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COMPARISON OF TURKEY, FINLAND AND IRELAND NATIVE LANGUAGE
TEACHING PROGRAMS

TURKIYE, FINLANDiYA VE iRLANDA ANA DiLi OGRETIiM
PROGRAMLARININ KARSILASTIRILMASI

Tolga ERDOGAN , Bilge GOK*

ABSTRACT: The aim of this study is to compare native language teaching programs in Turkey, Finland
and Ireland; and to show similarities and differences among the programs of these countries. Since it is aimed at
displaying the current situation as it is, descriptive model was used in this study. Qualitative research method
was used in the study. The data in this study was obtained from 2009 Primary Education Turkish Course
Teaching Program and Guideline (1-5 Grades), 2008 Ireland Native Language Teaching Program and 2004
Finland Native Language Teaching Program. In addition to this, literature review related to native language
teaching programs of these countries were used in this study. As the conclusion of this study, similarities and
differences between the native language teaching programs of Turkey, Finland and Ireland have been presented
and recommendations toward native language teaching program in Turkey have been made.
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OZET: Bu arastirmanin amaci, Tirkiye, Finlandiya ve Irlanda ana dili 6gretim programlarii
karsilagtirmak ve bu flilkelerin programlari arasindaki benzerlik ve farkliliklari ortaya koymaktir. Arastirmada,
var olan durumu oldugu gibi ortaya koyma amaci giidiildigiinden betimsel model kullanilmistir. Arastirma nitel
aragtirma yontemi kullamlarak yiiriitiilmiistiir. Arastirmada yer alan veriler, 2009 lkdgretim Tiirkce Dersi
Ogretim Programi ve Kilavuzu (1-5. Smiflar), 2008 irlanda Ana Dili Ogretim Programi ve 2004 Finlandiya Ana
Dili Ogretim Programi’ndan elde edilmistir. Ayrica arastirmada bu iilkelerin ana dili 6gretim programlarina
iligkin alan yazin taramasindan elde edilen bilgilerden yararlanilmistir. Arastirma sonucunda, Tiirkiye,
Finlandiya ve irlanda ana dili 6gretim programlar1 arasinda benzerlik ve farkliliklar ortaya konarak Tiirkiye’deki
ana dili 6gretim programina yonelik oneriler getirilmistir.
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1. INTRODUCTION

Education is a crucial element in determining the condition of a country among the
countries over the world. The main objective of the education is to train individuals who can
think critically, express what they think written and orally, criticize, filter what they read,
interpret, turn their knowledge into applications and convey this to the others (Kolag, 2007).
Individual’s using his language effectively plays an important role in fulfilling the objectives
of the education.

Language is an important communication tool determining the value and the situation
of the individual. Individual expresses what he sees, hears and knows through the language.
Language, which determines the individual’s situation and value and is the most important
quality that makes an individual a human being, is the mirror of the culture, the most
important determinant and tool of a civilization (Kolag, 2008). The learning of a language
which is a tool for negotiation and conveying up to date can be accomplished by means of an
effective language training and teaching. According to Kavcar (1996) the main aim of
language teaching is to improve individuals’ thinking and communication skills. An
individual’s communication with the others and accomplishing the learning during their
education mostly depends on his using language effectively. Using a language effectively is
only possible through an effective teaching of native language (Sidekli et al., 2007). The first
condition for an individual to understand himself and his environment, follow the
contemporary developments and take part in a group which is qualified in terms of economy
and social factors is to learn, assimilate and use his native language accurately according to
its aim (Celebi, 2007).

In general, native language of a child is a communication tool which occurs as a result
of his experiences and develops through feelings, thoughts and the cultural features of the
language. The child perceives and gives meaning to the world by means of this tool; and
conveys his feelings and thoughts. Native language is the language in which an individual is
born and grows up and learns in his parental and societal environment (Vardar, 1998).
Knowing his language well has an important role in an individual’s life. The adaptation of an
individual to the society he is living in is closely related to his native language using skills.
The teaching of an individual’s native language which was acquired through culturalization
is achieved through learning activities at schools (Canbulat, 2004). The mother tongue plays
a crucial role as the language of identity of a group and one which probably has the greatest
affective pull (Joseph, 2004). In the classroom the mother tongue can scaffold learning
during group tasks where students use it for planning, discussion, brainstorming and
reflection (Shameem, 2007). Also mother-tongue education can play a vital role in broader
movements aimed at minority language development an improved educational effectiveness
(Trudell, 2005).

Teaching native language can be defined as the processes in which the language of an
individual that he learned from his mother, parents and friends is acquired through intentional
culturalization according to the predefined objectives in school environment (Demirel, 2002).
Learning a native language is a multi-dimensional process. Thus, native language teaching is
a basic factor in individual’s developing as a social being, perceiving and interpreting the
world, in all educational periods starting from the primary school and achievements in
different environments in his life (Kilig, 2002). Behaviors an individual acquires in his native
language are determinant factors in his achievements in not only at school but after school
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and in his adaptation to his environment as well. Native language teaching is fulfilled
through teaching and learning experiences organized in a classroom setting. Using a native
language effectively can only be achieved by means of a successful language teaching
(Kavcar et al., 1995). A successful language teaching is provided with programs which are
prepared taking the developmental features of the student into consideration and with
teachers who make this programs functioning (Calp, 2003).

National and international research on teaching native language in Turkey shows that
the education in this field is unsuccessful and important problems are being experienced in
teaching native language (Ozbay, 2004; Anilan, 2004; Ozyiirek, 2004; Sahin, 2007; Erdogan
and Gok, 2009). Sever (2004) claimed that these problems are related to teacher training
from one perspective and to basic elements of the program (objective, content, teaching
methods, course materials, time and evaluation) from another. Due to the education in
Turkey and these problems experienced, Turkey was on the 28" row among 35 countries
according to the 2001 PIRLS results. Moreover, Turkey was on the 38" row among 49
countries in PISA 2003; and on the 37" row among 56 countries in PISA 2006 in terms of
reading skills (http://www.pisa.oecd.org/pages; http://timss.bc.edu/pirls2001.html).

The results Turkey got in international exams like PISA and PIRLS, problems being
experienced in teaching native language and rapid developments in this field have made it a
necessity to make important changes. At this point, changes were made in Turkish course
curriculum in primary schools 1-5 grades in Turkey. Constructivist approach was taken as the
base in designing Turkish course curriculum and various approaches like multiple
intelligence and student centered learning were taken into consideration. It can be claimed
that national and international research and contemporary approaches in teaching native
language have been effective in designing Turkish course curriculum in Turkey (MEB, 2009;
Sahinel, 2005; Bekci and Erdogan, 2007). In this context, it becomes important to determine
how the countries which are advanced in teaching native language adapted contemporary
approaches and developments related to teaching native language, the similarities and
differences between the new Turkish course curriculum implemented in Turkey and the
curricula of these countries; and to examine whether there are some parts to be taken as the
model.

Nowadays, each country has its own problems related to teaching its native language
all around the world. Examination of the teaching native language programs of different
countries is required for the solution of these problems. Examining the educational system of
a country is important from the perspective of conducting and developing programs seeing
the features that is required but not available in the program of that country. It is a must to
compare our own educational system with other educational systems. As a result,
comparative education occurs (Demirel, 2000; Duman, 2004).

Comparative education is the field that examines educational systems in different
countries to find ways to solve educational problems. It is determining and interpreting
current educational problems in societies and the reasons of these problems. It can be stated
that comparative educational studies contribute to the understanding our own history in the
field of education, determining our current situation and planning our future in education
clearly (Noah, 1984). According to Lauterbach and Mitter (1998), the rationale of the
comparative educational research is mostly to see the countries’ own situation and to make
decisions according to this in reconstruction of these countries’ educational programs.
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1.1. The Aim and the Significance of the Study

Native language teaching has an important role in educational policies. In International
Native Language Teaching Organization studies, it was concluded that problems related to
native language teaching were similar in almost all countries. In addition to view that native
language teaching is a national education which enables countries to teach their own
language to the new generation; and through this they transfer their culture, there are
common qualities and objectives of native language teaching for all nations. The objective of
native language teaching in all countries is to train individuals who comprehend what they
read and listen; think on what they comprehend; and convey what they think in written and
oral form. Due to its common qualities and objectives, native language teaching can be an
international topic to study on (Karababa, 2005; Erdem, 2007).

The aim of this study is to compare native language teaching programs in Turkey,
Finland and Ireland; and to show similarities and differences among the programs of these
countries. In the study, the main reason why the native language teaching program in Turkey
was compared to the one in Finland and Ireland is that these two countries are considerably
successful in international exams. Finland came the first in PISA 2000 and 2003 in terms of
reading skills; and the second in PISA 2006. Ireland came the seventh in PISA 2003; the
sixth in PISA 2006 (http://www.pisa.oecd.org/pages/). In the light of this study, it is thought
that determining the similarities and differences between Turkey, which aimed at being
integrated with European Union, and Finland and lIreland, which take place among the
countries of European Union and are successful in native language teaching, particularly in
international exams, will contribute to the curriculum design studies related to native
language teaching in Turkey.

2. METHOD

2.1. The Method of the Study

Since it is aimed at displaying the current situation as it is, descriptive model was used
in this study, which aimed at determining similarities and differences among the native
language teaching programs comparing the programs of Turkey, Finland and Ireland.

Qualitative research method is used in this study. Qualitative research is the research in
which the qualitative data collection methods like observation, interview and document
analysis are used and a qualitative process is conducted to reveal the perceptions and
incidents in realistic and naturalistic way in their natural setting (Y1ildirim and Simsek, 2006).

2.2. Data Resources

In this study Primary Education Turkish Course Teaching Program and Guidelines (1-5
Grades), Ireland Native Language Teaching Program and Finland Native Language Teaching
Programs have been examined. Primary Education Turkish Course Teaching Program and
Guideline (1-5 Grades) was prepared in 2005, Ireland Native Language Teaching Program
was prepared in 1999 and Finland Native Language Teaching Program was prepared in 2004.
The data includes the updated and revised versions of these programs [2009 Primary
Education Turkish Course Teaching Program and Guideline (MEB, 2009), 2008 Ireland
Native Language Teaching Program (NCCBE, 2004) and 2004 Finland Native Language
Teaching Program (PSC, 2008)]
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2.3. Data Collection and Analysis

In this study 2005 Primary Education Turkish Course Teaching Program and Guidelines
(1-5 Grades), 1999 Ireland Native Language Teaching Program and 2004 Finland Native
Language Teaching Programs have been examined under the titles of general aims, approach
they are based, objectives, content, teaching and learning process, measurement and
evaluation. In addition the literature about the native language programs of these countries has
been referred.

The data obtained in this study was analyzed through “document analysis” method.
Document analysis includes the analysis of the written materials including information about
the incidents and events to be studied (Yildirnm and Simsek, 2006). This data collection
method also includes a special approach which is called as content analysis and requires an
investigation of various forms of communication systematically in order to document the
patterns objectively. In selection of documents the closeness to the research topic is taken into
consideration; however, programs, course books, course draft, letter, etc. can be evaluated in
the field of education (Wilsing, 2002). Document analysis is generally conducted in five
stages (Y1ldirim and Simsek, 2006);

1. Accessing to the documents,

2. Controlling the authenticity of the documents,

3. Comprehending the documents,

4. Data analysis,

5. The utilization of the data

In the study, after reviewing the literature about the teaching programs of countries,
programs were investigated in terms of general objectives, approach taken as the basis,
objective, content, learning-teaching process and measurement and evaluation dimensions in
accordance with the document analysis method and the similarities and differences were
revealed.

3. FINDINGS AND COMMENTARY

3.1. The Comparison of Native Language Teaching Programs of Turkey, Finland
and Ireland in Terms of “General Objectives”

When the general objectives in the programs of Turkey, Finland and Ireland were
examined, some of the general objectives in these three countries were found to be similar
and some were different. General objectives in three countries were found to be similar in
terms of developing basic skills of the language, attitudes toward the native language,
developing mental and higher level thinking skills. However, although there were some
objectives related to developing societal and cultural features in the general objectives of
Turkey and Finland programs, there was no statement related to this objective in Ireland
program. It can be seen that general objectives in Turkey program were mostly related to
cognitive domain, but the general objectives in Finland and Ireland programs were mostly
related to affective domain. Moreover, compared to the other two countries’ programs, the
general objectives in Turkey program were more detailed and more specific statements were
available; and the statements similar to these general objectives took place in the targets of
the course in other countries’ programs.
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General objectives in native language teaching programs of Turkey, Finland and
Ireland were given in Table 1 according to their similar features.

Table 1: General Objectives in Native Language Teaching Programs of Turkey, Finland

and Ireland
Turkey Finland Ireland
1. Developing listening, speaking, 1. Developing and diversifying 1. Developing child’s listening,
reading, writing, visual reading, visual reading, writing and speaking, reading and writing

presentation language skills
2. Make students like Turkish and use
accurately and effectively

3. Developing mental skills like
thinking, comprehending, ordering,
categorizing, investigating, associating,
criticizing, guessing, analyzing-
synthesizing and evaluating skills

4. Developing scientific, critical and
creative  thinking,  self-expressing,
communicating, cooperating, problem
solving and enterprising skills.

5. Providing development in terms of
personal, social, cultural, economical
and political perspectives.

6. Enable students give importance to
national, spiritual, moral, historical,
cultural, social and artistic values and
strengthen their national feelings and
ideas

7. Make students acquire reading and
writing interest and habit

*8. Developing skills to criticize
messages given by the mass media
tools

*9. Developing reading, discovering
intertextual meaning and learning skills
using information technology

*10. Developing vocabulary through

communication skills
2. Increasing students’ interests in
language, literature and interaction

3. Developing mental skills like
thinking, implication, analyzing,
associating previous knowledge
with the newly learned ones,
constructing information

4. Developing skills like reading
efficacy, self-expression,
imagination and creativity

5. Supporting individual, social

and societal developments

6. Creating opportunities for
constructing their own identities
and respecting themselves through
diversifying their communication
by means of reading and writing

7. Make students become an
individual who is an active
communicator, a reader mastering
his own culture and influencing the
society

*8. Developing interaction skills
and enable students utilize
language and literature and adapt
changing communication
environments

skills

2. Helping child to develop a
positive attitude towards the
language wused in speaking,
reading and writing

3. Developing child's mental
skills and the capacity for
expressing himself by means of

Oral Language, reading and
writing activities.
4. Providing child’s

development in  affective,
imaginative and aesthetic way
through Oral Language, reading
and writing activities

5. Developing child’s self
confidence in listening,
speaking, reading and writing
activities

6. Making the child an
independent reader and author
*7. Making the child interested
in comprehending and
communication; and supporting
and maintaining his interest
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developing intertextual reading skills
*11. Make students know Turkish and
world culture through written and oral
works

*12. Developing skills like information
searching, discovering, interpreting and
constructing in their mind

*13. Developing accessing, utilizing
and producing information skills

(MEB, 2009; NCCBE, 2004; PSC, 2008)
* Different general objectives in Turkey, Finland and Ireland program

3.2. The Comparison of Native Language Teaching Programs of Turkey, Finland
and Ireland in Terms of the “Approach Taken as the Basis”

It can be seen that constructivist approach was taken as the basis in the programs of the
three countries when the Turkey, Finland and Ireland programs were investigated in terms of
the approach taken as the basis. While it was explicitly stated that constructivist approach
was taken as the basis for Turkey program, it was implicitly stated with the statements related
to the constructivist approach in Finland and Ireland programs. Moreover, it can be seen that
cultural issues and learning environments were also given importance in the construction of
the knowledge in Finland program. However, no statements like this took place in Turkey
and Ireland programs.

Approach that was taken as the basis in Turkey program was stated with the following
statements (MEB, 2009):

In addition to the fact that constructivist approach was taken as the center in Turkey (1-

5) Teaching Program, various educational approaches like multiple intelligence and

student centered learning were benefited as well. Constructivist approach which is

based upon student centered learning gives importance to student participation and
teacher guidance in learning process.

Approach that was taken as the basis in Finland native language teaching program was
stated as follows (NCCBE, 2004):

The basis for national basic program is shaped as construction of knowledge and

abilities in individual and societal process. Although general principles are the same

for everyone, learning is particularly dependent upon learner’s construction of
knowledge, motivation and habits of learning and studying. Learning is situational so it
should be given importance to the diversity of the learning environment.

Approach that was taken as the basis in Ireland program was stated as follows (PSC,
2008):

The main principles of Ireland teaching program are child’s knowledge and experience

construct the basis of his learning, child’s being active in his learning, learning

includes guided activities and discovery method, developing high level thinking skills,
taking collaborative learning as the basis considering the individual differences.

3.3. The Comparison of Native Language Teaching Programs of Turkey, Finland
and Ireland in Terms of the “Acquisitions/Targets”

When Turkey, Finland and Ireland programs were examined in terms of
acquisitions/targets, it was seen that acquisitions related to the learning domains like
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listening, speaking, reading, writing, visual reading and visual presentation took place at all
levels (1-5 grades) in Turkey program. In Finland program, as for the targets to be
accomplished interaction skills, reading and writing skills and literature and relations with
language at 1% and 2" levels; communication skills, interpreting and evaluating various texts,

skills for producing texts and using
relations with other cultures at 3

them for different purposes, language, literature and
to 5™ levels took place. In addition to this, which

knowledge, skills and features students should have at the end of the levels were explicitly
stated under the same skill fields. In Ireland program, targets were not grouped but stated in
general; however, these targets were given as grouped as two levels (1%-2" 394" 5f_gh
grades) in content part of the program. Similar acquisitions/targets in Turkey, Finland and
Ireland programs are given in Table 2.

Table 2: Similar Acquisitions/Targets in Native Language Teaching Programs of
Turkey, Finland and Ireland

Turkey

Finland

Ireland

He states his feelings,
opinions and dreams
orally.

He  writes  essays
describing his feelings,
opinions and dreams.

He tells his
experiences and
memories.

He writes  stories,
poems, diary,
anecdotes and

celebration cards, etc.

He does free reading.
He reads to get some
information.

He reads newspapers
and magazines.

He reads anecdotes,
riddles and tongue
twisters for

entertainment.

He talks taking the
audience and  the
setting into
consideration.

He gives supportive
and explanatory
examples in his talks.

They get accustomed to express
themselves orally.

They associate their imagination and
realities by means of their
experiences.

They know how to tell their
observations and experiences while a
small group of audience is watching
them.

He learn to create a text both orally
and written.

He learns to choose reading
materials related to his interests and
read books related to his reading
skills.

He learns to choose reading
materials appropriate to different
objectives.

He uses oral and written statements
in various schools settings like
individual, small group and
classroom discussions.

They make efforts to reply while
they are talking and react to their
opinions  and questions in
discussions.

He conveys his feelings, opinions
and dreams in speaking, discussion,
writing activities whether they are
real or imaginative.

He explains and
experiences in
activities.

interprets  his
oral language

He composes his own poem and
writes his own story.

He writes in different genres related
to his life both in school and after
school.

He reads reading  materials
appropriate to his level and rich.

He discovers entertaining parts of
the language and enjoys them.

He writes and talks for different
audiences and different aims.

He supports his ideas and presents
them orally and written.
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They learn to ask and reply

guestions and associate them with

their own knowledge, experience,

point of view and opinions.
He  develops  his He learns to study on vocabulary and He develops his vocabulary.
vocabulary using visuals around the text.
visuals. He develops self expression skills,

gets used to evaluate his own

statements and  develops his

vocabulary.

(MEB, 2009; NCCBE, 2004; PSC, 2008)

When acquisitions/targets in the programs of three countries were examined in general,
it can be seen that acquisitions/targets in Turkey and Ireland programs were related to
developing basic skills of the language whereas in Finland program targets were related to
different skills about using the language. Acquisitions in Turkey program were mostly
related to developing students’ cognitive skills whereas in Finland and Ireland program they
were related to developing affective skills of the students. Moreover, it can be seen that
targets like giving importance to the other people’s cultures and being aware of them and
using library did not take place in Turkey and Ireland program. Besides this, it can be stated
that targets in Finland and Ireland programs were similar to the general objectives in Turkey
program.

3.4. The Comparison of Native Language Teaching Programs of Turkey, Finland
and Ireland in Terms of the “Content”

When Turkey, Finland and Ireland programs were examined in terms the content, it can
be seen that Turkey program was designed according to the thematic approach. It was
suggested that eight themes — four compulsory and four elective — should be taken.
Moreover, content recommendations for each theme and sample activities took place in the
program. Compulsory and elective themes in Turkey program are given in Table 3 (MEB,
2009).

Table 3: Compulsory and Elective Themes in Turkey Native Language Teaching

Program
Compulsory Themes Elective Themes
1. Atatiirk 1. My Beautiful Country: Turkey

2. Our Values
3. Health and Environment
4. Individual and Society

2. Innovations and Developments

3. Game and Sport

4. Our World and Space

5. Production-Consumption and Efficiency
6. Imagination

7. Educational and Social Activities

8. Institutions and Social Organizations

9. Natural Disasters

10. Fine Arts
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In Finland program, basic content was given parallel to the categorization in the targets
which had been determined according to the levels. It was explicitly stated in basic contents
which situations should be given and what should be taught in order to achieve the targets.
Basic contents stated in the program are given in Table 4 (NCCBE, 2004).

Table 4: Basic Contents in Finland Native Language Teaching Program

1-2 Levels 3-5 Levels

Interaction Skills Interaction Skills

Reading and Writing Text Comprehension

Literature and Language Preparing Composition and Oral Presentation

Information Management Skills
Tasks and Structure of the Language
Literature and Other Culture

Content in Ireland program was designed as two levels (152", 394" 5%.6™) and all
levels were constructed on the same main targets and groups. Main Target and Groups in
Ireland program are given in Table 5 (PSC, 2008).

Table 5: Main Target and Groups in Ireland Program

Main Targets Main Target Groups
Receptiveness to language Oral Language
Reading
Writing
Competence and confidence in wusing Oral Language
language Reading
Writing
Developing cognitive abilities through Oral Language
language Reading
Writing
Emotional and imaginative development Oral Language
through language Reading
Writing

When the programs of the three countries were compared in terms of the content, it can
be seen that Turkey program was designed thematically which was different from the other
two countries. It can also be seen that content in Finland and Ireland program was designed
according to the situational and functional approach which was based on the communicative
features of the language and real situations language was used. Moreover, although situations
which should be given in the content were given in Finland and Ireland program, this kind of
explanations were not available in Turkey program.

3.5. The Comparison of Native Language Teaching Programs of Turkey, Finland
and Ireland in Terms of the “Learning-Teaching Process”

10
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When Turkey, Finland and Ireland programs were examined in terms the learning-
teaching process, it can be stated that explanations about the teaching-learning process, the
role of the teacher in learning-teaching process, the steps of learning-teaching process, the
distribution of acquisitions into learning-teaching process and the samples of handling texts
were mentioned in Turkey program (MEB, 2009). It was mentioned in Turkey program that
the program was designed according to the constructivist approach in order to make
individuals acquire skills for making the knowledge meaningful through interpreting and
produce new knowledge. In the light of this explanation, it was explicitly mentioned what
kind of learning-teaching process would be designed in accordance with the approach taken
as the basis.

It was not mentioned what kind of learning-teaching process would be designed in
accordance with the approach taken as the basis in Finland program. It was stated that it was
necessary to conduct teaching in accordance with the targets and contents determined in the
program and the design of this teaching process was left to the schools and teachers. In
Finland, schools were designing their own programs in the scope of the program developed
by the government. It can be claimed that the fact that the designed program was a general
program for the whole country and the details about implementing the program were left to
schools and teachers were effective in nondisclosure of the learning-teaching process.

In Ireland teaching program, although the content was given in detail, there was no
separate part for learning-teaching process in the program. Some information about teaching-
learning process was found in the “introduction” and “content” parts. In the introduction part,
information about language learning process was given under the heading English;
explanations about the main targets and main target groups which took place in the content
were made. In Ireland program, native language learning was categorized under four
headings:

1. Receptiveness to language

2. Competence and confidence in using language

3. Developing cognitive abilities through language

4. Emotional and imaginative development through language

When the programs of the three countries were compared, it can be seen that learning-
teaching process was explained in detail in Turkey program whereas this process did not take
place as a separate part in Finland and Ireland programs. In addition to this, it can be stated
that similar characteristics in learning-teaching process were mentioned since the programs
of these three countries were designed according to the constructivist approach although it
was not explicitly stated.

3.6. The Comparison of Native Language Teaching Programs of Turkey, Finland
and Ireland in Terms of the “Measurement and Evaluation”

When Turkey, Finland and Ireland programs were examined in terms the measurement
and evaluation process, it is seen that it was explained giving sample measurement and
evaluation tools for measurement and evaluation in Turkey program. Measurement and
evaluation was an inseparable part of learning-teaching process in Turkey program. The aims
of measurement and evaluation are determining the students’ achievements, situations of
their development and examining the effectiveness of the teaching methods. Teachers should
determine the development process, learning and language development levels of students by
means of measurement and evaluation tools; and they should inform the students on these

11
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issues. In the program, not only learning products but also learning process of the students
were tracked with measurement and evaluation; and evaluating this process, activities,
methods and techniques being used were changed if it was required. Turkey program took
evaluation as a process which helps to determine what students know instead of determining
what they do not know (MEB, 2009).

In Finland program, measurement and evaluation was divided into two parts as
evaluation during the course and final evaluation. In the program, it was stated that these two
evaluations had different roles. Evaluation during the course was divided into subheadings
like task evaluation, study skills evaluation, the evaluation of students who need special
education and the evaluation of migrant students. In the program, the evaluation during the
course depends on the proofs which were appropriate to the real conditions and different.
Evaluation was related to the students’ learning and their learning processes in different
domains. Student evaluation form was an important part which gave feedback from teachers
for the process which continued as a whole. Teacher was informed about what students
learned with the help of evaluation. The learning process, study skills and behaviors of
students were evaluated in association with the targets of the program and the definition of
the good performance. Program defined the evaluation objectives for each course and in
general. Student and his parents were informed about the evaluation domains and how these
domains would be implemented in the program beforehand.

In Ireland program, evaluation was a part of learning-teaching process. The main aim
of the evaluation was to inform the teacher about students’ learning, comprehending concepts
and developing skills. According to the Ireland program, evaluation was conducted in two
different ways as “evaluation for learning and the evaluation of the learning”. It was aimed at
recording language development in different fields through different evaluation tools for the
multi-dimensional evaluation of the student. In the light of this aim, the use of product and
process evaluation was mentioned. In Ireland program, the four basic skills of language was a
part of evaluation process; however, evaluation included more than the language skills. The
most basic aim of the program was to provide language learning and learning through the
language. Therefore, learning activities given in accordance with the main targets in the
program were also in the scope of the evaluation.

When the programs of the three countries were compared in terms of measurement and
evaluation, it was seen that there were some similarities between the approach taken as the
basis and measurement and evaluation objectives. Moreover, it was mentioned in these three
countries’ programs that it was required to evaluate students in the process and after the
process and multi-dimensional evaluation should be conducted. It was suggested that these
evaluations should be conducted with the evaluation tools like observation forms, self-
evaluation forms, projects, portfolios and standard tests. Besides this, detailed and enough
information about the measurement and evaluation process and what and how to evaluate in
this process were not given in the programs of these three countries.

In addition to similar characteristics of three countries in terms of measurement and
evaluation process, there were some different characteristics as well. Although it was
mentioned in Finland and Ireland programs that the sharing information about the evaluation
process with the parents and the cooperation in this process were required, there was no such
explanation in Turkey program. Moreover, some parts given in Finland program like the
evaluation of students who need special education and the evaluation of the migrant students
did not take place in Turkey and Ireland program.

12
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4. DISCUSSION, CONCLUSION AND RECOMMENDATIONS

In recent years, it is seen that there has been search and effort for reconstruction in the
field of education in all countries. In educational policies of countries, on the one hand the
culture, conditions and inputs are taken into consideration and on the other hand international
measurements and standards are taken (Erdem, 2007; Usun, 2007). In this context, some
changes were made in the native language teaching programs of Finland, which is a member
of European Union and gets successful results in reading skills in international exams, in
2004 and in Ireland in 1999. As for Turkey, Turkish language teaching program which was
prepared in 2004 was put into practice in 2005-2006 educational years. In this study, it was
aimed at comparing Primary Education Turkish Course Teaching Program and Guideline (1-
5 Grades), Ireland and Finland Native Language Teaching Programs in terms of the program
elements.

Firstly, Turkey, Finland and Ireland native language teaching programs were compared
in terms of “general objectives”. When general objectives in three countries were examined,
it was seen that there were some similarities in some parts and some differences in some
other parts. Moreover, although there were some objectives related to developing societal and
cultural features in the general objectives of Turkey and Finland programs, there was no
statement related to this objective in Ireland program. It can be seen that general objectives in
Turkey program were mostly related to cognitive domain, but the general objectives in
Finland and Ireland programs were mostly related to affective domain. It can be claimed that
the general objectives in Turkey program were not enough in terms of affective domain when
compared to the other two countries. In the general objectives of Turkey program, statements
related to the affective domain should be given importance as much as the cognitive domain.

When the programs of three countries were compared in terms of the approach taken as
the basis, it can be seen that constructivist approach was taken as the basis in the programs of
the three countries. In addition to this, although social and cultural elements were mentioned
in Finland program in the scope of the constructivist approach, they were not mentioned in
Turkey and Ireland program. When the fact that learning was not just an individual process
but the environment, learning setting and societal construction were effective in learning was
taken into consideration, it can be claimed that the program in Turkey is not efficient. In this
context, the approach that was taken as the basis should be reconsidered and social
perspectives of learning should be mentioned.

When the programs of three countries were examined in terms of acquisition/targets, it
was seen that there were some similarities and difference among the programs of three
countries in terms of acquisitions/targets. Besides this, when the targets in Finland and
Ireland program were taken into account, it was seen that these targets were mostly related to
the affective domain whereas the acquisitions in Turkey program were related to the
cognitive domain. It is a point to be reconsidered that while the acquisitions related to the
cognitive domain are given enough importance, the targets related to the affective domain are
not given enough importance in Turkey program. Moreover, it was seen that targets like
giving importance to other people’s culture and using libraries which took place in Finland
program did not appear in Turkey and Ireland program. It can interpreted as the lack of
acquisitions related to giving importance to other people’s cultures and using libraries which
related to gaining reading habit means that the program is not efficient from these
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perspectives. Program should be reconsidered and required acquisitions should take part in
the program.

When the programs of three countries are compared in terms of content, it was seen
that the content in Turkey program was designed according to the compulsory and elective
themes and thematic approach was accepted. In this context, it can be stated that the content
in Finland and Ireland program was constructed in accordance with the situational and
functional approach which had been accepted by many developed countries, however, in
Turkey program the content was constructed according to the thematic approach which is not
appropriate to the native language learning programs and the content in the program was
ambiguous. In designing the content of Turkey program, the content should be designed as
appropriate to the course objectives reconsidering the approach that was taken as the basis.

When the programs of three countries were compared in terms of learning-teaching
process, it was seen that how this process would be organized was explained in Turkey
program while there was not enough explanation about this process in Finland and Ireland
programs. The reason for this difference can be interpreted with the fact that the programs in
Finland and Ireland were basic programs prepared by the government and the details about
the implementation of the program were left to schools and teachers. As for Turkey, all
explanations and instructions about the implementation of the program were prepared by the
government and the schools were carrying out this program. In this context, it can be
interpreted as the fact that the learning-teaching process is explained in detail in Turkey
program and the same implementations are applied in all schools which have different socio-
economic and cultural features is preventing the efforts to make the program more effective.
Learning-teaching process should be redesigned according to the different types of schools
which are at different levels; and various choices should be presented to the teachers.

When the programs of these three countries were compared in terms of measurement
and evaluation process, both process evaluation and product evaluation were mentioned in
three programs in the light of the constructivist approach; and the necessity of conducting
multi-dimensional evaluation was stated. Besides this, not detailed and enough explanations
related to the measurement and evaluation process were made in the programs of the three
countries. Although the sharing of evaluation process with the parents and the necessity of
cooperation were mentioned in Finland and Ireland programs, there was no such explanation
in Turkey program. Moreover, some parts given in Finland program like the evaluation of
students who need special education and the evaluation of the migrant students did not take
place in Turkey and Ireland program. The explanation of measurement and evaluation
process in detail in Turkey program for different levels and situations can be effective in
making this process more efficient.

This study was carried out with aim of comparing the native language teaching
programs of Turkey, Finland and Ireland. The study is limited with the native language
teaching programs of these countries. In the light of the findings of this study, further
research related to comparing the native language teaching program of Turkey with other
countries, overcoming the lack and problems about the elements of the program and the
problems in implementing the program can be carried out.
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GENISLETILMIS OZET

Bu arastirmanin amaci, Tiirkiye, Finlandiya ve Irlanda ana dili &gretim programlarini
karsilastirmak ve bu iilkelerin programlari arasindaki benzerlik ve farkliliklari ortaya
koymaktir. Arastirmada, Tiirkiye’deki ana dili 6gretim programmin Finlandiya ve Irlanda
Ogretim programlariyla karsilastirilmasinin baslica nedeni, bu iki iilkenin uluslararasi
sinavlarda oldukca basarili sonuglar almasidir. Finlandiya, 2000 ve 2003 PISA sinavinda
okuma becerileri boliimiinde ilk sirada, 2006 PISA smavinda ise ikinci sirada yer almistir.
[rlanda ise 2003 PISA smavinda yedinci sirada, 2006 PISA sinavinda ise altinci sirada yer
almistir (http://www.pisa.oecd.org/pages/). Bu kapsamda yapilacak ¢alisma 1s1ginda, Avrupa
Birligi ile biitiinlesmeyi hedef almis Tiirkiye’nin ana dili 6gretim programinin, AB’ye {iye
iilkeler arasinda yer alan ve ana dili egitiminde Ozellikle uluslararasi sinavlarda basaril
iilkeler olan Finlandiya ve Irlanda ana dili gretim programlari ile benzerlik ve farkliliklarmi
belirlemenin, Tirkiye’deki ana dili oOgretimiyle ilgili yapilacak program gelistirme
caligmalarina katki saglayacagi diistiniilmektedir.

Tiirkiye, Finlandiya ve Irlanda ana dili 6gretim programlarini karsilastirarak bu iilkelerin
programlar1 arasindaki benzerlik ve farkliliklar1 ortaya koymayi amacglayan bu arastirmada,
var olan durumu oldugu gibi ortaya koyma amaci giidiildiiglinden betimsel model
kullanilmigtir. Arastirma, nitel arastirma yontemi kullanilarak yiiriitiilmiistiir. Bu arastirmada
yer alan veriler, 2009 Ilkogretim Tiirkge Dersi Ogretim Programi ve Kilavuzu (1-5. Smiflar),
2008 Irlanda Ana Dili Ogretim Programi ve 2004 Finlandiya Ana Dili Ogretim
Programi’ndan elde edilmistir. Ayrica arastirmada bu iilkelerin ana dili 6gretim programlarina
iliskin alan yazin taramasindan elde edilen bilgilerden yararlanmilmistir. Arastirmada elde
edilen veriler “dokiiman incelemesi” yontemiyle analiz edilmistir.

Aragtirmada ilk olarak, Tiirkiye, Finlandiya ve Irlanda ana dili 6gretim programlart
“genel amaglar” acisindan karsilastirilmistir. Ug iilkenin programindaki genel amaglar
incelendiginde, programlardaki genel amaglarin bazi noktalarda benzerlik gosterdigi, bazi
noktalarda 1ise farklihk gOsterdigi goriilmektedir. Ayrica Tiirkiye ve Finlandiya
programindaki genel amaglarda, toplumsal ve Kkiiltiirel 6zellikleri gelistirmeye yonelik
amaglara yer verilirken, Irlanda programimda bu amaglara yénelik bir ifade yer almamaktadar.
Tiirkiye programinda yer alan genel amacglarin daha c¢ok biligsel alana yonelik oldugu,
Finlandiya ve Irlanda programlarindaki genel amaglarin ise daha ¢ok duyussal alana yonelik
oldugu goriilmektedir. Bu kapsamda, Tiirkiye programindaki genel amaglarin diger iki tilke
programina gore duyussal alan acisindan yeterli olmadigi soylenebilir. Tiirkiye
programindaki genel amaclarda biligsel alana yonelik ifadelerin yaninda duyussal alana
yonelik ifadelere de yeteri kadar yer verilmelidir.

Ug iilkenin programi temel alman yaklasim agisindan karsilastirildiginda, ii¢ iilkenin
programinda da yapilandirmaci yaklasimin temel alindigi goriilmektedir. Bununla birlikte
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Finlandiya programinda yapilandirmacilik kapsaminda sosyal ve Kkiiltiirel yone vurgu
yapilirken, Tiirkiye ve Irlanda programinda bu konuyla ilgili herhangi bir vurgu
yapilmamstir. Ogrenmenin sadece bireysel bir siire¢c olmadig1 ve icinde bulunulan ¢evrenin,
o0grenme ortaminin ve toplumsal yapmin 6grenmede etkili oldugu gergegi gbéz Oniine
alindiginda, Tiirkiye’deki programin bu konuda yeterli olmadig1 sdylenebilir. Bu kapsamda,
Tiirkiye programindaki temel alinan yaklasima iligkin agiklamalar tekrar gozden gegirilmeli
ve 6grenmenin sosyal yoniine vurgu yapilmalidir.

Ug iilkenin programlari kazamm/hedefler agisindan incelendiginde, ii¢ iilkenin
programinda da kazanim/hedefler agisindan benzer ve farkli yonlerin oldugu goriilmektedir.
Bunun yaninda Finlandiya ve Irlanda programinda yer alan hedefler incelendiginde bu
hedeflerin daha ¢ok duyussal alana yonelik oldugu, Tirkiye programindaki kazanimlarin ise
daha ¢ok biligsel alana yonelik oldugu goriilmektedir. Tiirkiye programinda biligsel alana
yonelik kazanimlara yeterince yer verilirken, duyussal alana yonelik kazanimlara yeterince
yer verilmemesi lizerinde diisiiniilmesi gereken bir noktadir. Ayrica Finlandiya programinda
yer verilen diger insanlarin kiiltlirlerine 6nem verme ve kiitiiphaneyi kullanmayla ilgili
kazanimlara Tiirkiye ve Irlanda programinda yer verilmedigi goriilmektedir. Tiirkiye
programinda diger insanlarin kiiltiirlerine 6nem verme ve okuma aliskanligi kazandirmaya
yonelik kiitiiphane kullanimiyla ilgili kazanimlara yer verilmemesi programin bu agidan
yeterli olmadig1 seklinde yorumlanabilir. Program bu acgidan tekrar gézden gegirilerek gerekli
ve ¢esitli diizeydeki kazanimlara yer verilmelidir.

Ug iilkenin programi igerik agisindan karsilastirildiginda, Tiirkiye programinda igerigin
zorunlu ve seg¢meli temalara gore olusturuldugu ve konu merkezli (tematik) yaklasgimin
benimsendigi goriilmektedir. Finlandiya ve irlanda programinda ise durumsal ve islevsel
yaklasim benimsenerek temel icerikler belirlenmistir. Bu kapsamda, Finlandiya ve Irlanda
programinda yer alan igerigin bir¢ok gelismis iilke tarafindan benimsenen durumsal ve
islevsel yaklasima uygun olarak yapilandirildigi, Tirkiye programinin ise ana dili 6gretim
programlarina uygun olmayan konu merkezli bir yaklagimla yapilandirildigr ve programda
icerigin belirsiz oldugu sdylenebilir. Tiirkiye programinda igerigin diizenlenmesinde temel
alinan yaklasim tekrar gozden gecirilerek icerik dersin amaglarina uygun hale getirilmelidir.

Ug iilkenin programi 6grenme-dgretme siireci agisindan karsilastirildiginda, Tiirkiye
programinda bu siirecin nasil organize edileceginin agiklandigi, Finlandiya ve Irlanda
programinda ise bu siirece iliskin yeterli aciklamalar yapilmadigr goriilmektedir. Bu
farkliligin sebebi; Finlandiya ve Irlanda programmin devlet tarafindan hazirlanan temel
program olmasi ve programin uygulanmasina iliskin ayrintilarin okullara ve 6gretmenlere
birakilmasi seklinde yorumlanabilir. Tiirkiye’de ise programin uygulanmasina iligkin tiim
aciklama ve yonlendirmeler devlet tarafindan hazirlanmakta ve okullar bu programi
uygulamaktadirlar. Bu kapsamda, Tirkiye programinda 6grenme-6gretme siirecinin ayrintilt
bir sekilde agiklanarak tek tip olarak verilmesi farkli sosyo-ekonomik ve kiiltiirel 6zelliklere
sahip okullarda aym1 uygulamalarin yapilmasina ve 6grenme-0gretme siirecini daha etkili
hale getirilmesine engel olabilecegi seklinde yorumlanabilir. Tiirkiye programinda yer alan
ogrenme-ogretme siireci farkli diizey ve tiirlerdeki okullara yonelik olarak diizenlenerek
ogretmenlere farkli segenekler sunulmalidir.

Ug iilkenin programi dlgme ve degerlendirme acisindan karsilastirildiginda ise, iic
programda da yapilandirmaci yaklagim kapsaminda hem siire¢ hem de {iriin degerlendirmeye
vurgu yapilmis ve ¢ok yonlii degerlendirme yapilmasi gerektigi tizerinde durulmustur. Bunun
yaninda ii¢ iilkenin programinda da 6lgme ve degerlendirme siirecine iliskin ayrintili ve
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yeterli aciklamalara yer verilmemistir. Finlandiya ve Irlanda programinda degerlendirme
stirecinin ailelerle paylagilmasi ve bu siiregte igbirligi yapilmasi gerektigi vurgulanirken,
Tiirkiye programinda boyle bir aciklamaya yer verilmemistir. Ayrica Finlandiya programinda
yer alan Ozel egitime gereksinim duyan Ogrencilerin degerlendirilmesi ve gog¢men
ogrencilerin  degerlendirilmesi gibi boliimler Tiirkiye ve Irlanda programinda yer
almamaktadir. Tiirkiye programinda da 6l¢me ve degerlendirme siirecinin ¢esitli diizeylerde
ve durumlarda ayrintili olarak aciklanmasi bu siirecin daha verimli olmasi agisindan etkili
olabilir.
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