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Abstract

In this study, it is aimed to evaluate the problems experienced in guidance and
psychological counseling services in basic education with the meta-synthesis
method. In this context, with the help of the keywords such as "problems in

psychological counseling”, "guidance services in primary school”, “preschool
guidance services problems"’, “'guidance and psychological counseling services
in preschool education problems', ‘“guidance and psychological counseling
services in secondary school’, ‘'guidance and psychological counseling
services’', “guidance services’, ‘“'guidance and psychological counseling
services’’ and “’'guidance problems in basic education’'; The database has been
scanned on the National Thesis Center of the Council of Higher Education,
Google Academic, T UBITAK ULAKBIM (National Academic Network and
Information Center) and Social and Human Sciences Database. As a result of the
scans, 27 articles, 8 master's theses and 1 paper that meet the inclusion criteria
were included in the study. Meta-synthesis method was used in the study and the
obtained data were analyzed by inductive content analysis. Frequency tables
related to main themes, themes, codes and problems were created in line with the
examinations made. Considering the results of the research, the problems
experienced in the guidance and psychological counseling services in basic
education are discussed under six headings. When these six titles are evaluated
in line with the data obtained; It covers themes such as system problems,
problems related to cooperation, duties and responsibilities of guidance and
psychological counseling services, the function of guidance and psychological
counseling services, problems arising from psychological counselor and physical
conditions. In the light of the findings obtained as a result of the research, it was
determined that the problem area with the highest frequency was system
problems, and the least problematic area was physical conditions.
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Psychological counseling service refers to a process of specialized assistance grounded on therapeutic
interaction between the counselor and the client. Counseling is an important part of the contemporary
education system as an element that supports various development areas of students and ensures the
development of the individual as a whole (Erdemir and Kis, 2017). Guidance and psychological
counseling services are professional services that enable students to get to know themselves, adapt to
the school and the environment, realize and develop their hidden strengths and accomplish their
educational and professional development in a healthy manner (Memduhoglu and Damcicek, 2016).
Guidance also involves a process of determining one’s own goals and giving direction to them in the
education process (Tan, 2000). Individuals are expected to fulfil their responsibilities in the society by
knowing their personal competences and limits through education. At this stage, guidance and
psychological counseling services offer a facilitating and enlightening way to the individual (Ozoglu,

1991).
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Guidance and psychological counseling services are an integral part of education in contemporary and
democratic education models. Contemporary education models have a student-centred approach. It is
possible to say that guidance and psychological counseling services have an important function in
supporting the personality development of students. This service supports the lifelong development of
the individual (Polat, 2007). On the other hand, it can be said that guidance and psychological counseling
services have an important role to play in affecting the perspectives of teachers and school
administration and their contributions to classroom management. These services also remind teachers
that students are individuals who need to be supported not only educationally but also psychosocially.
Guidance and psychological counseling services are highly needed in order to help learning to take place
more effectively and to provide this support in a way that is sensitive to changes and developments. In
this way, the culture of cooperation can be developed at schools. The increase in cooperation between
teachers, school administration and students will increase the sense of trust in the school and facilitate
the healthy development of students (Soker, 2007).

The country that pioneered the studies in the field of counseling and started the counseling studies on
the basis of advanced concepts and principles is the United States of America. With the introduction of
psychological counseling and guidance services in educational institutions, it has emerged as a subject
that is emphasized in Turkish national education councils (Akay, Turk, Mercan and Urtekin, 2019).
Guidance services were first brought to the field in the form of vocational guidance and then educational
and personal-social guidance services. Along with the need for qualified workforce, the need for
psychological counseling and guidance services has also increased. After the reforms in Europe and
America, educational guidance activities gathered momentum. After contacts were established by
scientists in Turkey with the USA, the USA model has been adopted in the school psychological
counseling profession in Turkey (Totan, 2014). Guidance and psychological counseling services started
to be offered in Turkey in the 1950s (Soker, 2007). In Turkey, the Guidance and Psychological
Counseling Services Regulation was updated by the Ministry of National Education (2020) and the
duties of school counselors were defined within the framework of preventive, developmental, remedial
and support services. Nas (2018) stated that school counselors fulfil their duties and responsibilities as
defined in this regulation. In this context, it is possible to say that the regulation has a direct impact on
guidance and psychological counseling services.

School psychological counseling and guidance services, which include the counseling process, are a
very important element for the efficient conduct of student personality development services in the
school environment. Guidance and psychological counseling services have a facilitating role and a
social-physical-academic support role for students to fulfil their developmental period tasks (Erdemir
and Kis, 2017). Therefore, guidance and psychological counseling services in schools are preventive,
developmental and protective activities that support the development of the individual in many ways.
For this reason, schools are not only educational institutions, but also institutions that support students
to learn life skills, discover and develop their talents and interests in addition to their academic skills.
The increasing importance of this understanding with modern education has also increased the
importance of guidance and psychological counseling services. However, when the problems
experienced in the education system are considered, it is inevitable that these problems will also be
reflected in the guidance and psychological counseling services. These problems experienced have been
brought to light and various solutions have been presented in many studies. The problems experienced
in such an important service, which provides social, emotional and cognitive support to the individual,
bring about many possible risks such as not being able to fully benefit from this service, experiencing
problems and making wrong professional choices. For this reason, the identification of the problems
experienced is very important for the steps to be taken to solve these problems.

Basic education is a critical period that aims to equip individuals with the knowledge, skills and
behaviours to adapt to the requirements of the age (Deveci and Aykac, 2019). Therefore, advanced target
behaviours and values are built on the objectives to be accomplished in this period. In this context, since
basic education is the lowest layer of the education system, it may create protective and reducing effects
in the occurrence of possible problems in upper education levels as a result of the solution of the existing
problems at this stage. When the levels of the education system are considered, it is seen to be important
to carry out preventive, improving and intervening guidance and psychological counseling services with
the cooperation of students-parents-teachers-administrators, starting from the lowest level. Given that
levels of education affect each other, disruptions that may occur in guidance and psychological
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counseling services offered in basic education may also cause disruptions in other levels of education.
Tan (2000) emphasized that guidance services are a type of service that requires the cooperation of all
school personnel. It was stated that it would not be possible to carry out the guidance and psychological
counseling programs without considering the needs and understanding of teachers, school
administration, students and parents. In this sense, when viewed from a broader point of view, the
solution of the problems experienced in guidance and psychological counseling services can affect
students’ making the right decision in their career choice. According to Soker (2007), guidance and
psychological counseling services offered during school years have a great effect on the growth of a
healthy personality and society.

In light of this information, it is very important to determine the problems in the field of guidance and
psychological counseling services at the basic education level within the framework of the studies in the
relevant literature. As a result of the literature review on the subject, it is seen that there are studies that
include the problems experienced in guidance and psychological counseling services in basic education
and solutions for these problems. In the current study, a meta-synthesis study was carried out on the
studies that investigated the problems and solutions in the field of guidance and psychological
counseling services at the basic education level. It is thought that this study, which aims to examine the
problems of guidance and psychological counseling services in basic education, will contribute to the
literature. In this study, it is aimed to evaluate the studies examining the problems experienced in the
guidance and psychological counseling services in basic education by using the method of meta-
synthesis.

Method

Design

This study was conducted using the meta-synthesis method. The meta-synthesis method is an approach
that contributes to the comprehensive explanation of a phenomenon and to bring a different perspective
to the existing theory by examining the data, methods and theoretical aspects of qualitative studies on
any subject or qualitative dimensions of the studies using the mixed method (Polat and Ay, 2016).
According to another definition, meta-synthesis refers to theories and generalizations reached through
the systematic comparison and combination of the results of qualitative studies (Noblit and Hare, 1988).
In this context, the findings, results and suggestions of the studies on the problems experienced in the
guidance and psychological counseling services in basic education in Turkey have been studied with an
interpretive approach.

In the study, the stages of a meta-synthesis developed by Walsh and Downe (2005) were applied. In line
with these stages:

1. The scope of the study was determined.

2. Relevant studies were reached.

3. Studies to be included in the current study were determined.

4. The quality of the studies was evaluated.

5. Comparison-based studies were conducted.

6. Studies were coded and themed.

7. The themes obtained from the analysis were synthesized.

Data Collection

In the context of the research topic, the problems seen in the guidance and psychological counseling
services in basic education in Turkey were addressed and a literature review was made. In this context,
scientific articles, theses and papers were searched by using the following keywords; ‘problems in
psychological counseling’, ‘counseling services in primary education’, ‘problems in counseling services
in primary education’, ‘problems in psychological counseling services in pre-school education’,
‘problems in guidance and psychological counseling services in preschool education’, ‘problems in
guidance and psychological counseling services in middle school’, ‘guidance and psychological
counseling services’, ‘counseling service’ and “counseling problems in basic education’.

The studies to be included in the current study were reached using Google Academic, National Thesis
Centre of the Council of Higher Education, TUBITAK ULAKBIM (National Academic Network and
Information Centre) Social and Humanities Database. The qualitative studies and the qualitative
dimensions of the studies conducted using the mixed method were included in the current study. In
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addition, the studies were limited by considering the inclusion of the problems experienced in the
guidance and psychological counseling services at the basic education levels. Eight master’s theses, 27
articles and 1 paper meeting the inclusion criteria were included in the study. The studies included in
the current study are listed in Table 1.

Table 1.

Studies Included in the Current Study

Code of the Reference Subiject of the Study
Study
S1 Akay, Turk, Mercan and Examination of the counseling services regulation
Urtekin (2019) from the point of view of counselors

S2 Aktas and Demirtas Zorbaz Opinions of school counselors on their competences
(2018) of psychological counseling with children

S3 Arslan, Karatas and Current and developing ethical problems in the field
Dostuoglu (2019) of psychological counseling

S4 Avrsit (2019) Investigation of the self-efficacy of guidance teachers
working in special education schools and guidance
and research centers regarding guidance and
psychological counseling services in special
education (master’s thesis)

S5 Bacioglu, Kocabiyik and Guidance and psychological counseling students’

Malkoc (2016) evaluation of the guidance services in schools

S6 Bayraktar (2020) Determining the opinions of counselors about the
problems they encounter at school (master's thesis)

S7 Bengisoy and Ozdemir (2019) Problems in the field of psychological counseling and
guidance from the point of view of psychological
counselor/guidance teachers

S8 Camadan (2021) Evaluation of the decisions in the regulations
published by the Ministry of National Education on
psychological counseling and guidance services

S9 Can (2010) Examining the problems faced by the guidance
teachers working in primary schools (symposium)

S10 Can and Nikolayidis (2021) School counseling services: a case study

S11 Cerit, Akgun, Yildiz and Problems and solutions in the implementation of the

Soysal (2014) new education system (4+4+4) (Case of Bolu
province)

S12 Cetin (2016) Opinions of primary school students on school
psychological counseling and guidance services
(master’s thesis)

S13 Cokamay, Kapci and Sever Problems in school mental health services: opinions

(2017) of counselors

S14 Dagli and Han (2017) Educational problems and solutions in Diyarbakir
province on the basis of teachers’ opinions

S15 Erdemir and Kis (2017) Opinions of school administrators about school
guidance and psychological counseling services

S16 Erdemir, Sumbas, Umur, Expectations of secondary school administrators and

Genc and Tunca (2019) teachers from psychological counseling and guidance
services (Malatya province)

S17 Gok (2016) Measuring how guidance and psychological
counseling services are perceived by school
principals (master’s thesis)

S18 Gurgan (2020) Problems experienced in school counseling services
from the perspective of school counselors

S19 Kanak, Ersoy and Yerliyurt Evaluation of the necessity of pre-school counseling

(2018)

services in line with the opinions of counselors
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S20 Karatas and Sahin Baltaci Examining the opinions of school principals,
(2013) classroom counseling teachers, students and school
psychological ~ counselors on  psychological
counseling and guidance services carried out in
secondary education institutions
S21 Kocak Bicak and Ottekin The expectations of school counselors from school
Demirbolat (2019) administrators and teachers

S22 Meseci, Ozcan and Bozdemir Perceptions of teachers and principals about school
(2007) psychological counseling and guidance services

S23 Memduhoglu and Damcicek Teachers’ metaphorical perceptions of counseling
(2016) services

S24 Nazli (2008) Teachers’ perception of changing counseling services
and their own roles

S25 Oksal and Guner (2018) Examining the counseling services carried out in
schools in France and Turkey: Comparative case
study

S26 Parmaksiz and Gok (2018) Difficulties faced by school psychological counselors
in the execution of psychological counseling and
guidance services

S27 Polat (2014) Evaluation of the problems experienced in the first
grade of primary school in the 12-year compulsory
and gradual education system according to the
opinions of teachers (master’s thesis)

S28 Silaci (2010) Guidance and psychological counseling in education
as a social status for service recipients (master’s
thesis)

S29 Soker (2007) The expectations of primary school teachers from
counseling services in schools about classroom
management (Case of Zonguldak) (master’s thesis)

S30 Tagay and Sevi Kacar (2017)  Opinions of school psychological counselors on
psychological counseling and guidance services in
schools

S31 Terzi, Erguner Tekinalp and Psychological counselors’ evaluation of the

Leuwerke (2011) comprehensive  psychological counseling and
guidance program developed based on the school
psychological counseling and guidance services
model

S32 Tuzgol Dost (2020) Status and problems of guidance and psychological
counseling services in primary schools according to
school psychological counselors

S33 Tuzgol Dost and Keklik Problems in the field of psychological counseling and

(2012) guidance from the eyes of those working in the field

S34 Uzun (2018) Examining the metaphorical perceptions of teachers
and school administrators about school psychological
counseling services and counselors (master’s thesis)

S35 Yerlikaya, Sak and Sahin Sak Psychological counseling and guidance services in

(2014) pre-school education: opinions of pre-school pre-
service teachers and pre-service psychological
counselors

S36 Yildiz (2021) Opinions of psychological counselors about the

problems in school climate and school social services
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Table 2.
Frequency Distribution of the Descriptive Characteristics of the Studies
Publication Type Data Collection Tool Method Data Analysis
Article  The Paper Interview Question Docu Quali Mixe Content Descripti  Undefined
sis Form naire ment  tative d Analysi  ve
Analy S Analysis
sis
27 8 1 26 8 2 34 2 13 19 4

As seen in Table 2, the studies included in the current study consist of 27 articles, 8 theses and 1 paper.
In terms of the research method, 34 of the studies have qualitative and two of them have mixed designs.
From among these studies, 26 used interview forms, 8 used questionnaires and 2 used document analysis
as the data collection tools and 13 studies used content analysis, 19 studies used descriptive analysis in
the analysis of the collected data while analysis method was not specified in 4 of the studies. However,
these four studies, whose analysis method was not specified, were included in the study because they
were qualitative studies and covered the research subject.

For this study, permission was obtained from the Social and Human Sciences Research Ethics
Committee of Mugla Sitki Kocman University, dated 07.02.2022 and numbered 220016/24, and it was
decided that the study does not require ethics committee approval.

Data Analysis

In the current study, an inductive content analysis approach was used. In inductive content analysis, it
is essential to determine the relationship between the concepts in the content of the data obtained through
coding. With the determined codes and themes, the phenomenon underlying the data is tried to be
explained (Yildirim and Simsek, 2008). In this approach, codes and themes are created by reading the
texts in detail over and over again and considering all the content (Hsieh and Shannon, 2005). The 36
study texts included in the study were read line by line and the problems revealed by the data obtained
from the manual coding were listed. In this way, the themes were reached. The studies included in the
evaluation were given codes as S1, S2, S3,....., S36. Arrangements were made by taking expert opinion
on the themes reached.

Findings

The studies including the problems in guidance and psychological counseling services in basic education
in Turkey were examined using the thematic synthesis approach. As a result of the examinations, six
themes were determined. The themes created are; system problems, problems related to cooperation,
duties and responsibilities of guidance and psychological counseling services, function of guidance and
psychological counseling services, problems arising from psychological counselors and physical
conditions. The themes created were determined within the framework of the meaning they expressed.
Frequency information regarding the themes created is presented in Table 3.

Table 3.

Main Themes Created
Themes f
System Problems 43
Problems Related to Cooperation 30

Duties and Responsibilities of Guidance and Psychological Counseling 29
Services

Function of Guidance and Psychological Counseling Services 27
Problems Arising from Psychological Counselors 23
Physical Conditions 11
Total 163

147



-‘3’ MSKU Journal of Education
¥ ISSN 2148-6999 Volume 10, Issue 1, (2023) May

1. System Problems
The codes related to the theme of ‘system problems’ experienced in guidance and psychological
counseling services in basic education are given in Table 4.

Table 4.
System Problems
Theme Codes f
Title-related problems 7
Regulatory Problems arising from the regulation 6
Problems Need for in-service training 4
Lack of support by the Ministry of Education on motivation 3
Appointment of teachers from other branches 3
Lack of supervision on other teachers 2
Implementation Insufficient number of counselors/guidance teachers 11
Problems Absence of counseling classes 4
Excessive workload 3
Total 43

As seen in Table 4, system problems (f=43) seen in guidance and psychological counseling services in
basic education are specified under two themes as ‘Regulatory problems’ and ‘Implementation
problems’. In the theme of regulatory problems (f=25), a total of six codes were determined as ‘Title-
related problems’, ‘Problems arising from the regulation’, ‘Need for in-service training’, ‘Lack of
support by the Ministry of National Education on motivation’, ‘Appointment of teachers from other
branches’ and ‘Lack of supervision on other teachers’. In the theme of implementation problems (f=18),
a total of three codes were determined as ‘Insufficient number of counselors/guidance teachers’,
‘Absence of counseling classes’, ‘Excessive workload’.

Some of the statements regarding the opinions and findings on the problems obtained in the study are
given below:

“We are too busy with paperwork. Our profession has lost its meaning and [ feel I am
getting worse in my profession.” (S1)

“There is no clear regulation on counseling services. | think that the legal regulations on
this issue are not enough ..." (S10)

“...In addition, the counseling activities of the classroom guidance teachers are not
supervised ... (S9)

‘Our school has 900 students and only one counselor. The number of counseling teachers
is very insufficient for this school population...” (S20)

‘Counseling service is like an extra burden because it just involves preparing and putting
paperwork on file ..." (S23)

“...In fact, one of the main reasons for this problem is that there are not enough guidance
teachers in schools. Norm staff planning should be made in such a way that fewer students
are assigned to a guidance teacher. In this way, the quality of counseling services will also
increase.’ (S25)

‘There are no in-service trainings that will contribute to the development of guidance
teachers.’ (S26)

‘For a healthy counseling service, the number of students assigned to a counselor should
not exceed 100 and this means that norm staff planning should be made ..." (§32)

When the system problems experienced in the guidance and psychological counseling services in basic
education are considered, it is seen that the highest number of problems experienced is regulatory
problems. Within this theme, the uncertainty regarding the titles of the employees in guidance and
psychological counseling services and the problems related to frequent change of titles come to the fore.
It is understood that aside from title-related problems, there are also other problems arising from the
regulation. The other problem area that is most frequently expressed among the regulatory problems is
the existence of the need for in-service trainings. It has been stated that both counselors and other
teachers have needs in this area. Appointment of teachers from other branches and lack of supervision
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on other teachers are seen to be among the regulatory problems. Within the theme of implementation
problems, it was stated that the insufficient number of counselors/guidance teachers, especially in
educational institutions, is a big problem. On the other hand, it was stated that the lack of class hours
required for the implementation of guidance services in educational institutions is also a problem area.
The excessive workload of counselors was also stated as another problem area.

2. Problems Related to Cooperation
In line with the studies discussed, the codes obtained under the theme of ‘problems related to
cooperation’ are given in Table 5.

Table 5.

Problems Related to Cooperation
Theme Codes f
Problems Lack of cooperation with school administration 12
Related to Lack of cooperation with teachers 10
Cooperation Lack of cooperation with parents 4

Lack of cooperation with other stakeholders 4

Total 30

As seen in Table 5, a total of four codes were obtained under the theme of problems related to
cooperation in guidance and psychological counseling services in basic education (f=30); ‘Lack of
cooperation with school administration’, ‘Lack of cooperation with teachers’, ‘Lack of cooperation with
parents’ and ‘Lack of cooperation with other stakeholders.
Some of the statements regarding the opinions and findings on the problems obtained in the study are
given below:

“...The factors that hinder the exhibition of better performance by counselors are that the

school administration does not provide the opportunities that the counselors need in their

work, that teachers delegate their responsibilities regarding the guidance to counselors,

that the parents are indifferent and that the number of students is high.” (S10)

‘In terms of cooperation, I think that there is not enough cooperation with branch teachers.

1 expect teachers to collaborate consistently, not just when they want to.” (S21)

‘Teachers and administrators do not take responsibility for guidance services.’ (526)

‘Branch teachers’ thinking that what would the guidance teacher do, if we did these things

.." (526)

‘From time to time, I have problems with the classroom guidance teachers. I see that the

guidance service is not given much importance and teachers are not prepared for this

service...’ (§31)

When the problems related to cooperation experienced in the guidance and psychological counseling
services in basic education are considered, it is seen that the lack of cooperation with the school
administration is mostly expressed as a problem. Another problem area is the lack of cooperation with
teachers. It has been stated that the lack of cooperation with parents, which is an important element of
guidance and psychological counseling services, is a separate problem area. Moreover, it is seen that the
lack of cooperation with other stakeholders poses a problem in this field.

3. Duties and Responsibilities of Guidance and Psychological Counseling Service

The codes related to the theme of ‘duties and responsibilities of guidance and psychological counseling
services’ including some problems experienced in guidance and psychological counseling services in
basic education are given in Table 6.

As seen in Table 6, when the problems related to duties and responsibilities of guidance and
psychological counseling services (f=29) were examined, two themes were determined; ‘Not knowing
the duties involved in guidance and psychological counseling services’ and ‘Job description’. Under the
theme of not knowing the duties involved in guidance and psychological counseling services, five codes
were determined; ‘The school administration’s lack of knowledge about the duties involved in guidance
and psychological counseling services’, ‘Parents’ not knowing the duties involved in guidance and
psychological counseling services’, ‘Not knowing the duties involved in guidance and psychological
counseling services (by other stakeholders)’, ‘Teachers’ not knowing the duties involved in guidance
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and psychological counseling services’ and ‘The thought that only problem students can be referred to
guidance and psychological counseling services’. Within the sub-theme of ‘Job description’, the unclear
job definition of counselors seems to be an important problem area.

Table 6.
Duties and Responsibilities of Guidance and Psychological Counseling Services
Theme Codes f

The school administration’s lack of knowledge about the duties involved in 8
Not Knowing the guidance and psychological counseling services
Duties Involved Parents’ not knowing the duties involved in guidance and psychological 6
in Guidance and counseling services

Psychological Not knowing the duties involved in guidance and psychological counseling 6
Counseling services (by other stakeholders)
Services Teachers’ not knowing the duties involved in guidance and psychological 1

counseling services
The thought that only problem students can be referred to guidance and 1
psychological counseling services

Job Description Lack of clear job description for psychological counselors 7
Total 29
Some statements regarding the opinions and findings on the problems obtained in the study are given
below:

“...School administrators are not aware of the importance of guidance and psychological
counseling services. The most important problem is that school administrators do not fully
know the duties and responsibilities of the guidance service ..." (S9).
“...Students with problems seek help from the guidance service... those who do not study,
those who have problems with their families, those who disrupt the classroom order, those
who fight at school... Why would a student without a problem go to a counselor?’ (S12)
‘...We still do not know whether we are counselors, teachers or administrators. Our job
description is not clear.” (S13)
‘Some teachers think that the guidance teacher should take care of every problem related
to students (such as losing the eraser, not doing homework). The guidance teacher is seen
as a joker, giving orders and directing students to the school administration. My
expectation is that it should be noticed that guidance teachers have various duties and that
education should be seen as a team work.” (S21)
‘We are faced with works that are not defined in our job description. When [ just started
my job, I was asked to do irrelevant jobs. However, the number of these irrelevant jobs
decreased with the change of school administrators or when | stated that it was not my job.
In order to prevent such possible negativities, we should be supported with changes to be
made in our regulations and various trainings can be organized for school administrators.’
(S21)
‘The biggest problem is the wrong perception that only the guidance teacher can solve it,
if there is a problem. It’s as if we had a magic wand and with this wand, all students’
problems would be solved ... some teachers have such misperceptions ..." (S25).
‘There are some problems in the job description of guidance teachers at school. I cannot
do my job properly (e.g., conducting individual interviews) because my job description is
not clear.’ (S25).
‘The thought that the guidance teacher has nothing to do and thus can help the
administration ..." (526)
‘Parents think that nothing would change even if they came to the school ..." (S26)
‘Due to the fact that the school administration and some teachers do not fully know the
duties and responsibilities of guidance teachers, they may expect things beyond our
responsibility ..." (S33)
“...A counselor | spoke to stated that parents did not know what kind of duties they had at
school ... (835)
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When the problem area of ‘Duties and Responsibilities of Guidance and Psychological Counseling
Service’ in basic education is taken into consideration, it is seen that within the theme of not knowing
the duties of guidance and psychological counseling services, the party with the least information on the
duties of guidance and psychological counseling services is the school administration, followed by
parents and other stakeholders. In addition, it was stated that teachers’ not knowing the duties of
guidance and psychological counseling services and the thought that only problem students can be
referred to guidance and psychological counseling services were also a problem in this theme. Within
the theme of job description, it was stated that the lack of clarity in the job description of counselors is
a big problem.

4. Function of Guidance and Psychological Counseling Services

The codes obtained in the problem area of ‘function of guidance and psychological counseling services’,
which is one of the area of the problems experienced in guidance and psychological counseling services
in basic education, are given in Table 7.

Table 7.
Function of Guidance and Psychological Counseling Services
Theme Codes f

Introduction of guidance and psychological counseling services to 4
Introduction of parents
Guidance and General introduction of guidance and psychological counseling 4
Psychological services
Counseling Introduction of guidance and psychological counseling services to 3
Services teachers
Introduction of guidance and psychological counseling services to the 3
school administration
Introduction of guidance and psychological counseling services to 2
students
Service Area Not knowing ethical problems/confidentiality principle 2
Insufficient information about social assistance, scholarship 1
opportunities, etc.

Planning Not making guidance plans suitable for the developmental periods of 7
students
More emphasis on vocational guidance in counseling activities 1
Total 27

As seen in Table 7, when the problems related to the problem area of ‘function of guidance and
psychological counseling services’ in guidance and psychological counseling services in basic education
were examined, three themes were determined; ‘Introduction of guidance and psychological counseling
services’, ‘Service area’ and ‘Planning’. Under the theme of introduction to guidance and psychological
counseling services (f=16), a total of five codes were determined as ‘Introduction of guidance and
psychological counseling services to parents’, ‘General introduction of guidance and psychological
counseling services’, ‘Introduction of guidance and psychological counseling services to teachers’,
‘Introduction of guidance and psychological counseling services to the school administration’ and
‘Introduction of guidance and psychological counseling services to students’. Under the theme of service
area (f=3), a total of two themes were determined as ‘Not knowing ethical problems/confidentiality
principle’ and ‘Insufficient information about social assistance, scholarship opportunities, etc.’. Under
the theme of planning (f=8), a total of two codes were determined as ‘Not making guidance plans
suitable for the developmental periods of students’ and ‘More emphasis on vocational guidance in
counseling activities’.
Some statements regarding the opinions and findings on the problems obtained in the study are given
below.

‘... While some of the schools have carefully prepared boards considering the age of the

students, in others, this is not taken into account.’ (S5)

... With the cooperation of the Parent-Teacher Association and the School Administration,

it should be ensured that activities that enable parents to come to school should be planned,
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guidance teachers should organize trainings for parents, and home visits should be made.’
(‘fr:zlf))rming students about the exams to be taken (such as the ones taken for scholarship)
. gu[féxpectalion from school administrators is to respect the principle of confidentiality
and to support the activities conducted by guidance services.’ (S21)

When the problems experienced in the problem area of ‘Function of guidance and psychological
counseling services’ were examined, the highest number of problems was found to be under the codes
of introduction of guidance and psychological counseling services to parents and general introduction
of guidance and psychological counseling services, followed by the codes of introduction of guidance
and psychological counseling services to teachers, introduction of guidance and psychological
counseling services to the school administration and introduction of guidance and psychological
counseling services to students. On the other hand, when the problems experienced under the theme of
‘Service area’ were examined, the highest number of problems was found to be under the code of not
knowing ethical problems/confidentiality principle, followed by the code of insufficient information
about social assistance, scholarship opportunities, etc. When the problems related to the theme of
‘Planning” were examined, the highest number of problems was found to be under the code of not
making guidance plans suitable for the developmental periods of students, followed by the code of more
emphasis on vocational guidance in counseling activities.

5. Problems Arising from Psychological Counselors
The ‘problems arising from psychological counselors’ obtained from the studies examined in the current
study are given in Table 8 as themes and codes.

Table 8.

Problems Arising from Psychological Counselors
Theme Codes f
Quality- Problem of quality in psychological counselors 9
Education Problems of psychological counselors stemming from their 9
Problem undergraduate education
Emotional State  Sense of incompetence 4

Lack of motivation 1

Total 23

In Table 8, the themes and codes related to the problems arising from psychological counselors are
given. It is seen that there are two themes determined as ‘Quality-education problem’ and ‘Emotional
state’. Under the theme of ‘Quality education problem’ (f=18), two codes were obtained as ‘Problem of
quality in psychological counselors’ and ‘Problems of psychological counselors stemming from their
undergraduate education’. Under the theme of ‘Emotional state’, two codes were obtained as ‘Sense of
incompetence’ and ‘Lack of motivation’. Some statements regarding the opinions and findings on the
problems obtained in the study are given below.

‘We are expected to be engaged in works irrelevant to our profession and we are prevented

to perform our real job and all these make me feel incompetent.” (S1)

“...The education given at the university was mostly limited to theoretical knowledge.

Practical training was not given much importance.’ (54)

“...As a counselor, | feel inadequate because we received limited training in the field of

special education.’ (S4)

‘I may consider myself competent in terms of psychological counseling on issues such as

adjustment problems. However, | am not good enough at issues such as harassment and

suicide ..." (S33)

‘... When [ started my job, I realized that the undergraduate education I received was not

sufficient. For this reason, undergraduate students should be offered more opportunities to

be involved in practice ..." (§33)
When the ‘problems arising from psychological counselors’ experienced in the guidance and
psychological counseling services in basic education are considered, it is possible to say that the
problems of quality of psychological counselors and the problems related to the undergraduate education
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of psychological counselors come to the fore. In addition, it is seen that psychological counselors’
feeling incompetent and lack of motivation in their work life are also problems.

6. Physical Conditions
The codes related to the theme of ‘physical conditions’, one of the problem areas in guidance and
psychological counseling services in basic education, are given in Table 9.

Table 9.

Physical Conditions
Theme Codes f
Physical Inadequate physical conditions 11
Conditions
Total 11

As seen in Table 9, the code of ‘Inadequate physical conditions’ was obtained under the theme of
‘Physical conditions’ (f=11). Some statements related to the opinions and findings on the problems
obtained in the study are given below.
‘The equipment provided for guidance services are worse in public schools and better in
private schools. ..." (S5).
‘... We expect various materials (printer, telephone, computer, etc.) from school
administrators to make the working environment more suitable ..." (§27)
‘Schools are not suitable environments for psychological counseling’ (526)
When the problems experienced in guidance and psychological counseling services in basic education
are examined, it is seen that there are some problems related to ‘inadequate physical conditions’.

Discussion and Results

In the current study, it is aimed to evaluate the problems experienced in guidance and psychological
counseling services in basic education in Turkey by using the meta-synthesis method. When the results
of the study are examined, it is seen that there are problems in many areas of guidance and psychological
counseling services. It has been stated in the literature that there are especially system-related problems
(Akay, Turk, Mercan and Urtekin, 2019; Bacioglu, Kocabiyik and Malkoc, 2017; Can, 2010; Can and
Nikolayidis, 2021; Cetin, 2016; Erdemir and Winter, 2017; Gurgan, 2020; Karatas and Sahin Baltaci,
2013; Memduhoglu and Damcicek, 2016; Nazli, 2008; Oksal and Guner, 2018; Parmaksiz and Gok,
2018; Tuzgol Dost, 2020). In the current study, it is seen that the most important of the system-related
problems is the regulatory problems. It has been concluded that the problems arising from the regulation
are title-related problems, problems arising from the regulations, need for in-service trainings, lack of
support by the Ministry of National Education on the motivation for counselors, appointment of teachers
from other branches and lack of supervision on other teachers. When the implementation problems are
examined, it is seen that the insufficient number of counselors, absence of guidance classes and
excessive workload are problems.

When the studies on the problems in the Turkish education system are examined, the result obtained in
many studies is that there are system-related problems (Cetin, Yazar, Aydin and Yazici, 2018; Deveci
and Aykac, 2018; Kil, Ozkan and Aykac, 2021; Kosterelioglu and Bayar, 2014; Tas and Aykac, 2020).
Failure to take deep-rooted and sound steps to solve these problems leads to the continuation of system-
related problems. Although each level of the education system is evaluated as a separate system, all the
educational activities are carried out within the framework of a regulation. Therefore, the existence of
problems related to the regulation causes implementation problems and also affect other systems. In
particular, it is possible to say that the frequent changes in the titles of counselors such as guidance
teacher first (MEB, 2017), and then counselor (MEB, 2020) as a result of changing regulations cause a
question mark as to what counselors do, and this negatively affects the reputation of the profession. In
this sense, eliminating the title-related problems is an important step to be taken in the elimination of
system problems. It is possible to say that such problems can be overcome to a great extent by solving
the problems arising from the regulation and preventing frequent changes. In particular, it can be said
that solving the problem of appointment of teachers from other branches as counselors will contribute
to the elimination of the title-related problems. On the other hand, it is possible to say that it is necessary
to introduce a guidance course as a separate course in order to provide guidance and psychological
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counseling services in a more efficient and systematic way and to provide support to classroom teachers
and classroom counselors as well as school counselors to reach the relevant classes more easily for the
effective implementation of guidance activities. Incorporation of the guidance course into the curriculum
will also contribute to the elimination of the problems in the evaluation of the guidance services of other
teachers. This will also help to overcome problems such as teachers’ fear of not being able to cover the
whole curriculum on time or not being able to find class hours to conduct counseling activities.
Another problem area in guidance and psychological counseling services in basic education includes the
problems related to cooperation (Bacioglu, Kocabiyik and Malkoc, 2017; Nazli, 2008; Parmaksiz and
Gok, 2018; Soker, 2007; Terzi, Erguner Tekinalp and Leuwerke, 2011). It is seen that most problems
related to lack of cooperation are experienced in the area of cooperation with the school administration.
In addition, it was found that there are problems in terms of cooperation with teachers, parents and other
stakeholders. This shows that there are serious problems related to cooperation given that guidance and
psychological counseling services require a high level of cooperation. The disruptions experienced in
the cooperation also cause guidance and psychological counseling services to be disrupted. The
responsibilities of the members of the ‘guidance and psychological counseling services executive
commission’ are specified in the guidance and psychological counseling services regulation (MEB,
2020). It is possible to say that the duties and responsibilities that have been stated in this regulation
actually require a collaborative effort. In this sense, the cooperation of school administration, other
teachers and parents is seen as very important in terms of the effective fulfilment of guidance and
psychological counseling services.

It is seen that another area of problems in guidance and psychological counseling services in basic
education is related to the duties and responsibilities involved in guidance and psychological counseling
services (Bacioglu, Kocabiyik and Malkoc, 2017; Can, 2010; Cokamay, Kapci and Sever, 2017; Kocak
Bicak and Ottekin Demirbolat, 2019; Memduhoglu and Damcicek, 2016; Parmaksiz and Gok, 2018;
Tuzgol Dost, 2020). It was concluded that not knowing the duties involved in guidance and
psychological counseling services is the main problem in this area. It was also seen that primarily the
school administration, then parents, other stakeholders and teachers do not know the duties involved in
guidance and psychological counseling services. Another problem is the thought that only problem
students can be referred to guidance and psychological counseling services. On the other hand, it was
found that there are problems with the job description of counselors and that the unclear job description
is seen as an important problem. In this connection, it is possible to say that the lack of clarity in the job
description of counselors causes other stakeholders not to know the duties involved in guidance and
psychological counseling services. This shows that the unclear job description of counselors leads to the
emergence of other problems. In this regard, it can be said that the job description of counselors should
be made clear in regulations and this description should be clearly understood by the school
administration because school administrators are in the position of the leader of the school community.
Leaders are people who direct and organize the institution they lead in line with common goals. At the
same time, leaders are individuals who have the characteristics that can successfully affect the members
of the institution they lead and who can effectively use their power over groups and individuals (Ozalp
and Kirel, 2018). In this sense, when the duties of the leaders in the school administration are considered,
it can be said that their approach to guidance and psychological counseling services will set an example
for other school staff and if it is positive, it will contribute to the development of positive attitudes in
other school staff.

Another problem area in guidance and psychological counseling services in basic education includes the
problems related to function of guidance and psychological counseling services (Can and Nikolayidis,
2021; Cetin, 2016; Dagli and Han, 2017; Erdemir and Kis, 2017; Karatas and Sahin Baltaci, 2013; Kocak
Bicak and Ottekin Demirbolat, 2019; Nazli, 2008; Oksal and Guner, 2018; Yerlikaya, Sak and Sahin
Sak, 2014). It is seen that there are problems in the introduction of guidance and psychological
counseling services primarily to parents, and then to general public, teachers, school administration and
students. It is seen that there are some ethical problems and not enough information is given about social
assistance, scholarship opportunities etc. by guidance and psychological counseling services. In
addition, it is seen that guidance planning is not made by taking into account the developmental periods
of students. Moreover, lack of emphasis on vocational guidance has been stated to be another problem
in the studies analysed. When all these problem areas are considered, it is possible to say that it is of
critical importance for all school personnel, students and parents to know what the services of guidance
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and psychological counseling are for the effective delivery of these services because in order for
guidance and psychological counseling services serve their function, it is necessary to know what they
do. In this way, the perception that only problem students are referred to these services will also be
eliminated. It should be known that guidance and psychological counseling services do not only serve
students for curative or intervening purposes, but also provide support for the educational, professional
and personal development of students. Gok (2016) stated that guidance and psychological counseling
services have a duty of enabling students to get to know themselves and their environment and
supporting them to make more accurate and healthy decisions in their lives. For this reason, it can be
said that focusing on the promotion of guidance and psychological counseling services in schools is an
important step towards solving the problems related to this issue. In addition, when preparing school
guidance and psychological counseling programs, counselors should consider that preparing a program
in line with the needs of the institution they work will yield more effective outcomes. The programs
prepared considering the developmental periods of students and the activities to be conducted in line
with these programs will contribute to a clearer understanding of guidance and psychological counseling
services by other stakeholders.

Another problem area in guidance and psychological counseling services in basic education includes the
problems arising from counselors (Arsit, 2019; Gurgan, 2020; Memduhoglu and Damcicek, 2016; Nazli,
2008). From among these problems, the problem of quality of counselors and the problem of the
undergraduate education received by counselors come to the fore. On the other hand, it is seen that
feeling incompetent and lack of motivation are also problems. When the identified problem areas are
examined, it is seen that counselors have difficulties especially in solving the problems they encounter
in their working life. There are findings indicating that the theoretical knowledge gained in the
undergraduate education cannot be transferred to real life applications. Tuzgol Dost and Keklik (2012)
also stated that there are serious problems resulting from the education given in undergraduate guidance
and psychological counseling programs and lack of interaction between the Ministry of National
Education and the Higher Education Council. For this reason, it is possible to say that it is necessary to
have a standard in guidance and psychological counseling undergraduate education, to increase the
practical training and to strengthen the communication between the Ministry of National Education and
the Higher Education Council. In addition, it can be said that the sense of incompetence experienced by
counselors and the accompanying lack of motivation can be reduced by these measures.

Another problem area in guidance and psychological counseling services in basic education includes the
problems related to physical conditions (Bacioglu, Kocabiyik and Malkoc, 2017; Parmaksiz and Gok,
2018; Soker, 2007; Tuzgol Dost and Keklik, 2012). It was stated that the physical equipments of
guidance and psychological counseling services and the conditions are not suitable for conducing
individual psychological counseling. Ozdemir, Sezgin, Sirin, Karip and Erkan (2010) stated that
adequate physical conditions of the school contribute to the satisfaction and commitment of the people
at the school and their fostering positive feelings about the school. On the other hand, counseling is a
service that requires confidentiality and therefore it is important that it be carried out in environments
with the necessary equipment required. For this reason, it is possible to say that the conduct of guidance
and psychological counseling services is directly related to the physical structure of the guidance and
psychological counseling service rooms at schools. It can be said that the improvement of physical
conditions at school will increase the efficiency of school counselors’ work.

As a result, in this study, the problems experienced in guidance and psychological counseling services
in basic education in Turkey are discussed. It is seen that especially system-related problems are
dominant and that there are problems arising from the regulation among the problems caused by the
system and accordingly there are some implementation-related problems and in this sense, there is a
need for some legal regulations. It is seen that another important problem area is the problems of
cooperation between guidance and psychological counseling services and the administration and other
stakeholders. In this regard, it is possible to say that the disruption of cooperation is a problem that needs
to be emphasized, considering that it will negatively affect the effectiveness of guidance and
psychological counseling services. The fact that the job description of counselors is not clear causes
some ambiguity in the duties and responsibilities involved in guidance and psychological counseling
services. On the other hand, it can be said that necessary information about the function of guidance and
psychological counseling services should be given to the concerned parties urgently. Moreover, when
the problems arising from counselors were examined, it was seen that there are problems especially in
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terms of quality and education. When counselors’ sense of incompetence and lack of motivation to work
are added to this situation, it can be said that the function of guidance and psychological counseling
services will be negatively affected. Another problem that is considered important in guidance and
psychological counseling services in basic education is that the physical conditions of counselors are
not suitable for their working efficiently. Given that guidance and psychological counseling services
have supportive roles in many areas of an individual’s development process, it is possible to say that
existing problems will negatively affect individuals who need these services. In this context, it can be
said that urgently making some arrangements to solve the existing problems will have positive effects
on the future of students. In basic education, it is aimed primarily to help students complete their
physical, mental, emotional and social development and at the same time to support them in many areas
such as efficient use of time, decision-making and developing the self-regulation skill.

In light of these results, some suggestions have been made regarding the solution of these problems.

Suggestions

1. It can be suggested to make regulations regarding the working conditions of psychological counselors,
clarification of their titles, job descriptions and the number of students under their responsibility.
However, the opinions of the teams, which include psychological counselors working both in the
Ministry of National Education and in universities and experts from different disciplines, should be
consulted for the regulation changes to be made.

2. The existing knowledge of all school staff about the duties involved in guidance and psychological
counseling services and collaboration needs to be updated. In this way, better cooperation can be
established between stakeholders in the future.

3. At all grade levels, one class hour per week should be added to the curriculum for a separate guidance
and psychological counseling course.

4. The workload of psychological counselors should be decreased so that they can spend more time on
their professional development.

5. Professional development of counselors should be supported. It is necessary to increase the supportive
attitudes and practices of the Ministry of National Education for those wanting to pursue a master’s and
doctorate degree.

6. It is important to standardize the physical conditions of guidance and psychological counseling
services in schools. Especially in schools where there is more than one counselor, it is a necessity to
provide rooms that are equipped in such a way to easily conduct individual interviews with students. In
addition, the existence of places where group psychological counseling can easily be carried out will
contribute to the working flexibility of counselors.
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Ozet

Bu ¢alismada temel egitimde rehberlik ve psikolojik danisma hizmetlerinde
yasanan sorunlarin meta-sentez yontemi ile degerlendirilmesi amaglanmustir. Bu
kapsamda ‘psikolojik danismada sorunlar’, ‘ilkokulda rehberlik hizmetleri’,
‘ilkokulda rehberlik hizmetleri sorunlart’, ‘okul oncesinde rehberlik hizmetleri
sorunlari’, ‘okul oncesi egitimde rehberlik ve psikolojik danigma hizmetleri
sorunlari’, ‘ortaokulda rehberlik ve psikolojik danisma hizmetleri sorunlari’
‘rehberlik ve psikolojik danisma hizmetleri’, ‘rehberlik servisi’, ‘rehberlik ve
psikolojik danisma hizmetleri’, ‘temel egitimde rehberlik sorunlary’ anahtar
sozciikleri ile Yiiksekogretim Kurulu Ulusal Tez Merkezi, Google Akademik,
TUBITAK ULAKBIM (Ulusal Akademik Ag ve Bilgi Merkezi) Sosyal ve Beseri
Bilimler Veri Tabanminda tarama yapilmistir. Taramalar sonucunda arastirmaya
dahil edilme kriterlerini karsilayan 27 makale, 8 yiiksek lisans tezi ve 1 bildiri
calismaya dahil edilmistir. Calismada meta-sentez yontemi kullanilmis ve elde
edilen veriler tiimevarimsal igerik analizi ile ¢6ziimlenmigstir. Yapilan incelemeler
dogrultusunda ana temalar, temalar, kodlar ve sorunlara iliskin frekans tablolar
olusturulmustur. Arastirma sonuc¢larina bakildiginda temel egitimde rehberlik ve
psikolojik danigma hizmetlerinde yasanan sorunlar alti baslikta ele alinmistir.
Elde edilen veriler dogrultusunda sistem sorunlari, is birligi ile ilgili sorunlar,
rehberlik ve psikolojik danisma servisi gorev ve sorumluluklari, rehberlik ve
psikolojik danisma hizmetlerinin islevi, psikolojik danisman kaynakli sorunlar ve
fiziki kosullar temalar: baslhigr altinda degerlendirilmistiv. Elde edilen bulgular
isiginda en ¢ok frekansa sahip sorun alamimin sistem sorunlari oldugu, en az
sorun alanimin da fiziki kosullar oldugu saptanmistir.
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Psikolojik danigma hizmeti, psikolojik danigman ile danisan arasinda terapdtik etkilesimi esas alan ve
uzmanliga dayali olan bir yardim siirecidir. Ogrencilerin gesitli gelisim alanlarmi destekleyen ve bireyi
bir biitlin olarak gelismesini saglayan bir unsur olarak, ¢cagdas egitim sisteminin 6nemli bir pargasidir
(Erdemir ve Kis, 2017). Rehberlik ve psikolojik danigma hizmetleri 6grencilerin kendilerini
tanimalarini, okula ve ¢evreye uyum saglamalarini, gizil giiclerini fark etmelerini ve gelistirmelerini,
egitsel ve mesleki gelisimlerini daha saglikli bir bigimde gostermelerini saglayan profesyonel bir
hizmettir (Memduhoglu ve Damgicek, 2016). Rehberlik, ayn1 zamanda egitim siirecinde bireyin kendi
hedeflerini belirlemesi ve yon vermesi siirecidir (Tan, 2000). Bireylerin egitim yoluyla kisisel
yeterliliklerini ve sinirlarint bilerek toplum iginde almasi gereken sorumluluklar: {istlenmesi ve

gerceklestirmesi beklenmektedir. iste bu asamada rehberlik ve psikolojik danisma hizmetleri bireye
kolaylastiric1 ve 151k tutucu bir yol sunmaktadir (Ozoglu, 1991).
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Rehberlik ve psikolojik danisma hizmetleri, ¢cagdas ve demokratik egitim modellerinde oldugu gibi
egitimin ayrilmaz bir pargasidir. Cagdas egitim modellerinde 6grenci merkezli yaklasim s6z konusudur.
Bu nedenle 6grencilerin kisilik gelisiminin desteklenmesi agisindan rehberlik ve psikolojik danigma
hizmetlerinin 6nemli bir islevi oldugunu sdylemek miimkiindiir. Bu hizmet bireyin yasam boyu
gelisimini destekleyen bir unsurdur (Polat, 2007). Ote yandan 6gretmenlerin ve okul idaresinin bakis
acisii etkilemesi, sinif yonetimine olumlu katkilar1 agisindan da rehberlik ve psikolojik danigsma
hizmetlerinin 6nemli bir yeri oldugu sdylenebilir. Bu hizmetler ayn1 zamanda, 6gretmenlerin 6grencilere
yaklagiminda yalmzca egitim-6gretim odakli degil, ayni1 zamanda psikososyal yonden desteklenmesi
gereken bireyler oldugu konusunda hatirlatict rollerine vurgu yapar. Ogrenmenin daha etkili bigimde
gerceklesmesine yardimer olmasi, degisim ve gelismelere duyarli bicimde bu destegin yapilmasi
acisindan rehberlik ve psikolojik danigsma hizmetlerine gokga gereksinim duyulmaktadir. Bu nedenle
var olan sorunlarin ¢oziimii, bu katkilarin artmasina ve is birliginin de beraberinde gelismesine katki
sunacaktir. Ogretmen-okul ydnetimi-6grenciler arasindaki is birliginin artmasi beraberinde okuldaki
giiven duygusunun da artmasini ve Ogrencilerin her yoniiyle saglikli bicimde gelismelerini
kolaylagtiracaktir (Séker, 2007).

Rehberlik alanindaki ¢alismalara Onciiliik eden, ileri diizeyde kavram ve ilkeleri ile rehberlik
caligmalarimi baslatan iilke Amerika Birlesik Devletleri’dir. Psikolojik danigsma ve rehberlik
hizmetlerinin egitim kurumlarinda yer almaya baslamasi ile birlikte Tiirk milli egitim suralarinda
tizerinde durulan bir konu olarak karsimiza ¢itkmistir (Akay, Tiirk, Mercan ve Urtekin, 2019). Rehberlik
hizmetleri 6ncelikle mesleki rehberlik, sonrasinda ise egitsel ve kigisel-sosyal rehberlik hizmetleri
seklinde sahaya tagimustir. Nitelikli is giicline duyulan ihtiyaclarla birlikte, psikolojik danisma ve
rehberlik hizmetlerine duyulan ihtiyag da artmistir. Avrupa’da ve Amerika’da yapilan reformlar
sonrasinda egitsel rehberlik faaliyetleri hiz kazanmistir. Tiirkiye’deki bilim insanlarinin ABD’yle
kurdugu temaslar sonrasi, yurdumuzdaki okul psikolojik danismanligi mesleginde ABD modeli
benimsenmigtir (Totan, 2014). Tiirkiye’de rehberlik ve psikolojik danigma hizmetleri 1950°1i yillarda
uygulanmaya baslanmistir (Séker, 2007). Ulkemizde MEB (2020) tarafindan Rehberlik ve Psikolojik
Damigma Hizmetleri Yonetmeligi giincellenmis ve okul psikolojik danigsmanlarinin/rehber
Ogretmenlerinin Onleyici, gelisimsel, 1iyilestirici ve destek hizmetler ¢ercevesinde gorevleri
tanimlanmigtir. Nas (2018) rehberlik ve psikolojik danigma hizmetleri yiiriitme komisyonu ve
dolayistyla psikolojik danigmanlarm gorev ve sorumluluklarinin bu yonetmelik dogrultusunda
gerceklestigini belirtmistir. Bu baglamda yonetmeligin rehberlik ve psikolojik danisma hizmetleri
iizerinde dogrudan etkisi oldugunu sdylemek miimkiindiir.

Psikolojik danigsma siirecini kapsayan okul psikolojik danisma ve rehberlik hizmetleri, okul ortaminda
ogrenci kisilik hizmetlerinin verimli bir sekilde yiiriitiilebilmesi i¢in olduk¢a 6nemli bir unsurdur.
Rehberlik ve psikolojik danigma hizmetleri kapsaminda 6grencilerin gelisim donemi gorevlerini yerine
getirmekte daha kolaylastirici, sosyal-fiziksel-akademik anlamda bir biitiin olarak destekleyici bir role
sahiptir (Erdemir ve Kis, 2017). Dolayisiyla okullardaki rehberlik ve psikolojik danigma hizmetleri
bireyin gelisimini ¢ok yonlii destekleyen onleyici, gelistirici ve koruyucu c¢aligsmalardir. Bu nedenle
okullar 6grencilerin yalnizca egitim-6gretim yapildigi kurumlar olmayip, akademik kazanimlarinin yani
sira yasam becerilerini 6grendikleri, sahip olduklar1 yetenek ve ilgilerini kesfedip gelistirdikleri bireyler
olmasini destekleyen kurumlardir. Bu anlayisin ¢agdas egitimle hiz kazanmasi beraberinde rehberlik ve
psikolojik danigma hizmetlerinin énemini de arttirmigtir. Ancak egitim sisteminde yasanan sorunlar
disiiniildiigiinde, bu sorunlarin rehberlik ve psikolojik danigma hizmetlerine de yansimis olmasi
kacinilmazdir. Pek ¢ok ¢aligma ile yasanan bu sorunlar giin yiiziine ¢ikarilmis ve ¢esitli ¢c6ziim Onerileri
sunulmustur. Bireyin sosyal, duyussal ve biligsel anlamda desteklenmesini saglayan boylesi 6nemli bir
hizmette yasanan sorunlar, 6grencilerin bu hizmetten tam anlamiyla yararlanamama, aksakliklar
yagsama, yanlis mesleki tercihlerde bulunma gibi bir¢ok olasi riski de beraberinde getirmektedir. Bu
nedenle yasanan sorunlarin tespiti, bu sorunlarin ¢6ziimii i¢in atilacak adimlar konusunda oldukca
onemlidir.

Temel egitim, bireylere cagmn gereklerine uyum saglayabilme bilgisi, becerisi ve davraniglar
kazandirmay1 amaglayan kritik bir donemdir (Deveci ve Aykag, 2019). Dolayisiyla ileri diizeydeki hedef
davranis ve degerler, bu basamakta edinilen kazanimlarin tizerine bina edilmektedir. Bu baglamda temel
egitim, egitim sisteminin en alt tabakasi olmasi nedeniyle bu asamada var olan sorunlarin ¢éziimii
beraberinde, iist 6grenim kademelerinde olasi sorunlarin yasanmasinda koruyucu, azaltici etkiler
olusturabilecektir. Egitim sistemi kademeleri dikkate alindiginda 6grenci-veli-6gretmen-yonetici i
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birligiyle yapilacak 6nleyici, gelistirici ve miidahale edici rehberlik ve psikolojik danigma hizmetlerinin
en alt kademeden baglayarak gerceklestirilmesi 6nemli goriilmektedir. Her egitim kademesinin birbirini
etkiledigi diisiiniildiigiinde, rehberlik ve psikolojik danisma hizmetlerinde olusabilecek aksakliklar da
diger egitim kademelerinde aksamalara neden olabilecektir. Tan (2000) rehberlik hizmetlerinin tiim okul
personelinin ig birligini gerektiren bir hizmet tiirii olduguna vurgu yapmistir. Rehberlik ve psikolojik
danigma programlarinin 6gretmenler, okul yonetimi, 6grenci ve veli ihtiyaglar1 ve anlayislari olmaksizin
gerceklestirilmesinin de miimkiin olmayacagi belirtilmistir.

Bu anlamda rehberlik ve psikolojik danigma hizmetlerinde yasanan sorunlarin ¢6ziimii, daha genis bir
bakis agisindan bakildiginda 6grencilerin meslek seciminde dogru tercihler yapmasina kadar
etkileyebilecek Ozellikler barindirmaktadir. Soker’e (2007) gore saglikli bir kisilik ve toplumun
yetismesinde okul yillarinda sunulan rehberlik ve psikolojik danisma hizmetlerinin etkisi biiytiktiir.

Bu bilgiler 1s181nda, temel egitim diizeyindeki rehberlik ve psikolojik danigma hizmetleri alanindaki
sorunlarin bu alanla ilgili yapilan arastirmalar ¢ergevesinde belirlenmesi ¢ok 6nemlidir. Konu ile ilgili
yapilan alanyazin taramasi sonucunda, temel egitimde rehberlik ve psikolojik danisma hizmetlerinde
yasanan sorunlart ve bu sorunlara iliskin ¢6ziim Onerilerinin bulundugu c¢alismalarin yer aldigi
goriilmektedir. Bu arastirmada temel egitim diizeyindeki rehberlik ve psikolojik danigma hizmetleri
alanindaki sorunlart ve ¢o6ziim Onerilerini ele alan caligmalara iliskin bir meta-sentez ¢alismasi
yirttilmiistiir. Rehberlik ve psikolojik danismanlik hizmetlerinin temel egitimdeki sorunlarinin
derinlemesine incelenmesini amaglayan bu calismanin alanyazina katki saglayacagi diistiniilmektedir.
Bu arastirmada temel egitimdeki rehberlik ve psikolojik danigmanlik hizmetlerinde yasanan sorunlar
inceleyen caligmalarin meta-sentez yontemiyle degerlendirilmesi amaglanmustir.

Yontem

Desen

Bu arastirma meta-sentez yontemi kullanilarak yiritiilmiistiir. Meta-sentez yontemi herhangi bir konu
ile ilgili yapilmis nitel ¢alismalarin ya da karma yontemle ele alinan ¢alismalardaki nitel boyutlarin
verilerini, yontemlerini ve kuramsal yoniinii derinlemesine inceleyerek, bir olgunun kapsamli bir sekilde
aciklanabilmesi ve var olan kurama farkli bir bakis a¢is1 kazandirabilmesi agisindan katki sunan bir
yaklasimdir (Polat ve Ay, 2016). Bir bagka tanima gore ise meta-sentez, nitel ¢aligmalarin sonuglarini
ele almak amaciyla kullanildig: sistematik bir kargilagtirma ya da ¢alisma bulgularinin karsilagtirilmas,
birlestirilmesi ile ulasilan kuramlar, genellemelerdir (Noblit ve Hare, 1988). Bu kapsamda, Tiirkiye’de
temel egitimde rehberlik ve psikolojik danisma hizmetlerindeki sorunlar konusunda yapilmisg
caligmalarin bulgulari, sonuglar1 ve onerileri yorumlayici bir yaklagimla ele alinarak ¢alisilmistir.
Arastirmada Walsh ve Downe (2005) tarafindan gelistirilmis olan meta sentez asamalar1 uygulanmistir.
Bu asamalar dogrultusunda:

1. Calisma kapsami belirlenmistir.

2. Ilgili galigmalara ulagilmistir.

3. Arastirmaya dahil edilecek galigmalar belirlenmistir.

4. Caligmalarin kalite durumlar1 degerlendirilmistir.

5. Kiyaslama ve karsilastirmaya dayali ¢aligmalar yapilmustir.

6. Calismalar kodlanmig ve temalagtirilmistir.

7. Calisma analizlerinden ulasilan temalar sentezlenmistir.

Verilerin Toplanmasi

Arastirma konusu baglaminda Tiirkiye’de temel egitimde rehberlik ve psikolojik danigsma hizmetlerinde
goriilen sorunlar ele alinarak alanyazin taramasi yapilmistir. Bu baglamda bilimsel makale, tez ve
bildiriler ‘psikolojik danismada sorunlar’, ‘ilkokulda rehberlik hizmetleri’, ‘ilkokulda rehberlik
hizmetleri sorunlart’, ‘okul 6ncesinde rehberlik hizmetleri sorunlart’, ‘okul dncesi egitimde rehberlik ve
psikolojik danigma hizmetleri sorunlar1’, ‘ortaokulda rehberlik ve psikolojik danisma hizmetleri
sorunlar’’ ‘rehberlik ve psikolojik danigsma hizmetleri’, ‘rehberlik servisi’, ‘rehberlik ve psikolojik
danigsma hizmetleri’, ‘temel egitimde rehberlik sorunlar1’ anahtar sdzciikleri ile taranmistir. Aragtirmaya
dahil edilecek calismalara Google Akademik, Yiiksekogretim Kurulu Ulusal Tez Merkezi, TUBITAK
ULAKBIM (Ulusal Akademik Ag ve Bilgi Merkezi) Sosyal ve Beseri Bilimler Veri Tabani kullanilarak
ulagilmigtir. Taramalar sonucunda 54 calisma elde edilmistir. Aragtirmaya dahil edilecek ¢aligmalarin
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nitel ¢alismalar olmas1 amaglanmis ya da karma yontem kullanilan bir ¢alisma ise, bu ¢aligmalarin nitel
boliimleri degerlendirmeye alinmigtir. Ayrica temel egitim kademelerinde rehberlik ve psikolojik
danigma hizmetlerinde yasanan sorunlara yer vermesi dikkate alinarak calismalar sinirlandirilmastir.
Arastirmaya dahil edilme kriterlerini karsilayan 8 yiiksek lisans tezi, 27 makale ve 1 bildiri ¢alismaya
dahil edilmistir. Arastirmaya dahil edilen ¢aligmalar Tablo 1’de belirtilmistir.

Tablo 1.

Aragtirmaya Dahil Edilen Calismalar

Cahsmanin  Kaynakca Calismanin Konusu

Kodu

Al Akay, Tiirk, Mercan ve Urtekin Psikolojik danigmanlarin  bakis acgisindan rehberlik

(2019) hizmetleri yonetmeligi’nin incelenmesi

A2 Aktas ve Demirtag Zorbaz (2018) Okul psikolojik danigmanlarinin  ¢ocukla psikolojik
danigsma yeterliklerine iliskin goriisleri

A3 Arslan, Karatas ve Dostuoglu Psikolojik danigmanlik alaninda mevcut ve gelisen etik

(2019) sorunlar

Ad Arsit (2019) Ozel epitim okullan1 ile rehberlik ve arastirma
merkezlerinde gorev yapan rehberlik 6gretmenlerinin 6zel
egitimde rehberlik ve psikolojik danigma hizmetlerine
iliskin 0z yeterliliklerinin incelenmesi (yiliksek lisans tezi)

Ab Bacioglu, Kocabiyik ve Malko¢ Rehberlik ve psikolojik danigmanlik &grencilerinin

(2016) okullardaki rehberlik servisini degerlendirmeleri

A6 Bayraktar (2020) Rehber ogretmenlerin okulda karsilastiklar1 sorunlara
yonelik goriislerinin belirlenmesi (yliksek lisans tezi)

A7 Bengisoy ve Ozdemir (2019) Psikolojik danigman/Rehber 6gretmenlerin bakis agisiyla
psikolojik danigma ve rehberlik alaninin sorunlari

A8 Camadan (2021) MERB tarafindan psikolojik danisma ve rehberlik hizmetleri
ile ilgili olarak yayinlanan yonetmeliklerdeki kararlarin
degerlendirilmesi

A9 Can (2010) [Ikdgretim okullarinda goérevli rehber Ogretmenlerin
karsilastiklar1 sorunlarin incelenmesi (sempozyum)

Al10 Can ve Nikolayidis (2021) Okul rehberlik hizmetleri: bir durum ¢alismasi

All Cerit, Akgiin, Yildiz ve Soysal Yeni egitim sisteminin (4+4+4) uygulanmasinda yasanan

(2014) sorunlar ve ¢oziim dnerileri (Bolu il 6rnegi)

Al2 Cetin (2016) IIkokul 6grencilerinin okul psikolojik danigsma ve rehberlik
servisine iligkin goriisleri (yliksek lisans tezi)

Al3 Cokamay, Kap¢1 ve Sever (2017)  Okul ruh sagligi hizmetlerinde yasanan sorunlar:
psikolojik danigmanlarin gorisleri

Al4 Dagli ve Han (2017) Ogretmen goriislerine gére Diyarbakir ili egitim sorunlari
ve ¢Ozim Onerileri

Al5 Erdemir ve Kis (2017) Okul yoneticilerinin okul rehberlik ve psikolojik danisma
hizmetleri ile ilgili goriisleri

Al6 Erdemir, Sumbas, Umur, Gen¢ Orta okul yoneticilerinin ve &gretmenlerinin psikolojik

ve Tunca (2019) danisma ve rehberlik hizmetleri servisinden beklentileri
(Malatya ili)

Al7 Gok (2016) Rehberlik  ve  psikolojik  danigma  hizmetlerinin
servislerinin okul midiirleri tarafindan algilanma
diizeylerinin dl¢iilmesi (yiiksek lisans tezi)

Al18 Giirgan (2020) Rehberlik 6gretmenlerinin bakis agisiyla okul rehberlik
hizmetlerinde yaganan sorunlar

Al9 Kanak, Ersoy ve Yerliyurt (2018) Okul o6ncesinde rehberlik hizmetlerinin gerekliliginin
rehber §gretmen goriigleri dogrultusunda degerlendirilmesi

A20 Karatag ve Sahin Baltac1 (2013)  Ortadgretim kurumlarinda yiiriitiilen psikolojik danigma ve
rehberlik hizmetlerine yonelik okul midiirt, sinif rehber
Ogretmeni, Ogrenci ve okul rehber Ogretmenlerin
(psikolojik danigman) goriiglerinin incelenmesi

A21 Kocak Bicak ve Ottekin Okul psikolojik danigmanlarin okul ydneticileri ve

Demirbolat (2019) Ogretmenlerden beklentileri
A22 Meseci, Ozcan ve Bozdemir Ogretmen ve miidiirlerin okul psikolojik danigma ve
(2007) rehberlik servisine yonelik algilar
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A23 Memduhoglu  ve Damgicek Ogretmenlerin rehberlik servisine iliskin metaforik algilart
(2016)

A24 Nazli (2008) Ogretmenlerin degisen rehberlik hizmetlerini ve kendi
rollerini algilamalar1

A25 Oksal ve Giiner (2018) Fransa ve Tirkiye’deki okullarda yiiriitillen rehberlik
hizmetlerinin  incelenmesi:  Karsilastirmali  durum
calismasi

A26 Parmaksiz ve Gok (2018) Okul psikolojik danigsmanlarimin psikolojik danigma ve
rehberlik hizmetlerinin yiiriitilmesinde karsilagtiklar
giicliikler

A27 Polat (2014) 12 yillik zorunlu ve kademeli egitim Sistemi’nde ilkokul

birinci siniflarda yasanan sorunlarin 6gretmen goriislerine
gore degerlendirilmesi (yiiksek lisans tezi)

A28 Silac1 (2010) Hizmet alanlar agisindan sosyal bir statii olarak egitimde
rehberlik ve psikolojik danigma (yiiksek lisans tezi)
A29 Soker (2007) [Ikogretim  &gretmenlerinin  simf ydnetimi  konusunda

okullardaki rehberlik servisinden beklentileri (Zonguldak
ornegi) (yiksek lisans tezi)

A30 Tagay ve Sevi Kagar (2017) Okullarda yiirtitiilen psikolojik danmisma ve rehberlik
hizmetlerine iliskin okul psikolojik danigmanlarinin
goriigleri

A3l Terzi, Ergiiner Tekinalp ve Psikolojik danismanlarin okul psikolojik danigma ve

Leuwerke (2011) rehberlik hizmetleri modeline dayali olarak gelistirilen
kapsamli psikolojik danisma ve rehberlik programini
degerlendirmeleri

A32 Tuzgol Dost (2020) Okul psikolojik danigmanlarina gore ilkokullardaki
rehberlik ve psikolojik danigma hizmetlerinin durumu ve
sorunlari

A33 Tuzgol Dost ve Keklik (2012) Alanda calisanlarin goziinden psikolojik danisma ve
rehberlik alaninin sorunlari

A34 Uzun (2018) Ogretmenlerin ve okul yoneticilerinin okul rehberlik

hizmetleri ve psikolojik danigman ile ilgili metaforik
algilarinin incelenmesi (yiiksek lisans tezi)

A35 Yerlikaya, Sak ve Sahin Sak Okul o6ncesi egitimde psikolojik danigma ve rehberlik
(2014) hizmetleri: okul 6ncesi 6gretmen adaylarinin ve psikolojik

danisman adaylarinin goriisleri
A36 Yildiz (2021) Rehber ve psikolojik danigmanlarin okul iklimindeki

sorunlarla ilgili goriigleri ve okul sosyal hizmeti

Tablo 2.
Calismalarin Betimsel Ozelliklerinin Frekans Dagilimi
Yayin Tiirti Veri Toplama Araci Yontem Veri Analizi
Makal Tez Bildir Goriisme Anket  Dokiim Nitel Karm Icerik Betimsel  Tanims
e i Formu an Inc. a Analizi  Analiz 1z
27 8 1 26 8 2 34 2 13 19 4

Tablo 2’ye gore arastirmada ele alinan ¢aligmalar 27 makale, 8 tez ve 1 bildiriden olugmaktadir.
Arastirma yontemi agisindan ele alinan ¢aligmalarin 34’1 nitel, ikisi karma desene sahiptir. Ele alinan
caligmalarda veri toplama araci olarak 26’s1 goriisme formu, 8’i anket ve 2’si dokiiman incelemesi
kullanmig olup; analiz agsamasinda 13 ¢alismanin igerik analizi, 19 ¢alismanin betimsel analiz kullandig1
ve dort caligmanin da analiz yontemi ile ilgili bilgi vermedigi goriilmiistiir. Ancak analiz yontemi
belirtilmeyen bu dort calisma nitel ¢aligma olmasi ve arastirma konusunu kapsamasi nedeniyle
caligmaya dahil edilmistir.
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Bu calisma icin 07.02.2022 tarih ve 220016/24 say1 ile Mugla Sitk1i Kogman Universitesi Sosyal ve
Beseri Bilimler Arastirmalart Etik Kurulu’ndan izin alinmig ve ¢aligmanin etik kurul izni gerektirmedigi
karar1 verilmistir.

Verilerin Analizi

Bu caligmada tiimevarimsal igerik analizi yaklagimi kullanilmistir. Tiimevarimsal igerik analizinde
kodlama yoluyla elde edilen verilerin igerigindeki kavramlar arasindaki iliskiyi belirlemek esastir.
Belirlenen kodlar ve temalar ile verilerin altinda yatan olgu agiklanmaya caligilir (Yildirim ve Simsek,
2008). Bu yaklagimda metinler defalarca ayrintili bir sekilde okunarak ve tiim igerik dikkate alinarak
kodlar ve temalar olusturulur (Hsieh ve Shannon, 2005). Arastirmaya dahil edilen 36 ¢calisma metni satir
satir okunarak el ile yapilan kodlamalardan elde edilen verilerin ortaya koydugu sorunlar listelenmistir.
Bu sayede temalara ulagilmigtir. Degerlendirmeye alinan ¢aligmalara A1, A2, A3,....., A36 seklinde
kodlar verilmistir. Ulagilan temalara iliskin uzman goriisii alinarak diizenleme yapilmistir.

Bulgular

Tiirkiye’de temel egitimde rehberlik ve psikolojik danigma hizmetlerinde yer alan sorunlari igeren
caligmalar tematik sentez yaklagimi kullanilarak incelenmistir. Yapilan incelemeler sonucunda alti tema
belirlenmistir. Olusturulan temalar sistem sorunlari, is birligi ile ilgili sorunlar, rehberlik ve psikolojik
danisma servisi gorev ve sorumluluklari, rehberlik ve psikolojik danisma hizmetlerinin islevi, psikolojik
danigman kaynakli sorunlar ve fiziki kosullar seklinde belirlenmistir. Olugturulan temalar ifade ettigi
anlam cergevesinde belirlenmistir. Olusturulan temalara iligskin frekans bilgileri Tablo 3’te sunulmustur.

Tablo 3.

Olusturulan Ana Temalar
Temalar f
Sistem Sorunlar1 43
Is Birligi ile Ilgili Sorunlar 30
Rehberlik ve Psikolojik Danigsma Servisi Gorev ve Sorumluluklari 29
Rehberlik ve Psikolojik Danisma Hizmetlerinin Islevi 27
Psikolojik Danisman Kaynakli Sorunlar 23
Fiziki Kosullar 11
Toplam 163

1. Sistem Sorunlari
Temel egitimde rehberlik ve psikolojik danisma hizmetlerinde yasanan sorunlardan ‘sistem sorunlar1®
temasina iliskin kodlar Tablo 4’te verilmistir.

Tablo 4.
Sistem Sorunlar
Tema Kodlar f
Unvan sorunu 7
Y 6netmelikten kaynakli sorunlar 6
Mevzuat Sorunlart ~ Hizmet i¢i egitim ihtiyaci 4
MEB tarafindan motivasyon konusunda destek yetersizligi 3
Alan dis1 atama 3
Diger dgretmenlere yonelik denetim eksikligi 2
Uygulama Psikolojik danisman/rehber 6gretmen sayisinin yetersiz olmast 11
Sorunlart Rehberlik derslerinin olmamasi 4
Is yiikiiniin fazla olmasi 3
Toplam 43

Tablo 4’te goriildiigii gibi, temel egitimde rehberlik ve psikolojik danigma hizmetlerinde goriilen sistem
sorunlar1 (f=43) ‘Mevzuat sorunlar1’ ve ‘Uygulama sorular1’ olmak iizere iki tema altinda belirtilmistir.
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Mevzuat sorunlar1 (f=25) alt temasinda; ‘Unvan sorunu’, ‘Yonetmelikten kaynakli sorunlar’, ‘Hizmet
ici egitim ihtiyact’, ‘MEB tarafindan motivasyon konusunda destek yetersizligi’, ‘Alan dis1 atama’,
‘Diger 6gretmenlere yonelik denetim eksikligi’ seklinde alt1 kod belirlenmistir. Uygulama sorunlari
(f=18) alt temasina bakildiginda ise; ‘Psikolojik danigman/rehber 6gretmen sayisinin yetersiz olmast’,
‘Rehberlik derslerinin olmamas1’, ‘Is yiikiiniin fazla olmas1’ olmak iizere ii¢c kod belirlenmistir.
Caligmada elde edilen sorunlara yonelik goriis ve bulgulara iliskin ifadelerden bazilar1 asagida
verilmistir:
“Kagur ve evrak isleriyle ugraswyoruz. Meslegimizin i¢i bosaltildi ve kéreldigimi
hissediyorum.” (41)
“Rehberlik hizmetlerine iliskin a¢ik bir yonetmelik yok. Bu konuya iliskin yasal
diizenlemelerin yeterli olmadigini diisiintiyorum...” (A10)
“...Ayrica, sif rehber ogretmenlerinin rehberlik faaliyetleri denetlenmemektedir ... '(A9)
‘Okulumuzda 900 sgrenci ve sadece bir rehber ogretmen var. Bu okul mevcudu igin rehber
ogretmen sayisi ¢ok yetersiz kaliyor...” (A20)
‘Rehberlik servisi angarya ise benzer. Ciinkii yalnizca dosyaya evrak hazirlayip koymak...’
(A23)
“...Aslimda bu sorunun temel nedenlerinden biri, okullarda yeterli rehber &gretmen
olmamasidir. Bir rehber dgretmene daha az sayida dgrenci diigsecek sekilde norm kadro
diizenlemesi gerekmektedir. Bu sayede rehberlik hizmetlerinin kalitesi de artacaktir.” (A25)
‘Rehber ggretmenlerin gelisimini saglayacak hizmet i¢i egitimler yapilmiyor’ (A26)
‘Saglikl bir psikolojik danigma hizmeti i¢in, norm uygulamasinda diizenlemeye gidilerek,
bir psikolojik danismana 100 6grenciyi gegcmeyecek sekilde uygulanmalidir...” (A32)
Temel egitimde rehberlik ve psikolojik danigma (RPD) hizmetlerinde yasanan sorunlara iligkin sistem
sorunlar1 ele alindiginda en ¢ok mevzuat sorunlarinin yasanildigi goriilmiistiir. Bu tema igerisinde, RPD
servislerinde calisanlarin unvanlari ile ilgili belirsizlik ve siklikla yapilan unvan degisikligi konusunda
yasanan sorunlar goriilmektedir. Unvan sorununun beraberinde yonetmelikten kaynaklanan diger
sorunlarin da yer aldig1 anlagilmaktadir. Unvanlarin yonetmelikte belirlendigi diisiiniildiigiinde bu iki
sorunun birbiriyle iligkili oldugunu sdylemek miimkiindiir. Mevzuat sorunlarinin icerisinde en ¢ok ifade
edilen diger sorun alani hizmet i¢i egitim ihtiyacinin varhigidir. Gerek psikolojik danismanlarin gerekse
diger 6gretmenlerin bu alanda ihtiyaglart oldugu ifade edilmistir. Alan dis1 atama ve rehberlik
calismalar1 konusunda diger 6gretmenlere yonelik denetim eksikliginin de var olan mevzuat sorunlari
icerisinde yer aldig1 goriilmektedir. Uygulama sorunlari temasina bakildiginda, ozellikle egitim
kurumlarinda psikolojik danigman/rehber 6gretmen sayisinin yetersiz olmasinin biiyiik bir sorun oldugu
ifade edilmistir. Ote yandan egitim kurumlarinda rehberlik hizmetlerinin uygulanmast igin gereken ders
saatinin bulunmamasinin da bir sorun alani oldugu ifade edilmistir. Psikolojik danismanlarin is yiikiiniin
fazla olmasi da diger bir sorun alani olarak belirtilmistir.
2. is Birligi ile ilgili Sorunlar
Ele alman caligmalar dogrultusunda temel egitimde rehberlik ve psikolojik danigma hizmetlerinde
yasanan sorunlardan ‘is birligi ile ilgili sorunlar’ temasina iliskin kodlar Tablo 5’te verilmistir.
Tablo 5.
Is Birligi ile Ilgili Sorunlar

Tema Kodlar f
Okul yonetimiyle is birligi eksikligi 12
Is Birligi ile Ogretmenlerle is birligi eksikligi 10
Ilgili Sorunlar Velilerle is birligi eksikligi 4
Okul dis1 kurumlarla ig birligi eksikligi 4
Toplam 30

Tablo 5’te goriildigl gibi, temel egitimde rehberlik ve psikolojik danigma hizmetlerinde goriilen is
birligi ile ilgili sorunlar (f=30) temasina ait kodlara bakildiginda ‘Okul yonetimiyle is birligi eksikligi’,
‘Ogretmenlerle is birligi eksikligi’, ‘Velilerle is birligi eksikligi’, ‘Okul dis1 kurumlarla is birligi
eksikligi’ seklinde dort kod elde edilmistir.

Caligmada elde edilen sorunlara yonelik goriis ve bulgulara iliskin ifadelerden bazilar asagida
verilmistir:
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“...Okul idaresinin rehber dgretmenlerin ¢alismalarinda ihtiya¢ duyduklar: olanaklar

saglamamalari, ogretmenlerin rehberlik ile ilgili sorumluluklarint rehber ogretmenlere

yiiklemeleri, velilerin ilgisiz olusu, dgrenci sayisimn fazlahgr katkilarini engelleyen

faktorlerdir.” (410)

‘Is birligi acisindan brans égretmenleriyle yeterli is birliginin olmadigini diisiiniiyorum.

Ogretmenlerin yalmzca istediklerinde degil, siirekli bir sekilde is birligi yapmalarin

bekliyorum.” (421)

‘Ogretmen ve idareciler rehberlik hizmetleri ile ilgili sorumluluk almiyor.’ (426)

‘Ders ogretmenlerinin rehber ogretmen ne yapacak ben bu isleri yaparsam diye

digsiinmeleri... " (A26)

‘Sinif rehber Ogretmenleriyle zaman zaman sorunlar yasayabiliyorum. Rehberlik

calismalarimin ¢ok onemsenmedigini ve ogretmenlerin etkinlik i¢in hazwrlanmadiklarin

goriiyorum...” (A31)
Temel egitimde rehberlik ve psikolojik danigsma hizmetlerinde yasanan sorunlara iligkin is birligi ile
ilgili sorunlar ele alindiginda en ¢ok okul yonetimiyle is birligi eksikliginin sorun olarak ifade edildigi
goriilmiistiir. Bu sorun alanin1 6gretmenlerle is birligi eksikligi yakin oranda takip etmektedir. Rehberlik
ve psikolojik danigsma hizmetlerinin dnemli bir unsuru olan veli is birliginin eksik olmasinin da ayr1 bir
sorun alan1 oldugu ifade edilmistir. Elde edilen verilere bakildiginda okul dist diger kurumlarla is
birliginin de eksik olmasinin bu alanda bir sorun teskil ettigi goriilmektedir.

3. Rehberlik ve Psikolojik Danisma Servisi Gorev ve Sorumluluklar:
Temel egitimde rehberlik ve psikolojik danigsma hizmetlerinde yasanan sorunlardan ‘rehberlik ve
psikolojik danigma servisi gérev ve sorumluluklari’ temasina iligkin kodlar Tablo 6’da verilmistir.

Tablo 6.
Rehberlik ve Psikolojik Danisma Servisi Gorev ve Sorumluluklar
Tema Kodlar f

Okul yonetiminin rehberlik ve psikolojik danigma servisi gorevlerini
RPD  Servisi bilmemesi

Gorevlerinin Velilerin rehberlik ve psikolojik danigma servisi gérevlerini bilmemesi 6
Bilinmemesi Rehberlik ve psikolojik danigsma servisi gorevlerinin bilinmemesi (diger 6
kisilerce)
Ogretmenlerin rehberlik ve psikolojik damigma servisi gorevlerini 1
bilmemesi

Sadece problemli 6grencilerin rehberlik ve psikolojik danisma servisine 1
gidebilecegi diisiincesi

Gorev Tanimi Psikolojik danigmanlarin gérev taniminin net olmamast 7
Toplam 29

Tablo 6’da goriildiigii gibi rehberlik ve psikolojik danigsma servisi gorev ve sorumluluklari (f=29) ana
temast ile ilgili iki tema belirlenmistir. Bu temalar ‘Rehberlik ve psikolojik danigma servisi gorevlerinin
bilinmemesi’ ve ‘Gorev tanmimi’ seklinde belirtilmistir. Rehberlik ve psikolojik danigsma servisi
gorevlerinin bilinmemesi temasma bakildiginda ‘okul yonetiminin’, ‘velilerin’, ‘diger kisilerin’,
‘0gretmenlerin rehberlik ve psikolojik damigsma (RPD) servisi gorevlerini bilmemesi’ ve ‘sadece
problemli 6grencilerin RPD servisine gidebilecegi diisiincesi’ seklinde bes kod belirlenmistir. Gorev
tanimi1 temasina bakildiginda ise psikolojik danismanlarin gérev taniminin net olmamasinin énemli bir
sorun baslig1 oldugu goriilmiistiir.
Calismada elde edilen sorunlara yonelik goriis ve bulgulara iliskin ifadelerden bazilar1 asagida
verilmistir:
“...Okul idarecileri rehberlik ve psikolojik danisma servisinin 6neminin farkinda degiller.
En onemli sorun, okul yéneticilerinin rehberlik servisinin gorev ve sorumluluklarint tam
anlamuyla bilmemesidir..." (49).
“..Sorunu olan ogrenciler rehberlik servisinden yardim ister...ders ¢alismayanlar,
ailesiyle sorun yasayanlar, sinif diizenini bozanlar, okulda kavga edenler...Sorunu
olmayan ogrenci rehber ogretmene neden gitsin ki?”’ (A12)
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“...Daha biz psikolojik danisman miyiz, ogretmen miyiz, idareci miyiz bilmiyoruz. Gorev

tanmimumiz tam olarak belli degil.” (A13)

‘Bazi dgretmenler ogrencilerle ilgili her sorunda (silgisini kaybetme, édev yapmama gibi)

rehberlik ogretmeninin ilgilenmesi gerektigini diistiniiyor. Rehberlik 6gretmeni adeta joker

olarak goriip, emir vermeye ve okul idaresini yonlendirmeye ¢calistyor. Benim beklentim ise

rehberlik 6gretmenlerinin ¢esitli gorevieri oldugunun fark edilmesi ve egitimin bir ekip isi

olarak goriilmesidir.” (A21)

‘Gorev tammimizda yer almayan pek ¢ok isle karsi karsiyayiz. Géreve yeni basladigim

dénemde benden alakasiz igler isteniyordu. Ancak bu durum, okul idarecilerimin degismesi

va da benzer durumda benim igim olmadigini dile getirmemle birlikte azaldi. Bu gibi olasi

olumsuzluklarin oniine ge¢mek icin yonetmeligimizde degisikliklerle desteklenmeliyiz ve

okul yoneticilerine cesitli egitimler diizenlenebilir.” (A21)

‘Bir sorun varsa bunu yalnizca rehber 6gretmen ¢ozer, seklindeki yanlis algilar en biiyiik

sorun. Sanki elimizde sihirli bir degnek var ve bu degnek sayesinde tiim ogrencilerin

sorunlart ¢oziilecek... bazi ogretmenlerde de benzer yanlis algilar var...” (A25).

‘Rehberlik ogretmenlerinin okuldaki is tanimlarinda bazi sorunlar var. Is tamminin net

olmamasi nedeniyle yapmam gereken ¢alismalar: (bireysel gériismelerin takibini yapmak

gibi) tam olarak siirdiiremiyorum.’ (A25).

‘Rehber ogretmen bos ve idareye yardim edebilir diye diisiiniilmesi... " (A26)

‘Velinin okula gelsem ne degisecek demesi... " (A26)

‘Okul idaresi ve bazi 6gretmenlerin rehber ogretmenlerinin gérev ve sorumluluklarini tam

olarak bilmemesinden dolayi, sorumlulugumuz disinda isler bekleyebiliyoriar...” (A33)

“...Konustugum bir psikolojik damsman, velilerin kendisinin okulda ne gibi gorevleri

oldugunu bilmedigini belirtmisti...” (435)
Temel egitimde rehberlik ve psikolojik danisma (RPD) hizmetlerinde yasanan ‘Rehberlik ve psikolojik
danisma servisi gorev ve sorumluluklar’’ sorun alani ele alindiginda, RPD servisinin goérevlerinin
bilinmemesi temasinda en ¢ok okul ydnetiminin RPD servisi gorevlerini bilmedigi belirtilmistir. Bu
sorunu velilerin RPD servisi gorevlerini bilmemesi ve diger kisilerin RPD servisi gorevlerini bilmemesi
sorunlariin takip ettigi goriilmektedir. Ayrica bu temada 6gretmenlerin RPD servisi gorevlerini
bilmemesinin ve sadece problemli 6grencilerin RPD servisine gidebilecegi diisiincesinin de sorun teskil
ettigi belirtilmistir. Gorev tanimi temasina bakildiginda psikolojik danismanlarin gorev taniminin net
olmamasinin biiyiik bir sorun oldugu ifade edilmistir.

4. Rehberlik ve Psikolojik Damisma Hizmetlerinin islevi

Temel egitimde rehberlik ve psikolojik danigma hizmetlerinde yasanan sorunlardan ‘rehberlik ve
psikolojik danigma hizmetlerinin islevi’ temasina iliskin kodlar Tablo 7°de verilmistir.

Tablo 7.

Rehberlik ve Psikolojik Danisma Hizmetlerinin Islevi

Tema Kodlar f
RPD hizmetlerinin velilere tanitilmasi 4
RPD RPD hizmetlerinin genel (tanimlanmamis) tanitilmasi 4
hizmetlerinin RPD hizmetlerinin 6gretmenlere tanitilmasi 3
tanitilmasi RPD hizmetlerinin okul yonetimine tanitilmasi 3
RPD hizmetlerinin 6grencilere tanitilmasi 2
Hizmet Alani Etik problemler/gizlilik ilkesinin bilinmemesi 2
Sosyal yardim, burs olanaklar1 vb. ile ilgili bilgilerin yetersiz verilmesi 1
Planlama Ogrencilerin  bulundugu gelisim donemlerine gére rehberlik 7
planlariin yapilmamasi
Caligmalarda daha ¢ok mesleki rehberlige agirlik verilmesi 1
Toplam 27

Tablo 7°de goriildiigli gibi, temel egitimde rehberlik ve psikolojik danigma hizmetlerinde goriilen
‘Rehberlik ve psikolojik danigma hizmetlerinin iglevi ‘ana temasi ile ilgili sorunlara bakildiginda ‘RPD
hizmetlerinin tanitilmasi’, ‘Hizmet alani’, ‘Planlama’ olmak iizere ii¢ tema belirlenmistir. RPD
hizmetlerinin tanitilmasi temasinda (f=16); ‘RPD hizmetlerinin velilere tanitilmasi1’, ‘RPD hizmetlerinin
genel (tanimlanmamisg) tanitilmast’, ‘RPD hizmetlerinin 6gretmenlere tanitilmasi’, ‘RPD hizmetlerinin
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okul yoOnetimine tanitilmasi’ ve ‘RPD hizmetlerinin Ogrencilere tanitilmasi’ olmak {izere bes kod
belirlenmistir. Hizmet alam1 (f=3) temasma bakildiginda; ‘Etik problemler/gizlilik ilkesinin
bilinmemesi’ ve ‘Sosyal yardim, burs olanaklar1 vb. ile ilgili bilgilerin yetersiz verilmesi’ seklinde iki
kod elde edilmistir. Planlama (f=8) temasina bakildiginda; ‘Ogrencilerin bulundugu gelisim
donemlerine gore rehberlik planlariin yapilmamasi’ ve ‘Caligmalarda daha ¢ok mesleki rehberlige
agirlik verilmesi’ seklinde iki kod elde edilmistir.
Caligmada elde edilen sorunlara yonelik goriis ve bulgulara iliskin ifadelerden bazilar asagida
verilmistir.
“...0Okullarin bazilarinda ogrencilerin yaslart gozetilerek ozenle hazirlanmis panolar
bulunurken, bazilarinda ise bu dikkate alimnmamistir.” (45)
‘..Okul Aile Birligi ve Okul Idaresinin is birligiyle velilerin okula gelmesini saglayict
etkinliklerin planlanmasi, rehber ogretmenlerin velilere yonelik egitimler diizenlemesi, ev
ziyaretleri yaptlmasi saglanmalidir.’ (A14)
‘Ogrencilerin mesleki olarak girebilecekleri sinavlar (bursluluk gibi) konusunda
bilgilendirilmeleri...” (416)
‘... Okul idarecilerinden beklentimiz gizlilik ilkesine saygi duymalari ve rehberlik
servisinin yaptigi calismalara destek olmalaridir. ‘(A21)
Temel egitimde rehberlik ve psikolojik danisma (RPD) hizmetlerinde yasanan ‘Rehberlik ve psikolojik
danigsma hizmetlerinin islevi’ sorun alani ele alindiginda, RPD hizmetlerinin velilere tanitilmasi ve genel
olarak tanitilmas1 seklinde sorunlarm yer aldigi, bu sorunlart RPD hizmetlerinin 6gretmenlere, okul
yoOnetimine ve Ogrencilere tanitilmasi biciminde devam ettigi goriilmektedir. Hizmet alani temasina
bakildiginda en ¢ok etik problemler/gizlilik ilkesinin bilinmemesi konusunda sorunlarin oldugu, bu
durumu sosyal yardim, burs olanaklar ile ilgili bilgilerin yetersiz verilmesi sorununun takip ettigi
goriilmektedir.
Planlama temasina bakildiginda 6grencilerin bulundugu gelisim donemlerine gore rehberlik planlarinin
yapilmamasinin biiyiik bir sorun alani oldugu ifade edilmistir. Ayrica mesleki rehberlige diger rehberlik
calismalarma gore agirlik verilmesinin de sorun oldugu belirtilmistir.

5. Psikolojik Damisman Kaynakli Sorunlar
Arastirmada ele alinan ¢alismalardan elde edilen ‘psikolojik danigman kaynakli sorunlar’ tema ve kodlar
halinde tablo 8’de verilmistir.

Tablo 8.

Psikolojik Damigman Kaynakli Sorunlar
Tema Kodlar f
Nitelik-Egitim Psikolojik danigsmanlarin nitelik sorunu 9
Sorunu Psikolojik danigmanlarim lisans egitimi ile ilgili sorunlar 9
Duygu Durumu  Yetersizlik duygusu 4

Motivasyon eksikligi 1

Toplam 23

Tablo 8’de goriildiigii gibi psikolojik danigsman kaynakli sorunlar ana temast ile ilgili temalar1 ve kodlara
yer verilmistir. Temel egitimde rehberlik ve psikolojik danigma hizmetlerinde goriilen ‘Psikolojik
danigman kaynakli sorunlar’ ana temasi ile ilgili ‘Nitelik-egitim sorunu’ ve ‘Duygu durumu’ seklinde
iki tema belirlenmistir. ‘Nitelik-egitim sorunu’ (f=18) temasina bakildiginda ‘Psikolojik danigmanlarin
nitelik sorunu’ ve ‘Psikolojik danigmanlarin lisans egitimi ile ilgili sorunlar’ seklinde iki kod elde
edilmistir. ‘Duygu durumu’ (f=5) temasina bakildiginda ‘Yetersizlik duygusu’ ve ‘Motivasyon
eksikligi’ seklinde iki koda ulagilmistir. Calismada elde edilen sorunlara yonelik goriis ve bulgu
ifadelerinden bazilarina asagida verilmistir.

‘Meslek disi  beklenen isler, calismamizin engellenmesi gibi durumlar yeterli

hissetmememize neden oluyor.” (41)

“...Universitede verilen egitim daha ¢ok teorik bilgilerle sinirliydi. Uygulamali egitime pek

yer verilmedi.’ (44)

‘... Biz psikolojik danisman olarak 6zel egitim alaninda, kisitl diizeyde egitim aldigimiz

icin kendimi yetersiz hissediyorum.’ (A4)

151



-‘3’ MSKU Journal of Education
¥ ISSN 2148-6999 Volume 10, Issue 1, (2023) May

‘Belki uyum problemleri gibi konularda psikolojik danisma ac¢isindan kendimi yeterli
gorebilirim. Ancak taciz, intihar gibi uzman olmadigim konularda yénlendirmeyi tercih
ediyorum...’ (A33)
‘... Is yasantima bagsladiktan sonra aldigin lisans egitimini yeterli bulmadim. Bu nedenle
lisans egitiminde daha ¢ok stipervizyon, uygulama ve staj yapiimali...” (A33)
Temel egitimde rehberlik ve psikolojik danisma (RPD) hizmetlerinde yasanan ‘psikolojik danigman
kaynakli sorunlar’ ele alindiginda psikolojik danismanlarin nitelik sorunlarinin ve psikolojik
danigsmanlarin lisans egitimi ile ilgili sorunlarin en basta yer aldigin1 sdylemek miimkiindiir. Bunun yan
sira psikolojik danismanlarin is yasantilarinda yetersizlik duygusu hissetmelerinin de bir sorun oldugu
goriilmektedir. Bu sorun basliklarina psikolojik danismanlarin yasadigi motivasyon eksikligini de
eklemek miimkiindiir.
6. Fiziki Kosullar
Temel egitimde rehberlik ve psikolojik danigma hizmetlerinde yasanan sorunlardan ‘fiziki kosullar’
temasina iliskin kodlar Tablo 9°da verilmistir.

Tablo 9.

Fiziki Kosullar
Tema Kodlar f
Fiziki Kosullar  Fiziki kosullarin yetersizligi 11
Toplam 11

Tablo 9°da goriildiigii gibi, ‘Fiziki kosullar’ temasina (f=9) ait ‘Fiziki kosullarin yetersizligi’ kodu elde
edilmistir. Calismada elde edilen sorunlara yonelik goriis ve bulgu ifadelerinden bazilarina asagida yer
verilmistir. Bunlar;
‘Rehberlik servislerinin donanimi devlet okullarinda daha kétii, 6zel okullarda ise daha iyi
durumda...” (Ab).
“...Okul idarecilerinden calisma ortamimin daha uygun hale getirilebilmesi icin cesitli
malzemeler (vazici, telefon, bilgisayar vb.) beklemekteyiz...” (A21)
‘Okullar psikolojik danisma yapmak i¢in uygun ortamlar degil* (A26)
Temel egitimde rehberlik ve psikolojik danisma (RPD) hizmetlerinde yasanan sorunlara bakildiginda
‘Fiziki kosullarin yetersizligi’ ile ilgili sorunlarin mevcut oldugu goriilmiistiir.

Tartisma ve Sonuc¢

Bu c¢alismada Tiirkiye’deki temel egitimde rehberlik ve psikolojik danigma hizmetlerinde yasanan
sorunlarin meta-sentez yontemi kullanarak degerlendirilmesi amacglanmistir. Yapilan arastirma
sonuclarina bakildiginda rehberlik ve psikolojik danigma hizmetlerinin bir¢ok alaninda sorunlarin
yasandig1 goriilmiistiir. Ozellikle sistem kaynakli sorunlarm var oldugu belirtilmistir (Akay, Tiirk,
Mercan ve Urtekin, 2019; Bacioglu, Kocabiyik ve Malkog, 2017; Can, 2010; Can ve Nikolayidis, 2021;
Cetin, 2016; Erdemir ve Kis, 2017; Giirgan, 2020; Karatas ve Sahin Baltaci, 2013; Memduhoglu ve
Damgigek, 2016; Nazli, 2008; Oksal ve Giiner, 2018; Parmaksiz ve Gok, 2018; Tuzgol Dost, 2020).
Arastirmada sistem kaynakli sorunlarin en basinda mevzuat sorularinin yer aldigir goriilmektedir.
Mevzuat sorunlarinin ise unvan sorunu, yonetmelikten kaynakli sorunlar, hizmet i¢i egitim ihtiyaci,
MEB tarafindan motivasyon konusunda destek yetersizligi, alan dis1 atama, diger 6gretmenlere yonelik
denetim eksikliginin birer sorun oldugu sonucu elde edilmistir. Uygulama sorunlarina bakildiginda ise,
psikolojik danigman sayisinin yetersiz olusu, rehberlik derslerinin olmayisi, ig yiikiiniin fazla olmasinin
birer sorun tegkil ettigi goriilmiigtiir.

Tiirk egitim sisteminde yasanan sorunlari iliskin yapilan ¢aligmalara bakildiginda pek ¢ok calismadan
elde edilen sonug, sistem sorunlarinin var oldugu yoniindedir (Cetin, Yazar, Aydin ve Yazici, 2018;
Deveci ve Aykag, 2018; Kil, Ozkan ve Aykag, 2021; Kosterelioglu ve Bayar, 2014; Tas ve Aykac,
2020). Elde edilen bu sorunlarin ¢éziimiine iliskin koklii ve saglam adimlarin atilmamasi sistem
sorunlarinin devam etmesine neden olmaktadir. Egitim sisteminin her kademesi ayri bir sistem olarak
degerlendirilmekle birlikte, yapilan tiim ¢alismalar bir mevzuat ¢ergevesinde yapilmaktadir. Dolayisiyla
mevzuatla ilgili sorunlarin var olmasi beraberinde uygulamaya doniik ve ayn1 zamanda diger sistemleri
de etkileyen sorunlara neden olmaktadir. Ozellikle psikolojik danismanlarin degisen yonetmeliklerle
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rehberlik dgretmeni (MEB, 2017), rehber 6gretmen/psikolojik danisman (MEB, 2020) gibi unvan
degisikliklerinin sik sik yapilmasi, toplum tarafindan psikolojik danigmanlarin ne is yaptig1 seklinde bir
soru igareti olugsmasina neden oldugunu, bunun da beraberinde meslege duyulan sayginligi olumsuz
etkiledigini s0ylemek miimkiindiir. Bu anlamda unvan sorununun giderilmesi sistem sorunlarinin
giderilmesi konusunda oOnemli bir adimdir. Bunun da yonetmelikten kaynaklanan sorunlarin
iyilestirilmesi ve sik sik yapilan degisikliklerin dniine gegilmesi ile bilyiik oranda iyilestirilebilecegini
sdylemek miimkiindiir. Ozellikle alan dis1 atama sorununun ¢dziilmesinin de beraberinde unvan
sorununun ortadan kalkmasma katki saglayacagi sdylenebilir. Ote yandan rehberlik ve psikolojik
danigsma hizmetlerinin daha yeterli ve sistemli bir sekilde gerceklestirilebilmesi ve sinif 6gretmenlerine
ve sinif rehber 6gretmenlerine bu konuda destek saglayabilmesi, ayn1 zamanda psikolojik danigmanlarin
rehberlik etkinliklerini uygulama noktasinda ilgili siniflara daha kolay ulasilabilmesi agisindan rehberlik
ders saatinin getirilmesinin gerekli oldugunu sdylemek miimkiindiir. Rehberlik ders saatinin ders
programlarina eklenmesinin ayni zamanda diger 6gretmenlerin rehberlik hizmetleri ¢aligmalarinin
degerlendirilmesi noktasinda da yer alan sorunlarin giderilmesine katki sunacaktir. Bu durum ayni
zamanda O6gretmenlerin ‘miifredat1 yetistirememe, ya da rehberlik etkinliklerini yapilabilecek ders
saatinin bulunmamasi’ seklinde ifade ettikleri nedenlerin de ortadan kalkmasini saglayacaktir.

Temel egitimde rehberlik ve psikolojik danigma hizmetlerinde yasanan sorunlardan diger bir sorun
basligy, is birligi ile ilgili sorunlardir (Bacioglu, Kocabiyik ve Malkog, 2017; Nazli, 2008; Parmaksiz ve
Gok, 2018; Soker, 2007; Terzi, Ergiiner Tekinalp ve Leuwerke, 2011). Is birligi ile ilgili sorunlarda en
cok okul yonetimiyle is birligi eksikliginin var oldugu goriilmektedir. Bu soruna ilave olarak
ogretmenlerle is birligi, velilerle is birligi, okul dis1 kurumlarla ig birligi eksikliginin birer sorun baslig1
oldugu belirtilmistir. Elde edilen sorun basliklarina bakildiginda, rehberlik ve psikolojik danigsma
hizmetlerinin bir is birligi hizmeti oldugu diisliniildiiglinde, gercekten de biiyiik bir sorunun var oldugu
goriilmektedir. Is birliginde yasanan aksakliklar beraberinde, rehberlik ve psikolojik danisma
hizmetlerindeki g¢alismalarin da aksamasina neden olmaktadir. Rehberlik ve psikolojik danigma
hizmetleri yonetmeliginde ‘rehberlik ve psikolojik danigma hizmetleri yiirlitme komisyonu’ iiyelerinin
sahip olduklar1 sorumluluklar belirtilmistir (MEB, 2020). Belirtilmig olan gorev ve sorumluluklarin
aslinda birer is birligi ¢aligmasini ifade ettigini soylemek miimkiindiir. Bu anlamda RPD hizmetlerinin
yerine getirilmesi noktasinda okul yonetimi, diger 6gretmenler ve velilerin ig birliginin ¢ok dnemli bir
konumu goriilmektedir.

Rehberlik ve psikolojik danigsma hizmetlerinin temel egitimdeki sorunlarindan bir digerinin rehberlik ve
psikolojik danisma servisi gorev ve sorumluluklari ile ilgili oldugu goriilmektedir (Bacioglu, Kocabryik
ve Malkog, 2017; Can, 2010; Cokamay, Kap¢i ve Sever, 2017; Kogak Bigak ve Ottekin Demirbolat,
2019; Memduhoglu ve Damgicek, 2016; Parmaksiz ve Gok, 2018; Tuzgol Dost, 2020). Bu konu ile ilgili
oncelikle RPD servisi gorevlerinin bilinmemesinin biiylik bir sorun teskil ettigi sonucu elde edilmistir.
Oncelikle okul ydnetiminin, ardindan velilerin ve diger kisilerin, dgretmenlerin RPD servisinin
gorevlerini bilmedigi, ayrica sadece problemli dgrencilerin RPD servisine gidebilecegi diisiincesi
sorununun var oldugu goriilmiistiir. Ote yandan psikolojik damigmanlarin gorev tammu ile ilgili
sorunlarin da yer aldigi, gorev taniminin net olmamasinin 6nemli bir sorun olarak goriildiigii ifade
edilmistir. Elde edilen sonuglara bakildiginda psikolojik danigmanlarin gérev taniminin net olmamasinin
diger kisilerce RPD servisi gorevlerinin bilinmemesine etki ettigini sdylemek miimkiindiir. Her iki sorun
basligi da bu anlamda birbiriyle iligkili goriilmektedir. Bu durum, psikolojik danigsmanlarin gorev
taniminin net olmamasinin beraberinde pek c¢ok sorunu getirdigini gostermektedir. Bu anlamda
psikolojik danismanlarin goérev tanmiminin net olmasinin yonetmeliklerce daha ayrmtili bigimde
belirtilmesinin ve belirtilen bu tanimlamanin da Oncelikle okul yonetimince anlasilmasi ve
yayginlastirilmasinin gerekli oldugunu séylemek miimkiindiir. Ciinkii okul ydneticileri ayn1 zamanda
okul orgiitiiniin bir lideri konumundadir. Liderler ortak amaclar dogrultusunda liderlik ettikleri kurumu
yonlendirerek diizenleyen kisilerdir. Ayni1 zamanda liderlik ettikleri kurum {iyelerini basaril bir sekilde
etkileyebilecek oOzelliklere sahip ve grup ve bireyler iizerinde var olan giiclerini etkin bir sekilde
kullanabilen bireylerdir (Ozalp ve Kirel, 2018). Bu anlamda okul yd&netiminde yer alan liderlerin
gorevleri diisiiniildiigiinde, rehberlik ve psikolojik danigma servisine karsi1 yaklagimlarinin diger okul
calisanlara bir 6rnek teskil edecegi, olumlu oldugu taktirde diger okul c¢alisanlarinca da olumlu
olmasina katki saglayacagi sdylenebilir.

Temel egitimdeki rehberlik ve psikolojik danisma hizmetlerindeki bir diger 6nemli sorun bashiginin
rehberlik ve psikolojik danigsma hizmetlerinin islevi konusunda oldugu goriilmiistiir (Can ve
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Nikolayidis, 2021; Cetin, 2016; Dagli ve Han, 2017; Erdemir ve Kis, 2017; Karatas ve Sahin Baltaci,
2013; Kogak Bigak ve Ottekin Demirbolat, 2019; Nazl1, 2008; Oksal ve Giiner, 2018; Yerlikaya, Sak ve
Sahin Sak, 2014). Ozellikle RPD hizmetlerinin velilere, genele (tanimlanmamis), 6gretmenlere, okul
yOnetimine ve dgrencilere tanitim konusunda sorunlarin yer aldig1 gériilmektedir. Hizmet alani ile ilgili
etik problemlerin yer aldigi, rehberlik servisi tarafindan sosyal yardim, burs olanaklar1 vb. ile ilgili
bilgilerin yeterince verilmedigi gibi sorunlarin da oldugu goriilmektedir. Ayrica planlama konusuyla
ilgili dgrencilerin bulundugu gelisim donemlerini dikkate alarak rehberlik planlamanin yapilmadigi
goriilmiistiir. Bununla beraber ¢alismalarda daha ¢ok mesleki rehberlige agirlik verilmesinin de diger
bir sorun oldugu ifade edilmistir. Elde edilen bu sorun alanlarina bakildiginda, rehberlik ve psikolojik
danigsma servisi hizmetlerinin neler oldugunun tiim okul personeli, 6grenciler ve veliler tarafindan
bilinmesinin ¢alisma igleyisi agisindan kritik bir degere sahip oldugunu séylemek miimkiindiir. Cilinkii
RPD servisi hizmetlerinin verimli bir sekilde isleyebilmesi icin oncelikle ne is yaptiginin bilinmesi
gerekmektedir. Bu sayede sadece problemli 6grencilerin gittigi bir servis olma algisi ortadan
kalkabilecektir. RPD servisinin 6grencileri yalnizca iyilestirici ya da miidahale edici alanlara hizmet
etmedigi, ayn1 zamanda 6grencilerin egitsel, mesleki ve kisisel anlamda gelisimlerini destekleyici ve
onleyici ¢aligmalar sunan servisler oldugu bilinmelidir. Gok (2016), RPD servislerinin dgrencilerin
kendilerini ve cevrelerini tanimalarina saglayic1 ve yasamlarinda daha dogru ve saglikli kararlar
verebilmelerine destek sunan bir goérevi oldugunu belirtmistir. Bunun i¢in okullarda RPD servisi
hizmetlerinin tanitimina agirlik verilmesinin bu konuyla ilgili sorunlarin ¢oziimiine iliskin 6nemli bir
adim oldugu sdylenebilir. Bunun yani sira psikolojik danigmanlarin okul rehberlik ve psikolojik danigma
programlarini hazirlarken ¢aligtiklar1 kurumun ihtiyaglari dogrultusunda program hazirlamalarinin daha
etkili calismalar getirecegini dikkate almalar1 gerekmektedir. Ogrencilerin i¢inde bulunduklar1 gelisim
donemlerinin dikkate alinarak hazirlanan programlar ve bunun paralelinde yapilan ¢aligmalar RPD
servislerinin hizmetlerinin diger kisilerce daha net anlasilmasina katki saglayacaktir.

Rehberlik ve psikolojik danigma hizmetlerindeki yasanan sorunlardan bir diger 6nemli baslik psikolojik
danigman kaynakli sorunlardir (Arsit, 2019; Giirgan, 2020; Memduhoglu ve Damgigek, 2016; Nazli,
2008). Bu sorunlardan nitelik ve egitim sorununa bakildiginda psikolojik danigmanlarm nitelik
sorununun ve lisans egitimi ile ilgili sorunlarin 6nemli bir yer tuttugu goriilmektedir. Ote yandan duygu
durumlart ile ilgili yetersizlik duygular1 ve motivasyon eksikliginin de sorun oldugu belirtilmistir.
Belirlenen sorun alanlarma bakildiginda o6zellikle psikolojik damigmanlarin ¢aligma hayatinda
karsilastiklar1 giicliiklerin ¢oziimiinde zorlandiklar1 goriilmektedir. Yer verilen ifadelerde lisans
egitiminde elde edilen kazanimlarin giinliik yasantrya aktarimiyla ilgili sorunlarin olduguna iligkin
bulgular dikkat ¢ekmektedir. Bu nedenle egitim sisteminde teorik bilginin, uygulamaya dokiilmesinde
karsilagilan aksakliklar akla gelmektedir. Tuzg6l Dost ve Keklik (2012) RPD lisans egitiminde sorunlar,
MEB sistemi, resmi islemler ve yazigmalarin da bu konuda sorun teskil ettigini belirtmistir. Bu nedenle
RPD lisans egitimlerinin kendi igerisinde bir standardinin olmasi, uygulama egitimlerinin arttirilmasi,
MEB ile YOK arasindaki iletisimin giiclenmesinin gerekli oldugunu sdylemek miimkiindiir. Ayrica
psikolojik danigsmanlarin yasadigi yetersizlik duygularinin ve beraberinde olusan motivasyon
eksikliginin de alinabilecek bu 6nlemlerle azalabilecegi sdylenebilir.

Temel egitimdeki rehberlik ve psikolojik danigma hizmetlerindeki diger bir sorun fiziki kosullar ile ilgili
sorunlardir (Bacioglu, Kocabiyik ve Malkog, 2017; Parmaksiz ve Gok, 2018; Soker, 2007; Tuzgdl Dost
ve Keklik, 2012). RPD servislerin fiziki donanimi ve bireyle psikolojik danisma yapabilmek i¢in uygun
sartlarda olmadig1 belirtilmistir. Oysa ki fiziksel donanim hayatin her alaninda 6nemli bir yere sahip bir
ozelliktir. Ozdemir, Sezgin, Sirin, Karip ve Erkan (2010) okullarin fiziki ortammin yeterli olmasinin
beraberinde okulda yer alan kisilerin okula karsi olan memnuniyetlerinin ve okula karsi olan
baglhiliklarin1 artmasina ve nihayetinde okul ikliminin olumlu hissedilmesine katki sagladigini
belirtmislerdir. Ote yandan psikolojik danigma hizmeti gizlilik gerektiren ve bu nedenle gereken asgari
fiziki donanima sahip ortamlarda yiiriitiilmesi 6nemli olan bir hizmettir. Bu nedenle rehberlik ve
psikolojik danisma hizmetlerinin yiiriitilmesinde okul RPD servisi odalarinin fiziki yapisiyla da
dogrudan iligkili oldugunu sdylemek miimkiindiir. Fiziki kosullarin ihtiyag duyulan diizeyde
iyilestirilmesinin beraberinde okul psikolojik danigmanlarinin ¢aligmalarindaki verimi arttiracagi
sOylenebilir.

Sonug olarak bu aragtirmada Tiirkiye’de temel egitimde rehberlik ve psikolojik danigma hizmetlerinde
yasanan sorunlara deginilmistir. Yapilan arastirma sonrasinda &zellikle sistem kaynakli sorunlarm
agirhikta oldugu goriilmiistiir. Sistem kaynakli sorunlardan mevzuat kaynakli sorunlarin ve bunun
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paralelinde uygulama esaslart ile ilgili sorunlarin yer aldigi, bu anlamda bir takim yasal diizenlemelere
ihtiyag oldugu goriilmektedir. Diger bir nemli sorun basligi olarak RPD hizmetlerinin diger kisiler ve
kurumlarla yasadigi is birligi sorunlarinin oldugu goriilmektedir. Bu anlamda is birliginin aksamasi,
beraberinde RPD hizmetlerinin etkinligini olumsuz etkileyecegi diisiintildiigiinde tizerinde durulmasi
gereken bir sorun oldugunu sdylemek miimkiindiir. Psikolojik danigmanlarin gérev taniminin net
olmamasmin beraberinde RPD servisi gorev ve sorumluluklarmin bilinmemesine etki ettigi
goriilmektedir. Ote yandan rehberlik ve psikolojik danisma hizmetlerinin islevi ile ilgili gerekli
tanitimlarin acilen yapilmasi gerektigi sdylenebilir. Ayrica psikolojik danisman kaynakli sorunlara
bakildiginda 6zellikle nitelik ve egitim konusunda sorunlar oldugu goriilmiistiir. Bu duruma psikolojik
danigsmanlarin yetersizlik duygular ile caligma motivasyonunun eksikligi eklendiginde yapilacak RPD
hizmetlerinin islevinin olumsuz etkilenecegi sdylenebilir. Temel egitimde RPD servisi hizmetlerinde
onemli goriilen bir diger sorun ise psikolojik danigsmanlarin sahip oldugu fiziki kosullarin galigma
verimliligi acisindan elverisli olmamasidir. Rehberlik ve psikolojik danigsma hizmetlerinin bir bireyin
gelisim stirecinde bircok alanda destekleyici oOzelliklere sahip oldugu disiiniildigiinde, var olan
aksakliklarin bu bireyleri dogrudan etkileyecegini soylemek miimkiindiir. Bu baglamda var olan
sorunlarin ¢oziimiine yonelik birtakim diizenlemelerin acilen yapilmasinin 6grencilerin geleceklerine
iliskin olumlu etkiler yaratacagi sdylenebilir. Temel egitimde oncelikle gocuklarin bedensel, zihinsel,
duygusal ve sosyal gelisimlerini tamamlamasi ve ayni zamanda zamanini verimli kullanabilme, karar
verebilme ve kontrol becerisi gibi birgok alanda desteklenmesi amaglanmaktadir.

Bu sonuglar 1s18inda belirlenen bu sorunlarin ¢6ziimiine iligkin birtakim 6nerilerde bulunulmustur.

Oneriler

1. Psikolojik danigmanlarin c¢alisma kosullari, sahip olduklari unvanin netlesmesi, is taniminin
yapilmasi, sorumlulugundaki 6grenci sayist gibi konularin yer aldigi yonetmelik diizenlemelerine
gidilmesi Onerilebilir. Ancak yapilacak yonetmelik degisikliklerinde mutlaka gerek Milli Egitim
Bakanlig1 biinyesinde, gerekse {iniversite biinyesinde ¢aligan psikolojik danismanlarin da yer aldig1 ve
farkl disiplinlerden gelen uzmanlarin da bulundugu ekiplerin goriislerine basvurulmalidir.

2. Tim okul calisanlarinin RPD servisi gorevleri ve is birligi konusunda var olan bilgilerinin
giincellenmesi gerekmektedir. Bu sayede ilerleyen zamanki is birligi noktasinda olasi olumsuzluklarin
Onlenmesi saglanabilir.

3. Tum simf diizeylerinde haftada bir ders saati, rehberlik ve psikolojik danigma saati seklinde ders
programlarina eklenmelidir.

4. Psikolojik danigsmanlara is yiikiiniin azaltilmasi, zamanmni daha verimli degerlendirebilecegi
uygulama haklar1 taninmalidir.

5. Psikolojik danigmanlarin da mesleki gelisimlerinin desteklenmesi saglanmalidir. Yiiksek lisans,
doktora yapma girisiminde Milli Egitim Bakanligi’min destekleyici tutum ve uygulamalarinin
arttirllmasi gerekmektedir.

6. Okullarda RPD servisinin fiziki kosullarinin bir standart haline getirilmesi dnemlidir. Ozellikle birden
fazla psikolojik danigmanin bulundugu okullarda psikolojik danigmanlarin bireysel goriigmelerini
rahatlikla yapabilecek donanima sahip servislerin temin edilmesi bir ihtiya¢ olarak karsimiza
cikmaktadir. Bununla beraber grupla psikolojik danisma calismalarinin da rahatlikla siirdiirebilecegi
mekanlarin var olmasi, psikolojik danismanlarin ¢alisma esnekligine katki saglayacaktir.
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