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Abstract

It is aimed in this research to examine and evaluate the theoretical development process of
school improvement approaches and practices systematically. The research was designed
according to the document analysis method, which is one of the qualitative research methods.
In this research, a total of 328 documents including 25 single-authored books, 48 editorial book
chapters, 56 doctoral dissertations, 171 articles and 28 reports, were examined. In the research,
9 themes and 14 categories were obtained. As a result, it has been observed that the approaches
and practices which are accepted and thought to be effective in school development and within
the process are respectively as follows: (1) developing a positive and supportive school culture
and climate at school (2) defining the leadership roles of the school principal, (3) improving the
professional knowledge and skills of teachers, (4) improving teaching practices and student
learning outcomes, (5) promoting collaboration and cooperation among teachers, (6) including
school self-evaluation and data-based decision making practices, (7) ensuring school
accountability, (8) providing external professional assistance to the school, (9) change of the
curriculum, (10) adopting a planned school development approach, (11) receiving family and
community support, and (12) ensuring sustainability in practices.
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Okul Gelistirme Yaklasimlar1 ve Uygulama Siireclerinin
Degerlendirilmesi*

MAKALE TURU Basvuru Tarihi Kabul Tarihi Yayim Tarihi
Arastirma Makalesi 28.03.2022 11.08.2022 01.12.2022
Seyfettin Abdurrezzak (=) 2
Milli Egitim Bakanlig1

Mehmet Ustiiner (©)°
Inonii Universitesi
Oz

Bu calismanin amaci, okul gelistirme yaklagimlari ve uygulamalarmin kuramsal gelisim
stirecinin sistematik olarak incelenmesi ve degerlendirilmesidir; es deyisle okul gelistirmenin
tarihsel gelisim siirecinin dénemler olarak incelenmesi ve bu dénemlerdeki okul gelistirme
yaklasimlart ve uygulamalarinda “neyin/nelerin etkili oldugunun” ortaya c¢ikarilmasidir.
Arastirma modeli dokiiman incelemesi yontemine gore kurgulanmistir. Arasgtirmada 25 tek
yazarh kitap, 48 editorlii kitap boliimii, 56 doktora tezi, 171 makale ve 28 rapor olmak iizere
toplam 328 dokiiman incelenmistir. Arastirmada 9 tema 14 kategori elde edilmistir. Sonug
olarak okul gelistirmede kabul goren ve siirecte etkili oldugu diisliniilen yaklasim ve
uygulamalarin sirasiyla sunlar oldugu gorilmiistiir: 1. Okulda olumlu ve destekleyici okul
kiiltliri ve ikliminin gelistirilmesi, 2. Okul miidiiriiniin liderlik rollerinin tanimlanmasi, 3.
Ogretmenlerin mesleki bilgi ve becerilerinin gelistirilmesi, 4. gretim uygulamalari ve dgrenci
ogrenme sonuglarinin gelistirilmesi, 5. Ogretmenler arasi isbirligi ve yardimlasmanin
6zendirilmesi, 6. Okul 6z degerlendirmesi ve veriye dayali karar verme uygulamalarina yer
verilmesi, 7. Okul hesap verebilirliginin saglanmasi, 8. Okula uzman desteginin verilmesi, 9.
Ogretim programinin  (miifredatin) degisimi, 10. Planli okul gelisimi yaklagiminin
benimsenmesi, 11. Aile ve toplum desteginin alinmasi ve 12. Uygulamalarda siirdiiriilebilirligin
saglanmasidir.

Anahtar sozciikler: Okul gelistirme, okul etkililigi, degisme, reform, egitim politikalari.
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In order to be a successful country, it can be said that it needs an education
system having high expectations and high standards as well as both a competitive
economy and an inclusive society (Hopkins, 2016). Most countries in the world have
actualized great transformations in their education systems to struggle with changing
economic, demographic, political and social challenges. At the same time, they have
performed critical school reforms in order to encounter the pressures that are created
by the new information age, major economic changes and democracy throughout the
world (Darling-Hammond, 2010). In particular, increasing public interest in the
development of human capital and the Programme for International Student
Assessment (PISA) of The World Economic Forum and the Organization for
Economic Cooperation and Development (OECD) has directed countries to attempt
to improve their education system further (Levin, 2010).

It is stated that parents and politicians have a general idea on the functions of the
schools in societies where the education system is stable (For example, Finland,
Canada, Singapore, Hong Kong). These stakeholders who are satisfied with the
qualified education endeavor in order to maintain the current situation.

Change attempts occur relatively rare in such an education system (Hargreaves
& Hopkins, 1994). On the contrary, practices at school and classroom levels and
strategies to improve students’ learning outcomes in the education system of some
societies have become crucial. Within this context, while some western societies were
struggling with economic growth and social challenges in the late twentieth century,
school improvement attempts to improve students’ learning outcomes, particularly in
the USA and England became significant. Furthermore, comparative publication of
the research results in the educational field and the joint examination of the schools
located in different places have enabled parents and other segments of the society to
know he reasons for the success and failures of the school. As a result, the interest
related to the change and development process in schools has increased day by day
and school improvement has begun to become a focus in education. (Hopkins, 2001).

Even if the school improvement practices show a certain integrity, they are not
the same for every school. They change by student success, the structure of the school
and the intangible school culture because school improvement practices can be
modified to fit each school’s context (Hopkins, 2005). Accordingly, school
improvement practices should be approaches considering the specific needs of
schools, not an approach that indicates what is written in the prescription. While some
schools struggle with student absenteeism and teacher relocations, others may have
some problems such as discipline and classroom management (Elgart, 2017). That
requires taking the internal condition and improvement capacity of the school into
consideration and distinguishing among school improvement practices. In short, this
approach requires that school improvement should be viewed as a whole specific to
the school (Hopkins, 2005). Furthermore, it should be important to distinguish
between short-term and long-term approaches while designing the development
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journey of the school. While it is essential to handle a smaller and more specific issue
in the short term, it is required that a more strategic and proactive approach represents
a holistic approach within the long term. A long term strategic approach is directly
related to the vision and main objectives of the school and it ensures to meet
developmental priorities of the school by addressing specific developmental needs
(Harris, 2002).

In the historical process, school improvement and reform arrangements at the
whole school level have emerged one by one specific to countries and have reached
an international level at an unprecedented speed (Stringfield, et al, 2008). School
improvement concept which entered the literature of the educational sciences
especially since the 1970s has passed through a number of cumulative and unique
historical periods up to the present. As Creemers (2007) states, school effectiveness
and the beginning of school improvement first emerged in the USA and the United
Kingdom. There are some researchers (Hopkins & Reynolds, 2001; Hopkins et al.,
2014) examining the historical development process of school improvement in the
literature. Moreover, there are several types of research explaining school
improvement, emphasizing the significant characteristics of school development,
showing the results of the studies and difficulties encountered in the process (Feldhoff
et al., 2016; Harris, 2000; Hopkins & Levin, 2000; Kidron & Darwin, 2007; Levin,
2010; Murphy, 2013; Murphy & Hallinger, 1988; Potter et al., 2002). In this research,
the approaches and practices in the literature on school improvement in the process
from the past to the present were examined in historical periods. The researches done
by Hopkins and Reynolds (2001) and Hopkins et al. (2014) are based on the
organization of the periods concerning school improvement in accordance with
certain time ranges and naming of these periods. In this context, it is aimed to reveal
what has been done in the field of school improvement, how it has been done, ‘what
is/ are effective’ for school improvement especially up until now. In accordance with
this general purpose, answers to the following questions were sought:

What is school improvement?
What are the components of school improvement?
What are the factors forcing schools to improve?

What are the periodical characteristics of school improvement approaches and

practices in the historical development process?

a. What are the school improvement approaches and practices in the first
period (the 1960s- 1970s) when school culture was emphasized?

b. What are the school improvement approaches and practices during the
second period (the 1980s) in which individual action research on school
development was common?

¢. What are the school development approaches and practices in the third
period (the 1990s) which comprehensive school reforms were made ?
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d. What are the school development approaches and practices in the fourth
period (early 2000s) in which capacity building and leadership practices
are emphasized in schools?

e. What are the fifth-period (the present day) school development approaches
and practices emphasizing systematic school improvement?

5. What are the primary issues related to the school development of the studies in
the field of school improvement?

As mentioned above, it is seen that school improvement literature has reached a
certain level in Western countries like the USA, Canada and England. In the school
improvement literature in Turkish, in addition to the school improvement and
effective school studies pioneered by Balc1 (2013) and Sisman (2013), there are some
studies examining school improvement in terms of various variables (Ceylan, 2009;
Doénmez, 2002; Kurum, 2019; Parlar, 2012; Sahin, 2013; Topgu, 2013). On the other
hand, it is seen that the studies in the literature in Turkish, such as especially the
studies in which the school improvement process is examined in historical periods,
what school improvement means, why it is necessary, and which practices are
prominent in school development are not sufficient. It is considered that this study
will contribute to the field by describing approaches and practices in school
improvement which are accepted and are thought to be effective during the process.
The research is important in terms of finding the answers to the questions such as
"What is school improvement?”, “How does a school develop?”, “What is necessary
for school improvement?”, “Who is responsible for the improvement of the school?”.
At the same time, is it expected that the results of this research will guide the
practitioners in the enhancement of current qualifications of the schools and contribute
to the literature in Turkish regarding school improvement.

Method

In this part of the research, information about the research model, scope of the
study, data collection and analysis are given.

Research Model

In this research, the document review method was used to evaluate the
approaches and implementation processes based on school improvement. The general
purpose is to examine and evaluate the field of school improvement systematically.
In this context, among the reasons why the document review method is preferred it
can be mentioned that this method becomes powerful in terms of the scope,
limitations, stability, efficacy and availability of the school improvement literature in
addition to providing time and cost effectiveness.

Scope of the Study

The scope of the study consists of printed or digitally created books, book
chapters, doctoral dissertations, journal articles, papers and reports written in Turkish
and English in the field of school improvement. A two-stage process was followed in
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determining the documents within the scope of the study. While determining the
documents at the first step of the research, the criterion was that the documents should
be about school improvement and the approaches and practices in the historical
development periods of school improvement. As it is known, the basic understanding
of criterion sampling is to study all situations meeting a predetermined set of criteria
(Yildirim & Simsek, 2013). In this research, examining the theoretical knowledge arca
and historical development of school improvement was considered as a criterion in
determining the documents. In accordance with this criterion, three single-authored
books, three editorial book chapters and a journal article using three systematic
compilation methods were reached. These resources were subjected to a detailed
examination by the researchers. The scope of the study was formed by using the
snowball sampling method via these referenced sources. Within this framework,
researchers take care of the criteria that documents should explain the field of school
improvement, describe the reasons and results of the school improvement and
examine the studies which have been done in the field of school improvement from
the past to the present. Information related to the documents which are included in the
scope of the study according to the sub-problems of the research is given in Table 1.

Table 1
Information of the documents in the scope of the study
' Book Dr. 0

Topic Book Chapter Diss Paper Report Total %
What is school 11 8 0o 10 2 31 10
improvement?
What are t_he components 2 4 0 6 1 13 4
of school improvement?
What are the factors
compelling schools to 4 16 0 0 0 20 6
improve?
How is the development
process of the school
improvement approaches 8 20 0 56 25 109 33
and practices?
Which studies have been
done related to school 0 0 56 99 0 155 47
improvement?
Total 25 48 56 171 28 328 100

In Table 1, the number of documents examined within the scope of each sub-
problem is indicated. In this context, a total of 328 documents, including 25 single-
authored books, 48 editorial book chapters, 56 doctoral dissertations, 171 articles and
28 reports, constitute the scope of the research.



Evaluation of School Improvement Approaches and Implementation Processes 963

Ethical Committee Decision

This research has been approved by Inonu University Social and Human
Sciences Scientific Research and Publication Ethics Committee with decision number
13 dated 09/09/2021.

Data Collection

In the research, the printed and digitally created documents related to the school
improvement field were scanned through databases such as Google Scholar,
ProQuest, ERIC, EBSCO, Dergipark, HEI Thesis Search within 2020 and 2021 and
on academic publication digital media with the words in English like “school
improvement”, “school improvement phases” and “school development.” At the end
of the survey; three books, three editorial books and three journal articles being
appropriate for the determined criteria were detected. These documents were
examined in detail by researchers. As the procedure progressed, it was noticed that
some researchers came to the forefront. During the process, the team provided access
to these researchers’ documents and the documents belonging to other researchers
whom they have referred. A conceptual framework of the concepts and themes related
to school improvement was formed in the collection of documents within the scope
of the fifth sub-problem (What are the primary issues related to the school
development of the studies in the field of school improvement?) of the research. In
this conceptual framework, these are the themes related to school improvement:
school effectiveness, school culture and climate, change and innovation, leadership,
teachers’ roles, accountability, school based management, capacity building, school
self- assessment, and parents and community involvement.

Analysis of Data

The ultimate aim of this research is to examine the approaches and practices in
school development in the process from the past to the present and determine what is
effective in school improvement. For that purpose, descriptive analysis and content
analysis were done in the documents and outstanding approaches and practices were
classified and interpreted under certain themes. Content analysis was based on
research questions. The documents were firstly organized as raw data under each
question. Subsequently, it was reviewed under the name of the superficial
examination. At the end of this process, the definition and the concept of school
improvement were examined in the documents. Thus, a general conceptual framework
was formed by the researchers as the basis for coding. Coding was done within the
scope of the conceptual framework which was formed in the research. Codes were
generated by the researchers together. In the course of the coding stage, both the codes
in this structure and the new ones that emerged during reading were added to the code
list. In circumstances where more than one researcher works on the same data
analysis, it is necessary to compare the similarities and differences of the codes
numerically with the constant comparison technique in order to ensure coding
reliability. Miles and Huberman’s (1994) reliability formula (see also Miles et al.,
2014) (Reliability=Agreement/Agreement + Disagreement x 100) was used for
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reliability calculation. Miles and Huberman (1994) state that for a reliable qualitative
coding, the consensus ratio between codifications should be at least 0.80. Yildirim
and Simgek (2013) state that it is necessary to reach at least %70 of reliability. In this
research, the percentage of consensus among codes done by two researchers is 0.89.
This level indicates that coding has been reliable. Then, categories were obtained from
the codes that could explain the data at a general level and got together. The
similarities and differences among codes were examined to determine categories.
Thematic coding was carried out by combining similar codes in the first (what is
school improvement?), the second (what are the components of the school?), and the
third (what are the factors forcing schools to improve?) sub-problems of the research.
In the fourth sub-problem (what are the periodical characteristics of school
improvement approaches and practices in the historical development process? of the
research, each period of the school improvement literature in the historical
development process was taken as a separate theme and the codes that emerged under
these themes were organized. Whether the thematic coding accomplished in the
research comprises and represents the whole data set of the research was carried out
by three faculty members who are experts in the field and the necessary feedbacks
were provided to the researchers. The descriptive analysis was implemented in the
fifth sub-problem (what are the primary issues related to the school development of
the studies in the field of school improvement? A conceptual framework was formed
for the purpose of guiding the descriptive analysis. The findings of the descriptive
analysis are given under the themes within this conceptual framework.

As the key validity criteria in qualitative research; credibility (truth value,
internal validity); transferability (generalizability, external validity); consistency
(reliability) and confirmability (impartiality, objectivity) are used (Ary et al., 2010).
For that purpose, the following has been performed in order to increase the credibility
(internal validity) of the research. The data collected by the researchers from the
documents generated by different authors/researchers were compared with other data
in the field, questioned and investigated whether it is accurate or not by continuous
comparison. At the basis of each research problem, there have been efforts to reach
the correct information in depth. The researchers have endeavored to be as objective
as possible. Detailed descriptions were given under the findings to increase the
transferability of the research and direct quotations from the documents were
involved. The context of the research and reviewed documents were explained
accurately, thoroughly and completely. Furthermore, the findings acquired from the
research to increase transferability were compared to the findings of similar studies.
To increase the consistency of the research, coding was performed by two researchers
and it was seen that a reliable level of consensus (0.89) was accomplished among the
researchers in the specified codes. At the same time, the consistency analysis of the
research was carried out by three faculty members in educational sciences. Regarding
the confirmability, the documents in this search, the raw data, the coding made during
the analysis stage and the notes forming the basis of the report are kept by the
researcher to be submitted for review when it is necessary.



Evaluation of School Improvement Approaches and Implementation Processes 965

Findings
In this section, content analysis and descriptive analysis findings made on the

documents produced in the field of school improvement within the scope of the sub-
problems of the research are presented.

Findings on the Definition of School Improvement

In this regard, within the scope of the question, what is school development?
being the first sub-problem of the research, content analysis of the relevant documents
explaining the concept of school improvement was made. The themes, categories and
codes acquired from the content analysis findings are presented in Table 2.

Tablo 2

School improvement
Theme Category  Code f
Change It is the change in school conditions. 16
School It is the method of the change. 7
Development It is the change in learning conditions. 5
It is a tool for planned change. 4
To improve the results of student learning 21
Purpose Reaching final goals 3
Organizing the teaching environment 2
Enhancing the value of students 1
School Planning It is the involvement in decisions 6
Development It is appropriate to the school context. 4
It is the school self evaluation. 2
Time It is a process. 6
It is sustainable. 4
It requires patience. 2

The content analysis findings (Table 2) of the documents regarding the question
of ‘what is school improvement?’ are organized under the categories of change,
purpose, planning and time. When the codes accumulated under the categories have
been examined, the following are the most highlighted codes: “It is the change in
school conditions (f=16)” under the category of school improvement change;
“developing students’ learning outcomes (f=21)” under the category of purpose; “It
is the involvement in decisions (f=6)” under the category of planning and “It is a
process (f=6)” under the category of time.

Findings on Components of School Improvement

When it comes to the second sub-problem of the research, the answer to the
question, “what are the components of the school development”, has been searched.
The content analysis findings of the documents concerning the components of the
school development are presented in Table 3.
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Table 3
Components of the school improvement
Theme Category Code
School School culture and climate
Components School self assessment
Resources and conditions
Accountability
Vision
Components Organizational structure
Classroom Teaching methods and techniques

of the School

Components Student learning outcomes
Development

Curriculum and learning contents

Readiness level of the students
Shareholder School leadership roles
Components Family and community involvement

Teacher roles

Collaboration

~N~N O OFRPOIOITONWWRAO O

In Table 3, it is seen that the components of school improvement comprise of
school components, classroom components and shareholder components. It is
comprehended that some of the components are emphasized more frequently than
others. These are “school culture and climate (f=9)” under the category of school
components; “teaching methods and techniques (f=6)”, “student learning outcomes
(f=5)", “curriculum and learning contents (f=5)” under the classroom components;
“school leadership roles (f=9)” and “family and community involvement (f=9)” under

the category of shareholder components.
Findings on Compelling Factors to School Improvement

In accordance with the question, “what are the factors compelling schools to
improve?”, being the third sub-problem of the research, the findings of the content
analysis covering the documents are given in Table 4.
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Table 4
Compelling factors to school improvement

Theme Category Code f
Economic Accountability 16
Factors Economic needs 9
International competition 6
Why Market mechanisms 3
School Employment 2
Development?  Political Enhancing school standards 11
Factors Consolidating the status of the staff 7
Curriculum change 7
School-based management 4
Social Education of disadvantaged groups 11
Factors Community involvement in changes in 6

education
Globalization 4
Media pressure 1
Technological New school designs (Reconstruction) 4
Factors Computer technologies 4
Communication technologies 3

In the content analysis findings concerning the third sub-problem of the research,
it is concluded that the factors compelling countries to improve schools are grouped
under the categories of economic, political, social and technological. As one can see
in Table 4, these are the most highlighted factors: “accountability (f=16) under the
category of economic factors; “improving the school standards (f=11)" under the
category of political factors; “the education of disadvantaged groups (f=11)” under
the category of social factors and “designs of new school buildings (f=4)”, “computer
technologies (f=4)” and “communication technologies (f=3)” under the category of
technological factors.

Findings on the Historical Development of School Improvement Approaches and
Practices

Within the scope of the fourth sub-problem of the research, the historical
development of school improvement approaches and practices were examined as
periods.

Content analysis findings of the first period (The 1960-1970s). In the course
of the fourth sub-problem of the research, the content analysis findings of the first
period (the 1960-1970s), in which the importance of school culture was emphasized
in the historical development of school improvement approaches and practices, are
presented in Table 5.
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Table 5
School improvement in the first period
Theme Code f
The school is at the center of the change. 9
Giving professional assistance to the school 4
Ensuring the professional development of teachers 4
School . .
Culture Developing teacher collaboration 3
Enabling teachers’ involvement in decision making 2
Defining roles in the school 2
Creating a reliable environment among teachers 2

When Table 5 is reviewed, it can be noted that the most highlighted code is “the
school is at the center of the change (f=9)”. The argument that the school is at the
center of the change states that the externally designed changes for the improvement
of the school are appropriate to the culture and context of the school. In this finding,
the following are the highlighted issues: There are desired changes in the current
situation for the school in school improvement; and this should be organized in
consideration of the cultural structure of the school and the development journey of
the school should start from the school itself. Meanwhile, it is seen that “giving
professional assistance to the school (f=4)” is emphasized in this period.

Content analysis findings of the second period (The 1980s). The content
analysis findings of the documents concerning the school improvement approaches
and practices in the second period (the 1980s) when individual action research was
common are presented in Table 6.

Table 6
School improvement in the second period
Theme Code f
Doing school self assessment 9
Defining the school principal's leadership roles 8
Approaches Enhancing a positive and safe school climate 8
Specific To Expectations for student success 7
The School Ensuring family involvement and support 5
Supporting the professional development of teachers 5
Enhancing teacher collaboration 4
Supplying professional assistance to the school 4
Approaches Ensuring sustainabi_lity _ _ 4
Specific To Performing supportive teaching practices 4
The School Shareholders’ participation in decisions 4
Effective use of resources 3
School accountability 1
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These are the codes that have been emphasized in Table 6: “Making school self
assessment (f=9)”, “defining the leadership roles of the school principal (f=8)”, “developing
a positive and secure school climate (f=8)” and “expectations towards student success
(=7)". According to the codes figured out in the findings, it can be stated that school
improvement practices at this period should be unique to the school structure.

Content analysis findings of the third period (The 1990s). The content
analysis findings of the documents related to the third developmental period of school
improvement (the 1990s) are given in Table 7.

Table 7
School improvement in the third period
Theme Code f
Observing planned school development 14
Supporting teachers' professional development 12
Defining the leadership roles of the school principal 11
Doing school self-assessment 11
Supplying professional assistance to the school 11
Change Establishing school culture 10
Management Creating a common vision 7

Establishing the school mission

Ensuring the family participation

Curriculum alteration

Implementation of school-based management
Ensuring sustainability

Wbk oo N

In the content analysis findings of the third developmental period of school
improvement approaches and practices given in Table 7, it was seen that "monitoring
the planned school development (f=14)" was the most highlighted code. In accordance
with the finding, it can be stated that the school improvement approaches and practices
at this term have been performed specifically for the school and within the framework
of a certain plan.

In the content analysis findings of the documents of this period in school
improvement, it has been deduced that "supporting the professional development of
teachers (f=12)" is a significant code. It can be stated that the enhancement of the
professional skills of teachers is one of the practices that have been attributed
importance in this period. Furthermore, it is seen that "defining the leadership roles of
the school principal (f=11)", "school self assessment (f=11)" and "providing
professional assistance to the school (f=11)" are other highlighted codes.

Content analysis findings for the fourth period (early the 2000s). Content
analysis findings of the documents related to the fourth development period (early the
2000s) in which capacity building and leadership practices have become significant
in school improvement are presented in Table 8.
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Table 8
School improvement in fourth period
Theme Code f
Improving student learning outcomes 14
Defining the leadership roles of the school principal 13
Development of teaching methods and techniques 7
Learning and Development of teachers' collaboration 7
Teaching Implementation of data-driven decision making 4
Practices Effective use of resources 3
Developing a school culture based on learning 3
Curriculum change 2
Receiving family and community support 2

In the content analysis findings concerning the fourth period of school
development approaches and implementation processes in Table 8; it has been
concluded that "enhancing student learning outcomes (f=14)" and "defining the
leadership roles of the school principal (f=13)" are the most highlighted codes at this
period. It can be said that the leadership roles of the school principal in order to
improve student learning results and learning have become more noticeable in the
findings of this period. Accordingly, it can be stated that the school principal’s
attitudes and practices are associated with student learning outcomes. In this period,
the primary issue that was accentuated and highlighted was school leadership roles.

Findings on leadership behaviors and practices in school improvement. The
content analysis findings regarding the school principal’s leadership attitudes and
practices in the research are presented in Table 9.

Table 9
Leadership Attitudes and Practices in School Improvement
Theme Category Code f
Instructional ~ Creating a positive learning environment 10
Leadership Supporting the professional development of teachers 7
Roles Defining the vision and mission of the school 6
Managing the curriculum of the school 5
Identifying students' learning needs 5
Shared Sharing responsibilities with school shareholders 7
Leadership Being in collaboration with shareholders 5
School Roles Promoting different specialties at school 4
Leadership oting different specialties at schoo
Making teachers feel precious 2
Supporting teachers’ studies 2
System Ensuring cooperation among schools 8
Leadership Developing school capacity 6
Roles Ensuring sustainability 5
Specialization in the field 4
Being accountable 2
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The content analysis findings regarding the school principal's leadership
attitudes and practices highlighted in the fourth developmental period of school
improvement are given in Table 9. It is noted that instructional leadership, shared
leadership and system leadership are the prominent leadership categories in the
findings. It has been understood that "creating a positive learning environment (f=10)"
role of the school principal as an instructional leader, is the most emphasized role. It
is figured out that “sharing responsibilities with school shareholders (f=7)” in shared
leadership practices; "enhancing collaboration among schools (f=8)" in the findings
related to the system leadership are the most emphasized roles.

It is seen that the instructional leadership roles have become more crucial in the
fourth developmental period when capacity building and the enhancement of student
learning outcomes at the school level have been underlined. It can be stated that the
instructional leadership roles of the school principal are generally associated with the
teaching and learning process. It is also comprehended from the codes emerging under
this leadership that the shared leadership roles being prominent in this period promote
shareholder participation. In the system leadership roles, it is seen that school
principals endeavor to enhance the cooperation among schools and the improvement
capacity of their school. As demonstrated in the codes emerging in shared leadership
and system leadership roles, it can be stated that the general purpose of school
leadership is to enhance student learning outcomes.

Content analysis findings for the fifth period (today). The content analysis
findings of the documents of the fifth developmental period which highlights the
systematic development in the field of school improvement are presented in Table 10.

Table 10

School improvement in the fifth period

Theme Category
Determining the accountability standards of schools
Enhancing effective teaching and learning environments
Adapting innovative practices to the school structure
Implementation of data-driven decision making
Ensuring the professional development of teachers

System Enhancing specialization in the field

Approach Developing collaboration among schools
Defining leadership roles of the school principal
Curriculum change
Developing school capacity
Making school self assessment
Ensuring sustainability
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When Table 10 presenting the content analysis findings of the fifth period of
school development approaches and implementation processes is examined; it is
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realized that the code of “determining the accountability standards of schools (f=13)”
was the most highlighted one. In addition, it is seen that the findings of "providing
effective teaching and learning environments (f=8)" and "adapting new practices to
the school structure (f=7)" are other important codes.

In the fifth period which is called system development, based on the findings it
can be said that in transferring an innovation that enhances effective learning to
another school, the innovation should be harmonized with the context of the school
and accountability structures should be established in schools within the system. As
is seen in the analysis findings concerning this period of school improvement, inter-
school cooperation and organizing innovation in accordance with the transferred
context have been noticeable practices.

Findings on Highlighted Topics Related to School Improvement

The question of “what are the highlighted issues in the studies conducted in the
field of school improvement?” which is another sub-problem of the research, is tried
to be answered. Descriptive analysis findings of research articles and doctoral theses
found to be related to school improvement are given in Table 11.

Table 11

Subjects related to the school improvement
Subject Article Doctoral Total %

esis

School Leadership Roles 26 10 36 23
Teacher Roles 15 5 20 13
Accountability 11 7 18 12
School Culture and Climate 11 6 17 11
School Based Management 5 10 15 10
Capacity Building 11 2 13 9
School Effectiveness 7 4 11 7
Change and Innovation 5 5 10 6
School Self Evaluation 6 2 8 5
Family Involvement 2 5 7 4
Total 99 56 155 100

It is seen that approximately one fourth of the studies reviewed within the scope
of the research are on the topic of school improvement and leadership (%23). The
leadership roles of the school principal in school development are frequently
highlighted as it is observed in the other sub-problems of the research. The leadership
roles of the school principal have been described in the findings concerning the school
improvement components and historical development periods of the research. As is
seen, most of the studies carried out in the field of school improvement are related to
leadership. It is noticed that teacher roles (%13) in school development are the second
most highlighted issue. In the course of the research, it has been seen that the
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professional knowledge and skills of teachers should be enhanced and the importance
of the teaching profession status increased as the findings concerning the historical
development periods of school development from the first period to the fifth
development period (from the 1960s to the present). This finding also underlines the
importance of the relationship between school improvement and teacher roles.
Besides that, another outstanding issue is the connection between school improvement
and accountability. Accountability is also seen in the analysis findings of the fifth
developmental period of school improvement. In other words, the main emphasis is
on school development and school accountability in the fifth period is the system
development phase. Accordingly, it can be said that accountability has an important
place in school development. There has always been the view that school culture
should be taken into consideration in school development practices within the
historical development process of school development. According to the findings, it
can be stated that school culture is significantly more important, particularly in early
school development applications. On the other hand, it can be stated that the searches
in which school culture and school development were examined together (11%) were
not sufficient in the studies reviewed in the course of the research. Additionally, it has
been observed that the number of studies on family involvement, school self-
evaluation and change and innovation in school improvement, which are highlighted
in school improvement, is fewer than others.

Discussion, Results, and Suggestions

In the research, it is concluded that the four significant dimensions of school
improvement are change, planning, purpose and process. Change is an important
component and prerequisite of improvement. As it is seen in the definition of the
concept of improvement, that change should be in a positive way. Under the change
dimension of school improvement especially change in the school conditions and the
change in learning conditions have been emphasized. The organization of the school,
school culture, school climate, working conditions of the school, its resources,
opportunities, strengths and weaknesses can be noted as inner school conditions. A
positive change in these conditions, which are stated as inner school conditions, can
be defined as development. Fullan (1999) states that the change process in school
improvement generally consists of three stages and explains the case as the following.
The first step is the beginning phase in which schools endeavors to focus on
development activities. The second phase is the implementation stage in which
schools actualize their development plans. The third step is the continuation stage in
which school development becomes an integral part of the school. In each stage, it has
been underlined that different types of external support are necessary to meet the
specific developmental needs of the school.

It is noticed that another dimension emerging in the definition of school
development is planning. Feldhoff et al. (2016) emphasized the importance of
cautious and reasonable planning of school improvement designs. From this
perspective, it can be said that planning is an important dimension in school
development. Planning is a process in which ways and methods are determined to
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achieve desirable ultimate goals. In the research findings, it has been emphasized so
many times that the practices planned to be actualized in school development should
be arranged in accordance with the school context. The planning appropriate to the
school context requires considering cases like particular circumstances of the school,
resources, opportunities, and developmental characteristics. Creemers and Reezigt
(1997, p. 405) highlighting the distinctive features of school improvement state that:

The main emphasis in the school improvement is on the everchanging schools
and it usually emphasizes the transition from an ineffective state to a more
effective state. School development projects have indicated that factors outside
of the school may affect the processes at schools and the results of these
processes. School development should direct attention to the planning suitable
for the school context.

Another dimension appearing in school development is purpose. As it is
comprehended from the findings, it can be stated that the most important purpose of
school development is the improvement of student learning outcomes. The following
is Hopkins’ (2001) statement about improving student learning outcomes and the
teaching process, which are highlighted under the purpose category in the analysis of
the definition of school improvement.

There are lots of ways in which the expression of school improvement is used.
The most common meaning is relevant to the general efforts to make schools
better places for students for learning. This statement is the most meaningful
interpretation. In other words, it means that we could not do anything if we were
not able to make a difference in the students’ learning in school improvement.

(p. 11)

In the time dimension of school improvement, it is emphasized that school
development is a process. According to the definition of the notion of the process, it
is comprehended that school development has a beginning point (planning,
designing), inputs (the organizational structure, shareholders, resources, materials,
etc.), overlapping and progressive practices (the implementation of school
improvement design) and outputs (student learning outcomes, reaching goals). In
accordance with this definition, school improvement is a process, not an outcome.
Through the findings, it is seen that sustainability is also significant in school
development. School improvement is not a case that is expected to occur in the short
term. This requires a certain amount of time. On the other hand, Harris (2000) has
reviewed the studies on school improvement in the literature and has explained some
of the common themes found out concerning school improvement. It is seen that the
themes of consistency to the context, focusing on specific student outcomes, and
multi-level participation overlap with the analysis findings concerning the definition
of the concept of school improvement in this research.

In the research, it has been seen that the factors entitled as the components which
comprise school improvement are grouped at school level, class level and shareholder
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level. In the literature, Murphy (2013) states that the components of school
improvement are quality teaching, curriculum, personalized learning environment,
professional learning, learning-centered leadership, collaboration with the school
community, monitoring the progress and accountability. Moreover, Murphy (2013)
emphasizes the importance of leadership in school development. In this study, it is
noted that the following are the most highlighted issues: school culture and climate
under the school components; the education and training process under the classroom
components; the leadership roles of the school principal under the shareholder
components of school improvement. Murphy and Hallinger (1988) arrange these
components under the categories of conditions, climatic factors, characteristics of
curriculum and instruction, and organizational dynamics. Hopkins (1994) divides the
school effectiveness and school improvement process into four categories. These are
policies and practices, school organization or management regulations, culture and
strategies. According to Sackney (2007), the basic school improvement elements
comprise leadership, teaching practices, school climate, assessment and
accountability, capacity building through professional development, student and
family involvement, and the harmony of effective practices.

Why school improvement? This question is important to identify why school
improvement is necessary and to describe external pressures on school development.
In the research, it is seen that the factors emerging the need for school improvement
are organized under the categories of economic, political, social and technological.
Accountability of schools is the most highlighted economic factor. Accountability is
an important practice in determining how effective and efficient the investments made
in the school are. It can be stated that it is beneficial to reveal whether resources are
used effectively and efficiently or not. The following is Cheng and Tam (2007)’s
statement about the processes compelling countries to develop schools in the context
of accountability:

Accountability of a school towards the public is usually perceived as a
significant indicator to meet the needs of key shareholders. For this reason,
securing school effectiveness often means that the educational services
presented by schools meet the needs of shareholders and the efforts to guarantee
being publicly accountable (p. 248).

In the analysis findings concerning the historical development periods of school
improvement, it is observed that the following are the approaches and practices which
are generally accepted in practice and are thought to be effective in school
improvement:

Developing a positive and supportive school culture and climate: It is for the
most significant practice which is accepted and thought to be effective in school
improvement, that the practices defined for the school development should be adapted
to the cultural texture of the school. Accordingly, it can be stated that school
improvement should be addressed together with school culture. This case can be
explained with an analogy. As highlighted previously, there is not a school
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development model suiting all sizes. Models offering a certain level of development
can be designed for the school's own improvement and these can be implemented in
different schools. Organizing school improvement practices in accordance with the
context of the school (the cultural structure, climate, organizational structure and
environment of the school) is an important factor in terms of sustainability in
development. In the literature, it is emphasized by many researchers that school
improvement practices should be appropriate for the school context. (Bellei et al.,
2006; Harris, 2000; Hopkins & Levin, 2000; Hopkins & Reynolds, 2001; Hopkins et
al., 2014).

Defining the leadership roles of the school principal: The second finding
considered to be effective in school improvement is related to the leadership roles of
the school principal. In this research, it has been observed that the emerging leadership
roles of the school principal are instructional leadership, shared leadership and system
leadership. In the literature, besides some studies devoted to determining the effect of
school leadership on student learning outcomes (Hallinger, 2010; Hallinger & Heck,
1996; Hallinger & Heck, 2011; Heck & Hallinger, 2010b; Heck & Hallinger, 2014;
Leithwood et al., 2010; Louis et al., 2010; Mulford & Silins, 2003; Mulford &
Silins,2011; Robinson et al., 2008; Robinson et al., 2009; Silins & Mulford, 2002;
Silins & Mulford, 2007), shared leadership (Gronn, 2002a; Gronn, 2002b; Harris,
Harris, 2004; Harris, 2013; Heck & Hallinger, 2010a; Leithwood et al., 2008;
Leithwood et al., 2020; Spillane, 2004; Spillane et al., 2004) which gives significant
findings regarding student learning outcomes has become an outstanding leadership
approach.

Enhancing professional knowledge and skills of teachers: According to the
findings of the research, the third finding thought to be effective in school
improvement is supporting and enhancing teachers' professional knowledge and
skills. One of the most important shareholders in school improvement is teachers.
Therefore, it can be argued that the enhancement of professional knowledge and skills
of teachers, who have a key role in achieving the goals set in the development of the
school, has an important place in school improvement. In the literature, the
requirement of enhancing professional knowledge and skills of teachers is emphasized
by some authors, too (Chapman & Muijs, 2014; Earl & Katz, 2007; Harris, 2001,
Harris, 2011; Harris & Jones, 2010; Harris & Jones, 2017; Katz & Earl, 2010; Lezotte,
1990; Stoll, 2009; Stoll, 2010).

Improving teaching practices and student learning outcomes: The fourth
finding accepted in school improvement is for improving teaching practices and
student learning outcomes. This is a primary goal in the development of the school.

Promoting collaboration and cooperation among teachers: The fifth practice
thought to be efficient in school development is promoting collaboration and
cooperation among teachers. Thus, school improvement can be supported by building
capacity.
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Including school self-assessment and data-based decision making practices:
The sixth finding which is seen to be efficacious in school development is school self
assessment. It can be stated that school self assessment is an important practice in
terms of determining how many of the school-specific goals have been achieved and
reporting the current situation of the school to the decision makers. Moreover, as is
seen in the findings that the importance of data-based decision-making approaches in
school development has been highlighted.

Ensuring school accountability: The seventh effective practice in school
improvement is school accountability. In accountability, there should structurally be
an individual who calls the responsible person to account and an individual who
answers them. However, the purpose of school development is not to call someone to
account. Accountability is essential in terms of knowing whether the goals have been
achieved or not and how much the investments made in the school are gotten back. It
can be stated that schools should be organized as accountable structures in order to
provide feedback to the practitioners and decision makers for the purpose of
monitoring and evaluating the school development.

External Support (Professional Support): In the documents reviewed within
the scope of the research in school development, it is observed that external support
is highlighted as the representative of external change. Who is the representative of
external change? What do they do? The individual providing external expert support
to the school in school development can be named a change agent, change
representative or expert.

Curriculum Change: The necessity of curriculum change has become at the top
of the agenda in each historical development period of school development.
Curriculum change as a subject that has been emphasized in each period is directly
related to teaching and learning like learning content and teaching materials. Taking
into account that knowledge acquisition is a dynamic process, it can be viewed as a
case in which learning content and teaching materials that directly affect student
learning outcomes in school development should be organized according to the
conditions of the time. In this respect, curriculum reform has been a practice that has
been substituted throughout the historical development process of school
development.

Adopting a planned school improvement approach: It is recommended to
follow a planned approach in school development. The planned approach guides
practitioners in school development. The following are generated within the
framework of this plan: How school development practices will be performed and
how the process will continue.

Getting family and community involvement and support: One of the findings
of the research is the involvement of family and the school community in the school
development process and supporting process. School development may be feasible if
the shareholders adopt the process and give necessary support.
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Lastly, it is ensuring sustainability: School development occurs in a specific
period of time. Hence, it is a continuous process and requires patience. In accordance
with the findings acquired in the research, the following suggestions can be made.

«  With the purpose of planning school improvement practices and managing the
process, the formation of "School Development Team” consisting of members
such as the school principal, vice principals, teachers, the representative of the
parent-teacher association, and student representative. At this stage, it is very
important that team members have enough knowledge and awareness in the
field of school improvement. The School Development Team and the field
expert should jointly perform the development process. With this purpose, it is
recommended that team members take expert guidance and support from
outside of the school at every stage of the school development process
(planning, practice, and assessment).

»  School development plan should be appropriate to the internal conditions of the
school and constantly updating in accordance with the conditions of the school
in time by School Development Team.

* Regarding the school context (culture, climate, opportunities, challenges,
organizational structure, functioning and environmental characteristics of the
school) at the planning stage of school development.

»  Enhancing teachers' professional knowledge and skills development in school
improvement.

»  Transparently informing school shareholders about the school self-assessment
results following the practices in the school improvement process.

» It can be suggested that school parent collaboration should be ensured.

Furthermore, studies on the relationship between school improvement
components that have been figured out in this research and school improvement can
be designed; and with the purpose of increasing the diversity of data on school
development approaches and practices, both a document review and a qualitative
research which cares shareholders’ point of views may be conducted.



Okul Gelistirme Yaklasimlar: ve Uygulama Siireclerinin Degerlendirilmesi 979

Okul Gelistirme Yaklasimlari ve Uygulama Siireclerinin Degerlendirilmesi

Bir iilkenin basarili olabilmesinde, hem rekabet¢i bir ekonomiye hem de
kapsayic1 bir topluma gereksinimi oldugu gibi, yiiksek beklentileri ve yiiksek
oOlgiinleri (standartlari) olan bir egitim sistemine de gereksinimi oldugu sdylenebilir
(Hopkins, 2016). Diinyadaki ¢ogu iilke degisen ekonomik, demografik, politik ve
sosyal zorluklarla miicadele etmek i¢in egitim sistemlerinde biiyiik doniistimler
gerceklestirmiglerdir. Ayni zamanda yeni bilgi caginin, biiyiik ekonomik degisimlerin
ve demokrasinin yarattig1 baskilar1 karsilamak i¢in ciddi okul reformlar1 yapmislardir
(Darling-Hammond, 2010). Ozellikle beseri sermayenin gelisimine ve Diinya
Ekonomik Forumu ve Ekonomik Isbirligi ve Kalkinma Orgiitii'niin (OECD)
Uluslararas1 Ogrenci Degerlendirme Programi'na (PISA) kamuoyu ilgisinin artmasi,
tilkeleri egitim sistemlerini gelistirme girisimlerine daha fazla yoneltmistir (Levin,
2010).

Egitim sisteminin istikrarli oldugu toplumlarda (6rnegin, Finlandiya, Kanada,
Singapur, Hong Kong) 6zellikle anne-babalarin (ebeveynlerin) ve politikacilarin
okullarin isglevleri hakkinda genel anlamda fikir sahibi olduklar1 belirtilir. Nitelikli
egitimden memnun olan bu paydaslar mevcut durumun siirdiiriilmesi i¢in ¢aba sarf
ederler. Boyle bir egitim sisteminde degisme girisimleri goreli olarak daha nadir
gerceklesir (Hargreaves ve Hopkins 1994). Bunun aksine bazi toplumlarin egitim
sistemlerinde ise okul ve simif diizeyindeki uygulamalar ile 6grencilerin 6grenme
sonuglarint gelistirmeye yonelik stratejiler daha 6nem kazanmustir. Bu baglamda
yirminci yiizyilin sonlarinda bazi Bati toplumlari ekonomik biiylime ve sosyal
zorluklarla bogusurken, ézellikle ABD ve Ingiltere’de dgrenci 6grenme sonuglarimi
gelistirmeye odakli okul gelistirme girisimleri 6nemli bir konu olmustur. Bunun
yaninda egitim alaninda yapilan arastirma sonuglarinin karsilastirmali olarak
yayimlanmasi ve farkli yerlerde bulunan okullarin birlikte incelenmesi anne-babalarin
ve toplumun diger kesimlerinin okullarin basar1 ve basarisizlik nedenleri hakkinda
bilgi sahibi olmalarmi saglamistir. Sonu¢ olarak okuldaki degisim ve gelistirme
stirecine iligkin ilgi giinden giine artmig ve okul gelistirme egitimde odak olmaya
baglamustir (Hopkins, 2001).

Okul gelistirme uygulamalari, bir biitiinliik gosterse de bu her okul icin ayn1
degildir; 6grencilerin basarisina, okulun yapisina ve somut olmayan okul kiiltiiriine
gore degisiklik gosterir. Ciinkli okul gelistirme uygulamalari, her bir okulun
baglamina uyacak sekilde degistirilebilir (Hopkins, 2005). Bu nedenle okul gelistirme
uygulamalarinin, regetede yazanlari isaret eden bir yaklasim degil, okullarin belirli
gereksinimlerini dikkate alan yaklagimlar olmasi gerekir. Bazi okullar, &grenci
devamsizligi veya ogretmen yer degistirmeleri ile miicadele ederken, bazilarinin
disiplin ve sinif yonetimi gibi sorunlari olabilir (Elgart, 2017). Bu durum, okulun i¢
kosullarini veya gelisim kapasitesini dikkate almay1 ve okul gelistirme uygulamalari
arasinda ayrim yapmay1 gerektirir. Kisacasi, bu yaklasim okul gelistirmenin okul
Ozelinde bir biitiin olarak goriilmesini gerekli kilar (Hopkins, 2005). Ayrica, okulun
gelisim yolculugu tasarlanirken, kisa ve uzun vadeli yaklagimlar arasinda bir ayrim
yapmak da 6nemli olmalidir. Kisa vadede daha kiigiik ve belirli bir konuyu ele almak
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gerekliyken, uzun vadede biitiinciil bir yaklagimi temsil eden ve ¢ok daha stratejik bir
yaklagim gerekir. Uzun vadeli bir stratejik yaklasim, okulun vizyonu ve temel
amaclar1 ile dogrudan iligkilidir ve okulun belirli gelisimsel gereksinimlerini ele
alarak gelisimsel onceliklerinin karsilanmasini saglar (Harris, 2002).

Tarihsel siiregte okul gelistirme ve tiim okul diizeyindeki reform diizenlemeleri,
iilkeler 6zelinde tek tek ortaya ¢ikmis ve benzeri goriilmemis bir hizda uluslararasi
diizeye ulasmistir (Stringfield ve dig., 2008). Ozellikle 1970’li yillardan itibaren
egitim bilimi alanyazinina girmis olan okul gelistirme kavrami giiniimiize kadar bir
dizi birikimli ve kendine 6zgii Gzellikleri olan tarihsel doénemlerden gegmistir.
Creemers’in (2007) belirtigi gibi, okul etkililigi ve okul gelistirmeyi konu alan
arastirmalar ilk olarak Amerika Birlesik Devletleri ve Birlesik Krallik’ta ortaya
cikmistir. Alanyazinda okul geligtirmenin tarihsel gelisim siirecini inceleyen bazi
aragtirmalar (Hopkins ve Reynolds, 2001; Hopkins ve dig., 2014) yaninda okul
gelistirmeyi aciklayan, okul gelistirmenin belirgin 6zelliklerini vurgulayan, yapilmis
caligmalardan ¢ikarilan sonuglar1 ve siire¢ iginde karsilagilan zorluklar1 konu alan
aragtirmalar da (Feldhoff ve dig., 2016; Harris, 2000; Hopkins ve Levin, 2000; Kidron
ve Darwin, 2007; Levin, 2010; Murphy, 2013; Murphy ve Hallinger, 1988; Potter ve
dig., 2002) vardir. Bu aragtirmada ise geg¢misten giiniimiize gelinen siiregte okul
gelistirme alanyazininda yer alan yaklasimlar ve uygulamalar tarihsel donemler olarak
incelenmistir. Arastirmada okul gelistirme ile ilgili donemlerin belirli tarih
araliklarina gore diizenlenmesinde ve bu dénemlerin adlandirilmasinda Hopkins ve
Reynolds (2001) ile Hopkins ve digerleri (2014) tarafindan yapilan arastirmalar temel
almmistir. Bu baglamda arastirmada ozellikle gegmisten gilinlimiize kadar okul
gelistirme alaninda nelerin nasil yapildigi ve okullar1 gelistirmede “neyin/nelerin
etkili oldugunun” ortaya ¢ikarilmasi amaglanmigtir.

Bu genel amag¢ dogrultusunda agagidaki sorulara yanit aranmustir:
Okul gelistirme nedir?
Okul gelistirmenin bilegenleri nelerdir?

Okullar1 gelistirmeye zorlayan etkenler nelerdir?

P w0 Dd P

Okul gelistirme yaklasimlar1 ve uygulamalarinin tarihsel gelisim siirecindeki
donemlerinin 6zellikleri nelerdir?

a. Okul kiltlirliniin vurgulandig1 birinci doénem (1960-1970°1i yillar) okul
gelistirme yaklagimlar1 ve uygulamalari nelerdir?

b. Okul gelistirmeye yonelik bireysel eylem aragtirmalarinin yaygin oldugu
ikinci donem (1980°li yillar) okul gelistirme yaklagimlari ve uygulamalari
nelerdir?

c. Kapsamli okul reformlarinin yapildigi tigiincii dénem (1990’11 yillar) okul
gelistirme yaklasimlar1 ve uygulamalari nelerdir?
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d. Okullarda kapasite gelistirme ve liderlik uygulamalarinin vurgulandig
dordiincti donem (2000°li yillarin bagt) okul gelistirme yaklagimlar: ve
uygulamalar1 nelerdir?

e. Sistematik okul gelistirmeyi vurgulayan besinci donem (giiniimiiz) okul
gelistirme yaklagimlar1 ve uygulamalari nelerdir?

5. Okul gelistirme alan yazininda yer alan ¢aligmalarin okul gelistirme ile ilgili
oncelikli vurguladiklar1 konular nelerdir?

Yukarida belirtildigi gibi okul gelistirme alanyazininin 6zellikle ABD, Kanada
ve Ingiltere gibi Bat1 iilkelerinde belirli bir diizeye ulastig1 goriilmektedir. Tiirkge
alanyazinda ise Balc1 (2013) ve Sigsman’in (2013) onciiliik ettigi okul gelistirme ve
etkili okul arastirmalarinin yan sira okul gelistirmenin gesitli degiskenler agisindan
incelendigi bazi aragtirmalar (Ceylan, 2009; Dénmez, 2002; Kurum, 2019; Parlar,
2012; Sahin, 2013; Topgu, 2013) yer almaktadir. Buna karsin Tiirk¢e alanyazinda
ozellikle okul gelistirme siirecinin tarihsel donemlere gore incelendigi, okul
gelistirmenin ne ifade ettigi, ni¢cin olmasi gerektigi ve okul gelistirmede hangi
uygulamalarin 6ne ¢iktigi gibi arastirmalarin yeterli olmadigr goriilmiistiir. Bu
aragtirmanin okul gelistirmede kabul géren ve siirecte etkili oldugu diisiiniilen
yaklagim ve uygulamalari betimlemesi ile alana katki sunacagi diisiiniilmektedir.
Arastirma, okul gelistirme nedir? Bir okul nasil gelisir? Okul gelistirmede neler
olmasi gereklidir? Okulun gelisiminde kimlere, hangi gorevler diismektedir? gibi
sorulara yanit bulunmasi ac¢isindan Onemlidir. Ayni zamanda bu aragtirma
sonuglarinin okullarin niteliklerinin gelistirilmesinde uygulayicilara kilavuzluk
etmesi ve okul gelistirme Tiirkge alanyazinina katki sunmasi beklenmektedir.

Yontem

Aragtirmanin bu boliimiinde arastirmanin modeli, ¢alisma kapsami, verilerin
toplanmasi ve analizine iligkin bilgilere yer verilmistir.

Arastirma Modeli

Bu arastirmada okul gelistirmeye dayali yaklasimlar: ve uygulama siireglerini
degerlendirmek icin dokiiman incelemesi yontemi kullanilmigtir. Dokiiman
incelemesi yonteminin tercih edilmesinin nedenleri arasinda okul gelistirme
alanyazininin kapsami, sinirlari, kararliligy, etkililigi ve bulunabilirligi agisindan bu
yontemi giiglii kilmasi, zaman ve maliyet etkinligini saglamasi sayilabilir.

Arastirmanin Kapsami

Bu arastirmanin kapsamini okul gelistirme alaninda Tiirk¢e ve Ingilizce olarak
yazilmis basili veya dijital ortamda olusturulmus kitaplar, kitap boliimleri, doktora
tezleri, dergi makaleleri, bildiriler ve raporlar olusturmustur. Calisma kapsamindaki
dokiimanlarin belirlenmesinde iki asamali siire¢ izlenmistir. Arastirmanin birinci
asamasinda dokiimanlarin belirlenmesinde okul gelistirmeyi konu alan ve okul
gelistirmenin tarihsel gelisim donemlerindeki yaklasimlari ve uygulamalar inceleyen
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dokiimanlar olmas: dlciitii dikkate alinmigtir. Bilindigi iizere 6l¢iit 6rneklemede temel
anlayis, dnceden belirlenmis bir dizi 6l¢iitii karsilayan tiim durumlarin ¢aligilmasidir
(Yildirim ve Simsek, 2013). Belirlenen 6lgiite uygun ii¢ tek yazarli kitap, ti¢ editorlii
kitap bolimii ve ii¢ sistematik derleme yonteminin kullanildig1 dergi makalesine
ulagilmustir. Ikinci asamada ise bu kaynaklar arastirmacilar tarafindan ayrintili olarak
incelenmis ve kartopu Ornekleme yontemi kullanilarak c¢aligma kapsamu
olusturulmustur. Bu kapsamda dokiimanlarin okul gelistirme alanini agiklamasi, okul
gelistirmenin nedenlerini ve sonug¢larii betimlemesi ve okul gelistirme alaninda
gegmisten giiniimiize yapilmis olan ¢alismalart incelemesi Olgiitlerine 6zen
gosterilmistir. Arastirmanin alt problemlerine gore c¢alisma kapsamina alinan
dokiimanlara iliskin bilgiler Tablo 1’de verilmistir.

Tablo 1

Calisma kapsamindaki dokiimanlarin bilgileri
Kitap Doktora

i 9
Konu Kitap béliimii tezi Makale Rapor Toplam %
Okul gelistirme nedir? 11 8 0 10 2 31 10
Okul gelistirmenin 2 4 0 6 1 13 4

bilesenleri nelerdir?
Okullan gelistirmeye

zorlayan etkenler 4 16 0 0 0 20 6
nelerdir?

Okul geligtirme

yaklagimlari ve 8 20 0 56 25 109 33
uygulamalarmin

gelisim siireci nasildir?
Okul geligtirmeyle ilgili

hangi caligmalar 0 0 56 99 0 155 47
yapilmistir?
Toplam 25 48 56 171 28 328 100

Tablo 1°de her alt problem kapsaminda incelenen dokiiman sayis1 belirtilmistir.
Bu baglamda arastirmanin ¢aligma kapsamini 25 tek yazarli kitap, 48 editorlii kitap
boliimii, 56 doktora tezi, 171 makale ve 28 rapor olmak tizere toplam 328 dokiiman
olusturmustur.

Etik Kurul Karan

Bu arastirma Indnii Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma
ve Yaymn Etigi Kurulu’nun 09.09.2021 tarih 13 nolu karar sayili izni ile uygun
bulunmustur.

Verilerin Toplanmasi

Arastirmada okul gelistirme alaniyla ilgili basili ve dijital ortamda olusturulmus
dokiimanlar 2020 ve 2021 yillar1 i¢inde google scholar, ProQuest, ERIC, EBSCO,
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Dergipark, YOK Tez Tarama gibi veri tabanlarinda ve akademik yaym dijital
ortamlarinda “school improvement”, “school improvement phases” ve ‘“school
development”, “okul gelistirme”, “okul gelisimi”, “okul iyilestirme” sozciikleri ile
taranmustir. Tarama sonucunda belirlen Ol¢iitlere uygun ii¢ kitap, ii¢ editorli kitap ve
ii¢ dergi makalesi belirlenmistir. Belirlenen dokiimanlar aragtirmacilar tarafindan
ayritil olarak incelenmistir. Incelenen dokiimanlarda okul gelistirme alaninda bazi
aragtirmacilarin  6ne ¢iktigi goriilmis; bu arastirmacilara ait dokiimanlara ve
yollamada (atifta) bulunduklari diger arastirmacilarin dokiimanlarina erisilmistir.
Arastirmanin besinci alt problemi (okul gelistirme alaninda yapilmis ¢aligmalarin
okul gelistirme ile ilgili oncelikli vurguladiklart konular nelerdir?) kapsamindaki
dokiimanlarin toplanmasinda okul gelistirmeyle iligkili olan kavramlarin ve temalarin
bir kavramsal ¢ergevesi olusturulmustur. Bu kavramsal ¢er¢evede okul gelistirmeyle
iligkili temalar sunlardir: Okul etkililigi, okul kiiltiirii ve iklimi, degisme ve yenilesme,
liderlik, 6gretmen rolleri, hesap verebilirlik, okula dayali yonetim, kapasite olusturma,
okul 6z degerlendirme ve aile ve toplum katilimi.

Verilerin Analizi

Arastirmada incelenen dokiimanlardan elde edilen verilere betimsel ve icerik
analizi yapilmis ve one ¢ikan yaklagim ve uygulamalar belirli temalar altinda toplanip
yorumlanmustir.

Icerik analizinde arastirma sorular1 temel alinmustir. Dokiimanlar her arastirma
sorusu altinda dncelikle ham veri olarak siralanmis, ardindan “yiizeysel incelemeyle”
gbozden gecirilmis; bdylece okul gelistirme tanimi ve kavramlart dokiimanlar
iizerinden incelenmis; arastirmacilar tarafindan kodlamaya esas genel bir kavramsal
gergeve olusturulmus; olusturulan kavramsal cergeve kapsaminda arastirmacilar
tarafindan birlikte kodlama yapilmistir. Kodlama asamasinda hem bu yapi igindeki
kodlar hem de okuma sirasinda ortaya ¢ikan yeni kodlar kod listesine eklenmistir.
Ayni veri analizinde birden fazla arastirmaciin g¢alistigi durumlarda kodlama
giivenirligine yonelik siirekli karsilastirma teknigi ile kodlarin benzerlikleri ve
farkliliklarinin ~ sayisal olarak  karsilastirilmast  gerekmektedir.  Giivenirlik
hesaplamasinda Miles ve Huberman (1994) (ayrica bkz. Miles ve dig. 2014)
giivenirlik formiilii (Giivenirlik=Goriis Birligi/Goriis Birligi + Gorlis Ayriligr x 100)
kullanilmugtir. Miles ve Huberman (1994), giivenilir bir nitel kodlama i¢in kodlamalar
arasi goriis birligi oraninin en az 0.80 olmasi1 gerektigini; Yildirim ve Simsek (2013)
ise en az %70 giivenirlik ylizdesine ulasilmasi gerektigini belirtmislerdir. Bu
arastirmada iki aragtirmaci tarafindan yapilan kodlamalar arasi goriis birligi
yiizdesinin 0.89 oldugu belirlenmistir. Bu diizey giivenilir kodlama yapildigim
gostermektedir. Daha sonra verileri genel diizeyde agiklayabilen ve bir araya gelen
kodlardan kategoriler elde edilmistir. Kategorilerin belirlenmesinde kodlar arasindaki
benzerlikler ve farkliliklar incelenmistir. Arastirmanin birinci (okul gelistirme
nedir?), ikinci (okul gelistirmenin bilegenleri nelerdir?) ve Tiglincli (okullari
gelistirmeye zorlayan etkenler nelerdir?) alt problemlerinde benzer kodlar bir araya
getirilmesiyle tematik kodlama gergeklestirilmistir. Aragtirmanin dordiincii alt
probleminde ise (okul gelistirme yaklasimlari ve uygulamalarinin tarihsel gelisim
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donemlerinin Ozellikleri nelerdir?) okul gelistirme alanyazininin tarihsel gelisim
stireci icindeki her donem ayr1 bir tema olarak alinmis ve bu temalar altinda ortaya
cikan kodlar diizenlenmistir. Aragtirmada gerceklestirilen tematik kodlamanin
aragtirmanin tiim veri setini kapsayip kapsamadigi ve yansitip yansitmadigi alanda
uzman {i¢ Ogretim liyesi tarafindan gerceklestirilmis ve arastirmacilara gerekli
doniitler saglanmistir. Arastirmanin besinci alt probleminde (okul gelistirme alaninda
yapilmis caligmalarin okul gelistirme ile ilgili oncelikli vurguladiklar1 konular
nelerdir?) betimsel analiz yapilmistir. Betimsel analizde kilavuzluk etmesi amaciyla
bir kavramsal gergeve olusturulmustur. Betimsel analiz bulgulart bu kavramsal
cercevedeki temalar altinda verilmistir.

Nitel arastirmada anahtar gegerlik dl¢iitleri olarak inandiricilik (dogruluk degeri,
i¢ gegerlik); aktarilabilirlik (genellestirilebilirlik, dis gecerlik); tutarlik (giivenirlik) ve
teyit edilebilirlik: (tarafsizlik, nesnellik) kavramlar1 kullanilmaktadir (Ary ve dig.,
2010). Bu amagla bu arastirmanin inandiriciligini (i¢ gecerligini) artirmaya yonelik
sunlar yapilmistir: Arastirmacilar tarafindan farkli yazarlar/arastirmacilar tarafindan
olusturulmus dokiimanlardan toplanan wveriler, alandaki diger veriler ile
karsilagtirtlmig, sorgulanmig ve siirekli karsilagtirma ile dogru olup olmadiklari
denetlenmistir. Her arastirma problemi temelinde dogru bilgiye derinlemesine
ulagmak i¢in ¢gaba harcanmustir. Arastirmacilar olabildigince nesnel davranmaya 6zen
gostermislerdir. Arastirmanin aktarilabilirligini artirmaya yonelik bulgular altinda
ayrmtili betimlemeler yapilmis ve dokiimanlardan dogrudan alintilara yer verilmistir.
Arastirma baglami ve incelenen dokiimanlar dogru, ayrintili ve eksiksiz agiklanmustir.
Ayrica aktarilabilirligi artirmaya yonelik, aragtirmadan elde edilen bulgular benzer
calismalarin bulgulartyla karsilastirilmigtir. Arastirmanin tutarliini artirmak igin
kodlama iki arastirmact tarafindan gergeklestirilmistir ve belirlenen kodlarda
arastirmacilar arasinda giivenilir diizeyde (0.89) goriis birligi saglandig1 goriilmiistiir.
Ayn1 zamanda aragtirmanin tutarlik incelemesi egitim bilimlerinde ii¢ 6gretim tiyesi
tarafindan gergeklestirilmistir. Teyit edilebirliligine iliskin bu aragtirmadaki
dokiimanlar ham veriler, analiz asamasinda yapilan kodlamalar ve rapora temel
olusturan notlar gerektiginde incelemeye sunulmak {izere arastirmaci tarafindan
saklanmaktadir.

Bulgular

Bu boliimde aragtirmanin alt problemleri kapsaminda okul gelistirme alaninda
olusturulmus dokiimanlar {izerinden yapilan igerik analizi ve betimsel analiz bulgulari
verilmistir.

Okul Gelistirmenin Tanimina Yonelik Bulgular

Aragtirmanin birinci alt problemi olan “okul gelistirme nedir?” sorusu
kapsaminda okul gelistirme kavraminmi agiklayan ilgili dokiimanlarin igerik analizi
yapilmustir. Igerik analizi bulgularindan elde edilen tema, kategori ve kodlar Tablo
2’de sunulmustur.
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Tablo 2
Okul Gelistirme
Tema Kategori Kod f
Degisme Okul i¢i kosullarda degismedir 16
Degisimin yonetimidir 7
Ogrenme kosullarda degismedir 5
Planlanan degisim i¢in bir aragtir 4
Amag Ogrencilerin dgrenme sonuglarim gelistirmek 21
Sonul (nihai) hedeflere ulagtirmak 3
L Ogretim ortamini diizenlemek 2
Okul Geligtirme Ogrencilere deger katmak 1
Planlama Kararlara katilimdir 6
Okul baglamina uygunluktur 4
Okul 6z degerlendirmesini saglamadir 2
Zaman Bir siirectir 6
Siirdiiriilebilirdir 4
Sabir gerektirir 2

Okul gelistirme nedir? sorusuna iliskin dokiimanlarin igerik analizi bulgularinin
(Tablo 2) degisme, amag, planlama ve zaman Kkategorileri altinda toplandigi
goriilmiistiir. Kategoriler altinda toplanan kodlar incelendiginde, okul gelistirmenin
degisme kategorisi altinda “okul i¢i kosullarda degismedir (f=16)”; ama¢ kategorisi
altinda “6grenci 6grenme sonuglarim gelistirmek (f=21)”, planlama kategorisi altinda
“kararlara katilimdir (f=6)” ve zaman kategorisi altinda ise, “bir sirectir (f=6)”
kodlarimin en ¢ok vurgulandig: saptanmustir.

Okul Gelistirmenin Bilesenlerine Yonelik Bulgular

Aragtirmanin ikinci alt probleminde “okul gelistirmenin bilesenleri nelerdir?”’
sorusuna yanit aranmustir. Okul gelistirmenin bilesenlerine iligkin dokiimanlarin
igerik analizi bulgular1 Tablo 3’te verilmistir.
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Tablo 3
Okul geligtirmenin bilegenleri
Tema Kategori Kod f
Okul Okul kiiltiirii ve iklimi 9
Bilesenleri  Okul 6z degerlendirmesi 6
Kaynaklari ve kosullari 4
Hesap verebilirlik 3
Vizyon 3
Orgiitsel yap1 2
Okul . Sinif Ogretim yontem ve teknikleri 6
Gelistirmenin . . . - s
Bilesenleri Bilesenleri C")gren.m dgrenme sonuglar o 5
Ogretim programi (miifredat) ve 6grenme igerikleri 5
Ogrenci hazirbulunusluk diizeyi 1
Paydas Okul liderligi rolleri 9
Bilesenleri  Aile ve toplum katilimi 9
Ogretmen rolleri 7
Isbirligi yapilmasi 7

Tablo 3’te okul gelistirmenin bilesenlerinin okul bilesenleri, sinif bilesenleri ve
paydas bilesenlerinden olustugu goriilmiistiir. Okul bilesenleri kategorisi altinda
“okulun kiltirii ve iklimi (f=9)”; smuf bilesenleri altinda “6gretim yontem ve
teknikleri (f=6)”, “6grenci 6grenme sonuglar1 (f=5)”, “6gretim programi (miifredat)
ve ogrenme igerikleri (f=5)”; paydas bilesenleri altinda ise, “okul liderligi rolleri
(f=9)” ve “aile ve toplum katilimi (f=9)” bilesenlerinin digerlerine gore daha ¢ok

vurgulandigi anlagilmstir.

Okul Gelistirmeyi Gerektiren Etkenlere Yo6nelik Bulgular

Aragtirmanin tiglincii alt probleminin “okullar1 gelistirmeye zorlayan etkenler
nelerdir?” sorusu dogrultusunda dokiimanlar iizerinden yapilan igerik analizi
bulgular1 Tablo 4’te verilmistir.
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Tablo 4
Okul Gelistirmeye Zorlayan Etkenler
Tema Kategori Kod f
Ekonomik Hesap verebilirlik 16
Etkenler Ekonomik gereksinimler 9
Uluslararasi rekabet 6
Piyasa mekanizmalar1 3
Istihdam 2
Politik Okul 6lgiinlerinin (standartlarinin) gelistirilmesi 11
Etkenler Personelin statiistiniin giiclendirilmesi 7
Nigin Okul Ogretim programi (miifredat) degisikligi 7
Gelistirme? Okula dayal1 yonetim egilimi 4
Sosyal Sinirlilig1 olan (dezavantajli) gruplarin egitimi 11
Etkenler Toplumun egitimdeki degisimlere katilimi 6
Kiiresellesme 4
Medya baskisi 1
Teknolojik  Yeni okul tasarimlari (yeniden yapilanma) 4
Etkenler Bilgisayar teknolojileri 4
Iletisim teknolojileri 3

Aragtirmanin {igiincii alt problemine iligkin icerik analizi bulgularinda tilkeleri
okullar1 gelistirmeye zorlayan etkenlerin ekonomik, politik sosyal ve teknolojik
kategorileri altinda toplandigi goriilmiistiir. Tablo 4’te goriildiigii {izere, ekonomik
etkenler kategorisi altinda “hesap verebilirlik (f=16); politik etkenler kategorisi
altinda “okul olgiinlerinin (standartlarinin) gelistirilmesi (f=11)”; sosyal etkenler
kategorisi altinda, “simirliligi olan (dezavantajli) gruplarin egitimi (f=11)" ve
teknolojik etkenler kategorisi altinda ise, “yeni okul yapilarinin tasarimlart (f=4)”,
“bilgisayar teknolojileri (f=4)” ve “iletisim teknolojilernin (f=3)” en ¢ok vurgulanan
etkenler oldugu gorillmiistiir.

Okul Gelistirme Yaklasimlar1 ve Uygulamalarinin Tarihsel Gelisimine iliskin
Bulgular

Aragtirmanin dérdiincii alt problemi kapsamida okul gelistirme yaklagimlart ve
uygulamalarinin tarihsel gelisimi donemler olarak incelenmistir.

Birinci doneme (1960-1970’li yillar) iliskin icerik analizi bulgular:

Arastirmanin doérdiincii alt problemi kapsamida okul gelistirme yaklagimlar: ve
uygulamalarinin tarihsel gelisimi iginde okul kiiltiiriiniin 6neminin vurgulandigi
birinci doneme (1960-1970°1i yillar) iliskin igerik analizi bulgulart Tablo 5’te
verilmistir.
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Tablo 5
Birinci donemde okul geligtirme bulgular
Tema Kod f
Okulun degisim merkezinde olmasi 9
Okula uzman desteginin verilmesi 4
Ogretmenlerin mesleki gelisiminin saglanmasi 4
Okul - R o .
Y, Ogretmenlerin igbirliginin gelistirilmesi 3
Kiltiiri s . -
Ogretmenlerin kararlara katilimmin saglanmasi 2
Okuldaki rollerin tanimlanmasi 2
Ogretmenler arasinda giiven ortaminin olusturulmasi 2

Tablo 5 incelendiginde “okulun degisimin merkezi yeri olmasi (f=9)” kodunun
en ¢ok vurgulanan kod oldugu goriilmiistiir. Okulun degisimin merkezi olmasi,
okulun gelisimi i¢in disardan tasarlanan degisimlerin okulun kiiltiiriine ve baglamina
uygun olmasimi belirtmektedir. Bu bulguda okul gelistirmede okul i¢in varolan
durumda istenilen degisimlerin olmasi; bunun da okulun kiiltiir yapis1 dikkate alinarak
diizenlenmesi ve okulun gelisim yolculuguna yine okulun kendisinden baglanmasi
gerektigi vurgulanmaktadir. Ayni1 zamanda bu donemde “okula uzman desteginin
verilmesi (f=4)” tizerinde duruldugu gorilmistiir.

Ikinci doneme (1980°li yillar) iliskin icerik analizi bulgular:

Bireysel eylem arastirmalarinin yaygin oldugu ikinci donem (1980°li yillar) okul
gelistirme yaklasimlari ve uygulamalarina iliskin dokiimanlarin igerik analizi
bulgular1 Tablo 6’da verilmistir.

Tablo 6

Tkinci donemde okul gelistirme bulgular
Tema Kod
Okul 6z degerlendirmesinin yapilmast
Okul miidiiriiniin liderlik rollerinin tanimlanmas1
Olumlu ve giivenli okul ikliminin gelistirilmesi
Ogrenci basarisina iliskin beklentiler
Aile katilim1 ve desteginin saglanmasi
Ogretmenlerin mesleki gelisiminin desteklenmesi
Okula Ozgii Ogretmenlerin isbirliginin gelistirilmesi
Yaklagimlar Okula uzman desteginin verilmesi

Siirdiiriilebilirligin saglanmasi

Destekleyici 6gretim uygulamalarinin yapilmasi
Paydaglarin kararlara katilimu

Kaynaklarim etkili kullanim1
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Okulun hesap verebilir olmasi
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Tablo 6°da “okul 6z degerlendirmesinin yapilmas: (f=9)”, “okul miidiiriiniin
liderlik rollerinin tanimlanmast (f=8)”, “olumlu ve giivenli okul ikliminin
gelistirilmesi (f=8)” ve “6grenci basarisina iliskin beklentiler (f=7)” kodlarinin en ¢ok
vurgulanan kodlar oldugu goriilmiistiir. Bulgularda ortaya ¢ikan kodlara gore bu
donemdeki okul gelistirme uygulamalarinin okul yapisina 6zglin olmasi gerektigi
sOylenebilir.

Ugiincii doneme (1990°I1 yillar) iliskin icerik analizi bulgulari

Okul gelistirmenin {glincii gelisim donemine (1990°I1 yillar) iliskin
dokiimanlarin igerik analizi bulgular1 Tablo 7’de verilmistir.

Tablo 7
Uciincii donemde okul geligtirme bulgular
Tema Kod f
Planli okul gelisiminin izlenmesi 14
Ogretmenlerin mesleki gelisiminin desteklenmesi 12
Okul miidiirtiniin liderlik rollerinin tanimlanmasi 11
Okul 6z degerlendirmesinin yapilmasi 11
Okula uzman desteginin verilmesi 11
Degisim Okul kiiltiiriiniin yerlestirilmesi 10
Yonetimi Ortak vizyonun gelistirilmesi 7

Okul misyonunun belirlenmesi

Ailelerin katiliminin saglanmasi
Ogretim Programi (miifredat) degisikligi
Okula dayali yonetimin uygulanmast
Siirdiiriilebilirligin saglanmasi

Wbk oo N

Tablo 7’de verilen okul gelistirme yaklasimlari ve uygulamalarinin {igiincii
gelisim donemine iligkin i¢erik analizi bulgularinda “planli okul gelisiminin izlenmesi
(f=14)” en ¢ok vurgulanan kod oldugu goériilmiistiir. Bulguya goére, bu donemdeki
okul gelistirme yaklasimlari ve uygulamalarimin okul 6zelinde ve belli bir plan
cergevesinde yapildig: belirtilebilir.

Okul gelistirmede bu donem dokiimanlarinin igerik analizi bulgularinda
“dgretmenlerin mesleki gelisiminin desteklenmesinin (f=12)” dnemli bir kod oldugu
gorilmiistiir. Bunun yaninda “okul miidiiriinin liderlik rollerinin tanimlanmasi
(f=11)”, “okul 6z degerlendirmesinin yapilmasi (f=11)” ve “okula uzman desteginin
verilmesi (f=11)” vurgulanan diger kodlar oldugu gézlenmistir.

Doérdiincii doneme (2000’li yillarin bag) iliskin icerik analizi bulgular:

Okul gelistirmede kapasite gelistirme ve liderlik uygulamalarinin 6nemli
duruma geldigi dordiinci gelisim donemine (2000°li yillarin  basi) iligkin
dokiimanlarin igerik analizi bulgular1 Tablo 8’de verilmistir.
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Tablo 8

Dérdiincii donemde okul geligtirme bulgular

Tema Kod

—

Ogrenci 6grenme sonuglarim gelistirilmesi

Okul miidiiriiniin liderlik rollerinin tanimlanmast

Ogretim yontem ve tekniklerinin gelistirilmesi
Ogrenme ve Ogretmenlerin igbirliginin gelistirilmesi
Ogretim Veriye dayali karar verme uygulanmasi
Uygulamalar1 Kaynaklarn etkili kullanilmast

Ogrenmeye dayal1 okul kiiltiiriiniin olusturulmasi

Ogretim programi (miifredat) degisikligi

Aile ve toplum desteginin alinmasi

=
w
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Tablo 8’de yer alan okul gelistirme yaklagimlari ve uygulama siireglerinin
dordiincli donemine iligkin igerik analizi bulgularinda; “6grenci 6grenme sonuglariin
gelistirilmesi (f=14)” ve “okul miidiiriiniin liderlik rollerinin tanimlanmasi”nin (f=13)
bu donemde en ¢ok vurgu yapilan kodlar oldugu goriilmiistiir. Bu ddnem bulgularinda
Ogrenci 0grenme sonucglart ve Ogrenmeyi gelistirmeye yonelik okul miidiirliniin
liderlik rollerinin daha ¢ok o6ne c¢iktigi sdylenebilir. Buna gore okul miidiiriiniin
davranis ve uygulamalarinin 6grenci 6grenme sonuglartyla baglantili oldugu
belirtilebilir. Bu dénemde {izerinde énemle durulan ve belirgin bicimde vurgulanan

ana konu okul liderligi rolleri olmustur.

Okul gelistirmede liderlik davranis ve uygulamalarina iliskin bulgular

Aragtirmada okul midiiriiniin liderlik davramislar1 ve uygulamalarina iligkin

icerik analizi bulgular1 Tablo 9°da verilmistir.

Tablo 9
Okul gelistirmede liderlik davranis ve uygulamalar
Tema Kategori Kod f
Ogretimsel Olumlu bir 6grenme ortami olusturmak 10
Liderlik Ogretmenlerin mesleki gelisimlerini desteklemek 7
Rolleri Okulun vizyon ve misyonunu belirlemek 6
Okulun 6gretim programlarint yonetmek 5
Ogrencilerin 6grenme gereksinimlerini belirlemek 5
Paylasilan Sorumluluklarini okul paydaslariyla paylagmak 7
Okul Liderli_k Paydaslarla isbirligi yapmak 5
Liderligi Rolleri (?kuldaki farkli uzmanlik alanlarini desteklemek 4
Ogretmenlere degerli olduklarini hissettirmek 2
Ogretmenlerin ¢alismalarini desteklemek 2
Sistem Okullar arasinda isbirligini saglamak 8
Liderligi Okul kapasitesini gelistirmek 6
Rolleri Surdiiriilebilirligi saglamak 5
Alaninda uzmanlagmak 4
Hesap verebilir olmak 2
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Tablo 9°da okul gelistirmenin dordiincii gelisim doneminde vurgulanan okul
miidiiriniin liderlik davranislar1 ve uygulamalarina iligkin icerik analizi bulgulari
verilmistir. Bulgularda o6ne ¢ikan liderlik kategorilerinin Ogretimsel liderlik,
paylasilan liderlik ve sistem liderligi oldugu gériilmiistiir. Ogretimsel lider olarak okul
miidirlinin  “6grenme i¢in olumlu ortam olusturmak (f=10)” roliiniin en ¢ok
vurgulandigi goriilmiistiir. Paylasilan liderlik uygulamalarinda “sorumluluklarini okul
paydaslariyla paylasmak (f=7)”; sistem liderligine iliskin bulgularda ise “okullar
arasinda igbirligi saglamak (f=8)” rollerinin daha ¢ok vurgulandig goriillmiistiir.

Kapasite gelistirmenin ve okul diizeyinde 6grencilerin 6grenme sonuglarinin
gelisiminin vurgulandigr dordiincii gelisim doneminde 6gretimsel liderlik rollerinin
daha 6nemli duruma geldigi gorilmistiir. Okul miidiiriiniin 6gretimsel liderlik
rollerinin genel olarak 6gretim ve 6grenme siirecine iliskin oldugu belirtilebilir. Bu
donemde One ¢ikan paylasilan liderlik rollerinin paydas katilimina daha c¢ok katki
sundugu bu liderlik altinda ortaya ¢ikan kodlardan da anlagilmaktadir. Sistem liderligi
rollerinde ise daha c¢ok okul miidiiriiniin okullar arasinda isbirligini ve kendi
okulundaki gelisim kapasitesini artirmak oldugu goériilmektedir. Paylasilan liderlik ve
sistem liderligi rollerinde ortaya ¢ikan kodlarda goriildiigii gibi okul 1derliginde genel
amag Ogrencilerin 6grenme sonuglarmin artirilmasina yonelik oldugu sdylenebilir.

Besinci doneme (bugiin) iliskin icerik analizi bulgular

Okul gelistirme alaninda sistemik gelistirmeyi vurgulayan besinci gelisim
donemi dokiimanlarinin igerik analizi bulgular1 Tablo 10’da verilmistir.

Tablo 10

Beginci donemde okul gelistirme bulgular

Tema Kategori
Okullarin hesap verebilirlik 6l¢iinlerinin (standartlarinin) belirlenmesi
Etkili 6gretim ve 6grenme ortamlarinin saglanmasi
Yenilik¢i uygulamalarin okulun yapisina uyarlanmasi
Veriye dayali karar vermenin uygulanmasi
Ogretmenligin mesleki gelisiminin saglanmasi

Sistem Alanda uzmanlagmanin saglanmast

Yaklasimi Okullar arasi igbirliginin gelistirilmesi
Okul miidiiriiniin liderlik rollerinin tanimlanmasi
Ogretim programi (miifredat) degisikligi
Okul kapasitesinin gelistirilmesi
Okul 6z degerlendirmesinin yapilmasi
Siirdiiriilebilirligin saglanmasi

—h

=
w

WwhrhrhrMbhoogoNo©

Okul gelistirme yaklagimlari ve uygulama siirecglerinin besinci donemine iligkin
igerik analizi bulgulariminin verildigi Tablo 10 incelendiginde; “okullarin hesap
verebilirlik 6l¢iinlerinin (standartlarinin) belirlenmesi (f=13)” kodunun en ¢ok
vurgulandig goriilmiistiir. Bunun yaninda “etkili 6gretim ve 6grenme ortamlarinin
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saglanmast (f=8)” ve “yeni uygulamalarin okulun yapmna uyarlanmasi (f=7)”
bulgularinin da diger 6nemli kodlar oldugu goriilmiistiir.

Bulgulara gore sistem gelistirme olarak adlandirilan besinci dénemde etkili
O0grenmeyi saglayan bir yeniligin baska bir okula aktarilmasinda yeniligin okulun
baglamiyla uyumlu duruma getirilmesi ve sistem i¢indeki okullarda hesap verebilirlik
yapilarinin olusturulmas: gerektigi sdylenebilir. Okul gelistirmenin bu dénemine
iliskin analiz bulgularinda goriildiigii tizere, okullar arasi igbirligi ve yeniligin
aktarilan baglama uygun diizenlenmesi 6ne ¢ikan uygulamalar olmustur.

Okul Gelistirme ile Tlgili Oncelikli Vurgulanan Konulara iliskin Bulgular

Arastirmada bir bagka alt problemi olan “okul gelistirme alaninda yapilmis
caligmalarin okul gelistirme ile ilgili oncelikli vurguladiklari konular nelerdir?”
sorusuna yanit aranmistir. Okul gelistirmeyle iliskili oldugu belirlenen arastirma
makaleleri ve doktora tezlerine iligkin betimsel analiz bulgulari Tablo 11°de
verilmistir.

Tablo 11

Okul geligtirmenin iliskili oldugu konulara yénelik bulgular
Konu Makale Doktora Tezi Toplam %
Okul Liderligi Rolleri 26 10 36 23
Ogretmen Rolleri 15 5 20 13
Hesap verebilirlik 11 7 18 12
Okul Kiiltiirii ve Tklimi 11 6 17 11
Okula Dayal1 Yo6netim 5 10 15 10
Kapasite Olusturma 11 2 13 9
Okul Etkililigi 7 4 11 7
Degisme ve Yenilesme 5 5 10 6
Okul Oz Degerlendirmesi 6 2 8 5
Aile katilimi 2 5 7 4
Toplam 99 56 155 100

Aragtirma kapsaminda incelenen aragtirmalarin yaklagik dortte birinin okul
gelistirme ve liderlik (%23) konusunda oldugu goriilmiistiir. Arastirmanin diger alt
problemlerinde goriildiigii gibi okul gelistirmede okul miidiiriiniin liderlik rolleri
siklikla vurgulanmistir. Arastirmanin okul gelistirme bilesenleri ve tarihsel gelisim
donemlerine iligkin bulgularda okul miidiiriiniin liderlik rolleri agiklanmustir.
Gorildigi gibi okul gelistirme alaninda yapilan ¢aligmalarin biiyiik bir kismi
liderlikle iligkilidir. Okul gelistirmede 6gretmen rollerinin ise (%13), ikinci en ¢ok
vurgulanan konu oldugu goriilmiistiir. Arastirma kapsaminda okul gelistirmenin
tarihsel gelisim donemlerine iliskin bulgularda birinci dénemden besinci geligsim
donemine dogru geldik¢e (1960’11 yillardan giliniimiize) 6gretmenlerin mesleki bilgi
ve becerilerinin desteklenmesi gerektigi ve 6gretmenlik meslek statiisiiniin Gneminin
arttig1 goriilmistiir. Bu bulgu da okul gelistirme ile 6gretmen rollerinin iligkisinin
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O6nemini vurgulamaktadir. Bunun yaninda dikkat ¢ceken bir konu da okul gelistirme ve
hesap verebilirlik arasindaki iligkidir. Hesap verebilirlik okul gelistirmenin beginci
gelisim donemi bulgularinda da goriilmiistiir. Yani sistem gelistirme asamasi olan
besinci donemde Oncelikli vurgu okul gelistirme ile okul hesap verebilirligi
iizerinedir. Buna gore okul gelistirmede hesap verebilirligin dnemli bir yer tuttugu
sOylenebilir. Okul gelistirmenin tarihsel gelisim siireci igindeki okul gelistirme
uygulamalarinda okul kiiltiiriiniin dikkate alinmasi gerektigi goriisii her zaman yer
almistir. Bulgulara gore 6zellikle erken donem okul gelistirme uygulamalarinda okul
kiiltiirtiniin ¢ok daha 6nemli oldugu belirtilebilir. Buna karsilik taranan arastirmalarda
okul kiiltiirii ve okul gelistirmenin birlikte incelendigi ¢aligmalarm (%11) yeterli
olmadigi sOylenebilir. Bunun yaninda okul gelistirmede vurgulanan aile katilimi, okul
0z degerlendirmesi ve okul gelistirmede degisme ve yeniligi konu alan arastirmalarin
ise digerlerine gore daha az sayida oldugu gorilmistiir.

Tartisma, Sonuc ve Oneriler

Arastirmada okul gelistirmenin dort dnemli boyutunun degisme, planlama, amag
ve siire¢ boyutu oldugu gorilmiistiir. Degisme, gelistirmenin 6nemli bir bileseni ve
6n kosuludur. Gelisme kavraminin taniminda da goriildiigii gibi, bu degisme olumlu
yonde gergeklesmelidir. Okul gelistirmenin degisme boyutu altinda 6zellikle okul igi
kosullardaki degisme ve 6grenme kosullarindaki degisme vurgulanmustir. Okul igi
kosullar olarak, okulun 6rgiitlenmesi, kiiltiirii, iklimi, ¢alisma kosullari, kaynaklari,
olanaklari, giiglii ve zayif yonleri sayilabilir. Okul i¢i kosullar olarak belirtilen bu
kosullarda gerceklesen olumlu yondeki bir degisme ise gelisme olarak tanimlanabilir.
Fullan (1999), okul gelistirmede degisim siirecinin genel olarak {i¢ asamadan
olustugunu belirterek s0yle agiklamistir: Birinci asama, okullarin gelistirme
calismalari i¢in odaklanmaya calistiklar1 baslangig asamasidir. ikinci asama, okullarin
gelisim planlarim eyleme gegirdigi uygulama asamasidir. Ugiincii asama, okul
geligiminin, okulun ayrilmaz bir pargast durumuna geldigi siirdiirme asamasidir. Bu
asamalarin her birinde, okulun 6zel gelisim gereksinimlerini karsilamak igin bir dis
destegin farkli tiirlerine gereksinim oldugu vurgulamustir.

Okul gelistirme tammminda ortaya ¢ikan bir diger boyutun planlama oldugu
goriilmiistiir. Feldhoff ve digerleri (2016), okul gelistirme tasarimlariin dikkatli ve
gerekgeli bicimde planlanmasinin dnemine vurgu yapmiglardir. Bu agidan
diistinliidiigiinde planlamanin okul gelisiminde dnemli bir boyut oldugu belirtilebilir.
Planlama, istenen sonul (nihai) hedeflere ulagilmasi ig¢in yol ve yoOntemlerin
belirlendigi bir siiregtir. Okul gelistirmede gergeklestirilmesi planlanan uygulamalarin
okul baglamma uygun diizenlenmesi arastirma bulgularinda da bircok kez
vurgulanmistir.  Okul baglamina uygun planlama, okulun kendi 6zel durumlari,
kaynaklari, olanaklari ve gelisim ozellikleri gibi durumlarin dikkate alinmasini
gerektirmektedir. Okul gelisiminin belirgin 6zelliklerine vurgu yapan Creemers ve
Reezigt (1997, 5.405) ise, sunlar1 belirtmislerdir:

Okul gelistirmede ana vurgu, degismekte olan okullar tizerine olup, ¢ogunlukla
etkisiz bir durumdan daha etkili bir duruma gecisi vurgular. Okul gelistirme
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projeleri, okul disindaki faktorlerin okullardaki siiregleri ve bu siireclerin
sonuglarini etkileyebilecegine isaret etmistir. Okul gelistirme, okul baglamina
uygun planlamaya odaklanmalidir.

Okul gelistirmede ortaya ¢ikan diger bir boyut amag¢ boyutudur. Bulgulardan
anlagildigi iizere, okul gelistirmenin en Onemli amacinin &grencilerin 6grenme
sonuglarinin gelistirilmesi oldugu sdylenebilir. Okul gelistirmenin tanimina iliskin
yapilan ¢oziimlemede amag kategorisi altinda 6nemi vurgulanan &grenci 6grenme
sonuglarini gelistirmek ve dgretim siireci hakkinda Hopkins (2001, s. 11) sunlarn
belirtmistir:

Okul gelisimi ifadesinin kullanildig1 bir¢ok yol vardir. En yaygin anlamu,
okullar1 6grencilerin 6grenmesi i¢in daha iyi yerler haline getirmeye yonelik
genel cabalarla ilgilidir. Bu ifade onun en anlamli yorumudur. Yani okul
gelistirmede 6grencilerin 6grenmelerinde bir fark yaratamadiysak hig¢ bir sey
yapamadik demektir.

Okul gelistirmenin zaman boyutunda ise, okul gelistirmenin bir siire¢ oldugu
vurgulanmugtir. Siire¢ kavraminin tanimina gore, okul gelistirmenin bir baslangic
noktast (planlama, tasarim), girdileri (Orgiit (organizasyon) yapisi, paydaslar,
kaynaklar, malzemeler vb.), binisik ve asamali uygulamalari (okul gelistirme
tasariminin  uygulanmasi) ve c¢iktisi (6grencilerin 6grenme sonuglari, hedeflere
ulagma) oldugu anlagilmaktadir. Bu tanima gore, okul gelistirme bir sonug degil bir
stiiregtir. Okul gelistirmede siirdiiriilebilirligin de O6nemli oldugu bulgularda
goriilmiistiir. Okul gelisimi kisa vadede gerceklesmesi beklenen bir durum degildir.
Bunun i¢in belirli bir zaman gereklidir. Harris (2000) ise, alanyazinda okul gelistirme
konulu aragtirmalar1 incelemis ve bunlardan okul gelistirmeyle ilgili bulgulanan baz1
ortak temalar1 agiklamistir. Bunlar, baglamla uyum, belirli 6grenci sonuglarina
odaklanma ve ¢ok diizeyli katilim temalarmin bu arastirmadaki okul gelistirme
kavraminin tanimina iligkin ¢dziimleme bulgulartyla ortiistigli goriilmektedir.

Aragtirmada okul gelistirmeyi olusturan bilesenler olarak adlandirilan etkenlerin
okul diizeyinde, sinif diizeyinde ve paydas diizeyinde toplandigi goriilmiistiir.
Alanyazinda Murphy (2013), okul gelistirme bilesenlerinin; nitelikli 6gretim, 6gretim
programi (miifredat), kisisellestirilmis Ogrenim ortami, profesyonel 6grenim,
6grenme merkezli liderlik, okul toplulugu ile isbirligi, ilerlemenin izlenmesi ve hesap
verebilirlik oldugunu agiklamistir. Ayni zamanda okul gelistirmede liderligin
O6nemine vurgu yapmustir. Bu ¢calismada da okul gelistirmenin okul bilesenleri altinda
okul kiiltiirii ve ikliminin; sinif bilesenleri altinda egitim ve d6gretim siirecinin; paydas
bilesenleri altinda ise okul miidiiriiniin liderlik rolleri bileseninin en ¢ok vurgulandigi
goriilmiistiir. Murphy ve Hallinger (1988) ise bu bilesenleri; kosullar, iklim etkenleri
(faktorleri), ogretim programi (miifredat) ve oOgretimin oOzellikleri ve orgiitsel
dinamikler kategorileri altinda toplamiglardir. Hopkins (1994), okul etkililigi ve okul
gelistirme siirecini dort kategoriye ayirmistir. Bunlar politikalar ve uygulamalar, okul
orglitlenmesi (organizasyonu) veya yonetim diizenlemeleri, kiiltiir ve stratejilerdir.
Sackney (2007) ise, temel okul gelistirme Ogeleri arasinda liderlik, 6gretim
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uygulamalari, okul iklimi, degerlendirme ve hesap verebilirlik, mesleki gelisim
yoluyla kapasite gelistirme, 6grenci ve veli katilimi ile etkili uygulamalarin birbirine
uyumunu belirtmistir.

Nigin okul gelistirme? sorusu okul gelistirmeye neden gerek duyuldugunu ve
okulun gelisiminde dis kaynakli baskilar1 tammlamak i¢in onemlidir. Arastirmada
okul gelistirme gereksinimini ortaya ¢ikaran etkenlerin ekonomik, politik, sosyal ve
teknolojik kategorileri altinda ortaya ¢iktigi goriilmiistiir. Ekonomik etkenlerin
basinda okullarin hesap verebilir olmalar1 vurgulanmistir. Hesap verebilirlik, okula
yapilan yatirimlarin ne kadar etkili ve verimli oldugunun saptanmasinda 6nemli bir
uygulamadir; kaynaklarin etkili ve verimli kullanilip kullanilmadiginin ortaya
cikarilmasinda ise yaradig soylenebilir. Hesap verebilirlik baglaminda iilkeleri okul
gelistirmeye zorlayan siirecler icin Cheng ve Tam (2007, s. 248) sunlar
belirtmiglerdir:

Bir okulun halka karsi hesap verebilirligi, genellikle kilit paydaslarin
gereksinimlerini karsilamak i¢in 6nemli bir gosterge olarak algilanir. Bu
nedenle, okul etkinliginin giivence altina alinmasi, genellikle okullar
tarafindan saglanan egitim hizmetlerinin paydaslarin gereksinimlerini
kargilamasint ve kamuya karsi sorumlu olmasini saglama ¢abalari anlamina
gelir.

Okul gelistirmenin tarihsel gelisim donemlerine iliskin analiz bulgularinda
uygulamada genel kabul goéren ve okul gelistirmede etkili oldugu diisiilen
yaklagimlarin ve uygulamalarin sirasiyla sunlar oldugu goériilmistiir:

Olumlu ve destekleyici okul Kiiltiirii ve iklimin gelistirilmesi: Okul
gelistirmede kabul goren ve etkili oldugu anlagilan en 6nemli uygulamanin, okul
gelisimi i¢in belirlenen uygulamalarin okulun kiiltiirel dokusuna uyarlanmasi
gerektigine yoneliktir. Buna gore okul gelisiminin okul kiiltiiriiyle birlikte ele alinmasi
gerektigi sdylenebilir. Bu durum séyle bir benzetmeyle de agiklanabilir. Daha 6nce
vurgulandigi tizere her bedene uygun tek bir okul gelisim modeli yoktur. Okulun
kendi gelisimi i¢in de belirli diizeyde gelisimi saglayabilen modeller tasarlanabilir ve
bunlar farkli okullara da uygulanabilir. Okul gelistirme uygulamalarinin okulun
baglamina (okulun Kkiiltiirel yapisina, iklimine, Orgiitsel yapisina, isleyisine ve
gevresine) gore dilizenlenmesi gelisimde siirdiiriilebilirlik agisindan 6nemli bir
etkendir. Alanyazinda birgok arastirmaci tarafindan okul gelistirme uygulamalarinin
okul baglamina uygun olmasi gerektigini vurgulanmstir (Bellei ve dig., 2006; Harris,
2000; Hopkins ve Levin, 2000; Hopkins ve Reynolds, 2001; Hopkins ve dig., 2014).

Okul miidiiriiniin liderlik rollerinin tanimlanmasi: Okul gelisiminde etkili
oldugu diisiiniilen ikinci bulgu, okul miidiiriiniin liderlik rollerine iligkindir. Bu
arastirmada okul miidiiriiniin ortaya ¢ikan liderlik rollerinin 6gretimsel liderlik,
paylasilan liderlik ve sistem liderligi rolleri oldugu goriilmiistiir. Alanyazinda okul
liderliginin 6grencilerin 6grenme sonuglari iizerinde etkisini belirlemeye yonelik bazi
arastirmalarin (Hallinger, 2010; Hallinger ve Heck, 1996; Hallinger ve Heck, 2011;
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Heck ve Hallinger, 2010b; Heck ve Hallinger, 2014; Leithwood ve dig., 2010; Louis
ve dig., 2010; Mulford ve Silins, 2003; Mulford ve Silins, 2011; Robinson ve dig.,
2008; Robinson ve dig., 2009; Silins ve Mulford, 2002; Silins ve Mulford, 2007) yam
sira 0grencilerin 6grenme ¢iktilari iizerinde dnemli bulgular veren paylasilan liderlik
(Gronn, 2002a, Gronn, 2002b; Harris, 2004, Harris, 2013; Heck ve Hallinger, 2010g;
Leithwood ve dig., 2008, Leithwood ve dig., 2020; Spillane, 2004; Spillane ve dig.,
2004) de bu aragtirmada 6ne ¢ikan liderlik yaklagimi olmustur.

Ogretmenlerin mesleki bilgi ve becerilerinin gelistirilmesi: Arastirma
bulgularina goére, okul gelistirmede etkili oldugu disiiniilen {glinci bulgu
Ogretmenlerin mesleki bilgi ve becerilerinin desteklenmesi ve gelistirilmesidir. Okul
gelistirmede en Onemli paydasglardan biri &gretmenlerdir. Bu nedenle okulun
gelisiminde belirlenen hedeflere ulasilmasinda kilit rolleri olan &gretmenlerin,
mesleki bilgi ve becerilerinin gelistirilmesinin okul gelistirmede 6nemli bir yerinin
oldugu sdylenebilir. Ogretmenlerin mesleki bilgi ve becerilerinin gelistirilmesine
gerektigi alanyazinda bazi yazarlar tarafindan da vurgulanmigtir (Chapman ve Muijs,
2014; Earl ve Katz, 2007; Harris, 2001; Harris, 2011; Harris ve Jones, 2010; Harris
ve Jones, 2017; Katz ve Earl, 2010; Lezotte, 1990; Stoll, 2009; Stoll, 2010).

Ogretim uygulamalar: ve 63renci 6grenme sonuclarinin gelistirilmesi: Okul
gelistirmede kabul géren dordiincii bulgu, 6gretim uygulamalari ve 6grenci 6grenme
sonuglarinin gelistirilmesine yoneliktir. Bu okulun gelisiminde dncelikli bir amagtir.

Ogretmenler arasi isbirligi ve yardimlasmanin o6zendirilmesi: Okul
gelistirmede etkili oldugu goriilen besinci etkili uygulama, 6gretmenler arasi igbirligi
ve yardimlagsmanin 6zendirilmesidir. Boylece okulda kapasite olusturulmasiyla okul
geligimi desteklenebilir.

Okul 6z degerlendirmesi ve veriye dayali karar verme uygulamalarina yer
verilmesi: Okul gelistirmede etkili oldugu goriillen altinci bulgu, okul 6z
degerlendirmesidir. Okul 6z degerlendirmesi, okul 6zelinde belirlenen hedeflere ne
kadar ulasildiginin saptanmasinda ve okulun bulundugu durumun karar vericilere
raporlamasi agisindan 6nemli bir uygulama oldugu séylenebilir. Ayrica bulgularda da
gorildiigii tizere okul gelistirmede veriye dayali karar verme yaklagimlarinin 6nemi
vurgulanmustir.

Okulun hesap verebilirliginin saglanmasi: Okul gelistirmede etkili oldugu
goriilen yedinci uygulama okul hesap verebilirligidir. Hesap verebilirlikte yapisal
olarak bir hesap soran ve bir hesap verenin olmasi gerekir. Oysa okul gelisiminde
ama¢ bir hesap sorma isi degildir. Hesap verebilirlik, hedeflerin ulasilip
ulagilmadiginin ve okula yapilan yatirimlarin karsiliginin ne kadar alindiginin
bilinmesi bakimimdan énemlidir. Okulun gelisiminin izlenmesi ve degerlendirilmesi
i¢in uygulayicilara ve karar vericilere doniit saglamasi bakimindan okullarin hesap
verebilir yapilar olarak orgiitlenmesi gerektigi belirtilebilir.

Dis destek (uzman destegi): Okul gelistirmede arastirma kapsaminda
incelenen dokiimanlarda dis destegin dis degisim temsilcisi olarak vurgulandigi
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goriilmiistiir. D1 degisim temsilcisi kimdir? Ne is yapar? Okul gelistirmede okula
disaridan uzman destegi saglayan kisiye degisim ajani, degisim temsilcisi veya uzman
denilebilir.

Ogretim program (miifredat) degisimi: Okul gelistirmenin tarihsel gelisim
donemlerinin her birinde Ogretim programi degisiminin gerekliligi glindeme
gelmistir. Her donemde {izerinde dénemle durulan bir konu olan 6gretim programi
degisimi, 6grenme igerigi, 6gretim materyalleri gibi 6gretim ve 6grenmeyle dogrudan
iligkilidir. Bilgi ediniminin dinamik bir siire¢ oldugu gbz Oniine alindiginda, okul
gelistirmede 6grenci 6grenme sonuglarini dogrudan etkileyen 6grenme igeriginin ve
Ogretim materyallerinin zamanin kosullarina uygun diizenlenmesi olmasi gereken bir
durum olarak diisliniilebilir. Bu acidan okul gelistirmenin tarihsel gelisim siireci
boyunca dgretim programi reformu yerini almig bir uygulama olmustur.

Planh okul gelisimi yaklasiminin benimsenmesi: Okul gelistirmede planlt bir
yaklagim izlenmesi Onerilebilir. Planli yaklasim okul gelistirmede uygulayicilara
kilavuzluk etmektedir. Okul gelistirme uygulamalarinin nasil yiiriitiilecegi ve siirecin
nasil igleyecegi bu plan gergevesinde olusturulmaktadir.

Aile ve toplum katiminin ve desteginin alinmasi: Arastirmanin
bulgularindan biri de okul gelistirme siirecine ailelerin ve okul toplumunun katilim
gostermeleri ve siirece destek olmalaridir. Okul gelistirme, paydaglarin bu siireci
benimsemeleri ve gerekli destegi vermeleriyle olanakli olabilir.

Son olarak da siirdiiriilebilirligin saglanmasidir: Okul gelistirme belirli bir
zaman diliminde gergeklesir. Bu nedenle siirekliligi olan ve sabir gerektiren bir
stirectir. Arastirmada elde edilen bulgular dogrultusunda su 6nerilerde bulunulabilir.

* Okul geligtirme uygulamalarin1 planlamak ve siireci yonetmek icin okul
miidiiri, miidiir yardimcilari, 6gretmenler, okul aile birligi temsilcisi, 6grenci
temsilcisi gibi liyelerden “Okul Gelisim Ekibi’nin” olusturulmasi. Bu asamada ekip
iiyelerinin okul gelistirme alaninda yeterli bilgi birikimine ve farkindaliga sahip
olmalar1 ¢ok dnemlidir. Okul Gelisim Ekibi ve alan uzmani geligim siirecini birlikte
yiriitmelidirler. Bu amagla ekip iiyelerine okul gelistirme siirecinin her agamasinda
(planlama, uygulama ve degerlendirme) okul digindan uzman rehberliginin ve
desteginin verilmesi onerilmektedir.

* Her okul diizeyinde olusturulan bu Okul Gelisim Ekibi tarafindan okulun
kendi i¢ kosullarina uygun bir okul gelisim planinin hazirlanmasi ve planin zaman
icinde okulun kogsullarina uygun olarak siirekli giincellenmesi.

* Okul gelistirmenin planlama asamasinda okul baglaminin (okulun
kiiltiiriiniin, ikliminin, olanaklarinin, zorluklarinin, érgiit (organizasyon) yapisinin,
isleyisinin ve gevresel 6zelliklerinin) dikkate alinmast.

* Okul gelistirmede o&grencilerin 6grenme sonuglarinin gelistirilmesinin
oncelikli amag olarak belirlenmesi.
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* Okul gelistirmede Ogretmenlerin mesleki bilgi ve beceri gelisimlerinin
desteklenmesi.

* Okul gelistirme silirecindeki uygulamalar sonrasinda yapilan okul &z
degerlendirme sonuglarinin okul paydaslariyla saydam (seffaf) olarak paylasiimasi.

* Okul gelistirmede okul aile isbirliginin saglanmasi gerektigi onerilebilir.

Bunun yaninda bu aragtirmada elde edilen okul gelistirme bilesenleri ile okul
gelistirmenin  iligkisine yoOnelik arastirmalar tasarlanabilir, okul gelistirme
yaklagimlart ve uygulamalarina iliskin veri ¢esitliliginin artirilmasina yonelik hem
dokiiman incelemesi hem de paydas goriislerinin alindigi nitel aragtirmalar yapilabilir.
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