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Oz

Bu aragtirmanin amaci, ilkokul ve ortaokullarda gorev yapan okul yoneticilerinin orgiitsel adalet
davraniglariin, 6gretmenlerin orgiitsel baglilik ve orgiitsel giiven algilan arasindaki iligkiyi ortaya
koyarak, okul yoneticilerinin orgiitsel adalet davranislarinin, 6gretmenlerin Orgiitsel baglilik ve
orgiitsel giliven diizeylerini yordayip yordamadigini belirlemektir. Bu arastirmada iliskisel tarama
modeli kullanilmigtir. Veriler 2019-2020 egitim- 6gretim yilinda Mersin ili merkez ilgelerinde
bulunan 259 kadin ve 183 erkek olmak iizere toplam 442 6gretmenden toplanmistir. Arastirmanin
verileri, orgiitsel adalet, drgiitsel baglilik ve orgiitsel gliven 6lcekleri ile toplanmis, elde edilen veriler
korelasyon ve regresyon analizleri ile ortaya konmustur. Arastirmanin bulgularina goére okul
yoneticilerinin orgiitsel adalet davraniglarinin tiim alt boyutlari, 6gretmenlerin orgiitsel baglilik ve
orgiitsel giivenin tiim alt boyutlar ile pozitif yonde anlamli bir iliskide oldugu, okul yoneticilerinin
orgltsel adalet davranmislarinin, 6gretmenlerin Orgiitsel baghliklarini ve orglitsel giivenlerini de
pozitif yonde yordadigi ortaya konmustur. En gbéze c¢arpan bulgu ise oOrgiitsel adaletin tiim alt
boyutlarinin, orgiitsel giivenin tiim alt boyutlar1 ile olduk¢a yiiksek diizeyde anlamli bir iligki
vermesidir. Ayrica, orgiitsel adaletin tiim alt boyutlarinin 6rgiitsel glivenin yoneticiye giiven alt

boyutunu en fazla yordadigi da anlagilmistir.
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Giris

Orgiit, ortak hedefler dogrultusunda kisilerin bir araya gelerek olusturdugu sistemli
yapilardir. Her orgiit hedeflerini gerceklestirebilmek, ilerleyebilmek ve hayatta kalmak ister.
Bir orgiitiin ayakta kalabilmesindeki en temel faktorlerden biri de sahip oldugu insan
kaynagidir. Giiniimiizdeki hizli degisim ve gelisimler karsisinda insan kaynaklarinin en
verimli sekilde kullanilmasi hedeflenmektedir. Bu da kisilerin orgiit igerisindeki
performanslarini tam olarak yansitmalarina bagl gelismektedir. Egitim 6rgiitlerinde de insan
kaynaginin  temsilcilerinden biri  de Ogretmenlerdir. Bu nedenle &gretmenlerin
performanslarini  gosterebilmeleri igin ihtiyag duyduklari birtakim unsurlarin  Grgiit
tarafindan karsilanmasi gerekmektedir. Bu ihtiyaglar maddi olabildigi gibi manevi de
olabilmektedir. Bu ihtiyaclarin maddi olanlarini para, 6diil, terfi gibi etkenler olustururken;
manevi olanlarin1 ise motivasyon, Orgiitsel giiven, orgiitsel baglilik, is doyumu, orgiit

icerisindeki yonetime kars1 adalet algilar1 gibi pek ¢ok degisken olusturmaktadir.

Ozellikle orgiit igerisindeki isleyisin devamliliginin basta orgiit iiyelerinin orgiite
olan bagliliklari, Orgiit yoneticisinin adil olmasma yonelik algilart ve Orgiit ortaminda
calisanlarin kendilerini giiven igerisinde hissetmelerine bagli oldugu ileri siiriilmektedir
(Greenberg, 1990). Nitekim ilgili alan yazin incelendiginde, yoneticilerin adil bir bigimde
calisanlarini yonetmesinin orgiit {iyelerinin baglilik ve giivenini etkiledigi pek ¢ok caligma
ile dogrulanabilmektedir (Balay, 2000; Polat, 2007; Tutar, 2007; Demirel, 2008; Polat ve
Celep, 2008; Iscan ve Saym, 2010; Kiray, 2011; Ozgan, 2011; Selvitopu ve Sahin, 2013;
Akgiindiiz ve Giizel, 2014; Bal, 2014; Bozkurt, 2015; Sahin ve Kavas, 2016).

Glinlimiizde degisimler karsisinda ¢agin gereksinimlerini karsilayabilmek igin,
ogretmenlerin bilingli bir sekilde orgiitiin amaglarina yonlendirilmesi ve gerekli uygun
ortamim olusturulmasi saglanmalidir (Wiener, 1982 ; Isyar ve Akay, 2017). Bu amaca
yonelik uygun ortamin olusturulmasi kisilerin orgiite dair olusturduklar giiven, baglilik ve
adalet kavramlar ile yakindan iliskilidir (Aryee, Budhwar ve Chen, 2002; Selvitopu ve
Sahin, 2013). Nitekim, kisilerin orgiit igerisinde kendilerine adil davranildigi zaman yiiksek
diizeyde giliven duygularinin olustugu ve orgiitlerine olan baghiliklarinda da artig goriildiigii
gozlenmistir (Moorman, 1991; Dilek, 2005; Yilmaz, 2012; Akyiiz, 2013; Selvitopu ve
Sahin, 2013; Selek Oz ve Saglam, 2019). Ogretmenlerin ydneticilerinin adil olmadigimni
diisiindiiklerinde kendilerini Orgiite yabanci hissedebildikleri ve giivenli bir ortamda
caligmadiklarimi  diisiindiikleri i¢in Orgilite olan baghliklarinda azalmalar oldugu

goriilmektedir (Iplik, 2009; Iscan ve Sayin, 2010; Sesen, 2010; Taskiran, 2011; Kilig, 2013).
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Bununla birlikte, 6gretmenler siirecin olumsuz olarak devam etmesi ile isten uzaklasma ve

hatta ayrilma noktasina da gelebilmektedirler (Kurtulmus ve Karabiyik, 2016; Zengin ve
Kaygin, 2016; Selbi, 2019). Bu nedenle, kisilerin sahip olduklar1 adalet algilari, orgiitsel
baghliklar1 ve giivenleri Orgiitiin hedeflerine ulasmasi noktasinda oOnemli goriilen
kavramlarin basinda gelmektedir. Bu baglamda, bu calisma ile okul ydneticilerinin
gostermis olduklar1 orgiitsel adalet davranislarinin Ogretmenlerin Orglitsel baglilik ve
orgiitsel giiven duygular arasindaki iligkinin incelenmesi ve okul yoneticilerinin gostermis
olduklar orgiitsel adalet davraniglarinin 6gretmenlerin orglitsel bagliligini ve orgiitsel gliven

duygularini ne derece yordadiginin saptanmasi amaglanmaktadir.
Kuramsal Cerceve

Orgiitsel Adalet

Adalet bireyler arasindaki iligkileri etkileyen en 6nemli etkenlerden biridir. Adalet kavrama,
dogruluk, esitlik, diirlist olma, tarafsizlik, iyilik, hakkaniyetli olma anlamlarmi ifade
etmektedir (Sahin ve Kavas, 2016). Orgiitsel adalet ise orgiit i¢inde ¢alisanlarin is yerinde ne
kadar adil davranildigi konusundaki algilarimi ve bu alginin orgiitler agisindan diger
sonuglar nasil etkiledigini i¢eren bir kavramdir (Greenberg, 1987; Moorman, 1991; Folger
ve Cropanzano, 1998; Ozkalp ve Kirel, 2004; Cakmak, 2005;Y1ldirim, 2007; Polat ve Celep,
2008; Iscan ve Sayi, 2010; Altinkurt ve Yilmaz, 2010). Stevens ve Wood, (1995) ile Byrne
ve Cropanzano (2000) orgiitsel adaleti, Orgiit iginde sosyal ya da ekonomik olarak
gergeklesen tiim degisimleri, bireylerin istleriyle, caligma arkadaslariyla ve sosyal bir sistem
olarak orgiitle iligkilerinde ortaya ¢ikan bir kavram olarak aciklamaktadirlar.

Bu nedenle orgiitsel adalet, orgiitteki 6diil ve cezalarin dagitilmasinda, kurallarin
belirlenmesinde, orgiitiin yonetilmesinde ve kisiler arasi iliskilerin siirdiiriilme bigiminde
etkili olan bir kavramdir (Cakmak, 2005). Orgiitsel adalet kavrami calisanlarin kendi
aralarinda ya da yoneticilerini adalet konusunda nasil algiladigina bagli olarak degisiklik
gosterebilmektedir (Polyhart ve Ryan, 1997). Ilgili alan yazin incelendiginde, &rgiitsel
adalet boyutu ile ilgili ilk ¢calismalar Adams’in (1965) ortaya koymus oldugu Esitlik Teorisi,
Crosby’nin (1976) ve Folger’in (1986) ortaya koymus olduklart Goreli Yoksunluk
Teorileri’nden olusmaktadir. Buna gore oOrgiitsel adalet kavrami ii¢ alt boyut altinda
incelenmektedir. Bunlar; dagitimsal adalet, islemsel adalet ve etkilesimsel adalet olarak
ayrilmaktadir (Greenberg ve Baron, 2000; Polat,2007).

Dagitimsal adalet boyutunda ana diisiince, neyin hangi orgiit arasinda ne sekilde/ne

miktarda paylastirilacagindan hareketle orgiitte kazanimlarin adil olup olmadigiyla ilgilidir
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(Ozdevecioglu, 2003; Karaeminogullari, 2006). Her tiirlii kazanimin kisiler arasindaki

paylasimimni konu alabilir. Orgiitsel kaynaklarin, iicret ve ddiillerin paylasimini, sergilenen
performansa gore dogru ve gercekei olarak degerlendirilip degerlendirilmedigine iliskin
algilamalar1 kapsar (Moorman, 1991; Yavuz, 2012). Bu algi, orgiit ya da bireyin lrettigi
gergek deger ile hak ettigi degeri kiyaslamasiyla olusmaktadir. Calisanlar dagitimin adil
yapilip yapilmadigi konusunda yargiya varirken kendi kazanclari ile baska orgiitlerde ¢alisan

meslektaslarinin kazanglarini kiyaslayabilmektedir.

Orgiitsel adalet kavrammin bir diger boyutu da islemsel adalettir. Crapanzano ve
Folger (1991), tarafindan kurumdaki kazanglarin belirlenme asamasinda yontem ve
siireglerle alakali adalet algis1 olarak da ifade edilmistir. Ogretmen kazanimlarinin dagitim
stirecinde kurum tarafindan kullanilan yontem ve siireglerin 6gretmenler tarafindan adaletli
olarak algilanmasini ele almaktadir. Ogretmen, sahip oldugu adalet algisina bagli olarak
kendi kazanimlariyla birlikte kurumun kullandigi metotlar1 da ele alarak bir kaniya varir

(Moorman, 1991; Folger ve Cropanzano, 1998; Irak, 2004).

Etkilesimsel adalet, oOrgiitsel adalet kavraminin f{giincii alt boyutu olarak yer
almaktadir. Etkilesimsel adalet, 6gretmenlerin adalet algilarinda yalnizca kazanimlar ve
kazanimlarin dagitiminin olmadigini, bireysel iligkilerin de adalet algisi iizerinde etkili
oldugunu ifade etmektedir. Buna gore orgiitsel adalet kavraminin sinirlarint da etkilesimsel
adalet belirlemektedir (Karaeminogullari, 2006). Yukarida yer alan tiim boyutlarin bir
orgiitte var olmasi ile ¢alisanlarin orgiitlerine olan baghiliklarinin olumlu etkilenebilecegi ve

orgilitlerin hedeflerine daha kisa siirede ulasabilecekleri ifade edilebilir.

Orgiitsel Baghhk

Orgiitsel hedeflerin gerceklestirilmesinde Ogretmenlerin kendilerini orgiitiin bir pargasi
olarak gormeleri, Orgiitiin hedef ve amaglar1 dogrultusunda caligsmalarini yiiriitebilmeleri
acisindan Orgiitsel baglilik 6nemli goriilen kavramlarin basinda yer almaktadir (Mowday,
Porter ve Steers, 1982; Meyer ve Herscovitch, 2001; Meyer, Stanley, Herscovitch ve
Topolnytsky, 2002). Orgiitsel bagllik, orgiit iiyelerinin orgiite olan sadakati ve orgiitiin
hedeflerine ulasmas1 igin gereken ilgiyi gdstermeyi ifade eder (Giirbiiz, 2006). Orgiit
calisanlar1 6rgiitiin hedeflerini 6n planda tutarlar ve orgiitiin amaglar1 dogrultusunda goniillii
olarak caba gosterirler (Cetin, Basim ve Aydogan, 2011; Turhan, 2015). Alanyazinda
orgilitsel baglilik konusunda siniflama yapilan olduk¢a fazla calisma mevcuttur Bu
siniflandirmalardan o6zellikle egitim orgiitleri a¢isindan en yaygin olarak kullanilan1 Meyer ve

Allen siniflandirmasi oldugu icin bu ¢alismada da belirtilen arastirmacilarin ¢alismasi dikkate
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alinarak bu siniflama kullanilmistir. Bu siniflamada orgiitsel baglihk duygusal, normatif ve

devam baglilig1 seklinde ifade edilmistir.

Duygusal baghilik, 6gretmenin kurumundan ayrilma isteginin oniine gegmekte ve
Ogretmenin tecriibesiyle beraber kurumla O6zdeslesmesini saglamaktadir. Bu nedenle
duygusal bagliligin ii¢ 6nemli unsuru bulunmaktadir. Orgiit hedef ve degerlerine karsi
kuvvetli bir inanis ve kabullenme, kurumun basarisi igin daha fazla goniilli ¢aligma ve son

olarak orgiitte devamlilik arzusunun olusmasi s6z konusudur (Hos ve Oksay, 2015).

Devam baglhiligi, bir oOrgiit tyesi bagli oldugu orgiitii diger kurumlarla
karsilastirdiginda kendi caligtigi orgiitii daha avantajli olarak degerlendiriyor ise kendi
orgiitiinde calismaya devem etmektedir. Calistig1 orgiitte caligmasinin nedeni oraya karsi bir
bor¢luluk duymasi ya da duygusal olarak baglanmasi degil sadece kendi c¢ikarlariyla
ortlistiigl icin o oOrgiitte kalmaya devam etmesini ifade etmektedir. Bir bagka ifade ile
calisanlarin maliyetlerin farkinda olmasidir (Meyer ve Allen, 1991; Aksanaklu ve Inandi,
2018). Devam bagliliginda 6gretmenlerin ¢alistiklar1 okulda kalma nedenleri daha ¢ok elde
ettikleri kazanglardir. Bu baghlik tiirii aslinda orgiitler i¢in istenilen bir durum degildir ve

orgiit acisindan da olumlu karsilanmamaktadir.

Normatif baghhk: Ogretmenin calisigi kurumdan almis oldugu pirimler, burslar,
egitim programlart zamanla kuruma karst borgluluk duygusu hissetmesine sebep
olabilmektedir. Bu durum zamanla kurumdan ayrilma istegini baskilamakta ve borgluluk
duygusu nedeni ile 6gretmenin kurumda ¢alisma konusunda normatif baglilik gostermesine
sebep olmaktadir (Meyer ve digerleri, 1993; Meyer ve Allen, 1991). Bu baghlik 6zellikle
kurumlarin zor zamanlarinda c¢alisanlarin kurumu sahiplenmesi, kurumun ayakta kalmasi
icin kendini kurum icin gereginden fazla feda etmesi anlamim tasir. Bu denli baglilik
gosteren bir ¢alisaninda ayni zamanda kurumuna giivendigini ve gliven duydugu i¢in bu
bagliligi gdstermeye devam ettigi de soylenebilir. Bu baglamda giiven ve orgiitsel giiven

kavramini aciklamakta yarar vardir.
Orgiitsel Giiven

Diirtistlik ve dogruluk ile esdeger olan giiven, orgiit eksenli arastirmalarda kurumun
basariya ulagmasi i¢in gerekli olan, uzun vadede ortaya c¢ikan ve dgretmenlerin Grgiit ile
iliskilerini belirleyen ana kavramlardan biridir (Demircan ve Ceylan, 2003). Hoy ve
Tschanen-Moran (2003) giiven kavramini, kisinin ihtiyaglarmin olumlu bir sekilde
karsilanacagina dair bir duygu durumu olarak ifade etmektedirler. Bununla birlikte, 6rgiitsel

giivene yonelik gelistirilen birgok tanim pozitif beklenti, risk alabilme ya da 6gretmenin
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goniillii bir sekilde zarar gorme ihtimaline ragmen Orglite/yonetime karst bir onlem

almamasi olarak ifade edilmektedir (Chunghtai ve Buckley, 2008).

Orgiitsel giiven iizerinde ¢alismalar yapan arastirmacilardan Mayer, Davis ve Schoorman
(1995), Cummings ve Bromiley (1996), Mishra (1996), Whitener ve dig. (1998) orgiitsel
giivenin ¢ok boyutlu bir yap1 oldugunu ortaya koymuslardir. Bu ¢alismada da Yilmaz (2006)
tarafindan gelistirilen li¢ boyutlu orgiitsel giiven 6lgegi 6zellikle egitim orgiitlerinde yaygin
olarak kullanilmasi ve bu ¢alismanin amacina uygunlugu nedeniyle tercih edilmistir. Bu
boyutlar sirasiyla; yoneticiye giiven, ¢alisma arkadaslarina giiven ve orgiite giiven olarak

ayrilmaktadir.

Bu baglamda orgiitsel giiven olusumunda etkili olan ve gerceklesmesi gereken ilk
asama olarak kabul edilen giiven tiiri yoneticiye duyulan giivendir (Wang ve Clegg, 2002).
Buna gore, 6gretmenlerin Orgiite karsi beslemis olduklar1 giiven algisinda yoneticiler ana
belirleyicilerden birisidir. Yoneticilerin 6gretmenlerin géziindeki konumu, ayni zamanda

ogretmenlerin orgiite beslemis olduklari giivenin bir izdiistimiidiir (Ar1, 2003).

Calisma arkadaglarina giiven ise, 6gretmenlerin Orgiit igerisinde birbirlerine karsi
sergilemis olduklar1 tavir ve davraniglart ile sdylemlerinde ortak bir gliven olgusunun
gerceklesmesi, karsilikli iyi niyet ve diiriistliiglin mevcut olmasi olarak tanimlanmaktadir

(Tokgoz ve Seymen, 2013).

Orgiite giiven, dgretmenlerin icerisinde bulunduklar1 yapinin hedeflenen basariya
ulagacagina ve bu basarinin devamlilik gosterecegine dair diigiincelerin tamami olarak
adlandirilmaktadir (McKnight ve digerleri, 1998). Ogretmenlerin orgiite kars: giivenleri,
yonetimin c¢aliganlara davraniglart ve orgiite yonelik beslemis olduklar1 algi neticesinde
sekillenmektedir. Orgiite yonelik olumlu diisiincelerin bulunmas: &rgiit ile ¢alisan
iliskilerinde de ayni sekilde bir seyir gostermekte; Orglitler hedeflerine daha cabuk

ulasilabilmektedir (Huff ve Kelley, 2003; Borii ve digerleri, 2007).

Orgiitsel Adalet, Orgiitsel Baghlik ve Orgiitsel Giiven Arasindaki Iliski

Bir orgiitte adalet tim boyutlariyla saglandiginda, c¢alisanlarda oOrgiite bagliligin
kendiliginden meydana gelecegi ifade edilmektedir (Selvitopu ve Sahin, 2013; Bal, 2014;
Sahin ve Kavas, 2016; Cetin ve Giiney, 2019). Dolayisiyla, 6nemli olan orgiitlerde adaleti
gercekten saglayabilmektir. Bu nedenle egitim oOrgiitlerinde, orgiitsel adalet algilarinin
orgiitsel baglilik diizeylerini yordama diizeyini tespit etmek 6nemli gériilmektedir (Selvitopu
ve Sahin, 2013). Ogretmenlerin goziinde orgiitsel yapinin adaletli bir isleyise sahip oldugu

diisiincesi, 6gretmenlerin ¢alismalarinda da pozitif bir etki yaratabilmektedir. Ogretmenlerin
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orgiitsel adalete yonelik olumsuz tutumlar1 ise beraberinde yonetime karsi giivensizlik

ortaminin olugsmasina neden olmakta, 6gretmenler o6zellikle yonetici veya miifettise karst
olumsuz bir tutum sergilemektedirler (Siinbiil ve Inandi, 2005). Ogretmenler ydneticilerin
adaletli olduklarina glivenmiyorlarsa ve yoneticiler 6gretmenlerde siirekli denetim baskisi
yaratiyorlarsa orgiitsel baglilik hususunda ¢esitli sikintilar s6z konusudur. Nitekim, orgiitsel
adalet ve gilivenin olmadigi durumlarda calisanlarin Orglite yabancilasmast ve bu sebeple
stirekli orgiitteki diger ¢aligsanlara ve yoneticilere 6fkelenmesi kagmilmaz bir durum olarak
ifade edilmektedir ve yikici ¢atismalarin ortaya ¢ikmasina neden olmaktadir (Giindiiz, Tung
ve Inandi, 2013).

Ogretmen ile orgiit arasinda gelisen olumlu/olumsuz etkilesim ve bunun etkileri
cesitli arastirmalarda ortaya koyulmaktadir (Polat ve Celep, 2008). Ozellikle 6gretmenlerin
yabancilagmalar1 (Ceylan ve Sulu, 2010), baglilik durumlari (Turan, 2015) ve orgiitsel
giivenleri (Polat, 2007; Polat ve Celep, 2008) gibi pek ¢ok orgiitsel davranisa neden olmasi

soz konusudur.

Konu egitim oOrgiitleri baglaminda ele alindigindan okullarda gorev Yyapan
Ogretmenlerin performanslarinin nitelikli olmasi, orgiit igerisindeki ¢esitli unsurlarin
saglanmasina baglidir. Bunlarin yani sira yonetim ile 6gretmenler arasindaki adalet algisinin
s0z konusu performansi olumlu ya da olumsuz olarak etkilebilecegi goriilmektedir.
Ogretmenlerin ydnetime kars1 giiven duymalari, onlarm 6rgiite olan bagliliklarim arttiracak
ve yapmis olduklari is ile ilgili daha ozverili calismalarini saglayacaktir. Ogretmenlerin
yoneticilerine dair giiven duygularmin olusabilmesi de yoneticilerinin adaletli davranislar
sergilemesini gerektirmektedir. Bu davranislar ayn1 zamanda 6gretmenleri orgiite daha bagh
bir hale getirmektedir (Sahin ve Kavas, 2016). Yazicioglu ve Topaloglu’na (2009) gore
orgiitsel bagliligin olusmasinda en temel faktor Orgiit calisanlarinin adaletli bir ortamda
calistiklarina inanmalaridir. Bu sayede kisiler calistiklar1 Orgiite gliven duyabilmekte ve
performanslarini gosterebilmektedirler. Aksi takdirde, 6gretmenlerde orgiite karsi baglilik
azalabilir, is doyumlar1 diisebilir (inandi, Aggiin ve Atik, 2010), tiikenmislik ve
yabancilasma (Kurtulmus ve Karabiyik, 2016; Selbi, 2019), stres ve gerginlik (iplik, 2009)
gibi Orgilitsel davraniglar gozlenebilir. Bu baglamda, ¢cagin ihtiyaglari dogrultusunda egitim
orgiitlerinin topluma yol gosterebilmesi agisindan orgiit igerisinde Ogretmenlere adaletli
yaklagilmasi, orgiit icerisinde glivenli bir ortamin olugmasia ve Orgiite olan baglhiligin

arttirilmasina neden olabilmektedir.
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Arastirmanin Amaci

Bu aragtirmanin amact; Mersin ili merkez ilgelerinde ilk ve ortaokullarda gorev yapan okul
yoneticilerinin sergilemis olduklar1 orgiitsel adalet davraniglari ile bu okullarda gérev yapan
Ogretmenlerin Orgiitsel baglilik ve orgiitsel gilivenleri arasindaki iliskiyi tespit etmeye ve
okul yoneticilerinin sergilemis olduklar1 6rgiitsel adalet davraniglarinin, bu okullarda gérev
yapan Ogretmenlerin Orgiitsel baglilik ve orgiitsel giivenlerini yordama derecesini ortaya

koymaya ¢alismaktadir. Bu ana amaca yonelik olarak asagidaki sorulara cevap aranmastir;

1. Ogretmenlerin, orgiitsel adalet algilar1 (dagitimsal, islemsel ve etkilesimsel) ile drgiitsel
baglilik (duygusal, devam ve normatif) ve orgiitsel giiven (yonetciye, meslektaslara ve

paydaslara giiven) algilar1 arasinda anlamli bir iliski var midir?

2. Ogretmenlerin, orgiitsel adalet algilar1 (dagitimsal, islemsel ve etkilesimsel) onlarin

orgiitsel bagliliklarimi (duygusal, devam ve normatif) ne derece yordamaktadir?

3. Ogretmenlerin orgiitsel adalet algilar1 (dagitimsal, islemsel ve etkilesimsel) onlarin
orgiitsel giivenlerini (yOnetciye, meslektaslara ve paydaslara giiven) ne derece

yordamaktadir?
Yontem
Arastirma Modeli

Bu c¢alismada, ilkokul ve ortaokul Ogretmenlerinin goriislerinden yola ¢ikarak okul
yoneticilerinin kullanmis olduklar1 orgiitsel adalet davraniglar: ile 6gretmenlerin orglitsel
baglilik ve orgiitsel giiven diizeyleri arasinda anlamli bir iligkinin olup olmadigini ve
orgiitsel adaletin, oOrgiitsel baghiligi ve orgiitsel giiveni ne derecede yordadigini bulmak
amaciyla iligskisel tarama modeli uygulanmustir. Iliskisel arastirma, iki veya daha fazla
degisken arasinda iligki olup olmadigini ve bunun ne tiir bir iliski oldugunu agiklayip,
degiskenlerle ilgili tahmin yiriitebilmek i¢in tasarlanan deneysel
olmayan aragtirma ¢alismasidir (Christensen, Johnson ve Turner, 2010; Gliner, Morgan ve
Leech, 2015; Giirbiiz ve Sahin, 2016; Erkus, 2021).

Evren ve Orneklem

Arastirmanin  ¢alisma evrenini Mersin ili merkez ilgelerdeki kamu ilkokulu ve
ortaokullarinda gérev yapmakta olan 13 bin 134 §gretmen olusturmaktadir (MEB, 2019).
Aragtirmanin 6rneklemini ise 6gretmenlerden tabakali ve kiime 6rnekleme yontemiyle elde

edilen 442 ogretmen olusmaktadir. Tabakali o6rnekleme, evrenin birtakim boliimlere,



N, Demir ve Y, Inandi/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 57, 1-29, 2023 9
boyutlara, diizeylere veya pargalara ayrilmasini ifade etmektedir (Gliner, Morgan ve Leech,

2015; Gilrbiiz ve Sahin, 2016). Bu ¢alismada segilen ilgeler, okul tiirleri ve okul ¢evresinin
sosyoekonomik oOzellikleri bu baglamda tabakali O6rneklemenin kapsamina girmektedir.
Kiime ornekleme ise, katilimec1 olma potansiyeline sahip kisi veya birimlerin bir araya
gelerek olusturduklar1 6rneklem gruplarimi ifade etmektedir (Gliner, Morgan ve Leech,
2015).

Calismada belirlenen evrenden orani belirsiz Ornekleme olarak segilen Orneklem
grubunda 259 kadin ve 183 erkek 6gretmen olmak tizere 442 gretmenin vermis olduklar
bilgiler 6lgeklenmistir. Cohen, Manion ve Morrison (2000) ve Saunders, Lewis ve Thornhill
(2009), niceligi belli olan evrene dair Orneklem aritmetigi ele alinirken arastirmanin
ornekleminin %95 giliven diizeyi ve %S5 hata araliinda olmasit gerektigini ifade

etmektedirler. Mevcut ¢alismada yeterli 6rneklem sayisina ulagilmistir.

Veri Toplama Araglan

Calismanin verileri ii¢ farkli dlgek formundan olusmaktadir. {lkdgretim 6gretmenlerinin
orgiitsel adalet davranislarmi &lgmek icin “Orgiitsel Adalet Olgegi” (Polat, 2007),
dgretmenlerin drgiitsel baglilik diizeyini belirlemek igin “Orgiitsel Baglilik Olgegi” (Pelit ve
digerleri, 2007) ve &gretmenlerin orgiitsel giiven diizeylerini belirlemek icin “Orgiitsel

Giiven Olgegi” (Yilmaz, 2006) kullanilmistir.
Orgiitsel Adalet Olgegi

Orgiitsel Adalet Olgegi, okul miidiirlerinin gdstermis olduklar1 6rgiitsel adalet davranis
tiirlerine gére dgretmenlerin diislincelerinin farklilik gdsterip gostermediginin dl¢iilmesi i¢in
Niehoff ve Moorman (1993) tarafindan gelistirilen ve Polat (2007) tarafindan Tiirkgeye
uyarlanan “Orgiitsel Adalet Olgegi” kullamlmustir. Kullanilan 6lgek 19 sorudan olusmakta
olup, 6lgegin ilk 6 maddesi dagitimsal adalet; 6lgegin 12-15 maddeleri islemsel adaleti alt
boyutunu (4 madde) ve son olarak etkilesimsel adalet alt boyutunu (9 madde) 6lgmektedir.
S6z konusu olgeklere ait glivenilirlik katsayilar1 dagitimsal adalet igin .89, islemsel adalet
icin .95, etkilesimsel adalet i¢in.90 olarak tespit edilmistir. Polat (2007) tarafindan
gelistirilen olgegin tiimii igin tespit edilen Cronbach Alpha degeri ise .96 olarak tespit
edilmistir. Bu ¢alismada ise dl¢egin tiimii i¢in Cronbach alfa degeri .98 olarak bulunmustur.
Orgiitsel adalet dlgeginin alt boyutlarmin Cronbach alfa degeri ise dagitimsal adalet alt
boyutunda .95, islemsel adalet alt boyutunda .96, etkilesimsel adalet alt boyutunda ise .98

olarak tespit edilmistir. Caligmada 5°li derecelendirme 6l¢egi kullanilmistir.
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Orgiitsel Baglhlik Olgegi

Orgiitsel Baglilik Olgegi, dgretmenlerin orgiitsel baglhiliklarmin dlgiilmesi i¢in Meyer ve
Allen (1984, 1997) tarafindan gelistirilen, Pelit ve digerleri (2007) tarafindan Tiirk¢eye
uyarlanan “Orgiitsel Baglilik Olgegi” kullamlmustir. Olgek, ii¢ alt boyut ve 17 maddeden
olusmaktadir. Olgegin ilk 6 maddesi duygusal baghilik alt boyutunu odlgerken, 7-12’nci
maddeler arast devam bagliligi alt boyutunu (6 madde) ve 13-17nci maddeler aras1 normatif
baglilik alt boyutunu (5 madde) 6lgmektedir. S6z konusu Olcegin giivenilirlik katsayilari
duygusal baglilik i¢in.92, devam baglilig1 i¢in .79, normatif baglilik i¢in .80 olarak tespit
edilmistir. Olgegin tiimii i¢in tespit edilen Cronbach Alpha degeri ise .85 olarak tespit
edilmistir. Bu ¢alismada ise dlgegin tiimii i¢in Cronbach alfa degeri .88 olarak bulunmustur.
Orgiitsel Baglilik Olgeginin alt boyutlarinda ise duygusal baghilik igin .94, devam baglilig
icin .77, normatif baglilik igin .85 Cronbach alfa degeri bulunmustur.

Orgiitsel Giiven Olgegi

Orgiitsel Giiven Olgegi, dgretmenlerin drgiitsel giivenlerinin dlgiilmesi i¢in Yilmaz (2006)
tarafindan gelistirilen “Orgiitsel Giiven Olgegi” kullanilmistir. Olgek, ii¢ alt boyut ve 22
madden olugmaktadir. Yoneticiye giiven 6 madde, meslektaglara giiven 8 madde ve son
olarak paydaslara giiven alt boyutu 7 madde ile dl¢iilmiistiir. Olgegin orijinal calismasinda
tiimii i¢in tespit edilen Cronbach Alpha degeri ise .97 olarak tespit edilmistir. Bu ¢alismada
ise 6lgegin tiimii icin Cronbach alfa degeri .93 olarak bulunmustur. Orgiitsel Giiven Olgegi
alt boyutlarinda ise yoneticiye giiven .86, meslektaglara giiven .95, paydaslara giiven .93

olarak Cronbach alfa degeri elde edilmistir.

Verilerin Analizi

Verilerin genel dagilimimi ortaya koymak amaciyla aritmetik ortalama, standart sapma ve
frekans dagilimlarna bakilmistir. ilkokul ve ortaokul ydneticilerinin orgiitsel adalet
davraniglar1 ile 6gretmenlerin oOrgiitsel baghlik ve orgiitsel gliven algilart arasinda anlaml
bir iliski olup olmadigimi ortaya koymak icin Korelasyon analizi yapilmustir. ilkokul ve
ortaokul yoneticilerinin kullanmis olduklar1 orgiitsel adalet davranislarinin, 6gretmenlerin
orgiitsel baglilik ve orgiitsel gliven algilarint yordayip yordamadigini ortaya koymak i¢in
regresyon analizi yapilmistir. Bulgular, 0.05 — 0.01 anlamlilik diizeyinde yorumlanmis ve
tartigilmigtir. Aragtirmada, korelasyon katsayisinin mutlak deger olarak, 0.70 — 1.00 arasinda
olmas1 yiiksek; 0.69 — 0.30 arasinda olmasi orta; 0.29 — 0.00 arasinda olmas1 ise diistik

diizeyde iliski olarak belirtilmektedir (Biiytikoztiirk, 2002).
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Bulgular

Arastirmanin bu boliimiinde 6gretmenlerin orgiitsel adalet algilar ile orgiitsel baglilik ve

orgiitsel gliven diizeylerini ortaya koyan bulgulara yer verilmistir.

Ogretmenlerin Orgiitsel Adalet Algilar ile Orgiitsel Giiven ve Orgiitsel Baghhk
Arasindaki iliski.

Tablo 1. Ogretmenlerin Orgiitsel Adalet Algilart ile Orgiitsel Giiven ve Orgiitsel Baghlik
Arasindaki. Iliskiye Yonelik Korelasyon Analizi Sonuglar:

1 2 3 4 5 6 7 8 9 X SS
1.Dagitimsal 1 3.29 1.04
Adalet
2 Islemsel 3.27 1.04
Adalet 835" 1
3.Etkilesims 3.55 1.06
el Adalet 785" L1
. 875
4.Duygusal 342 1.02
Baglilik 527 L1
490** 481
**
5.Devam 2.73 .85
Baglilig 130 .
A27+* 117 101*
**
6.Normatif 292 .97
Baglilik 440
. A40**  392**  628**  377**
7.Y oneticiye 3.52 .83
giiven .636 .628** .051 423** 1
.690** 520**
**
8.Meslektagl .483 3.29 .85
469**  410** 523 .025 A31**  544*%* 1
ara giiven ol
9.Paydaglara .190 .84

.53
235" .172** 379 .089 370**  337** 1
giiven ** 8**

**p < 01, *p < .05



12 N, Demir ve Y, Inandi/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 57, 1-29, 2023
Tablo 1 de okul miidiirlerinin 6rgiitsel adalet davranislarinin, 6gretmenlerin orgiitsel

baglilik ve orgiitsel gilivenleri ile iligkisini ortaya koymak icin yapilan korelasyon analizi
sonuglart yer almaktadir. Buna gore oOrgiitsel adaletin dagitimsal adalet alt boyutu ile
orgiitsel bagliligin duygusal baglilik (r=.527**), devam bagliligi (r=.130**), normatif
baghlik (r=.440) alt boyutlar1 arasinda pozitif yonde anlamli bir iliskinin oldugu tespit

edilmistir.

Orgiitsel adaletin islemsel adalet alt boyutu ile drgiitsel bagliligin duygusal baglilik
(r=.490**), devam baglilig1 (r=.127**), normatif baglilik (r=.440**) alt boyutlar1 arasinda
pozitif yonde anlamli bir iliskinin oldugu tespit edilmistir. Orgiitsel adaletin etkilesimsel
adalet alt boyutu ile orgiitsel bagliligin duygusal baglilik (r=.481*%*), devam baglilig
(r=.117%*), normatif baglhlik (r=.392**) alt boyutlar1 arasinda pozitif yonde anlamli bir
iliskinin oldugu tespit edilmistir. Orgiitsel adaletin dagitimsal adalet alt boyutu ile drgiitsel
glivenin alt boyutlarindan, yoneticiye giiven (r=.636**), meslektaslara giiven (r=.483*%),
paydaslara giiven (r=.190**) alt boyutlar1 arasinda pozitif yonde anlamli bir iligki
goriilmektedir. Orgiitsel adaletin islemsel adalet alt boyutu ile &rgiitsel giivenin alt
boyutlarindan yoneticiye giiven (r=.690**), meslektaslara giiven (r=.469**), paydaslara

giiven (r=.235**) alt boyutlar1 arasinda pozitif yonde anlamli bir iliski goriilmektedir.

Orgiitsel adaletin etkilesimsel adalet alt boyutu ile drgiitsel giivenin alt boyutlarindan
yoneticiye giiven (r=.628**), meslektaslara giiven (r=.410%*), paydaslara giiven (r=.172*%*)
arasinda pozitif yonde anlamli bir iliski goriilmektedir. Ogretmenlerin orgiitsel adalet
algilarinin orgiitsel bagliliklarin1 yordamalarina yonelik bulgular Tablo 2, Tablo 3 ve Tablo

4’de yer almaktadir. Buna gore:

Tablo 2. Ogretmenlerin Orgiitsel Adalet Algilarimin  Duygusal Baghhgi Yordama

Derecesine Yonelik Regresyon Analizi Sonuglar

Yordayici Degisken B Standart Hata S t p
Sabit 1.558 149 - 10.480 .000*
Dagitimsal Adalet .361 074 .367 4.910 .000*
Islemsel Adalet .059 .094 .060 623 534
Etkilesimsel Adalet 137 .082 141 1.665 .097

R= 539 R?=.291 *p<.05.

Okul midiirlerinin gostermis olduklar1 dagitimsal adalet, islemsel adalet ve

etkilesimsel adalet davraniglarinin 6gretmenlerin duygusal bagliliklarini yordamasina iliskin
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regresyon analizi sonuglart Tablo 2 de yer almaktadir. Sonuglara gore dagitimsal adalet,

islemsel adalet ve etkilesimsel adalet alt boyutunun duygusal baglhlik alt boyutunu yordama
derecesi R=.539 olmustur. Bulgulara goére, 6gretmenlerin duygusal bagliliklara iliskin
toplam varyansin 9%29,1’inin okul miidiirlerinin dagitimsal adalet, islemsel adalet ve

etkilesimsel adalete yonelik davranislart ile agiklandigs tespit edilmistir (R?=.291, p<.05).

Okul midiirlerinin kullanmig olduklar1 dagitimsal adalet davranisinin Orgiitsel
bagliligin alt boyutlarindan duygusal baglilik diizeyini pozitif yonde anlamli bir sekilde
yordadig1 (p=,367, p<.05) tespit edilmistir.

Orgiitsel adaletin alt boyutlarindan dagitimsal ve etkilesimsel adaletin ise orgiitsel
bagliligin alt boyutlarindan biri olan duygusal bagliligi anlamli derecede yordamadigi

anlagilmistir.

Tablo 3. Ogretmenlerin Orgiitsel Adalet Algilarinin Devam Baghligi Yordama Derecesine

Yonelik Regresyon Analizi Sonuglar

Yordayici Degisken B Standart Hata S t p
Sabit 2.358 145 - 16.218 047*
Dagitimsal Adalet .064 072 079 .895 371
Islemsel Adalet .046 .092 .056 498 619
Etkilesimsel Adalet .005 .080 .006 .059 953

R=.134 R?=.018 *p<.05

Okul miidiirlerinin gostermis olduklar1 dagitimsal adalet, islemsel adalet ve
etkilesimsel adalet davraniglarinin 6gretmenlerin devam bagliliklarini yordamasina iliskin
regresyon analizi sonuglari Tablo 3’te gosterilmistir. Sonuglara gore dagitimsal adalet,
islemsel adalet ve etkilesimsel adaletin devam baglilig1 yordama derecesi R=.134 olmustur.
Bulgulara gore, 6gretmenlerin devam baghliklarina iliskin toplam varyansin %01,8’inin
okul miidiirlerinin dagitimsal adalet, islemsel adalet ve etkilesimsel adaleti ile agiklandigi
tespit edilmistir (R?=.018, p<.05). Orgiitsel adaletin alt boyutlarindan dagitimsal ve
etkilesimsel adaletin ise Orgilitsel bagliligin alt boyutlarindan biri olan duygusal baglilig

anlamli derecede yordamadig1 anlasilmigtir.
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Tablo 4. Ogretmenlerin Orgiitsel Adalet Algilarimn Normatif Baghhig: Yordama Derecesine

Yonelik Regresyon Analizi Sonuglart

Yordayici Degisken B Standart Hata S t p
Sabit 1.465 149 - 9.857 .000*
Dagitimsal Adalet 227 073 243 3.087 .002*
Islemsel Adalet 243 .094 .260 2.579 .010*
Etkilesimsel Adalet -.024 .082 -.026 -.292 770

R=.460 R?=.211 *p<.05

Okul miidirlerinin gostermis olduklart dagitimsal adalet, islemsel adalet ve
etkilesimsel adalet davraniglarinin 6gretmenlerin normatif bagliliklarini yordamasina iliskin
regresyon analizi sonuglar1 Tablo 4 te gosterilmistir. Sonuclara gore, dagitimsal adalet,
islemsel adalet ve etkilesimsel adaletin normatif bagliligit yordama derecesi R=.460
olmustur. Bulgulara gore, 6gretmenlerin normatif bagliliklarina iliskin toplam varyansin
%?21,1’inin okul miidiirlerinin dagitimsal adalet, islemsel adalet ve etkilesimsel adalet

davramslari ile aciklandig1 tespit edilmistir (R?=.211, p<.05).

Okul miidiirlerinin kullanmis olduklar1 dagitimsal adalet davraniginin 6rgiitsel baghiligin alt
boyutunda normatif baghilik (B=,243, p<.05) diizeyini pozitif yonde anlamli bir sekilde
yordadigi tespit edilmistir.

Okul miidiirlerinin kullanmis olduklar1 islemsel adalet alt boyutunun 6gretmenlerin
normatif bagliligini ($=,260, p<.05) diizeyini pozitif yonde anlaml sekilde yordadig: tespit
edilmistir. Orgiitsel adaletin alt boyutlarindan etkilesimsel adaletin ise orgiitsel bagliligin

alt boyutlarindan biri olan normatif baglilig1 anlamli derecede yordamadigi anlagilmistir.

Ogretmenlerin orgiitsel adalet algilarinin orgiitsel giiven diizeylerini yordamaya yonelik

bulgular Tablo 5, Tablo 6 ve Tablo 7°de yer almaktadir. Buna gore:

Tablo 5. Ogretmenlerin Orgiitsel Adalet Algilarinin Yoneticiye Giiven Diizeyini Yordama

Derecesine Yonelik Regresyon Analizi Sonuglar

Yordayici Degisken B Standart Hata S t p
Sabit 1.590 103 - 15.317 .000*
Dagitimsal Adalet 149 051 .186 2.932 .004*
Islemsel Adalet .386 .065 480 5.910 .000*
Etkilesimsel Adalet .049 .057 .062 .865 .387

R=.699 R?=.489 *p<.05
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Okul yoneticilerinin gostermis olduklar1 dagitimsal adalet, islemsel adalet ve

etkilesimsel adalet davranislarinin  Ggretmenlerin  yOneticiye gliven alt boyutunu
yordamasina iligkin regresyon analizi sonuglart Tablo 5 te gosterilmistir. Sonuglara gore
dagitimsal adalet, islemsel adalet ve etkilesimsel adalet alt boyutlarinin yoneticiye giiven alt
boyutunu yordama derecesi R=.699 olmustur. Bulgulara gore, ogretmenlerin yoneticiye
giivenlerine iligkin toplam varyansin %48,9’unun okul miidiirlerinin dagitimsal adalet,
islemsel adalet ve etkilesimsel adalet davranislari ile agiklandigi tespit edilmistir (R2=.489,
p<.05).

Okul miidiirlerinin kullanmis olduklar1 dagitimsal adalet davraniginin rgiitsel giiven
alt boyutunda yoneticiye giiven (f=,186, p<.05) diizeyini pozitif yonde anlamli bir sekilde
yordadig1 tespit edilmistir. Okul miidiirlerinin kullanmis olduklar1 islemsel adalet alt
boyutunun 6gretmenlerin yoneticiye giiven (B=,480, p<.05) diizeyini pozitif yonde anlamli
sekilde yordadig tespit edilmistir. Orgiitsel adaletin alt boyutlarindan etkilesimsel adaletin
ise Orglitsel giivenin alt boyutlarindan biri olan ydneticiye giliveni anlamli derecede

yordamadig anlasilmistir.

Tablo 6. Ogretmenlerin Orgiitsel Adalet Algilarimn Meslektaslara Giiven Diizeyini

Yordama Derecesine Yonelik Regresyon Analizi Sonuglart

Yordayici Degisken B Standart Hata  f t p
Sabit 1.941 127 - 15.317 .000*
Dagitimsal Adalet 257 .063 315 4.102 .000*
Islemsel Adalet 221 .080 271 2.748 .006*
Etkilesimsel Adalet  -.059 .070 -.074 -.851 .395

R=.499 R?=.249 *p<.05

Okul miidiirlerinin gostermis olduklar1 dagitimsal adalet, islemsel adalet ve
etkilesimsel adalet davramiglarinin  6gretmenlerin meslektaslara giiven alt boyutunu
yordamasina iliskin regresyon analizi sonuglar1 Tablo 6 da gosterilmistir. Sonuglara goére
dagitimsal adalet, islemsel adalet ve etkilesimsel adaletin meslektaglara giivenlerini yordama
derecesi R=.499 olmustur. Bulgulara gore, 6gretmenlerin meslektaslarina glivenlerine iliskin
toplam varyansin %24,9’unun okul miidiirlerinin dagitimsal adalet, islemsel adalet ve

etkilesimsel adalet davranisi ile aciklandig1 tespit edilmistir (R?=.249, p<.05).
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Okul miidiirlerinin kullanmis olduklar1 dagitimsal adalet davranisinin orgiitsel giiven

alt boyutunda meslektaslara giiven (f=,315, p<.05) diizeyini pozitif yonde anlamli bir
sekilde yordadig: tespit edilmistir.

Okul miidiirlerinin kullanmis olduklar1 islemsel adalet alt boyutunun 6gretmenlerin
meslektaslara giiven (B=,271, p<.05) diizeyini pozitif yonde anlamli sekilde yordadig: tespit
edilmistir. Orgiitsel adaletin alt boyutlarindan etkilesimse adaletin ise drgiitsel giivenin alt

boyutlarindan biri olan meslektaglara giiveni anlamli derecede yordamadigi anlasilmistir.

Tablo 7. Ogretmenlerin Orgiitsel Adalet Algilarinin Paydaslara Giiven Diizeyini Yordama

Derecesine Yonelik Regresyon Analizi Sonug¢lar

Yordayici Degisken B Standart Hata S t p
Sabit 2.675 141 - 19.022 .000*
Dagitimsal Adalet .004 .070 .005 .057 954
Islemsel Adalet .289 .089 357 3.238 .001*
Etkilesimsel Adalet -.114 .078 -.144 -1.470 142

R=.245 R?*.060 *p<.05

Okul midiirlerinin gostermis olduklar1 dagitimsal adalet, islemsel adalet ve
etkilesimsel adalet davraniglarinin  G6gretmenlerin  paydaslara giiven alt boyutunu
yordamasina iligkin regresyon analizi sonucglar1 Tablo 7 de gosterilmistir. Sonuglara gore
dagitimsal adalet, islemsel adalet ve etkilesimsel adaletin paydaglara giliveni yordama
derecesi R=.245 olmustur. Bulgulara gore, 6gretmenlerin paydaslarina giivene iligkin toplam
varyansin %6,0’sinin okul miidiirlerinin dagitimsal adalet, islemsel adalet ve etkilesimsel

adalet davranisi ile agiklandigi tespit edilmistir (R2=.060, p<.05).

Okul miidiirlerinin kullanmis olduklar1 iglemsel adalet alt boyutunun 6gretmenlerin
paydaglara giliven ($=,357, p<.05) diizeyini pozitif yonde anlamli sekilde yordadig: tespit
edilmistir. Orgiitsel adaletin alt boyutlarindan dagitimsal adalet ve etkilesimsel adaletinin
ise Orgiitsel giivenin alt boyutlarindan biri olan paydaslara gliveni anlamli derecede

yordamadig1 anlagilmistir.
Tartisma

Okul yoneticilerinin orgiitsel adalet davraniglarinin tiim alt boyutlari ile 6rgiitsel bagliligin
tiim alt boyutlar1 arasinda pozitif yonlii anlamli bir iliski tespit edilmistir. ilgili alan yazin
incelendiginde bu konuda yapilan bazi ¢alismalara rastlanmaktadir. Kiray’ i (2011) yapmis

oldugu caligmada, oOrgiitsel adalet alt boyutlar1 ile orgiitsel baglilik alt boyutlarindan
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duygusal baglilik ve normatif baglilik arasinda pozitif yonde ve zayif diizeyde anlamli bir

iligki tespit edilmis, ancak devam baglilig1 arasinda anlamli bir iligki bulunamamistir. Bal
(2014), dgretmenlerin orgiitsel adalet algilarmin devam bagliligi alt boyutu {izerinde anlaml
olarak yordayici bir etkisi bulunamadiginmi ve orgiitsel adalet algilarinin duygusal bagliligin
ve normatif bagliligin yordayici bir etkisinin oldugunu ortaya koymustur. Dilek (2005),
orgiitsel adaletin dagitimsal adalet alt boyutu ile orgiitsel bagliligin alt boyutlarindan
duygusal baglilik ve normatif baghlik arasinda pozitif yonlii anlaml bir iliskiyi saptamas,

bununla birlikte devam baglilig1 arasinda anlamli bir iligski olmadig1 sonucuna varmustir.

Yine Orgiitsel adalet ile orgiitsel baglilik arasinda pozitif yonde anlamli bir iligkinin
ciktig1 cok sayida arastirma ilgili alan yazinda mevcuttur ( Ugurlu, 2009; Ozgan, 2011;
Selvitopu, 2011; Yilmaz, 2012; Akyiiz, 2013; Ay, 2013; Bulug¢ ve Giines, 2014; Gok, 2014;
Savas, Angay ve Alp, 2015; Sahin ve Kavas, 2016; San ve Yalcintas, 2017; Selek Oz ve
Saglam, 2019). Ogretmenlerin, okul ydneticilerinin sergilemis olduklar 6rgiitsel adalet
davranislarina iliskin kendilerine karsi ne kadar fazla adaletli davranirlarsa o kadar
orgiitlerine baglilik gostereceklerini hem yapilan arastirmalar hem de bu arastirmaninin
sonucu gostermektedir. Clinkii herhangi bir ¢alisina kendi ¢alisma ortaminda adaletli bir
ortamin saglanmasi kendini igine kars1 daha fazla adamasina, orgiit hedefi ile kendi hedefini
birlestirerek hem oOrgiitiin daha kisa siirede hedefe ulagsmasim1i hem de kendinin mutlu

olmasini saglayabilir bu nedenle 6gretmeler bu yonde bir goriis bildirmis olabilirler.

Okul yoneticilerinin orgiitsel adalet davraniglarinin tiim alt boyutlar ile orgiitsel
giivenin tiim alt boyutlar1 arasinda pozitif yonlii anlamli bir iligki tespit edilmistir. Konu ile
ilgili yapilan benzer galismalara bakildiginda, Akgiindiiz ve Giizel (2014), orgiitsel adalet alt
boyutlarindan islemsel adalet ile 6gretmenlerin orglitsel giiven algilar1 arasinda pozitif yonde
anlamli bir iliski tespit ederken; Iscan ve Sayin (2010) ve Yilmaz, Karakose ve Altikurt
(2009), islemsel adalet ile orgiitsel giiven arasindaki iligki ile dagitimsal adalet ile orgiitsel
giiven arasinda pozitif yonde anlamli bir iliski bulmustur. Polat (2007), Polat ve Celep
(2008), Aktug (2016), Bozkurt (2015) tarafindan yapilan ¢alismalarda da 6gretmenlerin
orgiitsel adalet algilar1 ile oOrgiitsel giiven algilar1 arasinda pozitif yonde anlamli iligkiler
tespit edilmistir. Okul yoneticilerinin adaletli bir caligma ortamu1 yaratmasi, 6gretmenlerin
onlara, caligma arkadaslarina ve paydaslara olan giiven duygusunu da artirmaktadir (Polat ve
Celep, 2008; Iscan ve Sayin, 2010; Kiliglar, 2011; Sahin ve Kavas, 2016; Bal, 2019).

Kendine adaletli davramildigimi diisiinen 6gretmen, diger calismalarda oldugu gibi bu
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caligmada da giiven duygusu yasamakta ve bu duygunun olmasi 6gretmenlerin hem orgiite

bagliliklarin1 hem de giiven duygularini artirmis olabilir.

Orgiitsel adaletin alt boyutlarindan biri olan dagitimsal adalet, drgiitsel bagliligin alt
boyutlarindan biri olan duygusal baghigi pozitif yonde anlamli diizeyde yordadigi
gozlenmektedir. Islemsel ve etkilesimsel adalet alt boyutlar1 ise duygusal baghg anlamh
derecede yordamamaktadir. Okul yoneticilerinin orgiitsel adalet davranislarinin tiim alt
boyutlari, 6gretmenlerin devam bagliligin1 yordamamaktadir. Okul miidiirlerinin dagitimsal
adalet ve islemsel adalet davranisinin 6gretmenlerin normatif baglilik diizeylerini anlaml
olarak pozitif yonde yordadigi goriilmektedir. Etkilesimsel adalet davraniginin 6gretmenlerin
normatif baglilik diizeylerini yordamadigi tespit edilmistir. Konuyla ilgili alanyazin
incelendiginde, Yildinm (2002) ve Eker (2006), orgiitsel adaletin alt boyutlarindan
dagitimsal adaletin orgiitsel bagliligin duygusal baglilik ve normatif baghilik alt boyutlarini;
islemsel adaletin duygusal baglilik alt boyutunu, etkilesimsel adaletin ise duygusal baglilik
ve devam bagliligi alt boyutlarin1 anlamli diizeyde yordadigini tespit etmislerdir Dilek
(2005) de benzer sekilde, orgiitsel adaletin alt boyutlarindan dagitimsal adaletin, orgiitsel
bagliligin duygusal baglilik ve normatif baglilik alt boyutlarini anlaml diizeyde yordadigini
saptamigtir. Bu bulgular, ayni zamanda bu arastirmanmn bulgulariyla da paralellik
gostermektedir. Mete ve Serin (2014), Atalay (2017) ve Selbi (2019) tarafindan yapilan
caligsmalarda ise oOrgiitsel adaletin tiim alt boyutlarinin orgiitsel bagliligin alt boyutlarini
anlamli diizeyde yordadigi tespit edilmistir. Bu ¢alismada dagitimsal adalet alt boyutunun
duygusal baglilik ve normatif baghlik alt boyutlarini; islemsel adalet alt boyutunun normatif
baglilik alt boyutunu yordadigi saptanmistir. Dolayisiyla arastirma bulgular1 ile alan
yazindaki bulgularin Ortiistiigii soylenebilir. Okul yoneticilerinin okullarinda adalet
davraniglart  sergilemesinin  dgretmenlerin = baghiligim1  olumlu  ydnde yordadig:
anlasilmaktadir. Kuskusuz iligkilerde taraf tutmayan bir yonetici olmasi, kaynaklarin
dagitiminda tiim paydaslarin kosullarini gbzetmesi, adaletin tiim 6gretmenler i¢in onemli
oldugunun gbz Oniinde bulundurulmas: ile 6gretmenlerin okullarina bagliliginin artmasini

sagladigi ifade edilebilir.

Orgiitsel adaletin alt boyutlarindan dagitimsal adalet ve islemsel adalet alt boyutunun
ogretmenlerin yoneticilerine giliven diizeyini anlamli olarak pozitif yonde yordadigi,
etkilesimsel adalet alt boyutunun &gretmenlerin yoneticiye giiven diizeyini yordamadigi
tespit edilmistir. Okul miidiirlerinin Orgiitsel adalet davraniglart ile Ogretmenlerin

meslektaglara giliven algilar1 arasindaki iligkiye bakildiginda, dagitimsal adalet ve islemsel
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adalet davraniglarinin 6gretmenlerin meslektaslara giiven diizeyini anlamli olarak pozitif

yonlii yordamakta oldugu, etkilesimsel adalet alt boyutunun ise 6gretmenlerin meslektaslara

giiven alt boyutunu yordamadigi goriilmektedir.

Okul yoneticilerinin Orgiitsel adalet davraniglar1 ile Ogretmenlerin paydaslara
gostermis olduklar1 giliven algis1 arasindaki iliskiye bakildiginda, dagitimsal adalet ve
etkilesimsel adalet alt boyutlarmin Ggretmenlerin  paydaslara giiven alt boyutunu
yordamadig1; Islemsel adalet alt boyutunun &gretmenlerin paydaslara giiven alt boyutunu
anlamli derecede pozitif yonde yordadigi goriilmiistiir. Konuyla ilgili benzer c¢alismalara
bakildiginda, Iscan ve Sayin (2010) ile Tekingiindiiz ve digerlerinin (2014) yapmis oldugu
caligmalarda, oOrgiitsel adalet algisi ogretmenlerin Orgiitsel giiven algilarini pozitif yonde
yordamaktadir. Bas ve Sentiirk (2011) tarafindan yapilan ¢alismada da orgiitsel adalet
davranisi arttik¢a orgiitsel giiven duygusu artmaktadir. Atalay (2005), Polat (2007) ve Polat
ve Celep’in (2008) yapmis olduklari arastirmalarinda da benzer bulgulara ulasmislardir.
Polat’a (2007) gore ise Orgiitsel adaletin saglanmasinin, bireylerin oOrgiitsel giliven
davraniglarinin artigina olumlu bir etki yaptig ileri siiriilmektedir. Bu sonuglara gore, orgiit
icinde calisanlarin adalet algis1 rgiite olan giiveni arttirmaktadir. Yer verilen ¢aligmalarda
okul yonetcilerinin orgiitsel adalet davraniglarinin 6gretmenlerin Orgiitsel giiven algilarini
pozitif yonde yordadig:r da goriilmektedir. Bu c¢aligmalar genel olarak mevcut calisma ile
benzerlik gosterse de alt boyutlar agisindan tamamen benzerlik gostermemektedir. Sonug
olarak, dgretmenler calistiklari Orgiitte adaletin saglandigini bilirse ve bu inanci tasirlarsa
kurumlarma giiven de duyabilirler. Gliven duygular arttikca bagliliklar1 da artabilir ve
bagliliklar arttikca kendi hedefleri ile orgiitiin hedeflerini ortaklastirabilirler ve calistiklar
kurumlara daha yararli olabilirler. Bu nedenlerden dolay1 6gretmenler calismaya bu yonde

bir cevap vermis olabilirler.

Sonug¢
Orgiitsel adaletin alt boyutlariyla bagliligin tiim alt boyutlar1 arasinda pozitif yonde anlamli
bir iliski oldugu tespit edilmistir. Orgiitsel adalet arttikca dgretmenlerin rgiitsel bagliliklar:

da artig gostermektedir.

Orgiitsel adaletin tiim alt boyutlariyla orgiitsel giivenin tiim alt boyutlar1 arasinda
pozitif yonde anlamli bir iliski mevedttar Okul miidiirlerinin orgiitsel adalet davranislari

arttikca 6gretmenlerin orglite kars1 giiven diizeyleri de artis gostermektedir.

Orgiitsel adalet orgiitsel baglhilik ve orgiitsel giiveni anlamli derede yordamistir.
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Oneriler

v Arastirmacilar Orgiitsel adalet ile oOrgiitsel performans arasindaki iliskide
orgiitsel gliven ve orgiitsel bagliligin aracilik rollerini inceleyebilirler.

v Okullarda okul miidiirlerinin 6rgiitsel adalet davranislarina 6nem gostermeleri
ogretmenlerin miudiirlere ve okula kars1 giiven duygularinda artis1 saglayabilir. Bu noktada
miidiirlerin orgiitsel adalet sergilemeleri konusunda onlara gerekli egitimler verilebilir.

v Okullarda miidiirlerin  6gretmenlere  karsi adaletli davraniglar1 ile
Ogretmenlerin kuruma karsi hissetmis olduklar1 baglilik ve giiven duygulari arasinda pozitif
yonlii giiglii bir iliskinin kurulabilmesi i¢in miidiirlerin 6gretmenlere karsi daha yakin,
¢oziimleyici, sorunlara ve olast sikintilara karst ihtimamli davranis sergilemeleri
saglanmalidir.

v Ogretmenlerin 6rgiitsel baglhliklarmin gelistirilmesi igin yapmis olduklart
caligmalar odiillendirilip daha o6zverili ve kuruma baghlik gdsteren bir yap1 ortaya
cikartilabilir. Bu sekilde meydana c¢ikartilabilecek bir gelisme 6gretmenlerin kuruma karsi
duygusal anlamda bagliliklarini arttirirken kurumda devamlilik gostermek igin daha istekli
olmalar1 saglanmis olacaktir.

Etik Kurul izin Bilgisi: Bu arastirma, Mersin Il Milli Egitim Miidiirligii niin 29/08/2019
tarihli ve 15581339 sayili karart ile alinan izinle yiiriitiilmiistiir.
Yazar Cikar Catismasi Bilgisi: Yazarlar ¢ikar catismasi olmadigini beyan etmektedir.

Yazar Katkisi: Yazarlar ¢calismaya esit oranda katki saglamistir.
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Introduction

Organizations are systematic structures formed by people who are in line with common
goals. Every organization wants to achieve its goals, improve and survive. One of the most
fundamental factors in the survival of an organization is its human resources. It is aimed to
use human resources in the most efficient way due to the today's rapid changes and
developments. This depends on people's full reflection of their performance in the
organization. The main human resource in educational organizations is teachers. For this
reason, the needs of teachers must be met by the organization so that teachers can show their
performance. These needs can be material as well as non-material. While the material needs
are composed of factors such as money, reward and promotion, the non-material ones are
composed of many variables such as motivation, organizational trust, organizational
commitment, job satisfaction, and perceptions of justice towards the management in the

organization.

In particular, it is argued that the continuity of the functioning in the organization
depends on the commitment of the members to the organization, their perception of the
organizational trust, and the employees' feeling of safety in the organizational environment
(Greenberg, 1990). As a matter of fact, it can be confirmed by many studies in the literature
that the fair management of the administrators affects the commitment and trust of the
members to the organization (Balay, 2000; Polat, 2007; Tutar, 2007; Demirel, 2008; Polat &
Celep, 2008; Iscan & Sayin, 2010; Kiray, 2011; Ozgan, 2011; Selvitopu & Sahin, 2013;
Akgiindiiz & Giizel, 2014; Bal, 2014; Bozkurt, 2015; Sahin & Kavas, 2016).

Today, in order to meet the needs of the age arising from the changes, it is necessary
to consciously direct the teachers to the goals of the organization & to create the appropriate
environment (Wiener, 1982; Isyar & Akay, 2017). Creating such an environment for this
purpose is closely related to the concepts of trust, commitment and justice that people have
about the organization (Aryee, Budhwar & Chen, 2002; Selvitopu and Sahin, 2013). Thus, it
is observed that when individuals are treated fairly within the organization, a high level of
trust is formed and their commitment to their organization increases (Moorman, 1991;
Dilek, 2005; Yilmaz, 2012; Akyiiz, 2013; Selvitopu & Sahin, 2013; Selek Oz & Saglam,
2019). Otherwise, a decrease can be seen in teachers' commitment to the organization when
they think that their administrators are not fair, because they feel alienated to the
organization and do not work in a safe environment (Iplik, 2009; Iscan & Saym, 2010;

Sesen, 2010; Taskiran, 2011; Kilig, 2013). Moreover, teachers may come to the edge of
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turnover when this negative process continues (Kurtulmus & Karabiyik, 2016; Zengin &

Kaygim, 2016; Selbi, 2019). Therefore, people's perception of justice, organizational
commitment and trust are among the most important concepts in terms of achieving the
goals of the organization. In this context, this study aims to examine the relationship
between the organizational justice behaviors of school administrators and the organizational
commitment and organizational trust of teachers, as well as determining to what extent the
organizational justice behaviors of school administrators predict teachers' organizational

commitment and organizational trust.

Theoretical Framework

Organizational Justice

Justice is one of the most important factors affecting the relations between individuals. The
concept of justice expresses the meanings of truthfulness, equality, honesty, impartiality,
goodness and fairness (Sahin & Kavas, 2016). Organizational justice is a concept that
involves the perceptions of organization employees of how fairly they are treated at the
workplace and how these perceptions influence other outcomes in organizations (Greenberg,
1987; Moorman, 1991; Folger & Cropanzano, 1998; Ozkalp & Kirel, 2004; Cakmak, 2005).
; Yildirim, 2007; Polat & Celep, 2008; Iscan & Sayimn, 2010; Altinkurt & Yilmaz, 2010).
Organizational justice is explained as a concept that emerges in all social or economic
changes within the organization, in the relations of individuals with their superiors,
colleagues and the organization as a social system (Stevens & Wood, 1995; Byrne &

Cropanzano, 2000).

For this reason, organizational justice is a concept that is effective in the distribution
of rewards and punishments in the organization, determining the rules, managing the
organization and maintaining interpersonal relations (Cakmak, 2005). The concept of
organizational justice may vary depending on how employees perceive their managers or
each other about justice (Polyhart & Ryan, 1997). The literature review shows that the first
studies on the organizational justice consist of the Equality Theory by Adams (1965) and the
Relative Deprivation Theories by Crosby (1976) and Folger (1986). Accordingly, the
concept of organizational justice is examined under three sub-dimensions: distributive

justice, procedural justice and interactional justice (Greenberg & Baron, 2000; Polat, 2007).

In distributive justice, the main idea is about whether the earnings of teachers in
institutions are fair or not, based on what is shared among the teachers of which institutions

and in what way or what amount (Karaeminogullari, 2006; Ozdevecioglu, 2003).
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Distributive justice deals with sharing all kinds of earnings among individuals. It involves

the perceptions of whether the allocation of organizational resources, wages, and rewards is
put to use correctly and realistically according to performance (Moorman, 1991; Yavuz,
2012). This perception is formed by comparing the real value produced by organizations or
individuals with the value they deserve. When making judgments about the fairness of
distribution, employees may compare their incomes with their counterparts working in other

organizations.

Another dimension of the concept of organizational justice is procedural justice.
Crapanzano and Folger (1991) described procedural justice as the perception of justice
related to methods and processes in determining incomes in institutions. It addresses the
methods and processes used by institutions in the process of distributing teacher earnings to
be perceived as fair by teachers. In their perception of justice, teachers come to a conclusion
by reviewing the methods used by an institution along with their own achievements
(Moorman, 1991; Folger ve Cropanzano, 1998; Irak, 2004).

Interactional justice is the third sub-dimension of the concept of organizational
justice. Interactional justice denotes that teachers’ perceptions of justice are not only about
the earnings and distribution of earnings but also about the perception of justice in their
individual relationships. Accordingly, interactional justice determines the boundaries of the
concept of organizational justice (Karaeminogullari, 2006). It can be stated that with the
existence of all the abovementioned dimensions in an organization, the commitment of the
employees to their organizations can be positively affected and the organizations can reach

their goals in a shorter time.
Organizational commitment

Organizational commitment is one of the most important concepts in terms of teachers
seeing themselves as a part of the organization and carrying out their work in line with the
goals and objectives of the organization in the realization of organizational goals (Mowday,
Porter, & Steers, 1982; Meyer & Herscovitch, 2001; Meyer, Stanley, Herscovitch, &
Topolnytsky, 2002). Organizational commitment refers to the loyalty of the members to the
organization and showing the necessary interest for the organization to achieve its goals
(Giirbiiz, 2006). Organizational employees prioritize the goals of the organization and strive
voluntarily in line with the goals of the organization (Cetin, Basim, & Aydogan, 2011;
Turhan, 2015). There are many studies on organizational commitment in the literature. Since

the most widely used classification, especially in terms of educational organizations, is the
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Meyer and Allen classification, it was used considering the work of these researchers in this

study. In this classification, organizational commitment is expressed as affective,

continuance and normative commitment.

Affective commitment prevents the teacher's desire to leave the institution and
enables the teacher to identify with the institution with his/her experience. Therefore, there
are three important elements of emotional commitment. There is a strong belief and
acceptance towards the goals and values of the organization, more voluntary work for the
success of the organization, and finally, the desire for continuity in the organization (Hos &

Oksay, 2015).

In continuance commitment, when employees compare their institution with the
other institutions, they continue working in their institution if it is more advantageous than
the other institutions. Working in an institution is not because employees feel indebted or
emotionally attached to it, but continue working for this institution only because it meets
their interests. In other words, employees are aware of the costs (Meyer & Allen, 1991;
Aksanaklu & Inandi, 2018). The factor that affects the teacher's willingness to stay in the
institution is usually purely income-oriented. This type of commitment is undesirable for

institutions and is unwelcome by the organization.

In normative commitment, various elements such as all the bonuses, scholarships,
and training programs that a person receives while working in an organization make the
person feel indebted to that organization over time, and therefore the person develops a
commitment to the organization. Even if he thinks to leave the organization, all these factors
suppress his desire to leave. As long as the person trusts the organization, he continues to

show commitment.
Organizational trust

Trust, which is equivalent to honesty and integrity, is one of the main concepts that are
necessary for the success of the institution in organization-based research, emerge in the
long term and determine the relationship of teachers with the organization (Demircan &
Ceylan, 2003). Hoy and Tschanen-Moran (2003) describe it as a state of feeling that one’s
needs will be met positively. In addition, many definitions developed for organizational trust
are expressed as positive expectations, taking risks or not taking any action against the
organization/management despite the possibility of the teacher being harmed (Chunghtai &
Buckley, 2008).
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According to organization-related studies in the literature, the phenomenon of trust

has a multidimensional structure (Mayer, Davis & Schoorman, 1995; Cummings &
Bromiley, 1996; Mishra, 1996; Whitener et al., 1998). In this study, the three-dimensional
organizational trust scale developed by Yilmaz (2006) was preferred especially because it is
widely used in educational organizations and is suitable for the purpose of this study. These
dimensions are divided into trust in the administrators, trust in colleagues, and trust in the

organization.

Trust in administrators influences the formation of organizational trust and is
considered the very first stage that should take place (Wang ve Clegg, 2002). Administrators
are one of the main determinants of trust perception that teachers have towards an
organization. The position of principals in the eyes of teachers is also a projection of

teachers’ trust in the organization (Ar1, 2003).

Trust in colleagues is defined as the realization of a common trust phenomenon in
attitudes, behaviors, and discourses of teachers towards each other and the presence of

mutual goodwill and honesty within an organization (Tokgdz & Seymen, 2013).

Trust in organizations is called as the whole of the thoughts of teachers that the
structure they represent will achieve the intended success and this success will persist
(McKnight et al., 1998). Teachers’ trust in organizations is shaped by the administrators’
behaviors and their perceptions towards the organization. Having positive thoughts towards
an organization indicates the same course in the relationships between the organization and
employees and organizational goals can be achieved much faster (Huff ve Kelley, 2003;
Bort et al., 2007).

Relationships between the Organizational Justice, Commitment, and Trust

When justice is truly ensured in an organization with all its dimensions, employees’
commitment to the organization will occur spontaneously (Selvitopu & Sahin, 2013; Bal,
2014; Sahin & Kavas, 2016; Cetin & Giiney, 2019). Therefore, the important thing is to
ensure justice in organizations. For this reason, determining the prediction level of
organizational commitment by organizational justice perceptions sounds important in
educational institutions (Selvitopu & Sahin, 2013). The idea that the organizational structure
has a fair functioning in the eyes of the teachers can also have a positive effect on the work
of the teachers. Teachers' negative attitudes towards organizational justice, on the other

hand, cause an atmosphere of distrust towards the administration, and teachers have a
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negative attitude especially towards the manager or the inspector (Siinbiil & Inandi, 2005). If

the teachers do not trust that the administrators are fair and the administrators create constant
supervision pressure on the teachers, various problems emerge in terms of organizational
commitment. In the absence of organizational justice and trust, the alienation of employees
to the organization and therefore their constant anger towards other employees and managers
in the organization is an inevitable situation and causes destructive conflicts to occur
(Giindiiz, Tung, & inandi, 2013).

The positive or negative interactions developed between teachers and the institution
and their effects have been revealed by various studies (Polat & Celep, 2008). It causes
many organizational behaviors such as teachers' alienation (Ceylan & Sulu, 2010), their
commitment (Turan, 2015) and their organizational trust (Polat, 2007; Polat & Celep, 2008).

Since the subject is handled in the context of educational organizations, the quality of
the performance of teachers working in schools depends on the provision of various factors
within the organization. In addition, the relationship between the administration and teachers
has either a positive or a negative impact on the aforementioned performance. Teachers’
trust in the administration will enable them to show more commitment to the institution and
work more selflessly for their job. The formation of teachers' feelings of trust in their
administrators also requires that administrators exhibit fair behavior. These behaviors also
make teachers more committed to the organization (Sahin & Kavas, 2016). According to
Yazicioglu and Topaloglu (2009), the most basic factor in the formation of organizational
commitment is the belief that the employees of the organization work in a fair environment.
In this way, people can trust the organization they work for and show their performance.
Otherwise, teachers' commitment to the organization may decrease as well as their job
satisfaction (Inandi, Aggiin, & Atik, 2010), organizational behaviors such as burnout and
alienation (Schepman & Zarate, 2008; Kurtulmus & Karabiyik, 2016; Selbi, 2019), stress
and tension (Iplik, 2009) can be observed. In this context, in order for educational
organizations to guide the society in line with the needs of the age, it is necessary to treat
teachers fairly within the organization can result in creating a safe environment within the

organization and increasing the commitment to the organization.
Aim of the Research

The aim of this research is to reveal the relationship between the organizational justice
behaviors of the school administrators working in primary and secondary schools in the

central districts of Mersin province and the organizational commitment and organizational
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trust of the teachers working in these schools, as well as determining the extent to which the

organizational justice behaviors of the school administrators predicts the organizational
commitment and organizational trust of the teachers working in these schools. In this

context, answers were sought to the following questions:

1. Is there a significant relationship between the organizational justice behaviors of
primary and secondary school principals and teachers’ organizational commitment?

2. Is there a significant relationship between the organizational justice behaviors of
primary and secondary school principals and teachers’ organizational trust?

3. To what extent do the organizational justice behaviors of primary and secondary
school principals predict teachers’ organizational commitment?

4. To what extent do the organizational justice behaviors of primary and secondary

school principals predict teachers’ organizational trust?
Method
Research Model

A correlational survey model was employed in this study to determine whether there was a
significant relationship between the organizational justice behaviors of school principals and
teachers’ organizational commitment and trust based on the views of primary and secondary
school teachers and to explore the extent to which the organizational justice predict the
organizational commitment and trust. Correlational research is a non-experimental research,
designed to explore whether there is relationship between two or more variables, to explain
the type of the relationship, and to make estimations concerning the variables (Erkus, 2005;
Christensen, Johnson & Turner, 2010; Gliner, Morgan & Leech, 2015; Giirbiiz & Sahin,
2016).

Population and Sample

The universe of the study consists of primary and secondary public school teachers working
in central districts of Mersin province (Akdeniz, Mezitli, Toroslar, and Yenisehir) in 2019-
2020 school year. The sample was selected out of 13.134 (MoNE, 2019) teachers through a
stratified and cluster sampling method. Stratified sampling refers to the division of the
universe into some categories, dimensions, levels, or parts (Gliner, Morgan & Leech, 2015;
Gilirbliz & Sahin, 2016). In this context, the selected districts, school types, and socio-
economic characteristics of the school environment in the current study fitted the stratified

sampling. Cluster sampling, on the other hand, refers to the sample groups formed by
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individuals or units that have the potential to become participants (Gliner, Morgan, & Leech,

2015).

The data provided by 442 teachers (259 women and 183 men) in the sample group
selected through a disproportionate sampling from the population determined in the study
were taken under evaluation. It is stated that the sample of the study should be within the
95% confidence level and 5% error range when considering the sample arithmetic of the
universe with a certain quantity (Cohen, Manion & Morrison, 2000; Saunders, Lewis &

Thornhill, 2009). Adequate sample size was reached in this study.
Data Collection Tools

The data of the study consisted of responses given to three different scales. The
Organizational Justice Scale (Polat, 2007) was employed to measure teachers’
organizational justice behaviors, the Organizational Commitment Scale (Pelit et al., 2007) to
determine their organizational commitment, and the Organizational Trust Scale (Yilmaz,

2006) to determine their organizational trust.
Organizational Justice Scale

The Organizational Justice Scale, developed by Niehoff and Moorman (1993) and adapted
to Turkish by Polat (2007), was used in the study to measure whether the types of
organizational justice behaviors of school principals show significant differences according
to teachers. The scale consisted of 19 questions, where the first six items measured the
distributive justice subtype, items 12-15 measured the procedural justice (4 items), and
lastly, the remaining 9 items measured the interactional justice. The reliability coefficient
was 0.89 for distributive justice, 0.95 for procedural justice, and 0.90 for interactional
justice. Moreover, the Cronbach’s alpha value determined for the whole scale developed by
Polat (2007) was 0.96. However, in this study, the Cronbach’s Alpha value for the whole
scale was 0.98. The Cronbach’s alpha value was 0.95 for distributive justice subscale, 0.96

for procedural justice, and 0.98 for interactional justice.
Organizational Commitment Scale

Developed by Meyer and Allen (1984, 1997) and adapted to Turkish by Pelit et al. (2007),
Organizational Commitment Scale was used to measure teachers’ organizational
commitment. It consisted of three sub-dimensions and 17 items. While the first six items of
the scale measured the affective commitment sub-dimension, items 7-12 measured the

continuance commitment (6 items), and items 13-17 measured the normative commitment (5
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items). The reliability coefficient of the scale was 0.92 for the Affective Commitment, 0.79

for the Continuance Commitment, and 0.80 for the Normative Commitment. Cronbach’s
alpha value for the whole scale was 0.85. However, in this study, the Cronbach’s alpha value
for the whole scale was 0.88. The Cronbach’s alpha value was 0.94 for the Affective
Commitment sub-dimension of the scale, 0.77 for the Continuance Commitment, and 0.85

for the Normative Commitment.
Organizational Trust Scale

To measure teachers’ organizational trust, the Organizational Trust Scale, developed by
Yilmaz (2006) was employed in the study. It consisted of three sub-dimensions and 22
items. While items 1, 5, 9, 10, 12, 15, and 17 (6 items) of the scale measured the sub-
dimension of trust in administrators, items 2, 6, 7, 8, 13, 16, 21, and 22 (8 items) measured
the trust in colleagues, and items 3, 4, 11, 14, 18, 19, and 20 (7 items) measured the trust in
stakeholders. The Cronbach’s alpha value for the whole scale was 0.97. In this study, the
Cronbach’s alpha value for the whole scale was found to be .93. In the sub-dimensions of the
scale, the Cronbach’s alpha value was 0.86 for Trust in Administrator, 0.95 for Trust in

Colleagues, and 0.93 for Trust in Stakeholders.
Data Analysis

The distribution of arithmetic means, standard deviations, and frequencies were examined to
explore the general distribution of the data. Correlation analyses were performed to
determine whether there was a significant relationship between the organizational justice
behaviors of primary and secondary school administrators and teachers’ organizational
commitment and trust. In addition, regression analyses were performed to reveal whether the
organizational justice behaviors of primary and secondary school principals predict teachers’
organizational commitment and trust. The findings were interpreted and discussed at a
significance level of 0.05 — 0.01. In the study, the absolute value of the correlation
coefficient is considered high between 0.70 and 1.00; moderate between 0.69 and 0.30; low
between 0.29 and 0.00 (Biiytlikoztiirk, 2002).

Findings

In this part of the study, the findings revealing teachers' organizational justice perceptions,

organizational commitment and organizational trust levels are included.

The relationship between teachers’ perceptions of organizational justice and

organizational trust and organizational commitment
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Table 1. Correlation Analysis Results Concerning the Relationship between the Organizational

Justice Behaviors and Teachers’ Organizational Commitment and Trust

11

1 2 3 4 5 6 7 8 % SS
1.Distributive 32 10
Justice ! 9 4
2.Procedural .835 L 32 10
Justice * 7 4
3.Interactional 785" .875 . 35 1.0
Justice : - 5 6
4.Affective 527 .490 .481 34 1.0
Commitment o 2 2
5.Continuance 130 .127 .117 101 . 2.7 -
Commitment Fho kT 3
6.Normative 440 440 .392 .628 .377 2.9 97
Commitment FhoRR Rk kR Rk 2
7.Trust in .636 .690 .628 .520 | 423 . 35 83
Administrators o kR ok Rk *x 2
8.Trust in .483 .469 .410 431 544 3.2
Colleagues N 523025 1 9 .85
9.Trust in .190 .235 .172 .370 .337 .538 3.2
Stakeholders *x PO 2 8

**p < 01
*p <.05

Table 1 shows the results of the correlation analysis made to reveal the relationship

between the organizational

organizational commitment and organizational trust.

justice behaviors of school

principals and teachers'

Accordingly, the distributive justice sub-dimension of organizational justice was

found to have a positive and significant relationship with affective commitment (r=.527*%*),

continuance commitment (r=.130**), normative commitment (r=.440) sub-dimensions of

organizational commitment.



12 N. Demir, & Y. Inan/ Pamukkale University Journal of Education, 1-26, 2022
The procedural justice sub-dimension of organizational justice was also found to

have a positive and significant relationship with affective commitment (r=.490*%*),
continuance commitment (r=.127**), normative commitment (r=.440**) sub-dimensions of

organizational commitment.

The interactional justice sub-dimension of organizational justice was determined to
have a positive and significant relationship with the emotional commitment (r=.481*%*),
continuance commitment (r=.117*), normative commitment (r=.392**) sub-dimensions of

organizational commitment. has been done.

The distributive justice sub-dimension of organizational justice has a positive
correlation with the sub-dimensions of trust in the manager (r=.636**), trust in colleagues
(r=.483**), trust in stakeholders (r=.190*%*).

The procedural justice sub-dimension of organizational justice also has a positive and
significant relationship with the sub-dimensions of trust in the manager (r=.690**), trust in
colleagues (r=.469**), and trust in stakeholders (r=.235**).

The interactional justice sub-dimension of organizational justice has a positive and
significant relationship with the sub-dimensions of trust in the manager (r=.628**), trust in

colleagues (r=.410*%*), trust in stakeholders (r=.172*%*).

Findings Concerning the Organizational Justice Behaviors Predicting Teachers’ Organizational
Commitment

Findings regarding the prediction of teachers’ organizational commitment by the
organizational justice behaviors of school principals are given in Table 2, Table 3, and Table
4.

Table 2. Regression Analysis Results Concerning the Extent to Which the Organizational

Justice Behaviors of School Principals Predict the Affective Commitment

Predictor Variable B Standard Error S t p
Constant 1.558 149 - 10.480 .000*
Distributive Justice 361 074 .367 4910 .000*
Procedural Justice .059 .094 .060 .623 534
Interactional Justice 137 .082 141 1.665 .097

R =.539 R?=.291 *p < .05
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The extent to which distributive justice, procedural justice, and interactional justice

behaviors of school principals predicted teachers’ affective commitment was R = .539 (p <
.05). Accordingly, 29.1% of the total variance relating to teachers’ organizational
commitment was explained by distributive, procedural, and interactional justice behaviors of
school principals (R? = .291, p < .05). School principals’ distributive justice behaviors
positively predicted the affective commitment level under the sub-dimension of
organizational commitment (# = .367, p < .05). The regression model for the distributive
justice behaviors of school principals predicting teachers’ affective commitment sub-
dimension of organizational justice was Affective Commitment = 1.558 + 0.361
(Distributive Justice). According to the data, when the distributive justice behaviors of
school principals increase by one unit, the level of affective commitment sub-dimension of

teachers’ organizational commitment increases by approximately 0.4 units.

Contrarily, the procedural justice behaviors of school principals did not significantly
predict the affective commitment sub-dimension of organizational commitment (5 = .060, p
> .05). The regression model for the procedural justice behaviors of school principals
predicting teachers’ affective commitment sub-dimension of organizational commitment
was Affective Commitment = 1.558 + .059 (Procedural Justice). According to the data,
when the procedural justice behaviors of school principals increase by one unit, the level of
affective commitment sub-dimension of teachers’ organizational commitment increases by

about 0.06 units.

Similarly, the interactional justice behaviors of school principals did not significantly
predict the affective sub-dimension of organizational commitment (f = .141, p > .05). The
regression model regarding school principals’ interactional justice behaviors, predicting
teachers’ affective commitment sub-dimension of organizational commitment was Affective
Commitment = 1.558 + .137 (Interactional Justice). According to this finding, when school
principals’ interactional justice behaviors increase by one unit, the level of affective
commitment sub-dimension of teachers’ organizational commitment increases by about 0.1

units.

Moreover, 0.29 out of one unit increase in teachers’ affective commitment behaviors
is predicted by school principals’ distributive, procedural, and interactional justice

behaviors.
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Table 3. Regression Analysis Results Regarding the Organizational Justice Behavior of

School Principals, Predicting the Continuance Commitment Level

Predictor Variable B Standard Error S t p

Constant 2.358 145 - 16.218 047*
Distributive Justice .064 072 .079 .895 371
Procedural Justice .046 .092 .056 498 .619
Interactional Justice .005 .080 .006 .059 953

R=.134R*=.018 *p < .05

Continuance Commitment: The extent to which the distributive, procedural, and
interactional justice behaviors of school principals predicted teachers’ continuance
commitment was R = .134 (p < .05). According to these findings, 1.8% of the total variance
regarding teachers’ continuance commitment is explained by school principals’ distributive,

procedural, and interactional justice (R* = .018, p < .05).

The distributive justice behaviors of school principals did not significantly predict
the continuance commitment sub-dimension of organizational commitment (8 = .079, p >
.05). The regression model regarding the organizational justice behaviors of school
principals predicting the continuance commitment sub-dimension of teachers’ organizational
commitment was Continuance Commitment = 2.358 + .064 (Distributive Justice). According
to this finding, when the distributive justice behaviors of school principals increase by one
unit, the level of continuance commitment sub-dimension of teachers’ organizational

commitment increases by approximately 0.6 units.

In a similar vein, the procedural justice behaviors of school principals did not
significantly predict the level of continuance commitment sub-dimension of organizational
commitment (f = .056, p > .05). The regression model regarding the procedural justice
behaviors of school principals predicting the continuance commitment sub-dimension of
teachers’ organizational commitment was Continuance Commitment = 2.358 + .046
(Procedural Justice). According to the data, when the procedural justice behaviors of school
principals increase by one unit, the level of continuance commitment sub-dimension of

teachers’ organizational commitment increases by about 0.5 units.

In addition, the interactional justice behaviors of school principals did not significantly
predict the level of continuance commitment sub-dimension of organizational commitment

(8 = .006, p > .05). The regression model for interactional justice behaviors of school
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principals predicting the continuance sub-dimension of teachers’ organizational commitment

was Continuance Commitment = 2.358 + .005 (Interactional Justice). According to the data,
when the interactional justice behaviors of school principals increase by one unit, the level

of continuance sub-dimension of teachers’ organizational commitment by 0.05 units.

Table 4. Regression Analysis Results Regarding the Organizational Justice Behavior of

School Principals, Predicting the Level of Normative Commitment

Predictor Variable B Standard Error i t p
Constant 1.465 149 - 9.857 .000*
Distributive Justice 227 073 243 3.087 .002*
Procedural Justice 243 .094 .260 2.579 .010*
Interactional -.024 .082 -.026 -.292 770
Justice

R =.460 R? =211 *p < .05

Normative Commitment: The extent to which school principals’ distributive, procedural,
and interactional justice behaviors predicted teachers’ normative commitment was R = .460
(p < .05). According to the findings, 21.1% of the total variance regarding teachers’
normative commitment was explained by school principals’ distributive, procedural, and

interactional justice behaviors (R? = .211, p < .05).

It was determined that school principals’ procedural justice positively and
significantly predicts teachers’ normative commitment level (f = .260, p < .05). The
regression model for the procedural justice behaviors of school principals predicting the
normative commitment sub-dimension of teachers’ organizational commitment was
Normative Commitment = 1.465 + .243 (Procedural Commitment). According to the data,
when the procedural justice behaviors of school principals increase by one unit, the level of
normative commitment sub-dimension of teachers’ organizational commitment increases by

approximately 0.26 units.

Further, school principals’ interactional justice significantly predicted the normative
commitment of teachers (f = -.026, p < .05). The regression model regarding school
principals’ interactional justice predicting the normative commitment sub-dimension of
teachers’ organizational commitment was Normative Commitment = 1.465 - .024

(Interactional Justice). According to the data, when the interactional behaviors of school
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principals increase by one unit, the level of normative commitment sub-dimension of

teachers’ organizational commitment decreases by approximately 0.02 units.

Findings Concerning the Organizational Justice Behaviors Predicting Teachers’

Organizational Trust Perceptions

Findings on school principals’ organizational justice behaviors predicting teachers’

organizational trust perceptions are given in Table 5, Table 6, and Table 7. Accordingly:

Table 5. Regression Analysis Results Regarding School Principals’ Organizational Justice

Behaviors Predicting Trust in Administrators

Predictor Variable B Standard Error S t p
Constant 1,590 ,103 - 15,317 ,000*
Distributive Justice ,149 ,051 ,186 2,932 ,004*
Procedural Justice ,386 ,065 ,480 5,910 ,000*
Interactional ,049 ,057 ,062 ,865 ,387
Justice

R =.699 R? = .489 *p < .05

Trust in Administrators: The extent to which the distributive, procedural, and interactional
justice behaviors of school principals predicted teachers’ Trust in Administrators was R =
699 (p < .05). According to the findings, 48.9% of the total variance regarding teachers’
trust in administrators was explained by the distributive, procedural, and interactional justice

behaviors of school principals (R? = .489, p < .05).

The study found that distributive justice behaviors of school principals positively and
significantly predict trust in administrators sub-dimension of organizational trust (4 = .186, p
< .05). The regression model regarding the distributive justice behaviors of school
principals, predicting trust in administrators sub-dimension of teachers’ organizational trust
was Trust in Administrators = 1.590 + .149 (Distributive Justice). According to the data,
when the distortive justice behaviors of school principals increase by one unit, the trust in

administrators sub-dimension increases by approximately 0.18 units.

Similarly, the procedural justice of school principals positively and significantly
predicted the level of teachers’ trust in administrators (f = .480, p < .05). The regression
model for the procedural justice behaviors of school principals predicting trust in
administrators sub-dimension of teachers’ organizational trust was Trust in Administrators =

1.590 + .386 (Procedural Justice). According to the data, when the procedural justice
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behaviors of school principals increase by one unit, the level of trust in administrators of

teachers’ organizational trust sub-dimension increases by approximately 0.48 units.

Contrarily, the interactional justice of school principals did not significantly predict
teachers’ trust in administrators (f = .062, p > .05). The regression model regarding the
interactional justice behaviors of school principals predicting the trust in administrators sub-
dimension of teachers’ organizational trust was Trust in Administrators = 1.590 + .386
(Interactional Justice). According to the data, when the interactional justice behaviors of
school principals increase by one unit, the level of trust in administrators of sub-dimensions

of teachers’ organizational trust increases by about 0.05 units.

Table 6. Regression Analysis Results Regarding School Principals’ Organizational Justice
Behaviors Predicting Trust in Colleagues

Predictor Variable B Standard Error  p t p
Constant 1.941 127 - 15.317 .000*
Distributive Justice .257 .063 315 4.102 .000*
Procedural Justice  .221 .080 271 2.748 .006*
Interactional -.059 .070 -.074 -.851 .395
Justice

R=.499R =.249 *p < .05

Trust in Colleagues: The extent to which the distributive, procedural, and interactional
justice behaviors of school principals predicted teachers’ trust in colleagues was R =.499 (p
< .05). According to the findings, 24.9% of the total variance of teachers’ trust in their
colleagues was explained by the distributive, procedural, and interactional justice behaviors

of school principals (R? = .249, p < .05).

Distributive justice behaviors of school principals positively and significantly
predicted the trust in colleagues sub-dimension of organizational trust (# = .315, p < .05).
The regression model regarding the distributive justice behaviors of school principals,
predicting the trust in colleagues sub-dimension of teachers’ organizational trust was Trust
in Colleagues = 1.941 + .257 (Distributive Justice). According to the data, when the
distributive justice behaviors of school principals increase by one unit, the level of trust in
colleagues sub-dimension of teachers’ organizational trust increases by approximately 0.31

units.
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Likewise, school principals’ procedural justice positively and significantly predicted

teachers’ trust in colleagues (f = .271, p < .05). The regression model regarding school
principals’ procedural justice predicting the trust in colleagues sub-dimension of
organizational trust of teachers was Trust in Colleagues = 1.941 + .221 (Procedural Justice).
According to the data, when school principals’ procedural justice increases by one unit, the
level of trust in colleagues sub-dimension of teachers’ organizational trust increases by

approximately 0.27 units.

In contrast, school principals’ interactional justice subtype did not significantly predict
teachers’ trust in colleagues (f = -.074, p > .05). The regression model regarding the
interactional justice behaviors of school principals was Trust in Colleagues = 1.941 - .059
(Interactional Justice). According to the data, when the interactional justice behaviors of
school principals by one unit, the level of trust in colleagues sub-dimension of teachers’

organizational trust decreases by approximately 0.1 units.

Table 7. Regression Analysis Results Regarding School Principals’ Organizational Justice
Behaviors Predicting Trust in Stakeholders

Predictor Variable B Standard Error S t p
Constant 2.675 141 - 19.022 .000*
Distributive Justice .004 .070 .005 .057 .954
Procedural Justice .289 .089 357 3.238 .001*
Interactional -114 .078 -.144 -1.470 142
Justice

R = .245 R?=.060 *p < .05

Trust in Stakeholders: The extent to which the distributive, procedural, and interactional
justice behaviors of school principals’ predicted teachers’ trust in stakeholders was R = .245
(p < .05). According to the findings, 06.0% of the total variance in teachers’ trust in
stakeholders was explained by the distributive, procedural, and interactional justice

behaviors of school principals (R? = .060, p < .05).

It was determined that the distributive justice behaviors of school principals do not
significantly predict the trust in stakeholders sub-dimension of organization justice (5 =
.005, p > .05). The regression model regarding the distributive justice behaviors of school
principals predicting teachers’ trust in stakeholders of organization justice sub-dimension

was Trust in Stakeholders = 2.675 + .004 (Distributive Justice). According to the data, when
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the distributive justice behaviors of school principals increase by one unit, teachers’ trust in

stakeholders of organizational justice sub-dimension increases by about 0.04 units.

On the contrary, school principals’ procedural justice subtype positively and
significantly predicted teachers trust in stakeholders (8 = .357, p < .05). The regression
model regarding the procedural justice behaviors of school principals predicting teachers’
trust in stakeholders of organizational trust sub-dimensions was Trust in Stakeholders =
2.675 + .289 (Procedural Justice). According to the data, when the procedural justice
behaviors of school principals increase by one unit, the level of teachers’ trust in

stakeholders increases by approximately 0.3 units.

However, school principals’ interactional justice subtype did not significantly predict
the level of teachers’ trust in stakeholders (f = -.144, p > .05). The regression model
regarding the interactional justice behaviors of school principals predicting the level of
teachers’ trust in stakeholders of organizational trust sub-dimensions was Trust in
Stakeholders = 2.675 - .114 (Interactional Justice). According to the data, when the
interactional justice behaviors of school principals increase by one unit the level of teachers’
trust in stakeholders of organizational trust sub-dimensions increases by approximately 0.1

units.
Discussion

There were significant positive relationships between all sub-dimensions of organizational
justice behaviors of school principals and all sub-dimensions of organizational commitment.
When the relevant literature is examined, a number of studies on this subject are
encountered. In Kiray's (2011) study, a positive and weakly significant relationship was
found between organizational justice sub-dimensions and affective and normative
commitment sub-dimensions of organizational commitment, but no significant relationship
was found with continuance commitment. Bal (2014) revealed that teachers' organizational
justice perceptions did not have a significant predictive effect on the continuance
commitment sub-dimension, and that organizational justice perceptions had a predictive
effect on emotional commitment and normative commitment. Dilek (2005) found a positive
and significant relationship between the distributive justice sub-dimension of organizational
justice and the affective and normative commitment sub-dimensions of organizational
commitment, but concluded that there was no significant relationship between continuance
commitment. There are also many other studies in the related literature that reveal a positive

and significant relationship between organizational justice and organizational commitment (
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Ugurlu, 2009; Ozgan, 2011; Selvitopu, 2011; Yilmaz, 2012; Akyiiz, 2013; Ay, 2013; Bulug

& Giines, 2014). ; Gok, 2014; Savas, Angay and Alp, 2015; Sahin and Kavas, 2016; San and
Yalgintas, 2017; Selek Oz and Saglam, 2019).

Both this and previous studies on organizational justice behaviors of school
principals have shown that the fairer school principals treat teachers, the more commitment
they will show to their organizations. Teachers may have expressed these opinions because
providing a fair environment for employees in their work environment makes them more
devoted to their work, and by combining the organization goals with their own, they can
ensure that the organization achieves its goals in a shorter time as well as they make

themselves happy.

There were significant positive relationships between all sub-dimensions of the
organizational justice behaviors of school principals and all sub-dimensions of
organizational trust. Similarly, a study by Akgiindiiz and Giizel (2014) found significant
positive relationships between the procedural justice sub-dimension of organizational justice
and teachers’ organizational trust perceptions. Procedural and distributive justice were found
to have significant positive relationships with organizational trust (Iscan & Saym, 2010;
Yilmaz, Karakose & Altinkurt, 2009). Other studies by Polot and Celep (2008), Aktug
(2016), Bozkurt (2015), and Polat (2007) found a significant and positive relationship
between organizational justice and trust perceptions of teachers.

Creating a fair working environment by school principals also increases teachers’
sense of trust in them, their colleagues, and stakeholders (Polat & Celep, 2008; Iscan &
Sayn, 2010; Kiliglar, 2011; Sahin & Kavas, 2016; Bal, 2019). As in other studies, this study
also showed that teachers who think they are treated fairly feel a sense of trust. Thus, the
presence of this feeling may have increased both teachers’ commitment to the organization

and their sense of trust.

The distributive justice sub-dimension of organizational justice significantly and
positively predicted the affective commitment sub-dimension of organizational commitment.
However, procedural and interactional justice did not significantly predict affective
commitment. None of the sub-dimensions of organizational justice behaviors of school
principals predicted teachers’ continuance commitment. By contrast, the distributive and
procedural justice behaviors of school principals significantly and positively predicted the
level of normative commitment of teachers. Contrarily, the interactional justice behaviors

did not predict the level of normative commitment of teachers. In the relevant literature,
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Yildirim (2002) and Eker (2006) determined that the distributive justice sub-dimension of

organizational justice significantly predicted the affective and normative sub-dimensions of
organizational commitment, the procedural justice predicted the affective commitment sub-
dimension, and the interactional justice predicted the affective and continuance sub-
dimensions. Similarly, Dilek (2005) found that distributive justice sub-dimension of
organizational justice significantly predicted the affective and normative commitment sub-
dimensions of organizational commitment. These findings are in parallel to the findings of
the present research. The studies by Mete and Serin (2014), Alatay (2017), and Selbi (2019)
found that all sub-dimensions of organizational justice significantly predicted all sub-
dimensions of organizational commitment. The present study found that the distributive
justice significantly predicted the affective and normative commitment sub-dimensions, and
the procedural justice significantly predicted the normative commitment sub-dimension.
Therefore, the findings of this research match up with those in the literature. It is understood
that school administrators' exhibiting justice behaviors in their schools positively predicts
teachers' commitment. Undoubtedly, it can be stated that being an administrator who does
not take sides in relations, observing the conditions of all stakeholders in the distribution of
resources, and considering that justice is important for all teachers, increases the

commitment of teachers to their schools.

Distributive and procedural justice sub-dimensions of organizational justice
significantly and positively predicted the teachers’ level of trust in administrators, and the
interactional justice significantly predicted teachers’ level of trust in administrators.
Considering the relationship between the organizational justice behaviors of school
principals and teachers’ trust in colleagues, the distributive and procedural justice behaviors
significantly and positively predicted teachers’ trust in colleagues. However, the

interactional justice did not predict teachers’ trust in colleagues.

Regarding the relationship between the organizational justice behaviors of school
principals and teachers’ perceptions of trust in stakeholders, the distributive and interactional
justice did not predict teachers’ level of trust in stakeholders. However, the procedural
justice significantly and positively predicted teachers’ level of trust in stakeholders.
Similarly, in studies conducted by Iscan and Sayin (2010) and Tekingiindiiz et al. (2014), the
organizational justice perceptions positively predicted teachers’ organizational trust
perceptions. In the study conducted by Bas (2010), as organizational justice behavior

increases, so does the sense of organizational trust. Similar findings were reached in various
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researches (Isbasi, 2000; Atalay, 2005; Polat, 2007; Polat & Celep, 2008). According to

Polat (2007), it is claimed that ensuring organizational justice has a positive effect on the
increase of individuals' organizational trust behaviors. Accordingly, the perception of justice
within organizations increasingly affects trust in organizations. These studies show that
organizational justice behaviors of school principals positively predict teachers’ perceptions
of organizational trust. Although these studies are generally similar to ours, they are not
completely similar in terms of sub-dimensions. Herewith, teachers know that justice is
provided in the organization where they work, and if they hold this belief, they may also
trust their institutions. As their sense of trust increases, their commitment may also increase,
and as their commitment increases, they may associate their goals with those of the
organization and be more beneficial to the institutions where they work. For these reasons,

teachers may have given such responses.
Conclusion

A positive and significant relationship was revealed between the sub-dimensions of
organizational justice and all sub-dimensions of commitment. As organizational justice
increases, teachers’ organizational commitment also increases. There are significant positive
relationships between all sub-dimensions of organizational justice and all sub-dimensions of
organizational trust. As the organizational justice behaviors of school principals increase,
teachers’ level of trust in organizations also increases. Organizational justice significantly

predicts organizational commitment and trust.
Suggestions

v Researchers could investigate the mediating roles of organizational trust and
organizational commitment in the relationship between organizational justice and
organizational performance.

v School principals’ giving importance to organizational justice behaviors in schools
may increase teachers’ feelings of trust towards principals and schools. At this point,
necessary training could be provided to principals to demonstrate organizational
justice.

v To establish a strong positive relationship between fair behaviors of school principals
towards teachers in schools and the feelings of commitment and trust that teachers
feel towards the institution, the principals should be enabled to demonstrate a closer,
analytical, and rigorous behavior towards teachers against the problems and potential

troubles.
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v' The activities conducted by teachers could be rewarded to improve their

organizational commitment and a structure that is more dedicated and committed to
the institution could be revealed. An improvement that is achieved in this way will
increase the affective commitment of teachers to the institution while making them

more willing to show continuity in the institution.
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