iilkemizde bu arasgtirmalarin smirli oldugu ve
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aragtirmalarda bireysellestirmelere yer verilmedigi goriilmektedir. Bu konuda daha fazla sayida ve giincel
arastirmaya ihtiya¢ duyulmaktadir. Bu ihtiya¢ durumu giderilmek istenmistir. Aym zamanda Ozel Egitim
Hizmetleri Yonetmeligi’nde (2018) belirtildigi tlizere; 6zel gereksinimli bireyler igin egitim programlarimin
bireysellestirilerek uygulanmasi maddesi de gerekge alinarak bu arastirmada diger arastirmalardan farkli olarak;
aragtirmacilar tarafindan cocugun gelisimsel degerlendirmesi yapilmis, calisilacak gelisim alani belirlenmistir.
Sonrasinda Portage Programi temelinde programda ve materyallerde bireysellestirmeler yapilmis ve anne
egitimlerine baglanmstir. Siirecte gocugun 6z bakim gelisim alanindan sivi sabun ile el yikama, catal ile yemek
yeme ve fermuarli ceket giyme seklinde spesifik davraniglar sirasi ile ve art arda O6gretimde uyarlamalar
yapilarak calisilmistir. Programin davranislar iizerindeki etkisi, ¢ocugun davraniglar1 genelleyebilme diizeyi,
kalicilik durumlari, annenin uygulama giivenirligi ve goriisleri incelenmistir. Aragtirma bu ydnleri ile 6zgiin ve
yeni 6zelliklere sahiptir. Bu durumlardan dolayi arastirma 6nemli goriilmektedir.

Yukaridaki bilgiler dikkate alindiginda bu arastirmanin OSB’li ¢ocuklarin annelerine, alan ile ilgilenen
uzmanlara ve alanyazina katki saglayacagina inanilmaktadir. Bu arastirmanin genel amaci, bireysellestirilmis
“Portage Destekli Anne Egitim Programi’nmin” OSB’li ¢ocugun 06z bakim gelisimi {izerindeki etkisini
incelemektir. Bu genel amaca ulagmak i¢in asagidaki sorulara yanit aranmistir;

1. Portage Destekli Anne Egitim Programi, OSB’li cocugun siv1 sabun ile el yikama, catal ile yemek yeme
ve fermuarl ceket giyme davranisint olumlu yonde etkilemekte midir?

2. Portage Destekli Anne Egitim Programi’nin OSB’li ¢ocugun sivi sabun ile el yikama, catal ile yemek
yeme ve fermuarli ceket giyme davranislarint genelleme tizerindeki etkisi nasildir?

3. Portage Destekli Anne Egitim Programi’nin 6gretimi bittikten sonra da OSB’li ¢ocugun siv1 sabun ile el
yikama, catal ile yemek yeme ve fermuarli ceket giyme davranislari iizerindeki etkisi siirmekte midir?

4. Annenin Portage Destekli Anne Egitim Programu ile ilgili goriisleri nelerdir?
Yontem
Arastirma Modeli

Aragtrmada tek denekli arastirma modellerinden “davraniglar arasi ¢oklu baglama modeli”
kullanilmistir. Bir ya da birkag kisi ile ¢alismanin uygun oldugu durumlarda tercih edilen tek denekli arastirma
modelleri, 6zel gereksinimli bireylerde siklikla kullanilmaktadir (Tekin-Iftar, 2018). Coklu baslama modeli ise,
bir ogretim programmnin etkililiginin birden ¢ok bagimli degisken {izerinde c¢alisilacagr durumlarda
kullanilmaktadir. Bu modelde; etkisi gézlenmek istenen program 3 farkli bagimli degiskenden biri ile (davranis,
kisi ya da ortam) sirasi ile ve art arda gerceklestirilmektedir. Davraniglar arasi ¢oklu baslama modelinde ise; ayn1
kisi ile, ayn1 ortamda 3 farkli davranis {izerinde ¢alisilir ve davraniglarin birbiri ile iligkili olmamasina dikkat
edilir (Tekin-iftar, 2018). Bu o&zelliklere dikkat edilerek bu arastirmada arastirmacilar tarafindan gocugun
gelisimsel degerlendirmesi yapilarak bagimsiz olarak gergeklestiremedigi sivi sabun ile el yikama, catal ile
yemek yeme ve fermuarli ceket giyme davramiglart secilmis ve ardindan anne egitim siireci uygulanarak
degerlendirilmistir. Ayn1 zamanda Ledford ve digerlerinin (2023) tek denekli arastirmalarda katilimer segimi,
uygulamanin yiiriitiilmesi ve verilerin toplanmasi ile ilgili olarak belirttikleri kalite standartlar1 gdstergelerine de
dikkat edilmistir.

Katilmailar

Aragtirmada katilimcilarda 6n kosul 6zellikler belirlenmistir. Bu 6zellikler; Ailenin Konya’da yasamasi,
¢ocugun OSB tanisinin olmasi, 3-6 yas araliginda olmasi, 6z bakim gelisim alaninda bagimsiz olarak yerine
getiremedigi, sosyal yonden 6nemli, 3 davranisin olmasi, egitim almiyor olmasi; annesinin ise Portage ile ilgili
egitim almamis olmasi, goniillii olmasi, okuma anlama diizeyinin iyi olmasi seklindedir. Arastirmacilar
tarafindan hazirlanan demografik bilgi formundan elde edilen bilgilere gore; katilimeilarin Konya ili Selguklu
ilgesinde ikamet ettigi, annenin 38 yasinda ve lise mezunu oldugu; cocugun erkek, 1 yas 6 aylikken OSB tanisi
aldig1, su anda 4 yas 5 aylik oldugu ve ailenin gelir diizeyinin diisiik oldugu 6grenilmistir.

Bagimh ve Bagimsiz Degiskenler

Aragtirmada sivi sabun ile el yikama, catal ile yemek yeme ve fermuarli ceket giyme davranislar
aragtirmanin ~ bagimli  degiskenlerini  olusturmaktadir. Bagmmli  degiskenler, c¢ocugun gelisimsel
degerlendirmesinin arastirmacilar tarafindan yapilmasi ile belirlenmistir. Gelisimsel degerlendirme siireci
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aragtirma oOncesi degerlendirmede aktarilmigtir. Bagimsiz degisken ise; bireysellestirilmis “Portage Destekli
Anne Egitim Programi1”dir.

Tek denekli arastirma modellerinde %80-90 ve %100 dogruluk diizeyi olmak iizere iki olgiit
kullanilmaktadir (Tekin-iftar, 2012). Bu arastirmada 6lgiit art arda {i¢ oturumda %80 ve iizeridir. Elde edilen
veriler “(Dogru tepki sayist / Toplam tepki sayis1) X 100” formiilii (Tekin-iftar, 2012) ile hesaplanarak ¢izgi
grafiklerine aktarilmistir.

Veri Toplama Araclari

Aragtirma Selguk Universitesi Saglhk Bilimleri Fakiiltesi Girisimsel Olmayan Klinik Arastirmalar Etik
Kurulu tarafindan 2021/588 karar numarali, 28.06.2021 tarihli toplantisinda etik olarak uygun bulunmustur.
Arastirmada etik ilkelere dikkat edilmistir. Arastirma oncesinde anneye arastirmaya dair bilgiler verilmis ve
katilimimn goniillii oldugu, annenin istedigi zaman arastirmadan ayrilabilecegi aktarilmistir. Anne goniillii onay
formunu imzalamigtir. Arastirmada demografik bilgi formu, kontrol listeleri ve yart yapilandirilmis goriisme
formu veri toplama araci olarak kullanilmistir.

Demografik Bilgi Formu

Aragtirmacilar tarafindan demografik bilgi formu hazirlanmistir. Formda ailenin yasadigi il ve aylik
gelir durumu; bakim verenin ¢ocuga yakinligi, cinsiyeti, yasi, egitim durumu; ¢ocugun yasi, tanisi, tant aldigi
yast, egitim durumu bilgileri ile ilgili ifadeler yer almigtir (bk. Ek A). Aile formu ilk goriismede doldurmustur.

Kontrol Listeleri

Aragtirmada OSB’li ¢cocugun sivi sabun ile el yikama, catal ile yemek yeme ve fermuarli ceket giyme
davranislar ile ilgili verileri toplamak icin arastirmacilar tarafindan kontrol listeleri hazirlanmistir. Kontrol
listelerine 3 alan uzmaninin uzman gorisleri ile son sekli verilmistir. Her bir kontrol listesi ilgili davranig igin
yer alan basamaklari ve isaretleme yapilacak kutucuklari igermektedir. Her oturum sonrasinda kayittan izlenerek
gocugun bagimsiz tepkileri igin ilgili kutucuga (+), ipucu ile gerceklestirdigi davranis, yanlis tepki ve tepkisiz
kalma durumunda ilgili kutucuga (-) seklinde aragtirmaci tarafindan isaretlenmistir (bk. Ek B).

Yari Yapilandirilmis Goriisme Formu

Arastirmada arastirmacilar tarafindan hazirlanarak ii¢ alan uzmanidan uzman goriisii alinmasi ile son
sekli verilen yar1 yapilandirilmig goriigme formu ile sosyal gegerlik verileri alinmistir. Sosyal gegerlik verileri
aragtirmacilarin anne ile goriismesi sonucu elde edilmistir. Sorulara asagida yer verilmistir (form i¢in bk. Ek C).

1. Uygulama siirecinde yapilan program tanitimi, bilgilendirme, uygulama onerileri, yonlendirmeler,
degerlendirmeler ve geri doniitler hakkindaki goriisleriniz nelerdir?

2. Ev ziyaretleri, icerigi, siklig1, verimi hakkindaki goriisleriniz nelerdir?

3. Bireysellestirilmis Portage Destekli Anne Egitimi igerisinde yer alan ve size anlatilan ev programi, ev
plani, etkinlik 6nerileri kitabi ve kontrol listelerini yonlendirici, bilgilendirici ve ihtiyaci karsilamaya
yonelik olarak goérityor musunuz?

4. Egitimde Ogrendiginiz uygulama becerilerinin diger davraniglarin 6gretimini nasil etkileyecegini
diistiniiyorsunuz?

5.  Aldigimiz egitimi bagka ebeveynlere de 6nerir misiniz?
Arastirma Oncesi Degerlendirme

Aragtirma Oncesinde aragtirmacilar tarafindan OSB’li ¢ocuk ve annesi evinde ziyaret edilerek ilk
goriigme gerceklestirilmigtir. Bu goriismede anneden demografik bilgiler 6grenilmis ve ¢ocugun gelisimsel
degerlendirmesi yapilmistir. Gelisimsel degerlendirme i¢in Portage Kontrol Listesi (PKL) kullanilmistir. PKL;
Yas seviyesi, davranig, davranig seviyesi ve diisiinceler olmak iizere 4 kolondan ve bebek uyarimi, sosyal, dil, 6z
bakim, biligsel ve fiziksel gelisim alanlarmmi 6lcen maddelerden olusmaktadir. Kontrol listesinde ¢ocugun
bagimsiz yapabildigi maddeler art1 (+), ipucu ile yaptig1 maddeler (V) ile isaretlenmektedir. Cocugun tepkide
bulunmadig: ya da yanlis yaptig1 maddeler i¢in kutucuk bos birakilmaktadir. Degerlendirme ¢ocugun 15 tane
yapamadig1 madde olana kadar devam etmekte ve sonunda yas bazli bir sonug elde edilmektedir. Bu sonuca gore
gocugun gelisimsel degerlendirmesi yorumlanmaktadir (Uzundemir-Marangoz, 2020). PKL’nin gegerlik ve
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giivenirlik ¢alismasi yaglari 1 ile 56 arasinda degisen zihinsel engelli 114 kisi ve yaslari 1 ile 6 arasinda degisen
30 tipik gelisim gosteren ¢ocuk olmak iizere toplamda 144 kisi {izerinde yapilmistir buna gore; i¢ tutarlilik
giivenirlilik katsayilari, sosyallesme .80, dil .81, 6z bakim .73, biligsel .70, psiko-motor .75 olarak
hesaplanmigtir. Tiim Sl¢egin giivenirlik katsayisi .80°dir (Biber & Ural, 2016). Ulasilan bu bilgiler PKL nin,
okul oncesi donemde bulunan g¢ocuklarin gelisimsel degerlendirmesini yapmak amaci ile kullanilabilecegini
gostermektedir. Arastirma Oncesinde annenin ¢ocugunu ne kadar tanidigini gorebilmek ve nesnelligin yiiksek
olmasi i¢in Ankara Geligimsel Tarama Envanterinden (AGTE) de destek alinmustir. AGTE; yaslar1 0 ile 6
arasindaki c¢ocuklarmm bakim verenlerine uygulanan dil-bilissel, ince motor, kaba motor ve sosyal beceri-6z
bakim olmak {izere 4 alt testten olusan ve cocuklarin gelisimsel degerlendirmesi hakkinda fikir veren bir
envanterdir. Buna gore ¢gocugun kronolojik yasi hesaplandiktan sonra bir 6nceki gelisim asamasindan baglanarak
bakim verene maddeler okunur ve sdyledikleri dogrultusunda kutucuklara evet (1), hayir (0) ve bilinmiyor
seceneklerinden uygun olan isaretlenir. Art arda 8 madde (0) olarak ¢ikana kadar degerlendirmeye devam edilir.
Ardindan puanlar toplanir ve ¢ocugun gelisimsel degerlendirmesi yorumlanir. AGTE tablosunda yer alan yas
gelisim ozeliklerine gore desteklenmesi gereken alanlar belirlenir. Giivenilirlik analizleri kapsaminda i¢-tutarlilik
katsay1 degerleri 0-12, 13-44 ve 45-72 ay igin olmak iizere 3 farkli yas grubunda alinan toplam puan ve alt
testlere géore AGTE’ nin tamamina ait i¢-tutarlilik katsayilar1 0-12 ay i¢in .98, 13-44 ay i¢in .97 ve 45-72 ay i¢in
.88 olarak hesaplanmistir (Savasir vd., 1998). Buna gore; AGTE okul 6ncesi donemdeki ¢ocuklarin gelisimsel
degerlendirmesini yapmak amaci ile gegerli ve giivenilir bir aractir (Erol vd., 1994).

PKL ve AGTE ortak gelisimsel degerlendirme sonucuna gore; ¢cocugun tiim gelisim alanlar1 yasina gore
geride seyretmektedir. Cocugun yasi ve annenin de istegi lizerine Oncelikli olarak 6z bakim gelisim alaninin
desteklenmesi gerekliligi goriilmiistiir. Cocugun okul dncesi dénemde olmasindan dolay1 6ncelikli galisilacak
davraniglar sivi sabun ile el yikama, catal ile yemek yeme ve fermuarli ceket giyme davramiglari olarak
belirlenmistir. Sonrasinda ikinci ev ziyareti yapilarak Portage Programi hakkinda anne bilgilendirilmis ve
annenin gonilli onayr alinmigtir. Ardindan aragtirmacilar tarafindan ortam diizenlenmis, kullanilacak 6gretim
yontemleri belirlenmis ve materyaller hazirlanarak anne egitim siirecine gegilmistir.

Uygulamanin I¢erigi ve Siire¢

Birinci yazar anneye bireysellestirilmis Portage Programi egitimi vererek anneye rehber olmus ve
uygulamada aktif rol almustir. Ikinci yazar, birinci yazarin yiiksek lisans tez danismani olarak siirece danigmanlik
yapmistir. Asagida Sekil 1°de uygulama siirecinde izlenen basamaklar aktarilmistir.

Aragtirmaci Oncelikle anneye programin igerigi, egitim materyalleri, ev ddevleri hakkinda bilgi
vermistir. Portage Programi egitim malzemeleri; PKL, etkinlik onerileri kitabi, ev ddevleri ve kullanim
kilavuzudur (Uzundemir-Marangoz, 2020). Cocugun OSB’li olmasindan dolay1 bireysellestirmeler yapilmstir.
Anne ¢ocugunun videolara ilgisinin oldugunu sdylemistir. Arastirmact materyallerde ve 6gretim yontemlerinde
videolardan yararlanmistir. Sonrasinda Portage felsefesinde yer alan davranislari giinlikk rutinlere yerlestirme
ilkesinden (Uzundemir-Marangoz, 2020) yola ¢ikarak, haftalik program olusturmus ve davraniglari
yerlestirilmistir. Ornegin; sabah etkinlik saati, etrafi toparlama, s1v1 sabun ile el yikama, catal ile yemek yeme,
etkinlik saati, fermuarli ceket giyme ve bahgeye ¢ikma, eve gelme sivi sabun ile el yikama, serbest zaman, catal
ile yemek yeme, serbest zaman, pijama iizerine fermuarli ceket giyme ile yatis seklinde gerceklestirilmek iizere
planlanmigtir. Anne ile goriismelerde ayrimli pekistiregler belirlenmistir (S1vi sabun ile el yikama i¢in kukuli
yapbozu, catal ile yemek yeme igin kukuli siirpriz yumurta ve fermuarl ceket giyme igin resimli kartlar). Catal
ile yemek yeme davranisi dgretimi igin sap1 bez ile kalinlastirilmis ¢atal ve kinder joy, patates kizartmasi gibi
sevdigi yiyecekler; fermuarli ceket giyme davranisi igin turuncu, uzun kollu ceket 6gretim materyalleri olarak
belirlenmigtir. Calisma ortami ailenin evi olmustur. Arastirmacinin Pazartesi ve Carsamba giinleri 18.00 ile
20.00 arasinda ev ziyareti konusunda anlagilmistir. Beceri analizlerinden yararlanarak Ogretim videolari
hazirlanmigtir. Her ev ziyaretinde arastirmaci tarafindan anneye egitimler verilmis ve gerektikce model
olunmustur. Annenin uygulama giivenirligini tespit i¢in formlar olusturulmustur. Her ev ziyaretinden sonra
anneye ev 0devleri verilmistir. Ev 6devleri; aileye yardimer olabilmesi igin 6gretilecek davranigin seklinin ve
sikliginin yazildig1 kagitlardir (Uzundemir-Marangoz, 2020). Her hafta ¢cocugun 6z bakim becerilerindeki
degisim arastirmaci tarafindan degerlendirilerek anneye geri bildirimlerde bulunulmustur. Yapilan ilk ziyarette
her ii¢ davranis i¢in de baslama diizeyi evresi yiiriitiilmiis ve kayit edilmistir. Ilk davranis i¢in baslama diizeyi
evresi 3 oturum alinmistir. Ardindan 6gretim oturumlarina gegilmis ve 3 oturum art arda %80 ve {izeri Slgiit
saglanana kadar ilk davranigin 6gretime devam edilmistir, bu sirada diger iki davranis igin es zamanli olarak
baslama diizeyi verileri almmustir. {lk davranista 6lgiit saglaninca ikinci davranisin 6gretimine gecilmistir. Bu
strada iigiincii davranistan baglama diizeyi verileri alinmaya devam edilmistir. ikinci davranista 6lgiit saglaninca
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liciincli davranigin 6gretimine gegilmistir. Davraniglarin 6gretim oturumlarinda 6l¢iitiin saglanmasinin ardindan
3’er oturum genelleme ve izleme verileri alinmigtir. Egitim 10 hafta sirmiistiir. Her oturum videoya alinmstir.
Giin sonunda videolar arastirmaci tarafindan izlenmis, anneye geri bildirimde bulunulmus ve degerlendirme
sonuglar1 kontrol listelerine isaretlenmistir. Videolarin uygunluguna iligkin uzman goriisii alinmamistir. Ayn
zamanda ¢ocugun davranislarindaki degisim i¢in her 3 oturumda bir kez ikinci bir gbzlemci ile gdzlemciler arasi
giivenirlik verisi alinmigtir. Bunun yaninda annenin uygulama giivenirligi de hesaplanmustir.

Sekil 1

Uygulama Siirecinde Izlenen Basamaklar

Hedef davramslar belirlenmig, &gretim siirecine karar verilmig. planlama
vapilmis ve program olusturulmustur.

4

Aynml pekistirecler belirlenmis, Ggretim ortam ve arag-gerecleri belirlenerek
bireysellestinlmisgtir.

Becen analizlen olusturulmus, dgretim videolan gelalmis ve baslama diizevi
verileri alinmava baglanmistir.

Ik davramsta i oturum baslama diizeyi verisi aldiktan sonra Ggretime gecilmis
ve diger davramslardan baglama diizevi verisi alinmaya devam edilmastir.

Ik davramista olctit saglaminca ikinei davramsin Gfretimine gecilmistir. Bu
sirada tigiincti davramstan baglama diizevi verilert alinmaya devam edilmistir.

3

Ikinci davramsta &lgiit saglaninca ticiincii davramsin 6gretimine gecilmisgtir.

Opretimler sirasinda diozenli degerlendirmeler vapilmig ve anneye geri
bildinimlerde bulunulmustur.

Davramslarin égretim oturumlarinda Slgiitiin saglanmasinm ardindan siras: ile
genelleme ve 1zleme veriler alinmigtar.

Oturumlar

Arastirma; {i¢ davranig i¢in baslama diizeyi, Ogretim, genelleme ve izleme oturumlari ile
gergeklestirilmistir, Oturumlar giinde en az 2 kere yiiriitiilmiistiir. Sivi sabun ile el yikama davranisi igin 3 oturum
baslama diizeyi, 20 oturum &gretim, 3 oturum genelleme ve 3 oturum izleme yiritilmiistiir. Catal ile yemek
yeme davranigi i¢in 26 oturum baglama diizeyi, 21 oturum 6gretim, 3 oturum genelleme ve 3 oturum izleme
yuriitiilmiistiir. Fermuarli ceket giyme davranisi i¢in 45 oturum baslama diizeyi, 37 oturum o6gretim, 3 oturum
genelleme ve 3 oturum izleme yiiriitilmiistiir. Baslama diizeyi, genelleme ve izleme oturumlari &gretim
yapilmadan ve ipucu sunulmadan gergeklestirilmistir.

Ortam ve Arac-Gerecler

Aragtirma ailenin evinde yiritiilmistiir. Ev iki katli miistakildir. Evin odalar1 agik mutfak da denilen
mutfak ile oturma odasinin birlesmis hali ile yatak odas1 ve bir adet banyodan olugsmaktadir. Bu siiregte gocugun
videolara ilgisinin olmasindan dolay: 6gretilmek istenen davraniglar aragtirmacinin model olmasi ile asama
asama videosu ¢ekilerek ¢ocuga sunulmustur. Video model ile 6gretim; bir kisinin 6gretimi yapilacak davranisi
yaparken videosunun c¢ekilmesi ve videonun ogretim yapilacak kisiye izletilerek taklit ile davranisi
gergeklestirmesinin saglanmasidir (Geng-Tosun & Kurt, 2017). Asagidaki Tablo 1°’de video model ile 6gretim
sirasinda takip edilecek basamaklara yer verilmistir.

Aragtirmada video model Ogretim yonteminden destek alinmasi sirasinda siire¢ su sekilde
yiriitiilmiistiir; 6ncelikle ¢ocuga 6gretimi yapilacak ii¢ davranis igin beceri analizleri olusturulmus ve video i¢in
aragtirmact model olmustur. Aragtirmaci davraniglart gergeklestirmis ve videosu g¢ekilmistir. Boylece dgretim
videolar1 hazirlanmis ve videolar ¢ocuga Ogretim sirasinda telefon ile sunulmustur. Ogretimde gocugun
bagimsizlagtigi basamaklar videodan ¢ikarilarak siliklestirme yapilmistir. Anne siiregte 6gretim yaparken zaman
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zaman agsamali yardim da uygulamistir. Bu yontem; OSB’li ¢ocuklara davranig dgretimi sirasinda kullanilan
fiziksel ipucunun zamanla yerinin degistirilmesi ve azaltilmas: seklindeki 6gretim yontemidir (Birkan, 2013).
Asamali yardimda annenin eli gocugun omzunun hemen fistiinde yer almistir, ipucu az diizeyde sunulmustur.
Burada yanlissiz 6gretim yapilmas: amaglanmistir; ¢iinkii bu sayede anne yanlis davranig ihtimalinde hemen
miidahale edebilecek durumdadir ve bdylece ¢ocugun yanlis davranis sergileme ihtimali azaltilmaktadir.
Arastirmada ¢cocugun OSB durumundan dolay1 ihtiya¢ duyuldukca bu 6gretim yontemlerinden destek alinmustir,
asil olarak anneye verilen bireysellestirilmis Portage Programi Egitimi ve uygulamalarmin ¢ocugun 6z bakim
gelisimi lizerindeki etkisi incelenmistir.

Tablo 1

Video Model ile Ogretim Sunma Basamaklar

[y

. Ogretim ortamimin diizenlenmesi

. Ogretim arag-gereclerinin hazirlanmasi

. Bireyin 6gretim alaninda uygun pozisyonda bulunmasi
. Bireyin dikkatini ¢ekmek i¢in ipucu sunulmasi

. Bireyin dikkatini video ekranina yonlendirme

. Birey video izlerken tepkilerine uygun tepkilerde bulunma
. Bireyi video izleminden sonra pekistirme

. Bireyi beceriyi gergeklestirecek alana yonlendirme

. Yonerge verme

10. Tepki igin bekleme

11. Ogrencinin tepkilerine uygun davranma

12. Sonlandirma
Kaynak: Besler, F., & Kurt, O. (2014, 28 February). The power of mother generated and delivered video modeling intervention [Poster
presentation] ABAI 8th Annual Autism Conference, Louisville, KY, USA.

O 00 3 OO L AW N

Stvi sabun ile el yikama davraniginin 6gretimi igin; video ¢ocuga telefondan izlettirilmistir. Telefon
muslugun arkasindaki duvarda yer almistir. Stvi sabun ile el yikama islemi i¢in belirlenen ayrimli pekistireg
(kukuli yapboz) lavabonun yanina, bir tabure lavabonun Oniine, Sivi sabunluk lavabonun yanina ve askilik
muslugun yanina yerlestirilmis, askiliga havlu takilmistir.

Catal ile yemek yeme davraniginin 6gretimi i¢in; odaya ¢ocugun gelisimine uygun masa ve sandalye,
masaya yemek tabagi ve mavi sapli ¢atal yerlestirilmistir. Cocugun sevdigi yiyeceklerden patates kizartmasi,
kinder joy ve taneli cikolata tabaga konulmus, video ¢cocuga telefondan izlettirilmis ve telefon tabagin arkasinda
yer almigtir. Catal ile yemek yeme islemi igin belirlenen ayrimli pekistire¢ (kukuli siirpriz yumurta) telefonun
yanina yerlestirilmistir.

Fermuarli ceket giyme davraniginin 6gretimi i¢in; ¢ocugun yatagmin iizerine turuncu fermuarl ceket
serilmistir. Video ¢ocuga telefondan izlettirilmis ve telefon yatagin {izerinde yer almistir. Fermuarli ceket giyme
islemi igin belirlenen ayrimli pekistire¢ (resimli kartlar) telefonun yanina yerlestirilmistir.

Uygulama
Baslama Diizeyi Oturumlart

Her bir davranis i¢in anne tarafindan baslama diizeyi oturumlar1 alinmistir. Yonergeler; sivi sabun ile el
yikama igin “sabunu al elini yika”, catal ile yemek yeme i¢in “catalini al yemegini ye” ve fermuarli ceket giyme
icin “ceketini al ceketini giy” olmustur. Anne yonergeden sonra 5 saniye beklemis, 6gretim yapmamis, ipucu
sunmamistir. Cocugun bagimsiz davranislar 6diillendirilmemistir.

Ogretim Oturumlar

Ogretim oturumlar agik mutfakta yiiriitiilmiistiir. Her 6gretim igin 6gretim ortaminda video hazir halde
bulundurulmustur. Ogrenciye her davranista “hadi ... gidelim” (6r. hadi mutfaga gidelim) seklinde yonlendirme
yapilip Ogretim ortamina gidilmis ve ardindan ilgili davranisin 6gretimi igin yonerge verilerek Ogretimine
baglanmigtir. Anne gerektiginde asamali yardimi sunabilmek i¢in her zaman c¢ocugun arkasinda hazir
beklemistir. Ogretimler sirasinda gocuk videolara ilgisinden dolay1 videoyu kendisi baslatmis ve ekrani takip
ederek davranislari taklit etmistir. Ogrencinin basarili davramslar1 gretim sirasinda sosyal pekistirec ile (sagin1
oksama) annesi tarafindan pekistirilmistir. Yanlis ya da tepki siiresi geciken davraniglarda anne fiziksel ipucu
sunmustur. {lgili oturumun ardindan cocuk ayrimli pekistirec ile pekistirilmistir. Siire¢ icerisinde video model ile
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ogretimde dgrencinin bagimsizlastigl basamaklar cikarilarak siliklestirme yapilmistir. Ogrenci bagimsizlastik¢a
pekistirecte de siliklestirmeye gidilmis, sosyal pekistire¢ azaltilmistir. Cocugun motivasyonunun diismemesi i¢in
ayriml pekistire¢ sunulmaya devam edilmistir.

Oncelikle siv1 sabun ile el yikama davranisi 6gretimine baslanmistir. Cocuga “sabunu al elini yika”
yonergesi verilmis ve ¢ocuk videoyu baslatmistir. Bu asamada anne g¢ocugun arkasinda durmus, gerekli
oldugunda agamali yardimi sunmus ve ¢ocuk bagimsizlastikca yardimi geri ¢ekmistir. Cocugun her bagimsiz
davranisi igin sagin1 oksama seklinde sosyal pekistirec sunmus, sosyal pekistireci giderek azaltmigtir. Ogretim
stiresi her oturum icin 10-15 dakika olup toplamda 20 oturumda tamamlanmistir. Her &gretim oturumunun
ardindan ¢ocuk ayrimli pekistireci olan kukuli yapbozu ile pekistirilmistir. Olgiitiin karsilanmasinin ardindan bir
hafta beklenmis ve 3 oturum genelleme verisi alinmistir. Sonrasinda bir hafta daha beklenerek 3 oturum izleme
verisi alinmisgtir.

Sonrasinda catal ile yemek yeme davranisi dgretimine baslanmustir. Ogretim materyali mavi sapli
cataldir ve ¢ocugun kolay tutabilmesi igin sapt bez ile kalinlastirilmistir. Cocuga “catalin1 al yemegini ye”
yonergesi verilmis ve g¢ocuk videoyu baslatmistir. Bu asamada anne g¢ocugun arkasinda durmus, gerekli
oldugunda agamali yardimi sunmus ve gocuk bagimsizlastikga yardimi geri ¢gekmistir. Cocugun her bagimsiz
davranisi igin sagin1 oksama seklinde sosyal pekistirec sunmus, sosyal pekistireci giderek azaltmistir. Ogretim
stiresi her oturum icin 10-15 dakika olup toplamda 21 oturumda tamamlanmistir. Her dgretim oturumunun
ardindan cocuk ayriml pekistireci olan kukuli siirpriz yumurta ile pekistirilmistir. Olgiitiin karsilanmasinin
ardindan bir hafta beklenmis ve 3 oturum genelleme verisi alinmigtir. Sonrasinda bir hafta daha beklenerek 3
oturum izleme verisi alimugtir.

Sonrasinda fermuarli ceket giyme davranisi 6gretimine baglanmigstir. Ogretim materyali turuncu uzun
kollu fermuarli bir cekettir. Cocuga “ceketini al ceketini giy” yonergesi verilmis ve ¢ocuk videoyu baslatmstir.
Bu asamada anne c¢ocugun arkasinda durmus, gerekli oldugunda asamali yardimi sunmus ve c¢ocuk
bagimsizlastik¢a yardimi geri ¢ekmistir. Cocugun her bagimsiz davranisi i¢in sagmi oksama seklinde sosyal
pekistirec sunmus, sosyal pekistireci giderek azaltmistir. Ogretim siiresi her oturum igin 10-15 dakika olup
toplamda 37 oturumda tamamlanmistir. Her 6gretim oturumunun ardindan gocuk ayrimli pekistireci olan resimli
kartlar ile édiillendirilmistir. Olgiitiin karsilanmasinin ardindan bir hafta beklenmis ve 3 oturum genelleme verisi
almmugstir. Sonrasinda bir hafta daha beklenerek 3 oturum izleme verisi alinmistir.

Ogretim Sonrast Oturumlar

Genelleme. Her davranis i¢in {i¢ oturum art arda en az %80 Olgiitiiniin saglanmasinin ardindan
genelleme alinmistir. Sivi sabun ile el yikama davranisi 6gretiminde dlgiitiin saglanmasinin ardindan bir hafta
beklenmis ve ortamlar arasi olarak {i¢ oturum genelleme alinmistir. Genelleme evin banyo lavabosunda
yuriitiilmiistiir. Catal ile yemek yeme davranigi 6gretiminde olgiitiin saglanmasinin ardindan bir hafta beklenmis
ve materyaller arasi olarak {i¢ oturum genelleme alinmistir. Yiyecek olarak gocugun sevdigi kinder joy ve patates
kizartmasi kullanilmig, ¢ocugun tercihine birakilmistir. Genelleme siyah sapli catal ile yiiriitiilmistiir. Fermuarlt
ceket giyme davranigi 6gretiminde Olgiitiin saglanmasinin ardindan bir hafta beklenmis ve materyaller arasi ii¢
oturum genelleme alinmistir. Genelleme desenli uzun kollu fermuarli ceket kullanilarak yiiriitiilmistiir.
Genelleme oturumlar1 baslama diizeyi ile ayni sekilde herhangi bir 6gretim yapilmadan ve ipucu sunulmadan
yiriitiilmiistir.

izleme. Her bir davranis i¢in; genelleme oturumlarinin ardindan bir hafta beklenmistir. Sonrasinda 1., 3.
ve 5. haftalarda {i¢ oturum izleme verisi alinmustir. Izleme oturumlari, genelleme materyalleri ve ortamlarinda
genelleme oturumu ile ayni1 sekilde yiirtitiilmiistiir. Bu siirecte 6gretim yapilmamis ve ipucu sunulmamuistir.

Veri Toplanmasi ve Analizi

Arastirmada her oturum anne tarafindan gergeklestirilmis ve kamera ile kayit edilmistir. Elde edilen
veriler Portage Haftalik Ev Egitim Plan1 igerisine yerlestirilen kontrol listelerine her giin aragtirmaci tarafindan
videolarin izlenmesi sonucu igaretlenmistir. Cocugun bagimsiz gergeklestirdigi her davranis (+), ipucu ile yaptig1
her davranis (V) ile isaretlenmistir ve c¢ocugun yapamadigi davraniglar icin isaretleme yapilmamistir.
Aragtirmacinin kendisi diginda, ikinci bir gézlemci tiim oturumlar i¢in her ii¢ oturumda bir olacak sekilde
videolar: izleyerek gdzlemciler arasi giivenirlik (GAG) verilerini toplamigtir. Arastirmaci tarafindan anneye
goriigme sorular sorularak sosyal gecerlik verileri alinmigtir. Aragtirmada sivi sabun ile el yikama, catal ile
yemek yeme ve fermuarli ceket giyme davranislarinin her biri i¢in alinan veriler; davraniglar arasi ¢oklu baglama
modeline gore analiz edilmis ve bulgular kisminda agiklanmigtir. Veriler dogru davraniglarin yiizdesi seklinde
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hesaplanmis ve ¢izgi grafiklerine aktarilarak yorumlanmistir. GAG verileri; her ti¢ oturumda bir Miles ve
Huberman’in (1994) 6nerdigi formiil olan; (Goriis Birligi / Goriis Birligi + Gortis Ayrihigi) X 100 formiili
kullanilarak hesaplanmig ve tablo ile gosterilmistir.

Gozlemciler Arast Giivenirlik Verilerinin Analizi

GAG verilerinin en az % 80 oraninda tutarli olmas1 gerekmektedir (Bilmez & Tekin-iftar, 2016).
Asagida yer alan Tablo 2 incelendiginde; gozlemciler arasi giivenirligin her ii¢ davranista da baslama diizeyi
oturumlart i¢in %100, 6gretim oturumlart i¢cin %90 ve iizerinde, genelleme ve izleme oturumlar igin %80 ve
iizerinde oldugu goriilmektedir. Giivenirlik ortalamalar: giivenirligin yiliksek oldugunu gostermektedir.

Tablo 2

Gozlemciler Arasi Giivenirlik Verileri

Beceri Baslama diizeyi Ogretim Genelleme izleme Giivenirlik
ecerl

oturumlari oturumlari oturumlari oturumlari ortalamalari
Stvi sabun ile el yikama %100 %100 %94.4 %94.4 %97.2
Catal ile yemek yeme %100 %100 %87.5 %87.5 %93.75
Fermuarl ceket giyme %100 %90 %90 %80 %90

Uygulama Giivenirligi Verilerinin Analizi

Uygulama giivenirligi verileri, aragtirmaci tarafindan tiim oturumlar icerisinden videolarin rastgele
%20’sini izlenerek yiizdelik olarak hesaplanmig ve analiz edilmistir. Analizler, aragtirmacilar tarafindan
hazirlanan ve {i¢ alan uzmanmin goriisii alinarak son sekli verilen uygulama giivenirligi formlari ile yapilmigtir
(bk. Ek D). Tekin-iftar’in (2012) o6nerdigi formiil olan; “Gézlenen uygulamaci davranislari/planlanan
uygulamaci davranis1 X 100” formiilii kullanilarak uygulama giivenirligi hesaplanmistir. Asagida yer alan Tablo
3 incelendiginde uygulama giivenirliginin ii¢ davranista da baslama diizeyi oturumlar i¢in %100, uygulama
oturumlart ig¢in %80 ve {iizeri, genelleme ve izleme oturumlarinda %80 ve iizeri oldugu goriilmektedir.
Giivenirlik ortalamalar1 giivenirligin yiiksek oldugunu gostermektedir.

Tablo 3

Uygulama Giivenirligi Verileri

Beceri Baslama diizeyi Ogretim Genelleme Izleme Giivenirlik
eceri

oturumlari oturumlari oturumlari oturumlari ortalamalari
Stvi sabun ile el ytkama %100 %83.3 %91.6 %83.3 %89.5
Catal ile yemek yeme %100 %90.9 %81.8 %81.8 %88.6
Fermuarli ceket giyme %100 %90 %90 %90 %92.5

Sosyal Gegerlik Verilerinin Analizi

Annenin goriislerinin alinmasi ile elde edilen sosyal gecerlik verileri; betimsel olarak analiz edilmistir.
Betimsel analiz teknigi; goriismelerin ardindan elde edilen verileri etkili bir sekilde ortaya koymak amaciyla
cevaplarin, degisiklik yapilmadan aktarilmasina dayanir. Veriler bu sayede degistirilmeden yorumlanir ve neden-
sonug iligkisi i¢erisinde aktarilir (Yildirim & Simsek, 2013).

Bulgular
Oz Bakim Becerilerine iliskin Bulgular

Aragtirmanin bu kisminda programin 6z bakim becerilerine etkisi, davraniglarin genellenebilirlik ve
kalicilik durumlari ile ilgili analizlere yer verilmistir.

Grafik 1 incelendiginde; sivi sabun ile el yikama davranist igin baglama diizeyi evresinde Olgiit
saglaninca 20 oturum Sgretime gegilmistir. Cocugun performansinin 6gretim oturumunun ilk evresinde %18 iken
son evresinde %83 seviyelerine ¢iktig1 goriilmektedir. Bu durum, programin sivi sabun ile el yikama davranisi
iizerinde olumlu etkisinin oldugunu gostermektedir. Sonrasinda 6l¢iit karsilandiginda 1 hafta beklenmis ve
genelleme oturumuna gegilmistir. Cocuk, davranigi genelleyebilmistir. Sonrasinda 1 hafta daha beklenmis ve 1.
3. ve 5. haftalarda izleme verileri alimmustir. Cocuk izlemede %80 nin {izerinde performans gostermistir. Bu
veriler dogrultusunda Portage Destekli Anne Egitim Programi’nin OSB’li ¢ocugun sivi sabun ile el yikama
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davranigi iizerinde olumlu etkisinin oldugu, ¢ocugun bu davranisi genelleyebildigi ve olumlu etkinin kalici
oldugu goriilmistiir.
Grafik 1

Davramiglar Arast Coklu Baslama Modeline Gore Portage Destekli Anne Egitim Programi’nmin Cocugun Oz
Bakim Becerilerine lligkin Baslama Diizeyi (B.D), Uygulama (U), Genelleme (G) ve Izleme (I) Oturumlar
Verileri
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Cocugun catal ile yemek yeme davranisi baglama diizeyi evresi, sivi sabun ile el yikama davranisi
ogretimi devam ederken almmigtir. Cocugun performansinin 6gretimin ilkinde %20 seviyelerinde oldugu
goriiliirken son 6gretim oturumunda %90 seviyelerine yaklagsmasi dikkat ¢ekmektedir. Bu durum, programin
¢ocukta catal ile yemek yeme davranisi iizerinde olumlu etkisinin oldugunu gostermektedir. Sonrasinda Slgiit
saglandiginda 1 hafta beklenmis ve genelleme oturumuna gecilmistir. Cocuk, davranisi genelleyebilmistir.
Sonrasinda 1 hafta daha beklenmis ve 1. 3. ve 5. haftalarda izleme verileri alinmistir ve ¢ocuk %90 seviyelerinde
performans gdstermistir. Bu veriler dogrultusunda Portage Destekli Anne Egitim Programi’nin OSB’li ¢ocugun
catal ile yemek yeme davranist {izerinde olumlu etkisinin oldugu, ¢ocugun bu davranist genelleyebildigi ve
olumlu etkinin kalict oldugu gorilmiistiir.
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Cocugun fermuarli ceket giyme davranigi baglama diizeyi evresi diger davraniglarin 6gretimi devam
ederken almmustir. Cocugun performansinin ilk dgretim oturumunda %20 seviyelerinde iken, son Ogretim
oturumunda %90 seviyelerine ¢ikmasi dikkat ¢gekmektedir. Bu durum, programin ¢ocukta fermuarli ceket giyme
davranist tizerinde olumlu etkisinin oldugunu gostermektedir. Sonrasinda 6l¢iit saglandiginda 1 hafta beklenmis
ve genelleme oturumuna gegilmistir. Cocuk, davranigi genelleyebilmistir. Sonrasinda 1 hafta daha beklenmis ve
1. 3. ve 5. haftalarda izleme alinmistir ve ¢ocuk %80’in iizerinde bir performans gostermistir. Bu veriler
dogrultusunda Portage Destekli Anne Egitim Programi’nin OSB’li ¢ocugun fermuarl ceket giyme davranist
iizerinde olumlu etkisinin oldugu, ¢ocugun bu davranist genelleyebildigi ve olumlu etkinin kalici oldugu
gOrilmistiir.

Sosyal Gegerlige iliskin Bulgular

Aragtirmanin bu kisminda sosyal gegerlik verilerinin analizine yer verilmistir. Anne, egitim programini
ogrendigini, ¢cocugunun siireci sevdigini, bagka ailelere de Onerecegini ve uygulamalari kullanighh buldugunu
ifade etmistir.

“Uygulama siirecinde yapilan program tanitimi, bilgilendirme, uygulama Onerileri, yonlendirmeler,
degerlendirmeler ve geri doniitler hakkindaki goriisleriniz nelerdir?” sorusuna anne; “Oglum daha uygulamaya
baslamadan once her seye hayir dedi ve hi¢ yapmak istemedi ben hi¢ yapmayacak diye korktum. Arastirmaci ile
stirekli goriistiik, oturumlarin videolarini ¢ektim. Onlar ile ilgili her giiniin aksaminda bana agiklamalar yapt1.
Verimli bir siirecti.” seklinde cevap vermistir.

“Ev ziyaretleri, icerigi, sikligi, verimi hakkindaki goriisleriniz nelerdir?”” sorusuna anne; “Arastirmaci
bizi ziyarete geldi degerlendirme yapti, gdzlem yapti, bana sorular sordu sonra birlikte kararlar verdik. Program
ve planlar olusturduk. Ziyaretlerden dnce beni gozlemledi sonra bazen model oldu. Yiiz yiize sorma firsatim
oldu.” seklinde cevap vermistir.

“Bireysellestirilmis Portage Destekli Anne Egitimi igerisinde yer alan ve size anlatilan ev programi, ev
plani, etkinlik Onerileri kitab1 ve kontrol listelerini yonlendirici, bilgilendirici ve ihtiyaci karsilamaya yonelik
olarak gdriiyor musunuz?” sorusuna anne; “Basindan sonuna kadar hepsi ¢ok isime yaradi beni yonlendirdi.
Cocugumun hangi alanda ne diizeyde oldugunu anlatt1 arastirmaci bana tek tek, kitaptan da diger alanlar igin
onerilerde bulundu biz de ceket giymede de kullandik. Program diizenimizin olusmasinda bize destek oldu.
Oglumla yapboz oynama zamanlarimiz oldu o odasinda oyun oynarken de benim dinlenme zamanlarim oldu.”
seklinde cevap vermistir.

“Egitimde 0grendiginiz uygulama becerilerinin diger davraniglarin &gretimini nasil etkileyecegini
diigiiniiyorsunuz?” sorusuna anne; “Bu sayede ogluma ayrmtili bir el yikama davranisi kazandirdik. Ayni
zamanda kendisi ¢atali alip yemek yiyor artik ve uzun kollu ceketini kendisi giyip fermuarini da bogazina kadar
¢ekiyor. Zorlandigimiz birka¢ davranis daha var mesela pantolon giyme. Bu davranisi ogluma kazandirmak igin
ben de ayni sekilde video ¢ekip rutinler olusturup 6gretebilirim.” seklinde cevap vermistir.

“Aldigmiz egitimi bagka ebeveynlere de Onerir misiniz?” sorusuna anne; “Kesinlikle evet, annelerin
egitiminin 6nemini bir kez daha anladim, ogluma yillardir 6gretemedigim davranislari eglenceli, daha 6nce
gormedigim ve faydali bir sekilde birlikte ¢alisarak 6grendik.” seklinde cevap vermistir.

Aragtirmanin  bu bulgularinin  sonucunda; bireysellestirilmis “Portage Destekli Anne Egitim
Programi’nin” OSB’li ¢ocugun sivi sabun ile el yikama, ¢atal ile yemek yeme ve fermuarli ceket giyme
davraniglar tizerindeki olumlu yodnde etkisinden annenin memnun oldugu, programin kendisine aktarilma
stirecinin verimli gectigi ve O6grendiklerini baska davramglarin 6gretiminde de kullanabilecegini diisiindiigi
goriilmektedir.

Tartisma

Bu arastirmada bireysellestirilmis Portage Programi’nin OSB’li ¢ocugun annesine 10 haftalik egitimi
verilmig ve annenin uygulamalar1 neticesinde programin ¢ocugun sivi sabun ile el yikama, catal ile yemek yeme
ve fermuarli ceket giyme davranislart {izerindeki etkisinin incelenmesi amaglanmistir. Bu genel amag
dogrultusunda programin davranislar iizerindeki etkisi ile ¢ocugun davraniglar1i genelleme diizeyi, etkinin
kalicilig1 ve anne goriisleri degerlendirilmistir. Elde edilen bulgular, programin ¢ocugun 6z bakim gelisimi
iizerinde olumlu etkilerinin oldugunu, ¢ocugun davranislar1 genelleyebildigini, etkinin kalici oldugunu ve
annenin programi uygulanabilir buldugunu ortaya koymaktadir.
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Alanyazinda OSB’li ¢ocugu olan ebeveynlerin, ¢ocuklarina beceri dgretimi i¢in kullanabilecekleri
programlar ile ilgili aragtirmalar vardir (Allison vd., 2012; Batu vd., 2014; Karaca, 2021; Najdowski vd., 2010;
Ozbek-Coskun, 2022; Toper-Korkmaz, 2015; Uzundemir-Marangoz, 2020). Bu arastirmalardan bazilar1 OSB’li
cocuklara 6z bakim becerilerinin dgretimine yonelik olsa da (Allison vd., 2012; Batu vd., 2014; Najdowski vd.,
2010) bu konuda daha fazla sayida ve giincel arastirma ihtiyact bulunmaktadir. Bu nedenle bu arastirmanin
alanyazina katk1 saglayarak, ihtiya¢ durumunu giderecegine inanilmaktadir.

Bu arastirmada ¢alisilan ilk davranis sivi sabun ile el yikamadir. Bulgular incelendiginde programin sivi
sabun ile el yikama davranisi {izerinde olumlu etkisinin oldugu, ¢ocugun bu davranisi genelleyebildigi ve etkinin
kalict oldugu goriilmektedir. Burada basartya ulasilmasinin sebeplerinden biri olarak bireysellestirilen Portage
Programi’nda davranisin rutinler icerisinde etkinlik aralarina yerlestirilmesinin etkili oldugu diisiiniilmektedir.
Ayrica annenin goniillii olmasi ve hizli 6grenmesinin de etkili oldugu diisiiniilmektedir. Timur (2022) OSB’li
¢ocuklara el yikama davranisinin gretilmesinin 6nemine dikkat ¢ekmistir. Mays ve Heflin (2011) tarafindan
OSB’li ¢ocuklara, yonergelerin kayit edildigi bir isitsel sistem ile el yikama 6gretiminin yapildigi arastirma,
OSB’li g¢ocuklara 6z bakim becerileri dgretiminde ek Ogretim yontemlerinden destek alinmasi yonii ve
bagimsizliga tesviki ile bu aragtirma ile benzerlik gostermektedir. Bu nedenle arastirma bulgusu onemli
olmaktadir.

Calisilan ikinci davranis catal ile yemek yemedir. Bulgular incelendiginde programin catal ile yemek
yeme davranist tizerinde olumlu etkisinin oldugu, ¢ocugun davranist genelleyebildigi ve etkinin kalic1 oldugu
goriilmektedir. Burada basartya ulasilmasinin sebeplerinden biri olarak ¢ocugun sevdigi yiyeceklerin kullanimin
ve programin uyarlama ve bireysellestirme agirlikli uygulanmasinin etkili oldugu diisiiniilmektedir. Alanyazinda
OSB’li ¢ocuklarin yemek yemesi ile ilgili ¢esitli arastirmalar mevcut olup (Bandini vd., 2010; Giiven, 2019;
Marshall vd., 2013; Williams vd., 2008; Zimmer vd., 2012) bu arastirmalar igerisinde OSB’li ¢ocuklara ¢atal
kullanim1 6gretimi ile ilgili spesifik bir arasgtirmaya rastlanmamistir. Cakmak (2011) tarafindan gérme engeli
olan bireylere kasik ile yemek yeme 6gretiminin yapildig1 aragtirma kasik kullaniminin dgretilmesi yonil ile bu
aragtirma ile benzerlik gostermektedir.

Calisilan {iglincii davranig fermuarli ceket giymedir. Bulgular incelendiginde programin fermuarli ceket
giyme davranisi lizerinde olumlu etkisinin oldugu, ¢cocugun davranist genelleyebildigi ve etkinin kalict oldugu
goriilmektedir. Ancak bu davranista galisilan Ogretim oturum sayisi digerlerine gore fazladir. Bu durum
davranisin kazandirilmasinin 6nceki davraniglara gore daha uzun siirdiigiinii gostermektedir ve bu durum
Soganci’nin (2011) aragtirma sonucu ile iligkili goriilmiistiir. Soganct (2011) arastirmasinda 6-12 yaslari
arasindaki OSB’li ¢ocuklarin kiyafetlerini giymek i¢in 6n kosul becerilerden olan bas ve isaret parmag: ile
nesneyi tutma becerisinde giicliik yasadiklarint belirtmistir. Bu arastirmada da benzer olarak ilk &gretim
oturumlarinda ¢ocugun fermuari ¢gekerken fermuari uzun siire tutma/kavrama konusunda zorlandig1 gériilmiistiir;
ancak sonrasinda bagimsiz 6grenme gerceklesmistir. Cetrez-Iscan ve digerlerinin (2016) ‘OSB’li ¢ocuklara
giyinme becerilerini 6gretmek’ amaci ile yaptiklari aragtirmada da; OSB’li cocuklara yapilan 6gretim neticesinde
¢ocuklarin fermuarli ceket giyme davranigini bir siire sonra bagimsiz olarak gergeklestirebildikleri, gocuklarin bu
davranist genelleyebildikleri ve 6gretimin kalict oldugu gérillmiistiir.

Karaaslan ve digerleri (2011); ebeveynlerin egitim aldiklarinda, ¢ocuklariin 6z bakim gelisimi gibi
temel bir gelisim alani i¢in gerekli olan davraniglart ¢ocuklarina 6gretmede faydali olabildiklerini belirtmistir.
Benzer sekilde Althoff ve digerleri (2019) da ebeveynlerin OSB’li ¢ocuklarina beceri 6gretiminde, ¢ocuklarinin
becerileri genellemede ve siirdiirmede etkili oldugunu ifade etmistir. Bu nedenle aragtirmanin yukarida verilen
bulgular1 6nemli olmaktadir.

Alanyazinda aragtirma bulgular1 ile uyusan c¢alismalara rastlanmistir. Reed ve digerleri (2007)
tarafindan, “OSB’li g¢ocuklar i¢in erken egitim uygulamalarinin etkililigini” incelemek amaci ile yapilan
aragtirmada OSB’li ¢ocuklarin bakim verenlerine 10 ay boyunca Portage Programi egitimi verilmistir. Bu siire
icerisinde ¢ocuklarin davraniglarindaki degisiklikler ol¢iilmiistiir. Aragtirma sonucunda Portage Programi’nin
diger erken miidahale programlar1 gibi ¢ocuklarin davraniglarinda olumlu etkilerinin oldugu goriilmiistiir. Benzer
sekilde Ozbek-Coskun’un (2022) “Portage Programi’m dzel egitim ve bakim gerektiren ¢ocuklarin gelisimleri
iizerindeki etkisini incelemek amaci ile” 2-6 yaslari arasindaki OSB, Down Sendromu ve zihinsel engel tanilari
olan 43 ¢ocuk ve bakim verenleri ile yiiriittiigii arastirma sonucunda da programin g¢ocuklarin geligimleri
tizerinde olumlu etkileri oldugu goriilmistiir.

Bu arastirmada sosyal gegerlik i¢in annenin goriisleri alinmistir. Annenin goriislerine gore; program
uygulanabilirdir. Alanyazinda sinirli sayida arastirmanin igerisinde Russel’in (2007) arastirma sonuglarinin bir
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kismi bu bulguyu destekler niteliktedir. Russell (2007) “Ingiltere’de Portage Progranm ile ilgili galismalari
incelemek” amaci ile yaptig1 aragtirmasinda; Portage Programi egitimi alan kisilerin goriiglerine gére; programin
0zel gereksinimli ¢ocuklar ve gocuklarin ebeveynleri i¢in esnek ve ev merkezli olmasi yonleri ile kolaylik
sagladigr bildirilmistir; ancak degerlendirme siirecinde 6l¢iimlerin zorlugu ile ilgili goriisler de bulunmaktadir,
bu arastirmada degerlendirme zorlugu ile ilgili bir goriis bildirilmemistir.

Aragtirmanin alanyazindaki ihtiyact gidermeye yonelik, 6zgiin ve giincel bir aragtirma olmasinin
yaninda bazi sinirliliklart bulunmaktadir. Arastirma 2020-2021 yili icerisinde Konya ili Selguklu ilgesinde
yasayan, OSB’li bir ¢ocuk ve cocugun annesi, ¢alisilan davraniglar, kullanilan arag-gereg ve veri toplama araglari
ile sinirhdir.

Sonug¢ ve Oneriler

Aragtirma sonuglarina gore; OSB’li ¢ocuklarda ev merkezli, anne tarafindan uygulanan programlar ile
ilgili yeni uygulamalarin olumlu ve kalici etkileri oldugu goriilmistiir. Erken miidahale programlarinin etkili
olmasinda anne ile ¢ocugun hedeflenmesinin, bireysellestirmenin ve c¢ocukla beraber 6grenme ortaminin
paylasilmasinin etkili oldugu diisliniilmektedir. Benzer programlarin gelistirilmesinde ve uygulanmasinda bu
unsurlarin géz 6niine alinmasi bu nedenle 6nemlidir (Bekman & Kogak, 2011).

Aragtirma sonuglarina gore ileriki aragtirmalara yonelik su 6nerilerde bulunulabilir;

1. Bu arastirma OSB’li bir ¢ocuk ve annesi ile yiiriitilmistiir, ileriki arastirmalarda daha fazla OSB’li
cocuk ve annesi ile yiiriitiilerek genigletilebilir.

2. Bu aragtirmada tek denekli arastirma modelleri tercih edilmistir, ileriki arastirmalar bagka arastirma
yontemleri ile gerceklestirilerek sinanabilir.

3. Bu arastirmada katilimci sayisi az tutulmustur, ileriki arastirmalar deney ve kontrol grubu seklinde
gerceklestirilebilir.

4. Bu arastirma anne egitimine yonelik planlanmistir, alanyazinda baba egitimi ile ilgili simirl sayida
arastirma mevcuttur, ileriki aragtirmalar baba egitimi seklinde yiiriitiilebilir.

Yazarlarin Katki Diizeyleri

Bu arastirma ilk yazarin yiiksek lisans tezinin bir kismindan iiretilmistir. Tkinci yazar tez danismanidir.
Arastirma siirecinde iki yazar da gorev almustir.

Tesekkiir

Aragtirma siirecinde desteklerinden dolay1 sayin Prof. Dr. Kezban Tepeli, Do¢. Dr. Gékhan Kayili ve
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Ek A
Demografik Bilgi Sorulari
S.1. Tkamet ettiginiz il hangisidir?
S.2. Cocuga yakinlik dereceniz nedir?
S.3. Yasmiz?
S.4. Egitim durumunuz nedir?
S.5. Ailenizin aylik gelir diizeyi ne kadardir?
S.6. Cocugunuzun cinsiyeti nedir?
S.7. Cocugunuzun su anki yas1 kactir? (Y1l ve ay olarak)
S.8. Cocugunuzun tanist nedir?

S.9. Cocugunuzun taniy1 aldig1 zamanki yasi nedir? (Y1l ve ay olarak)
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Ek B

Portage Haftalik Ev Egitim Plam1 (Ornek Plan)

Program numarasi:1

Tarih: .../ ..../.21
Ogretilecek asama: Ogrenci, el yikama becerisi kazanin igin lavaboya gidip, ellerini beceri analizinde yer alan
agamalara uygun bir sekilde yikamay1 dener.

Ogrencinin kod ad1: C

. Varilmasi hedeflenen asama: O.74 Ellerimi
Uygulama:

yikiyorum.
Ortam: Agik mutfak
Arac-gerecler: Ogrencinin mutfaktaki lavaboya ulasabilmesi icin tabure, siv1 sabun ile el yikama davranist dgretimi
i¢in hazirlanan video, telefon, lavabo, sivi sabun, havlu, motivasyonu arttirmak i¢in pekistireg.

Ogretim Plam:

Ogretim: Ogrenci ile lavaboya gidilir ve 6grenciye ‘sivi sabun ile ellerini yika’ yénergesi verilir, dgrenci 5 saniye
icerisinde lavaboya yonelir ve beceri analizinde yer alan; Lavabonun karsisina geger, muslugu 1lik tarafa getirir,
muslugu agar, ellerini muslugun altinda birlestirir, ellerini muslugun altinda tutarak su ile 1slatir, sivi sabunu sag eline
alir, s1vi sabunu sol elinin i¢ine doker, s1vi sabun ile ellerinin i¢ini yikar, sivi sabun ile ellerinin digin1 yikar, sivi sabun
ile tirnak aralarini ovalar, avucunu agar, muslugun altinda ellerinin i¢ini su ile durular, muslugun altinda ellerinin digin1
su ile durular, muslugun altinda tirnak aralarini su ile durular, muslugu kapatir, havluyu alir, ellerini havlu ile kurular,
havluyu askiya asar asamalarini sirast ile gerceklestirerek bagimsiz bir sekilde ellerini yikar. Olgiit: 3 oturum art arda
%80 ve iizeri.

Ogretim Yontemi: Asamali Yardim ile Ogretim + Video Model ile Ogretim

Motivasyon sistemi: Ogrencinin basarili oldugu her bir basamak icin sosyal pekistirec (basin1 6pme, sirtini
sivazlama gibi) ve sdzel pekistire¢ (harikasin, bravo gibi) sunulur, en son agamadan sonra etkinlik pekistireci ile
(kukuli yapboz) ayrimli pekistirme yapilir.

Olciit:
Beceri tabani: %0 Beceri tavani: Uygulama oturumlarinda 3 oturum art arda %80 ve iizeri.
Sivi Sabun ile El Yikama

1. Lavabonun kargisina geger.

2. Muslugu 1lik tarafa getirir.

3. Muslugu acar.

4. Ellerini muslugun altinda birlestirir.

5. Ellerini muslugun altinda tutarak su
ile 1slatir.

6. S1vi sabunu sag eline alir.

7. S1vi sabunu sol elinin i¢ine doker.

8. S1vi sabun ile ellerinin i¢ini yikar.

9. Sivi sabun ile ellerinin digin1 yikar.

10. S1v1 sabun ile tirnak aralarimi
ovalar.

11. Avucunu agar.

12. Muslugun altinda ellerinin i¢ini su
ile durular.

13. Muslugun altinda ellerinin digini
su ile durular.

14. Muslugun altinda tirnak aralarini
su ile durular.

15. Muslugu kapatir.

16. Havluyu alir.

17. Ellerini havlu ile kurular.

18. Havluyu askiya asar.

Veri Toplama:

+: Bagimsiz yapilan asama, V: Ipucu (yardimla) yapilan asama, Bos kutucuk: Yapilamayan asama anlamina
gelir.
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Ek C
Yar1 Yapilandirilmis Goriisme Formu

S.1: Uygulama siirecinde yapilan program tanitimi, bilgilendirme, uygulama onerileri, yonlendirmeler,
degerlendirmeler ve geri doniitler hakkindaki goriisleriniz nelerdir?

S.3: Bireysellestirilmis Portage Destekli Anne Egitimi igerisinde yer alan ve size anlatilan ev programi,
ev plani, etkinlik dnerileri kitabr ve kontrol listelerini yonlendirici, bilgilendirici ve ihtiyaci karsilamaya yonelik
olarak goriiyor musunuz?

S.4: Egitimde 6grendiginiz uygulama becerilerinin diger davranislarin 6gretimini nasil etkileyecegini
diisiiniiyorsunuz?
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Ek D
Annenin Uygulama Giivenirligi Formu

Sivi Sabun ile El Yikama

505

Hayir
©)

Evet
@

1. Cocuga yonerge vermeden once dizlerini kirarak onunla ayni hizaya gelir.

2. Cocuga yonerge verirken goz temasi kurar.

3. Cocuga dogru bir ifade ile yonerge verir (sabunu al elini yika).

4. Uygulama sirasinda ¢ocugun hemen arkasinda durur.

5. Uygulama sirasinda gocuga yonerge vermez.

6. Uygulama sirasinda fiziksel yardimi gereken zamanda (¢ocuk 5 saniye icerisinde
yonelmediginde) uygular.

7. Uygulama sirasinda fiziksel yardimin siiresini (2-3 saniye kadar) ayarlar.

8. Uygulama sirasinda fiziksel yardimi dogru zamanda geri geker.

9.Uygulama sirasinda ¢ocugun bagimsiz gerceklestirdigi basamaklar icin sosyal pekistire¢
(sagini oksama, sirtin1 stvazlama gibi) sunar.

10.Uygulama sirasinda ¢ocugun bagimsiz gerceklestirdigi basamaklar igin sozel pekistireg
(harikasin, bravo, tebrikler gibi) sunar.

11. Uygulama sirasinda gocuga sozel pekistirecleri sunarken sesinin tonunu ¢ocuk i¢in
eglenceli hale gelecek sekilde ayarlar.

12. Ayriml1 pekistireci (etkinlige 6zgii sunulan pekistire¢) cocuga dogru zamanda sunar.

Toplam

*Diiz puanlama yapilmaktadir.

Catal ile Yemek Yeme

Hayir
©)

Evet
1)

1. Cocugun sandalyeye giivenli bir sekilde oturdugundan (ucuna degil, arkasina yaslanarak)
emin olur.

2. Cocuga yonerge vermesi i¢in telefonu géz hizasina uygun bir yere yerlestirir.

3. Uygulama sirasinda ¢gocugun hemen arkasinda durur.

4. Uygulama sirasinda gocuga yonerge vermez.

5. Uygulama sirasinda fiziksel yardimi gereken zamanda (¢ocuk 5 saniye igerisinde
yonelmediginde) uygular.

6. Uygulama sirasinda fiziksel yardimin siiresini (2-3 saniye kadar) ayarlar.

7. Uygulama sirasinda fiziksel yardimi1 dogru zamanda geri geker.

8.Uygulama sirasinda ¢ocugun bagimsiz gerceklestirdigi basamaklar i¢in sosyal pekistire¢
(sacin1 oksama, sirtin1 sivazlama gibi) sunar.

9.Uygulama sirasinda ¢ocugun bagimsiz gerceklestirdigi basamaklar i¢in sézel pekistireg
(harikasin, bravo, tebrikler gibi) sunar.

10. Uygulama sirasinda ¢ocuga sozel pekistirecleri sunarken sesinin tonunu g¢ocuk ig¢in
eglenceli hale gelecek sekilde ayarlar.

11. Ayrimli pekistireci (etkinlige 6zgili sunulan pekistireg) ¢ocuga dogru zamanda sunar.

Toplam

*Diiz puanlama yapilmaktadir.
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Fermuarli Ceket Giyme
Hayir Evet
() ()

1. Cocuga yonerge vermesi i¢in telefonu gdz hizasina uygun bir yere yerlestirir.

2. Uygulama sirasinda ¢gocugun hemen arkasinda durur.

3. Uygulama sirasinda ¢ocuga yonerge vermez.

4. Uygulama swrasinda fiziksel yardimi gereken zamanda (¢ocuk 5 saniye icerisinde
yonelmediginde) uygular.

5. Uygulama sirasinda fiziksel yardimin siiresini (2-3 saniye kadar) ayarlar.

6. Uygulama sirasinda fiziksel yardimi dogru zamanda geri geker.

7.Uygulama sirasinda ¢ocugun bagimsiz gerceklestirdigi basamaklar igin sosyal pekistire¢
(sagin1 oksama, sirtini sivazlama gibi) sunar.

8.Uygulama sirasinda ¢ocugun bagimsiz gergeklestirdigi basamaklar i¢in sozel pekistireg
(harikasin, bravo, tebrikler gibi) sunar.

9. Uygulama sirasinda ¢ocuga sozel pekistiregleri sunarken sesinin tonunu gocuk i¢in
eglenceli hale gelecek sekilde ayarlar.

10. Ayrimli pekistireci (etkinlige 6zgili sunulan pekistireg) ¢ocuga dogru zamanda sunar.

Toplam

*Diiz puanlama yapilmaktadir.
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Abstract

Introduction: Self-care skills are among the basic skills required to support the independent living skills of
children diagnosed with Autism Spectrum Disorder (ASD). It was observed that there are a limited number of
studies in the literature that include programs used in this context (e.g. Behavioral Intervention Program for
Children with Autism, [OCIDEP]). Thus, it was aimed to overcome this limitation and examine the effect of the
"Portage Supported Mother Education Program" on the self-care development of the child with ASD. In line
with this purpose, the effects of the program on the behaviours of washing hands with liquid soap, eating with a
fork, and wearing a jacket with zipper of the child with ASD were examined, the generalisability and
permanence levels of the behaviours were examined, and the mother's opinions were taken.

Method: Inter-behaviour multiple baseline model, one of the single-subject research models, was used.
Participants were a 4-year-old 5-month-old boy with ASD and his 38-year-old mother. Dependent variables were
washing hands with liquid soap, eating with a fork, and wearing a jacket with zipper. Independent variable was
"Portage Supported Mother Education Program".

Findings: The data were analysed and transferred to line graphs. When the findings were examined, it was seen
that the program had a positive effect on the behaviours of washing hands with liquid soap, eating with a fork,
and wearing a jacket with zipper, the child was able to generalise the behaviours, the effect was permanent and
the program was feasible.

Discussion: The findings were discussed within the framework of the literature. Studies similar to the findings of
the study were found in the literature. According to the findings, the program is effective, permanent and feasible
for the self-care development of children with ASD.

Conclusion and Recommendations: The program was found to be effective for the self-care development of
the child with ASD and feasible for the mother. Therefore, it can be recommended to extend this study by
studying with more children with ASD and their mothers, and conduct other studies with the participation of the
father.
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Introduction

All development is an important concept which means that the organism undergoes a progressive
change in physical, linguistic, emotional, cognitive and social areas from insemination until death (Senemoglu,
2013). It is a process in which each developmental area is affected by each other (Demirel & Kaya, 2012). When
the development process of the individual is analysed, it is seen that development proceeds in two ways: the
individual may show typical development or s/he may be in a different development than his/her peers (Unlii,
2021). Individuals with significantly different development from their peers are called individuals with special
education needs (Special Education Services Regulation, 2018). ASD, the incidence of which is increasing
rapidly, is included in this group (Centers for Disease of Control Prevention, 2023).

ASD is a neuro-developmental disorder that manifests itself with significant social and communicative
inadequacies, is accompanied by limited interests and obsessive behaviours, has an unknown cause and whose
prevalence increases frequently (American Psychiatric Association, 2022; Khaleghi et al., 2020). The global
prevalence rate of ASD, which was 1 in 166 in 2004, is currently 1 in 36 (Centers for Disease Control
Prevention, 2023), which raises concerns that the prevalence rate of ASD is likely to increase in the future. The
fact that parents' lives are becoming more difficult due to ASD-specific behaviours is also a cause for concern
since the deficiencies and behavioural problems seen in children with ASD negatively affect parents’quality of
life (Blacher & Baker 2017; Karaca et al., 2021). An example of this is that mothers of children with ASD have
difficulties in daily life due to their children's deficiencies and behavioral problems (Coskun, 2013; Nealy et al.,
2012). It is also known that parents have difficulties and need support due to deficiencies in eating (Onal & Ucar,
2017) and toilet skills (Giiven, 2019), which are among the self-care skills of children with ASD (Giiven &
Azkeskin, 2020; Yildirim-Dogru, 2021). When parents get support, they can overcome difficulties and get
through the process easily. Thus, the interaction of family members with each other and the quality of the
support they will offer to their children increase (Dillenburger et al., 2010; Yildiz & Cagdas, 2019). In addition,
although the presence of ASD-specific behaviors can be noticed at the age of two or three, there are individuals
who are diagnosed at an older age (Daniels & Mandell, 2013; Speakers, 2020). It is even known that some
adolescents are not diagnosed with ASD, despite having ASD-specific behaviours (Centers for Disease Control
and Prevention, 2023). These situations cause ASD-specific behaviors to be noticed in the late period and cause
families to experience more difficulties. On the other hand, the process can be handled easily with the early
detection of delays in developmental areas and the implementation of early intervention programs accordingly
(Williams et al., 2014). When children receive individualized education in the early periods, its benefits can be
seen in later periods (Cen et al., 2017). Karaca (2021) stated that when parents receive education, they can be
beneficial in teaching skills to their children. Therefore, early intervention programs are developed and
implemented.Early intervention programs enable children who are disadvantaged or developmentally at risk to
benefit from education and learning activities with family participation and aim to reduce the negative effects of
deficiencies (Bekman & Kogak, 2011). In our country, there are early intervention programs developed and
implemented for children with special needs. Home-Based responsive teaching early intervention program
(ETECOM) (Toper-Korkmaz, 2015), Education Program for Parents with Autistic Child (OCEP) (Karaca, 2021)
and Portage Program (Uzundemir-Marangoz, 2020) are some of these programs. The Portage Program is an
early intervention program that aims to make developmental evaluations of children aged 0-6 in the fields of
stimulation, self-care, motor, social, cognitive and language development, and to guide experts and parents in
preparing the appropriate education program according to the results of the evaluations (Uzundemir-Marangoz,
2020). In the literature, studies on Portage are available in our country. For example, Karaslan and Bal (2002)
stated that Portage affects the development of children positively when given to low-weight premature babies
and their mothers in the early period in the home environment. In a study conducted by Ozbek-Coskun (2022)
with 43 children aged 2-6 with the diagnosis of ASD, Down Syndrome and intellectual disability and their
caregivers in order to examine the effect of the 'Portage Program' on the development of children who require
special education and care, it was observed that the program had positive effects on the development of children.
The program has also been used abroad. For example, Revill and Blunden's (1979) study on 75 children with
intellectual disabilities aged 0-6 and their caregivers in the United Kingdom to evaluate Portage for preschool
children with intellectual disabilities, and Hardy and Sturmey's (1994) study on children, one with Cerebral
Palsy and two with Down Syndrome, and their mothers to evaluate the method of changing the teaching skills of
parents of children with developmental delays show that the program positively affects the development of
children. When these studies are examined, it is seen that the Portage Program is applied to children from
various disability groups and their mothers, but these studies are limited in our country and individualization is
not included in the studies. More and more up-to-date research is needed on this subject. This need has been
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sought to be met. As stated in the Special Education Services Regulation (2018), the article on the individualised
implementation of education programs for individuals with special needs was taken as a basis, and, unlike other
studies, the developmental evaluation of the child was made by the researchers, and the developmental area to be
studied was determined by the researchers in this study. Then, individualizations were carried out in the program
and materials on the basis of the Portage Program, and mother education was started. In the process, specific
behaviors such as washing hands with liquid soap, eating with a fork, and wearing a jacket with zipper from
among the child's self-care development area were studied sequentially and successively by making adaptations
in teaching. The effect of the program on the behaviors, the level of generalisation of the child's behaviors, the
permanence of the behaviors, the reliability of the implementation and the opinions of the mother were
examined. With these aspects, the study has original and new features. Therefore, the study is considered
important.

Considering the above information, it is believed that this study will contribute to the mothers of
children with ASD, the experts interested in the field and the literature. The general aim of this study is to
examine the effect of the individualized "Portage Supported Mother Education Program™ on the self-care
development of the child with ASD. In order to achieve this general aim, the following questions were sought to
be answered:

1. Does the Portage Supported Mother Education Program positively affect the washing hands with liquid
soap, eating with a fork and wearing a jacket with zipper behaviours of children with ASD?

2. What is the effect of the Portage Supported Mother Education Program on the generalisation of the
behaviours of washing hands with liquid soap, eating with a fork and wearing a jacket with zipper of the
child with ASD?

3. Does the Portage Supported Mother Education Program continue to have an effect on the washing
hands with liquid soap, eating with a fork and wearing a jacket with zipper behaviours of the child with
ASD after the end of the Program?

4. What are the mother's views about the Portage Supported Mother Education Program?
Method
Research Model

One of the single-subject research models, the “interbehavioral multiple baseline model” was used in
the study. Single-subject research models, which are preferred when it is appropriate to work with one or a few
people, are frequently used in individuals with special needs (Tekin-iftar, 2018). The multiple-baseline model is
used when the effectiveness of a curriculum is to be studied on more than one dependent variable. In this model,
the program whose effect is to be observed is carried out with one of 3 different dependent variables (behavior,
person or environment) sequentially and successively. In the inter-behavioral multiple baseline model, 3
different behaviors are studied with the same person in the same environment and care is taken to ensure that the
behaviors are not related to each other (Tekin-Iftar, 2018). By paying attention to these features, in this study, the
researchers made a developmental evaluation of the child and selected the behaviours of washing hands with
liquid soap, eating with a fork and wearing a jacket with zipper, which the child could not perform
independently, and then the mother education process was implemented and evaluated. Attention was also paid
to the quality standards indicators stated by Ledford et al. (2023) regarding participant selection, implementation
and data collection in single-subject studies.

Participants

In the study, prerequisite characteristics were determined for the participants. These characteristics are
that the family lives in Konya, the child is diagnosed with ASD, is between the ages of 3 and 6, cannot perform
independently in the field of self-care development, has 3 socially important behaviours, does not receive
education, and the mother has not received training on Portage, is a volunteer, and has a good reading
comprehension level. According to the information obtained from the demographic information form prepared
by the researchers, the participants reside in Selguklu district of Konya province, the mother is 38 years old and a
high school graduate, the child is male, diagnosed with ASD at the age of 1 year and 6 months, is now 4 years
and 5 months old, and the family's income level is low.
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Dependent and Independent Variables

The dependent variables of the study were the behaviors of washing hands with liquid soap, eating with
a fork and wearing a jacket with zipper. The dependent variables were determined by the developmental
evaluation of the child by the researchers. The developmental evaluation process was explained in the pre-
research evaluation. The independent variable was the individualised "Portage Supported Mother Education
Program”.

Two criteria, 80-90% and 100% accuracy, are used in single-subject research models (Tekin-iftar,
2012). In this study, the criterion was 80% and above in three consecutive sessions. The data obtained were
calculated with the formula “(Number of correct responses/Total number of responses) X 100” (Tekin-Iftar,
2012) and transferred to line graphs.

Data Collection Tools

The research was ethically approved by Selguk University Faculty of Health Sciences Non-
Interventional Clinical Research Ethics Committee at its meeting dated 28.06.2021 with decision number
2021/588.

Ethical principles were taken into consideration in the study. Before the study, the mother was informed
about the study and it was stated that the participation was voluntary and that the mother could leave the study at
any time. The mother signed the voluntary consent form. In the study, demographic information form, checklists
and semi-structured interview form were used as data collection tools

Demographic Information Form

A demographic information form was prepared by the researchers. The form included statements about
the province and monthly income status of the family, the caregiver's closeness to the child, gender, age, and
educational status, and the child's age, diagnosis, age at which he was diagnosed and educational status (see
Appendix A). The family completed the form at the first interview.

Checklists

In the study, checklists were prepared by the researchers to collect data on the behaviours of washing
hands with liquid soap, eating with a fork and wearing a jacket with zipper of children with ASD. The checklists
were finalised with the expert opinions of 3 field experts. Each checklist includes the steps for the relevant
behaviour and the boxes to be marked. After each session, by watching the child from the recording, the child's
independent responses were marked in the relevant box (+) and the behaviour performed with the cue, wrong
response and no response were marked in the relevant box (-) by the researcher (see Appendix B).

Semi-structured Interview Form

In the study, social validity data were obtained with a semi-structured interview form prepared by the
researchers and finalised after receiving expert opinions from 3 field experts. Social validity data were obtained
as a result of the researchers' interview with the mother. The questions are given below, (see Appendix C for the
form)

1. What are your opinions about the program introduction, information, implementation suggestions,
guidance, evaluations and feedbacks during the implementation process?

2. What are your opinions about home visits, their content, frequency and efficiency?

3. Do you consider the home program, home plan, activity suggestions book and checklists included in the
Individualised Portage Supported Mother Education and explained to you as guiding, informative and
intended to meet the needs?

4. How do you think the implementation skills you learned in the education will affect the teaching of
other behaviours?

5. Would you recommend the education you received to other parents?
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Pre-Research Evaluation

Before the study, the researchers visited the child with ASD and his mother at home and conducted the
first interview. In this interview, demographic information was obtained from the mother, and developmental
evaluation of the child was performed. Portage Checklist (PCL) was used for developmental evaluation. The
PCL consists of 4 columns including age level, behaviour, behaviour level and thoughts and items measuring
infant stimulation, social, language, self-care, cognitive and physical development areas. In the checklist, the
items that the child can do independently are marked with (+), and the items that the child can do with a cue are
marked with (V). The box is left blank for the items that the child does not react or does incorrectly. The
evaluation continues until there are 15 items that the child cannot do and an age-based result is obtained at the
end. According to this result, the developmental evaluation of the child is interpreted (Uzundemir-Marangoz,
2020). The validity and reliability study of the PCL was conducted on a total of 144 individuals, including 114
people with intellectual disabilities aged 1-56 and 30 typically developing children aged 1-6, and accordingly,
internal consistency reliability coefficients were calculated as socialisation .80, language .81, self-care 0.73,
cognitive .70, psycho-motor .75. The reliability coefficient of the whole scale is .80 (Biber & Ural, 2016). This
information shows that the PCL can be used for the developmental evaluation of preschool children. Before the
study, Ankara Developmental Screening Inventory (AGTE) was also used to see how well the mother knew his
child and to ensure high objectivity. The AGTE is an inventory consisting of 4 subtests, namely language-
cognitive, fine motor, gross motor, social skills and self-care, which is administered to the caregivers of children
aged 0-6 and gives an idea about the developmental evaluation of children. Accordingly, after the chronological
age of the child is calculated, the items are read to the caregiver starting from the previous developmental stage,
and the appropriate option from yes (1), no (0) and unknown is marked in the boxes in line with what they say.
The evaluation continues until 8 consecutive items are marked as (0). Then, the scores are summed and the
developmental evaluation of the child is interpreted. The areas that need to be supported are determined
according to the age developmental characteristics in the AGTE table. Within the scope of reliability analyzes,
the internal-consistency coefficient values were for 0-12, 13-44 and 45-72 months, and the internal-consistency
coefficients for the whole AGTE according to the total scores and subtests obtained in 3 different age groups
were calculated as .98 for 0-12 months, .97 for 13-44 months and .88 for 45-72 months (Savasir et al., 1998).
Accordingly, AGTE is a valid and reliable tool for the developmental evaluation of preschool children (Erol et
al., 1994).

According to the results of the joint developmental evaluation of PCL and AGTE, all developmental
areas of the child were behind according to his age. Upon the age of the child and the mother's request, it was
seen that the self-care development area should be supported primarily. Since the child was in the preschool
period, the behaviours to be studied on primarily were determined as washing hands with liquid soap, eating with
a fork and wearing a jacket with zipper. Afterwards, a second home visit was made and the mother was informed
about the Portage Program and her voluntary consent was obtained. Then, the environment was arranged by the
researchers, the teaching methods to be used were determined, the materials were prepared and the mother
education process was started.

Content and Process of the Implementation

The first author provided individualized Portage Program education to the mother, guided the mother
and took an active role in the implementation. The second author acted as the master's thesis advisor of the first
author. The steps followed in the implementation process are given in Figure 1 below.
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Figure 1
Steps Followed in the Implementation Process

The target behaviors were determined, the teaching process was decided, the planning
was made, and the program was created.

4

Differential reinforcements were determined, the teachmng environment and equipment
were determined and individualized.

Skill analyzes were created, instructional videos were shot, and baseline data began to be

obtained.
<

In the first behavior, after 3 sessions of baseline data were obtained, teaching was started
and baseline data from other behaviors continued.

4

When the criterion was met for the first behavior, the second behavior was taught.
Meanwhile, baseline data from the third behavior continued to be obtained.

4

Regular assessments were made during the teaching and feedback was given to the

mother.
4

After the criterion was met in the teaching sessions of the behaviors, generalization and
follow-up data were taken respectively.

The researcher first informed the mother about the content of the program, educational materials and
assignment. Portage Program education materials were PCL, activity suggestions book, assignment and user
guide (Uzundemir-Marangoz, 2020). Individualizations were carried out because the child had ASD. The mother
said that her child was interested in the videos. The researcher used videos in materials and teaching methods.
Then, based on the principle of placing the behaviors in the Portage philosophy into the daily routines
(Uzundemir-Marangoz, 2020), a weekly schedule was created and the behaviors were placed. For example, it
was planned to be carried out as activity hour in the morning, tidying up, washing hands with liquid soap, eating
with a fork, activity hour, wearing a jacket with zipper and going out to the garden, coming home, washing
hands with liquid soap, free time, eating with a fork, free time, wearing a jacket with zipper over pajamas and
going to bed. Differential reinforcements were identified in the interviews with the mother (kukuli puzzle for
washing hands with liquid soap, kukuli surprise egg for eating with a fork and picture cards for wearing a jacket
with zipper). A fork with a thickened handle with a cloth and his favorite foods such as kinder joy, french fries
were determined as teaching materials for the teaching of eating with a fork, and an orange, long-sleeved jacket
was determined as teaching materials for wearing a jacket with zipper. The study environment was the family
home. It was agreed that the researcher should visit the home between 18:00 and 20:00 on Mondays and
Wednesdays. Instructional videos were prepared using skill analysis. During each home visit, the researcher
provided education to the mother and modelled as necessary. Forms were created to determine the mother's
implementation reliability. After each home visit, the mother was given assignment. The assignment was papers
on which the form and frequency of the behavior to be taught were written in order to help the family
(Uzundemir-Marangoz, 2020). Every week, the change in the child's self-care skills was evaluated by the
researcher and feedback was given to the mother. At the first visit, the baseline phase was conducted and
recorded for all three behaviors. The baseline phase for the first behaviour was 3 sessions. Then, the teaching
sessions were started and the teaching of the first behavior was continued in 3 consecutive sessions until the
criterion of 80% or more was met, while the baseline data were taken simultaneously for the other two
behaviors. When the criterion was met for the first behavior, the second behavior was taught. Meanwhile,
baseline data continued to be obtained from the third behavior. When the criterion was met for the second
behavior, the teaching of the third behavior was started. After the criteria were met in the teaching sessions of the
behaviors, generalisation and follow-up data were obtained for 3 sessions each. The training lasted 10 weeks.
Each session was video recorded. At the end of the day, the videos were watched by the researcher, feedback
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was given to the mother, and the evaluation results were marked on the checklists. No expert opinion was
received regarding the suitability of the videos. Inter-observer reliability data were also obtained with a second
observer once in every 3 sessions for the change in the child's behavior. In addition, the mother's implementation
reliability was also calculated.

Sessions

The study was conducted with baseline, teaching, generalisation and follow-up sessions for three
behaviours, and the sessions were conducted at least twice a day. For the behavior of washing hands with liquid
soap, 3 sessions of baseline, 20 sessions of teaching, 3 sessions of generalisation and 3 sessions of follow-up
were carried out. For the behavior of eating with a fork, 26 sessions of baseline, 21 sessions of teaching, 3
sessions of generalisation and 3 sessions of follow-up were carried out. For the behavior of wearing a jacket with
zipper, 45 sessions of baseline, 37 sessions of teaching, 3 sessions of generalisation and 3 sessions of follow-up
were carried out.The baseline, generalisation and follow-up sessions were conducted without instruction and
without providing cues.

Setting and Materials

The study was conducted in the house of the family. It is a two-storey detached house. The rooms of the
house consist of an open kitchen, which is combined with the living room, a bedroom and a bathroom. In this
process, since the child was interested in videos, the behaviours to be taught were presented to the child by
taking videos step by step with the researcher being a model. Teaching with the video model is to shoot a video
of a person doing the behaviour to be taught and to ensure that the video is watched by the person to be taught
and to perform the behaviour by imitation (Geng-Tosun & Kurt, 2017). Table 1 below shows the steps to be
followed during teaching with the video model.

Table 1
Steps of Teaching with the Video Model

. Arrangement of the teaching environment

. Preparation of teaching materials

. The individual's being in a suitable position in the field of teaching
. Presenting clues to attract the individual's attention

. Directing the individual's attention to the video screen

. Making appropriate reactions to the reactions of the individual while watching the video
. Reinforcing the individual after watching the video

. Directing the individual to the field to perform the skill

. Giving instructions

10. Waiting for the reaction

11. Acting in accordance with the student's reactions

12. Completion

[EEN

O oo N O WwiN

Note: Besler, F., & Kurt, O. (2014, 28 February). The power of mother generated and delivered video modeling intervention. Poster session
presented at the ABAI 8th Annual Autism Conference, Louisville, KY, USA.

While receiving support from the video model teaching method in the study, the process was carried out
as follows. First of all, skill analyzes were created for the three behaviors to be taught to the child, and the
researcher became a model for the video. The researcher performed the behaviors and the video was shot. Thus,
instructional videos were prepared and presented to the child over the phone during teaching. The steps in which
the child became independent were removed from the video and faded out. During the teaching process, the
mother sometimes applied gradual assistance. This is a teaching method in which the physical cue used during
behavior teaching to children with ASD is replaced and reduced over time (Birkan, 2013). In gradual assistance,
the mother's hand was placed just above the child's shoulder,and few cues were given to provide error-free
teaching, because in this way, the mother was in a position to intervene immediately in case of misbehavior, thus
reducing the possibility of the child's misbehavior. In the study, the support was obtained from these teaching
methods when necessary due to the child's ASD status, and the effect of the individualized Portage Program
Education and practices given to the mother on the child's self-care development was examined.

In order to teach the behavior of washing hands with liquid soap, the video was shown to the child on
the phone. The phone was placed on the wall behind the tap. Differential reinforcement (kukuli puzzle)
determined for washing hands with liquid soap was placed next to the sink, a stool was placed in front of the
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sink, the liquid soap dispenser was placed next to the sink and the hanger was placed next to the tap, and a towel
was hung on the hanger.

In order to teach the behavior of eating with a fork, a table and chair suitable for the child's development
were placed in the room, and a dinner plate and a fork with a blue handle were placed on the table. French fries,
kinder joy and chocolate chips were placed on the plate. The video was shown to the child on the phone and the
phone was placed behind the plate. The differential reinforcement (kukuli surprise egg) determined for eating
with a fork was placed next to the phone.

An orange jacket with a zipper was placed on the child's bed to teach the behavior of wearing a jacket
with a zipper. The video was shown to the child on the phone and the phone was placed on the bed. The
diffirential reinforcer (picture cards) for wearing a jacket with a zipper was placed next to the phone.

Implementation
Baseline Sessions

Baseline sessions were taken by the mother for each behavior. The guidelines were “take the soap and
wash your hands” for washing hands with liquid soap, “take your fork and eat” for eating with a fork, and “take
your jacket and put on your jacket” for wearing a jacket with zipper. The mother waited 5 seconds after the
instruction, did not give instruction, did not provide any clues. The child's independent behavior was not
rewarded.

Teaching Sessions

Teaching sessions were conducted in the open kitchen.For each teaching, a video was kept ready in the
teaching environment. For each behaviour, the student was guided by saying “let's go to ...", e.g. (let's go to the
kitchen), and then the teaching was started by giving the instruction for the relevant behaviour. The mother was
always ready behind the child to provide gradual assistance when necessary. During the instruction, the child
started the video himself due to his interest in the videos and imitated the behaviours by following the screen.
The successful behaviours of the student were reinforced by his mother with social reinforcement (stroking his
hair). The mother provided physical cues for incorrect or delayed behaviours. After the relevant session, the
child was reinforced with differential reinforcement. During the process, the steps in which the student became
independent in teaching with the video model were removed and faded out. As the student became independent,
the reinforcement was faded out and the social reinforcement was reduced. Differential reinforcements were
continued to be offered in order not to decrease the motivation of the child.

First, the teaching the behavior of washing hands with liquid soap was started. The child was given the
instruction "take the soap and wash your hands" and the child started the video. At this stage, the mother stood
behind the child, provided gradual assistance when necessary, and withdrew the assistance as the child became
independent. For each independent behaviour of the child, she offered social reinforcement in the form of
stroking his hair and gradually decreased the social reinforcement. Teaching duration was 10-15 minutes for
each session and was completed in 20 sessions in total. After each teaching session, the child was reinforced
with a kukuli puzzle with a differential reinforcement. After the criterion was met, it was waited for one week
and generalisation data for 3 sessions were obtained. After waiting for one more week, follow-up data for 3
sessions were obtained.

Then, the teaching of eating with a fork was started. The teaching material was a fork with a blue
handle, and the handle was thickened with cloth so that the child could hold it easily. The child was given the
instruction "take your fork and eat" and the child started the video. At this stage, the mother stood behind the
child, offered gradual assistance when necessary, and withdrew the assistance as the child became independent.
For each independent behaviour of the child, she offered social reinforcement in the form of stroking his hair and
gradually decreased the social reinforcement. Teaching duration was 10-15 minutes for each session and was
completed in 21 sessions in total. After each teaching session, the child was reinforced with a differential
reinforcement, a kukuli surprise egg. After the criterion was met, it was waited for one week and generalisation
data for 3 sessions were obtained. After waiting for one more week, follow-up data for 3 sessions were obtained.

Then, teaching the behavior of wearing a jacket with zipper was started. The teaching material was an
orange long-sleeved jacket with zipper. The instruction "take your jacket, put on your jacket" was given to the
child, and the child started the video. At this stage, the mother stood behind the child, offered gradual assistance
when necessary, and withdrew the assistance as the child became independent. For each independent behaviour
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of the child, she offered social reinforcement in the form of stroking his hair and gradually decreased the social
reinforcement. Teaching duration was 10-15 minutes for each session and was completed in 37 sessions in total.
Teaching duration was 10-15 minutes for each session and it was completed in 37 sessions in total. After each
teaching session, the child was rewarded with picture cards with differential reinforcement. After the criterion
was met, it was waited for one week and generalisation data for 3 sessions were obtained. After waiting for one
more week, follow-up data for 3 sessions were obtained.

Post-Teaching Sessions

Generalisation. Generalisation was taken after at least 80% criteria were met in 3 consecutive sessions
for each behavior. In the teaching of washing hands with liquid soap, it was waited for one week after the
criterion was met, and generalisation was taken in 3 sessions between the settings. The generalisation was
carried out in the bathroom sink of the house. In the teaching of eating with a fork, it was waited for one week
after the criterion was met, and generalisation was taken in 3 sessions between materials. Kinder Joy and French
fries, which the child liked, were used as food and left to the child's preference. Generalisation was carried out
with a black-handled fork. In the teaching of wearing a jacket with zipper, it was waited for one week after the
criterion was met, and generalisation was taken in 3 sessions between the settings. Generalisation was carried out
using a patterned long-sleeved jacket with zipper. Generalisation sessions were conducted in the same way as the
baseline level, without any instruction or cues.

Follow-up. For each behaviour, it was waited for one week after the generalisation sessions. Then, 3
sessions of follow-up data were taken in the 1st, 3rd and 5th weeks. The follow-up sessions were conducted in
the same way as the generalisation session in generalisation materials and environments. In this process, no
instruction was given, and no cues were provided.

Data Collection and Analysis of Data

In the study, each session was conducted by the mother and recorded with a camera. The data obtained
were marked on the checklists placed in the Portage Weekly Home Education Plan every day by the researcher
after watching the videos. Each behavior the child performed independently was marked with (+), each behavior
the child performed with a cue was marked with (V) and no marking was made for the behaviors the child could
not perform. Apart from the researcher herself, a second observer watched the videos in every 3 sessions for all
sessions and collected the Inter-observer Reliability (IOR) data.

Social validity data were obtained by asking interview questions to the mother by the researcher. In the
study, the data obtained for each of the behaviors of washing hands with liquid soap, eating with a fork and
wearing a jacket with zipper were analyzed according to the multiple-baseline model between behaviors and
explained in the findings section. The data were calculated as the percentage of correct behaviors and interpreted
by transferring them to line graphs (Alberto & Troutman, 2013). Inter-observer reliability (IOR) data were
calculated in every 3 sessions using the formula (Agreement / Agreement + Disagreement) x 100, which is the
formula suggested by Miles and Huberman (1994) and shown in the table.

Analysis of Interobserver Reliability Data

The Inter-observer Reliability data should be at least 80% consistent (Bilmez & Tekin-iftar, 2016).
When Table 2 is examined, it is seen that the inter-observer reliability is 100% for the baseline sessions, 90%
and above for the teaching sessions, and 80% and above for the generalisation and follow-up sessions in all three
behaviors. Reliability averages show that reliability is high.
Table 2

Inter-observer Reliability Data

Skill Baseline level Teaching Generalisation Follow-up Reliability
sessions sessions sessions sessions avarages
Washing hands with liquid soap %100 %100 04694.4 0694.4 0497.2
Eating with a fork %100 %100 %87.5 %87.5 9%93.75
Wearing jacket with a zipper %100 %90 %90 %80 %90
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Analysis of Implementation Reliability Data

Implementation reliability data were calculated and analyzed as percentages by the researcher by
watching 20% of the videos randomly from all sessions. The analyses were conducted with the implementation
reliability forms prepared by the researchers and finalized by taking the opinions of 3 field experts (see
Appendix D). Implementation reliability was calculated using the formula "Observed practitioner behaviors /
planned practitioner behavior x 100" suggested by Tekin-Iftar (2012). When Table 3 is examined, it is seen that
the implementation reliability is 100% for the baseline sessions, 80% and above for the implementation sessions,
and 80% and above for the generalisation and follow-up sessions in all three behaviors. Reliability averages
show that reliability is high.

Table 3
Implementation Reliability Data

skill Baseline level Teaching Generalisation Follow-up Reliability

sessions sessions sessions sessions avarages
Washing hands with liquid soap %100 2%83.3 %91.6 %83.3 %89.5
Eating with a fork %100 %90.9 %81.8 %81.8 %88.6
Wearing jacket with a zipper %100 %90 %90 %90 %92.5

Analysis of Social Validity Data

The social validity data obtained by taking the mother's opinions were analyzed descriptively.
Descriptive analysis technique is based on transferring the answers without making any changes in order to
effectively present the data obtained after the interviews. In this way, the data are interpreted without
modification and transferred in a cause-effect relationship (Yildirim & Simsek, 2013).

Findings
Findings Related to Self-Care Skills

In this part of the study, analyses related to the effect of the program on self-care skills, generalisability
and permanence of behaviours were included.

When Graph 1 is examined, it is observed that 20 sessions of teaching were started when the criteria for
washing hands with liquid soap were met at the baseline phase. It is seen that the child's performance increased
from 18% in the first phase of the teaching session to 83% in the last phase. This shows that the program has a
positive effect on the behavior of washing hands with liquid soap. Then, when the criterion was met, it was
waited for 1 week and the generalisation session was started. The child was able to generalize the behavior. After
waiting for 1 more week, the follow-up data were taken in the 1st, 3rd and 5th weeks. The child performed above
80% in the follow-up. In line with these data, it was observed that the Portage Supported Mother Education
Program had a positive effect on the behavior of washing hands with liquid soap of the child with ASD, and that
the child was able to generalize this behavior and the positive effect was permanent.

The baseline stage of the child's eating with a fork behaviour was taken while teaching of the behaviour
of washing hands with liquid soap was continuing. It is noteworthy that while the child's performance was
around 20% in the first teaching session, it approached 90% in the last teaching session. This shows that the
program had a positive effect on the child's behaviour of eating with a fork. Then, when the criterion was met, it
was waited for 1 week and the generalisation session was started. The child was able to generalise the behaviour.
After waiting for another 1 week, follow-up data were taken in the 1st, 3rd and 5th weeks and the child
performed at 90%. In line with these data, it was seen that the Portage Supported Mother Education Program had
a positive effect on the behaviour of eating with a fork of the child with ASD, the child was able to generalise
this behaviour and the positive effect was permanent.

Kilig & Yildiz 2023, 24(4)



THE EFFECT OF THE PORTAGE-SUPPORTED MOTHER EDUCATION PROGRAM ON 495
THE SELF-CARE DEVELOPMENT OF THE CHILD WITH AUTISM

Graph 1

Baseline (B), Implementation (1), Generalisation (G) and Follow-up (F) Sessions Data of the Portage Supported
Mother Education Program Regarding the Child's Self-Care Skills According to the Interbehavioral Multiple
Baseline Model
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The baseline stage of the child's behaviour of wearing a jacket with zipper was taken while the teaching
of other behaviours was continuing. It is noteworthy that the child's performance increased from 20% in the first
teaching session to 90% in the last teaching session. This shows that the program had a positive effect on the
child's behaviour of wearing a jacket with zipper. Then, when the criterion was met, it was waited for 1 week and
the generalisation session was started. The child was able to generalise the behaviour. After waiting for another 1
week, follow-up data were taken in the 1st, 3rd and 5th weeks and the child showed a performance of over 80%.
In line with these data, it was seen that the Portage Supported Mother Education Program had a positive effect
on the behavior of wearing a jacket with zipper of the child with ASD, the child was able to generalise this
behaviour and the positive effect was permanent.

Findings Related to Social Validity

The analysis of social validity data was included in this part of the study. The mother stated that she
learnt the education program, her child liked the process, she would recommend it to other families and she
found the applications useful.

In response to the question “What are your opinions about the program introduction, information,
implementation suggestions, guidance, evaluations and feedbacks made during the implementation process?”,
the mother said, “My son said no to everything before the implementation started and he never wanted to do it, I
was afraid that he would never do it. We talked to the researcher constantly, | took videos of the sessions, and he
made explanations to me about them in the evening of each day. It was an efficient process.”
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When asked, “What are your views on home visits, their content, frequency and efficiency?” the mother
answered as follows: “The researcher came to visit us, made evaluations and observations, asked me questions,
and then we made decisions together. We created programs and plans. She observed me before the visits and
then sometimes became a model. I had the opportunity to ask questions face to face.”

In response to the question 'Do you consider the home program, home plan, activity suggestions book
and checklists included in the Individualised Portage Supported Mother education and explained to you as
guiding, informative and aimed at meeting the needs?, the mother replied, “All of them worked for me from the
beginning to the end and guided me. The researcher told me at what level and field my child is, and made
suggestions for other areas from the book, and we also used them for wearing a jacket. She supported us to
create our program order. | had time to play puzzles with my son, and | had time to rest while he was playing in
his room.”

In response to the question "How do you think the implementation skills you learned during the
education will affect the teaching of other behaviors?”, the mother replied, *Thanks to this, my son has acquired
a detailed behaviour of washing hands. In addition, he now takes the fork and eats by himself, puts on his long-
sleeved jacket himself and pulls the zipper up to his throat. There are a few other behaviours that we have
difficulty with, such as putting on trousers. | can teach this behaviour to my son by making videos and creating
routines in the same way.

To the question “Would you recommend the education you received to other parents?”, the mother
answered “Yes, | would. | understood the importance of mothers' education. Together, we learned the behaviors
that | could not teach my son for years in a fun and useful way. Thank you.”

As a result of these findings of the study, it was concluded that the mother was satisfied with the
positive effect of the individualized “Portage Supported Mother Education Program” on the behaviours of
washing hands with liquid soap, eating with a fork and wearing a jacket with zipper of the child with ASD, and
that the process of transferring the program to her was efficient and that she thought that she could use what she
learned in teaching other behaviours.

Discussion

In this study, 10-week education of the Individualised Portage Program was given to the mother of a
child with ASD and it was aimed to examine the effect of the program on the child's behaviours of washing
hands with liquid soap, eating with a fork and wearing a jacket with zipper. In line with this general purpose, the
effect of the program on the behaviours, the level of generalisation of the child's behaviors, the permanence of
the effect and the views of the mother were evaluated. The findings revealed that the program had positive
effects on the child's self-care development, the child was able to generalise the behaviours, the effect was
permanent and the mother found the program feasible.

In the literature, there are studies on programs that parents with children with ASD can use to teach
skills to their children (Allison et al., 2012; Batu et al., 2014; Karaca, 2021; Najdowski et al., 2010; Ozbek-
Coskun, 2022; Toper-Korkmaz, 2015; Uzundemir-Marangoz, 2020). Although some of these studies have
focused on teaching self-care skills to children with ASD (Allison et al., 2012; Batu et al., 2014; Najdowski et
al., 2010), there is a need for more and up-to-date research on this subject. Therefore, it is believed that this study
will contribute to the literature and meet this need.

The first behaviour studied in this study was washing hands with liquid soap. When the findings are
examined, it is seen that the program had a positive effect on the behaviour of washing hands with liquid soap,
the child was able to generalise this behaviour and the effect was permanent. It is thought that one of the reasons
for the success achieved here is the placement of the behaviour between the activities within the routines in the
individualised Portage Program. It is also thought that the mother's volunteering and fast learning were also
effective. Timur (2022) drew attention to the importance of teaching washing hands behaviour to children with
ASD. The study conducted by Mays and Heflin (2011), in which washing hands was taught to children with
ASD using an auditory system in which instructions were recorded, is similar to this study in terms of receiving
support from additional teaching methods in teaching self-care skills to children with ASD and encouraging
independence. Therefore, the research finding is important.

The second behaviour studied was eating with a fork. When the findings are examined, it is seen that
the program had a positive effect on the behaviour of eating with a fork, the child was able to generalise the
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behaviour and the effect was permanent. It is thought that one of the reasons for the success here is the use of
foods that the child likes and the implementation of the program based on adaptation and individualization. In
the literature, there are various studies on the eating of children with ASD (Bandini et al., 2010; Giiven, 2019;
Marshall et al., 2013; Williams et al., 2008; Zimmer et al., 2012), but no specific research on teaching the use of
fork to children with ASD was found in these studies. The study conducted by Cakmak (2011) in which visually
impaired individuals were taught to eat with a spoon is similar to this study in terms of teaching spoon use.

The third behaviour studied was wearing a jacket with zipper. When the findings are examined, it is
seen that the program had a positive effect on the behaviour of wearing a jacket with zipper, the child was able to
generalise the behaviour and the effect was permanent. However, the number of teaching sessions for this
behaviour was higher than the others. This shows that the acquisition of the behaviour takes longer than the
previous behaviours, which is consistant with the result of Soganci's (2011) study. In his study, Soganci (2011)
reported that children with ASD between the ages of 6 and 12 had difficulty in holding the object with the thumb
and index finger, which is one of the prerequisite skills for putting on clothes. Similarly, in this study, it was
observed that the child had difficulty in holding/grasping the zipper for a long time while pulling the zipper in
the first teaching sessions, but then independent learning took place. In the study conducted by Cetrez iscan et al.
(2016) to teach dressing skills to children with ASD, it was observed that as a result of the teaching, children
with ASD were able to perform the behaviour of wearing a jacket with zipper independently after a while,
children were able to generalise this behaviour and the teaching was permanent.

Karaaslan et al. (2011) stated that when parents receive education, they can be beneficial in teaching
their children the behaviours necessary for a basic developmental area such as self-care development. Similarly,
Althoff et al. (2019) stated that when parents teach skills to their children with ASD, their children are effective
in generalising and maintaining the skills. Therefore, the above-mentioned findings of the study are important.

There are studies in the literature that are consistent with the findings of the study. In the study
conducted by Reed et al. (2007) to examine the 'effectiveness of early education practices for children with
ASD’, the caregivers of children with ASD were given Portage Program education for 10 months. Changes in
children's behavior during this time were measured. As a result of the study, it was seen that the Portage
Program, like other early intervention programs, had positive effects on children's behaviour. Similarly, as a
result of the study conducted by Ozbek-Coskun (2022) with 43 children aged 2-6 years with ASD, Down
Syndrome and intellectual disability diagnoses and their caregivers in order to examine the effect of the Portage
Program on the development of children requiring special education and care, it was seen that the program had
positive effects on the development of children.

In this study, the opinions of the mother were taken for social validity. According to the mother's
opinions, the program is feasible. Among the limited number of studies in the literature, some of Russell's (2007)
research results support this finding. Russell (2007), in his study conducted to 'examine the studies on the
Portage Program in England’, reported that according to the opinions of the people who received Portage
Program education, the program provides convenience for children with special needs and their parents since it is
flexible and home-centred. However, there are opinions about the difficulty of measurements in the evaluation
process, but no opinion about the difficulty of evaluation was reported in this study.

In addition to being an original and up-to-date research aimed at meeting the need in the literature, the
study has some limitations. The study is limited to a child with ASD and his mother living in Selguklu district of
Konya province in 2020-2021, the behaviours studied, the tools used and the data collection tools.

Conclusion and Recommendations

According to the results of the study, it was observed that new practices related to home-based, mother-
implemented programs had positive and lasting effects in children with ASD. It is thought that targeting the
mother and child, individualisation and sharing the learning environment with the child are effective in the
efficacy of early intervention programs. Therefore, it is important to consider these factors in the development
and implementation of similar programs (Bekman & Kogak, 2011). According to the results of the study, the
following recommendations can be made for future research:

1. This study was conducted with a child with ASD and his mother. It can be expanded by conducting
future research with more children with ASD and their mothers.
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2. In this study, single-subject research models were preferred. Future research can be tested with other
research methods.

3. In this study, the number of participants was kept small. Future research can be carried out as
experimental and control groups.

4. This study was planned for mother education. There is a limited number of studies on father education
in the literature. Future research can be conducted for education.
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Appendix A
Demographic Information Questions
Q.1. What is your province of residence?
Q.2. What is your degree of closeness to the child?
Q.3. What is your age?
Q.4. What is your education level?
Q.5. What is the monthly income level of your family?
Q.6. What is the gender of your child?
Q.7. What is the current age of your child (in years and months)?
Q.8. What is your child's diagnosis?

Q.9. What was your child's age at the time of diagnosis (in years and months)?
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Appendix B

Portage Weekly Home Education Plan (Sample Plan)

Program numben:1

Tarih: .../..../..21
Stage to be taught: The student goes to the sink and tries to wash his hands in accordance with the stages in the
skill analysis to acquire washing hands skills.

Student's code name: C

Implementation: The stage aimed to be reached:
S.74 1 wash my hands.

Setting: Open kitchen

Tools and materials: The stool for the student to reach the sink in the kitchen, the video prepared for teaching the

behavior of washing hands with liquid soap, telephone, sink, liquid soap, towel, reinforcement to increase motivation.

Teaching Plan:

Teaching: The student goes to the sink and he is given the instruction ‘wash your hands with liquid soap’, the
student turns to the sink within 5 seconds and heads to the sink and does the following in the skill analysis: He stands
in front of the sink, turns the tap to the warm side, turns on the tap, puts his hands together under the tap, wets his
hands with water by keeping his hands under the tap, takes the liquid soap in his right hand, pours the liquid soap into
his left hand, washes the inside of his hands with the liquid soap, washes the outside of his hands with liquid soap,
rubs between the nails with liquid soap, opens his palm, rinses the inside of his hands with water under the tap, rinses
the outside of his hands with water under the tap, rinses between the nails with water under the tap, closes the tap,
takes the towel, dries his hands with the towel, hangs the towel on the hanger and washes his hands independently.
Criterion: 80% and above in 3 consecutive sessions.

Teaching Method: Teaching with Gradual Assistance + Teaching with Video Model

Motivation system: Social reinforcement (e.g. kiss on the head, pat on the back) and verbal reinforcement (e.g.
you are great, bravo) are provided for each step the student succeeds at. After the last step, differential reinforcement
is provided with activity reinforcement (e.g. kukuli puzzle).

Criterion:
Skill floor: %0 SKill ceiling: 80% and above in implementation sessions for 3 consecutive sessions.
Washing Hands With Liquid Soap

1. He stands in front of the sink.

2. Turns the tap to the warm side.

3. Turns on the tap.

4. He puts his hands under the tap.

5. Wets his hands with water by holding them
under the tap.

6. Takes the liquid soap in his right hand.

7. Pours the liquid soap into his left hand.

8.Washes the inside of his hands with liquid soap.

9. Washes the outside of hands with liquid
soap.

10. Rubs between the nails with liquid soap.

11. Opens his palm.

12. Rinses the inside of hands with water under
the tap.

13. Rinses the outside of hands with water
under the tap.

14. Rinses between the nails with water under
the tap.

15. Closes the tap.

16. Takes the towel.

17. Dries his hands with the towel.

18. Hangs the towel on the hanger.

Data Collection:
+: the independent stage, V: the stage with cues (with help), Empty box: the stage that could not be
done.
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Appendix C
Semi-structured Interview Forms

Q.1: What are your opinions about the program introduction, information, implementation suggestions,
guidance, evaluations and feedback during the implementation process?

Q.3: Do you consider the home program, home plan, activity suggestions book and checklists in the
Individualized Portage Supported Mother education as guiding, informative and meeting the needs?

Q.4: How do you think the implementation skills you learned during the education will affect the
teaching of other behaviors?
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Appendix D
Mother’s Implementation Reliability Form

Washing Hands with Liquid Soap

506

No
)

Yes
€]

1. Before giving instructions to the child, she bends her knees and aligns with the child.

2. Makes eye contact while giving instructions to the child.

3. Gives instructions to the child with a correct expression (take the soap and wash your
hand).

4. Stands right behind the child during the implementation.

5. Does not give instructions to the child during the implementation.

6. Applies physical help at the required time (when the child does not respond within 5
seconds).

7. Adjusts the duration of physical help (2-3 seconds) during the implementation.

8. Withdraws the physical help at the right time during the implementation.

9. Provides social reinforcement (such as stroking the hair, patting the back) for the steps
that the child performs independently during the implementation.

10. Provides verbal reinforcement (such as you are great, bravo, congratulations) for the
steps that the child performs independently during the implementation.

11. Adjusts the tone of voice while offering verbal reinforcements to the child during the
implementation so that it becomes fun for the child.

12. Offers differential reinforcement (activity-specific reinforcement) to the child at the
right time.

Total

*Plain scoring is performed.

Eating with a Fork

No
)

Yes
1)

1. Makes sure that the child sits securely on the chair (leaning back, not on the edge).

2. Places the phone in a suitable place at eye level to give instructions to the child.

3. Stands right behind the child during the implementation.

4. Does not give instructions to the child during the implementation.

5. Applies physical help at the required time (when the child does not respond within 5
seconds).

6. Adjusts the duration of physical help (2-3 seconds) during the implementation.

7. Withdraws the physical help at the right time during the implementation.

8. Provides social reinforcement (such as stroking the hair, patting the back) for the steps
that the child performs independently during the implementation.

9. Provides verbal reinforcement (such as you are great, bravo, congratulations) for the
steps that the child performs independently during the implementation.

10. Adjusts the tone of voice while offering verbal reinforcements to the child during the
implementation so that it becomes fun for the child.

11. Offers differential reinforcement (activity-specific reinforcement) to the child at the
right time.

Total

*Plain scoring is performed.
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Wearing a Jacket with a Zipper

507

No
)

Yes
@)

1. Places the phone in a suitable place at eye level to give instructions to the child.

2. Stands right behind the child during the implementation.

3. Does not give instructions to the child during the implementation.

4. Applies physical help at the required time (when the child does not respond within 5
seconds).

5. Adjusts the duration of physical help (2-3 seconds) during the implementation.

6. Withdraws the physical help at the right time during the implementation.

7. Provides social reinforcement (such as stroking the hair, patting the back) for the steps
that the child performs independently during the implementation.

8. Provides verbal reinforcement (such as you are great, bravo, congratulations) for the
steps that the child performs independently during the implementation.

9. Adjusts the tone of voice while offering verbal reinforcement to the child during the
implementation so that it becomes fun for the child.

10. Offers differential reinforcement (activity-specific reinforcement) to the child at the
right time.

Total

*Plain scoring is performed.
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