BUEFAD 2022, volume 11, Issue 3, 663-685

Bartin University Journal of Faculty of Education
dergipark.org.tr/buefad

DOI: 10.14686/buefad.1094919

An Analysis of Graduate Theses on Students’ Academic Procrastination
Published in Tiirkiye Between 2003 and 2021

Nurcan Sariaslan ® & Cansel Kadioglu-Akbulut ®*

a* Ministry of National Education, Samsun, Tirkiye. https://orcid.org/0000-0003-4271-4813
b* Asst. Prof. Dr., Tokat Gaziosmanpasa University, Tokat, Tiirkiye. https://orcid.org/0000-0002-6908-1684 *canselkadioglu@gmail.com

Research Article Received: 30.3.2022 Revised: 10.9.2022 Accepted: 13.9.2022
ABSTRACT

The purpose of this study is to analyze the graduate theses on students’ academic procrastination published in Tiirkiye to identify
emerging research trends and provide suggestions for future studies. For this purpose, a case study design as a type of qualitative research
was employed. A list of the theses was obtained as a result of a search in the National Thesis Center using the keywords “academic
procrastination” in both Turkish and English languages. From the list, all the open-access theses with the samples of student were included
in the study. In line with the determined criteria, a total of 101 graduate theses (87 master’s and 14 doctoral) published between 2003 and
2021 were analyzed through document analysis based on the descriptive content analysis method. The distribution of the theses was
examined based on variables including the program type, year of publication, the university, institute, and department where the study was
conducted, language, gender of the researcher, research design, sampling method, sample size, region of the data collection, level of
education, the data collection tool used to measure academic procrastination, the research topics studied along with academic
procrastination, and examined independent variables. The study revealed that the theses were mostly written in the master’s program
(86.14%), in 2019 (15.84%), at Gazi University (5.94%), in the Institute of Educational Sciences (56.44%), in the Department of
Educational Sciences (53.47%), in the Turkish language (92.08%), by female researchers (59.41%), based on survey design (94.06%), using
random sampling (59.41%), with a sample size of 400-499 (22.77%), with data collected from Central Anatolia (28.71%) from
undergraduate students (53.46%) using the Academic Procrastination Scale (56.43%) together with the research topic academic
performance (45.54%) and the independent variable gender (76.24%).

Keywords: Academic procrastination, document analysis, graduate theses.

Tiirkiye’de Ogrencilerin Akademik Ertelemeleri Uzerine 2003-2021 Yillar1 Arasinda Yapilan Lisansiistii
Tezlerin Analizi

Oz

Bu ¢aligmanin amaci dgrencilerin akademik ertelemeleri lizerine Tiirkiye’de yayimlanmis lisansiistii tezleri analiz ederek ortaya ¢ikan
arastirma egilimlerini belirlemek ve gelecek ¢alismalar igin Oneriler sunmaktir. Bu amag¢ dogrultusunda nitel aragtirmanin bir tiirii olan
durum ¢aligmas: deseni kullamilmistir. Ulusal Tez Merkezi’nde “akademik erteleme” ve Ingilizcesi olan “academic procrastination” anahtar
kelimeleri kullanilarak yapilan tarama sonucunda bulunan lisansiistii tezlerinin bir listesi ¢ikarilmigstir. Bu tezler arasindan ¢aligma grubunu
ogrencilerin olusturdugu ve erisim izni bulunan tiim lisansiistii tezler arastirmaya dahil edilmistir. Belirlenen 6lgiitler dogrultusunda 2003-
2021 yillar1 arasinda yayimlanan toplam 101 lisansiistii tez (87 yiiksek lisans, 14 doktora), betimsel i¢erik analizi yontemine dayali dokiiman
analizi yapilarak incelenmistir. Calismada incelenen tezler program tiirii, basildig1 yil, arastirmanin yapildig iiniversite, enstitii ve anabilim
dali, yazildig1 dil, arastirmacinin cinsiyeti, arastirma deseni, orneklem belirleme yontemi, 6rneklem biiyiikliigii, veri toplanan bolge,
ogrenim kademesi, akademik ertelemeyi 6lgmek i¢in kullanan veri toplama araci, akademik erteleme ile birlikte ¢aligilan diger arastirma
konular1 ve ele alinan bagimsiz degiskenlere gore dagilimi incelenmistir. Calisma sonucunda incelenen tezlerin agirlikli olarak yiiksek
lisans programinda (%86.14), 2019 yilinda (%15.84), Gazi Universitesinde (%5.94), Egitim Bilimleri Enstitiisiinde (%56.44), Egitim
Bilimleri Anabilim Dalinda (%53.47), Tiirk¢e dilinde (%92.08), kadin arastirmacilar tarafindan (%59.41), tarama desenine dayal1 (%94.06),
seckisiz 6rnekleme kullanilarak (% 59,41), 400-499 arasinda 6rneklem biiyiikliigii ile (%22.77), I¢ Anadolu Bolgesinde (28.71%), lisans
ogrencileri ile (%53,46), Akademik Erteleme Olgegi (%56.43) kullamilarak, gogunlukla akademik performans (%45.54) arastirma konusu
ve cinsiyet (%76.24) bagimsiz degiskeni ile birlikte yapildig: tespit edilmistir.

Anahtar kelimeler: Akademik erteleme, dokiiman analizi, lisansiistii tezler.
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1 | INTRODUCTION

Individuals undertake many tasks and responsibilities throughout their lives. However, some prefer to postpone
these tasks and responsibilities to a later time by making different excuses, rather than fulfilling them on time.
Why individuals postpone which tasks in which situations is explained with the concept of procrastination.
Procrastination, which originates from the Latin word “procnastinore”, refers to the act of postponing a task until
later without any reason (Teyfur et al., 2017). In English, procrastination is a combination of two words “pro”,
which implies forward motion, and “crastinus”, which means belonging to tomorrow (Bayrak, 2018). In Turkish,
procrastination is expressed with concepts such as “isleri son ana birakma” (leaving things to the last moment),
“son dakikacilik” (last-minuteness), “erteleme” (postponing) and “gecikme” (delaying) (Balkis, 2007; Bayrak,
2018; Sirin & Duman, 2018). The Turkish Language Institution (TDK, 2022) describes the verb “ertelemek” (to
postpone) as “sonraya birakmak, tehir etmek, tecil etmek, talik etmek” (to put off until later, to defer). There is no
agreed definition for procrastination in the literature (Aydogan & Ozbay, 2012; Balkis, 2007; Sirin & Duman,
2018). Within the scope of this study, the concept of procrastination, based on different definitions in the literature,
is described not doing tasks that are assigned or that need to be done, and postponing/delaying goals intentionally
without a reasonable excuse by taking responsibility for the behavior and knowing that the delay will result in
harm, and thus feeling uncomfortable with the situation (Aydogan & Ozbay, 2012; Balkis & Duru, 2010; Balkis
et al., 2006; Cam, 2013; Celikkaleli & Akbay, 2013; Erdogan, 2019; Korkmaz, 2018; Naktiyok & Kizil, 2018;
Odac1 & Celik, 2012; Satici, 2020; Solomon & Rothblum, 1984; Steel, 2007; Seker & Saygi, 2013; Yakut & Kuru,
2020; Yiicel & Sen, 2019). On the other hand, Engin and Geng (2020) describe procrastination as spending time
with other activities instead of performing the task that needs to be done. In addition, according to Naktiyok and
Kizil (2018), the concept can also be described as a personality trait, a behavioral tendency, or an irrational delay.
There is also a consensus in the literature that procrastination is described as a form of self-regulatory failure
(Steel, 2007; Wolters, 2003). Self-regulated learners are motivationally, behaviorally, and metacognitively active
in their learning process to reach their goals (Zimmerman, 1986). Accordingly, the characteristics of self-regulated
learners (employing adaptive motivational strategies, possessing and employing a repertoire of cognitive strategies
accurately, and monitoring and controlling their learning) contrast with those of procrastinating students (Steel,
2007; Wolters, 2003).

In the literature, procrastination behavior is examined in two parts “personality trait or chronic procrastination”
and “situational procrastination” (Balkis et al., 2006). While chronic procrastination is categorized into three
groups “neurotic procrastination”, “compulsive procrastination (obsessive and dysfunctional)” and “decisional
procrastination”; situational procrastination is divided into two “general procrastination” and ‘“academic
procrastination”. According to Balkis (2007), the first three are related to avoiding a decision, whereas the last two
are related to avoiding a task. Cam (2013) refers to personal or chronic procrastination as delaying the tasks that
individuals perform to manage in every moment of life, which causes the individual to feel inadequate and helpless,
and that is required to achieve a goal. Sirin and Duman (2018) define situational procrastination as the act of

postponement at certain times, in certain situations and conditions.

In the field of education, the most frequently encountered concept is “academic procrastination”. Ay et al.
(2019) define academic procrastination as not doing academic tasks such as doing homework and studying for an
exam, in other words, school activities, continuously or intermittently because of anxiety and stress, delaying or
postponing these until the last moment or finally giving them up. Celik and Odac1 (2015) explain the characteristics
of students who experience academic procrastination as follows: forgetting the due dates of assignments, leaving
homework to the last minute, postponing study for exams, delaying study, putting off administrative tasks (such
as not delivering books to the library, not registering for an exam, etc.). Academic procrastination yields
undesirable results such as poor academic achievement, fear of failure, lack of a plan, making excuses, boredom,
and depression (Balkis et al., 2006; Solomon & Rothblum, 1984). Academic procrastination should not be
perceived as a negative situation all the time but should be considered as a strategy used to take a break and make
a better start in extraordinary situations such as the current pandemic. Similarly, Ozer and Altun (2011) state that
people with academic procrastination use this as a strategy to protect their self-esteem by leaving a priority task to
a later time and performing another task of lower priority.
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Engin and Geng (2020) explain academic procrastination in three dimensions behavioral, affective (emotional),
and cognitive. The behavioral dimension refers to wasting the time allocated for a task to be done or a decision to
be taken. The cognitive dimension covers the inconsistency between one’s goals and behaviors. Finally, the
affective dimension refers to the feelings such as guilt, sadness, hatred, and disappointment felt when assignments
and duties are not performed. For example, knowing that there is a certain deadline for a performance assignment
that is due within one and a half months but not being able to use this time well and wasting it on other stuff even
though the deadline is approaching explains the behavioral aspect; knowing what needs to be done for the
performance assignment but not being able to make progress towards achieving goals explains the cognitive
dimension; and as a result of these, the feelings such as rage and anger for oneself, and fear and guilt towards
teacher because of not doing anything even though there is little time left for the assignment explains the affective
dimension.

It is observed in the literature that the causes of academic procrastination are frequently studied. The reasons
for academic procrastination includes: difficulty in concentrating on a task, low sense of responsibility, low locus
of control, low motivation, low self-confidence, anxiety, poor time management, indifference towards the task,
hopelessness, low capacity, poor academic performance, little effort for success, perceiving the task as difficult,
self-esteem, general mood, fear of failure, cognitive misattributions, difficulty in decision-making, dependency
and support, qualities of the given task, low resistance for frustration, learned helplessness, laziness, avoiding class
(duties), being unpretentious, external locus of control, peer influence, social media addiction, perfectionism, risk
aversion, poor self-regulation, lack of motivation, irrational beliefs, depression, test anxiety, personality traits
(introverted, extroverted), shyness, low self-efficacy, fear of negative criticism and study habits (Balkis, 2007,
Balkis & Duru, 2010; Ozer & Altun, 2011; Aydogan & Ozbay, 2012; Berber Celik & Odaci, 2012; Cam, 2013;
Celikkaleli & Akbay, 2013; Atag & Kumcagiz, 2017; Korkmaz, 2018; Solomon & Rothblum, 1984; Steel, 2007,
Wolters, 2003).

It is identified that individuals with academic procrastination may show behavior patterns such as absenteeism
and dropping out of school, avoiding responsibilities (work and tasks), delegating work to others, failing the
required success, being alienated from school, lessons, and teachers, weariness, and experiencing problems in
private life (Ay et al., 2019), sense of guilt, hopelessness, feeling nervous, avoiding opportunities, retarding
academic studies (Seker & Saygi, 2013), feeling inadequate, self-humiliation, embarrassment, dishonesty, panic
and anxiety (Erdogan, 2019).

Ocak and Karatas (2019) specify that academic procrastination is more common in high school and university
students. Celik and Odac1 (2015) also state that 70% of university students experience procrastination in academic
life. In addition, Uzun Ozer (2005) identified that 54% of the students exhibited procrastination in a similar study
conducted in Tiirkiye.

Moreover, studies examining the effects of variables, including gender, culture, age, level of education, and
type of school, on academic procrastination are also quite common. In particular, the variable of gender is
frequently studied. For example, in his study conducted with teacher candidates, Balkis (2007) found out that male
teacher candidates were more prone to academic procrastination. In the studies conducted with university students,
Sirin and Duman (2018) identified that males experienced general and academic procrastination more compared
to females, whereas the study by Seker and Saygi (2013) revealed that the behavior was encountered more in
female students. Likewise, in studies conducted with high school students, Aydogan and Ozbay (2012) discovered
that males were more engaged in academic procrastination, while Ay et al. (2019) identified that females were
more likely to exhibit the behavior. On the other hand, there are also studies indicating that academic
procrastination does not differ depending on variables such as gender, department, and course load, and the study
by Cumaoglu et al. (2012) conducted with a group of 115 teachers can be given as a relevant example. It is observed
that current studies present different results regarding gender. According to Yakut and Kuru (2020), since each
study is unique, it is of great importance to conduct new studies on academic procrastination with different student
groups, departments, variables, and demographic characteristics, and to compare their results. Furthermore, the
topic needs to be examined longitudinally and experimentally.
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Significance of the Study

Academic procrastination is a widely encountered topic in educational research since it involves basic
academic tasks that students need to perform in their education life from kindergarten to university, such as
studying for an exam, writing a term paper/an assignment, dealing with administrative procedures related to
school, and ensuring participation. It is acknowledged that individuals experience high levels of stress and a
decrease in motivation as a result of not performing academic tasks on time, and accordingly, their performance
is negatively affected. The behavior of procrastination in academic subjects is the most significant obstacle for
individuals in achieving their goals. Particularly during the pandemic, which broke out in 2020 and affected the
whole world, a new era began, and educational activities were compulsorily carried out in online environments.
As aresult, there was a decrease in motivation and thus an increase in academic procrastination. Studies on distance
education have become more important during the pandemic period, so it is believed that the importance of
academic procrastination as a research area will also increase. Saltiirk and Gilingdr (2020) also state that the needs,
motivations, and performances of students are affected in distance education and that the relevant factors regarding
this effect should be investigated. In addition, Rakes and Dunn (2010) note that it is difficult for graduate students
to maintain their motivation in online environments, and it increases their academic procrastination behavior and
that the subject needs to be studied.

Accordingly, studies on procrastination and its types, which are among the variables that affect academic
performance, are frequently investigated in the field of education. If the reasons for academic procrastination are
known, it will pave the way for studies to be conducted for the behavior to decrease, and necessary measures will
be taken to prevent student failures. Since each individual is unique, there are different reasons behind their
procrastination and many related variables, and therefore, academic procrastination appears as a research subject
that continues to be relevant and even increasingly important (Erdogdu, 2019). Consequently, the purpose of this
study is to examine the doctoral and master’s theses on “academic procrastination”, which were published in
Tiirkiye between the years 2003-2021 and accessed in the National Thesis Center, to evaluate them in terms of
various variables. It is expected that this study will provide researchers, who will study academic procrastination,
with collective data on previous research and be a guide for future studies. In addition, it is believed that this study
will shed light on the studies carried out before the pandemic period. The importance of academic procrastination
will increase even more in new learning environments such as distance education, hybrid learning, and blended
learning, which were introduced into our lives with the pandemic. For this reason, this study will be
recommendatory for future studies as it reveals the current situation in master’s and doctoral theses, guides those
who will study “academic procrastination” with students, gives an idea for their studies, and points out the
deficiencies in the field and what needs to be done.

Research Questions

Over time, several meta-analyses on procrastination have been accomplished in which findings coming from
different studies were combined and reviewed to provide information about the relationship between
procrastination and a wide range of variables (Kim & Seo, 2015; Steel, 2007; van Eerde & Klingsieck, 2018; Zhou
et al., 2022). In his study Steel (2007) reviewed 216 publications (book chapters, conference proceedings, journal
articles, etc.) between 1982 and 2005 to explore the causes and correlates of procrastination. He addressed that
studies on procrastination covered various situations and variables and summarized the results in four categories:
task characteristics (possible environmental causes), individual differences (relevant personality traits), outcomes
(proximal effects), and participant demographics (possible physical and cohort moderators). In another meta-
analysis, Kim and Seo (2015) explored the articles published between 1984 and 2014 to identify the relationship
between procrastination and academic performance. They found that procrastination was negatively correlated
with academic performance, and it was affected by the choice of procrastination measure, nature of performance
indicator, use of self-report data or external observations, and demographic profile of participants. They also
emphasized that inconsistent results on this relationship observed in earlier studies might occur due to the
divergence in these factors. In another meta-analysis, van Eerde and Klingsieck (2018) explored the effects of 24
intervention studies published between 1979-2017 to overcome procrastination. They found out that
procrastination decreased after getting intervention and its effect remained constant. In a recent meta-analysis,
Zhou et al. (2022) examined 59 studies published between 2003 and February 2021 to identify the association
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between two forms of academic procrastination (passive procrastination or negative form versus active
procrastination or positive form) and three types of metacognition (i.e., metacognitive awareness, beliefs, and
regulation). They found that metacognitive belief and regulation were significantly and negatively related to
passive procrastination; nevertheless, regardless of its types, metacognition was not significantly associated with
active procrastination. This suggested that metacognition played an important role in reducing passive
procrastination but did not affect the tendency of active procrastination. Despite increased attention to academic
procrastination, researchers did not encounter any systematic review of studies on either general or academic
procrastination capturing Turkish literature. Accordingly, the graduate theses conducted on students’ academic
procrastination so far were examined to give an idea to the graduate students and researchers for their future
studies.

In this study, which aims to analyze the graduate theses on academic procrastination published in Tiirkiye,
regarding various variables, answers are sought to the following research questions.

How is the distribution of graduate theses on academic procrastination bys;
1. the program type

year of publication

the university where the study was conducted

the institute of the study where the study was conducted

the department of the study where the study was conducted

2

3

4

5

6. language
7. gender of the researcher

8.  research design

9.  sampling method

10. sample size

11. region of the data collection
12. level of education and

13. the data collection tool

14. the research topics studied along with academic procrastination

15. examined independent variables?

2 | METHOD

Within the scope of this study, the graduate theses on students’ academic procrastination in the National Thesis
Center were examined using the case study design, one of the qualitative research methods. Case study design as
a practice of inquiry focuses on an in-depth understanding of a single participant, a single document repository, or
a specific event (Patton, 2002). In an attempt to define the research trends that occurred in the literature on
academic procrastination the sources of Turkish graduate theses were examined as a case in detail. The case was
explored using a document analysis approach that looks for meaning in the pre-existing documents (Patton, 2002).
This study is qualitative in the manner that the data is not given but constructed by the researchers in line with
their experiences with the phenomena studied.

The Documents

The documents —the graduate theses in this case— to be analyzed were selected cautiously. A detailed search in
the National Thesis Center using the keywords “procrastination, general procrastination, academic
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procrastination” both in Turkish and English was conducted. The first time a graduate thesis on the topic was
published in 2003 in the National Thesis Center. Totally 135 open-access theses (both masters’ and doctoral
studies) were obtained. The theses to be analyzed within the scope of the study were determined Using the
following criteria:

1. The studies open to access were included.

2. Both masters’ and doctoral studies were involved.

3. The studies focusing on academic procrastination were selected; while the studies investigating
general procrastination behavior were eliminated.

4. The studies with the sample of students were included. On the other hand, studies in the fields of
“psychiatry, business, psychology” or with a sample involving patients, bank-white-collar-
telecommunication employees, academicians, administrators (managers-deputy managers), and
teachers were eliminated.

5. The studies were carried out in Tiirkiye.

6. All the theses published between 2003 and 2021 were taken into the scope of the present research.

Consequently, a total of 101 theses (87 master’s and 14 doctoral) which were published between the years
2003-2021, conducted in the field of education with students in Tiirkiye, and offered as open-access in the National
Thesis Center, were included in the study.

Data Analysis

In the analysis of the documents, the descriptive content analysis method was performed. Descriptive content
analysis is an approach in which the trends and results of both qualitative and quantitative studies conducted in a
specific subject area are described and organized (Calik & Sozbilir, 2014). With content analysis, it is aimed to
identify the data and reveal the facts that may be hidden therein. Therefore, the data brought together with certain
concepts and themes are organized and interpreted in a way that can be understood by the reader (Yildirim &
Simsek, 2018). The main purpose of content analysis is to gather the obtained data under certain topics and to
bring them to a level that is understandable for the reader (Yildirim & Simsek, 2018, p.242).

Since this study focused on identifying research patterns and providing suggestions for future studies, the
themes were determined by the researchers considering the basics of educational research such as sampling,
measurement, and associated variables. Additionally, the general features of the theses were analyzed such as the
year of publication and the information about the institution where the thesis was conducted etc. Accordingly, the
101 theses included in the study were coded using Microsoft Excel software, under the themes of the program
type, year of publication, the university, institute, and department where the study was conducted, language, gender
of the researcher, research design, sampling method, sample size, region of the data collection, level of education,
the data collection tool used to measure academic procrastination, other research topics investigated with academic
procrastination, and considered independent variables. While reporting the findings, the frequencies and
percentages of the theses were calculated and presented in tables. The use of numbers in a qualitative study is
helpful to facilitate pattern recognition or to extract meaning during the document's analytic moves (Maxwell,
2010; Sandelowski et al., 2009).

3 | FINDINGS

The findings obtained from the document analysis regarding the graduate theses are presented in tables
including frequencies and percentages of their distribution based on the program type, year of publication, the
university, institute, and department where the study was conducted, language, gender of the researcher, research
design, sampling method, sample size, region of the data collection, level of education and the data collection tool
used to measure academic procrastination. Within the scope of the first research question, the distribution of the
graduate theses according to the program type is reported. While answering other research questions, the
distribution of the theses is reported both in total and within masters and doctoral theses in terms of the relevant
variables.
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Distribution of Graduate Theses by the Program Type

The distribution of 101 graduate theses, which are included in the study in line with the determined criteria, in
master’s and doctoral programs is presented in Table 1.

Table 1. Distribution of Graduate Theses by the Program Type

Program Type Frequency (f) Percentage (%)
Master’s thesis 87 86.14
Doctoral thesis 14 13.86
Total 101 100.00

When Table 1 is examined, it is observed that the published theses were comprised of 87 master’s theses
(86.14%) and 14 doctoral theses (13.86%). Accordingly, the vast majority of the graduate theses on academic
procrastination had been written at the master’s level.

Distribution of Graduate Theses by Year of Publication

Within the scope of this study, graduate theses published between 2003 and 2021 were analyzed. The
distribution of the theses by year of publication is presented in Table 2.

Table 2. Distribution of Graduate Theses by Year of Publication

Year of Publication Frequency (f)  Frequency (f)  Frequency (f)  Percentage (%)
Master’s Doctorate Total Total
2021 13 2 15 14.85
2020 12 2 14 13.86
2019 16 - 16 15.84
2018 11 1 12 11.88
2017 5 2 7 6.93
2016 10 2 12 11.88
2015 4 1 5 4.95
2014 5 1 6 5.94
2013 4 - 4 3.96
2012 1 - 1 .99
2011 2 - 2 1.98
2010 - 2 2 1.98
2009 1 - 1 .99
2007 1 - 1 .99
2006 - 1 1 .99
2005 1 - 1 .99
2003 1 - 1 .99
Total 87 14 101 100.00

According to Table 2, only one or two studies were published every year until 2013, and there was even no
thesis published in 2004 and 2008. It was observed that, after 2013, the interest in academic procrastination had
increased over time, and after 2016, this increase had become more significant. Considering the distribution of the
theses by year, the highest number of studies were published in 2019 (=16, 22.22%), and it was followed by 2020
(=14, 13.86%) and 2021 (f=15, 14.85%). In addition, when the distribution of the theses by year based on the
program type was examined, it was observed that there was an increase in master’s theses over time, whereas
doctoral theses were limited in number, but they had become more popular after 2014.
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Distribution of Graduate Theses by the University Where the Study was Conducted

The distribution of the theses regarding the universities where they were studied is presented in Table 3.

Table 3. Distribution of Graduate Theses by the University Where the Study was Conducted

University Frequency (f)  Frequency (f)  Frequency (f)  Percentage (%)
Master’s Doctorate Total Total
Gazi University 3 3 6 5.94
Necmettin Erbakan University 5 - 5 4.95
Marmara University 5 - 5 4.95
Middle East Technical University 4 1 5 4.95
Anadolu University 3 2 5 4.95
Uskiidar University 4 - 4 3.96
Gaziantep University 4 - 4 3.96
Ankara University 3 1 4 3.96
Karadeniz Technical University 3 1 4 3.96
Dokuz Eyliil University 2 2 4 3.96
Tokat Gaziosmanpasa University 3 - 3 2.97
Mersin University 3 - 3 2.97
Sakarya University 1 2 3 2.97
Sivas Cumhuriyet University 3 - 3 2.97
Istanbul University 3 - 3 2.97
Mugla Sitk1 Kogman University 2 - 2 1.98
Ufuk University 2 - 2 1.98
Yildiz Technical University 2 - 2 1.98
Afyon Kocatepe University 2 - 2 1.98
Beykent University 2 - 2 1.98
Cag University 2 - 2 1.98
Balikesir University 2 - 2 1.98
Kilis 7 Aralik University 2 - 2 1.98
[nonii University - 2 2 1.98
Amasya University 1 - 1 .99
Atatiirk University 1 - 1 .99
Bursa Uludag University 1 - 1 .99
Cukurova University 1 - 1 .99
Fatih University 1 - 1 .99
Fatih Sultan Mehmet Vakif University 1 - 1 .99
Firat University 1 - 1 .99
Hacettepe University 1 - 1 .99
Hali¢ University 1 - 1 .99
Istanbul Aydin University 1 - 1 .99
Nevsehir Hact Bektas Veli University 1 - 1 .99
Baskent University 1 - 1 .99
Ondokuz Mayis University 1 - 1 .99

670



Analysis of Graduate Theses on Academic Procrastination

Sakarya University of Applied Sciences 1 - 1 .99
Istanbul Arel University 1 - 1 .99
Istanbul Sehir University 1 - 1 .99
Istanbul Kent University 1 - 1 .99
Istanbul Sabahattin Zaim University 1 - 1 .99
Eskisehir Osmangazi University 1 - 1 .99
Toros University 1 - 1 .99
Yeditepe University 1 - 1 .99
Yiiziincii Y1l University 1 - 1 .99
Total 87 14 101 100

In Table 3, it was observed that graduate studies on academic procrastination had been carried out at
universities in every region of the country. When the universities with the highest frequency were examined, Gazi
University with a frequency of six (5.94%) ranked first, and it was followed by Necmettin Erbakan University,
Middle East Technical University, Marmara University, and Anadolu University with a frequency of five (4.95%).
Considering the distribution of the theses by the program type, master’s theses were studied at all universities in
the list, whereas doctoral theses were limited to a few universities in metropolitan cities.

Distribution of Graduate Theses by the Institute Where the Study was Conducted

The distribution of the graduate theses based on the institute where the thesis study was conducted is presented
in Table 4.

Tablo 4. Distribution of Graduate Theses by the Institute Where the Study was Conducted

Institute Frequency (f) Frequency (f) Frequency (f) Percentage (%)
Master’s Doctorate Total Total

Institute of Graduate Studies in Educational 45 12 57 56.44

Sciences

Institute of Graduate Studies in Social 33 1 34 33.66

Sciences

Institute of Graduate Studies 6 - 6 5.94

Institute of Graduate Studies in Health 2 1 3 2.97

Sciences

Institute of Graduate Studies in Natural and 1 - 1 .99

Applied Sciences

Total 87 14 101 100.00

Table 4 indicated that 56.44% (f=57) of the studies had been carried out in the Institute of Graduate Studies in
Educational Sciences, and it is followed by the Institute of Graduate Studies in Social Sciences (=34, 33.66%).
This situation might arise from the fact that a graduate program in the field of education used to be offered under
the roof of different institutes due to different organizations of institutional structures in universities. For instance,
the Department of Educational Sciences is organized under the Institute of Graduate Studies in Educational
Sciences in some universities, whereas it is under the Institute of Graduate Studies in Social Sciences in universities
where there is no Institute of Graduate Studies in Social Sciences. Besides, after 2018, graduate institutes were
merged, and all the graduate programs were gathered under the Institute of Graduate Studies in many universities.
A similar situation is observed in the distribution of the theses by the institute regarding the program type.

Distribution of Graduate Theses by the Department Where the Study was Conducted

The distribution of the graduate theses according to the department of the study is presented in Table 5.
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Table 5. Distribution of Graduate Theses by the Department Where the Study was Conducted

Department Frequency (f) Frequency (f) Frequency (f) Percentage (%)
Master’s Doctorate Total Total
Educational Sciences 47 7 54 53.47
Psychology 12 - 12 11.88
Physical Education and Sports Teaching 4 3 7 6.93
Clinical Psychology 5 - 5 4.95
Computer Education and Instructional 4 1 5 4.95
Technologies
Guidance and Psychological Counselling 3 - 3 2.97
Psychological Services in Education 2 1 3 2.97
Primary Education 1 2 3 2.97
English Language Teaching 2 - 2 1.98
Education of Fine Arts 1 - 1 .99
Mathematics and Science Education 1 - 1 .99
Turkish Language and Literature 1 - 1 .99
Basic Education 1 - 1 .99
Nursing 1 - 1 .99
Turkish and Social Sciences 1 - 1 .99
Higher Education Administration and Policy 1 - 1 .99
Total 87 14 101 100.00

It was observed in Table 5 that half of the analyzed theses (=54, 53.47%) had been written in the Department
of Educational Sciences, followed by the Department of Psychology (=12, 11.88%). Considering the distribution
of the theses in terms of the program type, it was identified that about half of both master’s and doctoral theses
had been written in the Department of Educational Sciences.

Distribution of Graduate Theses by the Language

The distribution of the theses based on the language in which they were written is presented in Table 6.

Table 6. Distribution of Graduate Theses by the Language

Language Frequency (f) Frequency (f) Frequency (f) Percentage (%)
Master’s Doctorate Total Total

Turkish 80 13 93 92.08

English 7 1 8 7.92

Total 87 14 101 100.00

As observed in Table 6, the great majority of the theses (=93, 92.08%) had been written in Turkish. Out of
93 theses written in Turkish, only 13 theses were in the doctoral program. Moreover, out of eight graduate theses
published in English, only one was a doctoral thesis, while the remaining seven were master’s theses.

Distribution of Graduate Theses by Gender of the Researcher

The distribution of the theses regarding the gender of the researcher conducting the graduate study is presented
in Table 7.

Table 7. Distribution of Graduate Theses by Gender of the Researcher

Gender Frequency (f)  Frequency (f)  Frequency (f)  Percentage (%)
Master’s Doctorate Total Total

Female 55 5 60 59.41

Male 32 9 41 40.59
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Total 87 14 101 100.00

Table 7 indicated that 60 of the theses (59.41%) had been written by female researchers. When these theses
were examined in themselves, it was identified that they consisted of 55 master’s theses and 5 doctoral theses.
Even though the ratio of female researchers was higher in total, the number of male researchers was higher in
doctoral theses.

Distribution of Graduate Theses by Research Design

The distribution of the analyzed theses according to research design is presented in Table 8.
Table 8. Distribution of Graduate Theses by Research Design

Research Design Frequency (f)  Frequency (f)  Frequency (f)  Percentage (%)
Master’s Doctorate Total Total

Survey 85 10 95 94.06

Experimental 1 3 4 3.96

Mixed-Method 1 1 2 1.98

Total 87 14 101 100.00

When Table 8 was examined, it was observed that the vast majority of both master’s and doctoral theses (=95,
94.06%) had been carried out based on survey design. On the other hand, a limited number of studies based on
experimental (=4, 3.96%) or mixed methods (=2, 1.98%) research designs were also encountered in the analysis.

Distribution of Graduate Theses by Sampling Method

The distribution of the graduate theses according to the sampling method used in the study is presented in
Table 9.

Table 9. Distribution of Graduate Theses by Sampling Method

Sampling Method Frequency (f)  Frequency (f)  Frequency (f)  Percentage (%)
Master’s Doctorate Total Total

Random sampling 53 7 60 59.41

Non-random sampling 34 7 41 40.59

Total 87 14 101 100.00

As seen in Table 9, the random sampling method (=60, 59.41%) had been used more frequently in the graduate
theses. Considering the distribution of the theses regarding the program type, the random sampling method is
dominant in the master’s theses, and both random and non-random sampling methods were used equally in the
doctoral theses.

Distribution of Graduate Theses by Sample Size

The distribution of the analyzed theses based on the sample size of the study is presented in Table 10.
Table 10. Distribution of Graduate Theses by Sample Size

Sample Size Frequency (f)  Frequency (f)  Frequency (f)  Percentage (%)
Between Master’s Doctorate Total Total
1-99 1 3 4 3.96
100 - 199 3 1 4 3.96
200 — 299 11 - 11 10.89
300 -399 10 - 10 9.90
400 — 499 23 - 23 22.77
500 — 599 19 1 20 19.80
600 — 699 6 2 8 7.92
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700 — 799 4 - 4 3.96
800 — 899 4 1 5 4.95
900 - 999 2 1 3 2.97
1000 — 1099 1 1 2 1.98
1100 - 1199 - 1 1 .99
1200 — 1299 2 - 2 1.98
1600 — 1699 - 1 .99
1700 - 1799 - 1 1 .99
2000 - 2099 - 1 1 .99
4500 — 4599 - 1 1 .99
Total 87 14 101 100.00

It was observed in Table 10 that the sample size in the theses was mostly between 400 and 499 (=23, 22.77%),
followed by the sample size between 500 and 599 (=20, 19.80%). Considering the distribution of the theses in
terms of the program type, it was identified that master’s theses reflected the aforementioned situation, while

doctoral theses mostly included a sample between 1 and 99 (f=3).

Distribution of Graduate Theses by Region of Data Collection

The distribution of the theses regarding the region where the data were collected is presented in Table 11.

Table 11. Distribution of Graduate Theses by Region of Data Collection

Region Frequency (f)  Frequency (f)  Frequency (f)  Percentage (%)
Master’s Doctorate Total Total
Central Anatolia* (Ankara, Konya, Sivas,
Karaman, Eskisehir, Aksaray, Kayseri) 24 > 29 2871
ok i i
Marmar.a (Istanbul, Kocaeli, Sakarya, 71 ) 24 2376
Balikesir, Bursa...)
Mixed 15 2 17 16.83
Mediterranean (Mersin, Adana, Kilis, Antalya,
8 1 9 8.91
Kahramanmaras)
Black Sea (Trabzon, Karabiik, Amasya, Samsun,
. 8 - 8 7.92
Sinop, Ordu)
Southeastern Anatolia (Gaziantep, Adiyaman) 6 - 6 5.94
Eastern Anatolia (Elaz1g, Malatya, Van) 2 2 4 3.96
Aegean (Izmir, Denizli, Mugla, Afyon) 3 3.96
Total 87 14 101 100.00

* Ankara; Master’s /=10, Doctorate /=3, Total /=13, Total 12,87%
**]stanbul; Master’s /=18, Doctorate /=0, Total /=18, Total 17,82%

When Table 11 was examined, it was observed that most of the studies had been conducted with participants
from Central Anatolia (=29, 28.71%) and Marmara (=24, 23.76%) regions, and they were followed by mixed
samples consisting of participants from different regions (=17, 16.83%). Regarding the distribution of the theses
in terms of the program type, it was found that nearly half of both master’s and doctoral theses had been carried

out with the participants from Central Anatolia and Marmara Regions.

Distribution of Graduate Theses by Level of Education

The distribution of the theses based on the level of education of the study sample is presented in Table 12.

Table 12. Distribution of Graduate Theses by Level of Education

Level of Education Frequency (f)  Frequency (f)  Frequency (f)  Percentage (%)
Master’s Doctorate Total Total
Undergraduate 47 53.46
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High School 23 3 26 25.74
Elementary School 10 3 13 12.87
Mixed (associate degree-undergraduate- 5 1 6 5.94
master’s-doctorate)

Mixed (high school-undergraduate) 2 - 2 1.98
Total 87 14 101 100.00

As seen in Table 12, little more than half of the analyzed theses (=54, 53.46%) had investigated the academic
procrastination behaviors of undergraduate students, followed by high school students (=26, 25.74%).
Considering the relevant distribution in terms of the program type, little more than half of the master’s theses
(f=47) and half of the doctoral theses (/=7) had been carried out with undergraduate students.

Distribution of Graduate Theses by the Data Collection Tool

The distribution of the theses based on the data collection tool used to measure academic procrastination is
presented in Table 13.

Table 13. Distribution of Graduate Theses by the Data Collection Tool

Academic Procrastination Scale Frequency (f) Frequency (f) Frequency (f) Percentage (%)
Master’s Doctorate Total Total

Academic Procrastination Scale (Cakici, 2003) 51 6 57 56.43

Aitken Procrastination Inventory — Turkish 16 3 19 18.81

Adaptation (Balkis, 2006; 2007)

Tuckman Procrastination Scale (Uzun Ozer, 6 3 9 8.91

Sackes & Tuckman, 2013)

Procrastination Assessment Scale (Uzun Ozer, 9 - 9 891

2005)

The Scale of Academic Procrastination (Ocak & 5 2 7 6.93

Bulut, 2015)

Total 87 14 101 100.00

When the values in Table 13 were examined, it was observed that the most preferred measurement tool to
measure academic procrastination was the 19-item “Academic Procrastination Scale” (=57, 56.43%) developed
by Cakici (2003). This measurement tool had been used in nearly half of both doctoral and master’s theses.

Distribution of Graduate Theses by Research Topics

The distribution of the graduate thesis according to the research topics studied along with academic
procrastination is given in Table 14.

Table 14. Distribution of Graduate Theses by Research Topics

Research Topics* Frequency (f) Frequency (f) Frequency (f) Percentage (%)
Master’s Doctorate Total Total
Academic Performance 40 6 46 45.54
Anxiety/Stress 18 1 19 18.81
Social Media Usage 12 1 13 12.87
Perfectionism 13 - 13 12.87
Time Management 5 13 12.87
Self-Efficacy 9 3 12 11.88
Academic Motivation 5 12 11.88
Parental Attitudes 11 - 11 10.89
Psychological Disorders 10 - 10 9.90
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Wisdom 1 - 1 .99
Self-Acceptance 1 - 1 .99
Imagination 1 - 1 .99
Lifestyle 1 - 1 .99
Thinking Styles - 1 1 .99
Self-Perception - 1 1 .99
Social Problem Solving 1 - 1 .99
Indecisiveness 1 - 1 .99
Self-Critical Rumination 1 - 1 .99
Mindfulness 1 - 1 .99

*Because some of the theses involved more than one research topic, the line indicating the total values exceeds
the total number of theses. Therefore, total numbers are not given in this table.

According to Table 14, it was apparent to say that several subjects had been studied accompanied by academic
procrastination. Until now, academic procrastination was commonly studied together with academic performance
(=46, 45,54%) approximately in half of the graduate theses. It was followed by anxiety/stress (=19, 18.81%).
Social media usage, perfectionism, and time management were investigated in 13 (12.87%), self-efficacy and
academic motivation in 12 (11.88%), and parental attitudes in 11 (10.89%) studies along with students’ academic
procrastination. This arrangement was almost the same for masters’ theses. As for dissertations, time management
and academic motivation came after academic performance.

Distribution of Graduate Theses by Examined Independent Variables
The distribution of the graduate thesis by examined independent variables is given in Table 15.

Tablo 15. Distribution of Graduate Theses by Examined Independent Variables

Independent Variables* Frequency (f) Frequency (f) Frequency (f) Percentage (%)
Master’s Doctorate Total Total
Gender 71 6 77 76.24
Grade Level 42 5 47 46.53
Parents’ Education Level 28 2 30 29.70
Field of Study (Faculty at University, Major 23 5 28 27.72
Discipline at High School, etc.)
Age 26 2 28 27.72
Socio-Economic Status 20 1 21 20.79
Number of Siblings 12 1 13 12.87
Intervention Studies to Overcome Academic 2 9 11 10.89
Procrastination
School Type 11 - 11 10.89
Whether Parents Living Together 7 - 7 6.93
Personal Choice of Field of Study 6 1 7 6.93
Type of Accommodation 6 - 6 5.94
Perceiving Teaching as a Respected Profession 6 - 6 5.94
Participation in Sports Activities 4 2 6 5.94
Birth Order 4 1 5 4.95
Preferred Study Time 3 1 4 3.96
Working Status 4 - 4 3.96
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Taking Psychological Treatment 4 - 4 3.96
Participation in Extracurricular School Activities 4 - 4 3.96
Being Satisfied with the Field of Study 2 1 3 2.97
Educational Club Membership 3 - 3 2.97
Education Level 3 - 3 2.97
Having Personal Room 3 - 2 1.98
Number of Friends 3 - 2 1.98
Mostly Lived Place 1 - 1 .99
Father's Employment Status 1 - 1 .99
Parents Being Alive 1 - 1 .99
Year at University 1 - 1 .99
Marital Status 1 - 1 .99
Status of School Extension 1 - 1 .99
Enrolling in Double Major or Minor Program 1 - 1 .99
Being Gifted Student or not 1 - 1 .99
Change of Teacher 1 - 1 .99
Attendance of Training Center 1 - 1 .99
Age of Parents 1 - 1 .99
Profession of Parents 1 - 1 .99
Type of Individual Instrument 1 - 1 .99
Taking a course from lower grades 1 - 1 .99
Taking a course in upper grades 1 - 1 .99
Finishing School on Time 1 - 1 .99
Branch of Sport - 1 1 .99
Study Style - 1 1 .99
Geographic Region 1 - 1 .99
Status of Romantic Relationship 1 - 1 .99
Total 87 14 101 100.00

*Because some of the theses involved more than one independent variable, the line indicating the total values
exceeds the total number of theses. Therefore, total numbers are not given in this table.

As seen in Table 15, researchers investigated several independent variables that might explain the variation in
academic procrastination. Among those, gender (=77, 76,24%) and grade level (=47, 46,53%) were the most
frequently considered ones while examining students’ academic procrastination. This was followed by parents’
education level (29.70%), the field of study (27.72%), age (27.72%), and socio-economic status (20.79%). The
situation was comparable for masters’ theses. However, as for the doctoral program, the intervention studies to
overcome academic procrastination were the most studied. Although intervention studies consisted of 10.89% of
total graduate theses, they comprised 64.29% (9 out of 14) of doctoral theses.

4 | DISCUSSION & CONCLUSION

As a result of this study, which has been carried out to reveal the current situation in master’s and doctoral
theses on academic procrastination and to guide future studies, it is observed that the examined graduate theses
are mostly at the master’s level. Nonetheless, it is notable that the number of doctoral theses on this subject has
increased, albeit partially, in recent years. This situation may arise that more students are admitted to master’s
programs or that some universities lack doctoral programs. For example, even though there has been a master’s
program in the field of science education at Tokat Gaziosmanpasa University for many years, the doctoral program
has just been opened in 2021. Likewise, in the study where Kdseoglu and Eroglu Dogan (2020) analyzed graduate
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theses, 265 out of 334 theses in the field of science education in Tiirkiye between 2010 and 2017 were at the
master’s level whereas 69 were at the doctorate level.

When the graduate theses are reviewed by year of publication, it is observed that the first thesis on academic
procrastination was a master’s thesis published in 2003, the number of theses published on the relevant subject
was highest in 2019, and there was a significant increase in the number of both master’s and doctoral theses after
2016. These results indicate an increasing interest in academic procrastination. Even though the studies are mostly
at the master’s level, a significant increase has also been observed in doctoral studies over time. Besides, this study
is limited to the open-access theses in the National Thesis Center, and the number of studies in recent years will
be even more when non-accessible theses are also included. In addition, it is believed that the number of studies
on academic procrastination will increase in the coming years due to the ongoing effect of the pandemic on
education since March 2020. With the distance education activities initiated as a new practice during the pandemic
period, students were left alone with their self-regulation (Saltiirk & Giingor, 2020). It is considered that this
situation will lead to academic procrastination in students who lack self-regulation skills (Yurtseven & Dogan,
2019). For students to avoid the adverse effects of these processes, academic procrastination will be addressed
from a different perspective in new learning environments during the upcoming period.

Considering the distribution of the graduate theses according to their universities, it is observed that Gazi
University ranks first, and that master’s theses are written at all universities in the list, yet doctoral theses are
limited to the universities in metropolitan cities. Moreover, regarding the distribution of the graduate theses based
on the regions of the data collection, it is identified that the data were collected from every region of the country;
however, nearly half of both master’s and doctoral theses were carried out with participants from Central Anatolia
and Marmara Regions. This situation can be explained by the fact that universities in each geographical region
offer graduate programs. Furthermore, it is expectable that the studies are mostly centered in these regions since
the student potential of the universities in metropolitan cities is high, it is easy to reach the sample due to location,
and doctoral programs have been offered in well-established universities for many years.

The relevant studies have been carried out mostly in the Department of Educational Sciences within the
Institute of Graduate Studies in Educational Sciences. The great majority of these studies consist of master’s
theses. It is an expected result considering that graduate programs for teaching are structured under the umbrella
of graduate schools of educational sciences. On the other hand, the fact that most of the studies are conducted in
the Department of Educational Sciences indicates that the subject is addressed with a general pedagogical
approach, but field-specific studies including those in science education or social studies education are inadequate.

When the languages of the theses are reviewed, it is observed that the great majority of both master’s and
doctoral theses are in the Turkish language, which is an expected result since the language of instruction at many
universities in Tiirkiye is Turkish. However, considering that most of the studies are at the master’s level and
researchers have limited foreign language proficiency, to what extent these theses written in Turkish can cover the
international literature needs questioning.

As for the gender of the researchers, little more than half of the graduate theses have been written by female
researchers. This finding also coincides with that of the study by Kdseoglu and Eroglu Dogan (2020). Considering
the social perception that teaching is most appropriate for women, this situation is not very noticeable. It may
result that the number of female students is higher than that of males in education faculties, and that females have
a more positive attitude towards graduate education. On the other hand, although the ratio of female researchers is
higher in total, the number of male researchers is higher in doctoral theses. It can be associated with the fact that
Tiirkiye is a patriarchal society and females attend doctoral programs less since they are assigned more meanings
and duties in daily life.

The review of the graduate theses according to research design has revealed that the great majority of the theses
are based on “Survey Design”, one of the quantitative research methods, and a limited number of studies on
experimental or mixed research design. Survey designs are aimed at revealing the unique characteristics of a
population or identifying the relationship between these characteristics and other variables. The reason why the
quantitative research method is mostly preferred, as in the study by Koéseoglu and Eroglu Dogan (2020), maybe
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due to its advantages including easy and rapid access to samples and the ability to collect and interpret data in a
shorter time. It is also understandable since the duration of a master’s education is limited. On the other hand,
researchers may not have preferred other methods because they are not competent enough in qualitative or mixed
research methods. In qualitative research, why and how the subject in question happens is investigated in more
detail; therefore, conducting this kind of research requires more effort and time.

It is observed in the theses that the random sampling method has been preferred more often to determine the
sample to be studied. On the other hand, the number of theses using the non-random sampling method is
considerable. Nevertheless, it was identified during the analysis that the sampling method was not clearly stated
in most of the theses examined. Similarly, Koseoglu and Eroglu Dogan (2020) state that the most preferred method
was random sampling, and the sample was not specified in the theses included in their analysis.

In terms of sample size, it is observed that the master’s theses mostly include samples between 400 and 499
and the doctoral theses between 1 and 99. It is considered that this situation is mostly because the “survey design”
as a quantitative research method is preferred in the studies, the sample consists of undergraduate students, all
students in a department or students from different faculties are included in the research.

Considering the level of education in the theses, nearly half of both master’s and doctoral theses have been
carried out by undergraduate students followed by high school students. It may be because academic
procrastination is a common behavior among undergraduate students (Berber Celik & Odaci, 2015; Ocak &
Karatas, 2019). It may also result that undergraduate students are easily accessible. Considering that the
participants need to be at a certain level to answer the questionnaires and scales conducted in the studies,
researchers may have preferred to work with high school and undergraduate students instead of younger age groups
in order not to experience loss of both data and time.

Regarding how academic procrastination is measured in the theses, it is revealed that the 19-item Academic
Procrastination Scale developed by Cakici (2003) has been utilized in almost half of both doctoral and master’s
theses. It can be explained by the fact that the scale is a valid and reliable measurement tool, its recognition is high
since it is the first scale developed, and it is easy to administer and score due to the small number of items.

This study reveals that a wide range of research topics are studied along with academic procrastination among
which academic performance and anxiety/stress are found to be the most frequently studied ones. In the same vein,
Kim and Seo (2015) exhibit that academic procrastination is commonly related to a deficiency in academic
performance and motivation. On the other hand, it is observed that self-regulation and metacognition have not
drawn Turkish researchers’ attention despite their recognition of self-regulatory failure (Steel, 2007; Zhou et al.,
2022).

Finally, several independent variables are assessed in association with academic procrastination. Likewise,
Steel (2007) presents many factors affecting procrastination and classifies them under the categories of task
characteristics, individual differences, outcomes, and participant demographics. Kim and Seo (2015) also explain
the role of the demographic profile of participants in procrastination. Gender and grade level is found to be the
most studied variables among Turkish researchers. Similarly, earlier meta-analyses show that gender is one of the
most frequently studied demographic characteristics; yet, studies conducted in different cultures reveal somewhat
inconsistent results (Kim & Seo, 2015; Steel, 2007). For example, Solomon and Rothblum (1984) find that females
are more procrastinators; while, Uzun Ozer et al. (2009) state that males are at more risk. Uzun Ozer et al. (2009)
also show that male and female students procrastinate for different reasons and suggest that gender differences
should be explored with other cultural factors.

In conclusion, the graduate thesis on students’ academic procrastination has been published since 2003 in the
National Thesis Center of Tiirkiye and there is a noticeable increase in the number of theses after 2016. Most of
them are conducted at the master’s level using survey design. Researchers explore academic procrastination
concerning several research topics mostly with academic performance and anxiety/stress. Additionally, the effect
of gender and grade level are assessed. Nearly in half of the theses, the Academic Procrastination Scale developed
by Cakic1 (2003 is used. Considering the findings of the present study, the following suggestions are listed for
future researchers.
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Suggestions for Further Research

It is observed that the majority of the research on academic procrastination behavior includes quantitative
studies based on survey design and that there is a need for qualitative studies to reveal in detail the reasons for
academic procrastination and how it affects student performance. It is also identified that the number of
experimental studies is quite limited. An intervention program aiming at preventing academic procrastination can
be developed and evaluated through implementation with experimental studies. In addition, longitudinal studies
can be carried out to investigate the change in academic procrastination behavior over time.

The fact that most of the studies reviewed are in the Department of Educational Sciences indicates that the
subject is addressed with a general pedagogical approach. Academic procrastination behavior can be studied in a
specific context such as science education or social studies education, leading to field-specific evaluations.

Moreover, the sample group in the relevant theses mostly consists of university and high school students.
Accordingly, it is identified that there is a need for studies to be conducted with primary school or graduate
students.

It is also observed that the research design and sampling method applied in the theses are not clearly expressed.
Regarding the nature of thesis writing, these points need elaborating.

Furthermore, it is revealed that mostly scales are preferred for data collection in the great majority of the
studies. Along with the scales applied, different data collection techniques such as interview, observation, and
document analysis can be used.

Most of the time students’ academic procrastination is studied together with academic performance.
Researchers are suggested to consider two other highly related but less frequently studied topics: self-regulation
and metacognition.

Considering the assumption that cultural factors influence academic procrastination, cross-cultural studies
might be conducted.

Limitations of the Study

This study is limited to the graduate theses that investigate the procrastination behavior of students in the
context of academic settings at different educational levels in Tiirkiye.

The graduate theses reviewed within the study are limited to the open-access theses in the National Thesis
Center published between 2003 and 2021.

The analysis of the theses is limited to the program type, year of publication, the university, institute, and
department where the study was conducted, language, gender of the researcher, research design, sampling method,
sample size, region of the data collection, level of education and the data collection tool used to measure academic
procrastination.
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